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ABSTRACT L : ' ) :
’ ABhis five-phase ,program is designed to maximize
success of preservice teachers. Phase 1 consists of a two semester

component which combines the study of education with dlrected
observations in schools. Phase 2 is a one semester cdmponent in which
the student tutors a child on a one-to-one basis in a participating
public schools In ‘Phase 3, the studemt serves as a teacher aide for
one semester in an elementary school classroom.” Phase 4 is a one
semester component that combines professional methods courses in an
integrated manner with practice of spec1f1c teaghlng skills in an

» eleflentary 'school classroonm. Phaﬁgsé is completed in the same

p
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elementary school classroonm as se 4 ander the guidfgce of a
cooperating teacher and a college “supervisor. It is a one semester,
fill-time commitment in which the §Wudenf takes over the teaching
assignment of the teacher. The program sérves three functions. It (1)
enables a student to make an-.early intelligent decision regarding
teaching’as a profession; (2) enables the'college faculty to select
and retain’ only those students showlng aptitude and commitment; and
(3) enables the student to acquire the knouledge, techniques, and
experiences in a careful%y guided, sequential manner. (Author/LBH)
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The Progfessive Field Experierice Program of Eagecliff College Ls.a
five-phase program designgd to maxim}}e success of pre-service teacheré.
Emphasis is placed on early, sequential field experienceé combiged

with appropriate knowledge base. ﬁl{gbugh each phase of the pfogram

has its own specific objectives, there argqysome objectives which are
) :

inherént in and carried throughout all phases 6f the program.,
N . ”

? v ‘
The program consists of the following phases: { .

\ v

I Foundations and Eield Experience - a two semestervcomponent which
combined the study of education with directed observations in
schools. € 'y

ITI Field Eﬁperience: Tutoring - a one semester component which

v ,
requires the student to tutor a child on a one-to-one basis in

a participating public school.

III Field Experiendg: Teacher Aide - a one semester component which
requires the student to serve as a teacher-aide in an eleLentary

school classroom.

\ ) M ‘ - .
IV Field Experience: Pre-Studeht Teaching - a one semester component
, , -
which combines professional ‘methods courses in an integrated

¥ manner with practice of éﬁgcif}c teaching skills in an elementarty

'school classroom.
> ) - .
\Y Field Experience: Student Teaching - a one semester, full-time
/ i4

- .

commitment as a student teacher where the student takes over the

teaching assignment of a cooperating teacher in an elementary

”
v ~
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school classroom.
(Phases IV and V are completed in the saﬁe elementary gchool classroon

under the guidance of a cooperating teacher and a College supervisor.)

-

The program serves the following functions:

a) enables a student to make an intelligent decision regarding
teaching as a profession early in his/her college years. .\{zﬁ

b) énables the College facultf tgo select and retain only those ¢

-students who show aptitude and commitment. -

0 .
c) e€nables the student to acquire the knowledge, techniques, and

..

eyperiences in a carefully guided, sequential manner.

[ ]

COMPREHENSIVE EXPLANATION

1. Description and Development of Program
The newly implemented Progressive Field Experience Program at

Edgecliff College is a five;phase developmental program. The program
is a result of a cur;iéélum stgdy intended to st;engthen the develop-
ment of teWching competencies. The five phases are explained as follows:
PHASE I

~ Beginning in the Freshman Year all students interested in teaching
as a profession enroll in a two sémes%er course entitled Foundations
and'Field’Experience. This introductory course, whichfrepresents
Phase I, egamines the historical, philosophical, andasocial founda-

tions of education. The theory of the classroom is closely associated

A4
‘

with directed observation in the field, offering the student an over-

view of traditional, special, and alternative programs, pre-school

ERIC | oo )
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(3)
ehrough.adult education 1n urban, suburban, and rural settings.
In addition to the acquisition of a knowledge pase, this year-long '
. ‘ ¢
phase is designed to enable the student to assess his/her interest
and potential in the teaching profession.
PHASE II ' 5

In Phase II students are assigned.to one of twenty-six public
schodls paktfgipating in a program called "Operation One-to-One."
This is an after school tutorial program conducted by the Cincinnati
Public Schools located }n schools where there is a concentration of
educationally disadvantaged_youth. Leadership comes from the
Instruct?égal Consnltant of T&torial and Volunteer Services, the
Administrative Assistant to the Superintendent, in chafge of
Eleﬂentary Schools.

During this phase of his/her professional sequencg, the student
receives‘instruction in the use of diagnostic techniQues and
instruments by participating in weekly classes at the College and by
,individual conferences following each tdforing session. Emphasis is
placed on thenstudent's ability to diagnose a tutee's abilities and
.deficienciess and to prescribe appropriate learning activities.

A Fqllowin; each tutorial session the student completes a self-analysis
nan,tne’tutoring session which is brought to the conference for.
evaluation and planning purposes.

The major focus of the tutoring phase is to develeg the student's
competence in motivating young learners and in diagnosing and pre-

~

scribing appropriate instruction in reading and/or matnematics.

rd
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; PHASE III
i This phase requires the stu&ent to move from a one-to-one student-
teacher environment to a group environment as a téacher—aia;. One
morniné or afternoon each week the student i; exposed ta and partici-
pates in an el entary-sch;ol classroom under the supervision of a
participating classroom teacher. 1In adﬁition to assisting the class-
room teacher with non—inst&uctional activ;ties, the student begins
to work with small groups in order to-further develop his/her
instructional competencies, Studentg participate.in weekly seminars
designed go clarify and broaden fhe student's knleedge of the .

»

professional environment within which a teacher works.

PHASE IV /

Durjing this phase the student participates in”a program based,
-on an instructional systems-modél of the teaching/learﬁing process
which integrates the basié methods, courses of reading, languaée arts,
mgthematics, science, and soc%al studies, with educatiénal msgia and
measurement and evaluation. To facilitatF application of learning
’ 4

theory and the development of teaching techniques, two mornings €ach

week are spent in an elementary school classroom working with a

cooperating teacher in dinélting learning experiences of children.

PHASE V

- Y

This final phase represents a full-time commitment as a student
&
teacher in the same ff%ld environment in which he/she participated

during Phase 1v. The student assumes the full responsibility for a
o . <

-

classroom in both instructional and non-instructional xoles, with

EB&C‘ O
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related experiences susch as faculty meetings, parent conferences,

and other professional activities. In addition, the stddent !

participates in weekly seminars and conferences with his/her College
, L.

supervisor and cooperating teacher in order to continue his/her

i

professional growth.

2. Budgét

! x
No additkgzal monies were needed to develop or maintain the

& , &

o
program. Courses had to be redesigned to include appropriate field
experiences and cooperating schools and/or personnel had to be

solicited. The only fingncial remuneration occurs during student

teaching. i '

3. Persbnnel

In addition.to five faculty members oﬁ the Educatior*Department,
personnel in several eLgmentafy.schools participate in one or more
phases of the program. One administrator of the Cincinnati Public

&
Schools assists in the tutorial segment for coordinating and placing

of students. ’

4. Contribution to Improvement of Teacher Education
The aim of the Progressive Field Experience Prognam is to maximize
the success of.pre—sprvice teachers. An attempt has been made to

e

directly relate what is being tabghé in the College classroom with

.specific observation and practice in the field.
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No longer do prospective teachers need to wait until their third

‘

or fourth year of College before éncountering the realities of the

Y

elementary school child and classroom. Also, no longer is there the

tonflict of months or years of separation between his/her course | N~
. work and/g;ae%ieg& applicatio?C/“fditﬁermore, the stud&nt now has the
N , '

Bppogﬁggi;y\?arly\in his aqédemic yea&s to study the field of
~ o
_education and tb\gepe’frﬁihé)his int7/t/est and potential in the teaching
professioh. -Finally, the College(penefits by haying a means of
evaluatiné the students for selectjon and retention purposes.
It is important to note that each of the five phases is an
integral part of the total program of teacher education. Direct linkage

s

4 .
exists between course work and field experilences.

‘5. Evaluation Methods and

Evaluation is a continpous aspeg¢t of the total program as well as

/
"

of each individual phase./ The content of courses and the field

exper {ences associated /#ith each phase are measured by guestionnaires

comple\eg by students. In addition,athe merit and-effectiveness of
the total program is evaluated(;; cooperating teachers and other
participating personnel.

Each phagg\of the program has provided significant and positive

outcomes. Through student evaluations it was noted that thegearly

-

exposure tb t{g'wide spectrum of education in Phase I ena?ijd them

9
to intelligently examine their interest and potential in the teaching

profession. )
€ ' o
Q !
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'Phasg;A
techniques
in a group

Phases

student to

and motivat

(7)

ITI and IITI enabled students to acquire the knowledge,

and experience first in a one-to-one relationship and thencs
environment. . ' -

IV and V, because they are so closely related, enabled the

acquire a broader understanding of various instructional

ional techniques with opportunity to apply and test their
;

merit. Transition to full-time student teaching was made easy by

remaihing i

n the same environment for a camplete academic year.

Evaluation by cooperating teachers and administrators cite this as

a\ggjor str

/

’

ength of the program.
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PROGRESSIVE FIELD EXPERIENCE PROGRAM
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