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. IR INTRODUCTION - |
PR o ~-
- * |}
: . The writer developed, impiementéd,rand superviéed a model Cross-age
Tutoring Program to improve second«grade'studeﬁts' reading vocabulary
skills in he; schiool as a Midi ;récticdﬁ requirement>durin;vthe 1973-74 o
school year. The overall posi%iye'effeét on reading skills of second-
grade students as well as the requests of teachers, parénﬁs, and étudents
- 'to>continue tﬁe.program suggested the possib;lity'of fuftﬂer disseminating;.
the program. It was theréfore recommegded in the ﬁidi Report that the
Cross-age Tutoring Program 2as developed be made available for dissemination

“to other séhools in the Dallas Independent School District (DISﬁ). 'Conse~

quently, during the 1974-75 school year, the Cross-age Tutoring Program:

was disseminated to four DISD.inner-city schools as suggested in the Midi

Report. -~ ? ' ©

Reading is the major problem in the inner-schools according to the

DISD Research and Evaluation Departmeht. Both school administrators at ‘ -

-

~ the central office ‘and parents in the school community have expressed con-
cern about student reading problems.. In addition, reading scores on the

Caiifornia Test of Basic Skills and statements made by principals, teachers,
4 -

. and supervisors have indicated a need to improve the reaging vocabulary of

1
’

inner-city elementary students. L
% _ - . . ¢
Authorities in the field of education have -often pointed out the need

"to improve students achievement level. They have indicated that trained
tutors could help youngef students improve in their academic per formance.
Most authorities haye commented favorably on organized tutoring programs

o

~and have suggested that tutoring is an effective way to utilize.human resources,

i~
.
o
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For some time, therecfore, supervisors and principals have encouraged
. N Q .
teachers to usec intermediate students to assist primary students with

reading stories and playing word games. However, an organized Tutqr Train-

ing Program had pot been planned and organgzea in any school in terms of
definite goals, specific purposes, and appropriate activities, and available

an organized Cross-age tutoring Program

oy

resources. It was obvious that such

was needed in the inner-city schools, Fortunately, resource persons, facili-

. ties, materials, and time were available for the program. .

The program was intended to help younger students improve their reading
vocaﬁﬁlary; It was also intended that the tutorial experience would imprové
the academic perfqrmance.pf older students acting as tquré. Furthe?more,
it was ﬁoped that the tdtoring program would provide principals and teachers

with a plan for organizing tutoring programs in other areas of the curriculum.

o

The specific problém was to improve, supervise, and-disseminate ghe

©

model Cross-age Tutoring program to improve reading abilities of selected

students in four schools. A study was then conducted in order to.determine

if the tutorial program thus designed would improve reading vocabulary

skills, reading grades, peér relations and general academic performance of
the tutored students as well as the reading grades, peer relations, and
general academic performance of their tutors.

Tutors were fifth-and sixth-grade students. The tutored students were
[t

second gradé students in four DISD Elementary ‘Schools. Second~-,- fifth- and

N

sixth grade students served as control subjects in four other elementary

schobls. One teacher in each of the experimental schools served aé the

Tutorial Coordinator. Each Tutorial Coordinator participated in a training

iv

o
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program prior to implementatioﬁ of the Cress-age Tutoring Program.

Tutors also participated in ten thirty-minute training sessions

N o

prior to participating in the tutoring,sessions with second-grade stu- ?

dents. Resou ce persons in the city and school district helped to train

tutors. Fifth- and sixth—grade students were thus trained to tutor =
second-grade students ﬁor thirty minutes; éach day for one semester,

- Evaluation instruments were designed to measure peer relations,

academic perfofhance, and achievement in sight vecabulary.”.A reaction~

naire was used to obtain parents', teachers', and principals’ reactions

to the program, - Evaluation results are presented in this report in rela-
f : . .

v
[3

tion to objectives of the practicum. The scores of tutors and tutored

L

students tended to be higher than those of the controls. The mean rating’

for peer relations tended to favor the experimental group. Parents,

e

teachers, and priuncipals were very positive in their reactions td the
tutoring program. As expected, the differences between the experimeﬁtal
4

g ' and control groups-was hlghly srgnlflcaat in the comparlson of their sight

vocabulary. It appeared to be not only statistically significant’, but

[N L
-

educationally significant. -

.

°

- It was expected that the Cross-age Tquring Program would have a
. . . 5
positive impact on students. It was also intended that teachers and prin-

cipals would cooperate in implementing the prqgraﬁ in thefr schools.

. : However, it.was rot expected that the tutoring program would be'expanded

- to all exper1menta1 schools, most of the control schools, and to other

«

DISD schools according to need during Lhe 1975-76 ‘school year. -1t was

[}

also not expected that positive reactions would come from resource persons, =

ERIC B

I
Aruntoxt provided by Exic: * - o' .




N

. v - hd . [
o .
.
L4
e Q s oW ° o -
-
S S S X
v
Ve - ‘ i o
- .
) . , .
\ .
—————

- - ) . . ‘. .
DISD Associate Assistant Superiutendept-gesearch and Evaluatior, principals,

D
- 7 &

teachers, teacher aldes, parents, tutors, and readlng supervisors.

-

Since the tutorang ‘program had a clearly positive effect on students
l‘ ' « -

being tutorea, no adverse effebt on- tutors, eaxtensive parental approval
’ . -~ L4 . l’ I 4 - 9

and unqualifiedlsupportvof principals responding,ait was recommended that &

the program be extended to other schools on the basis of need, This program

- -

(==
.as developed will therefore be made available- for dissemination to the DISD

N n

o *

Teacher Educaﬁion Center for the 1975 76 school year. The Tutoring Proéram

N o

e >

is aTso recommendqd for dlssemlnatlon to Region X an _Education Center

o . .

serving the entire North Texas area. ' : .

“

i - - . B
% .
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- BACKGROUND AND. SIGNIFICANCE OF THE STUDY :
al : e . o

T T

»

o The writer-developed,‘implemented, and supervised a Model Cros§-age
Tutoring Program to improve second-grade students' reading vocabulary

skills in the Arlington Pafkaommunity_Learning Center as a Midi Praeticum )
requirement during the°1973-74 school year. Several recommendations- were
. . " L
listed in the final Midi Practicum Report. The following recommendation
o ~ r N

[y

. q .
in the Midi report suggested dissemination of the-tutoring program to

(13 2

L ~
other schools in the DISD: -

The Cross-age Tutoring Program as developed should
‘ .~ be made available for dissemination to othex schools
in the Dallas Independent School District.

.
>

A Cross- age Tutorlng ?rogram was d1ssem1nated°to four/Dallas innex~city

elementary schools based upon the aBove—stated recommendatlon.
o

-

Additional reasons to continue and expanda the Crossxage Tutoring

°

M <

. A s
Program 1ncluded the following: .

-

»

.

'j , 1. The tutor1ng program had an 6verall pos1t1ve effect on reading
- . k]
skills of second-grade students. t Lo T b

. 2. ‘The impact of the pracLlcum on the overall academlc achlevement'
> . R .
- of tutors and tutored students was pos1t1ve.

o

-3, The tutored students and tutors had notably greater gains in
readlng grades than d1d .the controls <

[y - e -

34: Teachers, parents, and students requested contlnuatzon of the

program.

.
v

The improvement in reading grades and requests by teachers, parents,

v ° N e

end studants who had partlclpated in the orlgrnal program had the greatest

’

" impact.~for justifying a need to disseminate the tuLor:ng program to other

Dalla. schools. : P : ‘ B , . .

' . L 2 ) ;
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F/rthermore, the DISD Research and Evaluation Department had pointed

‘ out that the magor problem in the inner-city ‘schools was the students
o .

-readingnachievement level. Standardized tests (Callfornla Test of Basic -

-

,Skills) are administered to all DI§D students in- the inner-city schools

in Septembef and April of each school year. These §tandardized tests are , ,
used to determine achievementvlevels in reading, language, spelling, and

arithmetic. Total reading scores are determined by combining the'reading

r . »
- . . B ’

vocabulary scores, and reading compréhension scores. Over 90% of the total
2 ) .‘ .

enrollment in the Dallas, inner-city schoos score cne to two years below ,

; grade level in reading vocabulary on standardized tests. /

-
EY

. Lastly it had bgen revealed in conferences with principals, teachers,

. . = T i
and reading supervisors that a mneed existed to {mproxe readings>vocabulary

.through any means and resources availdble. It was evident through obser-

vation that students experlenced difficulty in. reading vocabulary as they

-
. £

performeﬂ in read1ng classes.’ Many students appear to be aware that. they

~are havrng problems in readlng. Limited amnounts of reading materials are N
~available for 'students in their homes, according visiting teacher re-

' .o © a

ports, parent conferencés, and home visitations, It has been difficult.to

.

. - ] ~ ) hd v
““encourage parents to take their children to the public libraries. Many , !

childrdn in these schools are'introdpced to reading‘ﬁaterials for the first o

(] 5 i
’,. .
+ time when they begin pub11c school at age five, L _ J

-

Parents express concerns about their ch11dren s reading problems in

[l .
. v - -
0

e e conferences and Parent«Teacher Assoclatlon meetings. The 1nner c1ty area

- rd

= . Director has stated in hrs meetlngs with principals that read1ng is the ‘ -
) - L - . ) . o, ’
: [‘ o major problem in the inner-city elcmentary schogls. - | .
1 ! t. ‘
- < s 3 - . )
I3 2 ) i bf) . . - | . ‘/‘ ' '
Q ) . ) \);\ R A - b Lo & N
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Educators realize that reading is basic and necessary in obtaining

an education. ¢

\
DISD requires that a Basal Reading Program be implemented in all

elementary schools.. State?adopted basal reader textbooks are the major
tools used in the Basal Reading Program. The basal reader has four steps

in each teaching unit: ) . ' ‘ '

1. Introduction of néﬁ\words
: \
2. Reading the story

3. Reéding Skills
. a. Word recognization
( . - b. Word attaok_:h
c. Comprehension .

4. Reinforcement of skills ‘

Y

The school administration is aware of the reading problém in the

s

innorjéity schools and had implemented several supplementary reading
. . w i’&:xz/"

programs in these schéols, to supplement the Basal Reading Program.

Inner-~city students achieving below grade level in reading partici-
« pate in a,Targeted Achievement Reading Program in addition to the Basal.

Reading Program on a daily basis. Both reading programs have had a

-
°
-l

ositive impact on the students! reading achievement. However , students
p P ver s

.
‘ »

students do not have an opportunity to learn in a one-to-one teaching

) gituation in these reading programé.

- An adequate supply of library books is available for students.

-

Students are also issued out-of-adoption state textbooks to take home

L

ERIC - " :
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for sapplementary reading. Students receive gift books as awards for
reading achievement in the Reading Is Fundamental Program,

DISD has assigned full-time reading %eacher aides to assist teachers(
in the reading program; " School volunteers are also assigned tosassist
teachers in the reading program. However, the schools do'not h%ve enough
teacher aides and school volunteers to work with students on a o#e-to-one
ratio 1n the reading program,

Students appear to be the.only other human resourcebavailable to help
:needful students improve their reading abilities in a one~to-one teaching
situation. Teachers have expressed a desire'fbr school volunteers to work
in a one-to-one teaching situaticn with students; This has not been

possible because of the large number of studenté”needing this kind of

learning experience and the limited number of school volunteers in these

'
Wt

schools. Teacher-pupil ratios of one to:'26 and time scheduling for other

subject -areas do not permit the kind of teaching necessary to improve

reading vocabulary to a desired level.

Thevreading supervisors and principals have encouraged teachers to
use students in the intermediata,grades to assist students in the primary
grades with reading stories and playing word games. An organized Tutor
Training Prczram had not been planned in the selected schools in terms of
definite goals, specific purposes, and appropriate activities,'anddwith
the use of available resources. Teachers had not participated irmr-super-
visory activities, in-service programs, Or scheduled team meetings for

il

everyone involved in a tutoring program. It was obvious that crganized

’

cross-age tutoring was needed in these inner-city schools, Resource

B ’ . 5 -
14 T ~
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persons, facilities, materials, and time were available for a tutoring -

program.

The problem was to improve the ﬁodel Cross—~age %utoring Program, that
was used in the writer's school, and toisupervise and disseminate this
program to other inner-city schools so that reading abilities of both
tutored second graders and tutors might be improved. This Cross-age
Tutor1ng Program was intended to help second-grade students improve their

reading vocabulary. In addition, it was ‘intended that the tutorial expe-

rience would improve the academic performance of fifth- and sixth-grade
student tutors. .
, - /

The expected outcome was to help principals and teachers organize and
supervise a.Cross-age Tutoring Program in reading. It was also intended
that the tutor1ng program would ‘assist teachers,‘teacher a1des, and inter~
'meolate students in help1ng pr1mary students to 1mprove their performance
1n readlng. It was assumed that the tutégﬁ would develop a more reallstlcv
image of their abilities and present state of development,'and would gain
a greater appreciation of their own abillties and skills. The tutors had
an opportunity to help ‘younger students acqu1re skllls which they already
possessed and also to develop relationships w1th younger students.

This tutor1ng program, prov1ded principals and teachers with an organ1zed

-

plan to develop 81m11ar Tutor Tra1n1ng Programs for 1ntermed1ate students

" to help prlmary students in other phases of the Basal Reading Program, other
reading programs, and also other subject areas, such”as arithmetic and \‘

spelling. The program also helped principals to reallocate human resources

to improve student performance in school.




As a reSult of this study, second-grade students in the four experi-

mentaT schools have increased their rcading rocabulary. They have ﬁed an

- Oppo. nity to experience success in school, and appeared to have enJoyed
it, too. The tutors made positive etatements concerning their tutoring
experiences. Croes;age tutoring was a significantly efiective way for
teachers to respond to cross-generation conflicts of our timee. Research
in the £ield of social psychology indicates that younger students identify
more strongly with older students &s models than they do with edults.

~

Statement of the Problem

To improve, supervise, and disseminate a Model Cross-age Tutoring

Program which would improve reading abilities of both second-grade students

- tutored and fifth--and sixth—grade tutors in four inner-gity schools. -

"Purpose of the Study

To determlne 1f a tutorial program would 1mprove reading vocabular& -
skills, reading grades, peer relations, and general academic performance
.of second-grade studente as Well asbreading grades, peer relations and’
geﬁeral academic performance of fifth~ and sixth—gradettutors.

b .

o~

Descrlptlon of the Tutoring Program

. B Ty
i

The Cross- age Tutoring Program as discussed by Peggy Llppltt and,others

in their book, Cross-Age Helplng Program2 was used as a gulde to improve the

- . 3

2Pegoy Lippitt and others Cross-Ag__Hclp:nﬂ Program ~ QOrientation,
Training and Materials, Ann Arbor, Michigan: Braun-Brumfleld Inc., 1973
pp. 93-174.

2

7
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Model Cross-age Tutoring Program. This cfoss-age tutoring program was
disseminated to four inmer-city schools to improve reading abilities of
second-grade students and their tutors. Teacher-student ratio and other

teaching demands did not afford the reading teacher an opportunity to

- teach students in a one-to-one relationship.

X
Tutors were fifth- and sixth-grade students. The tutored students

were second graders, Both the tutored and tutors were students in the

.

following inner-city elementary schools in the DISD:
"1. Arlington Park 3, C. F. Carr

2. George W. Carver 4, TFred Douglass

These schools were selected because of their high percentage of

.

students read1ng below grade level as 1nd1cateu ‘n the school district‘s

1974 publication of standardized test ‘scorcs accord1ng to individual

~ schools. These four schools ar®e located in Dallas' extremely deprlved

” .

% ' .
area of the c1ty. Student; attending these schopls come from low socio-

economic families, according to the 1970 City of Dallas Census Report‘
Studerits in the second f1fth, and sixth grades part1c1pated in the
control group. The control subjects were students in the follOW1ng.Dallas

iriner~city schools:

1. John Neely Bryan o " 3. Stephen F. Austin

. N ) et

2. David Crockett - %, Booker T. Washington
. . v
‘Students in the control schgols have low reading scores as indicated

o, DISD standardized test reports and also are members of low income

families.




The principal in each experimental school requested a teacher in the

building to volunteer to serve aé the Building Tutorial Coordinator. The
Cbordinatof had the following responsibilities:
1, Conducted and.coordipated the Tutor Training_Proggam for tutors;; 5
2. Acted as liaison between members of the tutoring staff team

(principal, sending-teachers, receiving teachers, and teacher

aides). |
3. Informes others aboﬁt the program,
4, Acted as pulic relations ﬁgrson for the program.

)

5. XKept the master scheduié fo¥ tutors,
N

6. Attended staff meetings.

D L o 7. Chaired. team méjtings. ‘n : : .
“vq.h‘Washfamiliar with materials, obéecfives, and activities for the ‘
P | %en tutoring sessions. Vo | ’ ‘ ;
N quried out supervisory fesponsibilities.“ ,
.- 10, Collected feedback frbm sending teachers.,
. 'Tha principals had an important role in their tutoring stagi,Atheir
: .
functionsrinclqded the folléwing: o
N . N
1.’ Sanctioned the prog}am. ’
s 2. Interpreted-program to parents and céptr?l administration staff.
3. Ailocated.time for the C00rdiﬁator'§ functions, tutor training-
periods, and‘mbnﬁhly staff team meetings,
Sending~-teachers' responsibilitiies were as follows: ‘ ; ' ; .
1. Helped to iﬁterpret progrém to tutofs.
2. Adjusted claés schedule for tutoring sessions.
- - , . ) . \ ’ v
- 9 4
. . - i
o < . ‘ 1o
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V3. Communicated with receiving teachers about absence of tutor, etc,
. 4, Kept in‘tonch with schedule of tutor assignments.
5. vAttended staff meetings. ) .
Receiving teachers'. responsinilities includéd .the following:
‘1. Informed tutors on goals for second-grade students\;n thevprogrem.
2. Super%ised feedback to tutors. . ; ‘ 1\\\\
o 3. ‘Provided feedback to Coordinators. -
4, Attended'monthly staff team meetings.
5. Supported tutors in their work with second‘grade students.

Tutors part1c1pated in ten 30-m1nute training seSS1ons prior to work-

- ing with the second-grade students. Training sessions were scheduled

.

durtng regular class time. The writer conferred with resource persons( -
- Al
~ prior to- tra1n1no sess1ons to determine goals for the program. The Dlag-

nostic:Reading teacher who was ass1gned to the four experlmental schools

assisted the writer and Tutorial Coordinators in conducting and implementing

3
2

“the training.sessien/for tutors. : : ' .
TheﬂCross -age Tutoring Program was planned in terms of definite goals,m
spec1f1c purposes, approprlate«act1V1t1es, and avatlable resources for the
~ tutors, Thls program was. des1gned to improve reading vocabulary skills,

reading grades, peer relations, and general academlc\performancevof “sccond-

grade students. Available resource persons in the school District and city

-
~
-

were used in the tutor training pregram.

. 19 | | |
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‘ Theoretical Basis For The Program

Lippitt3 points out that, awareé of eduoational research, the educational

profeSS1onals have been recognlzlng the 1mportance of individual differences ’

@

and individual styles of learning. Children of the same age in the same

classroom are dramatically different'in their needs for help in the learning

o
AN

process.

At the same time, economic. trends in the society, and pub11c priorities
. about the financial support of education have blocked an increase in the
‘ratio of professional tra1ned helpers available to deal with these individual
differences., Bond issues fail; budgets are reduced; and the teacher-pup11
ratio does not improve.

— A corollary to the concept of individualization was an awareness that -

o <

. -a new populatlon of educational personuel4-- volunteers -~ would be helpful

in the classroom to. provlde the 0pportun1t1es and deS1gn for 1nd1v1uallzatlon

of 1earn1ng act1v1t1es. Oider students were recognlzed as a most avallable

_resource who in turn could beneflt most from be1ng fecrulted to be educa-
¢ \‘\‘

tlonal -aides for younger students.
Accordlng to L1pp1tt,4 an organized Cross age Tutorlng Program had
1ts beginning in 1961 in the laboratory school of the University of Mlchlgahi\\
- - Th1e program was sponsored by the U.S. Offlce of Education and the results ' \§

were very positive. alnce 1961 school systems throughout the éountry have

implemented successful cross-age tutoring program.5

A

31“éggy'L'ip’pit‘:t-, Op. Cit. ‘ ¢
.Q-E‘ _(_:Lt.!.’ PP. 4-5.. . . P
SIbido, ppo 5';7‘

11
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Many authorltles 1n the field of education have discussed the need
to improve student achlevement level " Few author1t1es indicate the .
possible causes for students' achieving below their potential in school.
Howeter, 'Engelmarm-6 points out a possible cause Eor students' achieving
below level, thus making it necessary for. educators tojdevelop pfograms to

improve such students' performances in sghool,»eEngelmanh? indicates that

-
3

reseatch evidence gathered over the past two decades has cast serious .
doubt on the traditionak view of the slow learners. Experimental programs

_have demonstrated that the achievehents of slow-learning students can be
substantially increased Observers heve noted that a large propoftion of

,-slow learners “and school ‘fajlures come from home env1ronments in which

little is taught According to Engelmann,8 11ttle‘has been done to help

the slow-leatnlng student catch up 1nstead’offmerely becoming a happy

-

f to help students

SIOW'learner. Cross-age tutoring programs are des;g

1mprove their academlc performénce;y“ '

Gartner9 indicates that o dﬂ _etUdents can help ydunger students im=-

Qe

prove in their academlc performance in school. He also-emphasizes the - . .

importance of adequate tralnzng for the tutors.

S , .,

6Siegfried Engelmann, Preventinﬁ‘FaiIﬁies in the Primary Grades, p. 6.
71bid., p. 1. A g ~ '
81bid, E | L

9A1an Gartner, Mary Conway, and Frank Riessman, Chlldren Teach Chlldren_

)

A

o

Learning By Teachlng, pp. 110- 111

*

T
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) _ .- . . e
Llpplttlo says that cross-age tutoring has proven beneficial ' in a

number of unforeseen ways. Teachers and administrators find that this
concept of education has not only afforded resources with small budget

outlay but has also provided an effective link between the generations.
, » h

It gives older students a chance for status and influence in ways other
than confrontation and rebellion, Learning as they teach, older students

often discover that by helping younger students they can, at a safe emo-

*

tional distance, work through some of their own problems in relating to

- others. They also gain apprenticeship in a number of service-oreinted
. v v
jobs and encouragement to assume voluntary citizenship roles and select

Al

careers. . . ¢

L1pp1tt11 also points out that younger students, in turn, naturally

look to an older student for accepted norms and examples of what they

themselves can.becomes’ Younger students who are. experlenclng dlfflculty

in school sometimes will accept needed support from older students,more'

readily than from adults; those youﬁger students quicker than their class-
mates may in turn be helped to explore new materials and avoid the problems

of boredom. Added to improved academic performance, therefore, are better

”
t

 attitudes toward self, teachers, and others. -

o

Barriers of competitivenéss, exploitation, and distrust cause human

&

-resources to be tragically uner—utilized. As educators accept .the neceSr

sity to individualize instruction, they must - seek to provide for differences

in learning goals, roles, and styles., More and more it becomes crucial that

loLippitt, et.al,, op. Cit., pp. 203-204. . . .
111pid., pp. 204-205. : .
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‘e

they create environments wvhere students are also teachers, motivated to

M)

t

2

give help, trust ed and trusting in efforts to seek help from others.

The Cross age Tutorln<7 Program as duscussed by Lippitt and othersl?

in their book, Cross-Age Helping Program was used as a guide to develop

and improve the training program for tutors., .

v

3 f

E

Training of Building Tutorial Coordinators

1/' :
Tutorial Coordinators in each experimental school volunteered to

coordinate the tutoring program in their schools. Coordinators partici-

“

pated in a two-hour planning and'training session prior to implementing

the tutoring programs in the four experlmental schools (Appendlx A).

The session included the fOllOWlng

+

1., Identlflcatlon of the role of the Tutorial Coordlnators.

2. Review of the roles and respon51b111t1es for pr1nc1pals, .

sending teachers, receiving teachers, and teacher_aldes.

(Appendix A). ' :

&)

3, Identification of the roles of the tutors and tutored students,
4, Completion of review and discussion of the tutoring.program.

5. Discussion of techniques and procedures for conducting tutor

a

training sessions. : C

Explainatioh of ‘procedures for collecting feedback mategials

@

for evaluation. : : 4 .

7. Discussion of the schedule For tutors and tutored students.

lzopn Cito’ p:P. 93"174. ’ e




.}

g
5

8. Explanation of procedures for conducting’ team staff meetings.
. 0
9, Participation in question-and-answer period.

- °
P "

o

- : ry .
Tutorial Coordinators had very positive reactions to the tutoring -

> S 2 . v .
program and indicated ,that the program should be expanded to include other

subject, areas. .

Tutor Training

tos Tutors participated in ten thirty-minute training sessions prior to

working with second-grade students. Training sessions were scheduled during *

. . T 4 .
regular class time., The Diagnostic Reading Teacher who was assigned to
.« the fpur experimental schogls assisted the Nova participant and Tutorial

) ’ . Yo, . . )
Coordinator in each school in conducting “and implementing the following

‘training sessions for tutors: : // : -

tt

SESSION I - Introddction to Cross-Age Tutoering

Y

A, _Time: First Week, - Mohday

. @ g
B. Organizational Arrangement: Discussion and filmstrip.

.

C. Objectives:

1

1. To understand basic reasons for implementing the program.

9
»

2, To describe a cross-age tutoring program.

3. To describe purpose and content of tutering program.
D, Activities , ' - T

B ) ¥ > ' )

.1. Participate in an introductory session_coveringfcross-age

tutoring. ‘ S
3. vView a filmstrip presentation reinforcing what cross-age

. . . 3 i
% : : tutoring is and how it works., ’ )
. b .

. ( . o |
ERIC . A
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bl

. - E ) i ‘ o o , . .
0 3. Discuss qdestlonﬁ,and concexrns about a tutoring program.
) 6 2 % ’ . ) '
T E. Resources -
¥. People . -
, Q

(a) Nova Participant (Arlington Park Sdhoq})

' : (b) Tutorial -Coordinator

j (¢)  Consultant (Region X)..- ~ ’ ‘
. 2. Materiais» - " " oo
“"’ - S (a) filmstfip'from Ré¥ion X, o , R
- . . . ~ ' . o
- SESSION II - Role Definition and Responsibility . .
¢ o Al Time: First Week - Tuesday * o _v~ ’ s - ”' K
V B. Orgaﬁizational Arraﬁgement{l Discussiqn and Role Playing ’
: KA C.“ Oﬁjeéfives?" e | )
| ' 1. To understand” their roles, f&les of phehtatoreq, and roles
: : - ~of the teachers -in the tutoring program. : .
) D. Activities: A . T ; - e
. ! 1. Obsery? presentation on érossfage tutoring roles; A . ;
o 2, Observe Yole playihg by teacher aides. ' - . ’
‘o ) . ‘ f x {a) Positively reinfq;ce corrécf fééﬁoﬁsgs." a
o B T (b)°‘Cbrrggt incorrect fesponsés without disczﬁraging‘the tutee. i.
,} (e Repgrting disciplinary problems :L teachefs of ‘the tutored: )
wf,.f o : o E. Resources . o ‘ B . | ;
‘c ; 1; People ‘:, - - . Sy
. . o (a) Nova Participant (€. F. Carr Schoel) A .
| °..; ' “_(b) Tutogiél.Cdordinator
| ’ ~ - A
v ¢ r -
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" - , ~ 3 . ] ‘\ L "
-3 a o .
. v ' . v *
o ¢ . -- gt . “ .
Pl ! -7 ) * ., . %
. 3 - s~
- ‘ ’ ’ N " ‘ d ’
o . 3 . ‘ - ‘_, Pl »
‘v' ‘— , y) . ‘ ’ ‘ “ N : ’ . - e
. 3 ’ " (c¢) Teacher .aideg - two N R T
. : " {d) Reading Didgnostic Teacher -* L o
. o . 5 ) ' ' " -, .
. S . 2. Materials Y X Lo
L (a)’ Truansparency-showing roles to be played :
.o LT T . ) .
. . X Lo . N . . ’ T
® ’ ‘(b) List of Cross-age Tutoring Program roles
B < LS .. Nt .
., a n. [ ' , \ '
o o - . .- R S o
’ SES$ION III - Role Definition and’*Res,p'_onsibili’Sy ' ’
- . . o . AU . '
A. . Time: First Week - Wednesday v o )
. B, Organizational Arrangement: Discussion and Role Playing
< . v ‘n ) e T e U .,
T o C. Objective ° ) _ T i n “
- IR B -8 . ° " T : oy
. < - 1. To, understand their roles and roles of the tutored and”
* i 4 o . e ¢ L. ‘ o L
. _ " tutors in the tutoring prografi. . .
BN o s . v PR ‘
D, Activities, , »
. ] 1. Discuss roles of the tutors, tutored students, teachers, ’ ’
. b hd ;3“ N . . "‘ . ? i
’ Coordinatotrs of tutors,: training s,essiOn eader, and T
Fand “u v ) ° ‘
’ A * e \‘T LI ' ]
¢ principals. , - S -
L 4 . ’ . R . - .
- L . , . 0 : 7. : " ~ .-
A . 2. Tutors participate in role playing - - N
- s . l‘f l. ) ot : - L
SR ) .(a) Positively reinforce correct respbmnses. - ~ .
I ! : '1 : ? ' vl .=
. ! (b) Correct incorrect;re5ponsés without discouraging the *
L . 2 » A N . ) LIS
.- ) & - tutored student. ) " . o o T -
; ; - .. ) ul.-. ‘;. , - - . .. .
: . (¢) «Report disciplinary’ problems to teacher .of the tutored
. [y Y . . = ’ oot [ _ : “ = .
-, - student, 5 T ‘ - .
: . < » A -
. (d) Tutor .two students during a session when anotlier ‘tutot
) . - o : 7 v o @ L g ' ’
e - is absent from 'schcol. . ¢ ,_ﬁ" . o .
LA ) ' " * ’ oo ‘ . S [N
’ i °." E. Resdurces . . o ' T
“ . . o ey . . & )
N 3 A 3 . -0 A
1. - People ‘ .
. . ' % " . .
~ 17 - ® - .
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o

(a) Directoy of High School Tutors - DISD

‘ (b) Nova Patticipant (George W. Caryer School)
a o . )
(c)_ Tutorial Coordinator : e

2. Marerials

5 ’ SN - (ay TransparencGy showing roles to be played
T (B List of Crog#~age Tutoring Proé}am roles

T

{ SESSION 1V = Sélection of Students to be Tutored. 5

: . - 3
- A. Time: First week = Wednesday . ° . o
. o - o . ;
. .. B, Organizational Arrangement: Digeussion T C -
t.' 1 ™ ) N L . . , o
C. Objectives . y £ .

1, To discuss néeds of tutored students, (..

*
- v

2. To give each tutor the name of the student'foﬁbe tutored by

R S . h2 . ,
. . i ‘ . oo
: . . hlylherz . Co ' . Y

3. To establish prbcedures for listing correct responses on
the master Work List. ’ - ' o

 D. Activities r . . - ““
1. Give each ftutor. a lisf of words ﬁéed in tutoringﬁsesgiéﬁs..
'2. Have tutérs draw hames of Studenés‘to be tﬁ;ored f;om‘a'.
" ~ . - . R
7 bpx to determine which student he/éﬁé’willzwork with during

4

tutoring sessions. T ' . . e
- 3. Explain proéedure%”for using the Word List. This list

serves as a record of, each tutored student's: progress.

: “ 4, Re&ord namés’of tu%éfs an%’the student'assigned eagh'for
. P : L
tutoring. ‘ ' | ’ .
; ? "~ E. Re§ourqeg. . ) .%;:’ | . .
7 | : 18 - |
o ; . | :2‘; ' : : . 5 | -

ERIC . - o | - S

Aruitoxt provided by Eic:

e et s et e




¢ R Peoﬁle - , : ) , ‘ .
(a) Nova Participant (Fred Douglass Schooli |
R . (b) Reading‘Diagnostié Teacher’
B " '(c) .Teaéher‘aides - two

v - (d) Tutorial Coordinator ‘
. ~\ - . . . ‘ . 3 * e
‘ ' 2. Materials ‘ .

o
~

= (a) Master Word List (AppendixlB) . )
- : %,
(b) Names of tutored students on separate cards

w e 4

(c) Large Box

(d) Pencils

(e) Several sheets of paper

SESSION V - Tutoring Session
A. Time - First week - Friday

B. OrganizationallArrangement: Role Playing and Discussion

N

C. Objectives

N

) 1. To carry out a successful tutoring session by using tutors
N ) ' i 1 >

as participants.
2. To understand t@at a party willfﬂe plahned for all tutors
and tutored students at the end of the school\yegr. : ;
D, Activities
1. Participate in a supervised tutoring session.
2. Discuss party for tutors and tutored students at the end of -
the gchool year.

- E. Resources

1. People ,

19
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(a) XNova Participants i : . -

\ : X (b) Diagnostic Reading Teacher

(d) Director of High Schoolt Tuters ~ DISD-
2, Materials

, : " (a) Flash cards
. W

(b) Master Word List

* . SESSION.VI - Communication Skills Used in Tutoriné Sessions

Q
¢

A.. Time: Second Week - Monday T
. .
B. Organizapional arrangement: Lecture and Demonstration

» Co Objectives g |

P 1. To understand .an acceptable method for helping tutored

students learn new words.

2. To understand how to communicate with the tutored students.

D. Activities
: : 1. Discuss acceptable ways to communicate with tutored students.,:

2. Offer tutors an opportunity to ask questions concerning the

a

tutoring program.

ﬁ. Resources
e
1. People . !
- ' (a) ©Nova Participant (Arlington'%ark School)
¢b) vExpériencéd Reading Teacher - DISD ..
(¢) Tutorial Coordinator

“ » 2. Materials

R . ' (a) Master Word List « " ‘ ’




SESSION VII - The Cross-Age Tutoring Program

Time - 'Second week - Tuésday

. ’ Al
Organizational Arrangement: Film presentation
Objectives"

-

1 7

1. To help tutors understand the contribution they
to tutored

are making
Eiidents‘ school experience,
D. Activities . | )

.

1. View a film presentaZion.

2. Paﬁticipate in a questioﬁ-and-aﬁsﬁer period. )
_E. Resources ' | -
. . 1, People , .
\ - T . (é) Nova Participant (C. F. Carr School) - . . ‘
\ | \ (55- Resource Teachers - Teacher Education Center - Area IV E
\ | prsp’ | )
\ : ;
. \ . . ic)’ Tuggrigl Coordinétor _ " ’ » ' ’
‘ \\ v - ' b 2. Materiéls “v . o ‘ ‘ - ) | - )
\ “\\ - (a) Film - o - o
\‘ ' (bjrrPéojectof - ,
\\ . o | . a" " . ) | | h
- \ | SESSION VIIT - Understaﬁding and Working with Youngér Childfen
l A. Time: Second Wéek - Wednesday
h B.
|

)
Organizational Arrangement: Discussion and Lecture
Objectives

1. To find as many Wa?imﬁﬁ'possible‘ﬂé give younger children a
 feeling of being appreciated, liked,uuseful, successful,

21 . . oL . .= )
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SESSION

v N K Ao

TX ~ The Importauce of Helping Students To Be Good Readers

included, and important, and to develop in them an awareness

that their wishes are being considered and that they are

experiencing success and growing in skill,

v

Acgivities .

1. Expianation by school psychologistvof'ways to help'tﬁtorsy‘ : -
understand younger children. . : S .

2. Discussioﬁ‘and listin%,of Qays to help children feél accepted,
important, ?nd successful in school. '

Resourées v c

1. People ’

»

(a) Nova Participant (George W. Carver School) .
(b) Director - Psychological Servicés, Area Iv - DISD

(c) Tutorial Coordinator

.
L - . . . P

2. ’Materials'

. " (a) Chalkboard and chalk

o

Time - Second Week = Thufsday ‘ : g

Organizatiaenal Arrangement: Film Presentation and Question Period

Objectives

-

1. To help tutors understand the importance of people's being

v

able to read. .

Activities ‘ .

1. View film, | ° ) .
2. Explain how people communicate through reading.

]

22 < _ .
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E. Resoucces

1. Peopls\ 'c ' - A T
(a) Nova éarticipanﬁ (Fred Dougias; School) ‘
(b) Reading Supervisor |
(cy Tutorial Coordinator .

2. Materiéls

(a) Film from Regioh X

SESSION X, - A Simulated Training Session with First-grade Students

A, Time: Second Week - Friday
. B, Organizational Arrangement: Pérticipation and Discussion
c. 'Objectives | : - F é
1. To demonstrate an understanding of tutoring students. |

“

2, . To ﬁeet teachers involveq in tﬁe tutoring program:
D. Activities .
1. Participate in a tutoripg session with first—g;ade stﬁdénts.
2; Meet teachers in tutoring program. - . “
E. Résources’ " |
1. People
\(a) No&a Participant
K (b) Teacher aides ' I
(c) Diagnostic Reading Teacher

(c) First-grade students

(e) Participating teachers

(L) Tutoriél Cbordinator .

N
w

-




2. Materials " ‘ o . SR
(a) TFlash Cards

. . (b) Master Word List C
Note: Nova participant will attend and assist in training sessions on a

A

rotating schedule.’ : ‘ . | .

—'Tutorial Training Program

Second«grade students and tutors participated in-a.one-to-one working -

relationship, five days per week, in the second~-grade teacher's regular

r

classroom. Each tutor helped a second~-grade student with five readlng

fwords that the second grader had missed on the pre-assessment test, (Append1x

9

. B). The tutor presented each-of the five words to the second~grade stu- .

PR

dent and pronounced the word for the student. 'The second grader was then

-

expected to repeat the word. The tutor continued showing the words to the

second grader, one at a time. As the second grader correctly jdentified

each word, the tutor verbally reinferced the correct respomse. If the ]
second grader missed the word, the tutor would tell what the correct word

was without criticizing. The second grader was then expected to repeat -

Y

the correct answer. Words not learned by a second grader during a session

were included -in the next day's tutoring sessions.
. i . : . \

A party was planned for all tutors, and second graders, at the end of

[y

the school year., The tutors and second-grade students' parents received

two letters concerning the Cross~age Tutoring Erogram (Appendices«C and D).

The parente,neaded to understand that their children were participating in

4 .
v

a learning experience in the tutoring program.

I P TP
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Design ) \

The practicum design included the defined resources, objectives,

procedures, and evaluation components for the tutoring program. The

Schedule of Pract’cum Design (Appendix E) was used in helping the Nova

participant execute the practicum according to schédule, The practicum

design included criteria which the Nova participant used to evaluate the

results of the practicum. ‘ ) o -

Resources . )

.

&

Teachers, teacher aides, tutorial .coordinators, and students were.

[y

defined as prime resources in the tutoring,progrem. It was realized that
other resources affected the tutoring program and at times were part of
the program. However, it was not intended that resource persons who parti-

cipated in the training program or principals would be considered as prime"
resources. ' ’
o , :

a

One Tutorial Coordinator, four reading teachers, two teacher aides,
i

25 second graders and 25 tutors. from each of the four selected schools'

t

v

.

partrclpated in the experlmental group.“Four teachers, 25 second graders,
and 25 fifth and S1xth\graders from each of the four control schools e
participated in the control group. The Nova Part1c1pant supervised the

’

Tutorial Coordinators, teachers, and teacher aides in the tutoring program.

b

Objectives - ‘ ' o e
The objectives for the practicum were as follows:
le To,disseminate a Cross-age Tutoring Program to four DISD
25

34




AJ .
elemeptary schools. ” -

2. To develop a Tutorial Coordinator training program. -
3., To obtain the cooperation of the principals in four experimental
- schools,

4. To refine and package the Tutor Training Program.

5, To demonstrate improved academic per formance by tutors, as

———perceived byﬁ{eachersvinmnxiiﬂﬂxnijjumn by fifth— and s1xth—grade

- control groups. -

-

6. To\demonstrate'improved academic performance by second graders in

the experimentai group, as perceived by teachers, more .often than

/ . *

by second graders in the control group. ’

«

7. _To show 1mproved peer re1ationsh1ps for tutors and students tutored,

«,
ke

as perceived by teachers, more often than for control subJects.

= . 8, To demonstrate that students in experimental groups learned

4

more new sight-vocabulary words than did second—grade control

e

subjeéts'
‘ . 8 9.. To demonstrate that theﬁtutoring program stimulated a positive
. ~ reaction from the parents of tutors and students tutored.
. R .10, To.demonstrate that the tutoring program stimulated a positive ’

- »

reaction from participating teachers.

11. To demonstrate that the tutoring program_stimulated'a positive

Py

reaction from participating principals. - .

Schedule

The schedule of the pract1cum design (Appendix E) was used as a guide s

=
Co
it}
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tﬁroughout the”entire Etudf.“ The beginning date for the practicum was .
July 1, 1974. The actual dissemination apd implementation’of the practi-
cum began on January 7, 1975 and was completed on May 27, 1975 The
final practlcum report was scheduled to be completed and submltted on
-July 5, 1975. 'The flnal practicum report was completed on September 29,
£;75 (Appendix F). Analyzing deta and writidg the report required more.
time than had peen anticipated by the Nova participant in the Practicum
Design Schedule that was developed for the practicum pr0posa1. The final*
practlcum report W111 be submitted ‘on October 15, 1975. vTotal time in-
volved in this study extends from July'1, 1975 to September 29 1975. .
The NoVa participant is presently working with principals to continue
to.expand the Cross-age Tutoring Progrem to include other subject areas

for the 1975;76.schoo1 year,
i .

i

Required Input for Dissemination of Cross-age Tutoring Program

1. Human Efforts

A.  Nova farticipantq(Practicum Writer)
N (1): Revised Model Cross—gge Tutoring Proéram: three days.
knl' (2) Attended Cross-age Tutor Trdining Program: thirty minutes
. per session for eight sessions (four hours).
(3)\\peveloped evaluation instruments: two daye.v
(4) Vgﬁitedlclaeses‘- thirty minutes per teacher - two

teacﬁers per week (16 hours). .
%) Contactedgprincipals and teachers for participation:
- .staff team QEeting - 45 minutes for each of the four

‘experimental schools (three hours).




6)
&
(8

(9)

(10)

(11)
(12)

(13)
(14)
(15)

k16)

f

- Contacted resource persons:

Wrote practicum proposal: seven days.

Wrote final practicum report: 14 days.

“ v

Explained assessment to teachers: staff team meetings -

5. .

45 minutes for each school (thrée hours).
five days.
Held conferences with resource peérsons: nine 30-minute

. ;
conferences (four and one-half hours),

v

Collected and analyzed data: eight days.

Met with stdff tutoring'team: four 30-minute sessions

-

two hours. ) .
Held conferences with teachers, principals, and teacher

aides: eight 30-minute conferences (four hours).

Wrote letters to DISD Genmeral Superintendent, Director;

Principals, Teachers, and Parents: three hours.

-

Developed Practicum Design (Appendix E): one day.

.

Supervised Cross-age Tutoring Program in four schools:

one -semester (four and one-half months).:

2 -

B. Tutorial Coordinators - Four ' .

(1)

(2)

(3)

Conducted tutor training sessions: ten 30-minute

' [
training sessions for each of the four coordinators

(20 hours). . .

'Held confereﬁce with Nova Pérticipant: 30-minqtes,ltwo |
fime per month for four months (16vhours). |
Chaired staff meetings: one 30~minﬁte meeting per month

’

for four months with each coordinator (8 hours).

28
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(4) Assisted in collecting data: four coordinators, two |

-"  hours each (8 hours).

-

- "(5) Held teaéher conferences:” eight hoursiper coordinator.
o Pfiﬁcipals (Experimental Schools) v ‘ .

A1) Conference .with Nova PaEEicipant: four pfincipals,
: ~ ' ' . .

v, . .

two hours. S o
. ~

-(2) Designéd and scheduled time for tutof%ng program: four
principals (four hours).
' f ) -
(3) Visited classes: . four principals Tfouf hours).

i - D. Teachers (Experimental Schools)

(1) -Attended tutor training session: five hours per teacher

(80 hours). ' . S

. . . -
(2) Met with staff tutoring team: four hours per teacher

(64 hours). ° : ' v .

. \)

(3) Assisted, scheduled, and implemented tutoring pfogram:

9

one and one-half hoﬁTs per week (24 hours per téécher).

(4) Dedicated undetermingd number of hours to control teachers.

.

E. Teacher Aides
- .(l) Reproduced maétefAWord List: two hours per feacherlaide
'(8 hours). |
(2) Made vocabulary word flash cgrés, three hours, per teacher
aide (12 hours).

.(3) Met with tutoring team: four hours per teacher aide
“ ha

(16 hours).

‘(4) Assisted in implementation of program: one hour ﬁef

- week per teaEhéf aide (16 hours). .

Q : " o : - 29, . | H , !
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. F. students : v .
o : - . - , : '
., . oot ¢S] Participated in tutoring sesgions: 100 tutors, 100 -
. second-grade students tutored in, the four experlmental .
schools (five hours per week for 18 weeks), 90 hours .
(-
/ .
per student (total 200 hdurs). - .
’_(2)' Dedicated undetermined amount of time for students in
. . the control group.’
I3 {3 " * N )
0 . G. Other Resources . : , »
’ - w ’ . ) )
. (1) Consultant Region X - Four, 30-minute tutoring,sessionb' v
o . (tWO hour S) . . . S e :

(2) Reading Diaénostic Teacher - Four 30-minute tutQr

training session$ (8 hours)

v

‘s

(3) D1rector of High School "Tutors. - two 30-minute training

3

sessions (four hours)..

. ' (4) Experienced Reading Teacher - Four 30-minute'training

i

sessions (two hours). : " .
v ) . Ca

(5) TResource Teachers - Teacher Education Center - DISD -

* . : .ﬁ ) » 4 b
s . * e . [ " ’ .
four 30-minute training sessions‘(two hours). ‘i S
‘ v ! e "

(6) D1rector-Psycholog1cal Serv1ces - Area IV - DISD = four

1 .

o

-~

30-minute training sessions. (two hours).
y T, .

]
P

‘ ~ . (7) Reading Supervisor -.DISD (two hours). -
H. K Materials ané Equipment - 7 :
(1) Sentence strip-two package for 350 flash cards, for each
' ' of the four experimental schools ]
- ) '30 ' |
. sy
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LI g . - : '/
(2) Dupllcatlng paper - ‘one packaoe for master

.

fdr each of the four experlmental schools

L . :
L4 . - ’ .

g S T (3) Felt tip pen, two per school' o S EEE

~ " .
- &

2 : . (4) Master cbpies,‘ﬁive per_schobl ) \ S
o . 3 * ‘ .
' (5) Transparencies, fiwve per school - . !

L4
. - - . ,

(6) Overhead projector, one per school )

(7) Film prbjector, one per school

(8) Film, Region X ot S v
(9) File cabinet, one per school

~
A A . ) o,

(10) File folder, 25 per séhool

o

' I.| Funds s

PR - . . (1) Refreshments for party, last day of tutoring program .
T | v - @ $12.00 p;¥ school (four schools) = $48.00 | ‘
- . -L (2) Available funds ;'Nova participgné's,geréonai money. '

>

(3) Material and supplies - available in individual bu}ldings.

3 ’ Lo
{

A

.
N ™ . (4) Personnel - no additional cost. -
.o 3 .

.+ J. Tacilities

(1) Regular class areas in participating schools.

+ K, Time Factor - o .

€3] _Practicﬁm began on July 1, 1974 and ended on October 1, 1975.

ctLT " s (2) Practicum proposal writing and planning began on July i, 1974

N . .

and was submltted to Nova Unlver51ty on October 15, 1975
(3) Practlcum f1na1 wrltlng was domne durlng the period extendlng

" ’ . from July 1, 1975 until October 1, 1975.

¢ &
. . B
. . AN

o “a .
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o

u . @5 Noua’participant - l" ) A o .

. EValuation Procedures . , >

procedure for selectlng.the sample lé descrlbed This is followed by a -

" Sampling

’

l
(4) D1ssem1nat10n and 1mplementat10n of the practicum was

-

9

begun on January 8, l975, and completed on May 31, l975

L. Total Number Qi Peoplé Involved

T -

(2) Principals. - 8 ‘ . ) v -

. (3) Teachers - 32 . L : . -

W

(4) Teacher aides -4

(5) Students - 400 | o ,
. (6) 'Tuforial Coordinators ; 4
K(7) Resource Persons = 7

o -, Total Number of People Involved<- 456 . )

1 - : »

" A
2 » bt

-+ Evaluation procedures w1ll be pgesented in three parts. Flrst the o

list andadescription of tl . instruhents used in the evaluatlon. The final

secdtion describes the statistica, procedures'employed.

’

i+ . ‘ . a N ) . N
/ M ’ ) - q R e R L
. - * ]

Twenty-£five se ond-grade students were randpmly selected from the

’

total second-grade populat}on in each of four experlmental schools. A

second sample of twenty- ﬂive ‘second~ grade students were randomly selected . -

v
7

“to- serve as controls in’ ‘each of four control "schools,
]’

1
Similarly, tﬁenty-five students were randomly drawn from the total
fifth- and sixthqgrede population in each of four experimental schools, oo

4 : I} N : o ) : =2

’ 32 o K ' ' ot

- .
! - B
‘ (l ; ‘ . ¢
' ) B
. ;
'




a

A second sample of twenty fifth- and sixth-grade students was gelected

<, .

from th1s populatlon in each of four control. schools to serve as controls,

-
¢

. Only the second graders in the experlmental group part1c1pated in-a
Cross-Age Tutoring Program. Tutored second-grade students and the second-

grade control group had an opportunity to learn the same words in their
reading classes. Both the experimental second,graders and the control

il “ .
‘ subJects rece1ved the same pre~assessment and post- -assessment tests to

'y <

determine the number of vocabulary words learned dur1ng the four-and-one-
half month period. v B .
" The writer 1nd1cated in the Maxi TT Proposal that twenty second-

be grade students from each of the four experlmental schools would be tutored

by Ewenty fifth-and sixthfgrade students in the experimental schools. The:
S ) . - . -

. proposal also stated that twénty, secqond-grade students and twenty fifth-

and -sixth-grade students from each of the four control schools would be

3

. considered the controls in this study. However, the fiumber of second-
grade students and the number of fifth- and sixth-grade students in the-

." experimental and control schools were increased to twenty-five students

c

/ - +instead of the proposed twenty students in each second4grade group and

-

each fifth- and sixth-grade éroup.-‘The increase in the number of students™
"t " in this study was necessary~1n order to comply w1th requests from the

’ principals in the experimental schools. The pr1nc1pals requested an

T ‘additional humber of second-grade students to be tutored.

AN \ -

Ty . Participating “schools in the, experimental group were as follows: -

. 1. Arlington Park 3. C. F. Carr

a

. ' ' 2. George W. Carver 4, 'Fred Douglass

33
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Participating scﬁools in the control group were as follows:
o ' 1. John Neely Bryan ' - 3. Stephen F. Austin

2., David Crockett ' 4, Booker T. Washington

d
-

t i

o

Instrumentation for Evaluation
’ ' ' .

‘ .

/These instruments were used for evaluation in this study:
1, Teacher checklist: to measure peef relations (Appendix G)

2.. Parent Reactionnaire: toO obtain information or parents’
v . 2 B

-

reactions to program (Appendix H) , : _ '

3., Teacher Reactionnaire; to obtain information on teachers' ®

reactions to pragram (Appendix I)

4, Principal Reactionnaire:. to obtain information on prinmcipals’
reactions to program, (Appendix J)

N : ‘ o 5. Teachér’Repgﬁt on Pupil Re;ding Grades (pretest and posttest): -

¥

. to measure academic performance (Appendix K) o e

6. Word Vocabulary List: to measure achievement in sight vocabulary

>

\ - : ' T ’ 3

Appendix B . . -
(App . ) N

Methods
7

s

Tutors and tutored students as well as control subjects for each
group were prctested and posttested on language arts. The posttest scores

of the experimental subjects were compared with those of control subjects

’

by "analysis of covariance, Pretest scores served as a covariate and post-
| v ’

test scores as criterion. -

- w

The Teacher Checklist on Peer Relations was completed only for each

- 6 7

tutor and tutored student and respective control subjects.. The ratings of"

S ,_ - 34 L ‘ . o
X v . ) ) A - o
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« - . -t

the tutors and tutored students were compared with appropriate controls

: ?
by Fisher's t-test. o

- -
.

Performance on the Sight Vocabulary List by the tutored students and

/ appropriate controls was assessed prior to entering the program and again

at the conclusion of the program. The scores of the two groups wer
: . . : , L

compared by analysis of covariance with the pre-assessment serving as

. ‘ - I N
covariate and post-assessment as criterion,

The percentages of parents responding both negatively and positively
to each item on the Parent Reactionnaire was computed for both the tutors

and the tutored students.

The responses to both ‘the Teacher Reactionnaire and the Principal

Reactionnaire was summarized. The specific responses are not presented
4 . * . . .

here, in order‘to;project}the anonymity of the respondents,

i -

’

.

' Results
Evéludtion results are presented. in relafion to the\pbjectives'
. . listed on pages 25 and 26 of this.practicum report. This evaluation
information inéludea the following areas: “
1. Doéumentaﬁion procedures for disseminatibn‘
' 'Z.Q School perceptionvséale (subsgquenfly eliminated). -

3 .
3. Tutorial Coordinators’training .program

El

4. Documentation of principals' cooperation
SR 5,  Teachers' grades

6. Peer relationships .

! 7. Parent reactions -

ERIC .

P e ’ !
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8. 'Teacher reactions

9. Principal reactions

3

10. - sight vocabulary words

These ten evaluation areas arenpresented and discussed ‘separately in

A 2
1

this practicum report.
: Y

- : . B . . T

“ Documentation Procedures for Dissemination

- . : . ) - te.

The Development Council of DISD approved the Nova Participant‘s
Maxi II Practicum for dissemination in four DISD elémentary?schools

.(Appendix 1). However, the practicum was approved for dissemination with

,recommendations. The Council and the General Superintendenr recommended

that the Nova Participant narrow the scope of research for the Maxi II ~

‘ ‘a

/ .
Practicum. This recommendation Was followed by a conference with the |

§. e N

school District's Director of the Development COUHCll The D1rector of
the Development Council suggested that the{number of participating schools‘
should be reduced, He also suggestedvthat the:number‘of instruments used

for evaluation of the practicum also be reduced. The following evaluation

instrument was eliminated from -the practicum:

School PerceptionvScale"(subsequently eliminated)

<

Elimination of this instrument re8ulted from the inability of the
DISD print shop to  produce a sufficient number® of tests in time for the

\ . . . L. Lo o
pretest to be administered. Some principals indicated to the Nova

‘Participant that the School Perception Scale for pretest and poéttest

¢

would require a large amount of the teachers time to. administer. As a




/

/

result df'the Generel Superintendeet's recommendetion3;the conference with
the Direbter”of.ehe Development Couﬁcil (DISD administrators for approving
practicum implementation‘?n DISD schools), difficulty ih obtaieing a -’ -
sufficient'number of tests, and partieipgting princiﬁale' reactions, the
Scheol pefception Scale was e}iminéted from the ﬁracticum. v

As a resﬁl; of the Nova Pergicipanfﬁs conference with the Director
of the Developmenﬁ Council, the following‘Schools pa£ticipated-in the

"Maxi II Practicum: ' o .

Experimental Schools:

® -1

1. Arlington Park ‘ 3. C. F. Carr
2. Geofge’w. Carver 4. TFred Douglass

Control Schools:

1. John:Neely Bryan 3. Stephen F. Austin
. S 2. David Crockett " &4, Booker T. Washington : -
The participating principals in the eXperlmental sghools requested

that more than 20 students should have an 0pportun1ty to part1c1pate in

"

the tutoring program. Participating principals and the Nova part1c1pant
agreed to increase the number of second~grade students tutored to 25 in
each school. The number of fifth- and sixth-grade studeﬁﬁp serving as

tutors was also increased to 25 students.
This tutoring program was disseminated according to the practicum

,schedule (Appendix E). Procedures for dissemination were explained to

’ “

prlnc1pals in 1nd1v1dual conferences. Detailed information for dissemina~

tlon was dlscussed with Tutorlal Coordinatiors in the Tutor1a1 Coordlnators

37 .
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training session, Tutorial Coordinators and the Nova Participant expiained
procedures to teachers for dissemination of the tutoging program to indi- - :

vidual reading classes. Parents were also informed (Appendices C and D)

K4

of their childrenfs-participation'ih the tutoring program. .

Tutorial Coordinators' Training Program
T -

Tutorial Coordinators participatéd in a two-hour training session -
prior to coordinating fhe\tuﬁOrttrainihg program for. fifth= ana sixth=
grade students in their ,school, This'tréining session was intended to.

. help Tutorial Coérdinators organize, monitor, and iﬁplement theiCross-

age Tutoring Program. It was also intended that the coordinators would

understand their roles and responsibilities in the tutoring program.

1

Procedures fdr collecting feedback materials for evaluatidn were explaiped
to each Eoofdinatof;gufing fhe trainihg session, Tgtoring séhedules,:
R '" coﬁducting team staff meeting,‘questions, and énswersfwereediséuséed dﬁring
the Tutorial Coordinators' Training Program. This training program for
Tutorial Coordingtgrs was necessary to implement the tutoring program with

little or no difficulty.

Documentation 2£ Principa1s' Cooperatidn
Principals in both the experimenfai'and control. schools were extremely~
. f coopgréfive. It would haveﬂbéenvdifficult to disseminate the tutoring
. . _ .
program withput the 'cooperation of the priﬁcipals. The_prindipals extended

o '-' the Nova Participant complete freedom to implement the tutoring program in

their schools. Many principals attempted to analyze their own data on a

38"
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¥ separate sheet when. returning information. However, it was necessary for

the Nova participant to analyze all data according to her procedures.
" Principals assigned teachers who indicated an interest in cross-age tutoring -

to participate in the program. Principals also commented positively by '~

telephone and at principal meetings about the tutoring program. Principals
often contacted the Nova Participant instead of requesting the Tutorial

Coordinator when information was needed concerning the tutoring program.

Many principails called, after the cdmpletion>of the tutoring program, to

»

g

find out if the evaluation data had been submitted to the Nova. participant
" as intended. The principals were the key persons in implementing the
_ tutoring program. | . v -

pl L

‘Refinement of Tutor Training,Prdgram

Tutoring training sessions in the Nova participants' Midi Practicum
] 5 . ' s

were designed for 30-minute periods. It was found that at least 45 minutes

were required for each session. Since classes in the DISD elementary i

schools are scheduled for 30 minute periods; 45-minute training sesgions;

v . . . ,
required two class periods instead of one; therefore, training sessions
. ’ ’ ' *

were revised to include, fewer activities for the tutors. Additional .

L o .

resource persons were used in the Maxi II Practicum. Teachers who parti-
’ a . ’ .
L cipated in the Midi Practicum as teachers, served as Tresource persons b
. . . ¢

3

. " . . . .
in the study. Each Tutorial Coordinator was involved in all tutor training

»
'

sessions. Tutorial Coordinators were trained to coordinate and direct’the
Tutor Training Program. Evaluation precedures were revised to include .

s

: ' reactions of parents, teachers, and principals. New evaluation instruments

39 o, -
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Teachersf Grades

~

-

were designed to improve evaluation results.

-

The teachers who assignéd laﬁgﬁage-éffs grades of tutors; tutored
students, ahd control subjects were compared by covafiant anaiysis.,:The
first;semester grades served as covariate and the Secqnd-éemester grades
as critgrion, The adjusted:nean,éQCOnd-éemester grades for each group

are presented in Table 1. *fThe' scale for these grades is:

1 - Rapid Progress
2 - éatisfactory P?ogress » ’
- 3 - Acéept;ble Progféss
4 - Little of‘No‘Progresé
. : .
TABLE 1
Comparison of Teacher Grades °
Group Adjusted TN F P
o X Grades ] . ,
) Tutors 1,38 -109 1.92 NS
Controls .81 98
Tutored 1.78 1 108 | 2.14 NS
‘;, Cont?ols . 2,43 i03 :

tended to be higher than those of the ‘controls, the differences were not

. ' statistically significant.

Although adjusted mean grades for the tutors and the tutored students




Peer Relationéhigs '

To determine whether tutorlng influenced peer relatlons:\ékperimental

and control SubJeCtS were rated on a Teacher Checklist on Peer Rel tions,

Since the instrument was admlnlstered only as a post-dssessment, comparisons

were made a Fisher's t-test, Table 2 presents the results of these

~analyses,

TABLE .2
B 3 Compariso{ of Peer Relationé
Treatment Mean SD i t P
Tutors 58.26 "14.36
Controls 56.16 | 17.26 103 NS
Tutored | 58.14 | 12.30 |
: Controls 57,60 | 14.02 | 0.4 NS

;o
/

"Again the méan ratings tended to favor the experimental group, but the

difference was not significant.,

Parent Reaétions

©

To assess the reactions of parents of participating students, a Parent
) 1

Reactionnaire was sent home for each student. Table 3 summarizes the

‘reactions of the parents of the tutors.




TABLE 3 ) 2
Reactions of Parents of Tutors”

&

I . (N=67) T N
1 o iy ’ /
iy Percent
Question Yes | No
Were you happy your child part1c1pated7 , 9% | 6
Could you see any change in thlS child at home? 89 | 11
1f yes, was the change for the better? e 91 9
Does "part1c1pat10n" affect the child's relationshlp
with brothers, Sisters, or other children in the
neighborhood? 29 | 76
Does he/she spénd>more time reading at home? 62:1 38
Does he/she spend less time readiné'at home?i 32 | 68
‘ Does he/she seem to enjoy tutoring.sessions? 97 3
Is he/she more willing to attend school 51nce the
; , ,tutorlng program started7 94 6
\\\ Do.you think it is worth the child's time to be in
~ \ _ the program _ 98 2
\t\ | 1 Do you think the program helped‘ybur child? 98 | 2
\\' Would you like for your Chlld to be in the program
N ' next year? ~ ° , 86-{ 14

\ )

AN

we§ very good for the tutors. .’

\

| N ” S : .
\ The reactions of parents of the students being tutored are summarized
A

in Table 4.

'As may beiobserved, the majority of the parents felt that tutoring




: o
» ) - 2 o : {
" - ° +
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. TABLE 4
Reaction of Parents of .Student Tutored
k (N=72)
’ ' . Percgent
Question ) " Yes | No
Were you happy your child participated? 97 4 3
Could you see‘anygohange in this child at home?. : 94 |96
i - If yes, was the change for the better? 98 | .2]
s
Did partic1pat10n affect the child's relatlonshlp
with brothers, sigters, or other children in the S
T neighborhood? ] : 37 | 63 o
Does he/she spend more time reading at'home? h 50 | 50
/ .
' Does he/she spend less time reading at home? ~ ~ 1 21 |79
! . N ' Does he/she seem to enjoy tutoriﬂﬁ sessions? . 96 4
Does he/she seem more willing to attend school . » ‘
since the tutoring program started? 87 | 13
Do you think it was worth the child's time to be
in the program” : 1 93| 7
Do you think the program helped the ch11d4/ 98 2
e Would you like for your ch11d to. be in the program “
,next year? 96 4
’ , »D ) " . . v
As revealed in Table 4, the parents 'of children who were tutored were
e M ’
VerY«pOSitiVi‘ln the1r reaotrons to the tutorlng program.
. O B . ‘ / .
Teacher Reactions o ! L )
To‘assess teacherAreaction to the Cross~-age Tutoring Program each parti-
*  cipating teacher was asked to complete a Teacher Reactionnaire. Of the eight

i - ’ : .
reactionnaires administered, six were returned. Due to the nature of this

43
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_training. Twenty-nine percent felt that the tutoring was interesting.

relevant. Forty-three percent questioned the need for special supervision, -

oy

instrument the results will be summarized by question.

All teachers"gesponding felt that the program content was°relevant,

appropriate in-difficulty, worthwhile, and pfoperly structured and sequenced.,

<

They were not as impressed with the program materials. Although they . °

-

tended to think the,materials were related to the objectives’(86 percent) .

and about the right quantity (86 percent), only 57 percent felt that the

- materials were particularly  valuable. Twenty-nine percent‘felt that ‘the

materials were appropriate for the child being served.
The teachers were also critical of the pre-service tutoring training.

only 43 give high ratings on.the adequacy, relevancy, and length of the

o

Most teachers (86 percent) felt that supervision was adequate and

o

r

should have started earlier in the school year to maximize its effectiveness.’

Principal Reactions

Tu assess the reaction of participating principals, each was asked to
complete a brief Principal Reactionnaire. Although four reactionnaires
—

were distributed, one was not returned even after follow-up contacts. p 5

A1

A1l three principals were‘totally positive about the program, Every

-

response to every item was positive. All wanted to continue the'program

o

during the 1975-76 school year.

]

. One recurring comment was observed: 43 percent thought the program I”
i
I
i
1
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9, s Sight Vocabulary : . _ .o - 5

-
-

. Since’tﬁe‘program was directed specifically.towand?increasing'sight

W

“ vocabulary, the expectation was that the greatest gains would Qe observed

4

on this variable, Pretest and posttest scorés for both students being

tutored and the control subjects were utilized in analysis of covariance

(comparing the two groups. Table 5 presents the results of this comparian.

. Q¢
’ TABﬁE

Comgarisonﬂof Sight‘Vbcabulary{Words for Tutored and Controls

' Group Adjusted X - F o " P
Tutored 307.8" ) R
| Controls ° - "263.7 | 20.63 ° 0.001 =* "

. With DF (1,203),°significance'was beyond the raﬁge of the computer
program. . ‘

As expected, the difference between the experimental and control groups

e
-

was'highly eignificant. * The difference in adjueted means of 44.1 words

z €y . ) . O] ‘ '
would appear to be not only statistically significant but educationally

o
.

wr — v significdnf. ‘ " <o -,
. ! : .
.- _— Resulés ;JExpe;teé Outcomes
‘~1i Tutored seéond—grade students would show a greater gain in the

! . o .
N . ¢ o ) . Iy
. ° number of sight vocabulary words 4earned than would the control

”

a

- subjects. -
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.ff

o organize a Cross age Tutoring Program after

- . . \

4

' 2. Teachers ax prinCipals would have available information and
expeniencenk

participation in this tutoring program,
i 0
3. Teachers and principals WOU1d cooperate with the implementation

, . of the program.’ - : . A -
4, Tutors would gain skill in helping younger students infreading;

5. The Tutorial:Coordinators training program would provide coordi=-
| -' - .| ¢
nators with an opportunity to understand their role and respOnsi~

bilities as they were related to the'tutoring program.

/

Results - Unexpected Outcomes ! .

1. The Director -of Tutoring, DISD requested,additional copies of,

[=]

. the tutoring program for dissemination according to need in
, . elementary schools. He also requested a copy of the final Maxi
e : /

B evaluation results.

.

2. TImmense cooperation and interest was displayed by the tutors'and
“tu?ored in the experimental -schools.
. The tutoring program had an impact'of cons1derable magnitude upon
fifth- and sixth-grade students who were not selected for the
% .~ program in_experimentalvschools.
4. Principals who assisted in scheduling, collecting data, and
implementing the tutoring prognamﬁeviaenced positive cooperation

QJ‘

with and acceptance of it.

/ - ‘ ) 46
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5. Principélsvin céntrol schools reﬁﬁestea impléméntation of the
/tut;ring'prégram in thefl975f76 school yéar.
B;/ Principals in the ekperimental schools expressed a-desire*té
continue\the tutoring program in re;ding and expand the program
to inéludg arithmgtic in 1975-76. | | | |
7. The ‘participating pfincipalé réquested that the number pf gtudents/“
to be tuiored would iﬁélude more thén the 20 students per school//n
as specified in the ofiginal design of thé tutoring progrém. The
. number of students tq;ored;was thereforé increased to 25/ .

R: ]

The tutoring program was extended thféﬁgh,the 1975-76 school year

in all four of the experimental schoois.

e

9. “Three principals in the control schools expanded the program to
their three control schools.

10. The program was approved for dissemination according to need to

other DISD schools. ) - /

11. Positive reactions came from resource persons, the DISD Associate

[

Assistant Superintendent-Research and Evaluation, principals, /
teachers, teacher aides, parents, tutors, and reading supervisorg.

12, Parents of tutors were pleased that their children were selected.

—

i

to participate in the tutoring pgggram.

;
N . /
AN
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Aruitoxt provided by Eic:

Definition of Terms

l.,'Experimental Schools - those schools participating in the

Cross-age Tutoring Program, T : .

el

-2; Controlhs¢hools F'those schools Phat included the teaching of '

“

vocébulary words invtheirAregularly scheduled Basal Reading

Program, o ' - : . e

Conclusions

1. Teacher grades would abpear to be.;elatiﬁely insensitiQe-tq changes
-, in student sight vocabulary since dramatic increases were oﬁserved
in acquisitio% of sight vocabﬁléry skiils,‘but not in teacher grades.
.This‘méy be a function of gréding students on a competitive basis
. rather tﬁan on én obsolute scale or external criterion. o -
2. Peer relations as perceived by feachers, are relatively unéffected
by intervention .of the type impiemenied'by‘thiS“précpicum._ The
nearest significapgeiobservéd for tutors sugéests that lengthening
the duratibgﬂof the program might positively affect peer relations.
\

Since the scéRe of this study was. limited, howeﬁer,»such a projec-

N

" tion @uSt remain sﬁéculative., : , : -
3. lThe reactions o:\;éxgnts of.bbth tutors and students being tutored
were consigtently posf%{Ye. The program apparently had a very
, _ N 7
positive effect on attitudék of parents toward both their children
as students'and the school set;ihgi\ - :
4, Teachers p;rticipating in the.?rogré;\nge able to delineate several

areas in the total program that needed impfbvement.'*Neverthelésé,

48
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their suggestions that the program should have lasted longer
suggest that their attitude toward tutoring was basically
-very positive,

5. The.highly pOS1tive ‘reactions of principals partic1pat1ng in the -
program would suggest that such a program would be we11 received
- _ by principals throughout the District; POS1tive reactions on
. the part of principals would be essential if‘the program we%% to
be successfnlly disseminated to other schools.} R
6. Perhaps the'most significant ooservation to be‘derived from the
study was the dramaticﬁincrease in sight vocabulary words for
seoond-grade;students being tutored. The gains observed were
not only statisticall§ significant in comparison withlthose.of

"control subjects, but also were of educational significance in,
7 . : . .

tliat they represented a 15 percent increase in word mastery.

* 7. The data -suggest that although no significenCe.differences were

found on variables examinéd for the tutors, they wereiclearly no

) worst off for their experiences. ' .
o -
Recommeniations B )
- 3 i .

1. Based on teacher reaction,’it is recommended that the tutor ~
training program be revised to make it more task-specific.

2. Since the Cross -age Tutoring Program had a clearly pos1t1ve

. _ .effect on students being tutored, no adverse effect on tutors, A

extensive oarental approvai and the unqualified'support of
principals responding, it is recommended that the prograﬁ be ) :

5 | 49 : . | . | | %
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extended to other schools ‘on the basis of need.

"In compliénce with the wishes of participating principals, the

tdtoring program' should not only be continued but also expanded

to include arithmetic and other areas of the basal reading

~ . . .

program.

Suggestions for Further Application . B . °

1.

The Cross-age Tﬁtoring Program should be made available for

l

The Cross—-age Tutoring Program should be exbé ded to include

arithmetic and other areas of the basal reading program.

The Cross-age Tutoring Program sﬁould be made lavailable for
dissemination by the Teacher Education Center for ali pIsp ¢

reading teachers for the 1975-76 school year. \

dissemination to Region X, an Education Center serving the

[ A
entire North Texas area.

~
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MAXT TI PRACTICUM OBSERVERS -

Name:. Dr.>Allen Scott

. Title: Coordinator - Evaluation, Dallas Independent Scho\l District

AddreSs: 2411 Connecticut Lane 4 : |
b’ Dallas, Texas 75214 ' ) '

Telephone: Home: 214-328- 1621 4
Office: 214-522-8220

“,Qualifications: Public School teacher experience, Re. earch aﬁd

Evaluation Administration, DISD 196% 1975
Doctor of Education, North Texas State ;11ver51ty, 1969.

Name:- Dres Roscoe C. Smith
“ !

{

Title: Director-Special Programs, Dallas Independept‘SchopilDistrict

Address: 5237 Pennridge Lane , :
‘ Dallas, Texas 75241 ‘ ‘ i

Telephone: . Home: 214-371-8136 ' | ' /.

- . Office: 214-824-1620

Qualifications: Public school teacher experiencej;, Director of Title 1 and
other special programs; 1968- 1974
Doctor of- Education, University of Minnesota, 1972,

]

-

Name: Dr. William Marks ~
Title: Director-Multi-Ethnic Education, Dallas Independent School District

Address: 7428 San Jose Street
Dallas, Texas 75241

. »' 7
Telephone: Home: 214-224-1043
: " ¢ QOffice:. 214-651-8400

Qualifications: Public school and college teacher experiencej
. Director-Multi-Ethnic Education, 1972-1975, DISD;
Doctor of Education, East Texas State University, 1972.
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APPENDIX A ' .
. . _ Indepeﬁdent Study
_Tutorial Coordinates Training Pfogram

- . PR . : o-

Directing and Implementing of a Cross-age Tutoring Program . -

A. Time: January 7, 1974 - 2 hours

B. Orgahizational Arrangement

’

‘ Film - Discussion ’ . o S
Cc. Objectives:

1. " To organize, monitor, and implement’a tutoring program after
teachers have recommended tutors, tutored students, and areas

of need. : : *
s bE _ ' .
2. To understand basic reasons for implementing a Cross-age Tutoring
Program, '

3. To describe a Cross-age Tutoring Program.
. 3 A '
D. Activities: -

1, Participate in an introductory session covering cross-age tutoring.

2. View a film presentation reinforcing what cfoss-age tutoring is
and how it works. . a

N

3. Discuss questions and concerns abeut tutoring program.

E. Resources:: .

“

1. People
R - a, Nova participant ) :
b. Coordinator of zutors - Arli;gton Pafk School S
- | .  C. Téaéhers - Model Tﬁtoring'Progr;m 1973-74. . .

2. Materials
a. Film . l
b. Chalkboard . = t . . X

c., Transparencies

52
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. APPENDIX B
' ' TOTAL NUMBER OF WORDS - 350, °
VOCABULARY WORD LIST - FROM BASAL READER
. PRE-PRIMER THROUGH 2ND READER
WORD VOCABULARY LIST
Tutee's Name _ : Tutor's Name
VYoczabulary Word | Correct ' incorrect
1. tiger
2, cat . o
3. Stop o , e
L, get K | : . ‘ .
5. help : T »
. 6., come e \
- 7. here : |
8. truck i
9. .see ¥
10. where )
1l. -rocket
12, are
13. can
14, Tous S ,
15. have ‘ : a e -
16, me ' . : : '
., 17. with i :
18. =zoo. .
19.. want N
20, real '
21, fish : .
22, dinosaurs _ ’ ‘
- 23, biggest . .
24, mother ; o -
25. yes . ‘ :
26, tell
2'7 .. dad :
28. 1like , i
29, but ' n
30, green h : o
31. Mrs. R o . - : :
32. she - - | | )
.33, tree . o ' ' : - ’
34, apple . : . :\ - S I »
35 . walk ‘ . ‘ | : ‘ %
36. 1ittle : C
- 37. nuch . L
38. problem - . ' \
28: géTiceman , “ | ;

53 |
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' . ‘ Append?x B (continued)
WORD VOCABULARY LIST (CONTINUED) '
Vocabulary Word g . - Correot _ '~ Incorrect
k1., wup
42, man
43, hot-
kY, Dboys
ks, more , _
46, tickets ©
kp, wailt
48. us“ . N -
49, animal., - : ' ' : S .
- 51. Dback

52. know
53. .lucky .
sk, treasure
56. read
57. =eall _
58. house .
59. then

. 60, red )

.+ 61, paint
63. color
64. get h
65. fence
66. had
67. nane . . :
- 68, put . 0 .
69, unake ) . . T :

70. something
71. footprints

. 72. 1lions ~ O -
73. school : : ‘ -
4, am - ‘ ,
75. Mre . ' o1
76. < sick- - ‘ : :
. 77. day : ) .
78. play ' " o , ©o
79. park . : ‘ T . : .
- 80, ‘home .. .
81. ~ take ‘ - I .
82. fun ' : o ’
. 83. no
84, there
- 85, funny
86. smile
87. plcture
88, 1look = .
89. nice , ) . 6 ~
O

© 0. teeth :
ERIC B 1/
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WORD VOCABULARY LIST (CONTINUED) _

Appendix B (Continued)

A

3

& «
Vocabulary Word . Correct Incorrect -
91. for
92, my
93. at
94, now
95. be
* 96, out -7
97. Yyour
98, surprise
99, what
100., frog
101. box
102, do
103. croak )
104, noise
105. after
106, work -
107. Jump
108. of
109. oh - -
110. Jungle
111. hunt ot
1l12. scdre :
113, that
114, run
115. dog
116. Dbig :
117. scared
118, away *
119. books"
120. card -
121l.° library
122, did |
—7123.  how
124, seen )
125, one ‘ !
126, fird
127. two .
128. thought
129. store
130, Just
131. them ' °
132. 1let ) -
133. her |
134, was
135, girl n
136. any
137. they N ¢
138. from’
"139. sald ' ' ®
140. too . ~ 6%
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Vocabulary Word

) e ' .
WORD VOCABULARY LIST (CONTINUED)

Cor}ect

Appendix B (Continued) S

Incorrect

141, saw
142, were
143, room
144, about
145. children
146. when .
147. went
148. over
149, time
150. eat
151. ~ other 3
152, could s
153. may
154, if
155. three
156. hillside
157. Dbefore -
‘158, very
159. an
161. another
~ 163. say ;
164, ran v
165.. took ;
. 166, his .
167. down
. 168. right
169, made
170. cried
171. S new -
172. farm |
173. than :
174. would
175. Dby
176. father -~ N
177. call
178. InuSt o
- Y79. found
¢ 180. ‘as’
© 181. _ahead
- 182, first
.~ 183. everything
- 7 184. soon '
> 185. next
~" 186, 80, s
187. canme
188. again -
189, water
300, stilll

-




%

Vocabuiary'wbrd

. black

WORD VOCABULARY LIST (CONTINUED)

~ Appendix B (Continued).

oo

- Correct Incorrect
191l. turn
192, eye , |
193. 1last -? .
) 194. night [
#95. who 1 .
k 196. ourz 4 |
197. around | s
198. think | - - .
-199', door i B
200. laugh | "
. 201, people | - . ,
202, fast, - ; o
203. never
204, place | .
205. open | . -
206, began |
207. told / .
208, sure / T
209, friend ! K
210, long ! - 'l
211, sat i ' 3
212. hands f
213. talk | -
- 214, even : h
- 215. why - ©
216, cry s
217; off
218. only
219, or o P
220. grandfather , a ‘
221.. highway / /
- 222, Mlss : [ .
223. hard ‘
224, Dbeen - .
225. give \
226. morning - \ .
227.. heard — N\ -
228. king N -
229, start \\\ \ Pha
230. heas ;
231, through T ( /
232. try T . .
233. vcheir s
234; Ybecause .
" 235. gave g
236. keeper
237. Dbeautiful .
238. job - ;
239. suilt s ,
240, f K




A ) o Appendix B (Continued)
WORD. VOCABULARY LIST (CONTINUED) - S '
" Vocabulary Word . . . 7 Ccorrect ., Incorrect
. . N 4 - Y
2it1. garden - . : . ,' e
Y ' 2’4’2. line " ) [ ’ ' ’
243, strike | | : S . . . -
24“’. few ’ o s
245. 'steps ' T , A
246, answer . - L
24? [ Wh i lle ‘ S e : . . . X ) .
248, apartment . . ' RN B e

i 249, Dbottle T ' S o .

250. horse : : e . . . :

251, hit . . ' . . ’ NE ¥

252. minute : , " [ o .

253. forward R ‘ o - D
254 o pay o . . - - - . . o . ,
255. gone : : . : ' o ) e
256. . broken , ~ ST - I . '
25?. pit o /‘5;' ) P ’ : .‘ : ' o

_ 258. fallen .- ’ , : . K :

* 259 L] feet v : L . ) s ' T . . LN ’

‘ 260, snch : ’ PR . 4 e
261. used ‘ . P : P " , . S U U
262, . among » : . f LT ‘ -/t :
263.. weeks - | - co .

264, .held ' - &
265.  these - - | .

. 266, nothing ’ : o | -0
26?. ShO:p ) . i ' ,’ . M © ‘
268. . near ’ L
f269o pretty i ’ - : v
270. table Cot ' | ™

» 271, alr ., , ’ [ . .ot ' . y
272. carry i L e e
- 27%. food R o n
275. numbers . . oo e
276. order - . - A | o
277. easy S _ : , 1 R
278. need - - SN o
279. telephone ° Lo - I <
. <280. 1iSt . . " : . <2 ) ) T
© 281, Dbegun s S o .
282, well SR - )
283. syddenly s 9
284, each , i
Zgﬁ. world o . J
28%. kept > : ;o
287. behind .
288. seemed _ . . o
289.  forth _ . K toee }
290, corner i g , %, E
. o . ‘ . l
L 4 - 58 .
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s ! ; , " Appendix B (Continued)
, ° WORD 'VQCABULARY LIST (CONTINU}::ID) ) ‘ :
Vocabulary Word . Correct ~ - Incorrect
¢ 291, ‘yex . -
, 292. slowly C o -
! 293. kitchen .
294, papexr - s ‘ : .
~ 295. which L | , ,
: ~§3ﬁ' sense  ° o < '
@ 7. -~often b -
. 298. Hheavy . : .
299. ‘wall, .
300. once . : . . ]
301. nineteen - - I : BE ’ o 0.
302.- excuse o ‘ . ~ .
« N 303. nest - T . . ’
Ty -304. tall I . ) ' 4 ‘ e .
305. catch - - o o -
306. puffed S S | -t D
307. monkeys = . - i . o,
. 308. hidden T N
., 309. ears : : ' _
310. .turtle ) ' *\.
' 311. 1Ilater N . .
312. afternoon v f
313. seek’ :
314. couht . -l ‘ |
315. hundred _ : ~
+316. river - | ‘ : \ -
317. crawl s - . ) S
318. cave ' PR o : /
319. a&alone ‘ . . . . , : ;
320. ' small - - | “ : Do .
321. below 4 N .:’ . . -
322., free - | ' T f
323. stamped ‘ i se : . .
. 324, bpug o | , .
., 325. holding : ’ o , - v
326.. matgchbox , ~ SO -
327. hurry C . _ :
328. vwoke | . .
329. summer . g " .
. 330. pointed = ) ' ' ’
331. roofs -~ -~ . . . o i
332. trouple . ,
«333, Dbricks /
.. 334, mind e . : : -
335. plan . Ce - S
336. bother 4 S X ' : ‘
337. notice . : g0 T .
338. fields ' ot " : a . .
339. fine . ) - . : . o
340. cheese , | 68




g - , . ’ Appendix B (Continued)
WORD VOCABULARY LIST (CONTINUED) . |
Vocabulary Word - : Correct " Incorrect
3“’1. IOU.d ’

342. plgeons
343. spoons

344, hoe
345. dug
346. for
347. Joke
348. rubbed

350. chameleons ‘ , ..

60
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~ APPENDIX C -/
e ‘ + Independent Study‘{

| . . /

l , - 4 Arlington Park School
[ : o : - 5606 Viayside Drive ‘
T e v ‘Dallas, Texas 75235

: . Octiober 3, 1973

/
/

. o
/

»°  Dear Parentis: / _ —

As you may already have heald from your child's teacher,
some 10 and 11 year old childre% are being glven the oppor-
tunity of helping children in lower grades. This willl be a
part of the jolder children's regular school work. They will -
be given sp%cial trailning in hbw to relate successfully to
“your -children and to help them learn. The work they do with
the younger children will be nnder the supervision of the
younger ch}ld's teacher. This program will glve the younger
| children %*chance to have more of the individual attention ;
f ..~ every chlld needs than could otherwise be schgduled for them. -

It Will give the older child a chance.to. learn better the
subjects he is helbing the younger child to master., It will
also give him experience in being a trusted wember of a team
of classmates and‘teachers/who are working on ways to help’

| " children| learn. /

% Your child f/., has been selected to be one of

‘the older helpers (one of the younger children to receive in-
dividual| attention from a/ trained older child).

! )

o : - If you have any queétions, pleasé feel free to call me.
! -We would\be very much interested in hearing of any reactlons
your child may have to this new program. :

-~ . e
\ -~

\ Sincerely yours,

Priﬁcipal

\ | 6l .
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APPENDIX D

Independent Study

i .

Dcar.Pérents:

We sent you a letter last month to inform you that your child was

 participating in a tutoring prograﬁ at school. We are happy to share with

you thaﬁ you£ child appears to be enjoying this experience. As a result of .
the tuforing progran, second grade students are 1earning'new reading vocabu-
lary words and fifth and sixth gfade studénts have an opporﬁunity'to Help'
younger childrénvléérn words fhey have already mastered. |
The fifth and sixth gréde students participated in ten thir£y minute
training sessions that were condvcted by teachers and other resource pgople
in the field of educatidn. These training sessions were designed to assist
fifth end sixth grade students in: 1) helping second grade students td»iéarn

new reading words; 2) understanding their responsibilities to the second

grade students' reading teachers; 3) working under the supervision of the

second grade reading teachers; ;) how to relate to secqu grade students;

5) understanding that they éfé not missing work in their own class which

-

" cannot be nade up; 6) realizing that those who teach learn more because one

learns by teaching; 7) understanding that both younger and older students
will profit from the tutoring program.

The second grade students will participate in one 30 minute tutoring

‘session eath day. This will be in addition to their regular Basal Reading

Program. Second-grade studehts are learning new words from their Basal

'

Readers. This experience will provide a one~to-one working relationship.
We hope that the parents of second grade students will realize this
as an opportunity for your child to have individualized learning experiences

otherwise difficult to arrange. It is also intended that parents of fifth

62
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Appendix D (Continued)

and sixth grade studeats will realize:that the‘program is a valuable
~experience fron whicﬁ éhildren can lcéfh\a greatvdeal in-acadeaic and
sociél skills they might not otherwisé be motivated'to attain. It is
an opportunity fbr then to be ap: reciated by teachers and younger ;tudents-
and to develop their resources by using then., | | |

If you have any ouestlons concernlng the tutoring prosram, pleése feel
. iree to call ne or your child's readlng teacher. Ve would be very happy

for you to v1s1t with us durlng a tutoring session.

2

Sincerely yours,

Principal

63
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 Appendix G -
“ . Teacher Checklist ‘
B ) Peer Relationsy’ T ' -
‘Name . . Class _ Date Class Rank
. ) -Grand TbtaV Score
.. . Some = ’ Very
Item Never Seldom, _times often Ofte

1. Pupil is selected first in
activities requiring choos~ , i ) ) : e

LT ing pupils for a team. ' 1 2 3 g - T s
i , - ) ;
> 2. |pupil is chosen as work- ) ]
mate for academic projects. .1 2 o3 4 5
3. [Pupil is chosen as playmate , s
or play activities. 0 1 2 ' 3 4 o 5
| - . / R |
" 4. Pupil physically interacts.with
other children in positive ways. 1 : 2 .3 4 5
: 5. ©Pupil verbally inferacts with N
other pupils in positive ways. 1 2 3 4 5
'i 6. Pupil participates codpera~ N
. tively in group activities. o1 : 2. 3 4 5
7. Pupil makes contributions to
¢ . his®-group whiich are . .
positively ac%epted. . 1 2 . 3 4 5
. 8. Pupil's opinion and help is .
° sought by peers. 1 2 <3 4 ) 5
9. Pupil volunteerSLfo: activities '
and assignments. 1 2 3 4 5
r Very ( . Some- :
Often ~Ooften times. Seldom Never
% L N '
10. Pupil-is criticized by peers. '
- _ 1 2 3 4 G
* 11, Pupil verbalizes his rejectiom, -
“Nobody likes me." "I can't : :
do .U oete. ’ ' 1 2 .3 4 5

12. Pupil is igvolved in . . A .
arguments with peers. ' 1 2 3 4 .5

13. . Pupil'is involved in B ) ' | . ﬁ
: , 1 2 .3 4 5 &

fights with peers.

14. ©Pupil cries frequently. . c _ :

) 1. 2 3 4 5

o TOTAL e . 1

. : x 1 X 2 x 3 x é,, = 5] %

: ADJUSTED TOTAL [

Ay ., . . F ".< ‘ Ay i

GRAND TOTAL | - __ Va3, | | ' f

— - -~ 10 ' : -




APPENDTX H .

Parent Reactionnaine N
P ' .

has been |
| ly

vElementa  '

As you know, your child.

“involved in a tutoring program at
m, we would

In order to f1nd out how you feel about th1s progra

)

Schoo]
Tike you to answer the follow1ng quest1ons.

Principal

8u




<]

. —

; ,.’} P . -Append;%,/;{ H (Continued)
Y . o : / n
) WPérent~Reactionnqine _ _ /e
) ) ‘ . / ,'v . | . C e B i “\ : 4 /
please check yes or no to findicate your answer"’. ; N
| i . ' // | A ’ * -
- P . B ) 2
1. Were,you-Happy chi]d/participated? . . o ¢
, N /// : R ] " °
yes ’ no . :
, 2. Could you see any change in this child at homé?
yes no ‘ ‘
| If yes, was the chahge-fo? the better? - . . A
yes no i 'j‘E‘ g .
. ‘ ' : "?j’ I‘ .
. 3l D1d it affect the ch11d s re]at1onsh1p with brothers,.51sters or - .
other children 1n the ne1ghborhood7 : A
yes . no | r
4. Does’he/she spend more wime reading at home? o 3
N yes no ) , :¢
X . T 3 ‘: 2:" 4
5. Doas he/she Spond less «time reading at Home? - v v 7 -
| (YR -
yes no . . .
. I -
6. Does he/she seem to enjoy tutoring seséﬁohs7 N
. \ yesl‘ no. - , . | Y .
7. Daes he/she seem more w1111ng tOCattend 5choo1 since the. tut6r1ng ,
" prugram started? . . . 3 :
N } o I
e yes\ " no Q o~
’ R coe
8.- Do- you th1nP it was worth the chidd's’ time: to be in the progr am? o
yes ‘ no " . _ ' ’
coa . . , )/ - i .
9. . Dp you thinﬁithe program he]ped,your.chiyﬁ? ) - ) .
~yes . no : ’ o oo ‘
10. . wdu1éﬂyou 1ike for your child to be in the program next-year? T
- , . : o L.
yes no- SR ) :
. . (Please comment on._ the following page) = % o - 757HJ~ ey
| B 72 ' e D "" Y } .
\.1 . ’. M (%"" L" » » L /,.
ric ) 8T e v e
T ® s S - e ’ < W :, oo
. Yo ;
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' . Appendix H (Continued)
. . -
? Parent Reactionnaire
Comments.: ‘
h | : ' - . .
N Y
(\. ' N » K‘&
- ’ :’ o )
2 | ‘{F}‘ ’
. "a . - N .
1. T y A .
’ N b \\ . ‘
a .
! N .
. j ” R
/ N '
. | , ¢, .
~ , . . . ‘
. \ . .
. Yol .
“ ©
. ? O - .
: d -7 :
» , e . .
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Program_ Cross-Age Tutoring

Number of years teaching experience

1.

APPENDIX I
Independent Study

Teacher Reactionnaire

Grade

/

School

~The program-content appears to be:

—— s

Size of class

8o

a. 1 , 2 3 4 : 5
Highly : - Totally
Relevant ‘ Irrelevant

b. 1 | 2 3 4 5
Too Appropriate Too
Difficuit A Easy

c. 1 P 3 -
Worthwhi t¢ Useless

d. Suggestions:

Structure of Program: j

a. 1. 2 3 4 5
Too Appropriate Too Little
Structured P , Structure

b.. Sugépstions:

Seguencing ;

a. 1 2 - 3 4 I
Appropriate : Inappropriate

'b. Suggestions:

Materials and Media

a. 1 2 3 4 5
Valuable i “0f Little

Value
74 - — v




. . Appendix I (Continued)
Independent Study '

b. 1 | 2 | 3 4 -
Appropriate for children ~ Inadequate

c. 1 -2 . 3 L 5
Relevant to . g Irrelevant to
Objectives : _— : Objectives

d. 1 L2 -3 4 5
Too much ! ‘ About Right Too Little .

e. Suggestions:
j {

Pre-service tutor training was:
a. ) L2 3 4 5

Adequate . . Inadequate
(Sufficient) \

b, ] \ 2 3 4 5
Relevant to B o N Irrevevant to
Needs : Needs

c. ] 2 3 4 5
. Interesting | K _ Boring
d. ' 2 3 4 ' 5
: Much Too About ] Much Too

Long - Right Short

[t}

Suggestions:
Supervision of tutoring sessions was:

a. |1 ’ 2 3 4 - 5
Necessary , Unneacessary ;

b. 1 2 '3 4 5
Rdequate » ; . Inadequate
(Sufficient) | ”

c. 1 ' 2 3 4 5
Relevant to S . Irrelevant
Needs , to Meeds

d. Suggestions: o ' S,




APPENDIX J
Independent Study

Principal Reactionnaire

_ In order to find out how you feel about the Cross-Age Tutoring Program
in your school, we would like for you to answer the following questions.
Please check yes or no to indicate your correct response.

1. Did you make the correct decision by giving approval for
the tutoring program to be implemented in your'school?

yes no

2. Did you observe any improvement in the students' perfor-
mance in reading vocabulary?

——

yes . no

3. Have the tutors and tutees demonstrated improved attitudes
toward school? :

yes no

4. Have the tutors appeared to be happy in performing their
- tutoring task? ' ‘

yes T . no
5. Have teachers ¢omplained to you about the tutoring program?
yes : ' no

6. Have teachers made positive comments concerning the
tutoring program?

yes no

7. Have you received negative comments from parents concerning
the tutoring program? : :

yes no

8. Do you think it was yorth the time involved to implement
the tutoring program?

yes ' no
g, Do you think the tutoring program helped your students?
yes ' no

10. Yould you like to continue the tutoring program next school year?

———— e a s

yes - no .
(Please make comments at the top of the following pace)

Y-

2

e ekl e i i



Comments:

Independent Study

Principal Reactionnaire

Appendix J (Cohtinued.

£
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_APPENDIX K
Independent Study

Teacher's Report on Pupil Reading Grades

i

.~ List the present grade recelved in reading and langﬁage arts for

the followlng pupils. DJating should be made as following:

Rapid progress
- Satisfactory progress

Acceptable progress

5w N
!

ILittle or no progress

Pupils Name | Grade

—t—

o~ O\

10. |
11. | « .
12.
13..

15.
16,
417, . ,, 3
4y 18. 7 " RS
: 5 . 19. . E

20,
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dallcs ihdependént school dlsirict

v , Nolan Esles -
December 16, 1974 N . General Supenntendent

Mrs. Dounnie L. Breedlove . .
Arlington Park Community Learning Center - '

5606 Wayside Drive '

Dallas, Texas 75235 -

Dear Yrs. Breedlovg:

On December 12, the Development Council reviewed your proposzal,
"Improvement, Supervision, and Dissemination of a Model Cross-Age . -
" Tutoring Program.”
L "The Council approved your pfqposal; however, they recommended that
you narrov the scope of your research. They also stated that because
-of the Open Records Law you would need to guarantee the anonymity of
_each student. Further, they asked that you indicate on all of your
. instruments that this is an independent study: '

s

The Council designaféd Mr.° Jim Daniel as the coordinator of yoﬁr_study
end suggested that you contact him before beginning your reseaxch.

I codcur with the Council's decision and recommendations.

Sinderel

\ O
Estes
General Superintendent

G

NE:ss
-8

cc: Mr. Jim Daniels
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