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ABSTRACT
Ihls document dlscusses how to conduct a needs
assessment for 1nserv1ce .teacher education. It states that the form

first considering teacher preferences, cost, and the capabilities of
‘the local organization implementing the survey. Three methods of
conducting needs assessment are described (oral, written, and a
combination og boxh), and the 'vantages and dlsadvantages are
presented. It 'is stated that af%er consideration has been given to
the form or method, the type of eds assessment survey must “be
decided upon. The four types listell are (1) open-ended subjective
responses, (2) the checklist vatiegy, (3) scales, and (4) the
discrepancy model. Safiple instrumgnts and an outline of a needs

" assessment workshop are then presgnted. (PB) . IR

&
\. : .

X '

° .
* . «

~or method of conducting a needs assessment must be decided upon after -

. **#**«********}k******f************ ****************‘**;‘******fk***********

* Documents acquired by-ERIC include many informal unpublished

* materials not available from other sources. ERIC makes every effort

* to obtain the best copy available. Nevertheiess. items of marginal -

* reprodué%blllty are often encountered and this affects the quality
_* of the mjcrofiche and hardcopy reproductions ERIC makes available

* via the ERIC Document Reproduction Service (EDRS). EDRS is not

* responsible for the quality of the original documént. Reproductions
*
*

'supplied by.EDRS are the best that can be made frowm the original.
*************r*******************************************************

} \

' ‘ ’ - -

*
*
*
*

.‘*
*
*
*
*




~w‘m

.

032 @ -

T~
L §
i

=1
Lt
. 4

SR A Fuiiext Provided by ERIC

 Stwg B

oy

-

5

.

a

-

L3

N T N
- . AR TR ‘
- o
..
' NEEDS ASSESSMENT
: - FOR, ‘
INSERVICE EDUCATION " . -
. ’ Al : / \v ’ '

A Ve
e .
. , ¢ .
o . b RS N
,
. , N . . .
‘ ’
\ ¥
.
=
- > - ’
v . ‘« -
- N 7 !
-! . .
L3
., A
« ' “
LY
. f * . )
.
b
US OEPARTMENT OF HEALTH. "y
. EOUCATION 8 WELFARE
NATIONAL INSTITUTE OF . :
E0UCATION ’ - »
: . <
TH1S OOCUMENT HAS BEEN REPRO. - \
OUCEO EXACTLY AS RECEI(VED FROM !
THE PERSON OR ORGANIZATION ORIGIN- ! !

ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE.
SENT OF FICIAL NATIONAL INSTITUTE OF . .
EOQUCATION POSITION OR POLICY

: "National Education Association
.. " 1Instruction and Professional Development
' 1201 16th Street, N.W.
Washington, D.C. 20036

.

e




J N

\
*e

A -

-

¢

#

NEEDS ASSESSMENT FOR’ INSERVICE EDUCATION.

.

Thereﬁis:no such thing as an inservice education y%eds‘ﬁssessment for
; Y -
For that matter, there‘is no, such thing as
. , S i
a Needs Assessment for'locals. Depending n 1), Purpose(s); 2) Receptiveness

Y

particular local association.

a

.of survey audience to form/method/local situation, 3) Capability of the local

organi%ation ao implement 4) Costs, and 5) Other.local prerequisites and

concerns, there.are many different ways to conduct a Needs Assessment.

N s '
X .

~
ra

e

i

Although the basic purpose of a Needs Assessment 1s intelligence/data “

.

4
gathering, the attendant purpose(s) could range from evaluat{gg existing :
L 23
inservice conditions to inputting for goal/priority setting in order to )
‘establish efféctive profassional development programs?2
N .

.~

. . , .
Once* the purpose(s) has\been clearly identified, it then.becomes

. ‘ \ )
\\hﬁcessary to consider the redﬁptiveness af the audience o the survey form/ﬂ

¥

method/local association goncerns. Since the "confidence level" or reli-

‘abillity of" the needs assessment findings is related to the percentage of
. . * -

participants participating in the activity,’in comparison &o the potential

audience, sensitivity to the receptiveness of the‘survey audience is essential.

For example, 1f 90% of the potehtfai‘audience participates, the "local asso-
s - S i I
.ciation can be more confident that the findings are, fhdicative of teachers'
. A
feelings/concerns and more reliable than if'only 70% of the teachers parti—

=

cipated. oL L.

L)

-
.

+

Past practice 1s usually a good index to receptiveness of teachers to
A - f
the various forms and methods of conducting a Needs ‘Assessment”. If past

-

practice has ghown that teachers generally prefer dpen hearings-or dialogue
» ) . . ‘ P .

- % 3 .
in area-wide meetfngs, then it might be foolish to attempt a Needs Assess- \

E
. Y
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. (school reprdsentatives) in every building, then the associatipgn might con-

ment that features a detailed checklist type of survey administered in tle

buildings.” Furthermore, local situations play a.very important role inl'
. . [ - . f .
- . - ) . .
the receptiveness of the audience. For instance, even though thé local
) A

assoclation might have the most perfect inservice Needs. Assessiment instru-
. . § [N : i e

ment or other gurvey method worked out, i1f the activity is the “third asso-

LN

ciatiopo survey for the current school Qear,@ can generally be predieted

that. teacher response, in terms of ps%ticiﬁetion; will be poor.

.. Another important consideration to how and what kind of Needs Assess-

« ‘ . . "’ ] \ . - -
merrt to.conduct 1s the capability of the local, organization to Implement a
survey. If an association dees not have strong building represenpatives

3 ’ )
sider conducting the Needs Assessment at area-wide or even district meetings,

.
-

rather. than in the individual buildings The_reverse could hold true 1f

e (
the association Has strong building representltives
R /- . .

-

-

Cost 1s another importantk/gctor which could dicf\fe the kind of Needs

- 4

Assessment to pe conducted. If 1t is pesifed that teachers participate in

a needs assessment activity during release time during the normal working
. 'R * - *

.

' day, the expense of the release time must either be bofne by the asso&iftion
. <

or the ‘'school district. If the local must buy the release time, this repre-
sents an additional cost to the.Needs ASsessment. Another area where cost
R P . \

comes in 1s in the tabulation and reporting process. Hand tabulation 1is

-

. - . . "\
usually rather inexpensive with costs for paper, pencils, adding machines/
calculator rentals, and refreshments; whereas, compgter/opgical scanring
E L] ' ) - .
machine time and ?rinE;Out sheets, result.in additional expense to the

~ - o . - - M 4 N

associlatiom. - Vo , .
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. JWith all. these f\actors in nind, thet\ssociation should ®lso be aware .

e

" of the form(g) (Process/method) aVa&lable to them A Needs” Assessment’
. . \ . -

' v . . ’ B
?, * -
3. N d

& 14
N : 1 . . . "‘ . . ~' . R ;‘ . I
. . i A written form hasjrumerous advantages, sdcﬁ-a;: 1) Each ipdividual® o
. . B ¢ . . . . . \ 7:‘—
teacher's responses countj 2) Responses in writing provide "handﬁ:ph” LN
f e . o v \
. data to work from and communicate (PR) with; and-3) Administration of the “\

- N

' . . . . ’ ' 4 o\ -
. survey l1is usually faSt ) \p ' - . S '\

L]

. S~ The major-disadvantage of the written form i1s the fact that survey*

questions may not be clearly understodd or uniformly interpreted by ?he" ‘ -
participaﬁts: Consequently, it s possible that the resulting data is not

. necessarily relliable,; This situation requires a validation or fpllow—thrq_ugh

procedure to.confirm the reliability of the data, leading to a longer time-

span/before'act&al development of agsociation action plans. X «

.

¢~ o ’ i
. . .. - . -
An. oral form has its advantages in 1) Administration 1s a one-step-pro-
1 v . . ‘ N B
’ cess, including docgmentation,by.following thrOugh original .responses with. .
additional questions'andﬁ2) It 1s nsually cheaper because there is no need ' /

~
»

for extra expenses such as equipment rental *(i.e. adding maghines,'calculators,
optical scanning machine/computetr time); printing of questionnaires, ete.

o

The major drawbacks to an oral form rests with 1) The need for;wgre s

. . F »

intensive/perceptive training so that interviewers a) ask the gsame questions,
. .

. . . b) anticipate participants questidns and respond with generally the ~same

answers, and c) have good interviewing skills, and 2) The inability to get

- / -
‘ : i‘esponses from many teachers unless the local is a small assgciati‘bn (35 100 N

M Ta

teachers).

- . -
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Data for- a needs assessmeqt can algo be generated in small group
i - A
meetings, Sometimes held ag part of a workghop on inservice education . e

One such plan calls for the teachers in a given.school, at the time of a

vt - ! -

regular Pssociation on faculty meeting, to sit in small groups'of five or

gix to talk about their concerns——and aspirations——for meaningful inser- . '
- ¥ ! ‘ -
vice education. The question ppsed must be precise and unambiguous yet"® ~
. : Y, ‘ .
- \open—ended énough to permit considerable freé discussion * For instance '

v .- "Jhen you th nk abou%5beaching your class tomorrow qhat is the one most
> pressingtoncern or anxiety you have ab0ut.doing the best possihle job?"

Or, "As you think about,next month or ggxt semester, please indicate what

/ o

different or additional ‘concerns will be uppermost in your mind." -

a » A J . L)
IS |
’ « - \ .

@
In the’ small groups of fellow teachere, with the assurance that a

group report not individual reports, will be mﬁde, it 1s possible for ¢

individuals under a minimumkof threat also to "think‘alOud" about,why they

: o o . % /
have a particular concern.' Does it have something to do'with'students?

. R With the school system? With«the pdrents? With themselv¥es? Probably all .
) EXN : ’ N ‘ \ . ot ) .o . '
/ i play a. part, but‘the.point]is that' for the purpose of an inservice education
discussion, the emphasis should be on missing skills and knowledges teachers:

¢
2

.

£ themselves. feel they need.

e -

Another:type of question that can,be discussed in small group meetings

. «(1s preference for acquiring or renewing'missing or rusty skills. F%; R
— /
“gxample, "What kinds of\specific help. would be most useful to you——magazine
I N .
articles, conferences with other teEEhers, university or inservice classes, '

N \

v

independent study..f?“

Once consideration has been given to the form, then the local should

geriously examine the most commonly used ypes of Needs Assessment survey

O . /l ' ! ’ '

T B - T \




%gstruments. The list and wxamples which follow should not ﬁreclude any

t

assoclation from developing a modified instrument better sulted to its

purpose, costs, orggnizaiional capabilities, etc., as discussed earlier.
: ¢

There are generally four types of instruments:

\
{
I. Open-ended subjective responses
TI. Checklist variety
. ‘ 1. General attitude/interest perception
. 2. Highly detailed ghecklist covering scope of area (e.g.

inservice)

3. Specific provisions of components (e.g. leaves for in-
service) C N

4

. - 4. Priority ranking

‘- ITII. Scales .

1. Expectations/perceptions .
2. Evaluation (e.g- conditions)
“IV. Discrepancy model .

- . . v
’
,

If a workshop design is,followed, not bnly must the plan and schedule

of the workshop be developed, but‘forms“for the recording of data need to

/
be worked out.

<
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Open-ended: .
' ' - R . . ! /
.. : T ] . * .
N 1. What ‘teacher ingervice (professional development) needs/problems .
exist in this Jdidtrict? '
a. N ,
] N -« - .
/
b. . N
. 4
2 .
\ ‘ ’ \
C. ) ! '
0 . ! Vs
» . . . -
2. Why do these needs/pgobléms; exist? B} . A
*» . M - . v -* kY i
a. . v s B
' .
o b / ’
' ﬂ LN -
c. ¢
T ﬂ
J
* 3. How can these needs/problems be corrected? g (
. A ,
a.
”
1 . .
b \
S A
. c. \ - * ¢
>
[ 4
. <
o ,

o | & . j)o.'_
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) waror - - e PTTEIDIE AT . -
Open-ended: ' )
4
1. As &1teacher, how would you definé'your own professional ﬂeeds?
Or as an alternative question for educational Yeaders, how would
‘ you define the professional needs Sf teachers you work with? v

.

’
Ca 2

" 2. What are 'your three most .pressing professiorntl needs?

. : 9,
, / -

DA ~

. 4
' ' 2
. 3.  Who should take responsibility for teachers' professional develop-
~ ‘ ment? What do you feel the local association can and -cannot do?

~ v . \ N ‘

| ' - ;

)

¢ ’ ' ’ ! '

¢ oy .
! < 4, Do you consider instructional needs and professiohal needs synonymous,

totally separate, or overlapping but with significant differences?
’ ks ~

B S

~

‘ f
5. _ What relationships, if any, do you see between teachers' professional
-needs and legislation and other regulations in your state?




Checkliit: Detailed bhecklist-

&
’

Please check below three programs 1n which you feel the greatest need'exists
for intensive inservice education (assume the education would be given' during

the day at district expense)
Reading ’
Mathematics -
|

Social Science

English :

v

+  Sclence

Health Scilence

Literature 4

Physical Education

Spelling - -
Foredgn Language

Art

‘Music

v

Industriai Arts

t

Other

-




Discrepancy Model:

Responses to the questionnaire items should reflect your perception only.

For each item, mark g number in the first column (labeled "what 18"¥ to show
how often you think the condition described by the item exists in yOur school
or school district. Then mark a number in the second column (labeled "what
should be") ‘to show how often sou think the condition should exist.

¥ -

Example: Using the following scale:
Lo 1 - Almost never or never
- | 2 - Sometimes ‘ . l : ’
) I F;equently ' &§ ‘ ' ; ‘
: 4 - Almost always‘br alw;ys

What 1is WhaE:shOuld
. o ‘ be  °
L. Inservice- education 1s indivi- - ' :
* dualized.’ ’ 1 2 3 4 1 2 3 4
. . ) .
‘ 2. District inservice education : :
° meets my needs. , 1 2 3 4 1 2 3 4
34 Teacher needs determine the in- . . ST
service education program. ‘ 1 2 3 4 12 3 4
4. 'This district provides time for ,
teachers to -attend professional
v meetings. - . 1 2 3 4 \ 1 2 3 4
~.5. 1 have opportunities during ‘the ¢
working day to acquire new . ‘ '
knowledge and skillsg. ' 1 2 3 ¢ } 2 3 4

g -

A
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ScaleX Expectation/Perception ) ' o o
2talt . ) ) .

Inservice Program Goals T

Indicate your opinion of the importance of the goals|by checkihg one of
“five equally spaced points provided. Indicate no opinion by checking the

sixth column. ~
% Very Moderately Not At All No |
Important Important Important Opinion
- . » . ‘ .
a. Programg are practitioner- 12 3 4 5 3 .6
designed.
b. Programs are publicly ‘ 1 -2 3 " 5 )
financed.
6. Inservice education is 1 2 3 4 -~ 5 6.
part of ewery teacher's '
job assignment. ) ’ '
c S~
»

.t

AR
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Checklist: Priority Rankjing , ' .
— ’ Foo .
' ‘N ; ~ L Priority Checklist . : ' g -

. . : : L w o
. N v
p

Below is a list of inserVLQe items. PleéseQ%ank these items from 1-5, T -
with #1 having .the highest prlorlty, #2 the seco d highest, etg. These

QLterﬁs are those which were submitted -to the assb6éiation via the recent
survey. ‘This is your opportunlty to let youg association kngw your w13hesw\L

a

RANK & ' . ITEM .
. 3 . 1. . Expanded sabbatical leave policy. ' <
' ‘s 2; Intra-district visitations byfteaéhers. .. '
W\“ \ ;;,g 3. InﬁerVice program for selected,teachers on the R
. o teathng of thinking, research{Pg and studying
’ ) tethh}ques, followed by a pilot t' ‘program with
. : emphaSLS on these techniques for studénts.-
. . 4, District—wide worksheps on school time for up'-
. ! gradlng instruction in areas of curriculum and
‘ . for identifying and dealing w1th behav10rd1
WS learning problems. _ . — . .
. v i
e ] D+ Inservice program to qualify all primary teachers
as reading specialists, paid for by the district.
P ' 6. Tuition reimbursements épr inservice credits.
¢ . 7. Release time for work on curriculum development.
<é$ - 8. 'Compensation for attendance at inseryice work-
h > . shops or conferences outside the d#strict, P

G N o .

) \‘1 w PR ) b

s > > oy / /{
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\ Checklist: Specific Provision -qb { -

'
v ’

A, STATE-WIDE, INSERVICE DAY
1. Have you attended a workshop or meeting during
the last two yearsg? ' -

y X .
2, pid you apply for reimburgement? .

, 3. Were you reimbursed for: Mileage?
Lodging?

Food?

AN

¢

" 4, Did you receive full réimbufsement for
.. " ‘expenses?

1
B. LEA/IE OF ABSSCE:
1. Have you applied for a leave of absence during
‘ the lagt three or four yedrs? ‘
.ot . >»
[
2. Was 1t: Sabbafical leave?

¢ Maternity leave?

e !

- ) ' Other? (Please specify)

3. Was your applfcation granted?

'/
Yes No
- )
Yes No
Yes No
Yes No
Yes No-
Yes No
Xes ﬁo
Yes . No
Yes No
Yes No
N
o




Scale:

-

Evaluation"

©

@

[

7

I have no say ®n the designo
of district ,inservice.

There are no ‘lnservice educa-
tion components when innovative
programs are introduced by the
digtrict,

Too few sabbatical leavés are
granted by the district. .

Teachers have to attend inservice
workshops or conferences on their
own time.

g

)

&

3

Instructions: -Eadmm@ the followiné items is a problem to some teachers
in some schools. Check each to the degree you feel it is a problem to you.

{ :
. PROBLEMS AS IT "AFFECTS YOUR WORK

/
Little

Limited - Considerable

Crucial

'Y
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s . . AN

: _ .
° Checklist: General Attitude/Interest/Perception -

. ' N I S -

® " INSERVICE EDUCATION QUESTIONNAIRE !

> o . Indicate your interest in having the school system provide opportui}

O ities to ledrn more about: L .
(\J R : - T

, Very " * Soméwhat . Not
o ‘ \ . : Interested Interested Interested
, [ . . -
1-_ The ways students learn (e.g., el ‘ -
learning styles, motivatian, .
reinforcepment, rentention). C
2. A teaching area: i
reading ) ' .
language ‘ _ ’ . )
.mathematics ‘ , . A
sclence : - '
social studies . . . . =
o the arts ¢ . ' ‘ -
r ‘ o other: ' L,

©0o00O0O0

v, 23

R -

o classroom management ) . . _
individualized instruction - , &
inquiry technique » | , : ~
value clarification R .

students teaching. students .
other. ’ . . O ) '

3. Teaching skills:" y ' - . v

O OO0 O0Oo

4. Alternative organizational patterns:
o team teaching

open classroom -
nongrading

yedr-round schools - '
other:

0O 00O

. ' 5. Instrpctionallmaterials:

.0 teacher-prepared

o new curriculum projects

‘0 programmed inétrucfidn ' :

o te hnology——use of TV, ’
rad¥o, etc. .

o other.: ’

6. Other (please specify): v\>g . '

‘ \ : oo ) (continged)

16 ,
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» 7 .

. o
- .
. .

What format would you like used if you were tp partichate’in a pro-.

. Very

fessional development program guch as those described above?

Somewhat

*

NotA

w 4 Interested

a. Time for exchahge of ideas

with colleagues . ' -

. — ]

b. Demonstration le gons taught ' *
by other teaéher} ’

.
i »

Interested Interested

RN

A

c. Vigits to other programs

d.‘Progrlmmed instruction

v

e. Workshops with high participant
involvement [

f. A series of presentations by
knowledgeable people’

g. Study-at-a college or university,
eithér degree or nondegree,

h.*Time to attend professional
conferences or conventions .

i. Sabbatical leave

j. Student feedback of thelr
perceptions

k. Videétaping and analysis of
a teaching unit

l. Time for independent study
or research

m. Exchange of roles (counsélor
libr@/}an etc. ) *

n. Other (please specify):
¢

(o}




workshoE‘\\
. Firsgt Step 1.
. Hour
"Step 2.
a . ) B \
N ‘ > . Step 3.
¢ o a.
\ .

/ ' -
“‘ .~ » \'35
; . b.

) " Second . &tep 1.
Hour ’

'l

.his/her proble

Step 2.

Step 3.

.-, ' ?

DESIGN FOR A NEEDS ASSESSMENT WORKSHOP

Form groups of app six persons each.
‘ .
Select group leaders’ edorders. (Use some auto-
matic device such as the one nearest the door, the

person wearing the most red, etc.) ‘ :
. ¢ '

¥

ry

[y

Assign and work on the followihg tasks: -

. -

Each person in the group (group leader included)
should talk about what is his/her one greatestlproblem
in helping students learn, (Ruled out of order for

.this ‘task are "such considerations-as too large a class,

wOorry abopt too small a paycheck, or other school ad-
miniétrative‘or personal concerns. The focus is on
teaching skills: motivation, diagnosing learning

difficulties, etc.)
-

After each perjon has had an opportunity to state
, the leader should ask each to say
why he/she thinks it is a problem. - .

“As a third task, the leader should ask each partici- -

pant to try to identify what one skill or knowledge
he/she needs to do a better job in the particular
problem area_idéntified.

JAll memberé of the group should assist the recorder

in filling out Report Form I.

Working alone, group members should jot down two,
three, or more personal learning experiences that have
led to better performance as a teacher, ‘It doesn't
matter whether the activities were individual or group,
job-related or not, in-school or out-of-school, formal
or informal, credit or noncredit. The only thing that
counts is, was it a learning experience?

Individdals should then share their experiences with
other members of the group.
Recalling both the preceding experiences and the"
earlier wo&k group identification of problems, members
of the groqp should begin to help each other think out.
the best ways of acquiring needed skills, knowledges,

or 'informatlion. Be imaginative, Assume released time,
Try to figure out the way each_woulB learn best, not
necessarily the easiest or least expensive way. Each

'

- * J




person in the group should relate ubat he/qhe thinks
ig a degirable lefrning experience 1or the need. he/sue

identified earlier. ‘\\ : : \

. . .
~. N P

. All meémbers ot the groups should assist the recorder

in filling out Report Form II, to be handed in te the
workshop leader along with Form I.

(Time permitting.) All worksbop paruicipants shquld
work as a large group and begin to generalize policy
guidelines that the association might present .to the

‘board of education and which reflect the tone, spirit,

and overall intent of the group's philosophy of
meaningful inservice education) ,

4 .\. s we ) . W

LS / -
v .

-

Q'j‘.

-~




lo - i ‘ ! 4
’ ’ 5 i - *
N - A /
' - Y N M ‘ - - 3
® | | g
| 3 Workshop RepOﬁt For? I “~
ap What were the problems (pgg@s) identified? There can be no more listed.
‘ . than the number in the.small group. Each participant was to support only -
his/hgr most pressing instructional congern or anxiety, List in "how to"
7 " , terms., If there is consensus pn-one oY two, list only thoge.: ' .
. ¢ ’ ¢ » ) ' ES ~
. v 1. How to.., o !
, . > v " ; . . '. f . )
2, ch to... ‘ , , v)- : , -
- ‘- ' 3. "How to... . N ; By - .
' A . S : :
A 4, How to... . \\ .
e o )
- . ) ) ;
o 5. How to... . ' . .
. . ) L} \ r - ) "‘
T 1\6 JHow to... . . 6

’ < ) . - ) B . b

“——%_-DJ' ~ . . - " .
List, in an order corresponding to the above, the reason given as to why-.

' the particular problem exists: : ‘

‘ R o o

: /”“l . . s ’
3, S , , -
~ . - ,
4, « .y . ,
. R ) " " .
7 E . K}
. 5. . ‘ .
. &
6. - :

.

List, again in corresponding order, the skills or knowledges most needed
to strengthen .or improve skills or otherwise overcome the problgm area,

1. ' ' v
, . w |
N\
2. A . )
3. ‘ o
. : &
g

7
- ‘ -
, .
' ¢ . . g s}
\) oy . ) » L .
[ERJ!:‘. o o ) . ‘ i .
s _ s ’ , s

"
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Aruitoxt provided by Eic:

a4~ - | [ * i ! .
MWorkshop Report Form II .
Matching Learning Experience '

1.

4, ’
, .
. ] , ‘
6 ( v -
5. v
!
»
- - 3
. § .
»
6. . - L !
LS = [ i
. 4
) :
1]
]
i 4 P Y
2% .




