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The Bilingqual ¥ini-Head Stirt program which offers
ilies over a 6,000 mile

teaching staff, consists of

instructior, staff training, parent and community

involvement, materials development, relocating delivery system, and
management. An interim evaluation of the program's progress during
1971-72 was conducted. Because of “he project design and data
collec*ion timetable, many of “he program's objectives could no%t be

assessed at

+he time as to whether théy were being met. When this was

the case, it was indicated that data collection had not been

completed,
data yield

Preliminary findings were reported when the preliminary
information felt to.be a useful indicator of program
progress. Instructional goals

for children could not be assessed

until post-testing was done. However, based on available records, all

the process goals concerning the instructional program to be offered

were being met. Training goals were being me* al*hough-on a delayed
schedule~ Goals for materials development were either being me* or
were suBstantially completed, with *he exception of *the development
of the cultural heritage materials which was behind schedule. Goal

P

for carrying out a relocating program delivery system were met beyond
the minimum standard set,>and far bqyond the level of eomparable
programs in offering continuity to moving fapilies, (Author/XQ)
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ﬂ"Tbe_enclosed report. is provided for. your infoxmatipﬁ..

- ai\;ii)nterin progtess report on the Bilingual Mini-Head Séa;t ‘/
. R
for the proéram year 1971-1972, : . ’ =/

¢ ’

" Because of the project design and tipetable for datd

/ -
. /

= ccilection, many of the program's objectives cannot be aésaﬁsed

. . 3
: at this time as to whetner prograp objectives are being Met.\ &

Jnén thnis is the case the, interim report simply indicateg that

data collection has .not been completed. UWhere the pre}éminary

vata available yields information uhich the quiuatogifelt would
~p . ) . i N

be'a uceful indicater of program progress this has been reported.
% B

' R For the sake.of brevify in the interim fgport the

”orogram ob jectives have been pa}aphrased from their formal

\
3

.tatemont in the Cffice of Eduqatibn project plan. The objectives

]

~ . , . s :‘1

« are numberec according to gomponent, however, so the formal |

’ . * j
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STATUS OF DATA COLLECTION:

INST?UCTIDNAL COMPONENT Y . .
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After 100 days attendarice ¥n the blllnguar program, 75%
of ng’ younger children will démonstrafe an understanding
Q concepts of relatianship such as comparative *sizes or
numbers, relatdve position or time £equence, sorting,

matchlng and grouping, uhen ‘tested in thelr primary language.

April evaluatlon. Data collectien to measure -
the achievement of this.objective has not been
‘completed., - ) v/ . 'S

; J

PRELIMINARY FINOINGS: , .

-of attandance verify the need fo

.In the Washington 81tes, where attendance  was counted From .

by
J

Our teat of concepts éppears to be appropriate to our target
population of three and four year old migrant children, and
to- be testlng them on information they do not already knouw.
The criterion level set was 75% correct response. In .

.the pretest the only 9% .achieved this criterion score on '
~ the pretest and these were prlmarlly flve year olds who

were enrolled. ;

cor}ect responses: , 75% or better 9% . .
correct responses: 50-75% © 48% : ‘ .
correct responses: '25-50% 34% ‘ .
corcect responses:* 0-25% * 9% .

Data collection was scheduled to take place on an indivi-
dualizad schedule; pretests within 20 days of the child's
1n1t1al enrollment in the project, and” post tests within
20’ days of his cumulative attendance for 100 days. The
pyrpose of this type of testing schedule was to cope with
‘migrancy factors that make it necessary to adapt the-program
to the special needs of a mobile population. ‘Most programs
test oh calendar dates-and expect to have a fairly stable
attendance,throughout the program year.. ,Migrant programs
typically experience great turnover and 1rregular1ty of .
attendance. This means that testing by ‘calendar dates
may miss many of the chlkpren, and may evaluate children
who have had very different periods of educational inter=-
vention between testing points. This project chose’to
normalize the period of interventilon by testing chlldren
based an theit own attendance record, and then analy21ng
the accumulation of tests at evaluatlon p01nts.

I T N TS P DT I

The prellmlnary Flndlngs of thisyprpject concerning patterns ) J

} this type of plan for~
testinjy. The period of avtendance was examined for all’
chilurzn actively enrolled in the prOJect on the last' day
of Fedruary, 1972.‘ '

.

Nov. 22, 1971, the date when the prOJect began using the
b;&lngual currlculumJ the following attendance picturg

existed. ‘ . W .
- - 3 ---~i\'”.1
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. Attendance of children actively enrolleb on Feb. 29 1971,

: E:::::] ‘ . 17% children with cumuiatlve .
. attendance of 40- 60 days
. ] - > - T
— - - . .47% children with cumulative
. = - - attendance of 20-40 days
’ ) [ - 1 36%. children with cumulative -
. : ‘ attendance less than 20 days.\'
-, , At ‘the Texas site which got into operation during December, .
1971, the attendance pattern wvas the following: .

. . 24% children with cumulative

v R attendance of 40-60 days"

[_—_j . ' ?23% *children with cumulative
. ) " attendance of 20-40 days
[ . — .. 53% children with cumulgtive '
! - attendance less than 20 days.

However to malntaln the test schedﬁle«cq&ied for in the>First
program year's plan it would be necessary to get a teﬁter in
to each site to pick up new children once a month. (i.e. )
within 20 days of the landmark points=-initial enrollment
and. 100 days. attendance) . This has proven-to. be" enovmously-‘f
difficult with four sites in tuwo states, and the project in
) ' April moves to a condition of having ten” 51tes in three

states,

The choice, imitially, was betwesn.attempting to line up
testing staff at epch site, or attempting to use the same
testing staff at all sites, The advantage of the first
plan would have been economy, particularly on travel. The
disadvantage was the great possibility of variation in ' .
testing practice so that the comparability of ‘test infor-
mation at the different sites would be poor. The advantage
of using the same testing staff vas seen to be a greater
reliabifity of test. information. A compromise betueén the
two*was selected: " uwe centralized the responsibility. for
testing with a consultant Jon Guthrie who trained and
supervised a team of bilingual testers who went to all
‘sites in late December and Janua}y. ~While on site he
trained a logal person to carry on-the follouw-up testing
-as new children enrolled uith the test results to be
submitted to him For a common analysis and processing.
. The quality control we sought uas obtalned in the inditial
round of testing under Mr, Guthrié's direct supervision,

as gonfirmed by our program,audltor. The efficiency of .
the follow-up plan has been very poor. The preparation L
. of test kits was delayed so *the figld testers did not- have Lt T

. the materlals they=needed to .continue necessary testifdg:

R A - !
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- 'They have not been scheduled into the sites on a regular
. . -  basis owing. te the problems of communication—neither have -
S * ° a telephone, And the centralized processing of test infor-
.mation has fhot worked well to date: .requests for 1nf0rmat10n
by target dates has not yielded a timely response. i
Ce 8 . . 1%
; ' We have notsucceededln gettlng pretest’ completed within
T * the first 20 'days of a child's enrollment. ,As the program:’.
RN ‘ auditor pointed out, most of our obJectlve are wuritt
d in such a way that the pretest is really not essentlai to
establishing whether we are meeting our goals: i.e. each s
' . instructional objective indicates a target percentage of
. children who will have achieved a given score on the test
N administered AFTER attend1ng for 1600 -days and it does not
- make referance to a gain score over the pretest So our
- frustration in gettlng the tgsting plan worked out for the
pretests may serve as a means of working out, "kinks" so
that our post tests can be administered on schedule. At
the time of the interim evaluation no children have yet "
reached the attendance point at uhlch ue will begln d01ng
post testing. - .

-

o .
Hl.l The recard Qf lessons received by a child during his 100
, . days -attendance will shou at least three in each ,concept
area, . . . . . . ,
. ;e . . P = : ) .- * .
‘ ; ) April evaluationg Oat-a collection has not
. been completed. on_this objective-at. tbis date. - o -

.-,  STATUS OF, ‘bAl:A COLLECTION: | - Lo ]
) /' The instrument for recording instruction réceived by .
., children vas charged in mid-¥ear following the auditor's
. . recommendation., Initially we uere Ttelying on the fact
"+ . that the prepared curriculum contained several lessons
oriented.to each concept .area as.the means._to assure that
.children recejved instruction in. each‘area., The auditor
- suggested that this would not tel] the instruction received .
by individual children because of .absences and diffegrent
starting dates. This is obviously true (refef to attendanCe.
. statistics quoted earlier in this report). - S0, in mld- .
e .. ybar a new form was introduced which is kept on .-each ‘child
cording theconcept focus of the'tutorial lessons, and
uﬁether it was' taught in-‘Spanish or English, and the
‘conytent of cultural heritage lessons. This form has proved
an \invaluable plannlng aid as well because it.makes the .
‘ - child's: progress "quite visible. -However because it was
‘) " not \introduced umntil mid=year it will not record the lessons

—

-

covered for children who attended.prior to.its introduction,
This 'may mean that we.will be unable to document the cem- -
pletenzss of instruction coverage for children whose

attendance spanned the cthangeover, in thls first program -

- - -~ N
E,-‘ year, > . - e . . R .z
.:'. b N s L. . . -~ o, ey . B
v
[N




' ‘ . s
L3 3" ‘ > - -
. S -, .Page §°
vo N~ ) . '
‘ ‘ ) F1.2,»~ Child;en will be 'gb;g_ to id_g'n_—;‘»i;ﬁx,_ajld‘ tell about objeets -
A anki : - and holidays related to their cultural heritage after 100
\ > ° . :

- -
- "‘4" TR e 4 . : ¥ :‘,’“”-’)\.'A.-, e
e L el asdne - s iatvkes St -
ot e . : N

days attendancp.

.

. . 3f April evaluation: Data cbllection’hés not
- . beer® completed on this objective as of this
) T date. . = , y o E
-PRELIMINARY FINDINGS: , N S
On the test of cultural knguledge, the children living on \'
?he border of Mexico showed a cliear advantage ovgr those i
. 1n the Washington state project, as demonstrated in the
following chart. .
Children answering: ° . ° Children. vho met the
. Cone correct one corrett criterion (2 out of 3 |
e " . o : ) . guestions correct) on
‘ v , ' 19%  30% ‘ 51% ‘
' DN I i m i o -
o, Texas children. ///// 1#77 111171?1’[”“[ )
- V111171717777 777 TR
\ : Uash. children- L1777
: : . ) 59% . . 12% 29% _
o S A R RS
T 7T 77T TH1J2 . Tedchers will planactivities around Nexican_holidays,

4

)

' . ) Fl.3‘
- .

- ) ﬁ
STATUS OFU"DATA COLLECTION:

‘at the time.of post -test ta determine achievement of objective

especially the Posadas, and celebrate bjrthdays using pinatas,
v . . . - . J .
. Roril evaluation: '0Oata collection has not o E
. been completed on this objective as of this
date. -

-» 4]

-

Recprd keeping on cultural heritage lessons is part of the -
Individual Planning and Progress Record, to be collected

For the reason stated above, this record may be incomplete
for sone of the children enrolled the first ‘year. To provide °
an interim basis for. keeping track of what is being taught,

'd weekly planning ands progress report to be mailed in by
each teagher is being ‘introduced im April. This is con- ]
sidered particularly. important because of the present spread .
of project sites, and the\ﬁimiﬂishing,supenvision that ,can
be effared under inﬁstré%m/cdnditipné; When this..gets worked.
into.'the ‘reporting,syetem, it will provide the means of
continuous, monitoring of- program planning and instruction-~
in all areas,'including.the;cultuqal heritage materials.

After 100 days attendance 75% of the younger' chiddren will.

be able,to use sentences thrge or more words' in length, and
will use at least fifteen words in their total response. as
measured by the verbal.fluency. test in~their primary language.-

-




} ’ :
April evaluation: Data collectiom has not
been codpleted on -this -objective at this -
date., . \

3

PRELINSNARY\FINDINGS:
e ]

>

. <
Of the children given pre~-tests, 17% met the criterion
¢ on pre test. This required that the chilg respond.ta three
questions, with tuo prompts petr question (nine attempts to
.elicit verbal response in all) using at least two sentences
three or more words in length, and at least 15 words in the
m total response. 70%.of the children did not achieve ejther

of these requirements, and 13% ‘'did one or the other, but
'not both. )

~

Separating the pretests into those for mobile migrant
children enrolled both 'in Texas and Washington state, and :
the children of families who have settled out, enrolled in
Washingttn, there sgems to be a clear advantage for the child
.whose family is no longer "on the road"., B87% of mobile
migrap® children scored zero on the verbal fluency- test;

44% of the settled out children scored zero (meaning they
did /not use fifteen words, or use two sentences three words
in,ﬂeng¢h).~ In the number of words wused in the total.

- .pesponse 63% of the mobile migrant children used less than

five; 40% of the settled out children used less than five.
Two of the concept.areas included on_the Conceptos-test.
rglied entirely on ‘the child's following directions to
move in certain ways, ' These uere the only questions in
the test in which there were no physical props to be mani-
pulated, and the correct response depended entirely on the
, chilti's receiving information through hearing. There was a

. ﬁ?rﬂect,corxelation between the children who were able to

. reépond correctly to these two parts of the concepts test,
and children who scored 2 out of 2 correct ‘on the verbal
fluency. telst,” indicating that the ability to use language
seems"to be closely.related to the ability to pick up
information through auditory presentation alone (even
though the responses.on the concepts test required only .
phyéica} action and no verbal response).

L - ¢ ) - * . '

H1.3 Teachers will'present lessons giving the children very
frequent opportunities to respond, i.e. providing an
oppgriéunity for response on the average of bnce a minute
duridg teacher directed learning activitiess .

¢ -

y

April‘évaluation: Data collection has Tot o

been completed on this objective; preliminary,

f.indings are that this objective‘'is being mgt} ;
. . [ -

.

» . . ‘
PRELIMINARY FINBINGS: . ' " 5

3
v 5

e
v

Trained observers have ohserved sach teacher fin ‘the program
. for a prete®t condycted during the months of December, - T

~
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. used as a means of coding every teacher caomment or action
and every .child verbalizatign or action during the obser-
vation period. -One of the categories on the scale is a
record of "opportunities for response" offered by the

steachers. These would be questions, requests for actions,
or statements made to the .child in a provocative voice and
maintaining eye contact so it is clear the teagher is n
inviting "a response., If the teacher asks a question and i
then immediately looks away, answers it herself, or‘goes. .
on to something else without waiting for a responrse, this
would not be recorded as an opportunity for response. The

intent has to be clear to elicit the participation of the
child, . L. ‘

For thz April evaluation onl} pre-test data is available.
For some teachers'this represents‘recording their classroom
behavior only a few days after they were hired; .others had
been working up to two months, and for five.teachers in
WashingtonYstate carried dver ftom the previous project it
represants testing in their second year of employment and
training. - o

¥

Taking a total group average, this objective is being met. \
There were 460.minutes of observation during directed:
teaching'periods. DOuring this time teachers provided a
total of 499 opportunities for fesponse. THis represents

an average of 1,08 per- minute, '

Making a separate analysis of the performance of each teacher:
all five of the second year tgachers met this criteria. All
five of the first year teachers in Washington state.,who had
the advantage of the model of the second year teachers and
were tested after two months of employment and training, met
.this criteria,' Six of the thirteen teachers in Texas met
this criteria. The other seven first year teachers were’
below this standard on the pre test. (A 10% variance has/
been alXowed in determining if the scores met criteria. This
being within the range of accuracy necessary to alleuw for =«
inter-rater differences in scoring.) : :

FURTHER IMPLICATIONS AND INTERPRETATION OF FINDINGS

To pravide a perspective in interpreting these results, the-
evaluation compared the scores of first ye#r teachers with , ,
the scores of second 'year teachers tt get ap indication of .
+the direction of change being produged by this training
project. - To provide a.further.comparison for purpose of
analysis, the observaiion instrument was used.with six
certified teachers teaching in preschools in-'San Antonio,
Texas so that we could gaompare tha classroom interaction
pattern of our paraprofesgiaonal teachers to that of teachers
who had an academic training and certification. To hmprove
the comparison the qgﬁf{ﬁig& teachers’ usreg akl Mexican Cf
American as were the pahdprufessional teachers in our
project, so that Lﬁ,theré\argyaifﬁerﬁnceskin;style between

(5 ' . - 9&
0 S v % T -

o
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. cultural groups this was eliminated from thé comparison.
T T “Likewise the curriculum "inuse in the Edgewood School District
. . is bilingual and similar to the curriculum in use in this
project in the degree of structure and the degree of directed
*teaching expected (as opposéd to a ‘preschool which deemphasized
teather focus-learning). ’ oo
- v - .

. »
A\

The scores for "opportunity for -respomse”, normalized for
the period of teaching obdervafion were as follows:
Opportunities for response provided during '
total observation period ‘for each 'teacher ;
' (20 minutes during directed teaching acti- -
vities, 20 minutes during less structured
-activities):

First year project teachers: Avérage 16.7
Second year project teachers: Average 27.4
Certified teachers: - - . Average 31.0
< These results indicate that the certified teachers provided
- . the most opportunities for response, but not by a large’
margin over the paraprofessional teachers in the Bilingual =+
Mini-Head Start. R '

»

Fl.4 After 100 days attendance, 75% of the.children will shouw an
‘ increase of vocabulary comprehension -in their second language
B as measured by at leask a 15% increase in the raw score on T
\‘i::ﬁhe Peabody Picture Vocabular¥y Test, ’ '
- April evaluation: Data collection has not
been completed on this objective at this.
date, .

’ - N

PRELIMINARY FINOINGS:

. * This is the one insﬁpug%éggal objective worded in terms of
3 gain scores between prs and post test, and the achieve-
ment may be affected by our failure to schedule pre tests’

within the planned time .frame (as ‘discussed earlier), N

The -pre tests uwere analyzed to measure the difference
between the raw scores achieved for sach child in his

imary languaggsand that achieved in his second language.
The smaller the difference bé&tueen these scores, the greater
his bilingual capability, presumably. The mobile migrant
children, were compared with the settled out children-on
this measure, and there was no- difiference. In 'each case
the children scored’on, the average 20 points better:in »
their primary languageithan in the secondary lghguage.

YT T T ST P T U T P I PR T T LT T P T S O

+

: % Hl.4 Teachers will use both Spanish and.English in teaching |
-

f_ lessons and in communicating with the .children enrolled. -




April evaluation: -Data collection has not . ¢
- - . been completed. on. this.objective at this. . o L
. date. s ) . : -
PRELIWINARY FINDINGS: | -

‘ -

The data collection process plannead in the project evalua-
tion called for verification of bilingual usage through ‘an
gvaluater report on each teacher during the winter training
period, and from use of each language as recorded in the
interaction report using the Richarz scale, administered

in May or June. (All teacher comments are coded as to
whether £nglish or Spanish is used,) Ty

The evaluater observation scheduled at the Texas site in
March was not carried aut. Ouwing to some failure of
-communication, the parents teaching in the prodram were

not invited to the Sunday parent meeting at which the nsu
project proposal was hbsing discussed. Since these parents
were very much affected by this plapning and their input
was considered essential, the period planned for observation
of teaching by the evaluater was set aside in the interest
of having a planning discussion on the, new proposal with
the Texas site teachers: The evaluater will attempt to
carry out the scheduled observations before the next
gvaluation report. ‘

_In the interim, the pretest findings of ths Richarz clas3-
room observations were examined. -From this data, 20 of the
23 teachers used both languages at some time during the 40
mindtes of.scheduled observations. Three teachers used
only Spanish- during the period of observation.

[y

Informal, reports from the trainers is that both languages
are being used regularly in all centers, and the individual ®
records on instruction being kept by the teachers indicate.
that lassons are being taught using both languages on a

’ planned alternating basis. .

Al

Fl. After 100 days attendance in the bilingual program, older
childrsn will be able to use a key vocabulary in demonstratings.
their understanding of concepts of relationship, when tested_
in their primary language. : ' .

April evaluation: Date collection has not

been cofpleted on this objective at this
date. . o R

0

-

PRELIMINARY FINDINGS:

Two sets of concepts tests were devised for the project.
fach covered the same concept areas, but the test for older
children required’ a "tell me" response requiring him to
demdnstrate expressive use of language covering a key
vocabulary to .show .his understanding, .and the test for
younger.children required mainly "shouw me'" resppnses to .
p%monstrate ungderstand.. [ o T
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~ to test migrant childfefiuse tests. standardized on general - .

" word. .

. language,

f
’ .Page 10 .

2

Children were testeq first on the Peabody to determine 4
whether they ‘would be given the test for'-"younger" children * -
or "older", The younger test would be given if they showed
the average language development'of a three year old, and
the *older test if they showed a language development norm

of a four §ear old. We had expected roughly the same number
of childred in each group-—younger, older. Fro the pre-
tests it appeared thdt the project children enrolled, are ,
very much behind in their language development, Chronologi-
cally 70% of the children enrolled are over the age’ of :
four: those with a language development score of four .
represented only 12% of the total project group. Of the
mobile migrant children, 10% had a language fdevelopment
.score at ‘or above their actual age level; -60% had a language
development score from one to twelve months below their
chronological®gge, and 30% had a language development score
more than a year below their chronological age, Of the
settled low income project children‘(seasonal farm workers
mainly) 19% were at or above 'their actual agé level; 42%
were one.to twelve Mmonths below their chronological age
norm; and 39% weye more than g year below. The Peabody

was given in bo Spanish and English and the above language.
scores represenfed the language in which the child scorelst,
highest, The plattern of findings above stated applied
whether the migrant child's primary language was English or
Spanish, : ‘

L

-

This, in itself, is an important finding. Many attempts ]

age as the migrant children bein ted. The result is a
‘crunch" of the "scpres of the migrint children into the \
lousst registers of the test results, which doesn't allou
enough spread to get“®a good measure of gain. Use of tests

at the levels standardized for @ younger population is

likely to be more appropriate in getting real change: measures
from educational intervention with a'migrant group Qf-childygn.

population groups of approximateéigggp same chronological .

The rdcord of lessons received by a child ggtigg/his 100
days attendance will show at lsast three in each concept
area, includfig lessons focusing on each target vocabulary

-, Aprii evaluation: Data collection has not
been completed on this objective at this .
date, ® i . , ’

-
-

The distussion shouwn uqdér"Hl.llapplies to this objective
as~the same form is be'ing used tq record instryction received
by individual children, ’ . " " :

After 100 days attendance older children will be able to
use sentences four br more words 4in length in theirwprimary -

LY
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PRELLNINARY FINDINGS.

‘e
hd -
-

Refer to the dlSCU881OD under Fl,3. This obJectlve is
. . exactly the same except that the ©ritefion foF acceptable
. sentence length is set-at Pour words instead of three.
. © From the initial test results, this did not prove to be a-
, meaningful distinction.- There wers only 12% of the group
to whom this standard applied. The findings seem to be if
theg child was capable of speaking in sententes at all,.he-
.ugj as likely to use sentences foum words rong.as three.‘
This distinction should be dropped frgm the svaluation
plqp next year. ;

Fl1.6 Teachers will. present léssons maXimlzlng thexchlidren s
opportunlty to respond verbally.

April evaluatlon: Data collectlon has not
been completed gon this objective at this
date. Prellmlnary findlngs indicate the
’bJBCt ve is belng met., ' -

T —
g
-~

PRELININAR} EINDINGS

N .- -
2 .
F ’

. Refer to-discussian under H1.3 as: the_grggess qfwdata_
. collection and the teachsr behavior requmred is exactly
the same for oldefr children ‘as for.yousger.
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-STAFF TRAINING COMPONENT ;'

Page 12,

F2.1 Teacher trainees will be-able to‘demonstrate target teaching skills during
o planned classroom observations by the trainer following in-service
training coveging seven topies with 12 observation checks..
) . <
ﬁApril evaluation - Data from training completed -
to date indicates objective is being met.

PRELIMINARY FINDINGS:

.

Data collection is continuous on this objective with trainers completing
observations and unit checklists as training is completed. The review

. of training documentation made prior to this interim evaluation indicated
that every trainee has completed some training units judged by the .
trainers to have demonstrated satisfactory skills, -- -

H2.1  Trainers will cgaduct training, discussing and demqpstrating teaching
skills, after which they will observe trainees practicing the skills
after which they will discuss-with each one their performance, and
make periodic evaluations of trainee progess on seven checklists of
.skills each covering’a given sét of training meterials,

April evaluation - Data from training completed to i
date indicates this objective is being met.

PRELIMINARY FINDINGS' ' , o,

Data collection is continuous on this objective with trainers docu-
menting training steps as they are completed on each unit. The review
" of training documentation made prior to the ‘interim evaluation indicated

that every trainer has conducted training presentation,’ demonstrations
and role playing, and has then observed traiffeg, discussimg observa-
tions with trainees upon completion. Only the ashington trainees

. ., have thus far completed enough training to have been evaluated by the

4.~ trainees on the periodic chetklists, and these trainees have completed

**"" enough training to have passed two checklist points (out of seven which

’ constituted the tra1ning program plamned for this year). It ig evident

that wed underestimated the, time it takes to complete a training unit
.and have prepared far more material ia the training curriculum thapn

the trainees will be able to master during the current program year, o

£l

F2.2, After a period of classroom experience and training, trainees will demon~-
strate a more active interaction with children, an ability to get children
to respond more actively in the learning situation, and a more g051tive
and encouraging teaching style.: . ) .

- -

April evaluation - Data collection has not been completed

to evaluate the achievement of this objective at this date.

\ - .

L PRELIMINARY FINDINGS:- -
o ~
F . The means of measurihg the changes in classroom'interaction demonstrated

.. - by trainees based on actual classroom performance, is the Richarz Inter-
Ve T
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. action Scale. We selected fifteen categories of teaching behavior

_.. e _and child response measured by this scale, and indicated the direction
~ of change we were attempting to achieve through the training we are

. using. We set a standard for acceptable #chievement to be ten out .

:# of fifteen changes in the preferred direction. .

:

\ - At the time of the April evaluation, only the pretests have been cempleted.
The direction of change wilf mot be available until the post tests have
been completed. Howevér we did some analysis of the’ pretests, separating
the scorés of those trainees in Washington state carried over from the
previous year's program from those of the new trainees hired this year.
We then compared the two groups to see if the difference indicates we
are achieving the type of improvement in’ teaching skills which is our
goal. _The results of the comparison indicated a change in the preferred
direction in 12 out of the fifteen categories. .

Some of the‘findings from this comparison are shown below: * \

1. Goal - a more active interaction in the classroom. Total teacher
behavior increased, both verbal and nonverbal (i.e. gestures to
. indicate meaning, hugs and pats, etc.) .
-1st year averaLe 25.7 normalized score
2nd year average 36.3 normalized score

Total teacher behavior increased.
2, Goal ~ an increase in verbal behayior as a percent of total teacher
behav1or. (an inexperienced teacher may substitute nonverbal be- | -
havior for verbal, thereby lessening the children's exposure to
) language and the chance to associate actions with words; e.g. simply
a smile instead of praising him in specific terms from which he could
learn what it was he did that pleased the teacher so that he might
do it again next time.)

e e - -~ -

P

lst year, veérbal behavior 63% of total teacher behavior

.. 2nd year, verbal behavior 77% of total teacher behavior
— ' Verbal behavior increased.

i\

3. Goal - An increase in the'number of’ qUestions asked.. We are seeking
o . . to have teachers get more feedback from children so they can tell
if the children are understanding new concepts.  And we are seeking
to create more opportunities for children to -wuse language .- hence
the questions to get "tell me" responses instead.of just-"show me"
types of feedback.. i e w .

. «
1st yeadr, questions used 6. 5 normalized score (average)
2nd year, questions used 10.0 normalized score (average)
. . - Use of questions increased.
, . . s A
. 4., Goal - A decrease in the number of statements‘used as a percené\ﬂfﬂ' ﬂ;
. total teacher behavior. We are seeking a teaching style in which E:
o the teachers seek more responses from childgen, and, therefore expect '5

e ____the_ Lectpring type .of behavior, talking over or at children, to de- &
. crease as they devote more -time to questionms. . s




N

5.,

6.

N ; ~
8.

’ ' 9.

ways of increasing children's opportunities for:response.

“children.

,‘ ] {‘:"éage 14.
/1st year statement used 59% of total teacher behavior,
2nd year_statements usediéﬁz_oﬁitotal_teacher_hehaxinr.__

Use of statements increased. )

Goal - An igcrease in the use of gestures by teachers: *We are '
seeking to train, teachers to use gestures to‘help children make
comparisons on such things as- size, andota use gestures to help
focus ‘the children's attention, etc.\ .

~
o,
SR RS

L{:_

TS

st year ‘use of gqstures 377 -normalized score. ; .
2nd year use of gestures 4.5 nmprmalized’ score.,

. -

Use of gestures’ increased.,
SRS ;

’

Goal - An increase in the number of opportunities for response pro-

.

~ gy

g

vided by the teacher. An opportunity for response is a question,
or a request fob’ dction, ot a statement in a questioning voice.
followed by a pause and eye‘contact that indicates a response is
expected. Our training tries to demonstrate to teachers many

3

I'd

FRORIE TS

lst year opportunities for response provided 16.7 normalized score.
2nd year opportunities for response provided 27.4 normalized score,
. OpportunitiesJforjresponse increased. ° -
Goal - An increase in total responses, verbal and nonverbal, by - ¥y
Our® training deals with such skills as giving clear j
directions, i.e. not too long or confusing, to increase the .
liklihood that the child will be able to.respond, and similar L4
skills of questioning, providing opportunities for children to state
choices, etc. ) e . T3

S o
lst year total child responses, 13.3 normalized score. « - .
2nd year total child responses, 23.7 normalized score. . :

- . _— T T L -

>
e ¥

_ Total~responses by children increased._~
Goal - An increase in the child‘s verbalvresponses as a percent ‘ o
of his total response. We are stressing,language ‘dévelopment, v
and are therefore trying to epcourage, teaching that seeks both
"show me" and "tell me' Tespoénsés. from children, instead of

simply nonyerbal demonstrations o£ understanding.:,‘ -

.,fa,i,‘, - . vt

T O IR

lst year verbal response 622 of tota "hiId response.» V el

2nd yedr verbal response 65%° of total child respons%; . s %{
. iﬁ.xf: Verba'freSponse asfgercent_of total %%

R in_c‘rLsed - a o

Goal - An increase in positive.approaChes-as a percent of total | u' 2 1

~teacher behavior., Each teacher action; .verbal or gestural, is
rated as to whether &t is\positive, nentral,. ‘or. disapproving
toward the child. Our training deals vdth ways oﬁuencouraging

ki
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10. Goal - A décregse in neqtrdl qpprpaches as a percent of total

children, and demonstrating approval 1n ways that will help the
child know what he is doing that is“tight to reinforce this

“behavlor. j{,' - _ f{?"';': - i T
1st’ year positive ap oach 227% of/totai teacher behavior. .
‘2nd. yéar‘positive appfoach 217. of toi:axl téacher behavior.-
. 4:‘;',_‘_"“\« i B Positi.{m[ apPro hes .as..per-. cent of total .-
/ﬁ"f ] tea3he‘ béh ripr, decreased.

Note: 1In ‘numbers instead ozvp‘tqeﬁta s, positive ‘behavior increased.
st year positive approach : normalized~score, '
2nd year positive approachﬁay rage ;/% normalized score. There is
somé evidence tha this ré%ult rgpr ents an increased ability to 7
-make a discriminating *esponse to the child actioms or responses
imstead of offering vaguF approval no matter what he does.

*

teacher behavior. Seeking teachers who offer morg encouragement
~ and more positive reinfofcement, vie expect to replace neutral
approaches with, positaye ppproaches whenever appropriate.

lst year neutral appeoaches 68 5% of total teacher béhavior. .
“2nd year neutral approaches 667 of total’ teacher;behavior. ’

de -
‘ Neutral approaches as peércent of -

- total behavior. decreased.

Q “

Goal < A decrease in"disaﬁproving”apprbaches ‘ag pex “cerit .of total .

teacher behavior. Qur training deals with helping teachers set

and maintain claskroom limits, handle transitions, etc. as a’

means of heading joff siﬁuations in which it w0uld be necessary

to express disapgroval \_2 _._,,

lst year disapproving approaches were 9.5% of total teacher behavior.,
2nd_year, disapprpving,apprpaches were” 13% of total teacher behavior.

y . “""' }.:‘ - ‘:.;!.-. - i NS F A “.‘ *c 1 :-\ 2

S O ,‘ Disapproving; approaches as per cent ‘ .
[ of total teacher behavlor, increased. N

e ; N ; R "N Ve \ .

Goal - An increése in encou;agement as’ per cent of toral teacher

behavior. Eacﬁ teacher, behavior waswclassified as to its intent,

whethexr it was ?rimarily encouragemént (i.e. directed tq gaining

the child*s attention, ‘encouraging’ prompts, positive feedback, .’
etc.) or direction (intended toltgach-or give information or request
actions for purpose of testing understandlng), “OT. management (direc-
ted u:handlingfbehavtor or'routine,communicationV—- i.e. its time i
to sit down); dr res riction (i,e.,changing the“child s behavior .
when it is in cﬁnflict with, theyteac TS wishes) -Custodial care -
would be long on.management behaviors‘and short on direction and R
gmcouragement. ’ A good learning envirotiment per our definition . RS
~ demonstrates more encouragement and direction with a_corresponding
_drop in manageMent and restriction (there: is sill a: necessary ;;f
amount’ of management, but the add on behavior of, direction and en- .
couragement diminishes its_place as a percent.of the total teacher "

'
e,
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rhehavior we aré; after). . A e -~




] “ [ ) SRR N
. lst'year enckuragement 15.6% of total teacher behav1or.
2nduyear_encouragement 217 of total teacher behavior.
'3 . ... ) .‘0 ]
. Encouragement'as percent of total
, teacher. behavior, increased.
. ‘s ’ . . LI
13. Goal s~ An increase -in d1rection as per: cent of total teacher behavior.
Sea above explanation’ for definition and statement of tra1n1ng goal.

*

2

-

1st year directioun 30.7% of total teachér behavior.’
2nd year direction 45% of tota1 teacher behavior.

Directian (i.e..deliberate teaching |
attempts) as per cent of total:
teacher behavior, increased.

14. +Goal - A decrease 1n'manageﬁent as per cent;oi total teacher time.
* See above'for explanation and definition.

lst year management remarks constltuted 427,
"2nd year management. remarks constituted 28%

of total teacher behavior.
of total teacher behav1or.‘

Management as per cent of tota1 <,

MU s S
s P e
T3

’ . teacher behav1or,‘6ecreaséd

Goal®- A decrease. in restriction as per cent of total Qeacher be-
. havior. See above for explanation and definition.
SR S
1st year restriction was used 10.9% of teacher behavior time.
«nd year restriction was ‘used 6% of teacher behavlor time.
. R
et ~ Restriction»as per«cent of. total
. teachey behavior,. decreased

’

——rn e e
s L TP

gs previously . stated ig twelve out ofithg,fifteen categories the
ifference betyeen the new teachers agd"ihOSe who have parfici d
‘12 o;r training for a year is in ‘the diréction pate
" of change we were seeking. We take this confirm
training°is making an actual difference in classisi:npzzzsr::;ce
and, that we are helping paraprofessionals to achieve: the skill ’f
_an exg;rienced and effective teaching staff. . ° e

< 2 -~

It is possible that the differenceS'observed stem from other, rea-
sons.” But in background the teacheis are .quite similar; none o;
the 2nd year teachers had completed‘high school although two had
completed a GED; all migrated to Washington some point earli ai

_ their lives =- fromaMexico, Texas,“ for vieus

; khdriver grocer store check
housekeeperrm.The firsteyea~ teacheratrainees:repres yt“similax ? i

xwu

. -

,backgrounds, and. has ed, -0 n)orm& gdbservation at.th : time are
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of children. We will have data on thislpoint for the next evalu- .
ation,. :

L

B e T R I

A long term goal Ef the project is to ‘enhble bilingual parapro-
» fessionals throug intefisive in-servicé training to become as

. effective -as certified pilingual teachers who had their tra1n1ng
through academic work. To this' end we made-a furthet set of
observations of bi ingual, Mexican American teachers who ate'. ™ .

. certified and teaehing in the Edgewood School District of San .
Antonio, Texas at the preschool -(kindergarten) level., We again
cémpared the differénce in scores on the Richarz Interaction

~™: ' Scale of these certified teachers with that .of our first and

our sécond year paraprofessional teachers on the same fifteen '

N categories mentioned above. o '

Our findings were that the difference between our beginning teachers
and the certified teachers was.in the direction of change indicated
as our goal in 13 out of the 15 categories. The two exceptions

were in neutral approach as a per cent of total teacher behavior -
certified tedchers made more, not less use of the neutral approach
than our teachers, and encouragement, certified teachers used E
.encouragement less than ouT 'teachers. N Vi

. -

Howewer on the other thirteen categories the direction of difference
between our beginning paraprofessionals and the ‘certified teachegﬁ
was in the direction we had indicated as our training goal. :Out
of these thirteen~categories, in four categories our second year
__traineés demonstrated more of the desired teaching behavior than
‘ the -certified teachersy in eight categories the certified teachers
ranked ahead of our sécond year trainees, and in one category the
two were tied. The rather small degree of difference in what the
teacher actually does in the classroom between the certified teachers
and our teachers im the second year, .of training, we take as con-
. firmatiom that an inten51ve inservice, training approach can produce
a teacher who is providing children nith a comparable 1earning .
situation to that of certified teachers, at least insofar as teacher ..
behavior can be reported in terms.of: frequencies of different "
teaching -acts., LT T T T ey v

: - 4
»

- A

1

We feel these findings haVe enormou' ,ignlficance nationally as .
the Office of Child DEVelopment'moves toward certification of the -
teaching associate, and.as part of ‘the growing body of research .
‘pointing & "'parents and other amat' ts" as effective developens

Iy

of “young children. (As acaSe. i; point referral is made to tie-

. findings reported by Merle Karnew, Report on Presehool ‘Education,
April 5, 1972 "Trained'Amateurs Ma % B

'\f‘ “\

H2 1 Trainees will have had fourﬁto six months'employmenﬁ and training between‘
' . - checkpoints on their classroom interaction skiIls._ .

‘,‘._ R u,z,‘/ﬁ . 2%

e ~*with~some—qualifications4
PRELIMINARY.FINDINGS.
: - -‘arvm« - ;: .
Of ten teachers in Washington state given the pretest eight remain wﬁtﬁu

the project (the drop outs-;;J\ i ‘ 3
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- first year trainee). Of twelve teachefs in Texas given the pretest, : -
- wine remain with the project. All-were first yég;ﬁgggéggg§g‘ For six,,
- of the” teachers 'in Téxas, the pretests were not completed until Fébruary
1972, so the peripd of time between test and retest.will be short of
. othe period we had planned, and will represent a much shorter period of
" intensive training (i.e. the home base period training is more ‘intensive "~
thad the t%ainfﬁg,pqssible under full day operations on a dispersed
» basis after move into the stream) as part of the total intervention °*
period. This would be expected to produce a lower gain among these
teachers than would have been expected ‘had the training been started
as originally scheduled, and the testing been possible ‘earlier in.the * -
ntraining period. - . o )

-

»

F2.3 }fter training, each teacher trainee will have demonstrated her ability
- to develop her own lesson materjals.. . —t -
. ) o -

April evaluation - Data collection on , * \?1 .

this objective has not been completed at this date:‘
. . - . P
STATUS OF DATA COLLECTION: c . o -

Y

The training unit in which trainees were to develop their own lesson
materials is the 1lth (out of 12) in the training program planned. None
of the trainees is at or near this point in the training sequence at
this time, so we will not meet the time objective stated in the program
plan (by April, '1972). - . . .

« . - - . 3

. &

- = .

PARENT AND COMMUNITY COMPONENT L ’
. .

B T S gy N,

F3.1 Parents of children enrolled'will contribute their ideas of what they L3
feel it is .important for their :children to learn in the program. . ©

Abrii evaluation - Data iﬁdicgteq this objective -
.has been'met. - .
’ » "
FINDINGS: N : :
The file of minutes from parent meetings, and reports on individual 3
contatts made to obtaim curriculum in-put are in"the project files.

£y - I -
a2 c & i

) Parents are enthusiastic about their childreh 1earniﬁgfboth languages

" - better, want children to learn concepts negessary for school, want
children to learn to -like and know how to get . along in school and with .
other children, and want the chil@repﬁto‘leqrn about different cultures. 3

e § - b . N !

L
*

¢ TR . . - .
H3.1 Staff will meet with parents in groups.and individually to discuss .
“curriculum ideas. - ’ - .

Aptil evaluation ~Data in@icates this objective- has been met . .

FINDINGS: . . LT - :

Meetings discussion curriculum were held at Moses Lake and Mesa in ) R

~ +Washington during the month of September, and in January parents were* e

contacted individuéily to obtain feedback for the currjculum writer

about their wishes for cutriculum to be. included. in the: final prepara-

tion of materials. Approximately 18 parénts participated in. this actie .

vity thus exceeding the 10% minifium pafticipation cited. in the objective, .~

7 - .
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In Texas a parent meeting Wwas held on curriculum content during February
_to coincide with the-visit by the projeat curriculum consultant. In .

addition home visits were made to six families to obtain further feedback
on curriculum. Altogether 20 parents were contacted regardin curriculum® ~
in-p@it which again exceeds the minimum of 10% cited in the ob ctive.
»’ N
. v . - /
Curriculum,was again discussed at the time parents’'met to discuss the ,

»

new proposal being submitted to Head Start. - - C

-
H

F3.2 Parents of children elifible for the program will participate in selection
of teacher trainees to be hired. . . s
April evaluation - Data indicates 'this’ ébjective has’
been met.’ -

VoL v D

FINDINGS: . ,

.

Minutes are on file of parent meetings in which personnel selection

committees were set up; of personnel meetings in which candidates

were interviewed and decisions made concerning hiring, including N
» Gandidates considered and final selections, for both Washington and .

Texas sites.

R h} .3 S “ .
H3.2 At each site the parents will select a personnel gommittee to yecelve
applications and review candidates and recommend employment.

-

April evaluation - Data indicates this objective has

peeqrmett L . N
1
FINDINGS
See above: o : ,
) . ' . - F :

F3.4 Parents and siblings of enrolled children will be invited to partici-
pate in the program in specific ways including instructiorn and other

types of help.-

. > - .

April evaluation - Data.indicates this objective has ‘been met. o

. " RaTN

. BANDINGS:  * - e
) ‘Mipqtes afe‘oqwfiléfinayhféh‘ways,gﬁzﬁﬁiph faﬁiL§ membérs can help
id discussed. 'In addition, individial comments of parents concernihg

... their willingness tothe project &re on fite which were written at the . .
- meeting iff which parents met to review the plams for submissiom of ‘the :
o Head Start program. . ) . - o 2 -

H3.4 At least 10% of'paients of children will participate in ‘the program
earning ‘vouchers for which payment will be made to the parent ‘group.

.
R T P I T O A T T T

>

FINDINGS: ' .-. - , A ‘ )

A xe s

-
- .

#

Copies of parent vouchers and reports on file frqm every site indicating
‘ways in which parents, .grandparerts, and siblings ,of Head Start parents
have helped with the program as volunteers, earning money for the parent _

b Ay
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‘ , - . R . : - R - -
group. . . . o o
4 summary réport is on file for tBE“Wééhiggidﬁ‘étéie centers’ through »
- 'the-end of February indicating that of 20 families at Moses Lake one - o
..+ or bot¥parents from.28 families attended one or more meetings of . -
&  school events, and 21 families gave voluynteer help. .At Mesa, of 16 .- )
. families, 16 had-participants at meétingﬁ and school events, and 10 S
families had one or more members who gave- volunteer- help. In %ddigion/ "
.. several non’ parent volunteers have given time*to help Mini Head Start.:
The minimum participation figure has been far exceeded. . - . iﬁ

.

-
-

E3.5 Each parent group will ﬁgke plans for use of money earned by the parent
- group., . ' ;

o

.
-

April evaluation - Data indicates this objective
has been mét. -

-

FINDINGS: .

Minutes are on file concerning discussions of the'parent fund,
Both sites used some parent fund money for Christmas events.

Both sites put the money in savings for futyre expenditure as
of last report. -

3

¢

H3.5 Each paren{ group will meet to decide how °to use funds, with at least
10% of parents participating in these decisions.

.

April evaluation - Data }ndfﬁates this objective o o * o
» ~has “been met, L
FINDINGS : . ‘

»

Minutes are on file together with attendance records indicating
that in excess of 10% of parents participated in discussions and
decisions regarding the parent fund at each site. v

MATERIALS DEVELOPMENT COMPONENT: . -
. {‘
F4.1 ' A consultant will develop in-service training materials for use
during the first year; seven topics of teaching skills including
in each one narrative for discussion, one or.more lesson observation
plans, and a checklist for evaluation of .teacher trainee performance. . *
8. . " ) NN .
L0 " April“evaluation - Data indicates this objective is 95%. complete
’ by this date. ‘

¢ < .

FINDINGS:

@ a

. N
> . ~

. v
I S T P S v T Y IS AT T

Training materials and correspohdence concerning feceipt and approval ~ - .
of submitted materials are on file with the exception 6f the unit - ?
checklists for evaluation of trainee performance for the final three . ‘
' upits. The consultant provided far in excess of the project's ori- .
ginal Specifications both as to quantity and quality. Seven units of . _ 1
-material were expapdég*io twelve (making sub-parts of three units) . , %
.and the tonsultant provided, video, tapes. to.use. for. demonstrations of . -
several .of the initial inits, The provision of the unit checklists _ ‘ ‘j
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. was provided at the project's request when this objective was re-
. vised following. the. pre-audit.critique which __  zgested such an in- .. _.
' strument be developed for documentation of achievement.
. ) N ¢

H4.1 The® con5ultant will be briefed on Rroject needs, make s1te~v1sits to
observe developed waterials 'in use and receive feedback, and write

and ‘submit materials. ‘
— } - el
April evaluation - Data indicates this objective
has been met (exception noted above).

-

FINDINGS:

Project files indicate from the telephone log that frequent briefings

have been made (one or more calls a "month) "to the consultant concerning
materials development and ‘use. The consultant made two site visits to
Washington state sites and one site visit to Texas to receive feedbaek .
on the training materials, "and prov1ded assistance to the trainers on

each site visit as well as through letter and telephone calls as follow-

ups on site visits. '

F4.2 A consultant who is a native speaker of Spanlsh and bilingual in English
will develop 75 curriculum lessons for younger and for older preschool
children for project use.

April evaluation - Data indicates this objective has
been met with the exception of final review and approval -
of the last set of lessoris submitted.
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FINDINGS: : . , ' , .
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Curriculum materjals are on file and.in use as prepared by the con- ) ]
sultant with the exception noted above. In addition to the tutorial .
.lesson core of the curriculum, the consultant provided suggestions

for supporting activities in reference to specific tutorial lessons

and as general materials, and audio tapes with songs and finger plays

to supplement the curriculum materials. The interip report of. the

evaluator on lessons materials submitted is on file and was used for

feedback to the curricylum consultant in January. The final report

on the. curriculum content analysis is not available at this evaluation. °

_H4.2 The .consultant will be briefed in project needs, make site visits to
observe developed curriculum materials in use and receive feedback
from parents and staff, write and submit materials. : .

’ " April evaluation - Data indicates that this objective has
been met.

FINDINGS: ‘ : S \

[
- .

The consultant was briefed by the evaluator in June and July, 1971,

and provided with a collection qf materials for review from other ] )
p}ojects. The consultant visited the Texas site the end .of January, T
and the persons assisting her in materials develpment (1.e. the cultural '
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! . . heritage materials) vifited the Washington‘site in February. The
T T ‘eonsultant was provided feedbatk as -per-correspondence recoxrds om. R
‘% N file, concerning feedback and acknowledging receipt of all materials.
. : - . : i . [

- 3

F4<3 A consultant will develop 12 units-of related actiygities around themes

representing the cultural background of project children.
o

- [}

' " April évaluatiog -"Data indicates'that this objective'
has been patrtially met.

FINDINGS: T v ’
The consultant has submitted 7 of the required 12 units of materials, )
. and has been not{fied of the need to submit the Fnglish language )
portions of three of these units before the unit will be accepted.
The timetable for submission has not been met for any of the units.

H4.3 The agfivities (cultural heritage) will utilize dances and playacting
- _ situations with appropriate costumes representing Hispanic-Indian
' culture, to be written in Spanish with explanations in English.

. April evaluation - Data indicates that this objective
has been partially met.
\ . B
FINDINGS: T

-
.

' As noted above, not:all of the maferials have been received. Those
I - - which--have- been received. were reviewed by the director according to
the project criterion ard were found generally to include the re- T T
quired parts (i.e. number and types of‘activities) but to’'be very
generally at a level too qdvanced>foi thé children. Teachers have had
. some difficulty adapting and using the materials, and some parents
have objected to the extent to which Catholicism_is emphasized.
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H5.2

Y

RELOCATING DELIVERY .SYSTEM -

" F5.1 Children Frdﬁ‘fé%as will be enrolled in more than

FINDINGS:

. attempts to "catchA" children moving betuween various
~points north and in Texas. During_ 1970 they enrolled .. . |

_programs, has been more* than achieved,s .

-~ — - e e dee

P

one location during the year. )

-

April ewaluation--Data available at this time .
indicates that this objective is being met.,.

/-

April is the month of traveling from Texas to other '
work locations so reenrollment-of children is just coming
in each day. At latest count_38 children who had been
enrolled in Texas have been reenrolled in various locations
in Washington state, and the families moving to Illinois.
and Indiana are just now leaving Texas and not counted
in this record. This represents over 50% of the
children ‘enrolled in the Texas sits.

Rs a standard for comparison of the contingity achieved
by this program, statistics were examined for other
program models which have attempted to pick up the

same children at more than one location. The. Inter-
state Head Start, nou operated by the Texas Migrant
Council operates a netuork of centers in Texas and .
another network of centers at northern locations. It

[P

937 children in Texas, and enrolled 182 of the same
children in northern locations. This represented a
follow-up rate of 19%. In the summer of 1970 it en-
rolled 1041 children in the northern cmnters, and
reenrolled 195 of these children. in_.Texas during the
winter of 1970-7). This represents'a follow-up rate .
of 18%0 T * )

-

This. model differs from the Texas Migrant Council

plan because that program moves whliole centers- from
Texas to the north and back again and is likely to .
pick up children from several locations,.at any one.

The Bilingual Mini~Head Start was planned to serve
children jin one Texas cammunity with a staff of tuelve,
and then splinter that staff to move out in as many
different directions as the*fhmilies‘qovei in order

to provide follow-up to- theé children from this one :
community. . Jhe evidence-is that the continuity achieved
is substantiglly‘greater'uith this project. The level
of 25% established as being higher- than compatable

~

Staff will survey travel destinations of elipible
families and plan relocation sites to enable the: : e
project to pick up as mahy child ren as possible in, G
more than one’ipgcatign, and will keep records on both
enrollments and children not enrolled mare tham orce. to

help plam for a better pick-up rate the following year.
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- & dbril evaluation--Data .indicates that this ' .
objective is being met. ‘. : . '
* . FINDINGS: : L ‘ el

» The prOJectrtecords ¢ontain survey. information
obtained on' projected. Famlly travel patterns, minutes
af personnel meetings in which applicants were inter-
’.,\ viewed on the basis of the predetermingd need for | .
. teachers to .go to each of several. destination locataons‘
uhere a cluster®of children would be mov1ng, and
enrollment cata.being - completed each day as new
children arrive from Texas and are enrolled in the
~relocated centers now beginning operation.

F5.2 Teacher Tralnees emplLyed in Texas will be employed at
different sites as the project moves with the majority
~remaining with the project for year-round employment,

April evaluation--Data ‘is not complste to assess
dchievement of this objective at this time.

v

FINDINGS:

Employment records indicate that four teachers hired by
the Texas project resigned; two have been replaced, and
the project currently has ten teachers with gn employ-
ment longevity of from three to five months who have
stayed with the project through its Flrst relocatlon.

H5.2 Trainees will be seiscted based on thelr 1ntefest in
year round employment, and readiness ta actept relocation
as requ1red by thlS program to achleve its ObJeCtheS.

April evaluatlon-—Data 1ndlcates that thls ob jective
has been met. \ ,

s&FINDINGS: ‘ , .

‘Minutes of meetings explaining the project in Texas have
stressed the objective of moving the teachers to follou
the chiidren, and personnel mgeting records inhdicate *
it was fully explained tp the teachers at the time of
L ‘ their 1nterv1eu that they would be hired based on their §
expectatlon to remain with the project for a perlod
. of years, and to mpve ,as required to mset the’ needs cf
*chlldren. . i !
F5.3 As the project relocates to dlfferent states and many °
different schopol districts, staff will attempt to
coordinate with host communities so that 'project;
families will receive the maximum benefit of local
4 programs as well as prGJect reseurces. 1
Aprll evaluation--Data 1ndlcates that thls obJectlme
-~ 1s being met. g -
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HS5.3

F6.2

~

FINDINGS:.

.to plan for means.-of- implementing interstate coordinztion

L FINDINGS: do, e ) ;

Documentation of coordinative contact is being made, é

- as the pfogeot moves into neuw locations, as stated o

- -above, ]

) I, < ) S

L 3 MANAGEMENT COMPONENT :
—_ e - e— S l

F6.1 The director will develop a schedule for accomplishment

FINDINGS:

oL FINDING5: Monthly and quarterly reports ds requ1red have ' .
, i been completed and are on: FIIE. .
L - ~
._ ' F6.3 The director U‘lll maintain contact, in’ persom or through

-

ProJecg reco .
onrnel in Texas concerning
ith Head Start, CAP, and o g
“Texas Migrant Coun€éil ‘perdon el, It also contalns B

letters, and memos on site vibit reports indicating :
further coordinative contacts made. The récords also 7

!

1ndloate coordlnatlve contacts made at Washington 31tes.“
‘Records of coordinative contact will be -made from uhloh

and tooperatlon on behalf ofrmlgratlng families in the

future. . - -
Aprll evaluation--Data indicates that thls _objective..
is being met.

—_—

PPN

»
-

of. all necessary operatlonal tasks - tooarry out this o
program.< < N . - i

April evaluation-- Data indicates tnat this objective
is being met.
A project task analysis is,on file. There has
‘been achievement of all objectives set out for-the
project, but the ‘majority-have not been in the time
frame originally projected. ,
The director will handle the, project budget in order {:f
to"have available all requ1red monthly and quarterly
reports and documentation of’ expendltures ds required
by the funding agency. f
April eualuatlon-- Data 1ndlcated that this obJectlve
has been met,

telephone, with each site coordinatér on a minimum of
once per ueek throughout the program ooeratlng year.

:
E
By
]
1
P
3
B
.”‘1
:
E
E
:
ﬂ
..:

Aprllqeualuatlonegoata,Lnd;catesbthis—obaectave~ha5»————J
been met.
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i . . ' FINDINGS: The projéct file contains a record of site
e % ... . visits and phone calls to each site confirming _ _ ..._____
. . that thMbce has been administrative contact at least

once a uweek, )
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‘ . 'IN SUMMARY: - B : '

——— - - - e - ‘

The anstructlonal goals for children cannot be assessed unt11 pos%
testing has been dome, which it has not at this time. The process
goals concerning . the instructional program to be offered are all
being met, baseq Lon avazlablgvrecords. . ( .
d -~ ) ‘.,1 .
~The tra1n1ng goals are belng mét although on a delayed schedulé.
The evidences from the conparison o¥~f1rst year frainees with -
second year trainees indicates that the training is effective in
' increasing classroom skills, and’ that paraprofe551onals partici-
) patlng for 14 months have become very close to the profile of classroom
interaction of certified teachers.

.

<

3

The goals for parent invol'vement have all been met.

The goals for materials development have either been met or are sub-
stantially completed, with the exception cf ihe development of the cul-
tural heritage materials which is behind schedule. y .
The goals for carrying out a relocating program delivery system are
being met beyond the minimum standard set, and far beyond the level

of comparable programs in offerlng continuity to moving families,

The management goals are being met.

‘ IN CONCLUSION:

»

This project is a difggcult one based on offerlng service to a moving -
targét oyer 'a 6000 mile circuit, using a totally paraprofessional teaching
staff, gnd attemptingsto put together operating funds within the - ¢
conflicting gu1oe11nes of federal funding sources. Despite the ob-
stacles, the project's goals are being achieved, and a significant
service offered té migrant children and their families.
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