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ABSTRACT . . c
. This report describes a pilot project which involved
the development and evaluation of ap experimental treatmend (trajining

program) suitable for a longitudinal study in which the effects of

child rearing practices on general competence ‘in young children are,
‘being studied. Eleven famllles participated in the pilot training
program which concentrated: teaching parents successful child

'irearlng practices prior to and durlng the period when identified

- educational-foundations are at risk in infants 8 to 24 months of age.

Both group training sessions and home visits were included in the .
program. Evaluation methods included home observation of parent-child -
interactions, child behavior in_ social and nonsocial tasks, and ’
children's social competence; and several administrations of the
Bayley Scales of Infant Development and the Preschool Project Tests
to determine languagz ability, capacity for abstract thought, and the
capacity to sense discrepancies. Results indicated the program wvas
reaanably effective. Appendices make up more than 3/4 of the report
and include: (1) criteria for family selection‘and the eldgibility
and preliminary interview forms; (2) the working draft of .the
training program (more than 1/2 of the report); (3) checklists and
rating scales of the adult assessment scale; and (4) scoring
information for social competence observation. (ED)
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+ SUMMARY

v?rioqvto the po{%;: covered by this report, we had spent seven years \
studying t;o role of e perience in the develop;ont of competence during
the first lii'yelrl of life. Ve qufirmed the fact that children devglop;
ing poorly do not reveal educational deficits until sometime during the
aecondryoar'of 1life (cxc;pt in ?qpcl of extrame deprivation, loriqul CNS

. damage, etc,). Our longitudinal nntufal experiment was designed to show

- A}

us the nature of the differences and similarities in child-rearing prac-
.

tices between very effx:tivo and relltlbely ineffective families. .’ " .

; . We now plan to perform ﬁruo longitudinal experiments, with fnlilieq <
of average levels of child-rearing practices especially. between the
period. when their new infant is between eight and twenty-four months of
age, Co-parilégl of results will be made among control, group families o

2 ) @
and the experimental group. o

/

, i
A pilot project (the -subject of this report) has been performed as

; - & prelude to the comparative experimental work. The pilot project in-
volved the creation of an experimental treatment for'tﬂo luﬁluquent longi-~ *

tudinal study. That experimental treatment took the form of a training
) . r A " '

+ program for families. The end products of the pilot program phase have

been the creation of a training program and a pilot execution of that

progran with eleven families and their children. ; :

g
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BACKGROUND OY THE RESEARCH -

N .
The Harvard Preschool Project was initiated in 1965. Itigpurpose

has’ always Ioon reﬂgfivcly simple to state; determining how to structure
the experienc;l of‘ihe first six years of life so that each child could
make the most of whatever Bbtential (for education) he brought with him
into the world. Our hiltory lince 1965 and up to the time of the present
report has been documented in previoun final reports an; also in p“ﬂlica-
tions (B. White [In Press), B. White and J. Watts, et al. [1973)]).

Our strategy has beeh to GXII;DQ, as closely as we could, the life

o

histories of young children who.hlvo\fone through the firlt‘yeara of
life in a manner characterized by hi;ﬁ levels of‘achio;emént of general .
Ibilitiel. In addition to the cio-. scrutiny of excellent eprly de;elop-
uent, ve have li-ultlnooully been ltudying the procellel wherein children
who start off looking reasonably 1ntact in the first monthl of life
gradually fall behind. . » o

[ The procedure that we have utilized fgﬂ this purpose can be charac-
terized as a longitudinal, natural experiment. We have sought out spe-
cial families in Easterm Massachusetts ;ho seem to be doing either an
espacially effective job of childtcarihg or a relatively weak job of
childrca;ing in the preschool years. We have used ethological observa-
tional procedures to observe the’dly—to¥da§ development of new childeen
in £hese flnilios'al 1t.happcnn between the first and third birthdays of
these children. \ , 1 ,

Y . ] -
There have been two central outcomee of thie kind of research.

Pirst of all we have learned a great»deal aboyt the details of daily life
Py oo RN S N é’g
<« ; . . ’ ~
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of different kinds of young childre&& We haye learned, ﬁo? exemple, of

the kindl of experiencel children ﬁyﬁicllly undergo and the kinﬂs of

z

childreering practices that parentp e-ploy. The second kind of outcome
vas the najor putpoee of @ke relearch' We have generated a collection
‘of hypotheses about effectiJ?ﬂand ineffective childreating practices,

- Bear in mind that our goal is an understanding of the effect of child-

BN {

" ‘rearing practices on the developmentdof general competence in young chil-

dren, - ‘ : : " “ .
) ' AN ’ . ‘ ' . B
Natural experiments such as the one that we have recently executed

&

can only produce correlational data ongthe ef?ectl‘of;childrearihg‘grac;
o v A RN

tices. *Thetefore, we nust be guarded in our statements’about the'frpact' I i

of different envirommental circumstances on development, The kinds TR

correliational data that we have created constitute a source of hyﬁdtﬁgéeﬁ-

-’which, in any proper scientific investigation, should then be put to éiﬂy

perinental test, It was our plan to move from our natural experiment

'tqta true longitudinal experiment wherein children would be assigned at

[

raﬁdom to several gtoupa and where the hypotheses generated f;om our
:previoul relentch would be put to experimental test in the lives of
dhiqloﬁing children, =
When we propoeed such work Mrs. Esther Kresh, of ;he Pederal Office

of Child Deve10pment visely advised us to budget a substantial period

of ti-e to develop and }1e1d test our experimental treatment. She

—_— reasoned that~our experience in child develop;en:,relearch had not 1in-
N w . i N

’ cluded “experience treining }oung families in tﬂeir childtearing practiees.
ap retrospect her couneZl weaﬂeitraordinarily valuable. Had we attempted
. - g ‘our comparative experimentation Yhen ‘we initially 1ntended to, I believe
/ |
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we could not have produced valid results. Féiiqving Mras. Kresh's advice

we devoted'the two years that this report deals with to the creation and

o~

field-telting of an experimental treatment, or put in more‘émndane terms,

a training program for families with young chiidren. .
L ] l»\
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\ SPECIFIC PLAN

.

Our first lctivity was the lnnlyaia of what we had learned ﬁrom our

pre@eding longitudinal, natural experiment. The lecond activity con-
sisted of the creation and ﬁiloting‘of a training program for families

in order to test the feasibility of our experimental treatment.

{
b

Analytic Work = - | : ‘ L

In the longitudinal study that preceded this ptrtitular phase tt
the work, ‘some 40 families had teen observed as they reared their chil-
dren in the lochd and third years of the children's lives, Half of these
childrtn\werdroblervediforotwo full years begimning J; or about their first
birthday. The other half were first observed on thtir second birthday and
were followed for another year. In addition to comprehensive assessments -
at o%ﬁabout the third birthday, all forty children are being retested on

-~

or about their fifth birthday.

We gltht;ed a large amount of data on these Eorty children. We hac
data on typical everyday experiences llong_witt information about the be-
havior of other people as 1t.re11ted to the stream of experience, In most
cases the other people were the mothers of thtse‘children, but on occasion
the fathers, housekeepers, other siblings, and occaaiohally peers wtuld bg’
1nvolve$. We also gathered data on the course of acquisition of various
competencies of these children-and data on their aocial experiences.

Not otly did we collect quantitative data in subsatantial lnounts
on these forty children, but the core staff of the project also
_ gained a gtod deal of informal information about all aspécts of the

children's lives. Perhaps the most interesting and most important aspect

R




] v(/‘/ ; | .
for the research concerned the environments of the childrenj hoth the

physical and human circumstances within which they lived. It is hard to
come lvly.fron a ltuay where you visited a howe every other week, twenty- |

six times a Year for one or two years, without an intimate understanding

- of the famfly gtyle and the childrearing praétiéea that are iavolved. 5&
In addition to the worF that the core preachool Qrojeet staff per-
formed in that natural experiment, there was a simultaneous examination
of the lives of these children going on undér the direction of Jean C.
‘Wltts.- Her special focus was on environmental factors especially the
» role of the\primlry caretaker. A good deal Qf interesting. information. -

.on these same children was therefore generated‘by Dr. Watts and hér staff.,

In the earlier major report'on the results of the longifﬁdinal studz .
(Whité and waccn.‘ et 11..‘1973) the data from the two efforts was.not

fully integratéed. Altho;gh the same subjects were ;haréd. the¢reseagch

was actually d&ne quite_independently in e;ch case. The pilot study

which is reported in this final report did not partake in any substantial
degree ofothe glt; fromlbr. W&tta' study. Dr.lWatta°thercfore has no,
reiponsibility, formal, or étherwise, for any of the rcqenrch to be
discussed.
. The experience of the lgngitudinal study_along with other ¥elative1y
4 well-dataﬁlilhed information on early growth and development led our

-staff to focus on that time ip life between the onset of crawling and

language learning ability (six to eight months of age) and the second

birthqu. We had become convinced, from all that we“fad learned, that
‘ 4 )
children generally mandge to get tg the crawling stage reasonably intact

"(from an educational point of vieq);\but that few manage to get the most, o
N4 )

-
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. _ . ‘
oducationnlly. out of the succeeding sixteen months. We therefore felt

that the first priority of any course of research oriented toward the

maintenance qf?ﬁptilal development in the early years was to praQent the

{ , ‘
falling off of development in the eight- to twenty-four-month period.

He_had come to believe that there were fourfedueatiohql foundatipna

[

that were at risk between eight- and‘thnty—four-montha of age:

- ° - . oy , 14
(1) language developmen N C Lo .

& (2) curiosity develop-ent '. P
4 ) ) -
(3) social skills and attachment development

(4) the dnvclopnent of the roots of intelligcnce.

1

¢ Our experimentgl treatment-training progrem was therefore designed
e ay .

to: (a) make parents more aware of the course of development of’theae

[

four educational foundation processés, (b) help then emulate the child—

re;ring practices of ‘pplrcntly luccelaful parents, and (c) help thenm .

avoid those of apparently unlucceasful parents., Further lhaPing of the.

[ <

“ experimental treatment came from the actual experiences we had’ in attempt-

1hg to worf with a small group of families as their children grew from

five ionthl to técnty—four months of age.

Executing the Pilot St;gz

Specific Steps o

S I Introduction

Through the mechanism of regular staff discussions of the ex-
periénces of working with parents on their childrcarihg pratticea, we
believe we strength%nnd our experimental treatment. For eiampla, we knew
that there would be J'gogh éeal of verbal interchange hetween staff and-

families throughout the pilot period and the training program in general.

} " ’ L4

«
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S S o o )
- 'Tﬁerifore, we decided we would rElieve the ltreas‘thet'might be caused

by long-tern vetrbal interchange by’ uaing a- few well chosen»moviees We

A

~Icrqued quite a number before we aeiected some for trial 'but we éoald ’
| not know in advance.how effective the various movies~~ uld be, Pinal
“judgment on £1ilms na; the kind ef praetiéal problem wiich could only be
reeolved-by.trial‘;nd_error. ﬂ.
Similarly, the optinal frequency of vinits to hemee was something

that we found difficult to anticipate in advancé; we learned how to

eplce the vieita through experience. Numerous other related kinda of

B o B

’ on,.

4! 1earninge,wer? met rnd coped with through .the actual piloting of the .
s A Aty .

7V~-project. Some offthe more interesting aepects 'will be discisqed further

{ .

(PN

2,” Subjects

We wanted to work with about a dozen families in this pilot

ﬁha;e., We were confident that not every family we began to work with

N ’
n .

ug:in turn Out.aatiefactoriiy for.the purposes of the research., We were
concerned, for eiamnle, that 1f a young couple was not getting along
terribly yeli with each other, the family dincord (which had to be ex-
‘pected once in a while) might interfere wi;h the proper utilization of
‘the idealwabout childrelring thlt we sought to teet. We also were con-
‘cerned with the possibility of families being‘ﬂnreliable. From our
previona work with flmilieq we knew that there'were some who often failed
" to ueé§ appointmentsﬂ' For theee‘reasons'we started with a few extra
families (n=16) and reduced to twelve between the five and eight month

zéxiod of their child's lives. Subsequently, one additional family

droppeq out because of health reasons. We will repdrt on our experience

’

B ig
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A ' with the remaining eleven families from the time their cﬁildren were
eight months on. Cr e
We chose families in a rather special way. "We did not want fami-.

i . AN “ . .
lies who were likely to do such a good job with their children that there

‘was not much room for improvement; nor, did we want families where condi-
tions were such that the ideas would not be given a fair chance. So, we

' aimed for families with average cht}drearing abilities. We tried to de-
termine the childrearing cigacity of each family as carefully as we
could, although it is clear that we currently have no very reliable yard-
stick to meaad;e that capacity in each family. Our criteria for selec-
tion and eligibility ;re therefore of likely interest in this regard;

a sand, they will be found in Appendix A,

The iﬁportant characteristics of thé families in the study are ’

indicated in Table I.

5\ - ‘ 3. Procedures
The goal of this pilot study was the creation of an efféctive
fraining pfogrpm to .assist people in educating infants, which.woﬁld
ﬁeip us to put the hypotheses genserated from zhe natural experiment to a
' proper experimental test. We hive'pfoduced such a training program
(seé Appendix B). We have also piloted it; and, in the process, refined

4

X
it. We feel confidﬁ:t that this is a feasible, though imperfect, train-

ing program, The program concentrates on the age range, f!be to seven—-

a teen months. The reason it concentrates on the five to seventeen

month period is that we feel that a powerful input can be made at that
age into the development of the ybung child to precludc'the loss of poten-

tial we claim is generally happening. We believe that most families do
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a perfectlf adequate job with their childfgn until the children get to<
be of cfiwling.age; but, very few fimilies do an exceptionally good job
from_ghe onset of crawl;ng‘on through the second bigthda§.' We were

4 particulaily'concerﬂed with certain natural developments of the secbnd,
year ofjlife.- We k:eﬁvthat sometime around fourteen, fifteen, or six-
lteen'months of age children enter into negativistic behavior, and fami- .
lies find this difficult to deal with. We thfrefore extended our input

to these families until the seventeenth month in order to provide assist-

ance during those months when the family is 1 érning to cope with the

PR
A4 =

problems generated by negativism. T
From Schedules I and II you ca@ %ee that we have treatéd the five-
to eight-month period separately from the éiéht- 0 ‘seventeen month

¥ period. ﬁejralloned that the five- to eight-month period is a relatively

‘easy one f;; most families and could be used as a time to prepare them
_at a reiatiée;y leiuuFely pace for what was going cé happen when the
ch;ld began to crawl about the hdﬁe. We used two kinds of activities
to 1ptroduée the training progra;'to families during this time per;dd.
We had group visits at the University feqturing discussions and films;
and, we pad follow-up home vi;it; to discuss the films and to-get to
know the individual-ciriumltanceu in the home, Descriptions #f what went
on in each of the gro&%‘and home visits are presented in Ap;endix B, as
parf of the deucf&pcibn of the training program,
Once the baby turnedveight ;onthn of age we shifted into high gear

. i
in our training program. - The frequency of.hqﬁe visits was raised such

that we were contacting families in their own homes, approximately every

>

Vo oghog™ -
gl
ir P ,




A4

ATSTA 9WOH = “A°H

~IFSFA dno19 = *7°9

~ Vol
(SyIuoR g-§) PTFUD Jo sy TwoySorouoxyn

‘sxA 7 ‘3A 1 ‘oxA € ‘wya 7 "s¥a ¢ R I
*som / *som | *som g *sou g *som Y . *som ¢ *som G ‘som G

1 Il L L L 1 Y el

q; v L L L{ L] LA L |
AI°A°H AI*A°D IIT°A'H III°A°D II°A'H II°A°9 I'A°H I'A°D

— -
Q 23
| 1 TINGIHDS




S9TITITQV 20'13I8qQY JO. 31831 3I9afoag Tooydsaig lmu

. , J¥57A 9TOH = H &
sa1ouwda1dsIQ eaep -
. ‘ Buysuag jo 3Isal 31dafoag Tooydsaig «l) 10TARPYSQ TEPUIIIPW JO UOCTIVITTO) = K
N . £3¥T1qV 98enBuwy T g w3wp
2a731daoay Jb 1831 309foxg Toolpsadag = ' 90Uu939dmod [®IO08 JO UOTIIITIOD = S
unolnoaobma juejul Jo SITwOS KeTdwg = ¢ BI®p NSEI JO UVOTIDNIOD = I
<% . v ¥ B4y |
) _ )
. . (syauom /T - g) PTTUD Jo =¥y T®oFsorouoiy)
- \ ’
. LT G°9T ,9T S°ST ST S°¥T "1 G°eT €T ST Tl S'IT TI ¢€°0T OT S°6 6 $°8 8
. L P (1 [ I i 3 ] 1 3 L 1 -4 I 2.} 5 3 4L —
L B | /d\ LS - & L ] L] L) L Le . L 2 d‘ v L ] LA | R |
H H . \H H H H , H H H H B H H H H H H H
S R S R S R § R Y R S R S N S R S K S
1l 1l 1l 1l 1l 1l T A L L 1
® ) MU . MU - q
X . ) . )
. T T -
. : . 11 TINGIHOS
“ . . v “w -
) o

&

~ 8

i

H
1y

Aruitoxt provided by Eic:

E




o

L4

other wveek. Simultaneously, the fréghgn;y of group get-togethers at tﬁe

% 9
Uﬂlvcrlity was reduc

°

« In addition, we began to monitor closely the
procollo; of developnent: | | .

We were particularly interested in the stream of experifncea of
these children and such data collection is representedlin Schedule II by
the symbol T. %ﬁe were lllo~1ﬁtor£htcd in the behavior of the motherd

and especially 'the dagree to which it correaponded to the behaviors we

were advocating. The frequency with which ve sanpled those behaviors is

" represented by the placenent of the letter M. We collected data’on the
' 4

details of the child's social life (S), and we were assessing the growth

of compatence pariodically through the time (B, L, Ci' C,s and S). .As

‘the child approached two years of age, we initiated our finnl assessment

measures which can be seen in Schedule III, *

After each of the home visits a relatively brief report of what
- .

tﬁinlpirod was produced by the particular home visitor. Wes routinely

held meetings to discuss our views of how things were gofng in each of

- the f;;ily situations. The home visit reports were very important

Jd
elements in those discussions. Samples of thos¢ home visit reports are

presented with the training program material in Appendix B.

@ Y
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»ulgd approximately 500 home visits with the eleven families. Of those,

’

© EVALUATION OF THE PILOT STUDY | -

!
e
r 'S C. - . -
Is the progran acceptable to families? - . i . ' 3 '

At the outset of the study, we had no particulai1§'§:Fong hold over
these families. We did pay them for participation at the rat: of $5 for ]
a half day, -and ctrta;plyVhouékof these families ﬁere aé ﬁell off that
the money was not welcomed. However, we asked them for a good deal of
cooperation over a proéractcd porioh :;Ttine. All 15 all we were in-
teracting with them for some ninot;en or tw;nty months and we were.visit-
ing their h;ﬂ.l on the average gf'tvé to three times a month throughout .
that period. If the program were not deemed to be useful, or if the
people attempting to execute it were ;>t particularly welcome in the %\\\
home, the degree ;f articipation in the study would probably have re-
flected those difficu .l; 'Pollowing the departure of the one family
out of twelve Swharo thera was a health problem very early in the project)
the other eleven families participated religiously. In total, we sched-

) A\
495 appointments were kat.' Attendance at the group visits held here
at the University was significantly lower (51 of 66 visits made). While
this particular sample is -ualy.lnd somevhat homogeneous, this result . |

seens rather important. .

Did the program have any effect on child-rearing practices?

One of the special capacities of research of this sort is to g0

beyond the statement of the training procedures to a closer examination

of the actual processes involved in the child's development. We have

made a serious attempt to do this. We have sampled the behavior of the

v
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{ A
mothers involved in the study to see the degree to which they have

actually emulazéd the childrearing practices that we belie;e are most
dqsir?ble agd tﬁe degree to which they ha;e app;r;nt}y avoided non-

beneficial Childrearing pracfices (see Appendix C for Adult Assessment
Scale). In addition to this look at the extent to which the training

"took," we have sampled the stream of experiences each child underwent

AN

‘ ﬁsing our task instrument. These two kinds of data are not commonly

githered in most evaluations of educational programs, but they represent

a

#a

a basic qualixy dﬁ the style of research the Preschool Project performs.

Adult responses to children's overtures.- Table 2 presents summary

data on the behay}or of the caretakers in this study. It is based;upon
thirty-minute.continoocus observations spaced one month apart and number-
ing anywhere from a minimm of five to a maximum of ten observations per
family with}the modal number between eight and nine. The age of the
child during these observations wl;’between eight anJ‘one half to six~
teen and one half months of age, corresponding to the intensive family
support phase of our project. Although a good deal might be made df
these data, I oniy intend to present what seem to be reasonably impresaive
highlights. Data froh one of our eleven families is not inciuded. Be-
cause of ®lness and various other uncontrollable factors, wé\enly
managed to accumulate four, half-hour protocoll;rand, the variability of
data of this sort is such thntlwe felt that a minimum of five would be

necessary before we could have confidence in the representativeness of

the information.




Table 2

Adult Behavior in Response Ef a Chiid

Initiated Ihteraction_',

. Category . Range - ‘Median
& . * . < by
Prequency of S's overtures to A ‘ 1-13 5.0
* R
Frequency of overtures responded to by A ©'1-13 4.5
. , * :
Total duration of responses 40-463 seconds 105.0 seconds
- *
X ‘duration of response time A3-40 seconds *.26.0 seconds
. * ' ’
Timing atd direction of A's response: ) A
a., immediate D . 67-100% 82.0% \
b. delayed . ' o-zoj 0.0
c. 1gnored ‘ 0-33 0.0
d. rejected 0 0.0
, « .
A's perception of S's needs: .\
a. zgccurate 81-100 100.0 -
b. partial ' 0-50 0.0
c. none ) 0 4 0.0
- - l * :
_ Level of difficulty of A's words:
a. appropriate 0-100 67.0
b. too coﬁplex- ° 0 0.0
¢c. too simple ' ) 0-50 10.0
d. baby talk 0 0.0
e. none ) 0-25 0.0
: *
A's satisfaction of S's needs: X
a. yes ' © 20-100 % 82.0
b. partial 0-20 - 0.0
c. no 0-60 7.0
' ‘ i

aThis data summarizes observations on eleven Ss during the ages from 8-17 months.
The number of 30-minute observations on each S range from 5-10 with a median of

8 or 9 ohservations.

*mean per 30-minute observation

%
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(a) What percentage 2£'the time did adultl'reqpond to the over-
) . - . | -
tures made by the children? ' q

AN
~

\\\Thg figure indicates that in nearly every instance ovettures made

[

by_i cé}ld to an adult were responded to. Even in the most extreme of

circumstances the response nevéer fell below 75%. In passing I should
wh & . , )
remark that that lowest figure-is for the one family where our staff
’ . A \
agreed, as a whole, that we had failed in our attempts to significantly

influence tho childrearing practices of the adult }nydlved. ﬁﬁﬁ-

(b) H&w much total time did these adults spend in responding to

overtures from the childran? -

Exclulfpe of routine caretaking (which will be discussed a big, p
Ly '

later), we fﬂnd the central ;endency in our ten family situations to be

o
L

3

106 seconds out of the 30 minutes or slightly under two minutes.

(c) What was the average duration of any individual response to a

child's overture? .

The answver to that question is 25 1/2 seconds or slightly less than {
\\‘

1/2 minute.

(d) How quickly was the 2h11d responded to?

Here it is clear, for the most part, the relﬁonae on the part‘of
the adult was immediate. By immediate we mean no later than three aecon@a
after the child initiated an overture. Fighty-six percent of the time is
the median value for immediate responses showing that responses were not
alwvays immediate, but the scores for delayed responses or ignoring over-

tures are very low for the group as a whole.




.
A

. (e) "How accuratqli did the adult perceive the subject's need? -
Wi 'I} is ratﬁef remarkabie th@t tﬁe subjgct's ;eed waqhaimg;t Afhgya

: ﬁerceiQed:qcchaiely. | |
(f) To what extent was langﬁagg‘ﬁsed and dﬁen it,wa&fused was it

) ¥ s
3__2 level of difficul;z»which wasg neither overlz_complex ‘or overly gimple

;'&.

for the child? o . q
4 The fIgures of 722 for. the average appropriate level and 9% ﬁaff’ PR
language that was too(simple for the child are the odly entries,

' » Vi ) Lo
7 (g) To what extent did the adult meet the child s need?

Complete satisfaction seemed to us to occur 82 1/2% of the time,
Occasionally, there was only partial satisfaction and slightly more often
» there was a definite failure to satisfy the young child.
. ” N . ]

_ Adult-initiated interactions. Turning to the information outlined

‘s

in Table 2A, we find information about the inte;actigps becu.cn caretaker

) ‘and child that were iniFiated by the adult. Here we fingjjfﬁr example,
‘that the central tendency was five of such interactions per 30 minutes
which corresponds exactly to the cqu;nl tendency for child-initigted
interchanges. The Eotal duration of time spent in such actiyities
aver#gcd ou;:EDLGS seconds or a bit more than one minute per half hour.
The average duratien of the interchangcayyaﬂ sone 1§ Qcconda, (con-
siderably shorter than the duration of responses to child-initiated
interactions). The ratio Of purposes of stimulating versus control of

. the child favord? Btimulutiug the child (60 to 40%).

=

The final bit of information about maternal behavior 1s less secure

in that we did not always collect th’infomation. Tt concerns the total




Table 2A R

Adult Behavior When Initiating Interaction
With a Child™

“

Category . Range
Y : o=l
S Sk
Frequency of A initiated inte¥actions 3-9
: ' * : '
Total duration of interactions 55=-215 seconds

X duration pef interaction

*
A's purpose

b.

13-30 seconds

to stimullte’ . 40-867

,to control : 14-60

Median

4.0

65.0 seconds

16.0 seconds

-This data summarizea observations on eleven Ss during the ages from 8-17 months.
The number of 30—m1nute observations on ‘eath S range from 5-10 with a median of
8 observations,

\

*mean per 30-minute observation
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amount of interaction time 1nc1#d1ﬁé routine caretaking, such as; diaper-
ing of the baby, wipiné a ﬁhild's face, gnd feeding of the child. As far
as wve can toli, the time spent in such activities was less than one min-
ute, but with a ;lthér vide range‘ndving on up, in one instanée, to 19
out of the 30 minutes in total, c;; fou add gil time spent in adult-child
interactions; 105 seconds spent responding to a child's overtures, 65
seconds in ldnlt-initiated interchanges, and no time (on average) in
routine caretaking, youvget a total of 170 aeFonds or just under three
Vminufis for the 30-minute observation span or approximately 9,5% of the
time. R
( Discualioﬁ

-~

‘I believe these figures show that by and large the ldulgp in this
training program (in nearly every instance the mothers of th; children) .
did come pretty close to whaé we asked them with respect t6 their inter-
changes witii their children. The overall percentage of time involved in
interchanges appears to be slightly greater than what we had previously ex-~
perienced in our natural observation data where no attempt was made to
influence the behavior of the.pirenqs; and, this difference 1# under-
standable. The dgt%sfenture rather wide ;lriability in some instances.

We found, for ex;gple,rin the number of overtures to the mother, a range

of from 4 to 13 for a 30-minute observation selaian. Also, in regard to

the tendency to stimulate a child or to control him, again we find rather

broad rln;es with one motper atimulating a child 40% 6} the time in such

interactions and another stimulating her child 86% of the gime. Con-

veisely, the range with respect to-controlling episodes by the mother went
“

from a low of 14% to a high of/ 60%; these figures being the reciprocal

of the figures on stimulation, The only place where one might have hoped
. d t

3

e
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for‘aignificantly better perférmance by the pilot families was in the
area of the difficulty 1§§e1 of the words .used Ly the parents. The cen~
tral tendency of 722 (app;opriate pehavior)’with a flnge of from 50 to
1002 sﬁands out as a ieéa impressive performanée than oéher aspects of
these dat;. -

My conclusion is that’we did, 1ndeg;, manage an effect on the be-
havior of the mothers and an effect, very probably, in the direction that
we desired. There is no way of being certain of that atatément because
we do not have comparable data from‘the c;ntrol group during this par-

ticular phase of our research. Such data will be available as our next

study ﬁrogreaseq.

Did\the program have any effect on the experierices gg the children?

The data we gathered with our task instrument should tell us (to

some extent) the degree to which the experiences of the children were af-
fected Sy the program. By themselves these data cannot #nawer the -question,
but fortunately we have data on the same topic for other children that we had
studied in our privious work. These chilﬁren fell into two particularly
important categories.v We have data on the experiences of childrenvwho .
wth;,;ta;ting equivalently in terﬁa of achievement at twelve months of

gage ended up at three years of age either(outstandingly well developed of
rather pobrly developed. The extent to wﬁich the tasks of children in

this pilot group in the‘tfaini?g program rescembled the experiences of
children developing well versus thbae developing poorly should therefore - o
be instructive. One caveat, however;,noné of the 1n§truments we use are
perfect. They all have their weaknesses. First, there is the simple
question of the reliability of the\inatrumenta which in some instances

@
v




is rather low. ‘Then, there is the question of the power of the inatru-
ments; whether we are really capturing vhat it is aoont mothers' be-
hanioro or the particular experiences of children that is important,
which at ihis peint in time is not certain. With thoae warnings in mind
o | let us take a look at the task data outlined in Table 3,

' The task data presented are for nine of the eleven pilot aubjects.
.In one case, due to illness in the family, we were.unable to gather
adequate data. In another case, we are deleting the data on the ex-

4

periences of one child in the frank acknowledgment that our program
iailed with his family. The data were gathered on five occasions during
the twelve- to fiftesen-month age range., For the purpose of comparison
the five highest and‘five lowest achievers in our preceding study are
used to provide some oort of standards against which to judge the data *
from the pilot subjects.

The most desirable ovutcome of the pilot study wonld;have been, a
atriking similarity between the typical experiencea of our pilot study
and thoae of our extraordinarily well-developed children. Such was not
the outcome. On balance, I would judge that their patterns of experience
more closely resembled those of the well-developing childrén than those
who developed poorly; but, there are some exceptions .to that statement,

Perheps the most hopeful signs in that graph have to do with the cate-

gories of nontask behavior, fine motor mastery experiences and of live

‘languag directed to the subject.

Nontask experiences are those where a child does not seem to be

doing nuch of'anything. Children engaged in desultory scanning or aim-

less wandering would be categorized as being in a state of nontaaﬁy

ERIC ’ SIRIRIE
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Table 3

All Tasks Comparative Data

, " o BN

-~ A ‘
v Pilot Advanced “Delayed 'i
Social Tasks A Group Croup " Croup ;
~ S =9 . NeSh  Ne=5% j
\ ’ . Q
To ‘please 1 0.3 0 i
To cooperate : 2.5 2.1 2.0 )
To gain approval , ¥ 0 -0 0 , '
i To prdcure a service 1.3 1.4 0.7 v E
To gain attention 1.4 2.9 1.4 4
; To maihtain social contact 2.4 1.7 ’ 1.6 K
{ To avoid unpleasant circumstances 0 Q 0
i To annoy ‘ 0 0 0
i To direct -0 0 ‘0
% To assert self 1.2 0.3 0.8 »
.;L .
? Nonsocial Tasks
i
. . — -
{  To eat , 7.5 [* 4.1 6.2 %
i To gain information (visual) 12,2 21,4 11.0 i
} To gain information
: (visual & auditory) 5.5 5.8 3.2
: Nontask 12.9 9.3 . 18.2
' To pass time 4.4 0.8 4.1
. ; - To find something to do 0 0 0
! To prepare for activity 0.5 1.5 1.3
R To construct a product 0 0 0
, To choose 0 (0
To procure an object 4.4 2.3 %.O
Gross motor activity 0.7 o 0
To gain pleasure 2.1 0.6 0.7
To imitate 0.7 0.1 0.2
To pretend 0 0 0
; Tc ease discomfort 2.3 0.5 1.7
To explore . 15.2 14.9 12.5
Mastery** - Total 11.8 11.4 15.3
* Fine Mmotor mastery 6.8 - -
Cross motor mastery 3.1 - -
Language - Live - Direct 2.9 5.8 2.1
¥ Other 0.9 0 0.4
L ,

= The data on the pilof advanced and delayed groups symmarizes 3-5 30-minute
observations on each S during the 12-15 month age range.

. * Thirty-nine Ss were ranked according to their achievement levels at 3 years,
The data presented in this table represents the scores for the 5 most advanced
and the 5 most delayed:subjects.

*% Magtery - At the time the dats were recorded for the advanced and the delayed
groups, observers did not discriminate between gross and fine motor mastery.
[SRJ!:‘ Consequently, only total mastery scores are available for these fwo groups.

ot Ah ep
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you look at the chart you will find that well-developing children had
the least amount of uuch eﬁperience (9.32). The pilot subjects had
12.92 and the children who subsequently developed rather poorly had by
far the greltest amount of such experience at this time in their lives
@%(18.21). |
‘fTﬁrning to the area of mastery experiences, we find that unfortu-
natelﬁ'the breakdown between fine and gross motor mastery taaﬁs is only
available for the pilot subjects. At the time we were éathering these
data on the ;thar two groups, we had not.routinely been making the Ais-
tinction between fine and gross motorlmastery experiences, We had, how-
éQer, noticedcfrom the outset and repeatedly through our research th;t
high frequency of fine motor mastery experiences was a regular accompani-
ment to very good development. The fact that finet motor mastery tasks
aré very comnoﬁ in our pilot group is therefore a probable good sign.
Moving to the third area we find that well-developing children had

by far the greatest amount of live language directed.toward them in this

age range (5.8%). However, the pilot group had 2.9% and our pborly de--t
veloping children had 2.1Z. While these differences are not large, and
may not even be ltatistlcally aignific;nt, they are in the right direc-
tion. ”

In contrast, one aspect of the task data is ﬁarticularly worrisomé.
You will note that the well-developing children had negligible amounts of

*
pass time experience at this point in their lives. The poorly-developing

Paauing time occurs when a child has nothing 1ntereating to do, but he
cannot leave the situation. Confinement to a playpen or a car seat, for

example, soon becomes pass time experience most of the time. (
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children and the pilot group (both 4.1%) looked very much alike in thig

regard. Why thias happened we really do not know, but we would have been .

much happier had we seen much less pass time experience in the lives of
our pilet sample.
The only/ﬁ%her point within these data that I believe merits atten—

4

tion at this time is in the gain 4nformation (!), category, GCain informa-

tion (x) means steadyfstaring activity. There is a great deal of it in
our well-developing children (21.4%), and slightly more than half as much
in both our ﬁborly developing children and in our pilot group. Again,
we ¢annot tell the reasons but we would have preferred to see&a closer
resemblance by -our pilot group to thg,pattern found in the w;il-developing
group. '

In summary then, while certain key difféiéncea in the stream of
experience favor the pilot‘group, one importantZAifference went against
them. By and large we did not produce a pattern of experiences in the

pilot children dramatically like those in the children developing un-

usually well in our previous study.

Did the program have any effect on the children's development?

This discussion will be organized in two éections. The first, Section 1,
on Intellectual Abilities. The second, Section 2, on Social Compctencé.
Inteliectuallqbilities in turn will be broken down into: performance on
a standardized test (the Bayley), performance in the area of lgnguage |
development és aa;esaed by the Preschool Project language test, per-
formance in the area of abstract thinking ability and performance in the

area of sensing of discrepancies.




./// | . | ' \I 4.

Social competence will be discussed in terms of the child's social
competencies in hi-lor her interactions with adults. In order to make
some judgments about the effectiveness of our program (in the light of
the fact that we did not have a contemporaneous control group) the scores
on the various measures for the pilot group will be compared to national

norms whenever poasible'or the perfornmance of groups that we have pre—~

viouély worked with,

1. Intellectual Abilities

(a) The Bayley Mental Index Pefformance

* As you can see from Table 4, we have four Bayf;y Mental Index scores
for each of our 11 pilot subjects, starting when they were five months oé
age and ‘ending when they were twenty-six months of age. The next to the
last column (22 + 26) represents ithe average forkthe 22 and 26 month scores
combined. At five months of age the.gréup looked unremarkable, with a
central,tenaency of 102. At eleven montﬁu of age, they looked, at first
glance, to be slightly advanced; but, when you look at the scores for
children from the previous study, a different interpretation comes to
mind. The 106 as a ceiatral tendency for the advanced group in the pre-
ceding study 1is probabiy not statistically different from the 109 for the
pilot group, nor is the 112 for the delayed children in the preceding
study likely to differ significantly fgpL the score of the pilot group.
What the;; three numbers tend to suggest is that at cleven months of age

you cannot predict where children will be when they get to be three years

* : .
of age. At twenty-two months of age when the Bayley énQEf is likely to

o
*One reason I say that is because for our advanced and delayed group, we
have huge amounts of data on their perfcrmance at three years of agpe and
indeed at five years of age and our advanced group is a very outstanding

group at those ages. Our delayed group is outstanding as well, but in
the sengse that they are scoring on the average in the low 90's at best
on achievement tests where our advanced groups are scoring well above 120.

¢ -
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have considerably more predictive power our group continues to score at
109. At twenty~-six months of age they score at“104. Their average
_ . N .
Bayley score at two years of age is 106.5. That figure should then be ’
compared with the figures for fhe other groups. As you can see, our.
pilot group clearly cannot compete with the most successful group in -
the preceding study. What that means will be‘discuaaed a bit later. On
the other hand, they do compare favorably with the previouslyk§tudied

children who developed poorly. The difference between 106.5 and 96

is very probably a real difference.

(b) Language Development

The same general procedure has been followel in ‘the presentation of
data on language devglopnent (see Table 5). At one year of age our pilot
group looks pretty much like the gro;p who later developed well and per- ‘
hap& slightly better than the'group’who later developed poorly. At
twenty-two months o% age our pilot group has a central tendency of 24
nonths in our somewhat arbitrary developmentdl scale; whereas, at twenty-
five months of age our advanced group scores at 36 months anq our delayed
group scores ‘a4t 21 montha. If that were all the data we had, we would
be rather disappointed. Although we do not have complete data on our
pilot group,* the firat fivé pilot subjects that we did score at 26 months
of age hadra central tandenéy in their scores of 36 months of age. In~-
deed, in each case, those impressive scores ;epresented large gain; be-

o .
tweén twaply-two and twenty-six months of age. In rctrogpect it 1s un-

fortunate that we did not continue to test all the group until thirty-six

2

months, but &qu must remember that research funds were not available, and

//alao that we looked upon this particular pilot study as. an interim affair.

*
Due to factors beyond our control.

-
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(c) Abstract Thinking Ability
‘ &

i

Again, using the same format (see Table 6) we see whatﬁlooks to be
something of an advantage for our pilot group and our gdvanced'gioup
over our delayed group at one year of age. We find at twcntnywo and
twenty-six months of age considerably higher scofcs for the pilot group
thaq the delayed group (which is encouraging) and yet they Eemained some-

what lower than the scores for our advanced group.

.(d) Sensing Discrepancies "

N We find a pattern that is not exactly the same as prgceding ones
(see Table 7). Our pilot group looks like our adyanced éroup at one

year of age and both look better than the delayed group. At twenty-two

months, our pilot group has impyoved but is nowhere near as impressive
As the advanced group. Im fact, they look pretty much like the delayed’
group in this test area, and that picture stays the same for the five

subjects we did test at twenty-six months of age.

a
14

2. Social Competence

€
The social competence tests consigted 6f data gathered through
continuous thifty-minute observations of children as they went about their

ordinary busineas in their own home. For information about the procedures

see our Social Abilities Manual (White, Watts, et al., 1973) and Scoring
Y ,
~, Procedures. Scoring procedures are included in Appendix D.
\\ Since the children in the first two years of life had relatively

little ppportunity to interact with true peers (or indeed anybody other

than their own parents) the data we present predominantly have to do with
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-

‘interactions with adults who, 1in most instances. turn out to be the

child's own mother (see Table 8). There are five social abilities re- .

ported on: :

A 4

| (1) Cetting and helding the attention 2%.22 adult in socially

“acceptable ways.

‘

(2)‘Using the adult as a resource after first concluding they

cannot handle the task tﬁemselvee.)

(3) Expressing affection and mild hostility. o *

(4) Showing pride in achievement,

-(5) Engaging in role play. 1 i _ .

. The data indicate that our pilot group (this time numbering ten. °
subjects because we did not have adequate data on the eleventh) looks a

bit more like our advanced group at twelve- to fifteen-months of age than

)
the delayed group. We are most encouraged by the scores in respect to

use of an adult as a resource where our group 18 even higher than the

advanced group, and both groups are considerably above the delayed group.

At two years. of age, our pilot group is much more like the advanced group -

than those of the children who deveiopedupoorly. Note that pride in

product and role play abilities were not seen in our pilot group while
_there were modest signs ef sucﬁ abilities in both groups in the preceding

4
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DISCUSSION ‘ -

Adding up these results, I would say that we can‘be cautiously
oﬁtimistic. Thé Bayley scores and those on ;he tests of cognitive
abilities are somewhat diéappointing but not bad. The scores in the
area of language developmenf, particularly those at twenty-six months,
are promising; and, the scores in the aré; oft social development are
very promising. .The reader should bear in mfgd that sur staff is unahi-
mous in believing that we.;ailed totally in thé case of one~o£‘dur eleven
families. We dor not believe that the training program worked at all in
affecting‘that family in its childrearing practices!{ In addition, we
believe thét the chiidrearing practiéés of that family were not natur#lly
oriented toward the ones we were eépousing. The child in quest%on de- -
veloped quite poorly in comparison to the other ten children, and yet

wa included his achievem%nt data in with the entire group. The effect,

of co
\‘_“‘,._-,:&/

urse, was to depress the group performance. Furthermore, 1 is un-
realistic’to expec;\ts“dee the childrearing practices of high s:;:S}C
graduates from the center of our society(in socioeconomic terms)to ?
level of perforgance equivalent to the very highest effecfiveness,we
have seen to date in parents. For these reasons, the fact that our chil-
dren Aid notnai;ays achieve as well as those who did beautifully -in the
preceding study AOes not depress us. In our new study, we are expectihg
to be gomewhat more effective in assisting families to adppt the child-
rearing practices of apparently effective families-aﬁd we thereforé would
like to.see somewvhat more impressive cognitive g;ins, altgough I do not,

believe'it, would be realistic to expect better gains in the area of

social development.




CONCLUSIONS | o

The creation of a pilot program, embodying our best ideas about ef-

fective childrearing practices, has been reasonably successful. O0f

courgse, time and additional effort is the ultimate judge of such a state-

ment. We have been forced to recognize’ that there are certain kinds of
impediments to .the ideal exgcution of such a~plan. Some parents are |
qon;iderably more overprotective'than.othe;s and our recommendations
that the child be allowed to explore, involve a certain degree of real
risk. Some parengé simply do not listen very well, and others try a bit
too hard tg please. Nevertheless; oﬁ}tﬁe whole we are encouragedf We
did get remarkable participation on the part of the families. We were
inundated w@th compliments and expressions of gratitude during and after
the program ended and the results, as far as we can tell, are truly

.. ks

promising.
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Criteria for the Selectiqn of Families

Table of Contents

\ o "\ “ _
. Criteria for éhe elimination from the study for
families with more than one child « « « ¢ « o o ¢ ¢ o o o o o 1

Eligibili:y orm L] L] L] L] L] L] L] ‘o L] L] .’ L] L] L] L L] * L] L] L] L] L] L] 2

Preliminary interview form . « o o o ¢ o o o ¢ ¢ s ¢ o o o s o o 3

‘

-




1,

3.
4,

5.

. 74.

8.

9.

10.

11.

If

1f

1.

Criteria for Elimination from the Study for
Families With lfore Than One Child

3

the mother's ethnic background is other than Jewish, WASP,
Italian, Irish, or Spanish

v

either parent was born someplace other than the U.S., Canada,

" or Puerto Rico (it doesn't matter where the grandparents were

If
If
If

If

If

“born).

the family falls in either Level I or ¥ on the Hollingshead-
Redlich Scale. - . 7

L)
any language other than English is the primary language, spoken
in the home,

there are more than three children in the family.

there is any person wvho has an obvious, strong influence on
the mother's child-rearing practices (e.g. mother or mother-
in-law).

the family does not haveAa child in the 2-5 age range,

(a) If Ammons score of older sibling is in 90-110% range,
INCLUDE family in study. 7

(b) 1f Ammons is in 80-90% or .110-130% range, TEST older
sibling with Binet. )

(¢) 1If Binet falls in the 90-1107, range, INCLUDE family
in study.

the mother has not completed the eighth grade or has gradu-
ated from college with honors or taken any graduate courses,
the family will be eliminated from thestudy,

If the infant's Bayley test score is below 90, the family will

If

be eliminated from the study.-

the infant is handicapped in gny way, either visually or
auditorily, or if birth weight was under 5 1lbs., exclude
fqpily from study. :

-~

yA

.




Nane of S:

Eligibility Form

Birthdate}

4 Month Bayley Score:

M's Education:

- a

' M's Nuick Word Test Score:

Older Sibling's Name:

Birthdate:

Ammons Score:

90-1107 range

Binet Score:

1Y
V4
-
developmental age
chronological age
no

Eligible: Ayes'

If No, State Reason:

fenma

P

L~




Name of child£ . Interviewer:

Birthdate: Date qfﬂInterview:

Preliminary Interview Form

“~

‘Background Information

I would like to ask you some baclkground information. Do not feel

obliged to answver any questions if you want to keep the information -

private.

-r

Mother's name

Where were you born? '

When were you born?

1

What 1s the last gradef;ou completed in school ?

What education have you had since higﬁ school?

What college did you attend?

Did you receive any honors in college?

Do you presently work?

Did you work before your children were born? .

o

Does anyone other than M take care of S on a regular basis?

Who?

When?

Yhat is your culturalsbackground?

WASP
Jewish 1
Italian \
Irish {
Spanish (\
’ )
Other

B




Preliminary Interview Form - p, 2

%&re there any members of your family (e.g., parents or grandparents)

who were not ﬁorn-in the U.S.?

Where?

Parents Crandparents

At what age did-they come to this country?

11. Father's name -

: 12, Father's address

’

13.. Vhere was your husband born?

14, When was your husband- born?

4

15. What is your husband's cultural background?

HASP

Jewish

Italian’

Irish

Spanish

Other

16. YWho in your husbqu's family was not born in the U.S.?

tWhere?

Parents Crandparents

At what age did they come to this country?

17. What is the last grade your husband completed in school?

————————

18. Uhat education has he had since high school?

Vhat college did he attend?

Did he receive any honors in college?

Jragh




" 5.
Preliminary Interview Form - p. 3

. 19, What 1s your husband's occupation?
~ 20, Do you have any plans to move ‘within the next year?
Where?

21. Do you take a vacation at a speciMc time each year?

Where?

~_~ How long? : Y

¢ 22. Does anyone other than your immediate family live with you?

Specify relationship

23, 1Is any language other than English spoken in the ho?e?

Which?

How frequently?

- ’ By whom?

24. Vhat is your primary source of information about child-rearing practices?

’ Pediatrician

Dr. Spock

Television . ,r’#——

Mother

Mother-in-law

Books

Other

25. Have you or any of your children been involved in a research project
. before?

When?

Where? .

RN |




]

Preliminary Interview Form - p. 4 ' g

';»

Medical Information

' 1 would like to ask some general questions about the health of the members

.of your family.

&

1. Is anyone in the family presently receiving treatment or therapy?
9 Who? . : | )
Vhy? ' -

2. Has anyone in the family been hogpitalized during the past year

(excluding birth)? . | .

Who?

Yhy?

How long?

3. Did S or Y have any difficulty around the time of birth?

: ]

4., What was S's weight at birth?

5. 'Has S received any special medical treatment since he has come home

from the hospital?

D .

‘f‘

6. Do you have a specific pediatricihn that you use regularly?

Name

“Address ~

I1f the answer 18 no:

Is there a clinic that you use regulatly for medical care for your

L]

children?

Name

Address

S b €
ioer ) 3
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by

- Burton L. White -
Barbara Kaban
- Bernice Shapiro
Elizabeth Constable

-
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I

- _'"“ ) The t;aining paclkage reflects the work we have done for the past
eighteen months on transléting Hvpotheses about effective child-rearing ’ -
‘practices into a worLable program for average families. Many of ‘the ' '
details of the program (e.g., home visit uuestions) evolved as we worked

% . : with the pilOt family sroup. The nresent traininp nackage reflects the

curriculum which seemed to be.most sensitive to the needs of the families

and also representss the most effective methods for eommunicating our

information. . .
The pilot study consisted of two segments: the 5-8 month ihtroduc-
tbry period and the 8-17 month core neriod., .The purpose of .the 5-8
month neriod was to introduce the‘families to the fields of child devel-
opbén: researcﬁ and early education, and to the staff, Four group meetings.
were héid at the un%versity. Fach group neetin? vas "followed 1'v a home
- Qiéit (see Schedule I attached). The nurposes of thP home vis*t vere to
' . review the content of the group mggtinq and to bhegin to adjust our program
to the individual circumstances of'each fanily., |
3 Outlines of the groun and home visit activities during the 5~-8 month
period can be found in Section I. Samnle tane recordings are also avail-
‘able..

During the 3-17 month period we concentrated on puiding each familv

-

"

tovard patterning the daily fabric of the child's éﬁneriencevin a manner -
consistent with our hypotheses ahout effeétive child-rearine nractices.

' Yome visits occurred at two week intervals. After each visit, staff - .
members collected evaluation and monitoring data, Groﬁn visits were’
used less freauently durine this phase of the prosram (at 10, 13 and 1f
months) (see Schedule IT attached). Nutlines of those proun meélinas
may be found in Segtion II. Sample tape recordinzs of these sessions ’ ;47
-are availahle. v ‘

After each home visit the staff member wrote a hrief summarv revort
(seé Section IV). Ouglines of the home visit format durine the 8-17 month

period can be found in Section III. Sarple tape recordings are availahle,

o . J 4
ERIC | I
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Group Session I
(5-8 months) '
I. Ve have always begun formal‘ education no earlier tfan six years of
age, but children are learning many things from birth such as:
’ A. ,Language: The majorityiof ordinary 1anguage that most of us
use 18 learned in the pre-school years.

“* . B. Social Skills: A child learns how to get along with others
through his early social relationships, especlally through his relation-
ship with his mother. ;

C. Learning to learn: Children may not be able to solve a great
many problems by age three but they have learned the tools for solving
problems. :

.

D. Hotivation: All babies are curioys but this curiosity 1is
often stifled by the time a child starts school.

©

II. 1Is it important to get good pre—school'development?

A. A well developed child, one who likes himself and can get’
alony with 'adults and other children, will probably do better at

learning in school than the child who is overly shy or overly aggressive.

2N

. ‘B. Remedial programs such as l'eadstart and Follow Through have
not been very successful. Ape three is probably too late to make up
for poor pre-school development.

III. Do most children get good pre-school development?

A. It may be that the child who does well in school at age six
«was befter endowed when he came into the world. It is not the case
that every child 1s born equal.

B. The majority of children are considered "average'' at age six.
It may be the case that most of these children coq%d have gotten more
‘out of the pre-school years.

IV. Vhy don't we have children getting the best early experiences
vhich might lead to the best early development? N
A. Until recently, educators and psychologists did not pay much
attention to the pre-school years. Consequently, little was known
about the different experiences children are exposed to during:the
pre-school years and the differential effects they have on development.

/
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V. 1lew ideas in education .

. . - \;\ -
A. Public school systems are begiﬁﬁlng to look downward to the

pre~-school years. California has recently made public school education
available to four-year-olds.

B. The more we -concentrate on’ the early years, the more people
will star% examining the effects of different homes on children. For
example: |

Y .

a I.. Dr. R. Heber studied the effects of placing retarded mo-
thers' children in a day care center from-infancy. When control sub-
jects who had been raised in their homes by their retarded mothers were
compared to the subjects who had received the experimental treatment,

a significant difference in achievement was found at 45 months of age
(the experimental group scored 33 IQ points higher).*

. 2.  An Iowa judge placed the children of a retarded couple
in a foster home.

VI. The ideas in early developmeﬁt vhich have had the greatest in-
fluence on theories of child development in the last few decades are:

A. Plaget: A Swiss psychologist who was interested in the growth
of intelligence from birth to adolescence, including problem solving
and the foundations of intellectual development.

B. Ethologists: They study animal life and 1ts reiationship to
human bghavior.
14
C. Freud: A psychoanalyst who studizd emotional, disturbances .in
personality development (major themes: the development of sexuality,
and aggression).

VII. The Pre-school Project: the case for the special importance of
the 8 to 16 month period.

A. Ve will try to tell you about development so that your child
will get as much as possible out of the first years. Ve also feel you
will find it a more interesting job and more fun by knowing more about

. children's development.

B. In our 8tudy of the differences between a group of children

*Heber, R., and H. Garber, An experiment in the prevention of cultural-
familial mental retardation. Paper presented at the second congress

" %f the International Association for the Scientific Study of Mental
Deficiency, Warsaw, August 1970,
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vho were developing beautifully and a groap vho wvere developing poorly *
we found that most families .do a fine job until a child gets to crawl-
ing age (approximately 8 months).

€. At this stage families begin to vary importantly in the ef-
fectiveness of their child-rearing patterns. The difficulties appear
to arise as the child begins to move around and consequently, can.get
hurt or create clutter. '

D. Mothers who handle the danger and extra work by restricting
their children seem to have children vho develop less well. Mothers
wvho handle the danger by child proofing the house and are willing to
do the extra work created by a child vho is allowed to satisfy hig cu-
tioaity seem to have better developing children.

) ' , LVIII. Pilm - Object Permanence by Dr. J. McV. Hunt (Page 3a).
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-\ . TITLW: OLject Ternanence
SAMRATOR:  Yr. J. unt , S ) ' W

L' ™.  Approxi.ately 3? uinutes‘(black and vhite)

y , TOPICS COV. I s ' " ‘

This filu illustrates Riacet's i.lcas about the developnent
of object permanence ia young children. The ages of
the cl.ildren scen ranrz from a Fev veeks to approx-
inately 1o mounths. 'The caildren are secn being tested
in théir ovm houes. The developnent of object pern-
anence 1s illustratcd by s:gyinﬂ tue children in

lorical are .sequence, youn>@st to oldest.

14ST.UCTIO.S  Onit the first eicht (approxinately) niuutes of tue
" filn. Tuis is an introduction showin~ .unt and Uzpuris.
. ‘ It is too couplicated an. tecimical for this audience.
Insteaé:\gize a brief introduction before screening,
mentionin~ Pilaret and tho concept of object nernanence.
- _Shov 1u-15 uinutes of the re.aineer of the film.

ERIC

Aruitoxt provided by Eic:
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\gfoup Seasslon II
(5-8 months)

I. What is the Pre-school Project.all about? o

“A. Most people seem to.do a good job during the first 8 to 12:
months. Most of the problems (e.g., feeding, sleeping and teething
problems) don't seem to require any special knowledge in order to cope
with them. Unfortunately, some children begin to lose ground during
the second year of life. o '

4 . . ‘ .
B. The major predictors of future development are the child's
ability to understand language and his social development.

1. The ability to understand language begins to develop at
about 8 months of age and progresses until at about 3 years of age the
child will be able to understand most of the language he will use in
ordinary adult conversations. The ability to produce language varies
greatly and is not as good a predictor of future development in the

_first three years.

2. Social development progresses through stages (e.g., :3\
gmiling at birth, indiscriminate regular smiling at 3 to 4 months,
smiling more readily at mother at 4 months and strdnger wariness at
7 to 9 months) and the relationship a child establishes with his mother
become the bases for his future relationships with other adults (tea-
chers) and children. '

II. What does the Pre-school Project have to offer?

A. In the past, advice from "experts'" has not been particularly
dependsble. There have been many changes of opinions regarding the
best procedures for child rearing (e.g., toilet training).

B. The Pre-school Project studied the differences between a group
of well developed children and a group of poorly developed children.
e observed both kinds of children in their own homes during their se-
cond and third years. The difference in their development often seemed
to be related to the way the mothers handled the children and stru
tured their lives. The more effective mothers were less restrictive,
were good at guessing what the children wanted and were also able to
say "no" when the children were making unreasonable demands.

C. We will provide you with your own private consultant to talk
to about your children. .




-

o

III. There are two npjor ideas which help explain much of what babiles
do in this age ra A

A. Babies at 8 months of age are very curious about the world
around them and that curiosity ig the source of learning and develop-
ment. Mothers should encourage the development of curiosity since cu-
riosity is the basis for learning. .

B. Babies at 8 months of age are becoming very interested in
their mother's behavior. They focus a lot of attention on her and
learn to depend on her for the satisfaction of their needs, for pro-
tection, for affection and for guidance. How the mother responds has
a great influence on how the baby learns to get along with other
people later in 1life. .t

o

IV. Other ideas of significancé are:

A. Babies are learning to control their bodies and progress
from crawling, :to cruising, to walking, .to climbing, and to running.

B. Babies are very much 1ntefested in small detailed objects
with moving parts (e.g., keys, hinges, balls). )

V. The well de%#loped child at three years of age exhibits the following
abilities: -z '
g . ~
To get‘an& maintain attention of adults
To use adults as resources
To express affection to adults
To express hostility to adults
To lead peers S
To follow peers
To express affection to peers ’
To express hostility to peers
To coupete o
. To prove oneself or show pride in one's accomplishments
. Role play ’
. Language development
M. To sense dissonance
N. To anticipate consequences
0. To deal with abstractions
P. To take the perspective of another
, Q. To make interesting associations
. - R. To plan and carry out multi-stepped activities
S. To use resources effectively
T. To dual focus

HRUuHZORMBOO >

VI. Film - Emotional Ties in Infancy, from Parent and Child Series,™¥
Dr., Joseph Stone (Page 5a)-

| | /
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5a.
L | " FILM RLCPORT -
. TITLE: Emotional Ties in Infancy.
PILY MAKER: From the Parent and Child series: Vassar College, .

x . directed by Dr. Joseph Stone

LENGTH: 12 minutes (Black and Uhite)

TOPICS COVERED: The main conceptq‘illustratea in this film are
attachment of the child to the primary” caretaker
o and distrust of strangers:
Settings: (1) Attachment and temporary distrust of strangers
a 1s shown in a home-reared child.

(2) Three institutionally reared children-are shown
in an experimental situation. Varying degrees

of attachment and distrust of strangers are. '
illustrated. i

| AGE RANCE OF CHILDREN: 9-12 months

- INSTRUCTIONS: Screen the entire film. CGive a brief introdué%ion
before screening and define attachment and distrust
of strangers, and the settings to be seen in the
£f11m. Also mention that the film was made for
viewing by people working in institutions and that
technical words are used in the film. After the
screening, invite the audience to ask questions.

A
. ‘0]0 e )
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Group Sessalon 111

(5-8 months) -
I. Theres~are three wvays of discusging goals for infants in the 8 to
16 month age range.

A. The dimensions of competeace describe a well developed child
at three years of age. They consist of the following abilitdes:
1. _To get and mairtain attention of adults
2. To use adults as resources
3. To express affection to adults

4. To express hostility to adults >

5. To lead peers i

6. To foliow peers s !

7. To exptess affection to peers

8. To express hostility to peers 3 - ~

9. To compete

10. To prove oneself or show pride in one 's accomplishments
11. Role play

12. Language development

o 13. To sense dissonance
14. To apticipate consequences
15. To deal with abstractions -

16. To take the perspective of anocher

17. To make interesting associations

18. To plan and carry »ut multi-stepped activities
19. To use resources effectively

20.  To dual focus

B. Four prerequisite skills for late. iearning are:

1. Language: Language understanding begins at approximately
7 to 9 months of age and proceeds rapidly to 3 years of age when a
child will know most of the language he will use in ordinary adult con-
versations. The primary way to develop language well is for the mother
to talk to the child at the right time and in the right way.

2. Curiosity: An infant is a very curious EUman being. Ide-
ally that curiosity should get deeper and stronger but many mothers oti-
fle curiosity because they are protecting the child and/or the house.

If curlosity ie stifled it can lead to the child's having undue interest
in the mother or too little interest in the mother.
v

3.. Learning to -learn: Learning the alphabet or to count 1is
not as important as learning the basic way to approach problems. Exam-
ple: The first time a child does a puzzle it takes him a very long
time. Each time he does that puzzle it will take him less time. (hen

"i);D P
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he gets a new puzzle it will not take him as long as the first time he

did the first puzzle\because he has learned something about how to do

puzzles.) . . i et '

. ) M T

» 4. Social Skills and Attachment: A child needs to get

through the first three years vith a healthy attachment to his mother.
_The social patterns that ke develops with his mother will serve as the

basis for his social'iFteraction vith other adults and ‘children.

C. A balance hetween the child's interdst 4n his mother and.his
interest in exploring the rest of the world:  Almost all children at 8
to 9 months have a balance between attachment to their mother and cu-
riosity. Often by 2 years of age this.balance no longer exists.

1I. The activities that babies are primarily interested in during the
8 to 16 month period are: -

A. Cross motor activities: One of the most compelling activities
for young babies 1s mastering the use of their bodies) e.g., they
progress from leg extension, to crawling, to pulling to stand, -to
cruising, to walking, to rumning, and to climbing. '

B. Exploring the properties of objects: Children in this age
range will spend a great deal of time explo ing small, detailed, ~
interestingly shaped objects and will be fa Einated by the movement
of objects (e.g., a ping pong ball bouncing on a wooden floor) and by
objects with moving parts such as hinges or bottles_and caps.

C. Learning about mother: The mother's reactions to the child's
overtures and her respongse to his interest in the social and object
world will preatly shape his behavior. :

D. Learning about themselves: As the child reaches the ape of
15 months, he beging increasingly to assert his independence and indi-
viduality. This period 13 often referred to ac the stage of negativiocm
(due to the child s frequent use of the word "no ).

E. Language- IMastering the understanding and use of languare 1o
critical for the child's development. The language used by the mother
must be meaningful to the child but mothers should not underestimate
the amount of language 3 child can understand by 16 months of age.

I1I, Film - First half of Learning to Learn in Infancy, from the Parent
and Child Ceater Series .bv Dry Joaeph Stone (Page 7a).,

://




; * LEMCTH: 30 minutes (B}aéﬁ and Vhite)

FILY RLPORT

-

_TITLE: - Learning to Learnbin Infancy.

FILM MAKER: From the Parent and Child Center Series: Vassar
College, directed by Dr-. Joseph Stone

© -
&

TOPICS COVERED: - The’?olldwing fopiqs are stressed in this film:

1. Learning beéihs early in life
2. The key to learning is‘curiositj
‘3. Young babies are explorers
4, Exploring léeds to curiosity
s S . 3. Human relationships are essential to learning
6. Communication- (that is, language) and imitation
are important to learning ‘ -

-

Settings: The above topids arevillustratéd shdwing children
who are being reared in institutions. There are
brief scenes showing home-reared children.

AGE RANGE: 6 weeks to 520 %ﬂths

INSTRUCTIONS: Since this is a long film, the impact of the subject
. " ' matter is conveyed more strongly if the film is
divided into two 15 minute segments, and screened
on separate occasions. T
[Give a brief introduction mentioning the main
concepts dealt with in the film. Encourage
questions from the audience.]

-
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Group Session IV
(5-3 nonths)

8 N [

- 1. General guidelines for effective,child rearing practices

=
.

A, Provide access to as nuch of the house as possible so that the
- child has the-maxinun opportunity‘to exercise his curiosity and explore
‘his world. _ -

B. Provide 'a wide range of materials for the child to explore.
" You don't have to spend a lot of money on toys. Children in this age
range are fascinated by common household objects, e.g., plastic jars

. . with covers, a big plastic container filled with smaller interesting
' objects, a baby-proofed kitchen cabinet filled with pots ang pans or

canned goods.

C. Spend at least half of your child's waking hours available.
. to hin. -That .loes not mean you have to hover over hin constantly Lut
that you shculd be nearby to provide the attention, suppdrt or assis-
tance he mnay nced.

N 1L If ybu are availalle and your child is given access tao a large.
) . ‘area and a wide variety of naterials, it is inevitable that he will
,nake overtures to you. The fcllowing is a list of recommended ways
to ‘respond to your child's overturcs: ’ :

1. Respond promptly as dften as possible.

2., Respond favorably. .

3. Make some effort to understand what the child is trying

to do. .

4., Sect linits; do not give in to unrcasonable requests.

‘ . 5. Provide encouragement as often as possible.
6
7

. Provide enthusiasn as often as possible.
. Provide assistance as often as possible, :
3 .
J 8. Use words as often as possitle.
. 9, Use words chiléren understand or words that are a little
too hard for hin, : .
' 10. Usec words to provide a related idea or two.

. . 11. Do not prsig;ﬁ the episode if the child wants to leave;

R ) the inter®hange will often last less than one minute.
12. Encourage 'pretend" activities.

-

action with thé mothew. ofhers we have observel usually initiate

I. The aboverptactices are related to when the child initiates inter-
interactions witth their children if:

A A. The child see
© to do.

Lol *
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» B. The child is misbehaving, the mother will discipline him firmly
. and consistently.

-

C. The child‘is trying to do something new which may be unsafe;

the mothgr will watch rather thﬁg stop him (e. g., stair climbing).
Children are more careful than mvst people realize. -

IV. We've been talking about things for mothers to i . The following
is a list of practices for mothers to avoid. o

A. Don't cage your child or confine him regularly for long periods.

B. Don't allow your child to concentrate his energies on you to
the point where he spends most of his time following you around or sta- -
ying near you, especially in the second year of life.

C. Don't allow tantrums. -

-~ D. Don't worry that your baby won't love you if you say "no" from’
time to time. '

E. Especially from the middle of the second year when your baby
may start beéoming negative with you, don't try to win all the fights
with him.

F. Don't try to prevent the baby from cluttering the hpuse; it 8
an inevitable sign of a heafthy curious baby.

G. Don't be overprotective; babies are more carefil than you think.

H. Don't overpower him; let him d6lvhat he wants to do as often
as possible. - :

I. Don't take a full-time job or otherwise make yourself largely
unavailable to the baby during this period of his 1life.

J. Don't bore your baby 1f you can avoid 1it. . :

K. Don't worry about when he learns to read, Count numbers, or say
the alphabet. Don't even worry 1if he's slow to t:lk as long as he seems
to understand more and more language ag he gr-e-.

‘L. Don't try to force toilet tra?iyng. T the time he's two or
over it will be easy to do. / .
M. Don't let your baby think the whole world was made just for' him.

: . V. Film - Second half of Learnin? to Learn in quancy, from the Parent
and Child Cebter Series by Dr. Joseph Stone (Page 73a)
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General

/
- }gﬂome Vigit Nuestions
5=-8 Monthg

Format of Nuestions

1,
2.

‘ 3..

What has theﬁSubject been doing lately?

10.

Has there heen anythine new in the Subject's behavior since

our last visit?

Is there anvthing vou would lile to brine up as a concern at

-

this time?
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Group Visit #1 a
(8-17* month phase)

» : .
. Outline
- . , N

A. Purposes of the croup visits durine tie renainder of the project:

1. Ceneral purposes

Sore activities are best done in the eroup settinpg, e.r.,
hearine parents renarlt about concerns that other parents are currently
copine with, introducin~ froup information on topics that help an

individual family compare their ovn situation vith that of others

in a less confrontin~ manner than the horme visit format allous. °*

Any activity that can be successfully done in a aroup scttine )
is cheaper in tine and money that way e.pg., f1lns can be shovm much

riore e1sily to a froup at the institution, than in ho-es.

A

In addition, fathers can :he preseiut rore ecasily at evening

rroup meetinrs.
Pal ’ - .

2. Srnecific purposes ' .

The relationship of the 8 to 17 month period to the 5 to &

rnonth neriod can be revieved sinultaneously for all parents.
The staff can,pﬁfgent their suwpurized NAIE NS
‘hat's happening in the live~ F the b .. —~urinp the

8-11 -onth period.
“hat Linds of helpful infornation are appropriate for this

l.ind of period.
“hat «Inds of practicca to avoid. i \\\

£ nurine Septenﬁerw 1973, as segeral hn?ies reached 14 and 15 months

of are, ve noted that the onset of necativisr seeried slirhtly later than
ve had expected it to be. In order to provide assistance to families
4n copine uvith nerativism and in order to be able to ohserve the evolu-
tion of fanily adaptations, ve extended the final time of the project

home visit procram from 16 to 17 -onths.

B
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/
Croup Vigit #1 (8-17 month period) 12,

. B. 7Necurring theres of concern to us as cited in horie visit reports
- - 7

1. Problers of hostility on the rart of the next oldést child
toward the baby. ‘
2. The advisahility of more anproprinte lancuape activities
bY’mothers uith babiles. ' v ' o
. .3. A nced for rnore effort by nothers to tune in on the bhaby's .
needs, interests and capabilities. ’
- 4. - Over<restrictivenessi:by mothers of habies' explonatory éfﬁcrts. -
5. Over-protectiveness,
6. 0Nver concern with-thei'neatness of the housetto the possible :
detrinent of the bhaby's explorationm. . ‘ '
7. A preater need to protect the house fron the child. v !
8. A greater nced to protect the child from the house.
9. A need for a better understwndinn of the relationships among,:
the child's need to explore and to pragtice crauling and climbing ‘and
. the problem of providine maximum access to the living area. '

C. The Movie - Abby's First Two Years

- ¢ [e decided that this movie was not worth using, but we would
recommend that another be used.]

D. Discussion and Final Comments . : ¢

Q | N YIRS
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Group Visit #2 ) :
(8-1T7 month phase) .

A~\ ” - Outline

I. Introduction

-

Review of:
A. UVhere Croup Visf! #2 fits into the total profram.
B. The apenda for the evenine. .
. Announcenent of snecial feedbacl sessions when each
child 1s 12-1/2 months old. Such sessions, in
response to r ests bv three pnarents, will in—-
form parents‘ynattems of test scores of their
children and also of their own child-rearing be-

havior.

II. New Busin:ss - Emergents (10-12 *fonths)
A. Tal%ing.
B. Climbing 12" units.
C. A diversity bf reasons for overtures to the Mother.
D. Stabilization of natterns -of undesirable behavior from
older child to the Subject. Peduction of difficul-
ties in this area. :

he Subject's tendencies to exrress ancer at others.

utdoor -~ surmer activities.

Imitation of sounds and gestures.

™

H. Teasing games wvith others. h
I, Self-feeding skills.

J. The decline in use of playnens.

K. The decline in stranscer anxietv.

t. The first clear attemnts to ask another for heln.

-

*f. Favorite places.

'l. Favorite activities
0. Favorite objects.
P. Dangerous tendencies, plus the dancer of inrestine

poisonous substances.

29 AD




Group Visif #2 (8-1T month period) - a : i,‘ 14,

I1I. The Immediate Future

A. The dawning of a sense of self,
B. ‘lepativism (15-21 *onths).

TIV. Review of Three Vays of Viewinp Fducational Goals for This Propram

A. TFncouraring development of comnetencies listed-earlier. *
B. The four major educational processes: )
1. Language. .
2. Social attachrent.
3. Curiosity. %
4. Learning to learn. .
C. An apprdgriate balance of %nterest by the child hetween
interest in mother and exploration of the rest o{ the
world.

V. Film - Four Families (First "alf) - Marparet “ead, “ational Film

Board of Canada
A. Child-rearing in Tndia.

R, Child-rearine in France.

J

00011 .




FILM REPORT

EEELE: Fouf Families

FILM MAKER: Canadian Broadcasting Commission

JARRATOR ! Margaret

LENGTH: (black and whi This film 1s in two parts, each 30
minutes in length. Part I shovs two families, one 1in

India and one in France; Part II shows families in
Japan aqﬁ Canada.

TOPICS COVERED:

An attempt has been made to select four comparable rural
fapilies. Each family is filmed in similar settings.
These include scenes depicting prepération of food,
eating, bathing, division of labor, and layout of the
house.

Attitudes towards and methods of childrearing are also
shown. These include punishment, roles of older
children, toys. <

The relationship between childrearing and national
characteristics 1s stressed, and comparisons and
contrasts are pointed out concerning the four
‘countries represented.

AGE RAIICE OF CHILDREN: . Each family consists of a baEy of approx-
imately ten months, two older siblings and two parents.

(The Japanese family also includes the children's
- paternal grandparents.)

INSTRUCTIONS: Screen both parts of this,film on separate occasions.

Cive a bri«f introduction and allov time for discussion
after the filmn.




: Group Visit #3
. ' . (8-1T7 month phase)
-
I. Introduction ) ' . .
* Review of:
A. The agenda for the evenings.

B. The schedule for the next year re: gesgation of home visits at
17 months and follow-up contact at 22-27 months.
II. Emersents (SubjecE; ranred in age from 8-14 monshs.)
¥ A. All subjects do the followina:
1. Imitate sounds and gestures.
2. Say 3-5 words,
3. Play cames (e.g., peek-a-boo).
4. FExpress affection to adults (particularlv the ”other) )
5. Exnress anper to parents and siblines,
6. Climb up stailrs; however, there is no repor%ﬁof any Subiect
heinp able to climb dovm stairs,

7. FExperience minimal or no strangser anxietv.

B, (ross motor develonment
1. 8 of the 11 Subiects are nresentlv walkine unaided,
2. 10 of the 11 Ruhjects can climh 12 inches or more.
3. 7 of tbe 11 Subjects can ride wh@eled hilkes, hors<s, or

ducks.

\

1. 10 of the 1. Subfects can identify 5 or more ohiects.

C. Languane d-u":rsfint

2. 9 af t» 1 faltearg cnn f01l0y ginpl: (ostraaticrs,

3. 5 o7 e sl obubiaces can teilow inctructions caiilfae for

a fariilar gsequence of hehavior, -

D. Procuring a service
1., 7 of the 11 Subjects asl for help by pointinea,

4

' 2. 7 of the 11 Subjects ask for heln bv calling the *fother. ‘

3. 4 of the 11 Subjects asl for help bv leading the *other
by the hand,
a " 4, 3 of the 11 Subjects asl for heln by hrineinm the ohject 3

to the ’fother.

|




Group Visit #3 (8-1T month period) ) ‘ ' 16.
>

. N (=2

| E. Self-feeding ) &
. 1. 10 of the 11 Suhjects use a spoon.
2. 9 of the 11 Subijects drinl from a cun.
F. Restrictiveness .
1. 9 of the 11 Subjects no longer use a plavpen when indoors.
2. 8 of the 11 Subiects no lonnef use a plavpen when outdoors.
G. MYost frequently mentioned favorite ohietts:
ball (6 Subjects)
animals (6 Subjects)
H. Most freququ;X mentioned favorite places:
bathroom (197 Subjects) .
outdoors (11 Subijects)

' IIT. Recurrent themes perceived by staff - The following is an undated

report on some of the recurrent themes that were emphasized ear-
lier. The numbers in parentheses are the freauencies found at
the last analysis of this data.

A. Problems with older child '

) no: 9 improved: 1° ves: 1 (4)
B. Sibline relationships
; pood: 7 competitive: 3 (1) ageressive: 1
C. Meed for ﬂaféty precautions ~

veg: 4 (4) no: 7
ND. 'other is over-protective
vest 2 (3) no: 9

I.. ’lother uses restrictive devices
v

yes: 2 (2) no: 9 qﬂk
F. HMeed for more lanpguage by Yother to Subject
ves: @(2) hos: 7 no evidence in renorts: 2

A
1V. Fxpected Emergents (15-36 monthsg)

A. leqativigm -

B. Social abilities
1. To lead and follow peers.
2. To exnress affection and hostility to neers.
3. To compete with péers. ‘

o4, ~To praise oneself or show pride in .one's accomnlighméntﬂ.

»

-




Group Visit #3 (8-1T month period)’ 17.

5. To involve onesetf in adult role nlavine hehaviors or to

otherwisc expnress the desire to erow un, -
C. Monsocial abilities® '
1. Linpuistic competence. .
2. The ability to sense dissonance.or note discrepancies.
3, The ability to anticipate conreaquences,
4,7 The ability to plan and carrv out multi-gtepped activities.
3
vy, Film - Four TFamilieg (Second 'half) - 'farsaret “ead, 'lational Film
_Board of:Canada
A. Child rearins in Janan
. Child rearine 1in Canada
. r
. A ’
—
‘ \
v .
!
4
. ~ \\
\
” '
. A
. \I. ‘a
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»
. FIL' REPORT
TITLE: TFour Families
> PILM MAKER: Canadian Troadcastine Cormission | : "o R
- ) 7
ITARRATOR: ‘argarct ilead
LE'CTH: (black and white) This film ig in two parts, each 30
minutes in length. Part I shows tro families, one in
India and one in France; Part II shows families in
Japan and Canada. y
Q ' \ -
TOPICS COVLRED: “~ .
A .

An attempt has been made to select four cémparable rural
families. rach family is filrcd in similar gettinne/
Thebe include scenes depicting preparation of food,
eating, bathing, division of labqr, and layout of ‘the

7 ‘ house. ' . ' : AR

Attitudes towards and wethodd of childrearing are also
shoum., These include punishmeént, roles of older
children, tovg.

\

The relationship between childrearing and national .
characteristico is stressed, and comparigons and .
contrasts are pointed out concerning the four
N countriesg represented, . ’ \\

ACE RANCE OF CHILDREN: Each family consiots of a baby of approximately
ten wonths, two older siblingc and two parents. (The Japanege
- family also includeo the children's paternal grandparents.) ]

TISTRUCTIONS:  Screcen both parts of thio film on separate occasiong.

cr Cive a brief introductdon and allow time for.discusscign
after the film.
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13.

L4

Tiome Visit Foruat

8-11 months

N

I.. Opening
Questions: How are thines soing?
Are there any coiplzaints?

: . Is there anytuirnz about (uext oldest chila's
. -nare) 's bebavior ti:at you'd like to discuss?
’ . . .
II. Coals .
!: \_/ ’ - s
i . .
P A. iscussion of the emerging diuensions of cowpetence

1. To get and waintéin attention of adults

4  2.> Language

3. To use auults as a resource

'——T\\\ .~ 4. o express affection to uzdults

k)

) . » -
5. Prerequisite learuings of the pre-scl.ool pericd

1. Curiosity: Babies are very curious atout the world
" around them and that curiosity is- the source of lehrning and develop-
ment. Ideally, curiositv should get deeper and stronger hut many "
mothers stifle curiosity because'they are protectine the child and/or
the house. If curiosity is stifled it can lead to the child's having
undue interest in the mother or too little iqterésﬁ in the mother.

v 2. Deceptive Language: The ability to understand languace
. begins to develop at altout 8 months of ape and nrogresses until at
. about 3 years of age the child will he able to understand most of
.the languaﬁe he vill usa\ég.ordinary'ad 1t conversations. The primarv
’ way to develop language well is.for the mother to tal% to the child,
primarilv when the child makes an overture to her. At that time the
- mother should ube vords theschild will understand or words that are a
: little too hard for him, should provide a rclated idea or two, and
S ‘should not prolong the episode if the child wants to leave. The
" . . interchange will often last less than one minute.

o ’ . ’ . . 3

; C. Ralance of social’.and non-social irnterests:
_given maximum opportunity to exercise his curiositv
" world, and if his mother is available to prowide the

or assistance the child may need, the child will st

If a child is
ind explore his
ention, sunnort
¥”a pood balance f

.

»

N }

>
2
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ERIC . y o SR R .

T |,




LRIC

3
8-11 months, cont.

J

between his social aund non-socizl interests.

I11I. ‘Particular interests of the child

‘ A. Cross motor activities: One of the rost compelling activities
for youhag ‘tabies is mastering the usec of tnelr bodies. e.g., they
progress frou lej; extension crauling, to pulling to stand, to
cruising, to walking, to rugzgﬁg, and to clinbiung.

B. ECxploring the properties of objects: Children in this age
range will spend a great deal of time exploring small, detailed, ‘
interestingly shaped objects and will te fascinated Ly the movement
of objects (e.y ., a pine pong ball boumcinpg oa a wooden floor) and by
objects with woving parts sacih as hinges or bottles and caps.

C. Cames, e.g., pat™g-calke, bye-bye, and peeﬁ—a—boq

IV. Practices for nmothers to avo

A. Don't cage your child or confine him regularly for long periods

B. Don't worry that your baby won't love you if you say ‘'mo’
. * «
from tine to tine
C.. Don't try to prevent. baty from cluttering house, it's aa
inevitable si~n of a healthy, curious baby “g\\\\\

. Don‘t be overprotective - babies are more careful than you trink

T. Ton't tele a full time job or otheruise make yourself lar:ely
J ' j Il
unavailatle to Hgby during this neriod

-

-
?\/’

V. Reactinr's to’appreschies made Ly clild
A. Resnond promptly.

B. Resnond favorably

C. Y..2 some Bffavt to undarstand what baby is trying to do
L ) . Lo

D. €Snot liwmits o
L., I uvile encourageunent
F. Provile enthusiasm

C. Trovide assistarce as often as possible
' \
1. Use worls as cf+en as possible -

t

I. Use words child understands or a little too hard for him

A ‘




8-11 months, coht. 20.'
J.' Use words to provide a related idea or tvo
K. Don't prolong the episode if baby wants to leave . ,
L. Enéourage pretgnd‘activitiesA . ’
VI. WMother-initiated interaction
A. _Provide things for béﬁy to do.if he seeus bored - R
' B. Be a firm disciplinarian ’ ‘
VII. Recurrent themes ‘ «
' --A. Concerns about the older cgild )
1. Punishment/discipline/control . = . ‘ o
2. Guidel%pes for preparing activities and materials :/k;

B. The dimensions of competence -

\

1. Language development and the mother‘s role in language
development 3

d

2. Attention seeking behuavior and the mother's response
C. Child proofing and safety precautions

D. Cross motor development ' o
N
E. Testrictiveness .

VIII. Previews of Coming Attractions
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. nome Visit Format
N v

. 11-1% months . ‘ . .
) ,

: I. Opening L

~

. P A

Nuestions: ow are thines going?

Are there any complaints?

I1I. Coals t ‘ .

A. Dliscussion of the emergzing dimensions of coupetence e
1. Lanruage
2. To express affection and hostility to adults and siblinge

‘ ‘3. To use adults as resources
4. To prove oneself or shov pride- in one's accomplishments
. 8
" B. Prerequisite learnings of the pre~school period . .
l. Language: The ability to understand lancuage begins to
devélop at about 8 months of age aud nrogresses until at about 3 years
of ase the .child will be able to understand most of the language he
will use in ordinary adult conversations. The ability to produce
. langua~e varies greatly aud is noi as good a' predictor of future de-
velopment in the first] thrze years. he primary vay to develop language
well is for the moth to tall: to tlie child, prirarily when the child’
makes an overture to lLer. At that tine the mother should use werds
the child will understau.a or woras that are a little too hard for hin, N
should provide a related idea or tvo, anc should not prolong the
episode if the child wants to lecave. The interchaiise will often last
legs than one riinute.

2. Learning to learu: Learning the alphabet or to count 1is
not as iwportant as learniug tlie btasic way to approach problems. Lx-
ample: The first tiuz a child does a puzzle it talles him a very long
time. Rach tine he does that puzzle it will take Lin less time. T'Ihen
he pets a new puzzle it will not talie Liw as long as the first time
. o he'did the first puzzle because he has learued sorething about how to
do puzzles. ‘

- .+ C. Balauce of social and non-social, interests: If a child is yiven
maxinum opportunity to exercise hils curiosity and explore his world, and
if his mother 1is available to provide the . attention, support or assistance -
the child may need, the chiid will strike a good bLalance between his
sdcial and non~social interests.

.

f;f'h

ERIC .

Aruitoxt provided by Eic:




11-14 monyhs, cont. _ v ‘ 22.

1II. Pgrticular inteorests of the chill

A. Learning about mother: The motier's reactions to the child's
overtures and her response to his interest in the social and object
vorld will ecreatly shape his bebavior.

~ B. Lxploration and mastery of object world: Provide a wide
range of materials for the child to explore and naster. You don't
have to spend a lot of money on toys. Children in this ageg rauge
are fascinated bty coumon houseliold objects, e.;., plastic fiars with
covers, a big plastic container filled vith snaller interésting objects,
a baby-proofed kitchen cabinet filled with pots and paus canned
goods. A

IV, Practices for nmotuers to avoid
.

.

A. Donét allow your child to concentrate his energies on you
to the point where he spends wost of his tirle following you around or
staying near you. ) ~N

3, Don't overpover hiu. let hin do vhat ne wanfg/;o do as often
as possible.

C. Don't bore your baby if you c¢an gvoid iq.
I. Don't let your baby think the vhole world was made for him.
V. Reactions to apnroacnes nade by child

A. PRespond promptly . o .
? . P

. hespond favorably

C. ifake sore effort to understvld-what Laty 1s trying to do

A

D. Set himit’s

E. Provide encouragement

F. Provide enthusiasm

L. Provide assistance aé often as possille

H. Use words as oftcen as possible

J. Use words child understands or a little too hard for him - [-

J. Use words to provide a related idea or two - -

¥
s 9

%. Don't prolong the episode if balv wvants to leave

L. Encourage pretend activities

‘/)
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11-1% 'nionths , cont. ~ 23,

Pl

VI. Hother—initiated-interaction

A. Provide things for baby to do 1f he seems bored

—”
B. Be a firm disciplinarian’ )
>
VII. Rsfqrrent themes
Y
5 \
- * v
I ¢
{ ’
. N T
B
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Jjome Visit Format ~ - ,
14-17 months : \
. ) e
r .
I. ngnin, , | , - ) » -
Nuestions: ‘llow are things going? . . . - . . AP
) &
Are there any complaints? ’ . »
» - t . ‘.J
\\ Is there anything about (next oldest child's name)'s
\\ behavior tiiat you'd like to discuss? . ) ..
‘ | 7 . .
II. Coals o ] o .
(h. ' Discus®on of the diuensions of competence . ‘
1. Language L -
2. To express hostility to adults,
3. To sense dissougnce ‘
. ,
. q
4. To anticipate consequences
5. 7To deal with abstractions : é 1 L.
, i . PR - v e )
“D. Prerequisite learnings of the pre-school period

1. Learninr to learn . _ .
C. Social skillgd

1. Imereines negativism
) €

III. Particular interests of the child 0
A. Learnins about chemsclves (erwrjying negativien)
3. Uxploration and mastery of the objecf\wprld
IV. DTractices for notiiers to avoid y
A. Don't allow tautruns ° ’ . '
-~ /
D. ‘Lgpecially #fom miudle of ¢ secoud year.when your baby nay
“start Leconing aecative witn you, donit try t\tain all the fizhts with,
him. .
. ° . . -
+ . * -
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C.

say the alphalet.

25,
months, cont.

k4

co

“on t worry about when he learns to reaa or count unumbers or
cou't even worry if he's slov to tall as long as-he

seens to understand more and more languaze as he grows . ’
D. on't try to force toilet traiuing
) ¥
Vg neactiors to approaches n:ade by child ‘
* At iespond promptly . ’
B. Réspond favorably ‘ :
~~ C. Make some effort to understand wi.at valy is trying to do
- D, Set limits \
", , - ' C
. ‘Pr'ox(ide encouragement
F. Provide enthdsiamdahb ' ' .
c. ?rov)de assistance ag often as pogsille ¢
N .
i, Use words as often as possible '3
. ‘I.A-Usb'words cuild understa.ds or a little,too hard for hiiv
- - : '
- ¢ .
., J. Use words to-provide a rclated idea or two
Koo Douft«prolony‘phe eplgode if Laby vaots to leave -
L. lncourage pretend activities : . ' .
+ ' - .
, VI. Uother-initiated interaction o
N : . coe
* A. Provide tiiines for baby to de if he seems toreu )
L.” Le a firm-disciplinariin
. . \
1]
. .‘q ) \
! e
v o f
3 ‘< /)/
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- . Jome Visit Questions

6-11 montas

A. Standard Questions (to be asked by each visitor routinely at the
beginning of the visit.)

1. Favorites .
4 a. What are S's favorite activities?
b. t(hat are S's favorite places?
‘c. Vhat are S's favorite objects, toys?
2. CEmergents ) ' ’ o

a. 'That new behaviors has S shown since oﬁr last visit?

3. Concerns ;’
. a; Is there any specific cause for concern on your part
. in terms @f S's behavior?
b. Is there anything you want to discuss?
. B. Particular Questions (Rzlevant to S's age) T\
, 1. iotor Abilities
. ” a.~ Does S cruise, pull to.a éténd, wallk with help?
b. Does S use the playpen-QE all? |
c, How*high can Sfclimb? ' ’
y d; has the living area been addqﬁZEEI&, »ildproofed and
made as safe as possible for E)QEV infant? -
2. Social Abilities
2 "a. Does S play games with you?g ”
. ) 'p. Does S show stranger anxigty?

&
’ ¢, 'Does S show affection and/or anger to you? .- °

d. Does S imitate sounds or gesturesg? .




8-11 fionths, cort. . , . 27.

3. .aily Scuaeluliae and Care

. 4
a. lhat is S's cenerzcl pattern of eating and sleeping at this
are? o

b. Does S drink from a cup? Lat finger foods?

4. Lancuace

a. ‘"hat particular sounds .Jdoes § use?

C. Individual Family Concerns

-

1. Aré\there any. particular problemns you would‘like to discuss?




O
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Lome dIE\c Nuestions . -

11-14\ months .

\

Standard Questiosns (to be asked by cach visiter routinely at tiae

beginning of the visit.)

‘l. Favorites ¢ ’
g. That are $'s favorite activities? ' :
L. Uhat are S's favorite places?

c. 'That are S's favorite oujects, toys?

a

2. Lmergents

a. What new behaviors has S shoun since our last visgit?

Yo
3. Concerns .

a. Is there any specific cause for concern on yourgpart~
in terms of S's behavior?,
I

b. Is there anything you want to discuss? _ .

Particular Questions (Kelevant to S's age) . ) . .

1. Developnient of Sacial Abilities
a i

a. Does S indicate when he needs aelp? Lov?
b: Does S sho affection to adulis? To siblings?

c. las stranper anxiety subsided? ¥

1l

4. Does S show anger to :' or siblings?

2. Lanpuare

)

a. Does $ use sounds and vords to indicate objects?

3. Motor Abilities

a. .ow high an object can § clinb? - s

L .
b. Does S wali unalded? Siuce when?

4« ¢, Aire there any safety or childproofing concerns that .
vou want to discuss? . .
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11-14 months, cont.

\ 4, vaily Scheduling and Care :

y 2o

®»
a. iMmat 1s the general pattern of ecating,
outings nop that S is months old?

f . '
b. Does S feed nimself, use a cup, a snoaon?

sleeping and

c. lhat are 5's food rrefarecuces?

C. Individual Fanily Concerns

1. Are there auy particular problems you would lile to discuss?

’
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oretVisig duestions ¢
14-17 rwatus
. s C .
A. Stanﬁhrd Nuestiouns (to be asked by each visitor routinely at: the
Leginning of tne vigit.) -
H (’3 . -
1. Favorites .
a. Vhat are $'s favorite activities?
v. hat are S's favorite pigces?
c. '"hat are 5's favorite objects, toys?
- 2., TEmercoents . ‘ »
. - *
d. hat unew behaviors has S .shown siuce ovur last vigit?
. ) '
4 .
3. Concerus R
. a. Is there any specific cause for concern on vour part in
‘ terns of S$'s behavior?
T
L. Io ther» anvtuing you want to discuss? .
2. Particular Nuestions (Relevant to S°s age)
- . : \
1. Je«ativisu ’ ™
. L a. Is S throwvine hig weleihit around?
-~ ° . \P'
F. b. Does ¢ seen fascinated with the cord no?
s c. Does 5 test limita, sueh as by uwischeyinr for the sake
of disoveyinn? .
¢ a. voeyg 5 use any nev vords?
. 3. votor Ahilitieg
. rf) )
- ‘ a. Can & clirdk all thines in the nouse? R :
b. <Can § ricde whe :led toya? ' .
c. Does $ ~ou outslde to paris or «ardeng?
» N .
. : 5
o <
& '
. )
[ i
ERIC roab T
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- 14-17 months, cont. - s B ‘ - ,ﬁ 1"
4, Developuent of Self , N N ) \‘.' s
‘as* Does S show hurt feelings? s .

, > .

b. Does S initiate new activities with oluer siblings and
with parents? ’ ..

-

j , .5, Safety o . oL - \, ‘ : ,
a. lias the problem of accidental poisoniig been adequately
' dealt with? [Jational Statistics]

* L2

. C. Individual Family Concerns L : .o : .
b . ’ i .
1. Hostility of older sibling toward bab] - re-emergence of S
- ' conflict vith siblings? = : ~
N o
’ L
. \- ‘
- . ) [
. ’ . . ‘ T -
3 > Lo
. \\ ’ l
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(/ - 33."

T liome Visit # 1 ; S
(5-8 month period) .

Obaerygf; B.W. L A
Date: . [ 11/15/72 o .
Age: 5-1/2 months '

Commerits about lst group meeting: It was fine, ‘''not over my head.’
She tried a few -exercises from the film. ~ )

~

Content: .The plan was to int.oduce the dimensions of competence.

‘Discussion was, achieved on the following three only: -~ .

1

‘l) getting and méintaining!attention

2) expressing hostility and affection [ 'sayinp riendlz or
ugfriendlz things"] ) .

4 . N
Lo

.3) ryle-play [“make-believe].

Soeciai topics: Mrs.. X has had'pxeSSurebto toilet-train her older

- child very early (one year or soéﬁ(from ‘her parents or in-laws. She

was much relieved when I support her_resistance to the 1ldea. /\

<

iy i

*1) This mother talks a great deal and often about the older
child. In particular, she believes she was too harah and - punishiu"
with hin. o - :

2) The older brother is alert, asks‘many questions and seems to
want a lot of attentiOn. :
% ‘ ' {

"

»°
»

~
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’ { Hone Vieit #3 : - .
. o .(8-8 month petiol) N
ﬁbaeme_x;':‘ B.K. . . . . x
- " Date: 1/5/73 ,
- me: 1130 |
I- Lo _ }i'
] . 1% smonths : '

[N

Setting: Mrs. X,\"M,, - and Subject vvere home. The radio and the ™V
wvere on. \le vere ali in the kitchen vhich 1is a larpe, comfortable
room. The children have a lot of tovs and playing space availahle

to then in the kitcKen.

. \ bl
General Comments: « - < : s
/- It is very hard to ect a vord in zQpe ‘rs. ¥ teeins talkine. She
’ N is more interested in the opportunity £o express her concerrd. than in

the.sufject‘matter we are nresentine, I +as sunnesed to cover the
Group II Session but she found it almost impossihle to sit and listen.
I got through the barest outline and then let “er tall-, -

. _ ) ) © -

Specific Topics Niccussed:

- N >

V. . .

' . l. To pain attention - 3&5. X related this more to PM, hut she
said she really found 1t useful to trv apd thinl- vhy he is dolne some-
%hinz. She said she and her hushand are having discussiors noy’ ahout
vhat the children do and vhy. She is tryin@ to get hér hushand to le
less strict vith “”3. '

2, Testrictiveness - ''rs. X congrasted PM_, and S in that ™ ’wfs
Yent 1in- his high chair or crib most of the time. €< vas or the-fldor or
in his walker and free to roam vhile I vas ‘there. She feels that S is
much more curious and alert than ”V3 vag at this are, ,f .
' '

3. MNigtraction - 'rs. X commented that S cries when she tal'es
8 thing away from him.. I sugpested that if she offers him somethine
else firgt ghe will nrohably have leags difficulty taline some ing "awav,
I sugpested that this tyne of redirectionjof S's intereat might he ugeful

with PM3 as well,
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! - Home Vieit #1 - / - .
, (8-17 month period) . Y
‘Observer: B.K. ‘ . _ o '
Date: 2/23/73
Time: Noon
Age: 8 months, 3 weeks ) ' -

Setting® S was being fed when I arrived; PN3 was upstairs takine a
nap (he joined us after %pout‘30 wminutes).

L

Discussion Points: , -

@

1). Language - I explained and demonstrated how.to accompany S's
- interest.in objects and toys with brief verbal statements.

)

~2) PM_'s attention span. '
. ' v , -

<

3

Ceneral Corments:

! : : . '
1) S is able to Epegg'a'lot of time by himself explorinp objects,
Mrs. X has arranged the enviromment nicélx and allows him a lot of _‘///'
freedon. .

4

. - '* 1 ,
2) Mrs. X talks to S a lot but not always appropriately. (She
commented that when Dr, White was in her house she felt gglf-conscious

and didn't talk to S).
4 ’

3) I told her not to expect I, to sbend a long time (1-2 hours).
with any particular activity. That 10-20 nmiputes 1is a long time for

a child his age. She found this reassuring. ~ N
4) S enjoys having PM3 around 'and watches his brother kgnatantly.
Data* A task social observation was done.
. o f
P \
7/
’ - . ~

I ) \ ' ‘
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Home Visit #4 B
(8-17 mon®h period) .
Obgerverz B{ﬁ. . - . ' . ) .
Date: -3/22/73 . ’
Time: 10 a.m. : ’ " - )
Age: 9 months, 3 weeks
Setting: . ¢ ) -

. lather, P, and Subject rere home,
and S vas playinp on the l'itchen floor.
~

Tonics:

1.

\

'

P vag vatchine Sesame Street
e geered tired and cranky today.

>

a consistent and effective manner. T told her
appronriate and frenuent enough and encouraced
2, Curiosity - & s "eettine into evervt
we were hanny to hear this since it meant that
to satisfy his curiosity thrpugh exvloration.

Lanquage - ''rs. X is labeling objedts-

fotiand talkingto S in
that her lancuane was
her to continue,

hing." I exrlained that
he was curious and allored
T encouraced this, althoush

reiteratine the fact that she can and ghould set reasomatle limits,

3. Gross motor develonment - S hs pulline himgelf up to a standing

nosition and tries to climh on furniture, etc.
expressed concern atout his safety. 1 enconra
trv.,

-3
° v
3
»
(5]
y

¥ gsaid an evening meetine 1ig fin
attend, .

AR

Ceneral Cormments

< -

1.,

. 5., tMrs.
would 1lile to

*rs., ¥ gseemg to be bhavine fever nrohl

“rg, ¥ noted this and
rad Her to allor him to

and social observations 'rere done.

e and that her husband

mg with ™f,

avior and lool

2,. "'rg.

¥ has really beoun to tune in to 's 1

"tLkratg"

at vhat he is tryine to do. T vas very impressed today with her lan-
suape and with her ability to correctly perceive S's .interest or needs.
Nur sroup discussions and home visits have definitelv altered ''rs. X's
behavior with her child. .
¢,
3. 'irs. X and her hushand are concerned that S mieht lecome a
"brat" hecause he's allowed too much freedom, ctc. ("Wé‘re'déing'thinga
very differently than what ve did with ™), I stressed the fact that
they- qhould get limits and that the children we've observed were not
.and, in fact, were easiler fo get alonp with, etc.




Home Vieit No. 5
(8-17 month period)

Observer: " B, S. g . . - , i ‘ ” .
’ \ . - ) - . - N

Djte: 4/9/73 w
Age: 10 months, 1 week
Comments :

. . ,
This home visit was the occasion for a first trial of the revised
Adllt Assessment Scales utilizing the 5" rule apd incorporating the -~
language guidelines. E. C. and I -felt it went poqrly due to the lnrgg*“ i !
amount of double coding of abilities and language and the necessity T
for shifting attention from category to category when there is a lot of
interaction. Worst of all, Mrs. X spent the full 25 minutes feeding S
and this made the occasion rather a biased one for our purposesg. Since
she timed the ending of the meal with the ending of our observation,
and there was a friend of hers present, this was not an ideal .observa-
tion in terms of naturalness of behavior daptured.
Mrs. X was rather more controlling than usual today, going so f
far as to, control every morsel of pizza that passed S's lips, encouraging .
him to bite (s food) repeatedly, and trying to keep him neat and -
clean. This woman has a neatness hangup. She related a story of how '
she held S on her lap for one hour before going to a birthday party so
he would stay clean, and then held him on her lap for 3 hours while
there because no baby lpair was available. In addition she bemoaned
her "dirty" floors (they are nearly spotless) and in general is compul-
sive on this score. She does try to let S wéar old clothes at home
go he will get a chance to crawl about, but mentioned plans for .
restricting his access to the kitchen and den as he gets more mobile.
She claimed one of her problems was with ”discigline"* and getting S
to understand what was “off 1limits' -(the TV, the bathroom, etc.). .
Mrs. X will need additional help overcoming her compulsive restrictive
tendencies. Otherwise things are going well and S appeared content T
and pleased. )

———

Topics Covered:

Access to parts of house
- ﬂ M
DisciplI%e and control

Childproofing “f | | - )
- - w \ [ B 1
*Communication and language - S's efforts to verbalize

Sibling relationships have improved and things are going well{'
[ Y » a

-« re.

SRV 1 - -

-
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: . ' ' liome Visit Wo. 8 ' N
- (6-X7 month perigd) -~
: . C e L .
Observer: B. K. - - .
Date: 5/17/73
Age: 11 monihs, 2 weeks

Mrs. X was getting PM dressed

go out-in the backyard.

Hé

spent the entire visit outside, playing happily.

M reports that he

spends most of his time outdoors and gets upset when it is time to come
in. The baby practiced climbing but was not particularly interested

in "toys. His favorite household object is a spoon. S also gets to

go out in the afternoons and M reports that he plays happily and doesn't
seem as interested in hexr when he is outside. .l gas very pleased that
he was playing in the sand -box but not eating the sand)

ToEics diecussed

1. Gross motor development --S can climg up on a kitchen chair.l

‘2, Imitation - S imitates simple actions »,and sounds. i

3. Language - S doesn't say any. wprds but seems to try to say G:T. s
Ma, and Da~da. M reports proudly that he understands the word ' "

4, Feeding - S can feed himself using his fingers. He is less
successful with a spoon but does get opportunifles to try. M doesn't
encourage the use of a cup because she fcels it is easier to use a bottle.

5. Hedical problems - S has an appointment to see a foot specialist
next week, His feet turn in very badly and the pediatrician recommenced
a specialist

. General qgmpenta

, ¢
1. Things seem to be fine here.

2. if said she wants to wait a couple of years before she has another: .
baby ~ but that they definitely want as least one more. ;
3. M is thinking about nursery school for PM for next year.

’ -
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v Hone Vigit it § . o : : \\ .
. ' ? (8-17 month period) . N ‘
* Observer: L. C. ’ '
i
. " Date: 5/31/73 *
Tine: 9:00 a.m. . . J .
Ace: 12 mos. ‘

-

, Setting: In kitchen with ¥ and S. P# (3-1/2) also at home, watching
TV and occasionally coming to the kitchen to check on the proceedingn\
there. ' p

-ébverage- - \?
!
Cross Motor Tevelopment:

’ 1) climbs onto couch (about 24"), stairs

' : 2) sometines walks aided J’
3);>cruises :
4) prefers crawling . . .

5) S'has been to a speclalist about his feet - has had X-rays,
etc. 'rs. X hopes to get the results next week.

Pavorite Place: playins outside in yard 1lilids the sand box and\swing.

Sibline Relagionship: Accordiﬁq to ilrs. ¥, ‘fantastic.'. Ilowever, I
» did observe that ©.' does occasionally push S. »
. ) . '
Imitation: sounds and restures.
. l .
. Stranger Anxiety: S 1s not completely over his fear of stramgers.
says he 1is 'comine around.” ©
N\ .

Playven: . .

1
’

r
1) 1is ot111 used for short periods vhen M is particularly. busy.
. 2) Also,'!M has erected ZJgates: on a kitchen door which leads
into the livina room and one to prevent him ~oing up the stairs.

Interest in Toys: 1rs. ¥ reported that'S tm-no lonecer so interested
in toys, but prefers to crawl around and exnlore the house and household
N objecta.

D

-l

e
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wll Toxt Provided by ERIC

R w o
i é Home yisit #10
'(8-17 month period)
5
Observer: B.U. \ ' ' 5
<
Date: 6/4/73 ‘ " . o
Age: ’ 1 year 3 days old R4 . o
. ‘ . ) * . x‘
Setting ) ' i w r" "§§? . ,
At home in the Pitchen with many, many toys on the floor ‘etc. .
and a gate to the living room and stairs. - - T .
. - .
Coverage ; l
Favorite Objects: a large metal spoon. . T \

Problems: Very few. . : ' - . )

a) Subject has begun/to teat authority. Ke will-repeat forbidden *

. approaches and when admonished he diasolves'into tears.

b) Lately; he gets up in the middle “of . the evening occasionally. p
Motor Development: He cruiises, and climbs a great deal’ (12" amnit). '

'Tw0'nights ago, under supefvision, he climbed all the way to

~ the third floor. Ie has taken a few steps unailded.

Stranper Anxiety: He still ahovs some, although it is clearly decreasing.
Angef? "He hab a temper now." "He beat up on his brother.”

Favorite Placas: . .
a) the kitchen o .
b) the windows <.
,c) baclk: yard

He likes the bathroom and the. foot: of the stairs, but is forbidden

*
both.
n

.Languagey MNot much: happening He knows his name, '"no," and perhaps
"Give me a kiss." : 7 f S .
Aeceas: Now that there is a gate on 'the stairs, he can use all of
” the aparément except the bathroom, untess he is very
direy. 1f .80, he cannot use the livingroom, He goes

0utaide to the back yard a preat deal, (j
Asking for Help. ot sure, - /
.Showing Pride: 1llo.

PM's behavior to Subject: Somevhat more roughhousing, but generally

. very good. ' , o,

w_ ' :
™ "Balanie of interest betwveen Mother and the rest of the world. Fine.

Y

, . . f
K T . . JUL06 o, 3
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Home Visit <lo. 11

e ) . ‘. . ' (8~-17 month period) . . ’
, . , . M R . . . " - i N
Observer: B. S.*(, . R . s . A
. Date:. 6/27/73 . N * . - ' " ]
N 4 . - - .
, - Time: 11:00 a.m. c .8 - .
Age: 12 months, 3-1/2 weeks - ’ .. -
Today we reported to irs. X on S's progress to date and she was v

quite pleaqed with the results, Ve visited during a time that there

- are séveral house guests, a siater-iu-law was present during our dis-
cussion and joined in at Fhe end of the'visit for an _additional half-

. hour chat about her work ‘as a public health nurse in "California with

' Mexican families.' tirs. X was quite proud of S's achievements and ,
requested that I repeat some of the comments her sister-in—law had” e
missed.
(The visit took place the morning after a droup visit and Mrs. X -

repotted .that she and lMrs. Y spent two hours talking in the parking
lot after the meeting ‘ended!)

»~

I._“ Among other points cOvered were the following: . P
. . 1. S will be showing incrﬁaSed non-co§§llance soon and this
. should be realized.
2. S has responded favorably to 811 the guests wnd is over
stranger anxiety.”

3. - He shows anger vhen removed from the area at the bottom of
o the stairs, as well as when a toy or object is removed. J
4. He enjoys bouncing on a riding .horse in his bedroom. .
5. He is very mother oriented today, making repeated overtures
for attention, and crying occasionally (could be the guests?).
6. S's ability as a climber has been noted, he climbs stairs,
chairg, and the chain link fence.
»
II. 12-1/2 month feedback report to M
Tests ‘ ' >
Dissonance - Level 0 . ‘ )

Bayley 6 mos. - 100 motor, 100 mental
. . 10 mos. - 106 motor, 104 mental’
Language 12 mos. I - 12 mos. level X
Abstract Abilities 12 wos., VI - 15.5 mos. level &

N

. »
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.‘k
Mone Visit No. 11 . //

Language .

1. knows /some names but not classes of own toys (11).
. 2. undefstands simple, f§miliar instructions requiring .
o . only a single discréte change in behavior 4). -

- 0

Abgtract Abilities .
- 1. visual pursuit and objeét pé}manence - can search when
~ there are ;nvisible displaggmen;s in a serles. ) v
2, ' congtruction of object in space =» understands relationships;
equilibriym, gravity, detours, absence (brother hides
4 toys under chairs - he's becn trained). . IR

Py . - w 4 ’
e
- 2

‘home Visit Hiphlights - . . .

1. Improvemenz noted in Pl's behavier in mother's handling of ~
. him - more realistic. 3 -
2. Increase in freedom with S - lesL‘restrictiveness noted. -
3. Mrs. X well tyned-in to S's overthres, although he makes
relatively few. ﬂ“ ¥ .
4. Curiosity, .exploration, and self-motivated play have all peen
progressing nicely. W
5. Dimensions of competence have‘pabgrdsged well, with language
input: showing the most imprdydment. lirs. X has shown a
" marked ability to correctly/pérceive S's interests and neéads.
6. S's love of physical mobility; #ond peer relationships; imitation
and gameg; outdoor play;waplﬂrﬁ eding; grouth of temper; testing
authority; réduced straﬂgggmgnxﬁcty. ‘

w . L
Social Instrument . e
; (I

. . . . ,'!/ , ! \

lost frequent categories (5 obncrvatiiﬁs) 4

| : e (A

*Compliance 22 ! e : v-
Emotional Resource (comforting, reagsurance) 15
*iion-Compliance .12 Co o = ' 7
Atténtion (Pos) 9 ’ J
Affection A 9 . |
Regcource A 8 . | /
Imitation A 6 .
.- \s ’ . [ 4 ﬁ
Imitation P discusseéd - beglnning now
Follows P . . fS (all on one daﬁ) N "
Affection P 2. (g}l on one day) ‘f\\
*Good balance i
. v
. - ¢ .'Jk
" b q;ﬂ il)*‘ t

. t L] . . . - }L, ] = ‘ -

b
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‘Home Visit #13 ° : . bb.
¢ (8~17 month period) "

e - b ] . L0

o Obhserver: B. W.

N i
W\ Date:. 7/27/73
. ‘- Time- - 3:05 p.r. "
0y . . ‘ ’ ” )
Age: just under 14 mos. '
_ (b.d. 6/1/72)
.Tape available : . '
N . " Setting: In kitchen, children upstairs‘restiﬁgv
- Coverage: 4 C
- . " Co
v ‘ \\Q. CV - 1 enjoyed it 2 g
.2, 'S is now affectionate ”
. 3. ULe 'recognikes certain people’ e.e. - crazy.about ¥ In-lavs at-
~ house in Maine - he’s very sociatle. ’
- "4, ‘ Stranrer anxiety - shyness in second yaar. 'q - N
‘ 5. Lots of sounds but few that can be understood.
7 ' ] s o ) v ° .
6. Ue had’ a bhiz fight with P'f a week aco, hut nenerally they cet -along
- very vell. ‘
A , _ .
7. Climbs anything in the house - house is saféty proofed. -
8. Access to house - he has a few "no’ areas, e.r., the bar and
Eathroon but most of the house is available to uim.
, 9. Teething “ '7 . o S .
= + 10, “eeativism - doesn't like to have thinugs taken away from hin.
11. Thinkino - starting now, nenory groving.
‘ 12, <€lines to M when he needs a nap - otherwise nlays well bty himself.
 13. Discipline - M feels uore comfortable vith $ than with P
£ " L :
R 14, TV - color and music, cartoons, commercials, but uot usually for
. very long (only 1 time to date)
T © 15. Times are great except oi long rides in car or up country vhere
. he had to be confined to.a playpen for many hours.
AN




4 ~

Home'Visit'#133(8-17 month period).coﬂt._: : . '

- ) . il .
16. niscusszd moyie on attachment in gonnection wvith playpens. A 1l4- ) \-?3
month-old shoull be upset wien lept in a rlaypen for more than one :
hour.

»
-
A

’

¢

17. . Anything puzzling or need talking about? -;ﬁb.

18. Loves to climb stairs, but can only cone down 3 or 4 steps.

<.

, -
J o S ’ . R -
Corments: All is well.
" N
. .
\ N
P >
, ]
. .
o 4
s \
~, . -
» \_f '
r : .
N
/
N 4
$
[
’
v A
I
! ¥
. .
~
- v +
’ " ’ ‘
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vl A ) » . liome Visit #i%ﬁ : Z
, . Lt . N _ ,
‘ - (8-17 month period) : .
- Dbgerver L. C. .
X Date: 8/20/73 . L .
- ’ ‘ ‘ .
Time? _ ©:30 a.n.
? .. ) ' :\\
} Are: 14-1/2 mos. .
. ' C . » .
- \Fettinﬁt In the yard: WV,S§ and P”;7 o e R R
. - '
+  Coverave:* / _ S Yy -
Cross lotor )évelopment: S beéan walking'unaideq:the day prib?’to
this visit./ He seems to be enjoying nractising this new skill.
says he climbs a lot: climbs up stairs but not dovm. '
Lanpuage/evelopment: understands many thstructions. Says - da "
“murma ,/’ “D-p +»” .  DNabbling a lot.
o Anvert ' reports S's temper is beingz exhibited more often of late, -~
e.g./, wvhen he 1s interrupted in his activities;, if an object or toy
1s faken away fron hin. . . . / r =
J - ‘ ° s . ,
%%scipline: gets - gpanked ' for hittifg his brother or whren he hits .
- / s mother. Vhines and fusses when if says 'mo' sharply. .7, b
// Asiing for Beln: ' points sometimes mahes noises. hancs on the table
© /  with his hand - Whines, says “Mirmma' and ‘Dadda.” - - y -

€1ibling, relatfoﬁﬁhigj "erood* i reports very little competition
W, .between the two boys. . ‘ - )

- -
) / 7 b

.

b C Hew Intarest: Kﬁ}mals - partiecularly dogs. (The Is‘are)coﬁaideriﬁr
’ buying a dog,) . ' - .

. Favarite toy: Hall , ;
\ Favorite place: .yard i
Favorite activity: walking® climbing the stairs o
i ! 7 . -
Ceneral Comments: Everytiing seems to be going alons well in‘fhisﬂ
. home. Mrs. X was eager to press how pleased she“ls with beinn part
. of this study. She says she has learned a lot and now .is atle to

observe and understand many of the thincs we have been talking about
. over the last few wonths. She is sorry that the stucy will soon be
ending. - ' -

LAS

¢‘)'

B e s
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'-Coverage:

. HomevVisit ¥ 17 : .
—_ . (8-17 month period) Lt
. BRI §
Observer: B. S. o
NDate’ 9/25/73
Time: 1:09 p.n. y?« o
. Age: . 15-3/4 mos.  a :

. | [ ) ' .
Setting: ~In kitchen with if, PM, and PM's mother

LY ‘ L . *

The most recent nevs about the X household.cohcerns Mrs. X's
recent hosﬂitalization for four days for removal of an abtess. As
well, her husband has been laid off his job again apd they are in
some financial difficulty since the hospital 1nsurah§§ may not cover
her recent surgery. Mrg. X is also dieting and has|¥ést 15 1bs.,
intendins to continue for another }0 1bs. 'or so. She also has.
branchitis. : - 1 -

Despite, the sound of the above notes, she was 1 good spirits and
the visit went rather well. She reported.that S'is doing well and
PM,seemed fine, despite an accident involving wetting hig trousers
which she handled rather harshly. There were friends yvisiting during
my visit, and S had recently awakened from a nap and dgent most of
the tinme eating id\his highchair. :

\
\

Motor Aﬁilitiesi S walks well, has started to run and can climb out -
of his crib now. he enjoys riding toys. \

A

A\

P et
parental authority when a direct reqpest is made of him. He doesn' t

respond to swats on the bottom and lits back vhen struck by M. He
does show‘hurt feelings when yelled at by his father.

Megativism: The onset of nepatividjyhas occurred,-and § figunts

Family Planning: Mrs. X stated her 1ntention to have no more children
since two friends' babiles weré recently born with hyaline membrane -
disease. = . ‘ '

Favorite Placg: ‘Bathroom (door is kept locked),  where he recently
climbed into a tub of vater fully clothed' also yard.
&

~ Pavorite Activity:' Eatine: 1it' s.his favorite kind of fun,‘prefefred?

over toys.. ‘

¢

Favorite Object: His brother's motorcycle rider. ‘ C)

1%ew Activities: Watching TV - espeeially chrtoons'and Sesame St. lle
watches his brother to see when to laugh [This emergent should be - -
noted for some of our other subjects.] .
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" Home visit # 17 (B~17 monfg/period) cont.

»

Language: Ye understands everything but sﬁys relatively few wogds’
_clearly, although he babbles in a sentence-like fortn rather often.
Safety: The kitcHn chairs Zip Eﬁzf’easily when he climbs up and.leans -
over. lle does not attempt to walk down stairs yet. "He has climbed

out of trib onto his jumping horse and this is a potential danger early

in the morning.. le is also able to descend from his highchair alone 1if |
M allowg it. ’ )

L

Comments: Mrs. X seems to be doing well with beth children, although
she is still inclined to be a bit harsh with PM. It will be interesting
to sea how hard she comes down.on S during this present phase of
assertiveness, ® ‘ ’

v . -

ot
. . . [
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“Mhgeryer: F. C.

uone Visit § 13 v
*(v-17 uonth period) &

. . .
r . .t . o

LT - - o .
© Date: - 10/19/73
.. ‘ ° yv. ~
Tine: 2:3C a.m. '
Ane: 16-1/2 nos. .
' A Y
Coverare: .

*rg, I reports several chanres in S's behavior duriu-|tue last

couple of veeks. .legativis» has increased. le is asserting Linself

ruch rore and testing limits. :rs. ¥ says ‘istraction vorxks most of
the time. She algo_tries smackine his hand in an attempt to discipline.’
Shy freely adnf?%*gﬁfh nethod does not work most of the time. Tle
diXcussed various methods of discipline and also the need|for firmmess

" and consistency. Sibling problems have emerged again. Mgpst of the

difficulties are initiated bysS, not PM. He hits PM without provo-
cation, competes for M's attention, copies almost-everything PM does,
fights over toys, etc. PM will often come to ! for help in these
situations rather than fighting back. In the area of language devel-
opment, orogress is go6d. His vocabulary includes ‘who's|there,’
"eome in", "D.D.", "Mama",'™pada", "pupi" (puppy), "car", LS

¢
t

Favorite places znclude outside and living !oqm'(whert there are

‘many forbidden objects within his reach); favorite activity is dancing;

favorite thing is the puppy. He also climbs everything.

} . . ' =
S ghows hurt feelinss usually only towards father. S does initiate
‘games., B .

.An emergent mentioned by M is that S 18 now’ trying to do things
like dressing and undressing himself. '

Ceneral Comments:

S 1s a very appealing child, despite negativism. ¥rsy X seenms
to be handling and suryviving negativism quite well. P scems to be
bearing the brunt of a lot of S's negatiyistic behavior. It will be
interesting to watch the sibling relationship here. . «§

EaLS

-
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. Loma Visit # 20 \
(6-17 month period)
Observer: L& K. R » 2 -
- ‘ I ' .
" Date: 19/31/73
Tiwe: 10:00 a.m.
Age: - 17 ﬁés. ' o

Setting: In the kitchen: If andys.v

‘Coverage: o 3 . ; .
Since this was the final visit, I intended,to give M a full report
on S's 14-1/2 mos. test scores and the observational data. lowever,
‘M vas ;Ztally preoccupied with protlems concerning-the teenagers in
her comfunity ané srent most of the time tallking about her role as
pseudg parent  to a proup of approximately 3-10 adolescents. Each
time I tried to bring the discussion back to S, she listened politely
for about one minute and then turned the conversation back.to the
.original topic. h

Pasically, ¥ is not having much difficulty with S at Ehis point
in tinme, and is quité comfortable vith his progress. I did manage to
report that he was scoring at or above the group median on the Preschool .
tests at 14-1/2 wos. .and revieved the tentative schedule for the follow-
up study (20-27 mos.). DNuring our conversation, S§ was actively ensaged
in exnloration of toys and household objects and pross motor mastery.
I'e ghoved some simns of negativisn (i.e., testing behavior) which M
handled easily and firmly. M reported that his favorite activity was
'getting into everythine’ , but that he showed no consistent preference
for one toy or household object.

Everything seems fine here.

LR

JOLLS
>
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APPENDIX C

' ' K , ’ . . ";‘7 ' .
' Adult Assessment Scale
i ‘
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L& , . .Adult Assessment Scales .

Burton L. White v . \
Barbara Kaban ) .
Bernice Shapiro o v F.,;
'Elizabeth Constable o : L

Preschool Project S~
P ' Laboratory of Human Development
Harvard University
. Graduate School of Education

March, 1974 .

4’\

% ‘.
A Manual For the Adult Assessment 3cales is available at the Preschool
Project. )




<
7 -

/Preliminary Forms

Adult Assegsment Scalgg | ’ |

Date: ~ L T /f) '

) : — A
’ ) ; . . - '
. . e : ; S
Observer: . 4 ) -

Name: . ' . .

L 9

- )

Directions : -y,

The Adult Assessment Scales consist of the following:

1. Checklist I - Child-Adult Interaction, Subject initiated

. ) L /'. .
2, Checklist II - Child-Adult Interhction, Adult initiated
3. Rating Scale T - Distal Aduit Effects

4, Ratiqg Scale II - Dimensions of Competence

An adult assessment visit will be 30 minutes in length. During

"this period the obuerver will checl: 6ff :chaviors as they, occur

listed in_Checklist 1 - Child-Adult Interaction (Subject initiated)
and ChecXlist II - Child-Adult Interaction (Adult initiated). The
Rating Scale I - Distal gdult Effects’'and Rating Scale II - Pimensions
of Competence will be completed on the same day but after the observer
has-left the home: All four forms will be completed for each adult

- observation.

’

Setting at beginning of observation

o

Time at beginning of observation




. : ot Checkliat 1
. ’ . Child-Adult Interaction, Subject Initiated'
(Preliminary Fornm)

p : . /

f

» e g

Episode at: ' S ‘ R
,

_Spbjégt'ggpuggbae: ‘ N |

o ! ‘J

I /

Number of eeconda. . )i +

1. Timing and dircétion
of Adult's response

- a. immedfately )

" b. delayed .~

c. No response

d. rejects . N .

2. Perceptions of Subjett's need

a. accurately

b. partially

¢. not at all , Y

3. Level of difficulty of words 4
* a. appropriate ' -

T b. too complex ;
c. too simple )

d. babytalk

e. none

4. Provision of related ideas ’

a. yes

r ' bo no . A

5. Complexity of language

a. complex sent.> 3"

b: phrase/sent, T 3"

c. one word

" d. none

ﬁf:Proviaion of encouragement, i)

‘reinforcement of enthusiasm
a.\yes .

b. no

c. inappropriate X

. 7. Teaching realistic limits

a, yes

«+ b. no

c. inappropriate

8. Satisfaction of Subject's needs
a. yes N )

Q bo no

ERIC c. partial




. o * " Checklist IL . _ ' 4
* Child-Adult Interaction, Adult Initiated

. (Preliminary Form) . ,

» . - . . .

. - . ’

-

-»

. Episode at: . ‘< N A i . \' 1

Number of se;::}h: i 4 ’ 3 .-

I. Purpose of the Enteraction ] : ] ‘» ’
a. stimulating child ° . - :

b. cqntrol-poaitigg,'ii> . ' ' ' —

c. control-negative

.
3

1L Emotional tone of the ‘
interaction . : . 1

a. positive . . ;

“' b. negative L.

\ c. neutral

‘ -
I11. Content of interaction -

Eé}aodc at:
¢ ' N
i ' . .
Numper of seconds:

i
1. Purpose of the interaction 5 ' .y
- @. stimulating child , :
‘b, control-positive ) \ - y
. . c. control-negative

L.

I1I. Emotional tone of the
‘ interaction
a. positive
b. negative
c. neutral

I1I. Content of interaction ' . .

2

Juidg
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/ o
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. -/ ;
© A. Design of- the honme.

1. Procurement of mat

t

» , « . - .

|
[
!
’ - B ,“ Lo~
. i .
. | i o
- v

Ratiny Semle "]’
sistal Adult iDffects
(Preliminpyy Form) -
. R o ¢

1
{

erials for Sﬁbjeét's usé

H »

' .
S T A 5

maximal access

. Commentg: £y

maximal access mininal access

; 1 ..‘ 2 I * :" .
" grossly , averaqu} . grogsly .no basis
. sultable v , uns@itable for rgting
N
Commients: .- ’ e
QO' [ - ) . b
) 1 - T ‘ _‘\/- L
2. Safety precgution;\leafety to child) '
1 2 3 4 ‘5 0
excellent above average below grossly no basis
average average inadequate for rating
Comments:
3. Childprobfing (protection of breakables, aV914iDg~QSE§:Pction
and unnecessary extra work) . -
' 1 2 3 4 5 VN
R rnaxinal child- pinimal child- maximal child- no bLasis
nroofin; proofing ' proofing - for rating

4. Accessibility to living area )
1 2 3 4 5 i
paxinum most of average very mininum no basis
hone : _ little for rating
Comments: __ h
2
»

4

gz




B.'Aduit effects

1. Adult's avaiﬂ!bilify to Subject

[

1 2 3 4 5° n o
maximum above -average . below  miniuum no basis
‘average . average . - for rating
Comments:
N £ /,\ - . R p
» 2, Adult s sqheduling of daily activities which are- likely to enhance &

or inﬁibit development "

JU123.

< @ [
' 1 2, , 3 4 5 8]
. waximum - above . average  below, wmiuimum no basis
verage average for rating
L R J l . - < :
Comments: _
.. "“ «
@ - é Y
. .
\ ‘ 4
‘e
. _ \
. ¢
rd -
co
: ' ;ﬁ; :
. . »
, -
f -
M V.4 ES
W v
- «Q
LA
\
T

Y




. |  Rating Scale II - - L
. P : Dimensions of Competence. o (
| . C'relinizary Form) . \ ) .
’ i : * Cre e -) N »
- #‘ A \

N

_ o |  Adult's respouse
% . Dimensions of Conpetence -  excéellent] -average

poor Ino -basis
« o for _ ,
rating o .

1

’

1. To?gé: and’maintain attéﬁtion |
of adults : :

R

v

2. To use adults as resources

+3, Tc ezpress affection to adults

. 4. To expreds hostility to adults -

5. To lead peers

6. To.follow peers - \ . N

7. To._express affection to péers

8. To express hostility;tg;peers : . o

9. To compete _ ‘ -  — .
=" 10. To prove oneseélf or show : '3 a 3 L 0

pride in one's accom- : - v ~ - . ’
plishments - ! s . ' .

11. Role play ° i s

12, Language'develépment

13. To sense dissonance 1«

14. To anticipate'éonéequences

'15..T¢ deal with gbstractions 0 . R

16. To take the perspective, :
of another -

’

17. To make interesting associations||

18. To plan and carry out multi-
stepped activities

19. To use resources effectively

20. To dual focus ' /




To-
To

To

To

To

- To

" To
| To

To

Child-Ad
Subject's purpose

please

¢ata approval
procure'é éérvicé
ga;n attention
ﬁaintgin'sbcial cont
annocy
di?Lét/dom;nate/lead
compete/gain Stétus

ease discomfort

v

Categoriés fqr'Checklist 1
ult Interaction, Subject Initiated”

Abbreﬁiations

"-1; o o : . opl

| ‘ | ‘gain app
pfoc-serv
gain att

@

act , usc -

' annoy

'.Tf\\\-, direct |

compete

X

eéase disc

e
A

<t

~
PN
~
]
&
[ g
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bonuses for favorable ratlos of positive to mejative ana successful -

to unsuccessful behdviors, and on a

*  Social Competence: 'Scoring Information

¢
€

After having collected data on the social behavior of children
. . ‘\ ' N .

aged 1-3 yea s for the past year, we nzeded to calculatc indices of

social competence\ for each child. '%sing the original eight dimensions

of social'dompetegge which forued the tasis for the Social Behavior

_Checklist, we derived a scoring systen based.on: Taw frequencies, on -

¢

Lonus for: the nunbcr of social

ks

nbilitig@ achieved:

¥

To be exact, thc following discussion shows, for
S . ' 8 .
zach dimensdion, what clements contributed to the overall conpetence

. \} *
scores.

rd

Each of the eight dimensions of social cahpetence is s@f%ed for

each sybject. One-yecar-olds' sccres ary cowputed separatély fron two-

w2ar-olds'. Raw scores are convertad to standard scorcs, with the

maximum‘score in each age'group (ones and twos) receiving 10 points,
and the intervening scoregﬁ;ruportioned in between 0 and 10. {YBe adult
conpetence score ¢onsists cf 5 dimensicms: paining. the attenticn ngan
adult, using the aduit as a resource, :xpressing,affectioﬁ and hostility ;
s .
to addité, shdwing pride in product, nﬁf adult role play. The peer
conpetence scére CUnsist§'of 3 dimensiong: leading and following, cx-
pression of gff;ctiun and hostility, an¢ conpetition for equipuent and
for adult's attentian. Pccrfconpetence 8COTES were. computed only
where su%ficicnt internctioﬁ warrant%d’thcir inclusion; that is, if
duriﬁg at lecast 607 of tﬁe;tine a child was 6bséfveé he was in the

presence of peers, then his peer score was conputed. For chilcren

S

Y42

%




¢ : . : 2 .

with both adult ‘and peer scores, a combined\index of social . competence

G

1s computed based on all eight dimensions,

-

| ~ In, stmmary, scores on all’diméﬁsions are convetted to standard scores
wﬁich range from 0 to 10. The maximum’adult competence score 1s 503 the

maximum peer competence score is 30; the maximum combined score is 80.

. ".

w "

- Scoring Social Behavior Checklist - . )

Getting an adult's attention : ) -

From a psychological'point of view, the ability to get an adult's.

4

attention’through gocially acceptable means is onme “factor contributing

s

heavily to the social competence store, The frequency of successful

soci%lly acceptable attempts is counted; 1if success- outweighs lack of

success on this dimension, a bonus of two points is added. The actual

.

ratio of success to lack of success is added to the score (with a maxi-

mum ratio of five); 1if total frequency of positive attention—getting

attempts is greater than total frequency of negative attention-getting

attempts, then a bonus of two points is added. Finally, the ratio of e

positive to negative attention—getting attempts 1s entered into the

score. These elements are then added to produce a score on dimension
-~ d

¢ -

one: getting an adult's attention.

Using an adult as a resource

‘ If a child shows success in utilizing an adult as a resource,
either instrumentally or emotionally, then the total frequency of such
success 1s added to his competence score and receives greatest welight;
further a bonus of two points accrues 1if success outweighs failure in

using an adult ingtrumentally; next a two-point bonus is added for success

% N . -
. ‘

B N




outweighing failure in using an adult as an emotional resource; then the
. . v : T

ratio of* success to failure is entered in using an adult instrumentally

(with a maximum of 5); the ratio of using the adult as an instrumenﬁél_' -

Al

vs. an emotional resoqrce,is.ﬁhen'added to the competence score for

o

dimension two, using)yé/adult as a resource.

‘Expression of affection and héstility to adults

—————

‘The child's ability to express’ both affection and hostility is

. viewed as a manifestation of social competence. The total frequency of

affection scores is added if the scores for affection putweigh the.

’

hostility scores, then the frequency of hostl}ity scores 1s_added; the

presence of hostility scores receives a bonus of twa points, and the

’

ratio of affection to hostility is entered, . with a maximum oﬁé@}‘

method insures equal weighting of affection and hostility.
»

4

Pride in groduct’

)

This dimension of social competence has been weighted equally in
the scoring system, despite its lower frequency overall, Expressions

of pride in creations, possessions, or actions are added to a subject's

score in their faw‘frequency form,
/

Adult role play ) . .

Similar to pride in product in its less frequent occurrence, this
dimension.is likewise given equal weight in the scoring system, with/’

total frequency of such scores entered into the competence score.

39129
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LeadingAand Poilowing: Peers and Children

c. * The ability to lead and follow other children (under age 7) 1is

another dimension of social*competénce. The frequency of positive (or

t+

neutral) leadership attempts, combined with the frequency of following

(with or without verbal difections) other children,‘fo:med one part of

this score and receives greatest weight; further, 1f successful leader-°
. e _ o

ship attempts (positive, neutral, or negative) outnumbered unsugcessful

attempts, a bonus of two points accrued; the ratio of success to failure.

"in leadership attempts was added (with a maximum of 5);.and finally, the

subject received a bonus of two points if overall leadership attempts

-

outweighed the following.

Expféssion of Affection and Hostility: to Peers and Children

\The Subject's totai affection.frequency was entered, followed by
a bonus for expression of_hostility, and the inclusion of the ratio of
affection to hostility. The frequency 6f hostility scores is entered

only if affection scores are present. -

Cowpetition with Peers and Children

The score for competition_consists of the number of successful
. .
attempts at competing for adult's attention, and for equipment, added to

‘ _ which is the ratio of success to failure in competition attempts.

' %
The Distribution Score

. : " Por children between eight and 36 months of age, the final step 1in.
determining the social competence score requires'consideratidn of the

breadth of such abilities,

*dded in October 1974.

Ry
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5.

s -

- "The social behaviors of competent three- to six-year-old children
" were the source of our definition of social competence. We listed eight
social skills because they were each commoﬁly seen in’all of the well-

developed children we studied. Some weight therefore, has been given to

the factor of distribution of social abtl;kies,as well as to the extent

of the individual abilities.’ Very often children undervthgee.ytars of

age have too little experience vith children their own agévtofiﬁdicate

their social abilities with peers. The result is a necessit§~to concen=

\

trate the assesgment prﬁcess for young children on the five dimensions

+ of social competence shown b& such children in interactions with adults
or older children.

-

N :
After qaﬁlulating standard scores for each of<;hé ééult—oriented
gocial competengies, a credit(;;r representation*aéross éaxegories is
added as follows Y12 points for scoring (1 or more points) in five
. categories, 8 points for scoring in four ca;égories, and 4 points for
scoring in three categories, For example, a éhild scoring 25 points in
three categories’ gets a 4 point bbnus, bringing his score to 29 points,
while a child scorihg 25 points in five categories gets a 12 poi;t

L4l

‘bonus, raising his score to 37 points. .
In summary,ﬁscores on the five adult dimensions are converted to *
standard scores which range from 0 to 10, 'A bonus 1s then added to

reflect thle breadth of social skills, including@the,bonua for represent;-

tion in all five dimensions, the maximum adudlt soclal competence ,score

e 18 62 points.

Juidl . .
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COMPETENCE FACTORS

\‘ﬁéadings see Social Behavior Checklist numbers .entered in boxes on fol-

"/7\
(For Col.#
lowing page)

Age: Cycle:

Subject:

v

-

Type A‘(Col 9 = 0 or blank)

Type B (Col 9 = 1,2,3,4,5)

Col: 10 12 14 16 18 20 22 24 34 36 38 46

Col: 18 20 22 24 28 30 42 44 46 48 50

E

IToxt Provided by ERI

“fotal " Total _ __ o .
" Col: 48 50 | / Col: 52 54 )
Total __ ___ Total
T N
a; v
10 —3 . 18+ 20+ 28+30 = ° '
1£10>12, 2 = | . 118422520426, 29
10/12 > c> >5 | 18 + 22/20 + 24 = 0> >5
1f 10 + 12 > 14 + 16, 2 — 1f 18 + 20 + 22 +~24 > 28 + 30, 2 )
104 12/14 + 16 = 0> >5 ‘
e c : LF = Leading and Follow-  _
“ A7 Actention of Mt . — . _ _ _ ing Peers and Childran—— _ _ _
18 i+ 22
L _% -
C18>2,2 ) 02 = —
18/20 0 5 B - 44 - 46 >0, 44 + 4
/ ;7}4 . >_4 .2 i 42 46 >0, 'G\L
1f 20 > 24, 2 ,’ —_— 1f 44 + 46 D2, 2 D |
0>
18 f 20/22 + 24 = >5 42164 + 46 = 0> S5
R - gz::geAdult as a Re- ' RP = Expression of Affec-
_______ g--=--= o - _ - tion and Hostility
3% = L Eo_Psezs_agd_C&iidfeg ______ :
1f 34 - 36 - 38 > 0, 36 + 38 48 + 52 =)
e 48 + 52F50 + 54 - 0> >5
1f 36 + 38 >2, 2 =) —— C = Competition with Peers 5
34/36 + 38 —) . 0> >5 and Children .
RA = Expressio?;fngffec4
tion and Hostility
. .- JtoAdules L. s
PP = 46 + 48
»  PP_= Pride im Product _ _ _ _ _ ____._ !
RP = 50 ' ;
~ RP = Role,!lay 1
" . 1
A R HA RP PP ~HP- LF c Competence C
Raw . .- | 1
o Weight |
l(jCorrected - ’ |
; : j
?
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Codef

Age

Date and Time

%

Observei

Place.of Obs,

‘CHECKLIST FOR'SCORING SOCIAL BEHAVIOR

A. Categories for Interactioil betwee; Child and Adult

1.

2.

3.

4,

ATTENTION of ADULT - POSTTIVE

(Exadples of behavior to be scored: Moves
toward and stands or sits near A; touches A;
tells

calls to A, shows fomething to A;
gomething to A.) v

ATTENTION of Adult - NEGATIVE
(SYows off; misbehaves.)

Uses Adult as a RESOURCE - INSTRUMENTAL
(Seeks explanation or information; seeks A's
judgment in peer dispute; seeks A's help
with clothing, equipment, or food.)

# '
Uses Adult as a RESOURCE -~ EMOTIONAL
(Seeks comforting, seeks reassurance.)

-

CONTROLS Adult - Positivej\Neutral, or
Negative :

(Directs A in a positive, neutral, or
negative manner.)

COMPLIANCE with Adult's Directives
(Child readily follows A's directives.)

Adult's Directives
verbal or physical;

HON=COMPLIANCE with
(Resistance, either
disobeys, ignores.)

K} -

to Adult (Verbal
laughs, makes friendly
affection - touches

friendly gesture.)

Expresses AFFECTION
affection - smiles,
statement; physical
hugs, shares, makes

-

Successful

e ————————————

Unsuccessful

1

i

10

12 |

Successful

Unsuccessful

14

16

Successful

Unsuccessful

18

. .20

Successful Unsuccessful

22

[}

[

)

Successful Unsuccessful

\ .

‘ ]

30

32

34




8.

4(‘ -
9. Expresses HOSTILITY to Adult Verbal = fhysical‘
(Verbal - rejections or expressions of '
dislike; physical - hits, grabs, throws ' ’
:>. *  object, tantrum, rejects physical 36
affection.)

*

38

10, IMITATION of ADULT . Verbal Physical Un’spécif.l
(Direct imitation of A's statement . ~
or action.)

40| 421 as |

© !

11. PRIDE in Product -~ CREATION ‘ - ///}
(expresses pride in a creation S

- , “has completed; either to self, : .
peer, or adult.) ¢ , 46

12. PRIDE in ATTRIBUTE !
(Expression of pride in possessions
or actions; boasting. )

A

~<13., ADULT ROLE PLAV. - ) -
A - (Dresses up like adult, plays adult . R
» role, expresses desire to grow : '

~ up.) . ' . 50

. 14. CHILD ROLE PLAY
(Plays immature role, expresses
desire to remain a child.)

52

. “
NOTE: PLEASE LIST COMMENTS ABOUT THIS SUBJECT ON REVERSE SIDE.

B. Categories for Interaction between Peers
1. ATTENTION OF PEER ‘ Successful Unsuccessful
(Moves toward and stands or sits near P~
"touches P; calls to P; shows something
- to P; tells gsomething to P; shows off.) 10. 12

. 2. Uses Peer as a RESOURCE - INSTRUMENTAL  Successful Unsuccessful
(seeks explanation or information; .

- seeks P's help with clothing or

equipment,) 14

16
< -

3. LEADS IN Peer Activities - POSITIVE Successful -Unsuccessful
or NEUTRAL (Directs P. in a positive L ‘_J
20

[ERJ!:‘. o Hor neutral manner.) ‘ 18

v 134




. 2’1,

® 4, LEADS in Peer Activities - NEGATIVE  _ Successful Unsuccessful

(Directs P in a negative manner.) W ! )

] . . . .

22' 24

» 5. Serves 'as a MODEL for Peer
(Situations vhere S is copied by P |
. without having given P any directions - ,
»’ to do so.) , o 26

6. POLLOWS lead of Pedrs - Peer gives
S VERBLL directions (Follows P in
what to do or how to do something; o :
follows byt modifies peer's ‘ 28
directions.) :

7. FOLLOUS lead of Péers - Peer gives : :
NO VERBAL DIRECTIOHS (Involved ‘. - B

observation; verbally supporwé peer's ‘30
statement; followg peer around; jains
peer or group e gaged in specific“
activity. )

8. REFUSES to FOLLOV Peer's Diréctions ,
(Resists, refuses, digobeys, or ipnores
v '~ peer's directions.) '

32

" a . ' .
9. IMITATION OF PEER ’ ’ WHO JHAT
(Repeats sound or action of peer, - 34 ,
(e.g., word, phrase, sentence, gesture, - 36 i
sequence of behavior in game, etc. ) 38, 1!
. 40, MP

. A

d

v 10. Expresses AFFECTION to Peer
(Verbal - smiles, laughs, makes
friendly statement; physical - touclies, , __—
hugs, offers help or sharing.) . - 42

11, Expresses HOSTILITY to Peers VERBAL PHYSICAL
(Verbal - hostile or resistant state- ) l

. ments; physical - hits, grabs, spits,

" physically disrupts peer's activity - 44
(equipment), refuses to share, rejects: /
physical affection.) -

46

12, COMPETES with Peer for Aduj§'s Attention Successful Unsuccessful
(Talks about materials or peers in which .
A
48 50

>

A is showing an interest; tries to be
picked by A for a specific task.)

, 13. COMPETES with Peer for ENUIPMENT ' Succéggful Unsuccessful i
(Verbal or physical competition over §
classroom objects or equipment.) 59 L Y |

RS :
—




