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- ~ Abstract / ¥
i An Analysis of Erikson's and Piaget's Theories of Human Grgwth

ﬂ‘f As "basic research in education," this report focuses on the
4 : . ) L

E. - emotional or personal development of the child. 1In the wake of

Sputnik, this side of education was neglected and, only now“begins
to receive tﬁ% attenti?n it deserves. Two giants in psychology

speak to this side of education, Erik H. Erikson and Jean Piaget.
. While educators have paid great attention to Piaget's work on ’

)
cognitive development, they have passed over ideas of both Piaget

and Erikson on affective development.: ' .

~
~

In response, this report provides a theoreticQ} basis for
cr

'developing educational programs that consider both the personal

and cognitive dimensions of educatjon. . )

Part I i8 (to my knowledge) the first attempt to synthesize
. . . 8 ’
Eristn's whole theory of development. It is only a beginning and
. { . ‘
invites ‘further analysis. Part II, I believe, is the first inte-

gration of Piaget's and Erikson's stages of chiléhood growth, which
results in both being strengthened despite their fpndamentaliy
different starting points. Part ;}4 compares major theories of
identity formation as the‘Fritical task of adolesence and suggests
a reformulation of how identity emerges‘irom the individual's

’

relation to his social wowrld. _ I
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Preface

4 - s

% : . This répq{ﬁ is an outgrowtargf a graduate seminar on the

/

g sociology of education which I taught at Princeton University.

~

- Seminar members chose as ‘their special projéct the relation ¢

‘ betwegn social institutions (school being one) and personal growth.
This led to a close reading of Erik Erikson's theory of psycho-
. : . . I o

social development with an emphasis on the social side of his

A

wriéingé.- From this beginning, other parts of the research

4 ' : :
» developed. I am particularly indebted to two members of the
. . . ! - R o) . T .
- . seminar, Michael Stoll and Val Burrisg, for an}r contributions. - .

As my research assistant, val Burris,was responsible for the
secénd and third parts of this repért. Anqther research

assistant, Paul Stepansky, did valuable work on other a;pects
of the research. Finally, I am grateful to Professors Robert

‘Pucker and Bruce Mazlish for their support and good ideas.
. . R

-
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The Thought of Erik Erikson: A Develo-zental Theory of Society

-

Erik H. Erikson has earned wide .respect for his original theory
of huran growth and for the Qarm intel;igence of his writing. Iliis-
torians, sociologists, educators and clinigians draw \.bn his work R
to und rstahd the developqgnt of'the personality, especially after
infancy. ﬁ&though appreciated fofgextending beyend the f;Fst few
years Freud's theory of personality development; Erikson's contri-

- ' \
bution towards understanding how the individual and society relate

\

to one another has received little notice. ioreover, his ideas

come ,in pieces’so that thé social theory of Erikson eludes most
- * ’ -

readers. This essay attempts to bring Zrikson's concepts together

in a developmental theory of society, .a theory which shows how
P e 1Y o

the character of social institutions is rooted in man's epigenetic

.

v _ nature. Thus Erikson's familiar "psycihiosocial theory of develop-
( . .

ment" rests in a larger frame. It provides a framework for analyz-

~ .
ihglfisfgtfglns between individuals and the structure of society ins
~ ’

,which they f£ind themselves. ) s

Ry

Iy N LN
The character of Erikson's work stems from two, interrelated 4
. L P N
sources: his emphasis on conscious, ego devazlopment instead of the
- )
unconscious interaction between the superego and the id, and his

.

"Eight Ages pf'Man" from birth to death. Unlike some other eJjo
psychelogists, Erikson roots his theory in rreud. He worked out in

detail, Jﬁértmaqp's concept of awtonomous ego development of

' .
77 .anxiety" (Erikson 1959b:14). This he called the psychosocial.

t—)rr theory of development. ‘ ) 8. | >
~-

Although'Erikson's work is much mors psychological than social,
> = r . e . .
Shis conceptual framework invites one to make links between the

. -
A Y &
. ro

1\ .

g
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individual (both as a child and later as an adult) and major.soéihl

t i .
institutions. His clinical stydies of Indians, veterans, ‘world .

*

leaders and contemporary youth fkarefully consider the-social and
cultural context of personal experience. In a sense,/this paper
'will assume the opposite style, formalizing the psychosocial

character of human '1lif hile omitting in its short-rspar the rich
. v -
clinical detail which Erikson so.ably providés. ' S

It is simplest to prqgiiiﬂfrbﬁ'the familiar to the less

familiar by starting with ErT son's.gight ages of man. %Fss

understood is how Erikson arrived ‘at thesd étages by deriving
. . - . s .
them from stages of physiologicai development. From there the
essay shall argue that the eight stages cannot be understood out-
B . v

side of the social institutions which originéte from them, influ- .
- . \/”
ence them and depend upon them for sustenance. Within'thg limita-
v’ :

" tions of this paper, we shall have to assume an epigeneti¢ theory
. J E

of physiological maturation, as do Freud and Erikson. Whether this

confounds or illuminates the theory will depend-on the reader,
. L s
L]

. The Eight Ages of Man .o ~ ' ;
‘ ’

Erikson presents human,growtﬁ“ﬁg“”conflicts, inner and outer,
. AN
which the vital personality weathers, re—emerging from each crisis

with an increased sense of 1nner~un1t§, with an 1ncrease of good R i
Judgment, and an increase ih the capacit;.'fo do well' according to . g
. his own standards and to- thé sta;dards of those who are significant ’
to him".(Erik;on 1968a:92).‘ From thi? short statement emerge two, j
: . ) . i

!

-

" important themes. Fi§5t’ Eriksbn's is a conflict theory, more in

1

[

- ‘ . . "
the"'style of lLewis Coser than Ralf‘Dahrendorf. That is, intermal
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and integration.” Second, the pdssage defines thé healthy,. normal .

personality. This. is onec of Erikson's great cogtributions. In .

'

A _
.t . : man, Erikson's ideas center on healthy man, At the shme time, this
N . .
; emphas; bothers—some readers of Erikson. Hi% major early writings
L] ’ . _}
exude such a harmony and faith ::‘the good caoac1t1es man that
- " _ his ideas seﬁp inapplicable to troubIed peopﬂe in a troubled society..
* However, this tone is not a necegsary part ?f Erikson's concepts.
' As David Rapaport reminds us (Erikson 1959
' ; each stage of deyelqpmeat is‘azbalanée be
pathological extremes by which Erikson frjm
) normal case, it is a tipped balance wherein ego strength )
- \ he L)
. weakness, leaving an active tension in the healthy person ( kson
A * ©-1964:139). These pairs of strengths and yeaknesée?l?rovide the .
- 7. N . . .
. " agenda for the developmental crises whic: make up the eight ages \
I | 3
N of man. >
' Basic Trust vs. Mistrust
. /;)///, Autonomy vs. Shame and Doubt
N . : Initiative vs. Guilt
1 ’ LA
) Industry vs. Inferiority
r ‘ ‘
:
' identity vs. Identify Diffusion %
. ‘ . .o, (Role ConZusion ’ |
. | \ “ |
. ‘ Intimacy vs. Isola:ion i
. —
Generativity vs. Stagnation . A
. N ¢ (self-Arsorbtion), ’ T - j
] ' .. N '1
BEgo Integrity vs. Deﬁpair - - .
- 4 5
These stages reflect Erikson's emphasis‘on the process of development, f
ERIC | - S
P N - ’ J:)’)g 3 . o I é
i : . . ) N - i




. o R . .
active forces in a person by which he‘shapes the specific content of
: - Q > *
] . R4 ' s

. o C s . : .
his !ife. Moreover, the emplfasis in Eriksgen on.these psychosocial

crises is a concern for heightened process. ¢

v ; . . o
* {/ For Erikson, crisis‘'does not mean an emergepcy. "Crgfls is

used here in a developmental sense*to corulote not threat of -

catastrophe, but a turning point, a crucial perlod of increased
g 1 . /.“’ .
-~ vulnerability and heightened potential, and theré, the ontogenetic
source of generational strength and maladjustment"” (Erikson 1968a:

. . 96). Thus each of these qualities has a time of gradual ascendence,
“a crisis when Bt is most prom¥nent, a metamorphosis emerging from
k v

t

. ’ . the résqlu@ion (a resolution prepared by previous s¢ages), and $ub-

A}

sequent re-integrations .into eaci: later stadge (Erikson 1964:140-1;

B ‘ .
1968a:93-5). Thé need For subsequent re-integration means that a .

- zg person does not gain or lose a particular ego strength once for*all .
@ - : : . ) . ,

time.'- Rather, each stage challenges to new growth what ego strengths

have been acquired and provides an opportunity to overcome past

weaknesses and defenses.

a
o .

In his theory, Erikson is also stating that each stage and its

resolution must précede those which follow. Autonomy has little

~

chance of developing if some measure of basic trust has not been

' established, and the ability of téking initiative without doubt .and o .
guilt rests in turn on someg degree of trust and autonomy.

fﬁis sequence is based on the idea of epigenesis, perhaps the

. ) most misunderstood foundation of Erikson®*s theory. Taken in its'.

- original,.strong meaning, epigenesis refers to a biological theory




Aruitoxt provided by Eic:

I-5 '
c - - t
originally undifferentiated structure. Thus epigenesis means both a

sequende of stages and a gradual "progression througﬁ time of a

differentiatjon of parts" (Erikson 1968a:93). Many readers.of

~

Erikson regard his stages as vaquely-éonceived, intuitively sensible

observations by,a wise clinician. Tbis impression comes from the
/
. N

deceptive grace of Erikson's writing, but there is little doubt ’
that he takes his epigenetic principle sariously and not m?tapho;¥
ically. He explains this principie.ds meaning that "anything has

. A P

)

s . . .
a ground plan, and that out of this ground plan the parts arise,-

" each part having its time «f special ascendancy, until all parts

have arisen to form a functioning whole" (1268a:92). 1In the
passage that follows, hiSsérgument becomes more explicit.

' .¢-the healthy child, given a reasonable amount of

1 proper guidance, can be trusted to obey inner laws of -~

development, laws which create a succession Sf poten-
tialities for significant interaction with those
persons who tend and respond to him and those insti-’
tutions which are ready for him. While such inter-
action varies from culture to culture, it must remain
within the proper rate and the proper sequence which
governs all epigenesis. Personality, therefore, can
be said to develop according to steps predetermined e
in the human organism's readiness to he driven toward,
to be aware of, and to interac® with a widening radius
of significant individuals and institutions...(emphasis
R added) (1968a:23)

-

The epigenetic principle, fhereﬁore, underlies Erikson's con-
\
cept of the healthy adult personality. He adopts Marie Jahoda's

s .
definition of the latter as one who ''masters his environment,

shoWs §Acer£ain unity of personality ard is aLLe to perceive the
. b \ .

-

world and.himself correctly" (1968a:92). In his writings, Erbgson

- -
regards the c@ild as initf{ally lacking these adult qualities but ,

as gaining’;hem through mastering succesgive ‘crises.

) |
o wept, T -

< -
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‘the k’rc:anism" which underlie Freud's theory off psyche.

- +

. An epigenetic*thecory must be grounded in phyéiological growth,

and, Scikson relates his “theory to Freud's psychosexual insights by

emphasizing their epi@enetic quality (1963b: Chapter 2). Thus he )
I 3 ( : . -
emphai}zes the physiological and therefore genetic developmepts of

o

It should

- . L .
" be clear that although this essay bégan with the-familiar psycho-

S 7

gocial stages, Erikson begims wiggithe davelepment and djifferentia-

/ ‘ :
“tion of organs, argues (following Freud) their in@errelatioﬂghip with

psychosexual changaes and then shows how each stage has a psychosocial

. . .

. ’ . t ’
crisis emerging from theé-pbysiological crisis of the organ modality.

"Org;n modality" refers to the behavioral styles of different

or@ans (recéivihg, taking, giving, letting go, holding on, making,

N

etc.) ¢ach of which has its time of physidai p;edominance-durind

whi~* the individual learns how to work and control its use. LiXe~"

the rsychosocial crises, €ach organ has its conflicting modalities.

Holdirng on and letting go of the anus .3 a familiar example. Once

2
.

again, -Erikson writes of a "proper ratw" and "normal sequence."

On¥e again, each organ has. its time of origin, and another time

faétor\getermtnes the most critical étage of devefopment.
. [ 4 .

L4 ¢ -~
We‘now realize that for Erikson to postulate stages of p:rson-

ality deveiopment beyond the early years he had first to wq;k‘puf

ny
their physical foundation. Few seem to realize that Erikson
. : P
stretched our understanding of man's growth by extending psycho- .
’ - e ) . - '

sexual stages beyond puberty. For'sxample,'the genital stage in

young adulthood seems to be closely linked to having (or not having)

children. Finaf&y, the last stage in Erikson's model is most,

clearly marked bx’the age when genital activity wanes. Motice in

T A U - Y
\ ' ,«)%)012" .‘ s

’

-




the llst below how closely the psychosoglal cxises reflect the

7 - -
'_f oo, ceptral issue the person\faceS)ln coplng w1th hls phvéiologlcal
~ e - N
a . ‘ e A i .
‘ . . stage.of'aevelopment.* ' i 4 N PO
NN R A Y o - 2 iu , f .
. - " (ERIKSON'S PSYCHOSOCIAL STAGES AND THEIR ERIGENETIC ROOTS
,“ ', . o E t.. T . ~vx«: . <
i . . o <7 . . “:w. N * :
L ¢ B Stages of Sexual « Stages of Ego Dé&tvelopment
K ) , . " ' Development R (psychosocial crisas)
, —— — : =~
Oral—éenépry' Basic trust vs.
» " - Mistrust‘ ] /‘
S - ) - ) ’ ' ) (7 LAY
Anal-muscular: \y Autonomy, vs.
, . ' : . - Shame and Doubt . -
[ .
) 7. . Phallic-Oedipal Initiative vs.
T Locomotor ' Guilt '
Latency - - Indust¥t vs..-
T . Inferiority . ~{“
: ) 8 " puberty | : "Identity vs. e \
y : | R i " Identity Diffusion
Genital-Young Intimacy vs.
. ? v Adulthood Isolation
- i . IR
Jo "\ Genital- : Generativity vs.
Adulthood ‘gk ) Stagnation
\ ' o Post-Genital - Ego Integrlty vs.
) * : ' Despair o -
o _’ * ?
)
' A Developmental Theory of Society R
' The character of Erikson's psychosocial stages and their rela—
B u .
] tlon to society cannot be fully grasped by merelj understanding
‘o thelr roots in phySLOloglcal and psychosexual development. Taklng

A *This implies that psy
‘ In fact, they arise-with
be resolveéd . for some time.
" crisis.
(1964:139ff).

ERIC Y. .

social crises occur at quite fixed ages,
heir organ modalities, but they may not

Luther, for example, had a long identitg .
Such prolonging (or acceleratlon) modlfles later stages

}i@ 9-&3‘. ’ _ -

r
»
.




“but the culture aétermines in what a person will place his trust. -

ST e

i

K . . . ‘ . v

‘ K 1-8 . . .
the culture into account hedps some, because-it supplies ;ﬁe .
symbols'and the>conteﬂt.for ea®h phase in a person's_life;‘-Thus SR 4
‘"5a§ic trust" is a universal proplem wh; all small children must R
! E4

confront (énd confront‘again'as adolefcents and again as adults);

-~

Of greater impoftance than culture.to the theory before us, however, v

is the interconnection between stages of. development, and social
institutions. Each crisis in develbpmeﬁt is worked out by people
together, generation after géﬁgration. From these struggles evolve,
social institutions; repositories'of the ego strengths collectively”
gained'ahdithus stable social frames in which developmentai crises

. N ’ . - s
can be successfully resolved.. .

An example of this process can be seen in the anal stage, when

the crisis is one of autonomy, of holding on and letting go. One

begins by recognizing this as a physiological problem, but it

immediately becomes a psychologicél one too. A child begins with.

1

epiéehetic drived, far less complete than those of other animals.

I'd

In training the child, the parents and significant others guide

these energy fragments and give them meaning, Fofvexample, social
. - I

.

institutions will greatly influence the proper ratio ¢f letting go

and holding on which constitutes autonomy in that society,>ané after /

.
' v

the crisis has passed, that resolution will generalize itself’tg

other orggns and other activities than the control of feces - for

example sexual activity, eating and talking. "The outcome of this -

hl .

more variable completion of drive patterns by traditiom - gloridus
as it is in its cooperative achievements and in its inventive

specializations and refinements - forever ties the individual to.

Y

v Jeotdy

» i - Tk
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* the tasks posed by each phase of his epigenetic developmeﬁt"

the praper

ERIC
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the traditions and to the institutions of his childhoed milieu, and
, - , i

“exposes it to-the - not altvays 1ogical;and jﬁst - autocracy of his

inner governor, his conscience" (Erikson 1963:97).

This theory presents an interesting notion of socialization,

where the surpiising term, "genetically social character of the

. individual" has-real meaning. 'Sggietal norms are not grafted on to

¢ : ~ 4
the genetically asocial individual. Rather, the soc¢iety makes the
A} ' : E - -

, ~ )
individual a member "by influencing the manner in which he solves -

»

. o ) ,J{»'('(’
(Erikson 1959:15). Although grounded in Freud's work, this theory

departs significantly from him at this point, and a comparison

e

between the two needs more attention than can be given here.

te

It is clear that while ~the individual develops along predater-
¢ / . :

mined steps, they are steps of readiness, of potential. As the

quotation. on pa§e5-indicates, individuals need social institutions

- ready for them to mature. Erikson stafés that "Sogiety...tendSvto

be so constituted as to meet and invite this succession of poten-

tialities for interaction &nd attempts to safequard and to encourage

rate and .the proper sequehce of their unfolding"-(1963:
270). The theory poétulates an interdependenéy between three

levels of process: the somatic, the psychological, and the<social.
As in Freud, the somatic ,and tﬁe sociél«iay down the parameters of
developme;tlénd,thé rules of behavior, while the ego mediates to
assure a sense of identity, becoming stronger in the process?
Tbefe is little sense here, as there is in Freud, that the social

opposes the somatit. Rather organs and drives await molding and

coordinatién into Aan socially integrated mature being.

© o J0015 B

! . ! o
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; L= . 0
An impbrtant concept which ties toge%her some of these develop-

S . - < .-
mentall stages i§?what Erikson calls cogwheglln . In this process,
the caretaking persons who represent society are coordinated to the

.- ‘
developing individual by means- both of their inborn responsiveness
to his needs and their own stage-specific needs, thus forming a

/ . : L. . . N

system of/generation and _regeneration (1959h). In particular, the

- § ) -
Stages of childhood and adulthood cogwlreel. Nothing so sgrongly \“

calls out for intimacy as an infant seek%ng trust, and nothing.

¥

ingtiils a- sense of generativity so much'aS'seeiﬁb one'!s offspring
- ‘ r

gain autonomy and initiative. (The undercuxvent of wvaluer hzre is °

great} it appears that the bachelor or "spinster” is doomed to

isolation, stagnation and despair. But this assumption is not

. N ' . . .
built into the structure of the theory. Rather, it reflects
. . . - 3

Erikson's Western, mid-century experience). The cogwheeling works

' e
in ‘both directions; the more trusting a baby becomes, the more love

5

nd delight it expresses, which deepens its intimacy with its care-
] : . '

‘

takers. Erikson writesWwhat every parent knows,that the vulner-

ability of being newiy_born;and the meekness of innocent needs

' 4

have a power all their own to bring whole families to the baby's
command (1964:114) . , | : ' s
Institutions seem to enter éhig developmental theory of: society
in two ways, but Erikson\only deals with one. He believes that the
adult manifeétations’of each crisis resolution are coliecfively
organized into such institutions as reliéion, law or the economy ¢
(196§b:273:4). Before elaborating on this argument, let us con-
sider the second role of institutions, as immediate social contexts

fq; ego development. Such institutions as thé family or the school

Y

' JU016
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are often mentioned by Erikson as he illustrates his points, but
.7 yl N
- they are not linked clearly to different phases of development or

’

to his main argument. Yet they seem crucial and therefore worth

’

¢

'j - .
. - \
describing for the various stages.

s . AsS a rough start, we caq,postulatefthat,the crucial institution - .
. N d i s _ . ' N
v N P
for the first two stages is the family, and that loving, hopeful,

trgsting care is essential for tﬁe first: stage. In’'the second " )

- etage, firmness entprs as a new Quality,which must be balanced with . "
, .
1ove and acceptance for the 'child, -if he is' to gain a sense of

. autonomy witrout too much shame or §u£}t< n ﬁrikegn, these

‘environments have, reSPeetiVely, a female and a male cast to tham
. (1958:255) . SR - S .
A Although the family‘remains an importagt institution,"p{ay and

rela?ﬁpns with peers become very important for .the third and fourth

stages. As soon as school starts, the teacher takes an ac:ive role

in determining one's sense of industry. Since Erikson casts this

-

fourth stage in terms of ‘being productive, we sense a move away
from ascribed relations and a move towards aduls?values in the
society at large. Parsons argqeg that schbol'iqtroduces universal-
igtic values to the child, who before then has been treated as a

unique individual in his family up to that time. This shift from

.

ascribed, particular values of home to ‘the achieved, universal
’ -

values of school is an important ingredient of the fourth crisis.

-~

) During the identity crisis (Stage V), almost every institi=,
tional setting seems important; for one is reformrng and uniting
all previous elemeqts into a cogent whole. Family, school, the

self as seen in peers and in adults all peitain to this task.

ERIC o ) JO17 o :
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with generativity (Stage VII); once again the family is the main

ity or stagéZtion. The community is a third arena for working out

- R \

- I-12

- The timé/;f intimacy (Stage VI) seems closely focused on the i L

{

T _ ? :
couple. Even though people at this age work ard live in many conh-

texti the coque, and perhaos close frlen&M are the context that

really matter. In some -socleties one's ﬁmuly would also be lmportant

as one neestablished fampily ties, not in the role of child’but of
! X . M . ' ’ - N ’

new adult. 2o - .

Ironically,.children becpmé the most imﬂediate people concerned

»

T .

institution but as seen from the parents' point of view. This is

>

also the *ime when one's job takes full shape. The way in which

work is organized in a society affects a person's sense of generativ-

the seventh stage of maturity.
-~

It is difficult to imagine the institutional context for the

-

firal psychosocial crisis, ego integrity versus despair. This I-
\

Erikson's weakest stage and needs the most work in all of its
< A

ramiffications. The most obvious institutional settings for old

people are small dwellings where they live alone or nursing homes,

.both'smelling of despair. erhaps thls is why an optimistic author such ofs .

.

is silent; for most older people in America thergfare few ins titu-
. .

tional supports for final integrity,* R A

¥ by

. e & . ‘ %

The more distant set of institutions which Erikson discusses

s

stem from the ego strengths of each stage which in their more

- . . A"\ /—-’ N .
general -form Erikson calls - virtues, one for "each crisis,

1

T

*T ‘omit here the negative impact of these social institutions, the
ways in which the¢ can disconfirm a person or reject rather than
inyite his emerging modalities. In future work I hope to show how
this developmental theory of society deepens our understandlng of
contemporary social pathologies.

e / l)ﬂri}lq - /
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1succes=:ul to unsuccessful aolutmons arrived at during each psycho-

; 1-13°
. -

and he argues that society needs them to ‘thrive (1963b:273-4).

4

Virtwes are the lasting outcoie-of tha "favo;able ratios" ©of

social stage. They are ‘an’ essent‘al link, because they constitute

A ~ ”

the process by'which ego stfengths can'be imparted to the.next

generatien. Major institutions in society are their product,

their permanent expressien, the—coatext which will suppoft and
shape the psychosocial solutions of newer generations. They are
not "external ernaﬁents easily added or omitted according to the
fancies of esthet%c}qf moral s:yle" (1964:13;). VEnikson ¢alls them
"basic yirtuee" because without them and their reeme;genpe from

generation to generation, all other and more changeable systems of .

N -

human values lose their spirit and theif relevance (1964).

.

Eriksle therefore, writes tenatively of Hope, Will, Purpose,

and Competence as the virtues developed in childhood; of Fidelity in
adolescence; and of Love, Care and Wisdom in adulfheod ?1964:118-34);*
Although they seem unrelated, they depend on each other. Will can-
aotrbe trained until hope is secure, nor can love becohe reciprocai
antil fidelity has proven raeliable. Because they form the vital

link between man's psychosocial d:veloprent and the social institu-

tions wnich shape it, they are a ”blaeprin& of essantial strengths
which evolution has built both with the ground plan of the life

stages aw? into tﬁat of man's institutions® (1963b:274).

Here is a second cogwheel, not Petween adults and children but
. ) o
#L,ike much of his schema, the virtues receive little elaboration.

Erikson has given more attention to fidelity in "Youth” (1962) and
Youth (1965). :




_immediate. conhection between the basic virtues and the essentials.of

to the sotiety for gu;dance-as-it g;oWg. This,'then, is the most

: .

an organized human community: adults ‘are organized (among ogﬁsy.

- v T - ) .

reasons) for the purpose of deriwving from the collectivity and from
, » . » o

its traditions a fund of reassurdnces and a set of methods which

-

t

enable them to meet the needs of the next generation in relative

independence of the vicissitudes of individual fate (1964:152). + -

Thus, basic virtues are anchored in three w.fferent systems, the

epigenesis of individual development, the sequence of generations

and the growth of the ego. . . -
ERIKSON'S DIMENSIONS OF DEVELOPMENTAL THEORY‘OF SOCIET!
. . Suppdrting .
Stages of Sexual Stages of Ego Development Basic Social :
Development {psychosocial crises) Virtues Institutions
Oral-Sensory ' Basic trust vs. ' Hope Religion*
Mistrust (Faith)
Anal-muscular Autonomy vs. Judicious Law
‘ Shame and Doubt will (politics)
Phallic-Oedipal Initiative vs. Guilt Purpose _Economy
e ‘ : e A
Latency Industry vs. Compe- “Woxk technol-
Inferiority tence ogy (Job o
. strud®ure)
Puberty. - Identity* vs., K&i ' Fjdelity' Ideology
Identity Diffulion (World vView)
Genital-~Young Intimacy vs. Love Family
Adulthood - Isolation ' (Customs of
: Intimacy)
Genital- Generativity vs. - Care Education
Adulthood . Staggat;%& '\\ (broadly
. : . conceived)
Rost~Ganital . Ego Integrity vs. Wisdom Philosophy

Despair

P
.
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Like stages of psychosocial developrent, each virtue has a time_ \

of ascendence, a metamorphosis and later *eintegrations in subseguent-
stages LThus, hope in infancy already has an element of‘willfulneSs \
which, however, cannot be challenged as yet in the way it must be
when the crisis of will arrives in the nlay age" (Erikson 1964 141).
The negative of these virtues is not vice but weakness, prodﬁcrqg_y/
aisorder, dysfunction arid disintegration.' Mais means that the _ t ) .
basic virtues are closely related to order, personal and social;

and themselves have an orderly Sequence. : : y

- ;" ' The healthy personality, however, dcec not emerge merely from TN

B

a succession of physical mental and psychosexual stages. It must

3 be verified at every point by social reality or something is lost.

The vital-virtues are qualities "arising ffom the convergence, in
X , .
cach life and in each generation, of mpnfolding capacities with

existing institutions” (1964:142). The important question for our

time is what happens when existing insticutions do not converge wlth
- . 7

the individual's unfolding capacities?

Erikson's work is-important because so much of it concerns

o . gocial and personal object relations. Object relations have
- gained increasing attention among clinicians, and they form a
A

vital link between psychiaé% ané)sociology. Unlike most theories
of socialization, the developmental theory of society outlines the

interconnections between soi}al and personal object relations.

-

One Stage in the Developmental Theory - An Illustration
Since most of this paper is quite abstract, it may help to .

{llustrate the relations between different dimensions of the theory

N S 00 o
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and their mechanisms. The staée of Industf& vs. Inferiority serves

as a good illustration while it brings our attention to the important
- " .

" role which technology plays in development, initially-at this fourth

stage and later fn the fifth -and seventh -stages.

In. classical psychoanalytic theory, this fourth stage'coincidés
. . N L4 - \
witﬁ'latency. In .contemporary society, ‘it covers the ages of six

-

to eleven, the years of elemehtary school. >During latency,

-a child's love for the pare;t of the opposite sex and rigglry with

v

the parent of the same sex lie .dormant. During this‘éefiba, which
Follows one of extensive play and ekpanding.imagination,

the child learns to reason with a sophistication not possible before.
In play, the child becom;s 39cial and shares with othef children.
Now the child is more ready to watch adults, imitaté what they do,
and attach themselves to adult models. Havlng acquired mastéry
over,mach of his body and muscles,'thé child now wants t? do some~

thing, to make something, in short, to extend his mastery from his

own body to the world around him.

W

But when they reach school age, children in all
cultures receive some systematic instruction...In
preliterate people much.is learned from adults who
become teachers by acclamation rather than by appoint—
ment, and much is learned from older children, but the
knowledge gained is related to the basic skills of .
simple technoloqies...(l9683 122-3) .

While children still play and need time to themselves, Erikson
believes that "they all, soo;Er or later, become dissatisfied and
disgruntled without a sense of.being able to make things and make
them well and even perfegtly: it is ;hat I have called the sense of

industry” (1968a:123). i

The society invites this new emphasis. It sensesy” just as the

”

20022 -
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individual  child doed in extending his mastery, that the child must

. - N
learn now to become a potential worker and provider. = Every society

«

has institutions winich invite this development. “Zn many nations

) today, the Schools represent thls ‘néw orlentatlon, and ‘they also
embody new values, different from those at home. pAs Parsons has
explained, the school\treats the néw pupil like a little adult. ‘
Teachers ﬁeasure:the'wort; of a stndent by his "achievements," not

“ by ascribed values like those in the home. The criteria are uni-
versal, nqt particulax to each indlviﬁﬁal, The curriculum centers

»
around technical competence rather than personal qualitﬂes.'

Needless to say, this is an idealized’portrait of how the
L *
transition works ., One important task to be done is to analyze
precisely~ how realilty differs from this ideal and to consider the

consequences. Forvexample, technologically inspired achievement

14

values have probably entered~mlddle—class homes to such a degree
that many ‘children of industrial nations gaip their whole sense of
worth from their performance. When there is no ascriptive base, no
one to say, "I love you oecauSe you are my child and for no other
reason," the effect on a generation's identiti can be troubled. |

If the child comes out of a family which loved.and accepted
him unconditionally so that he could dream and play without anxiety,
he now sublimates the drives which made him dream and play ‘o Yarnq.c%
apﬁroved goal of producing things. "He develops perseverence-and
adjusts himself to the inorganic Jaws of the tool world" (1968a:124).
His ego. now includes tools 'and his skills with-them.

The relationship between psychosexual development in this stage

and the crisis of industry versus inferiority is a complementary

A
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rather than a direct one. UnliKe previous stages, an inner upheaval
e 14 ¢ ’ . ~ ' . )

"does not lead direct&y U%La new mastery. _Latency finds strong drives .

dormant, but only as a "luil'before the.storm of pﬁbertj";(1968ap126).

L4

'Soclety uses this lull in sexual development “to develop the tool - Ve

pOSSlbilltieS of body, mind and thing-world and_EE?postpone further - ,\_.f
\J . T E

progress along sexual and sensual lines until they become’ part of a

larger area of soc1al resodgsibllity" (1968a 123). Erikson makes

—_
- [

,its~social’bas1s Clear: A -
/ . - L 4
Since industry involves doing things beside and with

others, a first sense of division of labor and of differ-
ential opportunity--tHat is,-a sense of the technolocicel
ethos of a culture--develops,at this time, Therefore, the
configurations of culture and the manipulations basic to . ,
the prevailing technology must reach meaningfully into
school- 1ife, supporting in every child a feeling-of compe-
tence--that is, the free exercise of dexterity and intel- o

~__. ligence in ‘the completfon of serious tasks unimpaired by ) N
an infantile sanse of inferiority. This i8 the lasting .
basig/éar cooperative participation in productive adult -

v lire. (126) : , ..

: The danger lS a sense of estrangement, from ‘the tasks the child - c,

is doing and from himself, a sense of imferiority.. "In describing

this dahger, Eriksop suggests how previoﬁs Stages relate tc this one.
qhis may be caused by an insufficient solutlon of the
prg;edlng conflict: the child may still want his.mommy
_more than knowledge; he may still prefer to be the baby
> . at home rather than the big child in school; he still
compares himself with his father, and the comparison P 1
3
|
3
3
i
3

arouses a sense of quilt.as well as a sense of inferiority. - o .
Family life may not have prep.red him for school life, or

schdool life may fail to sustain the promises)zf earlier

stages in that nothing that he has learned to do well so

far seems to cou w1th his fellows or his teacher (1968a:

124). : N

When a child finds out that his race or the status of his parents

¢

decides his worth rather than his will to learn, it may deeply

.

affect his sense of inferiority. For, as many black childre; in

EEXFY
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Amerlca %WVe learned, he discovers that the famlly that loved and

¥ -~

nurtured hlm, the Earents he respected aré "no good“ in the larger

world. And nelther«ls he. ’, ] ,. ’ -

k4 v _

¢

Mllder £orms of pathology tnat may be common include the

-

experience ot going through years of school w1thout ‘ever acqulrlng

! -

[ 4
"the enjoyment of work and pride 1n doing at least one kind of thlng

really well® (l968a:125). Another form—-some thlnk the ‘matraise of .

. .

our time--occurs when a child accepts work as the only criterion of

. R s ‘o
worth. Imagination and play are sacrificed. He becomes a slave to

. v )
his technology and to those who control it. LN

The outlines of this stagexsignlfy the important advance which\

-

Erikson has made in psychoanalytic theer. His emphasis on the role -

. . ”
of social institutions and the influencesyof persons outsdide the

family (especially in school) on personality development extends

developmental theSry beyond the primary grcup. At the same” time,

-one senses in this fourth stage that childhood is coming to an end,

that'this young person is now beginnimg his adult identity. The
tone of Erikson's discussion about this stage is sober and unchild-.

like. Significantly, Lhis first step towards a matured identity

involves tools and one's relation to production.

Sources of Change in the Develoomantal Theor'' of Soclety

Taken in their strongest sense, the writings of Erikson lead to

" a blo-psychological theory of society. Postulating an epigenetic

theory of development, Erikson outlines the basic crises of the

organism which constitute each stage of &»:velopment, the range of

s

outcomes of those crises)and the value orientations which emerge

-
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 each "stage" are-a prerequisifé for coping with the next stage;

 each ego stangth or virtue. Nor does it describe the structure

- . . . L . N
frqm each. Mqre’overr, he states that the "strength" and “virtue" of- TR

. . a

o .
(Many:of Xhese common words havé speclflc meanlngs %? He outlines e
-mode eoxgenlsls, in whxch each.mode lies dormant awalting its time N
of‘t;ansformation when it changes its‘ﬁuhctioh to a corresponding " .
. £, ] l { e
behavior modality, - ) ‘ . )
So far, the theory focuses on the individual, but Erikson also : /-

pQgtulates the ﬁasd for supporting socfal institutions and their
. . . /\_,
need of human dispositions to support them. This concept of :

-

mutuality is 4mportant when one conéidei@,ﬁhe‘causal chafh. A,
developmental stage, whose form is latent in the grganism, brings
forth a "!1rengthh whose remnant in adult life produces a gorres-

ponding "virtue" which sdbports and is reflected in a corresponding

. ’ b}
"social institution,"” which for another generation provides the

-

nurturing context for .someone else in that developmental stage. -
e y ‘ .

These relations and sequences for each gﬁg;;’;:;\auflined in the
following’chart:

The most significant source of change in this developmental

theory is culture. The theory does not specify the content for
“ "y

of those social_institutionﬁ which embody tHe strengths (and weak-

4 .
nesscs) of past generations. His ori-al’v, the theory prmvideﬂtl

shell in which to place the changing forms of faith or technology.

#
)

It defingg the structure of content. Its great advantage is to

offer a way of thinking about many events and trends in the social |,

~and cultural life of an era sa that one can make connections between

particular and general observations. The theory also helps one to

« ooy G;
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think about %fmbols’and their significance £Jr. both the individual
v_'and society. A\
. R ’ > \' ,
. - v .
Cultu:é aside, sources of change depend on the assumptions made
S o o " , ‘
aboyt the /model. - Taken literally, for example, the epigenetic prin-
‘ Sl : . | 5

’ CoCe . .
c1§le means that structural change can occur only through genetic . . v

O

- mutation., ' For example, to have a society. thrive without religion
would require a genetic chgnge in man so° he no longer had oral

needs and the needs which Erikson says must. follow from them--basic .

<

trust, faith, religion, v ’ s : ‘

1

What this strong position sugdests.is that a society which has
: Al

lost its sense of.gfith or which, educates its young in institutions .

that do not embody a sense of care and generativity will experience .
» : N

inherent strain. ' In other words, precisely because the structural
' elements of the theory are so stable, they will inﬁose strains of

’ P . -
change in-a society where some of those elements are missing or v

Y

- distorted.

4 It
Given the interlocking nature of the theory, however, it would

seem conceptua%&y impossible that a society notvhave.alk basic
institutions in goéd order. But this spirit of Erikson's theory
invites %/}6éier<reading of his theory, that the human organism

has basic tendencies which are inherent and epigenetic. The con-=

cept of mutuality between these and social supports may be more

ideal than inevitable. Such phrases as "those institutions which

.
?

. “ . '
are ready for him" can be interpreted as an inclination rather than

a law. Clearer still is "society...tends to be so constituted as 4

to meet and invite this 7uccessicn of poténtialities..." Erikson

also writes about the effects or undeveloped virtues on defects in _ '

U
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: the flber of generatlons and institutions. All is not sure.. The
c o
personallty cont1nuously engages in ewlstentlal hazards. The .
spec1f1c strengths: from each prev1ous stage fust. transform once vr.

e 'agaln at each subsequent stage to find thelr Pplace i? the new order.
The sources of change have now grown con51derably. ‘Referrlng
back to tne chart, "social context" at the left is. not sure. The
' developmental strength of preyious.stagesland the vaULIe&iVlrtUés;
may not be there either: To the extent that previous.individuals
or generations have notﬂmatured fu}ly, cogwheeling will be impeded
and the supporting social institntions may not wholly affirm the
next generation‘s emergent self. L o , hVA , -
, If one thinks about these three points of change, they would |
" seem to have their or1g1ns in changlng institutions: . for the .

assumption is that given institutional support, everythlng elset

in the process is self-affirming. .Some external sources of "insti-

. tutional change are technology, invasion or migration, and stable
'Y} . ‘ .

conflicts. By the latter I mean institutional tensions which have
never been resolved but which settle down into reiatively stable

patterns. These are commdn, such as race relations in America. oo
- .

Such confllcts are unstable stabilities, and they permeate ‘modern

Pl

[ - soclety. . \ .

These external and internal kinds of change affect the psycho-

social stages themselves. Most readers and perhaps Erikson himself

N - believe that the e1ght ages of man apply universally to all indi-

. vlduals at all times. Yet any lnterpretatlon ‘of Erikson's theory

<

short of epigenetic determinism allows for changes which can ‘alter

the stages themselves{ It is at this point .at which Erikson's .
e . . . .

=

¢

se020 -
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>

_ideas become vulnerable, Although this essay presehts the theory in

~ the positive light in which Erikson presents it, historical and

cultural criticism can be leveled at almost every point. But that

is subject for another essay.- )
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AN IHTLGBATfQﬂ OoF PIAG““' THEORY OF AFPLCTIVE
' DEVELOPMEHT AlD JQIKSOI' THEORY OF
PSYCHO OLIAL D“T"LOP; T
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+ r . - e o
.
This essay has two purposes: Lo sunagrize Piaget's  .»

theory of affective developﬁeq:; and to compare iT witn
Erikson's theory of ego develépnént. “e shall be parbi-

cularly ‘interested here in idzasifying areas in which
the two theories complement and rairlorce one anobher,
agd well as areas in which thsy zipe to couflict.

The theories of Erikson and Piaj:t zre sinilar ino

}thelr emphasis on fairly dlsfl"CC developmenisal squos.

Erikson describes the progrsssion froa birth Cnrou‘épr
adolescence ln five stages. iawetls tormulatlons vary
somewhat, but usually he idencif lp"nka major stasges to
cover the same period. Since ;here i3 no one=-%o-ona

\ P ad

correspondence between Brikson's staj 25 ard c¢hose of

Piaget, we will use a comproz=is2 for.:li of four stazes

\

Al

snenh of the

in order to'compare the twn thzories (Figurs 1).
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PIGURE 1
smcgs,m-z;?{oven ~ STAGES IN " STAGES IN
IN TEIS APER- ERIKSON*S THEORY PIAGET'§ THEORY
1. Infancy:. <:1; Sense of 1. Reflex Stage
0-2 years Basic *Trust - R
’ 2. Motor Hablts
Stage N
3., Sensorimotor
Intelligence
« ~ Stage ,
. 2. Childhood: 2. Sense of |, lt, Intuitive
2-7 years , Autonomy Intelligence
: , ) Stage ..
-3, Sense of
Initiative
3. Schogj'Agef - L., Sense of. 5. Stage of
7-12 years Industry Concrete
' : Operations
L, Adolescence: 5. Sense of 6. Stage of

12-16 years Identity Pormal .
; Operations’




following fdur séctions will concentrate on a single one
of these. four stases and the developmenfsr—both cognitive
and affective—:wh}ch occur at that stage.

- 3
Piaget's major concern, of course, is not with affecti-

'vity,‘but with cognitive development, levertheless, as we

hope to show, it 15 possible to find catteﬁed throughout
his works a fairly detailed theory of affective development
as Well.1 As a secondary concern, however, affective
develooment is commonly discussed in terms of its relation-
ship to corresoonding changes in cognitive schemate. In
fact, although he‘often speaks of these two aspects of
develoument as "complementary," for the most part Piaget
treats affoctive developrent as a secondery«response to
changes in modes @f cognition;'ratﬂer than as an equal or
reciprocally condit%pning factor.2k“As a coneequense, it
will be impossible to dfscuss Piaget's affective theory

apart from his theories of cognitive development. 8

_shall attempt, howaver, to keep our comments concerning

cognitive doyelopment at a minimum, gssuming a-fanilisrity
with Piaget's thsory in this realm on the part of the reader.
Likewise, a prior familiarity with the basic features of

E;ikson's tﬁeory is assumed. Discussion of each develop-

&

mental stave will thus contain the following elements: a

brief summary of important cognitive develorments, a dis-

cussion of correseonding affective developments (in ‘terms
»

of Piaget's theory), a mention of those aspects of ego N

)0031 .
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Qevelopmeﬁt emphasized by Eriksoh,vgnd a'compariéon of

Piaget'§ and Eriksont's thoories: . |

STASE I: TINFANCY (0-2 YEARS) - o o
Plaget divides infancy inﬁo three fairly diétinct'

stages; the reflex stagq\yo-l month), the motor hablts

stage (1-9 months), and the sensorlmotor 1ptelligen&e . /)///

stage (9- 18/2u months)., Intelligence throughout ‘all three |

of' these stages is entirely practlcal and develops in the

~absence of language or othor symbolic functions. Develop-
$

ment con31sts in the elaboratlon of action schemata and

the oraanlzatlon of the environmenc into spatio-temporal
utructures, accomollsned solely through the coordination

of aftions and Dercentions, and without the 1ntervont10n ’
of rSQresentation or thought.

‘ During the first stage, mental life is limited to the '
exercise of reflex anparatuses--i.e., heréditarily deters
mined sensory and motor coordinations corresponding to
instinctuéi naeds, £Bxercise of theseﬁsensoriﬁotor reflexes
lcads, in the second stage, to the develd}ﬁent of "circular
reac%ions;" New elements’ are assimilated into the refllexive
action schemata as the infant learns to repeat actions

which, in the course of his random movere nts, he discovers

produce inferesting results. Finally, in the third stage

|

I

we find the first real signs of intelligence with the o R

appearance of purvosive actlons aimed at achiev¥ling a pre-



.stages is the tpenoition from a primary state of eégo-

centrism in which there is no differentiation between the

~ this change is the constructlon of the fundamental practi-

' to the modalities of actiom, mosf of which are organized

.5\

estqézzéped goal. ‘ Y H

‘Thé unifying thread which underlies thess:> three

-

self and the external world to a final state in which the
infan£ is conscious of his own body as but one element
among OuhGrS in an objective un1Verse. Gorrespondlng to
\

cal categories of object, space, ceusality, and gime.

Affective developments'during this period follow a
simllqr pattern. At the first stage of reflex behavior . -
there are COPPGSOOﬁalnA elementary instlnctlve strlvings

and "affect1Vﬂ reflexes" which constitute the nr;mary

P

4 . .
emotions, such as fear, ' Gorrespondlng to the second stage

there is a sct of emotions or affective percepts linked

in terms of the schema of gooa and bad--e.g., agpeeable,
disagreeable, pleasure, paln, etc.j With the onset of
pu;posive behavior come the first realizations of success
and failure. Only at the third stage, with the gradual

differentiation 6f the opposing poles of self and external

world, and the deVelonméht of the category of object, is

is n0531b19 for the infant's affective life to become

4

i

3

.organized in terms of such Freudian mechanisms as object- §
cathexis, anticathexis, projection, introjection, etc. |
|

)

!

k

Finally, corresponding to the progression from cognitive ,

.

,' JN036 -

~ 1
, . - N .
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egq-centrlsm to'conscioﬁsness of the distinctioﬁ'beﬁweeg
self and object, thers occurs, at the affective level, a
similar progression from primary narcissism to object
choice. - . : | 'y

In Erikson's theory each stage 1is despribea in terms
of a bésic‘ego strength which must;be achieved if the
child is to mature into a mealthy adult personality. In..
the first stege the ego strength which must be achieved

is a sense of basic trist. As affiectivity in this stage

centers anound the oral zone, the infant's achievement
of,baeic trustydepends primarily on the guality.of the
mother-child relationsﬁip in the satisfactjon of the child{s
instinctive nutritional needs. The rfact that Erikson
labols this period'the "oral-séhsory stage; and not
simply thé "oral stage," however, is an 1n%lcatlon of
his belief in the importancé of sensory stimull generally,
end not just oral stimuli--eVen'though his own snalysls !
is limited almost entirely polthe letter topic.

Basic trust requires a balief not only in the
capabflify of the, environment to satisfy instinctive

nutritional needs without uniue frustration, but also,

L

.as Erikson suggzests at one 1oint, the development..of "an
ot

almost somatic conviction" that the environment (and

~ .’
especially the behavior of his parents) is ultimately
meaningfu1.37 It is at this point that Plaget's insights'

into the complementary development of cognition and

37T .
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affectivity bocoméirelevant. :Piaget here would probadbly

1)

¢

emphasize the denéndence of basic trust upon the prior
develobment of certain cognitivé cateéories (object,
causality, space, time, eté.) through which the world:
comes to have msaning. Piaget would also concur that

any conviction that the world is meaningful at this

stage would have to be “somatﬁc," since a mentdl convictlon
vould be impossible prior to the develppment of true
reprasentational thought. | : .

A fursher point of similarity between the two theories
is their’jointjemvhasis on the importance of instinctual
behavior at this stege, .Fof'Piaget jt is reflexive be-
havior aimed at the satisfaction of instiﬂctual needs
which is eventually el*borated into 5ensor1mobor intel-
ligenco, and around whlch tlie earlle"t afPoctlve statesk
revolve, For Erikson the manner in which the infant's
instinctunl needs are met and the nature of the environ-
mentts response to the infant'!s reflexive behavior
(sucking, biting, etc.) are crucial to the development
of ~ 'sense of basic trust.

one srea in which the two accounts of affective

‘ -

dovalopment differ is(in Plaget's greater emphasis on
the impoftanca.of the transition from ego-centrism to
objeo% consciousness and from'ego-cathexis (narcissisn)
tg object-cathexis. For a Freudian, Erikson places

surprisingiyllittle emphasis on'tﬁe existence of a

JD03Y
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Qrimarynnén-differentiated state, the difficulty of the

hES

transition out of this state, and the relevance of these -,

s JLT?"
to the develoomenu of certain defense mechanlsms, 1n par‘L < Ay
aﬂ. ":x‘:‘ :
tlcular, those defense mechanlsms which Durnosefully cons .
fuse inner and outer, self and object' projection and -
. Ve

( -
introjection, o

o
0

STAGE IL: CHILDHOOD (2-7 YEARS)

During the second stage the apnearance of language v
is by far th?rmost important cognlplve-development. 2
Language allows for the ﬁossibility of verbal exchange
with other;peréons,and henge for the eventual sociali-

zation of action: for the internalization ol words ana

-

asymbbls, and hence the Tirst true thought; and for the

representation of action internally in the formgnr)t_
%\
"mental experiments" (what Frcud called "secondary

processer") . L

5esp1na the importance of new developments, Plaget.
also stresses the continuity of this stage with the pre-
vious ones. In particular, he noteé‘that the ;nfant's
egq-centricity vis-&-vis the physical universe i; carried -
 over in this stage in the form of ego-centricity vis-a-vis
the symbolic and ‘social universes. This new ego-centricity

assumes an almosat pure form in symbolic 'play, where the

chile employs his new powers of representation and imagi-
: 2 _ ;

nation to transform wnat 1s real into what 1s desirqd.

Lo o




" children have. difficulty achieving ﬁrue communication;

More“generally; thought at this stage is bharacierized

by Cinalism (the velief that human needs are the Paison‘
d'etre for eVer"th*ng), anjprism (the tendency to conceive .
things as living and endowed with intentions like oneself)y
and artificialism (the belief Lnat everything has been

built by man or bywa divine being who fabricates things

in a hum shion9~-a11 of which exhibit ego-centrism
of a sort. ’

In hi's early social relaticns, rather than_extricqtihg
b he
himself from his own point of view in order to coordinate

it with that, of othors, the child remains unconsciously
centered on himself. In verbal exchangos among themselves

»

2t first their lanmuagé behavior asswos the peculiar form
o

>

which P -t calls the '"collectiva monolog®s." Thought S

at this staze is termed "intuitive" io iuiicate the total
lacx of attemots at proof or rationallzation. According

to rlaget, this stems from the character of the child's

. social behaV1or, i. e.; from the ego-contric¢ lack of

dlfierentiation botween his ovm point of viex and that
of others, since it is only vis-d-vis others.ﬁhat we ars
I“

led to seok evidence for our statema1ts and beliefs,

a
( As with the previous stages, viaget 3ces affective

development at this stage as, if not simply the'resuit

» -
of cognitive developments, at least dependent upon the

prior achievement of certain cognitive capacities. As >

4

/ Juga0 ’
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in the cognitive realm, the appearance of 1anguage\is

- 4
a. crucial factor here, With language and verbal communi - )

catiqplwoth others the child becihsﬂto developwaffective

o

intobpersona{\relablonshlns——sym athles, antlpathles, etc, -

- b

- g

Language greatly expands’ the chlld‘s soclal horlzon, 1ntro-
ducing hlm te the unsusoected rlches of a world of realities
superlor to himself. It p“ondeS hlm w1th both the materlals

and the medium Ilor self—evaluatlon, often 1ead1ng to early -

. feelings of inferioritys OF particular importance is tHe =~

1ildts verhal communicauLon.wluh slganlcaﬁf’adults--
ianguaoe serviﬂé as thé»nrlmarv mechanlsm of’the child's. :_
subordlnatlmn and psycholog;cal conSUralnt by the adult -
world This allows for the sociallzatlon of the chlld's'

actlons (aaﬁﬁveldpment WthQ rises from a foundatlon 1a1a

in the preV1ous stage in the child's procllv1ty to 1m1tatlon)

[ [

Such communlcatlon is also essent1a1 to the ‘child's devblop-

ment of feelings of respect and the emergence'of an ego—ldeal.
' !

Flnally, corresvoxn wding to jntuitive intelligence at the

cognitive 1eVel, there appear at the affective level intululve

~

moral sentiments, which ar;se as a by-product.o; the (largely

verbal) relationships between the child and adults, The

>

‘Chlld'S morals at this otage are not yet ratlonallzed but

ki

remain ossentlally "hcterononous "o, e., subject to an

]
external will, whlch is that of respected nersons er parents.'

”

For Erikson thse period from two to seven years encom-

~

passes two stages of ego'deve}opment.'AThe two ego strengths
L 00941 -

. ’ .
1 . ) ’_f .
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achieved.here are a sense of autonomy and a sense of -

initiative. Autonomz is concerned with the dQVelonment
of will power sufficient to cope with the Papld muscular
¥ .

. maturation occuring at this'stage. Of particular impor-

. , , ; L o
+ tahce is will power in regard to excreEbny retention and -
v . 7 i .

elimination, There are two dangéPSiaﬁ this stage:’

shame, which is aroused b& h= feeling~of being‘comoletely
exnosed and conscious of be;ng looked at dlS&pDrOVlngly,
'and by the sense of belng small,‘and gghgg, hhlch involves

belng unsure . of one's W1lk4and a sense of vulnerabllity

to those vho would dominate 1t, Initiative 1is essentlally.

the ego strength which results from a successful resolu-

tioh of the Oed{;al crisis and developnent'of an adeguate,
buﬁ.not’oVerbearing sSupaer-ego. Ezcessive guilt is the
Aﬁost common danger a;'this stegewf '

How do‘Piaget's insignts relate to Eriksnn's theory -

at this stage? In the first place, the emerferice of

languace¢cwh*ch Piaget so strongly emphasizes) wonld

r

"appear ‘to. be an important ingredient in the ego-develop-

s

mental crises of which Erlkson speaks. Indeed, perhaps
.the rost important dlstlngulshlng factor between Eril son's

second and third stages is the face that the third. assumes

a high degree ofl;anguaée development, wnereas the second

does not. In the second stage the child is still largely
= .
preoxcupied with his own body, and the crisis at this

sﬁege is concerned primarily'with the control of motor

®

~activity. The feelings'of.sname.and,doubt which threaten

M 1
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s are also pre-verbal and are’

“

the child at this sta

=
o

experiences in fterms of visual and kinesthetic sensations.

»

They aopsar as the precufgops of éuilt in the'thipd stage

and inferiority in thse fourth,.botb'of which depend upon

language competencs. ‘ S : - ‘ <

Tn the third spage the child begins to venture
farther into the external world, and his act*ons become
more intrusive and aggressive. Thrs is partly the result

of incréased confidence in:his growing locomotor skills,

_but slso depends on the great new gavacities which language

brings, This same combination of logomotor skills and .
language permlts the expansion of the chlld's 1mag;natlon

to such a point that his own thouﬂnts become fr1~hten¢ng

R .
and e votential source of gullt. Language contributes to

the conditions for super-ego formation, And, since supsr-
%

\_ﬂ‘w ™

ego’forma%ion is 1argely a process of internalizing auditory
cues, lang uage serves also as the medlum for that process,

of additional imnortance to super-ego formation would ~

be the intuitive nature oft the child's thought at this stage,

! . -
and esvecially Piaget's concept of "heteronomous morality."

Also relevant to-the céncerns-of Eriksoriwould be’the: ~ =

activities of imf%htion.and symbolic play which occupy a

prominent position in Piaget's theory. These would arpear

imoortant to the development of autonomy and especially

-

to- the development of initiative. Imitation serves a

9
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transitory, but crucial function of allowing the child

’

to exercise numerous motor capacities and to assume a

variety of roles orior to the deVelopment of a sense of
personal initiative which would enable him to perform the
same actlons on his own.,,Symbolic play is pesslbly of

greater 1m“ortance in allowing the child (over an extended

>

N

" period of %ime) t& develop his sense of initiativeaand

master* sver his environment independent of his limitations
in terms of smzc, ace, or competence, and without the
ntlully co°flv consequences of real action.
As with the infancy stage, the most outstanding .
Cder

difference between the théorles of Piaget and Erikson is

Piaget's greéter.emphasis on the child's cognitive and

‘affective ego-centrism, Greaver attention to these matters

4

would appear warranted on Erikson's part, For example

.y . . 5

the child’s.cognitive difficulty in dissociating his own-

.

point of view from other!'!s would seem espec"ally relevant

[

to issuos which oertain to the fusion of points of view
. . 4

¥

which occurs during processes ol jdentification--a major

Y . : . I

concern .of Brikson. -

Closely related to the issue of ego—pehtricity is

Fal
1

the guestion of cooperation, Por Piaget, you will recall,

[
cognitive ego-centrisn severely limits the child'!s

capacity for cooperative.ﬂ@havior. Erikson's view con-

cerning the cavacity for cooperation at this stage is

. just the opposite. "At ne time," says Erikson, is the

S N T LT B s
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child more "eager and able to make things cooperatively,
to corbine wwith other chlldren for the Durpose of con- -

structing and nlannlng N Perhaps no other place are

! g

the clalms of Piesget and Erikson so dlametrlcally opposed,

.

STAGE ITI1: SCHOOL AGE (7 12 YEARS). L

Perhans the most 1moortant COgnltive devalopment of
’

the thirq stage is the child's overcoming of the .ego-
centrism of previous stages., According to Piaget, it 'is.
not until sbcut the age ol seven or ei-nt yesrs thap‘

Y

the child become; capable of real cooperation, because

5 . . ot
only then does he cease to confuse his-own point of view

4.

with that of others, At this stage,he’iearns both. to

a

dissociate his point of view from that of others and to
. S C . 1D
coordinate these different points of view, True discussions

are now possible in that the children show'bbmprehension,

» »

with respect to the other's point of view and begin to

-search for logic%l.justifications for their own statements.

L

This developmerdt marks the end of the intuitive -stage of
thought, Corresvonding to this progress of social behavior
are changes in the 1nd1V1dual's mode of thought which appear,
according to Plaget, both as the ﬁauoes and the effecus of
that prbgrass. In particular, the chilg,becomes capable

of rudimentary reflection, which is a forﬁ of mental deliber-
ation or dialogue, and may thus be seen as an internalization

|
of social discussion,

? ( ,"'/Jﬂﬁﬂﬁ K




" The animism and artificialism which characterized
the child's explanations in the previous stage give way o

to explanations involv ing rational relations'between

¢
. ' .

T e - cause and effect based ‘on the principle of identity,

»

Explanations become atomlstlc 1n the sense that the whole

may be explained in terms of the composition of its parts.,

This. develonmant presupposes mastery of the operations of
oartition and addition, and esoec1ally of principles of

v
,conservacioéhﬂ ‘™ese nr1n01ples of conservatlon are

v

strengthened phrougnout this period as the child develops

his agxlity to recognize invarlants which persist through

transformations in shape or form, Related to this

- - )
A4

deve pment is the child's 1ncreased comprehension of

sibillty (i.e., recognition of the

the pr1n01ple of. rever

p0531011Lty of reversing certain processes to reach an

. / 15
original starting point).

Tnese many changes are brought together and culminsate

- in what Piaget calls the development of "concrete opera-

tions."™ Representational acts become "operationalized"

vhen tﬁey cano to constitute groupiigs_which are both com=-

en two actions of the same

hg

' posabfe and reversible, i.e., vh

kind can be comnosed into a third actlon.of that kind, and

when these various 'actions can be compensated or annulled

'. ~ e

by a reverse operation. Examples of such operational

* groupings are qualitative seriation (A>B>C... etc.), .

e e L e e e i .

coordination of Symmetrigal relations, especid ly relations




of eguality (A=B; B=C; therefore A=C), and the generation

of systleris of classification through application of the

princijple of nesting. Throughout this period,” operations

remain "concrete” (as opposed tO\"formal“) in that they

are cEncerned only with reality 1€se1f, rather than

wit
ra

to real ection.

hy,;;ﬁhetlcal or abstract relations, ‘and in particular

tangible objects that can be manlpulated and subjected .

Corresuondlng to these changes in the cognitivn’realm
(and interacting with these) are 1mportant developmen ts in
- the child's affectivity and moral feelings. The child's .
emergm ce out of the vprevious state of ego-centriéity '
and his ohtry irto communicative and cooperative social
relations is paralleled by the development of feelings of
" reciprocity and.m&tual respect}p The child's new cevpacity
to dissociate his own point of view from that of others
and then to coordi;até these -points of view.is paralleled
by a new morelity which émphasizés both individual autonomy
,gnd coopefation. The child!'s progress from intuitive to
more rational godes of thought corresponds to the abandon-
ment of intuitive and heteronomoys moral ideas. 1In the;;‘“\\
gemes children develop a new conéeption of ‘rules, Rules "
are no longer heteronomous, but come to be viewed as an
expressionkof mutual egreement., The child!'s earlier

authoritarian notions of justice are likewise replaced

by conceptions of distributive justice bi?ed on strict

IN4AT7
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equality and retri%utive«justice which considers the in-

=

tentions and circumstances of the zact, rather than sirply

2\
‘ktthe act itself.

But, by far the most important afﬁective chaﬁge is
the development of what Piaget calls tﬂe "will.$J<The ‘
will is the affective equivaient of the operation in the
.cognitivg realm. “hersas an-copération is a grouping of
of\representational acts, the will canstitutes a grouﬁigg

.

or coordination eof velues into g stable and enduni ng

J equilibrium. The will appears whenever there is a conflict
of tendsncies, as, for example, when one oscillates be~ .~
. tween a temoting pleasure and a duty. In such a case

the will reinforces the eétablished but temnorarily
- \weaker tendeney., Juct as operations rust be reversible,
_ the coordination of valuss represented by the will is
reversible ihxfhat the will re-establisﬁe; vélues acCordi;g
. to their prior ecuilibrium, As with cognitive operations,
this involves an element of conservation in ‘the sense that
the will maintains zn invariant heirarchy of values throuszh
an ever-changing context of situations and actions,

Eriltson at this stage 13 congerned with the dCVelépment
of the ego strength of a sense of industry. ¥ith the on- '
coming latency period the dominant concerns of tHe Oedipal
period are férqotten and the child sublimates the intrusive-
ness and aggressiveness of the previous étage: he learns
now to win recdgnition by producing things. His energy

is absorbed in the task of developing competence in the

- 2
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- fundamental technodlogles of his culture, His sucééss at

this task will naturaliy depend largely upon prior and
éimﬁlﬁﬁneous developments in the cognitive realm--especidl 1y
hpon his capgcity for cooperation and his mastery over
concrete operations. | o )

The child's danger at this gtage'lieé in a sense of
inadequacy'and inferiority.  If he~desp;irs of his skills
or of his sta%us among his peers he may be discouraged
from identification with them.. Tﬁe result méy Pe a
_‘Ppréssion into fhe familial rclations and rivalries of
the Oedipal period, B . ‘ . .

As is often the case, pPiaget's stages show a greater
continuity here than do Erikson's, ‘hereas Erikson does

not introduce the issue of inferiority until the fourth

stege (and fails even then to linl it to previous related

‘phehomena such as shame,>doubt, and guilt), Plaget's

theory stresses the fact that feelings of inferiority
have a long and complex history in the development of
“the child. They first arise as soon as the child emerges
out of the earliest state of extreme ego-centrism and
cones to distingﬁish between his owm body and the outside
. yorld., In the egrly stages inferiority is experienced
primarily as a sense of being small or as a feeling of
incomplete control over muscular actions. (Note that
these are phenomena whiéh Erikson mentionsﬁin regard to

shame and doubt redpectively.) Later, inferiority 1is

€
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experienced mentzlly.in terms of symto lic representation.

The acquisition of lanpguage is important here, both as a

" mediwm for the child's making ‘comparisons between himself

and others and as the means by which his horizons are-.

-widened to include realities and activities greater than

his own. {Also note the importance of "language as a pre-
reguisite for the developﬁeht of a sernise of guilt in
Erikson's scheme.) 1In general, the less the child's ego-
centricity--i.e,, the greater his capacity for dissociating
his owm identity from othars', the more vulnefable<hev
becomes to feelings of inferiority. It is therefore not
surﬁri:kng that a sense of inferiority should be of greaﬁest
dinzer at the stage when thé child's triumph over ego-
centrism is &t last complete.

A similur situation presents itself when weltry to

locate Piaget's concept of will within Erikson's scheme,

As a comparison of the two theories reveals, the develop-

men: of will must be understood as a tran31tlonal stage
between the development of autonomy (will power) and uhe
dsvelor—ent of identity (the ego strength of Erik&:n's

fifth stage), and 1ncornorates some elements of both of |

. these. Like autonomj, it involves the regulation of bodily

energies and drives; yet, like identity, it also reguires

an invariant (or, at least, ecuilibrating) sense of one's

heirarchy of velues. Tnis suggests the possibility'that

~

the ego development which begins with autonomy and culminates

J00500 O
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>)in identity may be seen as a continuous and multi—dimensional
process, rathef than, as in Erikson's theory, a‘discontinuous
series of_isolated and uni—df;énsiohal dqvelopmalté. Form

,.Erikson the fourth stage serves as a moratorium on ego devel-

opmdnt, According to zErikon's account, the child develops

no significant new psyd10¥2gical functions or affective rela--

tions during this period (or, at least, not in the case-of
the normally adjusted child), Rather, he acquire; simply
new teohnical skills, As.such, the fourth period acts‘as a
haffer which completsly isolates the more sweeping 2go
dcveiopments of the second aqd third syage frpmvthose pf
the fifth.' Piamet's theory contradicts this emphasis on
Idisrcontinui‘cy by pointing to the éontinuity of affective ‘
vdevelopnient througﬁoub the so-called "latency period," ana
by st;essing the importance of the dsvelc.ment of the will

as an intermediary staée between mer~ autonomy (will power)

and true ‘identity.

» >~
STAGE IV: ADOLESCENCE (12-16 YEARS)

w»

. Adolesdence 1s viewed by Plaget as a period of momen-
tary disequilibrium, Cognitive abiliFies multiply'at this
stage., At first these additional capaciti;s ars troubling
to both thought and effectivity, but subsequently they
streng£h9n them. The eventual effect of this disequiiibriuﬁ
then is to establish a new equilibrium of thought and

2%

alffectivity superior to that which existed in childhood.”

INDER!
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urthermore, this newly achleved eouillbrlum effectively
'concludes cognitive development, since tnere are no sig-
nificant changses in cognitive.échemaéa followving adolescencs.
For the most part,bPiaget avoids discussion of the
. problems associated with this tran51t12nal period, and
instead concentrates on the structurs of the final forms A
of thought and affective 1life achieved at the conclusion
of the stage., The outstanding feature of'adoléscent .
modes of thought, in comparison with those of childrood, .=
is itg "formal" or abstpact character?T The child thinks -
concretely; he deals with each proble in.isolation and |
docé not integrate his solutions by\meang of any general
o theories from which he could abst;act 2 commOQ principle..
By comnﬁrison, fhe adolescent shows surpris 1ng‘intafest )
in nhoo"etlcal problems “and abstract concepts. His thought
is "formal" rather than "concrete." ”be terﬂ "hypothetico-
deductive" is used to characteﬂlze this type of thinking,
vwhich is meant tO{lndlC&ue the roct that it permits drawing
conclusioﬁs from abstract/hypotheses, and not nerecly from
real observationsf' |
Tnese new capac ities for reflection and for +hd con-
strucﬁion of abstract systems and tnaories often sroduce
a perlod of what Piaget calls "{ntellectual ego-contricity."
‘Comnarable to the ego- centrlcity of the infant who assimi-

lates the universe into his own corporal,acu1v1t and that

of the young child who assimilates everything into his own L

L4
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: nascent thought throﬁgh symbolic play, the intellectual
ego-centrid ty of the adolescent manifests itself in the

beliel in the omnipotence of idealistic schemes born of
’L, -

ipdividual reklectlon. This intellectual ego-céztrism

has af;ectlvn aseocts as well, .These include an egotism

which 1is couplead Jlth aistaln for one's elders, an often

severe megalomania, and fervent (and often me331anlc) //

: - 271
religious strivings. -

4

Ry ‘. The dfveloement ol//er%al operatinﬂ is paralleled

“n the affective side by the formation of Dersonality.

thile personallty development is completed only in ado-

lescence, it is a process whose robts extend far back

into childhood. .Accordiﬁg té Piaget, this process includes

at its earlier stages the development of an autonomous
(eut-ego-eentric) self in infancy, and the formation of
the will in late childhood. In contrast %to the self,
personality is not wholly ego- centric, qu is.rather the
achievement of an eou*llbrium between the demands of the
self and the recuirements of one's o cial relations and
roles. Personallty reguires submission of the self to

l .‘ discipline, but this submission is really auto~submission,
i,e., 1t is autonomeus rather than heteronomoﬁ337 Like

the will, 0efsonality involves the reghnlation and coordi;
nation of moral tendencies, but it is alsoc something more

in that it integrates all of these factors into a single

all-encorpassing system which the person experiences as

Jnaa3 0 .
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as a sengse of his own identlty. This system’is,"personal"

in the dual sense that it is unique éb the individual and

Moy

’ N * 20
that it implies autonomous coordination. -*inelly, unlike

the will, personality at this stage is largely future . -

oriented. It densnds on the formulation of a Lebensplan . °

A
3

(life olen) which serves both as a source of diseipline

; . . Lo 3
e will and as an instrument of cooperation.

ikson's concerns at this stage show a striking

€

dnce to those of Piaget, The task of the ego -

wdolescence, according to Erikso.n, is to integrata
& ' .
past -accornlishments and future hopes into a lusting o,

v -

sonse of igpntiﬁv; in their search for a rnew sense of

uring

sameness snd continuity, adolescents look to others for

a definition of themselves, and to votential occupational
roles in wnich they hope to find direction for their
lives. Exnerimo&fation with‘a variety of roles is cormon-
place and creaics the pos3ibility for mole confusion.

Also & danger is thé possibility that ego -identity may

be achicved only b3 ijdentification with a particular
J oy I

1
»

ideological creed,

Althougz!i there nre soms differencns botween Pilazet's

¥ [4

and “rikson's analyses cf adoslescent affect Sive dnvelovnent
(espsq\ =1ly in Piazet's greater ‘emphasis on the centinuity

of adolescence with previous sfagez) in all this stage

stands out as one in which the two theories show a remarkable -

degree of convergeﬁEq. Both rinimize the importance of .

L
\
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pubertal changes; both emphasize the deVelooment of a

selT concepb and stress the 1mooruance of SOClal inter-

‘Q‘I

on. in thlS nrocess, bOuh 1dentify s1milar dangers in

the adolescant's SHSCeptlbllluy to. theological or ideolo-
q o
< gical doctri nes of abs Jute truthj and, find ly, both
&Qy the

see personsal ty development as larvely comnlete

end of this stage. | Lo

4 N -

A caneful look at Erikson's concept of 1dsntity shows

Lhat t really involves not one, but a number of 1nter-

locking ego’ developments. The three most‘fundamental of

these are (l) the deVelooﬁent of a sense of continuity
EY -~
or sameness, (2) the assumption (ar&%?legst anticipation)

’

of a well-defined sopidl and occupational role, and (3)

the development of a sg -definition‘or subjective e?perience
These. three are "interlocking" in’,

the sen&d that ey de#elop.in conjunction with one another,

Ueach'servino as a'reciprocally conditioning factor for the

others. Breaking the concept of jdentity down into these

N I

three components will make iﬁ‘ea ier to show how Piaget's

theory relates to Eri on's at’ this stage.

The first. asoect of iduntity-~a\sense of conuinhitg
and sameness--has much in* commion with Pieget‘s concent of
wiTI Will; you will remember, is the affective equi

wr

of princinles of consehvation in the’ cocnitive sphere, and

involves the developrient of an 1nfariant heirarchy of

values which ogrsist throughout«thé oonstantrflux of the
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chiTd's &xseriences and activities.  According to Piaget,

this comoonent of identity is already well dgveioped in

s

%\Qe childhood, The ecuilibrium achieved at, this time,
7however,‘1s temoorarllv unset by the QPaStlc chances

(Both bodily and cognitive) which mark early adolescence.,
Thus,.the appearance of a §ense of continuity as an aspect

cof identity is, in fact, the reappearance of an ego quality
) s : . - .
which existed already in childhood, but was temporarily

)

ilbst

-. The’ second aspect of 1dent1ty~-the assumpt’up of a

3001al role-—ls also an important elemenht 0¢ Plaget concept
of»personality, Un11ke will, nersonalwty does not appear.
pntil a@olescencca. The reason is that 4-he development of
personﬁlity presupposeé cerfalnvcognitive functions which

.do ot mature uni‘;il this st fe--in perticular, the hynothu*‘lco—
deductlve mode of tnought. —The anticination and thow
acceptance of a social and occupatlonal role, for example,

reguires the,capaCity to imagine ani evaluate reflectively

- a variety of hypothetical role s tuations--a capacity which
. P )

»

N

matures dnly during adolescence.
In Plaget'®s ﬁheory the third aspect of identity~---

Y
*

.developmerit of a self deflnition--ls difficult: to le“awate

from the‘second.c Both are subsumed under the concept of
péersonality. ?iaget appéars to subscribe %o the Meadian
vieénoint whichfsees one's self-concept as the internali--
zation of one!s sod al role (or, to be more exact,.the .

»

3 . -
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internalization of the other's view of one!s selfl in:
N ',1»‘ o : *

social interaction). In Erikson, this Meadian perspective

is made even more exnlicit. "Identity” formation, according -

»

to Erlkson, is lprgely a brocess of 1oo ring to others for

;

ion of one's- self and is complete only when

oné‘s inner sense of sameness and contlnulty is match@d

by the sam ameness and COntwnulty of one's meaning for others.?

Thus, identity form=tion (like personality formation) would__

appear to devend upon the prior achievement of certain

- .

0

covhitive céﬁacities~~notably the albl lity to assume the

[

gnownt of view of uhe other and the corresoondlng sense of .

r6010r001ty wwhlch develop only in 1ate childhood. :

-5 o ) ”

’

A GENERAL COMPirISON' - : :
Having comnleted our discussion of each of the four’
develo,mvnta} stages, we wish_ now to direct a few remarks

\
tovward mors general issues concerning the relatlonshlp

betieen Piaget's and Eriksonts theories, It should be
~abparsnt ﬁhat,tﬂe greater psrt of th§ dissimilarities in -
the two thedries are real;y\d{ssimilariﬁies in emphasis,
rcsulting ffom~tée fact that the two writersvbeginifroﬁ

jeT]

ilferent starting poiﬁts and with differsnt brimary -,
interests. Piaget treatS‘affectiVé dewelopment as an
adjunct to cognitive® deve lopment, while Zrikson deals
with affective development in jts own terms., Most of the

differences which result from this fact are differences

A b

- . . .
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Yeen discussed in the ‘previous sections .and shall not

in conﬁent rather than_io-fonm'or method: Tﬁese have
occupy us further here. )

'Such'differenées; it should be noted, do mot in
any way make the two theorles 1ncomnat1ble.  Rather,
they serve to make them conplementary, and ripe for the
sort of synthe31s we have attempted 1n thls paper. In
addltion to uhese dlfferencee~cf conﬁeggjlhowever, there
are other more fundamental differences between the two
theorles. These dual essentlally wlth issues of/methoa-
ology and.are less ea311y resolved The first such issue

~

pertalns to the*nnture of sclentlflc explanation. The
N e

second concermns the issue of continuous versus discontinuous

develonhent.

In Plaget's theory, affective develooment is treated

as an adjunct to his.major concern, cognltlve develo“ment.

As such, it cormony assumes the role of a dependent varlable,h

‘wthe"cognitive develovments assume the role of indevendent.
variables. Affecti&e'deQelopmenps_are eXplained either as
the direct effects of«cognitive developmen ts, or th}ough
the ooeration_of some homeostatic mechanism reeponding to
the distupbiog influence of cognitive devédl oprients.s In
either "case the mode of explanation is'essentiallv_causal:j

affect1Ve deVeloomexts are explained in terms of thelr

v’
cognitlve antecedents.s Erikson, on the other hand, is,

" more 1nc11ned to functional exolanaulons--so riuch so, in

-

J96928
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fact, thit it gives his theory strong teleological over-
-

.

tones, Ezo developments in childhood are most often - .

\ ‘ - -
discussed according to what they contribute to some future
-

adult personality, not according to the factors within

[ : .

: - the present and past situations which motivate them, In

other words, development is explained in terms of the

-

capacities which it produces (functionally), rather than ;Li
in terms of the motivating factors which underly it (causally).

The only major exceptions to this tendency are (1) Eriksonts
ezplanations of unsuccessful "ego development, which tend to

be much more causagﬁ and (2) his emphasis in ths very .
earliest stages on biologicalfmaturatioh as a céndiﬁionigg
T ol - .
factor for ego development. ‘While positivistic social
: . . 1
‘ science woul il tend to‘side with Piaget in this issue in - :

favoring causal as opposed to functional exﬁlanations,
as we h;>32§uggested elsewhere,xberiksonWS attraction .
to functiénal explanation wust be un@ersﬁood in light of |
,his subordination of theoretical to therapeutic aims,

~ This same difference in oﬁjecti&es (theoretical vs.

- therapeutic) is elso at least in part responsible B r the

oprosing positions taken by Piaget and Zrikson on the’
i . 3 . , '_')';!

ssua of continuity wvorsus discentinuitye. As we hope

o

Tpee

) to have shown, desvnite appzarent similarities in Erikson's

and prlaget's organization of their theories in terms of \

develonmental stages, the two writers are far from agree- ‘ .

: . ~ment concerningz the nature of these stages. Piaget
B o ) B =]

~

L NN
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stresses the continuity between stages (and, we feel;

"

‘amplv documents thet continuity). Each arfective develop-

v . 4
mant is preceeded and prepared for by a series of lesser

i

develovments--each similar to those which follow it, but
also lecking in some essential aspects (usually for
“want of certain necessary.cognitive capacities). For

example, according to Piaget,autonomy (to use ome :of

/
Erilkson's ego strengths) is not the achievement of a

-

4

'singlqdavelopmentalksta@e, which fails to exist in previous

staves and is not significantly altered in subseguent ones.
Rather’, each stage (except perhaps the very earliest) has
‘ﬁ . ¢

its own form of autonomy., These change in conjunction with

other affective and cognitive developments, yielding, for

3

is ovite distinct from the cooverative autonomy of late

childhood, Erikson, en the other hand, stresses the dis-
contimuonus nature of the developmental stages. His theory
» . -

i% based on the principle of epigenesis, which taken in

its' sirongest sonse maintains a fixzed seguence or ego -
developments and a strictly one-to-one correscondsnce

. -
“between life stages and the development of ego strengths,

. . L . .
¥hen nlaced on the defensive, ‘Erikson ususlly concedes to

a weaker interpretation of epigenesis which recognizes

the vossibility of lags and leaps forwgrd in the epigenetic

I
s¢hedule, and esvecially of the existence of certain ego

capacities in some form prior to éheir time of ascendancy,
. * '

r

' ‘ J:jO(;O '

example,,an,egﬁ:cé&tric:auiongmgfin*eaply«chihﬁxumLﬁhignHWW'
£y

-
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and of thé'ﬁossible continuation and modification of .

parpicula% developments in later stages. One must
look in véin through Zrikson's writings, however,
attempting to find aﬁ adequate diécussion of such
e;rlier and later manifeStétions of each ego strength.
The absence of such an‘analysis would”appear to be a
serious omissioh in Efikson's.theoﬁetical writings,
and a critical shortcoming as compared with Piaéet's

-

theory.

N4
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H , 1. Piaget's most systematic discussion of his
theory of affective development 1s i the essay "The
Mental Develooment of the  Child" in Six Psychological
N Studies. JIn this oper we shall draw heavily rrom this
essay, as well as from ths discussion of affective
development in Piaget and Inhelder's The Psychology of

the Cchild.

L 2. While we wish to register disagreement with

the extremely ‘ided istic (or mentalistic) conception

of developrment implicit in this approach, we shall

attempt to be faithful to this aspect of Plaget's theory

in the discussion wnich follows. An adecuate critique

of this facet of Piaget's work would require first that

we untangle the multiple contradictions involved in .
Piaget's peculiar combination. of idealistic theory with

" emviricist methodology--a considerable task, and much

beyond the scope of the present paper. .

- o " 3. Erikson; Childhood and Society, p. 249.

.~ Erilson, ibid., P. 2583.
5. At times Piaget speaks of a mutual causation
between cognitive and affective structures (see, for
example, Six PsvchoYozical Studies, pp. 69-70). However,
sven here 1t 18 ciear cthat change is always introduced
into this system of eirculev caueality on the- coznitive
rather-than the arfective side, so that the situation is
‘not truly reciproc 1, but involves a uni-dircectional
” - causality with a feedback loop. . {

) 6, Here biological develorment fulfills the same
role of precipitating affectivs developmal ts ‘as cognitive
development in Piazet's theory--often with the sane
emphasis on eouilibration, ' -

7. See "Erikson's Theory of Rvpigenetic Development:
A Case Study in the Role of Theory in the Human Sciences.”

- 8. Erikson suggests this himself in one of his few
explicit confrontations with Piaget -in Insignt and Resoon-

)

+ sibility, pp. 13L-141.

4
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( (Standard Edition; v. 19, D. 235) qnd "Instincts and
. their Vicissitudes" (Standard Edition, v. 1k, p. 1L43).

oy

9. Piaget, S5ix Psychological Studies, pp. 2&-29."
10. 1Ivid., pp. 20-21. ) "
11. Ibid., p.-29. | "\\ N
12. Ibid:, po. 19-20. o |

13. 1Ibid., pp. 36-38.

1lh. Eriksdn, Childhood and Society, p. 258.

15, Piaget, Six ?sﬁchological Studl es, p. 39.
- A

16. 1Ibid., pp. LO-L1.

>

17. 'Ibid., pp. 13-Lb.
18. Ibid., p. 46.

19, 1Ibid,, p. 19. -
20, 1Ibid., p. 55. ' \

21. Ibid., p. 57w , |
22. Ibid., pp. 58-60. . ° | o ",
23. 1Ibid., pp. 60-61, |

2., 1Ibid., pp. 62—6&- i .

25. ‘Ibid., p. 63. ‘ Lo

‘ 26, 1bid., b. 6L.

27. Tobld., pp. 56-59.

26, Ibid., p. 6L.

29. Ibid., p. 55.

30. Ibid., o. 65.
''31, Ibid., p. 65.

32. Ibid., b. 65. .
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33. ‘This threefold distinction is not made explicit
by Zrikson himself, but 1s implied in most of his discussions
of the concent "1d°ﬂt1t, For exemvle, in the opening two
parz ‘raphs of hia sirrmery of the fifth stage in Cnildhood
and Socistv (pp. 251-262), Zrixson discusses identity first
in terms ~: g '"search for a new sense .of continuity and
Sumeness” (our first aspact’ of 1dent1ty), second as "ego
identity" (our third aspect), and third in terms of the
ssumption of socizl roles and the anticipation of a cereer
(our ceccnd aspect;. For a more exact, account of the difference
between "ezo identity" (our third aspe&t) and mere "personal
identity" (our first aspect)--a distinction which is scme- -
mnat dlurred in the Childhood and Society passage--see
wrifizson's ]unﬂcltv' Touctnh arnd Zrisis, p. 50.

3., "It has even been sa2id that persoqolity is a social
producr liniked to the role it plays in society (psrsona =
thezrar masiz)," I% is not eltorether clear the extent to
wnicrh rlam2t is uilling to subsc rlbe to such a view, although
¢:azrly he is not wholly oprpc~d.to it.

35. Zrikson, Childhood =nd Society, p. 261. ‘

36. At timeb riaget spezks of a mutual causation
betwesn co~-nitive and affective structures (see, for
eX¢1ﬂle, 5ix T»s‘n:n:)lcmlcal 3%.:3ies, pp. 5$-70). However,
even iiure 1T 18 clear tna: c-unze 13 aliays introduced 3
into this system of circular causelity on the cognitive N
rather than the aifective sile, so that the situation is
not truly reciprocal, but lﬂVQchS a uni-directional -
causality wich a fcﬁdback loop.

-37. iero %iOTOQical developnent fulrills the same /.
role of precivitating affective developmm ts as cognitive
develepment in Pianmet'!s theory--often with the same
cmnhesis on ecuilibration,

3% See my "Zrikson's Tneo"v of Episenetic © volopn°nt:
A €Cize 3tudy in the Role of-Thcory in the Human 801ence

~39. .Erikson suzgests thiz hinself in one of his few
*nlicit confront acions with Piaget in “nsicnt and Resoon-
51b1*itv, no,. 13L- .
\
—
N
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}beyond tne scope of the present paper.
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MNOTES
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1. “iaget's most systematic discussion of his

B »
theory of affective development is in the essay "The

Mental Desvelovment of the Child" in Six Psychologl cal
Studies. In tnis paper we shall draw heavily Irom this
escay, i uell as from the discussion of affective
develoomant in Piaget and Inhelderts The Psychology of
the Child. : -
— ) o .

., 2., “hile we wish to register'disagreement with
the‘exﬁw*ﬁ,ly jdealistic (or mentalistic) conception
of dnve! .omént inmnlicit in this approach, we shall
gtthnt :5 be Pfaithful to this aspect of Plaget's theory
in the -“.scu3sion which follows. An adequate critique
of this “acet of ‘Piaget's work would raguire.first that

" we untan~lo *he multiple contrazdictions invo kved- in
Pieaet's veculiar combination of idedlistic theory with ¥

empiricist methodology--2 considerable task, and much

-

3, To emnnasize the radical nature of the change
jrvolved, Piaget. refers to this dsvelopment as a "miniature
Copernic.n revolution" (8ix Psychological Studies, p. 9).

.. Ibid. p. 15.
. Tbid. pp. 15-16. o “ y

5

6. 1ibid. p. 16.
7. Erikson, Childhood and society, p. 249,

8. The idea that the infant passes through an early
stege in which the ego does not differentiate between it-
self ar 'the external world is important for Freud, and
apoears reneatedly in his writings. In Ccivilization arnd
its Discontents (Norton paperbick edition vD. 11-2vj, lfor

examplec, nhe uses this {dea to exvolain the oceanic feeling"

of onen-:;8 with the universe--2n smoortant element in the
genesis of religious ideas. If Freud's speculations con-
cerning tne relationship between primary ego-centrism and
religious sentiments are correct, ghey would appear to be .
directlr relevant to zpikson's theory, since Erikson too
locates the ontogenetic source of religion ir the crisis
of the rirst stage. For other examples of the imoortance
of this concept to Freud see the two essays ”yegation"

- xw——
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THEORINS OF IDENTITY FORMATION

-

9

INTRODUCTION - S Ve

The foliowing‘pages concern theories of identit

and identity forhation ( sometimes referred to as the
formation of sélf). The discussion is organized.into .
fthree major sections. The first denls with psychoanaé
lytic 9dﬁheptions of ego, self, and identity, and.pﬁrsues
- ia éome éetail the concept of identity articulated by,
Erik Frikson.. The second section deals, somewhat more
briefly, with thres additional theories of self formation,
including thé behavioralist psychologykof B, P, ESkinner,
the humaulstic psyfﬁﬁloéy of Carl Regers, and the social
psychology of Gedrge H. Mead. ‘'me final section compares
ditffering conceptions of tp? re%gtioﬁship tetween self
andr%opiety in theso theories and suggcstsifeformultion
of the concept of identity which is more relevant to

issues of social change, than the ones above.

* .
’
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Within the psychoanalyiic tpalition, tre concedt of
identity and the process of identity Aavelopmens have re-

ceived their most extensive ¥reatment in the writings of

rik Zrikson. In tais section, our major concoe’n will bo

L1}
oy

-,

+to present as cormprehensive a statement of mSrilizon's theory
of identity as may ve pleced togeher Iron his 2xiondalve

writinrs on trhe sublect ond to show shg ke, imdortance ofs
~ \ .

the concept of identity to wriksonts psycholosy ol 7270 ~ig-

v

velopment, However, since Erixson'sltxéary cannnt Le ade-
auately ﬁnaerstood apart Crom the psrenonilybic tr;diﬁian
from which it evolved, it will te neassonly to nralace our
discuzsion of Zrikson wiEh some readriis ¢oncIrs iNg 5ot of
L okpadision: Mosud

nis most important preieccs.5073 in thab

and Hartmann, - .

treud's Theory of E-o Dovelopriang :
Zreudls concadt of e ego Ly 1amply imp  iiei in, ond

in a sense & iiriv‘tive or, his eonnngsh o7 W iri, ard 10

is with hisqﬁ9&copt of tha 11

. cussion of PFreud., "he id, or ¥Freui, repredtitti Ll instinc-

tual basis of the psychic system, It is the obscure, inac-

‘ckssible, and o3t arcialc pars of thz r~ersonn

. T N

|
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@e know about it has been. lsarnad indirectly by the study -

2 of dreams, free assoCiation, and the Qormauion of necurotic

o

symptoms, The id is ubG}OlduSt °1emon of the psyéhid_appar~

»

atus, It is thne s°at di all J]OlOglCull" d6”l¢“d insgtinc-

tual\drives, ‘and, most importaltly5 it is the’ ethu31ve source
A X

»

nature and .the funbtiqn-of the 'id in the following statement:

.
0

MInstin cuual cathéxes seelding Aigcharge~--that, in our view,

S R 1 . . nY -
is 'all there %& in the id."” According to Freud, the sole

contents of thgﬁd are ideas of immediste gratificaction, i.se.

x

“Myishes.! Toe. sole puppose of jthe id is to provide Zor the,

.
» . ~
o

.. Iree and untraz ;melbd dl:C aPPCwO' QU&GC&.OL excitation aris

e

ot
|.4
‘_1.
=
}_:
'5
I3 3
Y
}J‘
4]
L
—
=
-t
o
s
).l
O
-~
ot
-

T
)
4]

. . . 2 e
ing from somg;{tlc S‘OU.'PCGSo In \

Y

id oper ates 'In accordance,wiﬁh the Wpleasurs nrinciple’ and

_ _— o B \ o s . '
by means of the "orimary process.” Thie "nleasurg principle”

denotes the biologically grounded imparative to kecp the level

. .of bodily excitation constant and as loy-as possiole., The

’ -

'”Drimany,nrocess” sccomolishes *this function threusn the
I , ‘ ‘

vmnpdlaup dis Cu1P78 of tensig tnrow;h Jpunteracting vodily.
actians. \ ‘ g i ‘
Because it does not talke int% donaideration ¢nvironmen-

! tal °';geqcies rd because it ioe% not bepefit from 1earning,’

the nrlmary process has a llmlteawcanJCLty to p”o;gdo aratl-..

flcatlon. As a consecuence of tnls insufficiency tnere is

Aruitoxt provided by Eic:
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of ‘a1l psychic energy ("libido"). Freud swmarizes both the °

.
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ormed out of the id a new mental agency--ik

L
governed by'a new oninqip

l-"
( t'
)
o
g
Q
3
Ct
o
o]
(]

egovis_viqhed by Fﬁeud aO;d specially dlf erent
i . . -3
of the id;.,it is "that part oi “the id which has :sen modi-

fied by the direct influence-bf_the external world."S In

.

accordance with the "reality principle,", the pPLU”Py function

"of the eso is to assume the self-preservation of the organ-

’

ism by inhibitinc the discharge of excitation unsil the ap-

oroorlate object in or COﬁd’ulon of the .environment Lor tine
sg tisfactlon of the need 1is diSCOVGPeQ.v‘ Thig is5 acceomplished

by the devélopmant of hivher-mental processes, or "secoadary

processes," such as reasoninzy out a'satlo_'ctory.solutionw

to a problem by "mental expsrimentation’
solution through "reality testing.” i o : .

" A crucizl characteristic of. this formulaticor. 13 that

-~

e e s e 4

it suvordinates the ego to thg id. Thg 270 has rno purvose - .

of its own\ but is merely a more efficient means of satis-
» ) .

fylng the instinctual drives comprising the id, Furcher-

b

3

more, it hos no energy of its own, ‘but muct deaw it3 ensrgy

ormulatisn are some-

(a0

from the id, Tne implications of this

e =
ST

}.n

e

lace, how are we 50 account

#what perplexin§. Tn the ©

-
S

for the emergence of the ego? % Can the inker play or stine
— T,

and enyironmgnt really explain the conversion ofggthe plea-

e
cr

sure principle into its exact opvosite, the reality principle?
; ’ a L. 5

.
\

. SCEE IR
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vvhat is there wmtnvn tno Ld wnich would deter the or; sanism

a

froem a cowrse .ol cdontinued frustration? Mére importantly, -

-

J

ormulation n podgs a dllemma as to the wery poss1b11 ty

of psychoanalysis #Zs a proless1ont As Freud r°peatodly states,

L]

this

, , 5
the aim of therapy is the strengthening of the ezo. . "Where

ik is, there ego shall be" is perhaps his Tost famous motto.
Vet too many aspects of Freudfs theory point to an inherent

weainess of ‘the ezo.for him to be sanéu .ne about ths chances

for greatly strengthening the ego. Thus thP ubeorv‘miles

the lasting cure of neurosis, thse very aim of psychoanalysis,

¢

. N 5 \ % . . _—.
‘untikely. These problems serve as the point ois departure for_

' ‘ SN

Hartmann's wevision of Freud!s tneory and relfomyiu abion of
¥ A J

the concept of the ego. }f '

1.7 -~

Hartrann's Theory: the Auionomy of the “zo

v

. . .
Hartmann modified Frghd's concept of utne ego as Tzervant

to the id" by developing the notion of the autonony o} the ,(
- ego., The ezo, Hartmann insisted, must ds more than "a devel-

! r21lity on '

-

opmental by-product of the in: "luence of { external

the 1ns,1ncuta1 drives;" its functions must be to some degree

-

ind ependent of the 'functions ol the 1id. Akitoush Hartmann
always emphasizes his coatinuity with Prepd by .striving to

ntr oduce this notion with tne fewest vnossible reper cussions_
3

' AUEENE D FE ,




/

o3
E’.Sol

on the cl

'

:autonomy and its susceptibility to regression,

in retrosbect at least

the ego. st be viewed as a_ fundamﬂntql “eV13101 of

theory.

cal coqceouion ol the

wnole, and by insisting

on the limited exfent

nis modifvcauwon of

The Iunctioqninc of the eg@, accordin

P

explainable only i%>we attribute to the e3o o~c‘ogiddl roots .

Ey)

of its owm., Tae develc

» the result of the impac

L] l
-says Hartmann,

the ezo

*  development analagous to

- processes,

I3

The ego doe

r - present

’

the non-biological portien of the personal

rment of tpe

from the very bejzinning,:
Q‘ 2 2

,
t of environment upon
follows it%s
the development
S not develop out

It i

230 cannot e

of ps

>
nevertheless,

na concept of
Treudts

to Nirt”ann, is
solely

ingtinct. Rather,

ovm inbrrn.timetible of .

3iological

o aufonomy; C s
to Sreud,

N s
riaciions ¢

. is,a<m§hifestation of the adaptive nature of
*? stinct. | K
In introducing this rodification of tﬁe'coaccpt of the
o e~o0, Hartmann distinsuishes betwsen.two fornm
primary autoromy and secondary aubonony. e
terception,){r'-ealit‘y tcstin;, snd other hisga
devrglop only when the instiﬂctuil dpivas fai
diate satisfdctionw R tnouu denying the imp

environmental c81§71ct

- tions, Hartmann nevertheless 31n%1es out several oaszic

-

ERI
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nsists are prior to :nd ird ependent of

unctions which he

[
5
|

’

suca conflict, for example, the ego functions of percepiion,

©

. N é ' ’ - .
. , intention, object compreHlension, thought, memory, language,

and motility. According to Hartmann, these ego functions

v : .are "inborn and conflict—ffeé;”'they are what Hartmann calls
. - . . bl ’ - :
. . . ol I,
. furctions of "primary autfnomy.”,\fn ad#ltion to these func-
> . J -

tions, other ezo functions, although originating as deflenses

* - . . . \J .
azainst instinctual drives, nzy desvelop a relative degrce

'., : RPN
of autonomy r

(as in the cdse of reaction formation). ‘hese

orms of béggvior may underzo a "change "0f function® by

L . . .
, L
. . : - “ ’ .
reans 'of which they "turn from a rmsans into a goal in taeirp
~ - - -
s ownt rights." WThey thereby becors, in dariannl?s yords,
* . .n . o . 7y - ‘ . r;8\, . ‘\ 14
ezo apnaratl of secondary au%onomy. ﬁ
. o o \
Erikson's Theory: the Enicgenssis of the I:0 - -

. Ll . N
Eriksonts theory of ego developrent may be viewed as

b . " . ® ! . . . .
an elaboration of Hartmann's concep® of, the prirary autonony -
of the ezo., 'hat begins with Hartrnann as a refinement aad

extension of Freud!s theory Decomes with zriksonﬂg full-blown

) reformulation. Viereas Hartsann rcastricts the notioﬁ-of
| '/ o \ primary autonomy fo,a'few basic Cc50 fuhc@ions, i ‘ takes

L N it as the principle of all ejo ‘develovment. Furt?prm f ,%
J . . Erikson is more eémphatic about the bioldgiqal nature of the é




O
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230 in that he tradts s30 development as an extension, o'
th%,biologicai nrincinle of epigenesis, Derived from the
SEudy of the grouth of organisms in utero, the principle of

epigenesis states. that , . f/

. . 13
‘

i eee2nything that grows has a r”ouﬁd plan, .
and that out of tals ground plan the parts
arise, each part having its time of specizal

s ~ ascendancy, until all parts;have arisen to

form a functionning whole.,

1

“Tnen applied to the development of the human eg 50,5 this means:

\
that '
es.1n the seguence of his most pefzonal .
experiences the Healthy child, given a '
reasonable zmount of proper guidance, ton
be trusted to ooey irner laws of develop~
rent, laws waich create a succession of
potentlallules for ‘significant intecraction
with those pprcons who tend snd respond to

" him and tho-e instiftutions which are ready
for himn. ?hilo such interacticn’ varies
frerp culture to culture, it nuct re- P

maia within 'the prorer rate and the

pro snounnce' which soverns all epi- '

gen22§§ ersonali tj [road ego: , there-

‘ fore, can be sz2id to dnveloo according
te steps predstermined in the hunan or-
ganlsml, readiness to be drlven toward
to be awnrre of, anid to 1ﬂtcr§ uith a
widering radius of "sispilicant indiv.d-
uals ani iﬂstltuu.ong.

W

icgording to'tnis OP"ulQK&OW the ralationship bztween

.

ezo davelopment and interactidn witnh the cnvironment is
reversed as ccmpared with Preud. iio lonz2r is $"o de7elop-

rient viewed as a response to the impact of the environmert.

” ' )’.)i)(!‘ ’ >
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Rather, ezo develooment derives from the unfolaing of amn

inborn dnvelopm ental schedule, whlcb 1tsel determines the
}
capacity for and nature of the person's interaction w1th the

o

{
°

environment at each stage.

- \
NAlso implicit in the principle of .epigenesis is the

view that ezo development 1s discontinuous: it proceeds

in stages, Each stage is characterized by a stajge~specific

developmental conce TR o r "tasgk," which rises to ascendency,
rneets its "crisis," and, if 2ll goes well, finds its last&ng
"solution" by the end of its specific staze. The human

. "life cycle",ls comprised of eight such stages, the mo jor
' \

cormponents of which are surmarized in fPizure 1 (overle caf).

Tne term "crisis" is used by Brikson "in : Jdevelopmental

<

ganse, to connot& not a threat of cazfastropis, bdut a @

turning poink, a crucial period of inereased vulnerability
2 — - . "11 - e

and hiejhtened potential, Tne successiul resolution of

the tension ovetween these new vulnerabilities and ndw <

-?otentials (in a relatively stable %alance which favors the

1

latter), yields a lasting eso strength or oa:ic\virtuc.”
rd

7]
ct

e
w

to en

0
1

Lsu0 an a

e

1]

Tnese virtues exist in the form of pre:

wm

U

in certain types of behavior (botb porsonal znd interpersonizl),

and ‘age mirrored in the 'structurs of partitular social insti-
, : @

tutions into wihich that behavior is qrgznizod and through
which it is maintained.

N

.0 ‘ ‘ | v , o T
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. ' ’
B
\% ' - A i

-




Psycho-sexual

_ » PIGURE 1

BASIC ASPECTS OF ERIKSON'S EIGHT y .

STAGES OF HUMAN DEVELOPMENT

Crises of Ego‘
Daveloo-ment

Oral-sensory
Muscular-anal
Locomotor~
genetal
Latoncy
- Puberty
Adulthood
éﬂAduith§ga

Maturity

[y

‘Basic Trust vs,
Migti=13t

Autonomy vs. Shame

and Doubt

Initiative vs, -
Cuilt

Industry vs.
Inferiority

Identity vs: Role

Confusion

Intimacy vs,
+ Isolation -

/Generativitylvs.
Stagnation

Ego integrity vs,
Despair .
=

-

C V006 .

Basic
Virtues
Attained

qu?r}

Willpower

S

Purpose

’

Compétencs

_Pidelity

Love
Care.

Wisdom

o

Supborting
Social
Institutions

Religion

Law and order

Fconomic order

¥

Technolozy

Ideology

Fandly and occu-
pational roles

Education, Art,
snd Scizrce

‘Pnilosophy
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Identity and ~fdolsscance

Of the eight stages of ego develoorent, it is the
fifth stage--roughly ecuivalent to the period of adoles-
. cencg-- to which Erikson devoteg'his zreatest attention,

In contradistinction to most psychoanalytic theories of

. ’ . y ! o 5 ‘
adolescence, Erikson de-emphasizes the role of sexuality

as a source-of the conflicts arisinz at this stage. 1In
B °
. fact, Erikson views adolescence as 2 "psychosexzual morator-

ium," as a wort of second latency aaviod, during which sex-

oo

ual intimacy Is postppned in order that other develoﬁmeﬁtal
12

obligaticns may be met, Tn o2fect, Zrikson is saying that

sexuality nay o ignored at this 3.age because it is repressed--

inde2d a strange nosition for a Freudlan to take, but one

- whicn cannot occupy u3 at this tine,
Physiological maturity, coupled with a relative Crsedom
from interpersonal oblimations, maka this a period »f "role
experimentation,” Through such experimentation the adoles-
cent seelcs to "find himself" by Iindinz nimself a niche in
some socctlon of his society-~a niche which is Jimly doziﬁex
and vet seems t> be unicuely rnde =T rin, 7 ‘The dominant
charackeristic of this stoge ic thiak 1t i:'g m2riod o. infe-
‘aratfon, This intc;rétion takes sereral forms: first, the

- T . £ ~ .
o« B . R .
iftegration of past accomplishments and fubture hopes; second,

- <

/ .
the integration of disparate aspzcts of the pesonality; and

o \ DY,
ERIC : S
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third, the integration of the individual 2rnd thz2 3ociety.
These various forms of intenration arz combined in tae
concept of identity, and the search for a lasting sensz.of

iqentity i een as the ego's deveibpmental task at this

stage,

The Concept of Identizty
The ambiguity of Erikson's use ol the tern "identity"
(or "ego-idgntity") is, zccording to EZrilkson, not wholly

accidental, * 3ays Erikson:

-k

So far I have tried out the term iden-
tity almost deliber2tely--I like to
thinl--in meny diffcrent connotnbtions,
At one time 1+ geemsd to rofer to a
- conscious sense of indi¥idu-l unisuc- -
o ' ness, at anotiher to an uascounsclould sirive-
ing for a concinuity of exnarienc:s, 2:ad .
; at a third, as a colidarity wich a group’s 4
; C ideals. In some raspscts the term 2pps:red L 3
: to. be collocuial ahd naive, 2 mere munncr
: of sveaking, while in others it was re-
; lated to existinz concepts in D sychoanaly-
A gis and 9001oloh7. ‘nd on riore
: occasion the word zlipped in move like 2
S
or

(

habit that scems to mzito thing

familiar than as a clarifica®il
1 4
In goneral, Erikson's approach to wmillng tas sunject matter

more explicit has been to apnroanh tire cuiicedt Jron differ-

ent angles-~ biogranhic, clinricil, tiwsorzetical, »tc.--

rather than to athtemnt an srhaustive theoretic L forrula-

tion., In a sense, ZTrikson i3 pirovadly co*rjﬁt in insizting

.

ER)
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tnit to specirf; the meaning of ”‘d’wtlf"'Atoo cxactly would
be to falsify rather than to illuriinase the concept., liéver-
theless, some system;%ization‘and clarification of Qriksonls
use of “the term seems warranted. _ ;7

Only once has ZIrikson himself attempted a systematic

1

presentation of the concept of iden@ity and its relgtion
, .
to other psvchoanalytlc concents. This is in a paper orig-

inally prepered for presentation at tho 19S3 LLdUlnuer

15

Meeting of the American P schoanalytic Association, Hore

Erikson distinguishes four fundamental connotntions ol the

term "identity." "At one time it iden ntity will anpear to

refer to a conscious sense of ipdividual identitys at anotker,
et ottt *

onm
P RS

+o an unconscious striving for a consinuity of nmersonal

character; at a third, as 2 ri.,r‘on for the silent doings
AL LI LA LA

of e=o smthesis; and, finally, as a maintenzaco o) an inner

»

- 1
solidarity with a group's ideals and identitya." To these

four asmects of identity should be added a fifth acspect
much discussed in Erikson's subosagient gritings on identitys
identity as the adoption o = conviacin: and wholistic world-

T eze Iive ac:oachs will socve as

.

view, i.e,, an ideolncy.

the framework [or our atte.pt to clusidaie Sricson's concep-

)l

tion of identity and identihty formation. o

e
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.Sism) and his concept of the ego ideal.

‘as a patholosical coadition accompanyin;; eariain forng of

o f
Tdentite as m Conncidus 3onse of Inliviiuality (3217-Concenk)

According to Srikson, the concept of identity is closely

related both t§ Freud's concept of égo—c;thexis (or narcis-
| 17 ﬁnércissism,” in
Freudt s theoryirepresents a state in which libido has been
wwthdrawn from’ the obj@cts in the outer world and dlrected

at (o” investad in) the eso. This takes earee forms: as a

/
necess:.ry stage in th

»

early develgpuent ol the czo (primary

\

reissisti); as a nordsl residuzl shite -in aculilweod durin;
periods in which object~-cathexes are woal (e3. cleep); and

. 18 . e L.
neurosis, -La2ter in life the narciszsistic libido nich duar=-

~
.

ing imfancq is dirscted towards tha cns is displace! ontn a
socially inculcaisd idealized ero, or "ago ideal,'t The im-

port-nco of these nrocesses {or cza d2ielopment is surmarlinad

~)

by Freud in the following wa3s3142:

The develonmant of the e30 2onsists in a
departure from.thec prinary n;rci:t;:m ard
results in a vigorous aitexnpt to rscover

it, This deo@r?gie is brou-.i nbout by
|93

means of the did¥locoment o Libldo to »n
ar~o=-1deal immosed Cron withous, while oo~
tilication i3 deriveld fronm chz L lument
of this ideal, :

" 3 gy T g - e . e . PEPRPS )

AC the same "tise fn2 oo tis 2l J0oiia
its libidin=l objeci~catnzr-s. It oecons
irnsovaerisziiadl In gonasouzaze Lot 00 these

catnexes and of the Tormat
idesl, and it enrieczs 1%
by gratifiication of its obj
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PulPi1¥na its ideal.
Znrg of the <glf-r2-ar
“ne regidue ol childish =ircissisii; 2~ -
¢ nother part arises out of such ornipotence R
s experience corroboratnes “(the fulfil- -
ment of the ego ideal), 1 ﬁllSu a third
part p”oceodigfrOﬂ ””&tlflCQthﬂ of ob-

ject libido,™

i is n”imwry-~
by

. \
Yith Hartmann, Erikson seems to prePer uSLng tne ‘term nar-

cissism to denote the. lividinal cathexls of a8 "self- repme-

4
. . PO . 20 ' .
sentation” rather than of the ego itself, but ot@erw13e

apparently accepts Freud's theory of m rcissism and of the )
role of the ezo idecal, Turthermore, Erikson sacosnizes in

Frqud's comments on positive self-régard the procursor both

‘to Hartmann's concept ©F self-representation and ais owm

21

005655% of identity, He apoarently apporves of Freud's

suzgestion of a closc relaticnship betueon positive self-

. rezard, narcis;istic ego-catnsxis, attainment of the ezo
. v

eal and gratifyinv object-cathexic,

}oe

vwhere, hqwever, sugmest his prealerence for c2ling with
these phenomena at the level o concretes clinical obsap=- .

N

vation, ratner than at thec matapsycnoloagical leval of im-

~puted libidinal processes.22

b

In his earlier writin<s, Eri<son emploryei the term

"ego §ke1 i j,' in place =of the siimle Loomn TLwnnity!
' . - - R .
: which he nok, es. Among other factors,T onc similarity

between the term "ego identity"-apnd& the mone fanmiliar term

"ego ideapl," and the possibilities for conlusing tnen, forced
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. Erikson’to opt £or the simpler term. Altdhuth 230 identity

and exo ida-1l are in sone Va3 sinilar, sriksonl is nevaer-
D I y

theless careful to distinguiéh between thiem: . . )
{ A . . -
Bgo identity could be said fo be char-
acterized by the more or less actuall: v o,
attained but forevep-to-be-reviscua sense * ) , N

oi the rezlity of tne sell witain social
reality; while the imagery of the ego
ideal couid be said to reoresent a set
of to-~-te-strived-for but fovover-'o+-ru
attainanle Idexl ;0.1ls [0T Tl Seli.=°

L

Identity is thus closer to flartmann's concoept of the self-

represenitatfon thaa to irgudl's contugt of the ero ideal,

Y

althouzh attempted fulfill:sent of the egsn idenl may f{izure
in identity formation, Ip sano*ncr nagssa;e, nowaver, Trike
son” sugzests that it is not so much the self-rrprosepntation

: ' . Al
1tself which constitutes identity, but .2 smbtioisizing

5oca-
pacity of the ogo to achievd a "geactic esntinulsy of such

a self-representation.,” : These apparansly confilictin: re-
p . L J 5

marxs ars roconcilod in Erilizon's swsescion that "identity
formation ... can be said to h%yo & solf-~snozt, »nd an efo

26 ’ '

P r .

aspect,’ . In other words, idantits formitio
2 .

3
—~
o
L0
[$]

subject pole (the eqo) and an objost pole (tnn snlf), and
the concept of identity refers to nel:il.er che e o nor the

. A _ . |

self exclusively, but to the succgs;ful rorully ofkiha pro-

cess by which the ogp ‘effects a cancinuitguoﬁlthe aell (or
T

~  \more succinctly, to Lhe proceqs by which e"o "tdantifies"

- ’ N \
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' .
"self, ' - “; -
Only in certain instancas,'Lowever,\aPe‘eithir the v -
N ) " ) . L .' A
.self—veﬁresencaulon or the proces s{gy Aieh the ego inﬁeef, A
: - . “ .‘,‘ N . 1-'» . L
" gratés the disparste aspects ofssslf into a sin ﬁlﬁ cont1nu~ R
. . , \ e ' N 7 : \'/L
X e - L 3 S - -
Do ous" 8elf-representavion present to copsplousness. Ln ot t ‘
o situations they remgin unconsqious, or at least prewcon~ —_—
. /\f scious, Typically, it 1sv4“lf wnen we. arve thraatened by -
A <k,
; 2
L

A%

core of the many forms or."self-consciousness’

[ .
5° . N - .
- not oguite fully accomplisned- thay tie experience the trant
. : . ‘
sitory extrers consgiousness of se Wf,‘whicg i3 the common

typical for
R

- - N N .
youth, More often, identiiy is experisccad reesly as a -,
N * 0N ' » : . 7 o - ‘ Ny . 27 l N
diffyse seyse of vpsychosocial well-veing, . :
P » . vl o
Identity as ean Unconsc jous S:triving for fJontinuibty '
If the ecbnscious -endeavor to achieve zn integrated and
.l ' s . N :
lasting self-concept” is, so $o spaal, only the ¢iy of the
» ) ' : '
lceberg in the formation of idensityy, wiat Snen of "the pnh-
. conscious aspects of %thé sezreh o fdcutity? Brcause Erik-
L. - . . » y - »
son 2voids L uéual Eewmlﬂ”lowj,:OP de jerivin.: unconscious ]
" ) ’ " Q“ ‘ ! a . ™~
. a “. . 3 . B3 D 3 - 3 )
psychic processes, it is somebimes dIfficilt o discsrn :R,. .
exactly wn2t sorts of wunccnscious mechanigns gssures to o
- ~ AY . o | !
S 3 . o o = 3 - .
be operative here, close exanin izbion of soma2 his, des-~
,operat re giom  ofj bl
’ ) ) ‘ ' Jl ‘ ‘ e
_df“\' . - Sy
. .. . . -
)/ A B i . - " ey
~ Y b R v
) ‘ . () {) é} ’R 3 s
T o L "- o . “> 4 .' ‘:. 1‘ - - .-
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- . * . . C e .
crintions of the adolescent’s striving for conbtiiuity, how-
. B} w7 Y ’ it B . E
& - ever, should give us some &L' 25 ‘to the unconscious tornam-
ies of thls process. In pé?ticular the following two pas- .
. ¢ ' . . T
N . sages should be instructive: )
h ' In their search for a new sense of
conti thy and sans mess, adolesccnts
. . have, to refight many of the battles
: ‘ of earlier Vears,\even though _to do so
. v * they rrast artificially app01nt parfect-.
1y ”611—Fpan1n0 people to play tae roles
L. " of adversaries; and they sre. ﬁvcr ready .
- ~ to install lasting 1Qols hnd“ijgals as 3
} \ guardizns of a final denbluj. v ) . L
. - . ' - - 1 .
- \ N s o .
. : The sense of ego 1dent1tj, hon, is the .
. .o ' accrued conlldeace that #¥he inrer same- *
o . néss end continuity prepared in  the past
o v, =
e oo ' are -magched by the samensss ang contlnuWVy
s .7 - of one'!s meaning for QtﬂeLSq-o 9
- . Thre first thing that should be,clear from these pas~ ¢
C ) . : A —_ L |
: sazes is that the unconscious.strlving for COﬂhlnult" e ,
» . . -ty » e - -
; tlfpsts itself in and £s accomnil d‘thrbugh ovecrt bhehatior
; . of an intefpenﬁonal sort. Thus, to say thaglﬁhe,forration ’
E “ , "of identity is largely an unconscious process is not %o ‘
- N suggest that it is accomplished in some deep and ilrmdanefra-
° ' . . " . s ' -
e ble 1nterlorvleve1 of the human psyche.,  Just a3 on The eon~" |
M ~ » " v
N . :
scious. level the search for bdenultf iz ot a matter of lone- \
Q b ‘e
;o . <,
: S Xy eﬁlstentlal amﬂuloh -over the. qus stion of "Wnho am I?" on -
. ) ’ N : .
- theﬁ?agt of- sorie’ 1sola ed 1nd1v1du°l at the unconséious‘leVel
N\ . Y Ce .
%2 - too the formatlon of 1dent1ty is more of an inter-osy énlc‘ i
' N . .
B FEET - B ) j R —iy ) . . . 7
’ s“ . :‘ < n . . . ' . . ) / ., ':
. ro- W . . ,
F : .
» k . . i -
. - ) r
7 1, i’ Y -
. R . ) . . .
I:KC Nl .’_' . ) » ’ | - -
. o ) 4
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It arises from the selective repudiztion and mutu°1 assimi-

o 1Y
\ ) .
' - IIL--19 ¢
1 ¢ « ) A *
- ’ & !
' _J . N y
than an intra-vsychic pqeua ~enon, ‘ « '
. 7 ; . ’ b . .. v
Aside from this, 'in.the above paszages‘iriltson sug-
gests that identity formation may inwolive unconscious. pro- ™
L :

cesses of proje on and 2cting-out, and the introjettion
of lan ego ideal (to use ths staniard r\sjchcau'lal‘y'tJ.c uevngn—

,.s'n .
ology), and the upcon301ou‘ "talzing toe role of the otber
o

(to use sym bollc 1pteracttonlst fermin alo"y).

2
4 - .
'Iden ity as Bzo- esis ‘ " \
Identity fonmation,‘in Eriksonts vievw, is largely a A
- R . S e - 5 *
matter of ‘syntheoes acco pl;shed by the ego. Taese syn- . ‘
. ¥, : R o K

7els znd in various forms, -

(@]

theses are made on vabious 1

.o ® a .. ,

but most 1nportant to 1de.,1t#'f3;;§t{?; is the synthesis

of childhood jdentifications. Accordiag to Sriksox, iden
y :

tity formaticn may be viewed as the lzsi of a three-stage i
' ‘ : . o T e N
schedule by which "the ezo crows in ever more mature inter-
30 : - -
play w1th the available models,"”  The stazes waich pro- AN

ceed. 1aent1tv formation Jni prepare the odsis for it are;

. - . . - o . P Y . J v~ .:' By
first, the 1ntr03ectlons ol intancy, =nd second, thes iden-
° -
fications  of childnood. Says Iriltson: fIdontity fomation,
\ i L T

»
ot

finally,_bggins ‘when the usefulness ol Zier

lation of chwldhooa 1den ifications, zrd their‘absorptian e

-
Ve
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- . in 2 new co.z;gqu:ion."Bl Hae final identify, then, as ]
: * '
Tixed a: thne end of adolescidnce is superordinaced to any
. . \n o 4 o e ' . LI . . . . S By . ¢ LN
" - single identification with individusls of the pabt: It J
. Tins . . . s nd ‘ L] . %
‘ includes 11 significant identifications, but it also al-
) ! * v ’AY . h) ) .
ters them in order to -make a unigueé and a’ reasonably co- .
. ' . v - . o '
herent whole of them.”3 R
Other levels at which-identity emerges thro u“h ego syn-
’ théses are suzcesped in the following passzaze: .
s, S0 ! ' . . ) . ‘
?ror a genewic woint or view, then, the -
. process- o 1doanity Tormaticr emulias .
as an P'olv1ng CO”“:”L”°tJO"~~ a chn- .
figuration which is gradually 23 C:OllSﬂ“d
by successive ejzo syntheﬂes and recayp-
' theses thnroughout cnildhood; it i oa )
; corfi”uAatlon gradually inteorating con- .t
. stitutional ~ivens, Jd’OSV”OPJth linia-
: inal naeds, faivored C\O“PWuLTS, cloaiiie
. can% YHQﬁtiff.e.*Oﬂ,, Tective oo ingss,
succeziiul sunlima ons, and consiziang
g \ roles,”~ ' .
' ' ) :
Yote that here, as in the proevious trio wuotations, .|
\ 8 < - .
Erikcon strnsses the conJ_Luity ol identity fO‘*IT{OH with ’
: - the =g0 developments of childhood. 3uch concinullb; tenas .
2
¢ - - 7 . ‘- . )
to be owscured in EXlkson'!s writinzs oy Yh1is espnasis on the
B ) - s
i € , . ' A ‘ N )
staice- 9 cificit y/g?’e”o dp elo p ental crises.  owevoer, as '
v . . » ' r A . i
o Erikson is careful to point ouf, evar tlous 1xrteleonmental . -
N Q ) D - ) » \ .. ' d
: } .crises may b2 stage-spacific, ezo devoinsmanh i3 ciill larsge-
. ly a cumulative nrocess.- . - T . '
i ‘ '
.« wnile the end of adolesc e trirg is
, . . , co “ o BN
- . . - : v X '
. : . ! | & ,
; / -
o . ‘
- . ’
. - -
) oA \ . ) ‘
. . R P ‘A ,
El{[{c . . - J i) ) :) s
B ‘ : . [ »

——pr e - 3 T RN e~ by - . - N s .
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the staze of g oveldl
> N 3 - .
9 Cidentity Torration n2icier i,
ends with adolescence: it 1is litTelong N
- development lar 7ely uncon¢c1ou to the N
, - ' ~ individual and to his soclet vo  ‘Its.
_ K rgots go cack all the way to .@he first
- ’ } seLﬁwﬂeco;nltlol. in the bavyis earli-
. -est ehchange of smiles there is some-
. thing nf a self-realization coupled with: .
< o : ' a rmtual recotnition, it . , . Q
' . . Although Erikson is not specific en this point, ha#s
emphasis in the abovs passaszy sugIosts that "solf-reali- '
zation counled with a mutual, recognition" may be taken as
. the ~uintessential crarict eristic of identity-To orgative ' A
situatijpons,. _ T L . : N
i . D'
. . Tdeatity as *he Tctzblishment of 3olidarity with & Group
. Ok} Cd B f
. . . ®
- - . _' - i . s " . -
- , : In the previous pages we nave alwpady witnsssed the 1m=-
; ’ : N < - ' . : '

]
" portance of Yocizl interaction to tha'f?ﬁggtion‘of identity.
i . . . . L, . - . . )
ery situation in which the individual achic®es a new Cop-.
ception of himself iz parallcled oy

;

' “ new rélation bsitwreen.lrinsell and tha L uopmmunity; every acnieve-

. : ment of a new Asmree of continuity 1g. mascred by.a nou degree
. . of conhtinuity ol his eaning in the ejes,o¥ otrers; and every
- g » ,

integration of‘the-disparate asoec s of khis persenility is

-
B

achieved . throuph fhb further integﬁation of himself into

SO . - a |
‘ , the systpm of social reles of his connuna*y _In,fact tne '

- ‘ ‘ ‘soc1a1 factor 1n 1dent1ty formatlon is so impo ﬁunt that

1 .
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by whicl: the corrunity "identiries" tue individual,
Identity formation,..is dependent on the
process t» which 2" society (often through
subsocieties) identifies the young indi-. v
. vidual, recognizing him as,uo’cood wno .
had tq become the w@as ne is and who, be- . g
ing the way he is, is taken for gronted,
...the corrunity in turn fTecls "Secoznized"
- b; the individual who csres to ask Tor
recognition; it ‘can, by thg sans tolen, d
2301 do ﬂolJ-—aﬂd vens 2 ullv--cajectad oy .
ghe indiviiual who- docs mo: sadm Lo care.
A ccA“Anluy'q "a"s of idansilwineg the
/ individual, then, rﬁﬂb more -2~ LEsy suc-
.+ cegsfully the ~individualls Zn73 ol idor-
- ti?ying nimsell wilih others.,¥-

K]

Identity thus depends on a mutial precosniiion bstveen the
*_R

1ﬂd1V1dual and the corminity and on the ronfnmocil adapta-~

1Y

tion of “the ons to tho others. By 3traessing the social

element ol identity formation Erilkion does nob thieredy

B
mesn to negate the importrnce of the “individuzl o270, or to
. ¢’ i )

\ . . L3 L3 . - R n » ’. - .
suggest that identity is achicved.tnrouza tlhve - individualls
. ' w ’:
© comple€d surrender to ~1vpn social roles end exnzctations,”

‘ ) t

The‘process of iden%ity formation involves a rufiil accomo-

dation, i.,e. acc omoiatwon an the vari of the co”xngluy as

»

well 2as the.indfvidua%: or ih frikcantc imods, Tan inpliclite

%
ey

mutual contract between the iniivilnal ard sociehy.

- . % N

)
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T .entic: zs tna “lonsion o an ldeoln iy
i ", : ‘ ) _'. .
: In using- the serm ileolof;, spikion el not rosorict
‘ : himself  to the nzrrow ~blitical sense of the word, nor does -

4 . . .
. ne use it in a necsssarily perjs yatlve scnae, Asccording
to Zriksor, "an *deologlval system is a co..:rant dody of

.

shared im.zes, ideas, and itcils wqﬁcn, whether b.f*u on 4

ormul .ts d dogma, an irolicit eltanscuivunsg, 4 nr nly’ _

stroctuped . orld imzze, a po._tiscii creed, o7, fpon i, 20

Y.
—
(0]
n
9}
(L]
e}
e
J
s
*_l
g
)—A<
-
.
A
<
—
J
I.—‘
b
P
[N
ot
0]
i)
~—
-
[}
;
u

sc'enzific cres

-
. . 1A . . . . .
vwav of life, ™owovides for 7o yirticinanss a counrent,
- ) ) v
’ -
if systeraticallr sym 1ified, over-all oricatagion 1n .
’ ¢ : . - IIBJ ’ EET - N ‘
space and time, 1n means:and onis., Clacloseatsod Inonas e
° » * . R . , ) .
sense, '"idenbticy ard-ideolomy e Lo 2% 73253 0L Lame
' n Y s e Do . . .
rocness, ” Tt is onlw witrin the Ilxed Swapa o 1 7 able

to conzsrmict a stabls and 1azting vier o0 imdalt,
‘ Arikson su~~ests eizat 1ifrerent frnekhpins toooush

~ whieh ide loxv servas to OTAL7 7 figesingy Jovastio in

c
1ixls:eence. - imolisnic ileclos 0T A
¢ -
’ (1) a sim-litict »oors ol owt SRR
©owhich anenrnasos TlL ol s oLy .
. shuz esunsersscse in oLl ERRNSRCIMRS
' sion's (Z) soma strer Ly Joll 0SQec Lo
b ‘ . , fAcance Balieen the intoy o s e als
i " ond evils :nd e »ood L owoTacl Lo LT3
~03ls znd dangers; (3 A% cpoopriunity [or
. exaibiting sone und formisy ol - narmancs
: an? hehavior countersncrning indivri
' , identity-consciousness; (1) inigceant to
- ) a cn %e%‘ive exverimentatisn wiih foles
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‘. ind technicuis shich nilp orvercoms 1
‘ sense of inniblifion ~d pJP\Oﬂ“W Zullsc;
(5) introduttion Into tne dsnos of =hc
srevailins tecymolo znd thus into
sa“c+1ongd a;;7?egulﬁted C“W78ult10n,
(6) & cesomraphnic-Histori czl world irags
as i ;“are orc for oiae youns individual
buiding’ ﬂdeﬁulty, (7, a rﬁﬂuonale for a
sexual 7 of .1life- comhasible witnra
'convincki wrstem of oSrincinles; and-
(8) subﬂlsiﬁon to leeoders RO ,..2T8
‘above the aﬂblVﬂ&ence of the pzrent-
‘child relation.

A ]

cormitrent ar¢ not vithould
T ~.
dangers.

. | -

TIdontitv Tbrmation as an Integrative woe23S
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Srin on, ‘cannot b2 de!

IS

identity is formed.

only the first really spealks to the guestion of
} T .
tity is; the others approach the matbter izdirectly, in terms

of how identity is formed., The undenlyinz tiiread in each.

of these descriptions of the procscss of identity formation
! \
is that each viéws identity formation ak an intezrative pro-

PR

c2ss, This integrafion may ?e secr as oneratiiz on swo din--

»

tinct dut 1nte"rehiréd domains: intraﬁpsyc:ic1lly and 1ntar-
e ~ s, L. DI .
psycnlcally. ‘ﬁ@ere is anylntegraulon of disvarate aswuects
. :

: - .

.of the peruon 11t] through the unconsclious striving for con-
tinui%y‘and throu-n syntheses accermliziind oy tha oo und
there is the integration of the irdividual it the 2oran-
4 + . ]

lA t of given roloe axpcern :tlons

oy

ty in terms of his Iulf

1
and uiS adopuion of tne ideals and 1dv010ly ol the Sroup,

ese tyin processes Aare dizlectically related: intesration

: . e . . LA L.
of‘th;\first dort is possidble only fo the eo."hani tral 1T 13

paralleled by- integration of the sacond ort.
M L)

.
?

. The2atholn=~iss of Idenbity Formalbl

According to Erikson's sci2.’z, 1% 7. nod velanmontal
stage or crisis there is ~ash the poteadial Uor uie svelon-
] s,
ment of a unigue ego.strenzth ani ‘the vulner o a

unigug develodmental pathology. At the sbaze of adolescence

Eriksod/éingles out "role confusion" as ‘the rmost likely or

oo
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most characteristic vnlnorabilizy. ~izlose iiag

son's writings on identity, however, o..0us »cle coniusion

to be only one of severel pathologies typicel to adolescence,

»P.
For exawmple, 'Erikson also notes the daonger of the develop-

rient.of a deviant or '"negative" identity. He also men-

tions the possibility that ideological corziiirient nay talce

~ .

the form of .the adoption of a secure tut stultilying

auz

itarian ideology.

total-

These tirege pathcl~zies may b>

-

in terms of the atove conception of iifntity formation as

«

~slated to one anotner

NI

a process of dual integration. .
) L)

‘ 3 s ) IRk ~a 1
viewed as a,successful integzration at inz irntra-ssychic lev-

Bl
2

el, but which is accomplished at ‘the expanse of a failw

b S
o1

=
e
o)
o
(@]
cr
(]

becomes integrated in terms of its 373928

'] M N - . » . . -
roles and norms of the society. Convarsely, 3uLni33201 to

8 totalitarian ideology ray be viswed 28 & totally accorio-

dating integration with the norms ant visws ot a culturers (or

subculture) but which is accomdlisned in oo absnsnce oI the
" - . 4
developmént of an indeperdent and fypoemaallccins agrated o,
o io‘: »
finally, role confusion applys only =9 slnse exhrome situa-

I 2
tions where there is a failure

£5 achieve inte~r.sion either

-

i

-

- . ‘ J
NG i | e

. - .J'?h')g

- : Ve
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_»In Freud's theory, jou 11111 recall, the ezo !

was de-

veloped out of the id by, the coptinual influence of the ex-
J & -
v ternal world." The ezo thus came to form T interfac

treeﬂ the id 2nd the external environment. It arose out of

v

'%he ‘ihnevitable conflicts arising

stincts sseking gratification and en in

en non-ndaptive in-

snendent and objec-

K
tive external reality. A comparison of Freud's toncept of

1
”

the eso armfl Trikson's'con ncept of idnntity shows whem to oe

structurally very similar. Ego identity, accdrdiu;sto Zrike

r ¢ son, is that part of the ezo (und of the perconality as 2
. X

whole)‘which is elosest to ths external social reality. It

"is, as with Treud!s "e;o”zrzgg_ipterface vetween the psychic

apoaratus and the external world, In a2 sense,

say that Erikson transposes wogudls id paychology to-the lev-

[ )

el of the ego by giving the c¢30 gttributes ‘which . .Froud as-
/ 23 J 5 g =)

bl
p

' &ribed only to the id--i.e., a biolo~icl basis »nd an auton-

omous developmental schedule, Erilison concentrates in

. \ the concept of "jdentity" thosa asproets of the eno "mich are
She¥nass unfiro:rentally'

the least bio%ogicglly deterriine 3 oard

(influenced, 10 that the identity vacened Boe Jocus for a chir-

.- acteristic whicn Fraud attribated to tn3 0z0 2S5 2 nfole-~-its

role as a mediator befween biological and social (and dther\




, B II1=26 B

or s P Ead
ﬁﬁftrou“-Jtal) Torens,

T™e effegas of tv3 53 tpancfmacion 202 proiound, 3y

©

treating ego developrent as biologically jzrounded, Zrilison
chanzes the concept of insdinc: from ~ view whicnh Se2s in-
stincts as "blind" (i.e.; non-adaptive) to ons which sees

tndh as inherently adeptive., s a result, the interiace
- N . ’ ) '-

between instinct and environment noed nd’ ve a. point of
. i

‘nececsary &nc unresolvable conilict, .ns io is for Frnud,uu';
but may instead be a point of pre-establishad harmsny. This
_ . - i

1.

harmonious.conception ls texcn up bj 7 ilzgon in »pis.notion

of "mutuality" or iépg—wheeling” of generations, in his con-

ept of an "h"o"aﬂe-ﬁfpnc‘ao" ﬂﬁVi?Dﬁ?fﬁb” and his view of

4

*O

the nature and function of zcncial iﬂo,lu”hLOﬂq;

1
v

Erixson uses the,term Memptuality! e poler to the co-

™

ordination of payé¢nic neads 2ni copactiics becusen jenera- -

tioms which serves to promohe tre contiich-fren a:vnlopmeni

of the human ego =andl the in:e-ragion oft the

his society. -Srikson postulztes vk e calis
y p .

' .an 0f the life crcles": the.vunrasidniabizves o soninty, shne

"caretaking D?P?OHS ape cooriineted oo o tovchoring indi- ;

. - vidual by their coecific incors »7 AL urensns Lo hils nesds
. . 4 , / .
ec

‘and Dy pnase-spe

cenetic schedule inswoes that :ne,praiisnasiuyéns of differ-

« .
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ent generations/sc.ve Lo promone LSne 59 develoorment of one

-
* another, . .
- ' - ¢ .,
Tais mutuality creates for the sroWing individuzl -a ser-
. - ‘1..’ N
: ies of m v’ "oy bl Vi t alsb which are tuned
P pverage expectable epvironments®. which are aftune

‘

to his developrmental needs at eech stage, and to wﬁicﬁ he is’
himself "preadapted.” _ ' )

The specific kind of *rea“apbcdnevs of .
, the haman infant--nanl’, the reddinoss
to grow by epipenetic szens through D8y~ .o
chosocial crises--calls hpot only ror one
besic enviromment, bul Ior’E\thWQ 5C~ ' : .
cuence of “efnectaolc envir;nments, for
as the child adapts in spurts and stagos
heyhas a claim, av.any ziven staje raached,
to the next ‘taverage’ anvecfaole enyiron-
ment,? In other words, the numan environ-
ment as a whole nuct pernit and safe: uﬁri
. a series of rnore or 1o s discontinusas and -
’ _ yet culturally and nsyeinlonic cally consis-
J tent rlavelcovrients, e=ch exteanding fu_,hor,7
along the radius of eAczﬂllv; 1i7e tasks, '
r
.The concept of mutuality oxtends even %0 tha <enesls

’ and function of socidl institutions.:

«

Tach 3uccess 1ve stase il cri s iz hing a’ -
anncizl relation to-one of t:'» vasic
instituti ondllxed arilr:vors ST NAn tor

the 31mpla reason that the
cle and human insticatinng
toretnnr. The relation Las
twofold: each FOﬂev:tlo' oelvs

"institutions tre rﬂ"‘v‘ﬁt 0" Tnlarclile
s \ needs and youthrul “avvOT arlopecnives

From tnem--as 1ot cs sy, intsod, Sule
age to Valntaln tioir fnstizosioatl vital-
ity--2a sp& 1flc re*nisrcangﬁt of cnildli:

vitality.

) oo T : . ' . s.: .

S 2 i e . ,
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P
ms institutiorial oreer of goecinty thns t;ﬁds to be
‘ . L.

so constructed as tg m33t 2-d¢ invit

.

‘pentimlities for ego development

courage the proper rate and th

L9

_Eéch of tQé ma jor so

’

unfolding.

. ' -

science, etc.,--reflects ‘th2 needs
X 2

Tar staze aof develobment ~d is 2

‘derived frqm this SLage. °

ASAN

- P
~
TLAS

a "psyc cnoanal;teg soc&oloqy

. conceobua;izlne-vnn' environnent

= vor o% ¢hé” generatioas to join 'in

#, - :
“¢0of providing in intcomgtet serien

. 51
environments., " > -

Given bthils view of trnn cocinl sy ly voad lie cosres-t
* -
ponding emphasis on integration, 1% .5 no+ oaenrising that
Erikoon zives do much of niu 2tsention O cdalaccancg and
~
-~ T w by 1 4 . . ’!.\.-” T T by ,1“07)1 ot
ita .problens, ic it ts aht Liids U] gL 0TI 0
the integra“ion of eacn nat senkwvallon Lnto Lav tnasitutisnal
. . "_ ‘0 ) » A
structure of sociaty moets e Mot oA, oarst e a8 sarousn
PO 2 woinve o vie

the process ol ldentity fof\ipion
A . -

{8 sccomplished.

> v
0 .
N b
12 * ~ b'
l' ‘
e L
' ‘ . Vgt } 2
/ Mg dn
vy 1Y f v
- cra v ae b v :
D e e

and

llglon, law, economic institutions,

to chowwi a3

te a s ccassion

galeguar~d and en-

e proper secuenco .ol their

cial institutions--re—

u,chnolonv, education)

of the ego at 2 particu-

-
~
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. g psychoanalytlc tbeory is’ only ons'of several contem-

porary apnroaches to the issue of the «ormeu ion of 'dentlty

. A
. (or, as 1t is more often termed, the formatlon\of self).

In this sectwon vie shall consider three ad 11ulonﬂl apuroaches,
both for“whﬁt they themselves contrivute to our unda*stand--

\u/,' ing of identity and in ordsr %O highlvvht and e?nand ugen

> .

eertain elements of the psychoanalytic conception, S
-3

L -

: : N
of thought n psychology., The Ti ”st anproach the Fgeudlan

or psychoanalytie, Qie already been dealt wi;ﬂ. Thy second
. ' . f
.~ is behaviorism, also known as associationistic or suﬂﬁulus— .

- : . P 4

T response psychology. The third 1s gnown raripusly as human

ist, exxstentlallst, or self-actual; atlon D""CPOlO y. Theses

g
latter two shall be discussed in the sactiong which follove.
) . . In addition to these, we shall also ve concerned with the
' ‘ {
) Meadian or symbol;c—interactionist pa2rsp pective on ilcntity.
A ' ' ' ‘
e ' _ . -
The Behaviorist Apvroach to Identity
o According to Skinnerian be »viscrism, rian (i.o0., men's -
. 1 .
T behavior) is almost wholly conditioned by nis environment.
) The only residual not determined by environmental conditions
. is & limited number of instinctuzal reflexes. The basic con-
<
f ' ,
L ) 7
I \‘1‘ 7/
- ERIC , ~. 0097 :
M ‘ o
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‘pole...The identity conferred upon a self arises from the

¢ . ' 7 v

E3

cept of behaviorism iLs “h2t of the reflex, or stimulTa>reé=

/

_sponse.arc.‘{Evexy,huran behavior or Datte”n of tehavior

(response) may be likened to a .contingency in the external

»
‘ o ~

environment (stlmuluu) waith- acts~as a ”ewnforcenrior that

beghavior, The 1mooyuance of internal or mental’ medlatlons

between stlmulus ard We°bonse is m1n1m1"ed. Mental states

-

do not contributs to our VnOA*edre of the deuerm1nants of
\ -

behav10r~—they are eo;:h,homenal and not causally linked to

v
.

Vehavior, : ‘ ' L .
Cenerally speaking the conespt of identity is foreign

to .the behaviprist approach, There is some discussion amqng

~

behaviorists, nowever, over related concepts such as identi-

fication, internalization, and, in particular, sellf-concept.

(oed
e

Por Skinnerian behaviarists, oas'!s self-concept is, in the

N

first place, determined by tae soc1al eﬂvwronment,.and, in
) .

the sscond place, oftentires an extreme distortlon of one's
true nature, In pqrtlcul T, enl»—conceots wnich encorporaue

a feellno of autonomy or hwcq are it ame& in’ mo“allstlc terms

N

(eg. 17‘1’3.kson's "hoszic v1rtues”) aré culturally fostered il-

1ustions. The only scientific rieaning we e g

ve to the

[N

qu‘s\iﬂner v'n the follow.ing state-

Cr)
.\‘

term ("self' is expresse:
! .
ment :"A self is a repertoire of behav1or appropriate to a

given'set of contingencies, and a substantial part of the

conditions to which a psrson is exposed may'pyey a dominant

!

\

R [T )

.
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coninzencies resoponsible ror the nehavior.

to'this view, the only type of gelf awzroness thit lg nob
' e

to discriminate

- o . » l. - ¥ » » ~
*i1lusory involves ths individealts zoilizsy
. M . - l ] ’ .4 - A
o the operant5 properties of pis own oe navio or which serve as

sources 6f control for himself and social otchiers,

e

The Himapnist A-prozch to Identity

‘ 13

d to the beh VlOPth 40Prosc P

) that group of wfiters and theravists o ava ceiicd the "nu-

gsa are Abraham

QEE‘Qnééa shall

. ’ . . r . - ,
. ¥aslow, Rollo a7y, and Carl Rogers., In this s2ct=e

!
) mzntst" scnool, Tha most prominent =003 th

deal priﬁarily with Rogerg) theory simce it ig toth the rnost
h3 ) L) -
T fully articuls<ed, .nd most ralevant fo our ceneerm with iden-

T okitye. t should ©=2 no*n; that in mary wivg Sriksonfs views

‘ 3
.

¢

of the therapoutic érocess and of human levelsirent re3anole

. tﬂose of twe numanist sctieols They ave iictinet fronm Zrik-
,»

sor, ’ov/fer, in their rejection of anl ooaa,xhio ko Preud-

~X

1

ian met p *Cn0lony.

1an dovelovmerny avrnlved with and can-
/ & 4

nou ga understood apart ~nor iy conennhion Ol

: 3 gers' view of hun

R PN
“na thierapeu-

‘« .
t 3 . -
-~ Ny g .‘1

tlcwo ocess., =Zmotional or derelonmsnin
iw

. ' bv?Roﬁers as “aﬂL_eatéthPS o? M"incen ‘“AG?CO, i
’ that there is some discrep incy between-tne w2y the oerson

'4 . ’
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in ouzs3icn veveelves o reslr (ais "selg') and nind he 1
L 4 * A Y

encing. 3uch incongrusnce, oftertines uncontclous,
-
4

malkes the parson vulnerable o anxietr, dspression, and

e
above al} to a sense of tnreatered self-image.: The thera-

pist, if hé is to helo the patient, must first of all be
' [} . . N . P i -
"congruent" himself, That is, nis must not rnisgrepresont -

A -~

~ » 4 Ry L4 -
.2t is hapoening tetween himselfl apd the client, 3econdly,

_ ; ‘
ne must display "unconditionz positive royzrd" for ine

1ient, This w219 tha® the tiaraohlsh mMuss alwn7: nold the

0
pe
8

. v ’ ' .
client himself in high esteen, sprespcctive of the clien®'!s

ny

/‘

specific behaviors or the therapist's opiniscns doncerning ﬁ}

those behaviors, The therapist must . zle attain an enpa-

e

v

* .

thetic understandinz of the ¢lient!s subjective thoyzanc

end Teelings, .

b » & o o :‘ - . .
Thess condltjons 021n% het, thereny proeczads Laroush

' len , _ ’
tne ever more oren sxpressiwe, of the patientie sh urats and

» !

&)

feelinzs, Tnese expressions o’ten relate to the pabtient's

iy

-

concept of mtself" and to thne rglationsaip betwesn 3217 and w

experience., In the course of this Droc3is, incqnqruencies

retwesn self and experience V% anticulited aind, vresolvad,

Tee resnlt is a reorganization of the sell-structure. Tha

e

patientts perceptions of hinsalf and his axpAPicnce oncom2

v . 1
) rore accurite, His conceptions of his raal self and of his

\ideal self accorodate teo one snother and beccre more com-
. ) . .. /
gruent. . : . T

. g
gl

R :
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This conception of therapy is based on the assurp-

tion that humanc have 'an "inﬁcrent t%ndcncy...to\gcyelop

o sas . . . . -
all,..capacities in ways-which serve to inhance the per-

son. 056 m - s o)

is "self-sctualizing tendency" is understood as
‘ ¢ .

e striving towlrd tongruence between ecch .individualfs

i

experience and the unicue nature of his inner self. Tnis .

congruency may be impeded by envirénmental conditions or
S ) -
by denials and distoriions of experience caused by a threat

to self-imaze. The role of thérapy is to remove these im-

pediments and to make guch d?ﬁﬁortion unnecessary through

conuinuulng Lﬁgonditlonal ﬁositlve regard. L

The most. important of uhc concepts wd&cn comprise

Ro~ers' theoretical freme zork is his concept of thd "self.
lee Vrikson‘s concept of identit fﬁ its preclse meaning is_
left ambiruous or 1mp11c1t and derives 1araely frorm common=-

sense usage ol tne term. in general, the term'refers %o

.an essential inner nsture dhlch is :i.nst::.not:ual-ﬁ.,l yet 1ndiV1-'

\
dual, and which ex&sts in uhe £oym of natural canacltles ard

inclinations. . . N
. . . o * -
The se¢lf 1is charactcrized by two poten%ially conflict~-

ing cualities. In e first plece, the sell exists as a
tendenby toward (sélf ) actualizatlon of an eS septlal inner

nature,  In the’second place, onet's cons cious QWLP°“PSS ofk,

U .




7/

th’ feelings of Prelong=

- ' . \ * 7
Eﬁlngness." Tnere develops with the self a nced for positive

¢

récard botn by the'self and by otherse’ The s¢lf cames to
be selective in so far as ﬁhe positive regard of others 1is
condfbmonal on certain types of thoughts and behaviors.

The “8elf thus develeps: according Lo tvIo disﬁingt prin-

. ' ; --. . . r’s ¥
.ciples, The one, based onhself&acnuallzatzon, encourages
or d\}couraﬂes vehavior depending on whether, or n»t the re-

dﬂitn will enkace the
(

-person and fulfill,his iﬁﬁfr nature, . The other, basad‘on

: ) L4
ard, encourages or discourages be-

sulting expsrience is scen aj one

the need for podluive reg

havior dependinq on whethek or no% the resulting exporience

¥

is seern as one whlch will mesat with approval from sig¢nifi-

cant. others, Clearly, the D

in vhich these two basic needs dict ate op0051 e hehaviors.

It is within the -context of this_conflict betwesn thece two

L

basic needs, the need for self~actualizati n end the need

»

or posi ive regard, that all self devoloomenu tekes place.

Dévelopmental disorders, understood as a falsification- of

or an incongruence between self and c“_crioncg, are tie re-

sult of failure ﬁ?@ccomodate thase two asic.noeds to one

another, - )

c“son oltsﬂ en“ountera eituations
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¥zadian Asproach to Tdenti Lty

-

The last ap»roach to ths izsue of @ﬁontl v (or

) A # .

formation‘which we shall consider 1s’ taa% .of ueorﬂg.H Nead
-

to his perspepti¥e.as

gelf)

iread rmefers that of ajﬂsocial tenav-
= [

iorist.," As we dna11 see, however, he differs greaily .from

that sort of behaV1orism represented by bkinner, and 1n many

H R
ways more closely Pesembles Erikson in b %urd PgQ%Pdlﬂg of

P. o .

the development of self,

Like the behaviorists, Mead em hasizes the importance
: ) emp ; DOI

of the social enviromment as a detepningnt of individtal

v

dovelopment. vor Mead, ‘the whole (socweﬁyﬁ is prior to the

part lthe individual), not the part to the “whole and the

rnust be explalned in terms of the whele--not vics ver-

57 The conduct of the individual‘can only be understeod
\\ ‘

in- terms of the organlzed conduc+ of kle social sroup.

Says

-

Ilead: ‘ ‘

Ve must remard mind...2
veloping vithin’ the soc
the emnirical natriz of
wg must, that is, cet an nne: i
experienace from e standneint . o
acts which include the erponlonc
arate individusals in a socinl qgn o¥
those 1nd1viduals interact, .Th p

of experience which the nury
possible are ma nosgib‘e ohe
of 1nteract1ng individuals: \ouly : 2
dual organisms which are nevoe z of a societys.

not for the individual organisn gn 1¢olaulon .
from pther individual organismd.

1..

ey

¢ N




. g Keaé explicitly rsjects p; trally socizi irtoiirata~ :
. L .
’ . tilons ofvpiﬁch;c pheno:éna vaic, like.orilcon, -~myree that
psychic éevelopment fequires a $ocial”environﬁént, but . ]
\\«: . nevertheless maintain tRat it isfréotei in biolozical pro- a ';
C cesses, . .‘- v . _ . -, ‘
- ..;this entireiy social thedry or fnter- .

pretation of mind--this contention that
rmind develops and has i#s being only in
. and by virtue of %the\social »nroc2ss of
| . L ‘ experience ani activiwy, whichr 1t aecace
LI : ¢ presunposes, and that in no ‘other :ray
' .. can it develop and have its veind--nust
. o ve clearly. distirzuished rfrori che partial- .
v . . 1y (vut only partially) spcial view ol
. _ - mind., On this view, thoukh 1:irnd cah et
expression oply within or in termns of the
environment of an orgdnized social- ;roup, ., :
: yet it is nevertheless iv somn zonoo a . o
- native endowrient--a con-onital or nevrod- ’
itary biological'attribute~--of the indi-~- " . o
! vidual organism, and could n-t otherwlige , .
exist or manifest itsclf in =he cceial . _ =
praocess at all; so that it is nov #igelr ‘
essentially a social pianomenoh, tut rath-

. er is bioloeical both in its nature and -
. in its origin, and is gocial only in its .
ch&§acteristiq manifestations or exprca~ ¢
sio¥s.. fccordirg to this latter view, ‘ -
o //ﬁ\\\ moreover, thy¢ social PrOCsAg Dre3I0363, ) ,
N and in a sefAse is a product oy mind; ' o
.in direct fontrast iz our opposite vicw

. that mind presupvoosesj 21d is a producﬁ

Y, of, the social process, K , . vt ; :

Tevertheless, in contrast to tho bah;vioristn,\ﬁezd'
-4 o . ‘ - .
: . does not deny the importance of huran cubj~ctivicy, nor does
: 4 ) -
% he treat individuals as the passive objegy of sociztal con~
é : .- '
v . ditioning, Although both are social in nature, ti:? human
| >~
i B : . :
- psyche has two polec--an object pole and a subject pole.
.- i Individuels are both the objects of socially conditioning )
- [ 3 .
. - . - v

3 . s

o - " . f\\"' ; .
e o RUITI o

] L s

*
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process is seen 82s ris

t /;

3

.
el

sencies, ~d tiie act ~ive sua-iects who cons truch ard rezct

s2d enlls these two polcs ol westal

%o such agercies, I
Y 2 .'Q 'Y --” . ', 60 .
functionning the "1 (subjecv) and t%vf me" (object).

. Meadts theory of the formation of'ﬁhe self concerns

_the process by Uhlch the person &s & 3% vbject ("I") comes to

view himself (his self) as 2 social, obgect (Mae™) \\?118

l.h

\? ng di ectly fron tqe nature of so-~

cial interaction,.

r.e exparience of the .

The prinéry characteristic-of t
self, and one which distinguishes it fror alfl ot ther expov=

1ences, is that it is &n ouie! to 1%.,«,1.\(}]]' "f“ms turning-—
e

o S
back of *he experience of the individnal uhon nimself b@fﬂ/,~
N . - ' \: .

. 4 b

calls tpeflexiveness,” Suca o Rrocess I nos3ible. only

within the context of social interactian znd rasults Irom
. \ :
our assuing (of*en uncon501ou31 “he nttitudehgf others

towagd ourselves. The develop:ient of ohr concseptions of
.
salf thus arises indirectty anid is ra-itated ny the sxperi-
is el ; e

ence of others.

rw
,‘i

a . The individual axmoariencas ainselfl as
-~ such, @“ot directl:, bul only foilvnetlys
fron tne par ipulor shmitnin®s ol ouner
igdiridual mender,s of wrn mosa rocill
group, or -7 ernalioun sJ,u.noint
+ Of tne socizal ~TOVD A ots so izl .
 he bslongse For’ “le o' oTRer-
. . fence as e oel’ cr i n ALrret-
ly or {r—ediately, noL Lty be
ject to Hiﬁeel;, sut only in 3

r/’“\/ : | "

v
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50C3 or contoxt
ence and ben&'

are 1nvolved.

+

V)

Head postulates two

self.

congtlhuted simply by the owrgan

i;st_of

S

-

ment

of At the [

gc¢l’ is

- A5 v

- e

ticular attitudes of otner i

the SpelelC sociai inteictio

At a }chr stage, tne sell

b A
o

in
w1th tnom.

only by the orﬁanlzatlon of taesc narti

L.

titudes, but alsos b an~orgaana51on o

o

M

" ze'd other,"

of the "generali i.e., of %

whoﬁg to which he velongs. ‘Thege Aattl

viiu2l™ constitution of his selr

-

T ta &

igudes o

-
[-RR VARV

tlon or svntnes;s OL the

- » -

The -self thus reaches full develaonment

L4 .
within itself %the seneral-'systematic

~
group pehqvior in vhich it an&rtho Den

63

volved, In trhis way  the pnity and

and stru

plete self reflects the unity

Al
process as a whole,” +
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these stages,
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of experi-

N

vhichh both he and they

~
;¥}ull develop-

individual's

the
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or the par-

D
\
\

toward hiwmself in
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COI?.:RISON OF EXSTING THEORIZS CF IDETIT~=TO ARDS A
REFORTTLATION .. :

. J - . . '
: - N
In the preceeding‘pages ve hgve’discusaqd four differ- ';

ent conceptualizations of the fqrmation of a sense ,of self A
* or identity, or five, if we ﬁreatvcliécicxl Tpoudian theory ;

as distinct from Eriksonidn szo »sychol g}. In this iinal .’ -

section we shall attempt.a critical ccmparison ox thesze fiéb | .
ctheoriés, with the aims of.élucidating the common features

of the +arious conceptions, of revasling © .2 ueﬁknessés of"
- o

particular thgories as conparsd Wil othevs, an{ of surmesi- /r'

ing a reformulation of. the concept wnhich insoroorates riany

of the features of existing tneories, 7ot movos beoyond thert

2.
~

in certain imvportant ways.

!
_OQur considera%ion.of existing theor.es has lod uz to

—
tho condlusion that tlers 1s one Avereiding: texue to vhich

oach theory of identaity must addrsczg Lftsel’, ~ni rccorilng

to which different théories may b2 cormartid, " 1 e
\

relation betwaen "ns individual sel? and society. Gur Te-

s . R -
marks in thege final pagns +ill “ocs on snis fundarmental

—

theme, : : . - s

-

. . 1 : .
l{v) .. ’ . ) S . o
. b IR . . - ,

,' e o ,’,ﬂ‘/ A ‘"




Jleation orf

. -

arvi lociety

A

1}

211 ¢o{~ies of identity aro implicitly tjeories

rex2tion betueen the indiv1dual and socictv. d'brief sum-
—eT . - . ’
mary of the wawrs in vﬁicb,the various theories aporoach ohiﬂ

problcmlwill ceoter'enable u3 to ec.fy their Aif? ranqps

'
4

‘and uO compare +Heir' relat iva merit .

& The “reJdlan tqeoryQVLﬂ» the relacion batueen the in-,
‘ . . : g .
o ' 55

aividual and society as dne of. insvitible conflict This

cohflict pits man's instinctual nature, as ﬁ..oiled in the
.pleaqure .principle, against cociety's interests 1n—o rder nn;
o*
sell—ﬁresdrvation,'as embodied in the }odlity'grinciple,
The exo; arising at tﬁg iﬁtercha beﬁweén inntiﬁct and’on-
~ - o .
v‘ron“eﬂt, embo@1es these ¢or hflicts in the lawms of ”:chan-_'

itrs of defense, and oftnntimes rourotic s,“ptoms.

: > T : '

Zrikson reverses thias view'of tue i fi able cor 1lict
v

betwegen individual ard 3ocietw and'raplacas it with a con-. -
. - L 4 .

LY . K\ : . . . . * . e

cention which assumes a biolo<ticzlly«prrounde:: re-esvablished
v : J

harmony be-ween .the two. Tals ig zcgoapliined by zrorsing
oo, S ‘ . . -

ingstinct as cdapkivwe r-ther Gl b oroentiine ero da-

“

. . . . .
velopment in biolozical maitirst , ani D Lre Llng the 30-

cial order ar~ a derivative or psycaq ~dealoprenval naeeis,

" The concept of %?entit& is crucial to this forrmulation sihce
4 ' > . " ’ . X
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Aruitoxt provided by Eic:

+



4

. .
< - III Lf‘l Al ¢
. ¢ 7 (O &
v . . o,
o . R “ . °
1 - . . 4 *‘
L. - ~ . N LS
. . s E ol
. , ~ 4 - - * - '
- - > - - 2
3, .
. Lo N
- g - T~ L
/ = . - '~ . e
< : . b R

. i : : : v : y et a
diVidual and 'society implicit in"he'r%n**;ectivé nat

. 2 A + [ % . X ]

o
I

idgn ti? Tformation finalizes £ho narrontous 110““Duu On'Of,ﬁl’

<l

,,.l

A~

1
t

views self as deriving from social inter ?kion and as a to- -
. ) d = %

dte

A
e . A . " . e .
Xen of the 1nd1v1dualls in azration into
) . .

»

trast to" Erikson, ho&ever, %e acco@rus ior T

of self and society more in-iern@ of the influg

sy

Jraly
2
e (3
&

.
o
Y
ey 1451
VY

\l

. A 3 B »_:\ \ '
c1o+7 uoon the vniﬂvvdual trsn in Aerms of the,inllusnce of .

>

. . . * - B .
.the tio lonic 21 nztuve oi the individusl upon %I

»
X
o . :
.
o *

of social institutions. ‘ . ST,
. . # 5‘\ -
Zach of the preceding. forrmlations,yin one Wiy Or another,
: . 1] - : .

-~

treats idenPry (or self; as ceveloping out of thd inser-

. - . ' 1 . : R o L
“ction vetwseen individual and society., Tae last tuo treories

differ from theze in denying the Irmportence ol suzh gn inter-
action. Tﬂi humaniét sheory ‘trezts the s21lT as blolo-itally

(

inhérent in che 1ndwzgﬁwa ruman psyvche and sell-nctualizne-

tion as the accomplishrment ol the iﬁﬁifiiurl--ofbon acnieved.

Q

X 4 -

only through the ,renunciaticn of socistal demuinus, J..e Dew-

i ' »

' ' y r

haviorist tneOﬂy takes the oorosite point-of wic, ceording

*%

environment. The indi idu 2 self iz nosuhing more than-an
organized set of responsea to societal and environmental
contingencies. : : E

Tnege iive different concent ions of the relasion between

indiVidual and society zare ucne:acized in Figure 2 (overleaf}.

Do pkey -

ol - J. ,
jehdfs formuiation is simi}ar to F?i§éon!% in-~that he ,{ R
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Teuards arRefovwala sion 0f She-torcent of Tdenti oy
N\

. TIn this ‘section we wisn to proDOIZ &2 alternative con-
ception of identity which is in wany ways & synthecis of the:

- . theories considered above, and 7et, which Ty corvining fea-

- J - tures of several of these tneories lezds to conclusions whaich
are wholly different, The tasic tneoretidal framework for

v ’ .
this view is derivedifromn tne Hegelian-ilarxian conception

. “of man., This gonception or.phasizss that the ralatisnship
’ ’ -

- between the 1nd’V1dua1 and ths social world is a truly re-
cipfocal‘or dialectical ong: that nan as an active suaJect
determines the social world at tne same time hitat he is de--

" termined ﬁy,it. Self and society are'inextriéibiy‘inte{:

V- | vwovenventities; thé tvo malntéin ani caznge one aﬁother by .

4 means of a rociproéal'structured—st?uctuni“g rel~tionship.

This view denies a potur or gz prisri s=»ucture to cither

the individual persopall ty or to T2 organization of society.

There is neither 2 biolozically fized cubstratim determining -

the variability of socio-cultural ontatiéns, nor 1023 - 30-

béiety function accérding Eo mehural or inevitible Hlavis®

g which impose thénselves or. faiiviiusl b?h;vibr or da2velop-
ment, I

cd,

e

den

']
ct
[»)
[0}
[8]
(o]
(e]
‘, de
v
=
(o]
3
{2
I\
H
3
0
+
1
O-A
(&)

nor the objectivity o

e

antity is formed

e
[oh

Accordinz to thls forw 2ztion, sall or
out of this dialectic between individual and society and em-

bodies all of the tensions and unloliin

U'Q

corntradictions

O
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Tae self 1s not passively deteﬂmlned by the social order,

howevery buteééﬁes form only as 1t aculvely res ponds to and
acts upon thet/Eocial/orden, Ideﬁulty Lowmntlon may be '

” . - .
03

viewed as an integration of sel'f eand.society, qo'rever,( his \‘

Y ) P

must be conceived as a dynamic rather ﬁhénva static inte-

' »
gration, <Contradictions whith ererge Jfrom- upeh’“r" wure

of the socinty are mediated»through'i dividuval 1172 his%ories:
‘& . R . .

~
o
o
]
I
[l
| =
o
ot
9]
o
ol
s
!

and in particular through the %ensions an

rounding identit y formation. These contradictions are re-

solved.only in so f@r as bey lead, to the formgtion ¢of in-.

leldual selves who ehperlence the need for socia l coange

as part of their experience of their own ideatity,

/£

should be’ap?arent thaat thls cencention of identity

formation hag mich in corTion with a ﬁumber.of the previous-

-

ly considered tbeorleshmaqd eﬁ%@mlallf ith the theories C.

of En;kson and Mead, Both v"ew 1dent1tv as arising out of

the interaction between the 1ﬂd¢v1duaﬂ%end societys, The’ A
oy E o
difference is that each of these;cneOﬂ*oa is luargely static

ln'thagﬁhis integration is 1argély predeserminad oy tne

dominance of one ol tnhe poles ;p this iutera:fi:ﬁ over tb

other, Brikson guarantees integration by wic:ing soclety

e

as determined by the nature of the individual wnsyche. HNead,

in his homage to behaviorism, emphasizes the determination
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Lt by selves,

(¥

self by societr aver Lo dai:

Although in his formul

L - . }';;\./ . . . s .
Y "orell he allows for the possibility of <he =wresciprocz2l irpact

cal impact'is‘ras%ricted to a reac

ch
ol

and nowhere is it éuggested

1ter

{0

‘society might fundamentally

.0f tiHe selfl upon‘sbciéty,'fon'tae rmost part this rscipro- -
y

tionary or feedbeck role, "

the self!s Péaction to .

°

tne strucVuve or socizl

‘ relatiornships fron which it or-flnal v derived,

l .ﬁe use of this prefTParuntee
in the ;@ |
.deal with conflict or change. , Tai
v (gnd thus- adjusire

f. by both as a‘excention to the nztu

grated identit
- of events. Conflicts suz*bour:dinJ
not understood in terms o

Indeed,

[

>

theorissg, neither Erikscn

«
it is diffic ult to ses where change nlgnt

d i ,oﬁratibn eubodied'

nor Iead can adenuately

lire to'échievo 1q?inte-

nt to soc*euy; is viewed
ral "nd no”ﬂal courss

: 202 dema ~ 3 -
idar ntity Tornigl in oars

witnin such an inevitably intezrated srsterm.

Preud, on the other hsand, aliowz Zor ¢ faflict in zhe

form&iupn of self by treating nalither Sne, individu~l nor

[y
¢

L4

R v
ofie. another, Bofth are viewed 23 =

“ their essential natures.

flict between self arid society as

B . - ) -

Q )
ERIC S
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L et s v eim o en e a o ses e L e

society as a derivative of The stier.

»read thus

Howevar, “roud doss

not allow for the reciproé¢z i 37ch of 3elr a;“.jqciety unon -

-

nrpostati

the cosmic strugsle k5=
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% ceen salit-and: SOC““{“wwo‘L*G-CO M QLSS DuT 1¢ betiecn the o
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o) asure erpcﬂplg and zhe weullt{'principle. He‘does not -

,recovnwze the historical and chancwny nature of selfl, SOCl“tf,

and the tensibn betyeen them, ' :
rd L . 4
Tne alternatiVe coqceptlon of identity which we' have N

suggested he"e, while corpatible with many aspects cf

@

existing theories, iz, we believe, superlor to them,in it
4 .
ability to incorporate identity fornatio? a:d the coﬂfllcts

-surrounding it within th> context of a thaary cf sSocial con~

fllct'and chaﬂ~e. The tésk remains of fully elaborating &= | -

and«documentlng such a theory, and of aoplyln, it to con-

_temporary ‘tpends of identity formation and their 1mollc§:
tions for social changé. e intend to purgue thoce topics

in a®later peper. \
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useful.

. . \ 'CONCLUSI(:)N « - -
. . \, v . . e

different evidence’ and different models of

= N

. Although using

human’nature, Erikson and Piaget agree on the stages of affective
¢

- development which underlie the preschool and\\dhool years. To this

* consensus, Piaget contributes a cognitive sequence of development

Erikson presents a number of

which gives it more strength

important ideas about how social structure and resources which

surround the child- contribute to or impede his personal ievelop—'

’

ment. These ideas are vague but worth developing. What Erikson

contributes is a way of thinking about these connections’ which is

o

"l

and specific social institutions for children ‘of difigrent back—
grounds needs to be researched. This would provide valuable
information for developing education#l programs which could ,
respond to deficiencies and augmen supports in the child's
environment so that he or she has a better chance to mature in

s
a healthy way. When all that is done, H%wever, we will probably

find that schools do not make/much diffqience.

. .
q
' N .
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Thé creative and destructive dialectics between the individual




