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I. INTRODUCTION

This report has as its general purpose, the presentation of a factual
account of the Public Service Careers In-service Training Program coﬁducted
by the College of Socia]vProfessions at the University of Kentucky from
Septéhber_S, 1972, through March 31, 1973. The training program was
offered to improve the qualifications of;emp1oyees in the Kentucky
Department of Economic Security who wére abaut to be promoted to more
responsible pdsitions but who needed additional preparation in order
that they be more effective in their new positions. VThe program was
made possible throﬁgh funds provided by PUb]ic Service Careers, a
division of the Kentucky Department of Persbnne13 and specifica]]y by
contractual agreément (Contract #PC 0408) in the amourt of $48,829 between
Public Service Careers and the Universijygof‘Kéntucky, College of Social
Professions. ‘

Specifically, the report is intended to fulfill the following
purposes: ‘

1. To furﬁish the Kentucky Department of Persoﬁne] with the
necessary information on which to base the reborts and
make appraisals re1ev$ht to Public Service Careers in-
“service training'programs.
2. To supply data which‘would be used in making reporfs
~ to the Kentuéky Department of Economic'Security, Social
Work educators,vahd other interested agencies and individuals.
3. To furnish a record which will be retained by Public Service
Careers and by the College of Social Professions as part
of their records concerned with the nature and effectiveness

of in-service training programs.
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O . : II. CASE HISTORY

A, Chronology of Project ' - »

11/15/71 Formal agreement to conduct an in-seryice "upgrade"
- training program for employees of Kentucky Department
of Economic Security made between University of
Kentucky and Kentucky Department of Personnel--agreement
to conduct the program 11/17/71 through 6/30/72

*

12/01/71 Mrs. Evelyn Black appointed by the College of Social
Professions to design the training program and
designatedrtg direct the program

1/20/72 Mrs. Evé]yn Krislov appointed as coordinator to assist
in designing the training program and designated as one
of the instructors

4/18/72 Standard Personal Services Contract awarded to the
University of Kentucky Research Foundation (College
of Social Professions) by Kentucky Department of
Personnel (Public Service‘CareerE{

8/25/72 An executed copy of a Personal Services Agreement
Extension from Kentucky Department of Personnel received"
by University of Kentucky Research Foundation indicating
new contract dates of 7/1/72 through 3/31/73
— 8/28/72 Jack Sturges appointed as one of the program instructors

' 9/05/72 First 16 participants' cycle of training begins

9/13/72 On-site program monitoring visit by Department of Labor

9/26/72 Jack Sturges Eppointed by the College of Social Professions
as Director of the program _

9/20/72 'Mré. Evelyn Black appointed as cdnSu]tant to the program
9/25/72 Secbnd cycle of training begins--15 participants
A 10/10/72 Ms. Sue Wickliffe appointed as inStructow;. |
. © 10/16/72 Third cycle of training begins--15 participants
11/06/72 Fourth cycle of training begins--15 participants
12/04/72 Fifth cycle of training begins--12 participants

Q . 1/15/73 Sixth cycle of training begins--21 participants

0




O _ 1/31/73 Last day of training

3/29/73 ‘Evaluation of program completed and forwarded to
Kentucky Department of Personnel

3/31/73 Contract concluded

'B. Organization and Administration

The training program was oréanized and conducted 1ndepéndent1y
of existing course offerings and other continuing education projrams
of”the College of Social Professions. Administratively, it wés
located in the College of Social Professions. Initially,
responsibility for conducting the program-was delegated to Mrs.
Evelyn Black, Assistant Professor, College of Social Pkofegsions.

Due to Mrs. B]ack's extremely heavy work Toad in the college,

responsibility for directing the program was given to Jack Sturges
on September 20, 1972. 1In addition to Jack Sturges, who devoted
one-half time to the program, Mrs. Evelyn Krislov was assigned
three—quartér time, and Ms. Sue Wickliffe gave oﬁe—ha]f time to
the program.

Financial matters pertaining to the program's operation weré'
handled ‘through tbe University}of Kentucky Reseakch Foundation.
This included the bayment of sé]a}ies, purchase of materials,
and the payment of all other expenses 1ncu§?§d in the operation of

" the training program, Requisitions for all the expenditures were
fnitiatéd by the C011ege'of Socia]’Professions and were subject to
standard University Accounting and Auditing proceduresﬂ Complete

financial reports were maintained by Research Accounting, University

@ : : of Kentucky.




Public Relations

Information relating to the project was disseminated to the
broader community and throughout the state vfa the following means:
photographs and a cover story were sent to the 1oca1 ﬁewspapers of |
each of the participants during each'cyc]e of the project (more
than 60 Kentucky papers received this 1nformation‘[see exahp]e
in Appendix A]); a ffont page photograph and story of the project
gppeared in Stabi]ité (October, 1972), a pubiication of the
Department of Economic Security of Kentucky; a stofy ébout he
project appeared in the News]ettér, September, 1972,Aof’Eﬁ£I
College of Social Professions, University of Kentucky; TV filmings
of the participants' training program evaluation session were used
as_ teaching aids in graduate classes at the College; a description
of the project was presentea in a speech to a group of Kentucky'
Social Workers by Mrs. Gail Huecker, Commissioner of the Department
of Economic Security; and information about the project wai/provided

by the participants to individuals in their home communities.

Selection of Participants

The 94 participants were selected by the Department of Economic
Security. Those who were selected were, in most 1nstahces, workers
who had been'employed in their present posjtion'fof several years
but who, with some additional training, would be eligible to be
promoted to more responsible positions. -The selection was made 'y
by officials in the Department of Economic Security. Of the 94 =;

participants, 81 were workers in Public Assistance and had job




2 responsibilities such as determining eligibility for food stamps, medical

assistance, and aid to the disabled. The 13 workers from the employment
~_service were generally c]assifiéd as and had the responsibilities of Inter-
viewef Aides.
Those who were éiected to participate in the in-service training

sessions were notified by the Kentucky Department of Economic Security,
the Departmentn;1sb informed the participants about where they were to
be housed ahd where the training was to be conducted. The College of
Social Professions also provided each participant with a letter indicating

training dates and the like.
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ITI. OPERATION OF TRAINING PROGRAM

Physical Facilities

The project was housed on the second floor of a home belonging
to the University of Kentucky which had been converted for office
and classroom use. The facilities included three rooms: one used
for office space (two desks, typewriter, telephone, supplies closet,
etc.). Two rooms were used aé classrooms (one with a blackboard
was the primary classroom, the other was utilized for small group
discussions, individual 1nterv1ews; and %or a study area). The
housing of the project was in 1mmed1ate proximjt} to the university
campus which was an essential factor in terms of use of university
personnel and services such as film projectors and projectionists,
library resources, public %e]ations personnel, and resource persdnne]

and consultants. | }

j
]

/

The 94 participants were selected from among those workers

Enrollee Data

. who held similar kinds of job positions in public assistance and

emp]ojment service officesiin Kentucky and who met the requirements
and other qualifications set by the Ken;uckvaepartment of Economic
Security. This provided a reasonable degree of homogeneity with
respect to formal education a%d wofk experience. ‘

’ O%itﬁe 94 particihants, 90 were\homenrand 4 were men. The
group ranged in gge from 21 years to 62 years with an estimated
median age of 34 years. With respect to preViousteducatidh,“the

group ranged from high school education to 140 college semester

hours. Approximately 60 percent had earned some coTlege credits.




. Instructors and Consultants |

With respect to years of experience in working in Public Assistance,
the group ranged from 4 months to 12 years. The average number of
years was 6. |

A Tist of{ggrf?éipants showed that the workers came from 65
countieglffoh all areas of the state of Kentucky. Of the 94
participaﬁts, 81 were workers in public assistance offices and 13
worked in employment service’offices. The 81 public assistance

workers represented 60 different counties and the 9 employment

service workers came from offices in 9 different counties.

The instructors and consultants who participated in the project
were individuals who had considerable experience and khow]edge in
areas appropriate to the content and goals of the project. The

\

instructors and consultants were:

1. Jack Sturges, Ph.D, Assistant ﬁ;ofessor, College of Social
Professions, University of Kentdéky, served as director of the project
from mid-September, 1972. Hislassignment to the project was one-half
time. His résponsibi1ities'inc1uded general administration and
supervision of program plus major instructional responsibilities in
interviewing ski]]s. His ﬁast work experiences included counseling,
college teaching; and conducting reseéréh.

2. Mrs. Evelyn Krislov, MSSA, coordinator of the PSC in-service
training project, gave three-quarter time to the project. Her
responsibilities included coordinating field trips, audiovisual aids,
and the activities of the consultants to the training project. She

bore major responsibility for instruction in the area of human growth

i1




- and development. Her past work experiences included working in

state institutions for the mentally retarded and for the mentally

111, the teaching of undergraduate soc¢ial work courses, and wbrking

in agencies concerned with older adults-and in agencies involved in
urban renewal.

T e—

~ 3. Susan L. Wickliffe, MSW, clinical social worker at
University of Kentucky Student Health Service served as instruct?r.
Her assignment to the project was half-time. Her responsibi]itiés
inc]?ded instruction in the areas of se]f—awéreness, soéia] work
ya]ués, and”life adjustment needs. Her past ‘work experiences
fnd]uded work in psychiatric settings, private practice, and college
extension teabhing.

. 4. Evelyn J. B]aék, MSW, Associate Professor, College of
Social Professioﬁs, served as director of/the project from December,
1971 to mid-September, 1972. She subseqhently served as consultant
until her death on October-31, 1972. Her a;signmeht_to the project,

initially, as director was half-time. Her responsibilities included

the development of the instructional content for the project and

~related administrative details in regard to .faculty, housing, and

_funding. Her work experiences included public school teaching, school

social work, and college teaching.
5. Tom Rhodenbaugh, doctoral candidate, Brandefs»University,
and Assistant Professor, College of Social Professions, University

of Kentucky, served as consultant and lecturer to several three-week

.training cycles on the social security act and on current legislation

as it effects money.and services available through social security

programs. His prior work experiences included working for agencies

12
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concerned with coal miners and black lung recipients. He has alsy
worked in the planning of poverty-related programs.

6. Mr. D*nze1’Johnston, MSW, Assistant Professor,, College.of
Social Prafessions, University of Kentucky, served as consultant to
two training cycles. 'He spoke to fhe participants about the épecial
psycho]ogicaf and social problems of fhe elderly citizen. His past
work experience inc?ﬁdes college teaching, supervision of social
services for nursing homes, and supervision of agency personﬁe]
providing family and children services.

| 7.' Grace G. Coleman, MSA, Assistant Difector, Fayette County
Children's Bureau, Lexington, Kentucky.‘ Her work experience includes
family counseling, adoption and foster care, protective services,
and residential care services. She lectured on needs and motivations
of people who seek help and how the worker can help clients to

determine and utﬁ]ize their strengths in resdTving problems.

Objectives of Instruction

The overall objectfvé of the project was to ihprove the
dua]ifications of workers in pub1ic as§istahce and employment 
service offices who needed additional preparation in order to be
better prepared to assume greater on-the-job responsibi]ities.
Since each participanf was ‘a worker who was to soon assume greater

Jjob responsibilities, the project was designed-to assist them in

‘developing the skills and attitudes which would make them more

effective in meeting these new respbn%ibi]ities.
o :
In general, the project was designed and developed to help the

individual to develop greater‘self-awareness, more effective

/
/

.
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“interviewing skills, broader knowledge of community resources, an

. \'\“”'\“ . 4 . - . .

increased ability to evaluate and recognize unmet social needs in

the community, a.deeper understanding of human growth and development, '\

an ability to accept differences, better methods of making referrals,

greater understanding of motivations in human behavior, keener

récognitibn of values of different groups, an increased awareness
of the he]ping roles of a worker, and additional skills in problem- /

solving techniques. Specific objectives stated in terms of /

. educ%tionaT outcomes included the following:

i

1. Improved counseling and interviewing skills based on
theoretical considgrations underlying the interviewing
relationship, the role and identity of a worker, and
technfcaT and operational pract%ces of interviewing and
recording. | . v |

2. A broader understanding of and -sensitivity to the

ps;chg1ogica1 and sociological bases of human behavior

including the effects of culture on personality,
aspiration, and achievemenﬁi

3. A wider perspective of the historical development of
social we]fare‘canepts and philosophy and how tﬁey
influence present-day practice and implementation plus

S ~an appreciation for many of the difficulties of welfare

applicants and a/éreéter capability to:assist such
persons in satisfactori]y resolyving them.
4. A more comfortable ‘acceptance and appréciation of

varying values and attitudes between ‘and among

14
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individuals, groups and communities, and how values
and attitudes can affect the behavior and perception

of both workers and clients. .

Content and{Grganization of Instruction

Formal\blassrqpm instruction consisted of lectures supplemented
by c]assroqm aids,;study techniques, group discussions and individual
conferences which extended throughout each three-week training cycle.
The daily schedule included three hou}s of instruction each morning
plus two hours of instruction each afternoon. Appendix B shows an
example of a schedule of training. In addition to being in attendance

five hours each day, the participants were required to do considerable

reading and to complete written assignments. Many instructional hours

consisted of lecture-discussion activities. Included in each training

cycle were activities such ésyfi]m.viewing, closed circuit te]evisionv
performance and observation, utilization.of tape recordings, demonstra-
tions and‘r01e4p1aying and participation in group discuséions and
individual interview$ with the training staff. §pecia1 presentations
SXCVisiting consultants were scheduled during eaéh training cycle.

; The foci of the instructional program were on the general areas '
of 1) Interviewing Skills, 2) Human Growth and Development, and 3)
Values and Attitudes. ‘A brief -description of fhe cgntent, objectives,
andbiqétrqctional goals of each of these three areas follows. -

INTERVIEWING SKILLS: One goal of the project was to improve the

interviewing skills of the participants; In general, materials and

experiences were desﬁgned to give the participant a better understanding
of what it means to be effective in relating to person% with whom he

comes into contact: clients, co-workers, spouse, or significant

3
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others. More specifically, part of the instructional program was
designed to assist the enrollees to become more effective in 1)
Tistening intently to another person, 2) identifying the crucial
elements of a c]ientis statement, 3) estabTishing relationships
based on t}ust and confidence, and, 4) communicating to the client
on accurate and emeathic understanding of him and his predicament.
The contentfdf the instruction largely consisted of information

about current theory and research in the area of estabiishing and
maintaining he]ping'relationships and effective interviewing methods.
Much of the content was similar fo the ideas concerning 1nterView1ng
expressed by Garrett! and Carkhuff2. The instructional techniques
genera]fy'fo]]owed tﬁe pattern of assisting enrollees, to 1)\be
able to discriminate between good and badrresponses that a worker
might make to a client, 2) be able to write the kind of respoﬁse
that would be effective in an interview, aﬁd 3) to be able to
provide oral responses that would be effective in interviewing. - In
short, the training in interviewing skii]s began with discrimination
training wh%ch was followed by‘Written communications training.
which, in turn, was fo]]owéd by oral communications trajningl

" The enrollees were first provided with expérienges and materials
which he]ped them to djscriminate among different levels énd types of

\ : !
.responses that a helper:might make to a hg}pee in the course of an

1

‘interview. The materials consisted of excerpts takerfrpm actual
: N
{

. - z . l
Tgarrett, Annette (Revised by Zaki and Mangold).. Interviewing

New York: Family Service Association of America. 1972. /

2carkhuff, Robert R. Helping and Human Relations, Vols. I and II,
New York: - Holt, Rinehart, and Winston. 1969. T

16

I




13

(a ‘ interviews and from practice sets deyeloped by Carkhuff and by the
project trainers. Appendix C shows a practice set of helpee
statements ahd helpee responses developed specifically for the
training project. The enrollees also engaged in client-worker
role-playing activities. ‘This provided them with the opportunity to
practice discriminating among the different levels of responses
that workers make to client's statements of need. Discrimination
training preéeded communications training with the rationale that
those who can discriminate at high levels should be individuals who
can translate their discrimination skills into communication skills.
| Written communiéation training consistéd of the participants’

responding to printed client statements of need. . The client's state-

ments were generated by Public Assistance workers in order that they
‘would be simjlar to the_prob]em commonly presented to the enrollees
by their own clients. AppendixD shows a sample of the type of '
materiai used in written communications training.

Oral communications generally consisted of rb]e-p1pying situations
in which one enrollee p]ayed the pért of a client while the other -
p]a&ed the part of the worker. After each instanée of role-playing,
the other participanté~qnd the training staff would critique the
oral communication, i.e., orq] respdnses, made by_the role-playing
worker. The ability to make he]pful_ora]lresponses to a client was
stressed with the rationale that thése who communicate at high levels

_are best equipped to help persons in need.

Films and tape recordings demonstrating both good and bad
P
(. interviewing techniques and communication skills.were also used.

v

Discussions fo]]owing‘the films or tapes focused on describing

17
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(discrimination training) the level of effectiveness of the inter-
viewers' statements and on how the interviewers could have improved
their stdtement§ to the clients (communications tfaining?.

A systematic evaluation of the enrollees growth in discrimination
and communication_éki]]s were made by administering pdper and pencil
tests prior to and following training. The results of this eQa]uation
were quite positive. The details of this evaluation are reported in
section III of this report. | ,

HUMAN GROWTH AND DEVELOPMENT: A major focus of the training
program was on,éssistipg the participants go devel&ﬁ greater knowledge

and understanding of human growth and development. The objectives

of providing information and experience in this area were to develop

in the participants a deeper underétanding of generally accepted

. . li
patterns of "normal" development and how inherited or environmental

circumstancg; may disrupt this development anq affect the lTife-style
of the individual. Attention was given to physical, emotional,
Tnte]]gctué], and socio-cultural growth ahd development. The purpose’
of proViding instruction in this area was to better equip‘the |

participants with skills and kndw]edge which they could apply in

working with clients. More specifically, the enrollees were to

deve]op,knowledge.in this area in order that they could better

recognize deviations from normal growfh and development, to be more

accebting of clients whose development had not followed a common

:pattehn, to be more capable of recognizing in their clients the

: different patterns of human growth and development and to then

" determine what kind of immediate assistance or referral sources.would

be mosthhe1pfu1 for a pakticu]ar client.

18
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The content of the instruction consisted of normal and abnormal
development in infants, children, adults, and the elderly. Within
each of these age'levé]s the instruction focused on basic notions of
development in areas such as physical, emotional, intellectual growth.
The participants considered how different inher{ted characteristics
and environmenta]nfactors might shape the pattern of growth and
development of an individual. The enrollees also examined how
differences inXpatterns of development determine, to a'degree, the

functiona1.cap§cities of an individual. Attention was a]sp given to

the ways in which deviations from normal growth patterns can.create

"special” needs dnd/or problems for the individual. \;

The instructional techniques consisted of 1ecture—dichssiSh§,
assigned réadings, reports on observations of individud]s with di%ferent
levels of grthh and deve]opment, and films. Consultants also spoke
to the participénts in specific areas of development; for examp]e,wﬁ
Mr. Denzel Johnstpn spoke on "speqja] problems and needs pf the el-
derly", and Mrs. Coleman spoke on the needs of children in proViding
child we]fare’services.\

An evaluation of the enrollees' growth in knowledge of human growth

and deVe&opment was made by the brief essay tests which were admini-

‘stered and scored by the PSC project staff. ‘Although this provided

relatively little "objective" data tﬁe training staff_were'in agreement

|

that the participants had a re]ative]ﬁ\large degree of ;ﬁformation
about human growth and deve]opment.\ Also, an evaluation of the
participants’ attitudes:toward individuals, in particular those with
unusual patterns of growth, were aSsessed by means of a questionnaire
and are reported in greatér detail in section I{{ of this report.

19
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This reporting indicates that the'participants' attitude% toward
such individuals became more nonjudgmental‘and.accepting.

VALUES AND ATTITUDES: A broad examination of varying va]de
systems and their development and change were studied with the purpose
of acquiring a greater understanding of thése differences énd their
rationa]es;

Beginning with early biblical concepts, the historical develop-
ment of socidi welfare Was presented and examined in relation to
Prgﬁgnt day attitudes toward social welfare. Thus, participants were
able to conceptualize not only the bases for contemporary social
welfare practice, but to examine what place on the spectrum of social
values their attitudes could occupy. Through consideration of the
bases of these'contemporary values, workers were abie to undersfand
more fully their genesis and to exémine their validity. By looking
beyond stereotyped concepts of "good and béd” énd "right and wrong",
thé participénts were able to .feel more comfortable with variations
from general societal norms and thus to be more acceptihg of clients
who exhibit these. |

Emphasisiwas placed on the worth and dignity of the jndividua] and
his right to se]f-déterm%nation. In case studies and ro]e-p]ayfng,
the wofkers/re]ations with %he client were.exgmined to enable partic-

ipants to be more aware of the subtle (and sometimes not so subtle) .

. means that can be used by a worker to impbse his values on the client

and how this may influence the effectiveness and qua]ity of hé]p givéns,
Participants had the opportunity to examiné tﬁd basic Concépts:
(1) The commonality of all human beings in terms of theif
basic needs fo; fobd, ﬁhelter and Tove (in its most
universal sense); that all people need these, not that
20
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some deserve it or that.thesé should be given or with-
held on the basis of being "deserved".

(2) The uniQueness of each individuai and his worthiness of

resbect and dignity.

Attention was d1rected to the <analysis of each part1cu1ar client
and all that he brings to a spec1f1c situation. His un1quqness is
examined in terms of his own special melding of hereditary and
environmental characteristics rather than as a part of é category of
"cases" or numbers. DUring‘each cyéle ofﬁthe pfoject, the enrollees
examined the various ways in which societal values can influence both
individuals and'instifutions in givihg and/or wfthho]ding of help.
Participants were enab]ed-to deVe]op an increased awareness of both
the apparent and real Timitations and potentials of services they can
deliver, Concﬁrrent]y, their peréeptionaof services that are presently
- available was expanded to the projection of services that need to be
. created in the future. |

In examining value§ kinds of help which may be given were
evaluated and discussed with the particjpants. The imbortance_of |
helping the individual to help himsé]f; to participate in decisions
and to be fnvo]ved in his own destiny were significant elements in
these exploratioﬁs. |

~ Participants examined their own feelings about asking for help

Al

via written assignments and class discussions. Through this aspect

of study they were able to develop a greater awareness of their own

fee]ings and attitudes as they related to their value base. From this
they were able to more clearly determine why they maiﬂsée certain

cTients in-a particular aspect and how this view of the client may

21
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affect their "helping" role. Workers were able to develop an

understanding of how clients may feel about asking for help by
examiningAthefr 6wn fee]ings:about asking for help. Participants
exahénea'their feelings in relationship to generally accepted
contemporary societal values and attitudes as they’relate to the
asking for help. They examined the influence these feelings about
values and attitudes can have on the manner in which the worker
perceives and relates tq_c]ients. -

Specific instructional techniques included writing and reading
assignments, fi]mvviewing, small group discussions, lectures and |
role-playing.

The training sfaff eva]uafed the participants learning jin this
area by direct observation of the participants' spoken and written
expressions about their values and attitudes toward themselves
and toward others. The staff agreed that such expressfoﬁé moved,

'duriﬁg tfaining, to being more positive and accepting. The staff

felt that at the end of training the participants exhibfted a

greéter degree of acceptance and understanding‘of the value and

attitudes commonly accepted as being valuable tdveffective workers )
in the helping prbfessions. | o
; The ehro]]ees also résponded to paper-and-pencil attitude |
scales during tfaining. The resu]tskof the analysis of their

responses are shown in the "Analysis of the Project" section

~of this report. : . | _ -
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Cnm . ' INSTRUCTIONAL FILMS, ASSIGNMENTS AND MATERIALS: As part of the
instruCtiona]_program, the enrollees were provided with the opportunity
to view films, critique assigned readings, complete written assignments,
| AandAtoArecord and report on field observations. - These instructional
'techniéues included:
Films

"Eye of the Beholder" An individual's behavior during a day
as seen through the eyes of different individuals. Purpose:
to place emphasis on the recognition of the differences
between what we really see and what we want to see. What
pre- cond1t1on1ng, needs, values and preJud1ces cause us to
perceive certain behaviors and occurrences in a particular
way.

"Appalachia - Rich Land, Poor People" This film depicts:

the problems and adjustments a coal-miner, unskilled in any

other occupation, must face when he loses his job because

of mechanization and mine closure. Purpose: to examine

problems individuals and families face because of abrupt

economic changes and how these can affect their physical

and emotional growth and development as well as their ability :

to handle traumatic change. Contrasting attitudes toward ;
~ community responsibility for the welfare of its citizens are
~ significantly high-lighted.

“Wednesday's Child" What happens when the "bread-winner"
deserts his wife and children and leaves them with no
financial resources. A detailing of he]p received by an
AFDC mother. Purpose: to highlight the reality that :
"welfare" recipients are not so by choice and to delineate
ways- in which clients can be helped to help themselves
toward a positive and constructive resolution of their
probtem.

“AFDC Interviews" Two sets of interviews are shown. One
set demonstrates a positive helping interview, the other,
Toa negat1ve rigid one. Purpose: to examine client's and
. worker's feelings about the receiving and giving of help
and how the worker's understanding of her personal needs
and feelings as well as her client's can affect the quality
of the helping relationship.
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‘Written Assigﬁments -

“Self In A Dual Role" Participants described a personal probiem
and how they felt about the problem and also how they would feel .
and function if they were a person providing help to themselves.
PurpoSe: to provide participants with an opportunity to ana]yze
their own fee11ngs about helpers and help- rec1p1ents

"What Does Your Helping Role Mean To You?" Participants explained
what needs the helping role meets for them and how this might effect
their relationship with a client. Purpose: +to develop an aware-
ness of their needs ind how to manage them in working with their
clients. '

"Observation" Participants reported ten minutes observations of
persons in various settings. Purpose: to become more aware of
what is observed and how observations may vary as a result of
observer attitudes, needs, prejudices, values, and the like. To
recognize varying patterns of human growth and development and how
they manifest themselves.

"When I Asked For And Received Help" A reporting of an instance
in the participants Tife when it was necessary for them to ask for
help. Purpose: to encourage an examination of both their own
feelings about asking for help and their c11ents feelings about
asking for help.

"Priorities For Positive Change Participants were to examine
ways in which they would change the world condigion if these
could be in their means to do so. Purpose: tgjscrutinize more
closely individual values and how they relate tp society as a
whole and to become involved in developing insight and guidelines
for constructive change in both the smaller home commun1ty as well
as the un1versa1 community of mankind.

"How My dJob Performance Might Be Mod1f1ed” Enrollees described

a personal client-worker situation which they experienced prior
to their participation in the project. Enrollees then deschibed
how they might now handle the situation. Purpose: to help
enrollees integrate knowledge gained during the training sessions
with practice and to assess for themselves how mean1ngfu1 the
learning experience had been for them.

~

Readings

Arthur W. Combs, Donald L. Avila, and William W, Purkey,
Helping Relationships. A]Tyn and Bacon, Inc., Boston, 1971.
Various dynamics involved in helping relationships. Purpose:

to show that professional helpers from a variety of helping
professions tend to be quite similar in their view and approach
to clients. Phenomenological view of human behavior stressed.

24
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Annette Garrett (revised by Elinor P. Zaki and Margaret M.
Mangold), Interviewing. Family Service Association of America,
New York, 1972. An explanation of different purposes and
techniques of interviewing. Purpose: to show that interviewing
techniques might differ because of interviews having different
purposes but that there are a number of common underlying factors
appropriate to any interview.

Jack E. Weller, A Comparative Summary Between the Middle Class
American and the Southern Appalachian (Reprinted from Yesterday's
People). University of Kentucky Press, 1965. An examination

of the values of "mountain" people as they contrast to the values
of middle-class society. Purpose: to understand how we develop
our value systems, and how these systems can affect both our
perception and .functioning with clients..:

Lola M. Irelan, Editor, Low-Income Life Styles. U. S. Dept. of
Health, Education, and Welfare, Welfare Administration, Division
of Research. A view of attitudes and functioning of people in
Tow-income levels. Purpose: to examine modes of functioning
and motivation as they relate to the individual's economic
condition and the effect of these upon growth and development.

Sargent Shriver, Director of the U. S. Office of Economic
Opportunity, Poverty. Americana Corporation, 1965. A description
of poverty in the United States today and explanation of the
genesis of the Office of Economic Opportunity. Purpose: to
examine some of the different faces of poverty, some of its

causes and some of its solutions.

A Kentucky Taxpayer Demands Information About Welfare. League

of Women Voters Of Kentucky, October, 197T. A response to questions
and accusations made regarding welfare recipients. Purpose: to
examine factually, critical and hostile statements delivered

against recipients in order that workers be able more effectively

to interpret both programs and needs.

Philip M. Stern, Uncle Sam's Welfare Program--For the Rich.
Reprinted from New York Times Magazine, April 16, 1972. A view
of where the federal tax dollar goes, who pays it and who benefits
by it. Purpose: to examine some kinds of government aid received
by those other than welfare recipients.

Some Milestones Along The Way To Growing Up, "Your Child Grows Up."
Reprinted from the Health Education Service of the John Hancock
Mutual Insurance Company, Boston, Mass. A brief view of some of
the "normal" human growth patterns. Purpose: to gain a ‘fuller
understanding of human growth and development by examining the
physical, intellectual and emotional potentials of the child as

“he grows. .

A variety of other printed materials and reference materials that
were timely in nature and/or appropriate to the focus of the discussion

were -also used. 2:;
t
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There were some special activities in which all members of the project
participated: :

1. Jobs Now--Counselors from this program met with participants several
times during each cycle and maintained contact with participants afteYWards
in a supportive counse11ng role in terms of job adjustment.

2. Closed-circuit Television Evaluation--The entire group in each cycle
participated in an evaluation of the program which was filmed.
Participants then had the. opportun1ty to see and hear themselves when
the film was replayed and to gain a better perception of how they might
appear to others. At this time group photographs were taken and
certificates of recognition were presented.

3. Meetings with representatives of the Department of Personnel and

the Department of Economic Security--During these meetings the part1c1pants
were able to determine the answers to such questions as to new job titles
and salaries, continuing education programs and further advancement.

4. Individual Conferences gave the participants an opportunity to focus
on their own particular needs as workers and individuals, their
strengths, areas which need more development and possibilities and
directions for their own personal professional crowth and development.

There were some special activities in which some cycles of the project
participated:

1. CALF (Community Action Lexington-Fayette)--Participants visited one
of the Centers, met with the Director and shared in an exchange with
staff and poor people about the function of CALF, community needs, how
poor people feel about receiving help and how they feel about the kinds
of help they receive.

2. Narcotics Hospital (Clinical Research Center,. U.S. Public Health
Service)--The group toured the hospital, and 1earned about drug addiction
and treatment through lecture, film, and individual interviews\with the
patients.

.3. Law School, University of Kentucky--Participants "sat in" on a Law
class concerning the "Legal Rights of the Poor". :

‘ ' 26
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IV. SUMMARY AND CONCLUSIONS

Appraisal of the Project

1

The effort to evaluate the impact of the Public Service Careers
In=Servyice Training Project included enrollee and staff written

reactions to their participation in the training program, enrollee's

ists of things that they had learned, enrollee pre- and post-training

responses to paper-and-pencil scales designed to assess interviewing
"communication“ skills, and‘paper-and—penc11 scales designed to assess
selected attitudes toward social welfare, c1ients,-and the Tike. A
brief explanation of the 1nstrumen£a£ion, scoring prbcedures, data
analysis, and conclusions drawn are presented in the following pages.
As part of thgfassessment of thé effect of the training program,
the partiéipants‘/skills.in communicating helpful responses to helpee.
statements and skills in discriminating among levels of helpfulness |
of workers statements were assessed at the beginning and near fhe end
of each three-week 1n-service.tra1n1ng cycie. Most of the participants
were asked to: ]).respond to a paper-and-pencil instrument which
asked theh to indicate the Tevg] of helpfulness of selected helper
responses to helpee statements, and 2) respond to a paper-and-pencil

instrument which asked them to write responses to helpee statements.

A small number of the parficipaﬁts were also asked to engage in role-

“playing and a rating of the level of helpfulness of “their responses

was made. The first paper—dnd4penci1 test was a test on discrimination
and provided a measure of how well a participant could choose high,

averége, and Tow-level responses to problem situations from a pool

of 32 responses. The other test known as communications measured the

~J
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' &‘ participant's ability to provide helpful responses to statements of

| ; ' problem or need. The role-playing participants were also rated on
the ability to make helpful responses to an individual's statehent
of problem. |

Measures of ability to dfsériminate were arrived étbby cohparing
' the participant's rating of helper regponses with an established or

“cérrect" rating of the responses. The participant's "scores" in
communication skills (written and role-playing) were arrived at by
rating—-on.a 1 through 5 scale--the quality of their'responsé to

helpee stimulus statements. (An example of the rating scale used

in “scorihg”.communication and discrimination skills is shown as
the cover page of the discrimination "test" fn’Appendix(Z). The
paper-and-pencil communicafiqn and discrimination jnstruments were
scales with estabiished reliability and validity and the scoring.
was done by members of the training staff who had been trained to
score such scales. Both of the papef—and-pengf] assessment devices
and the scoring%of the nelpfulness of oral reéponses are similar to
those often used in rating the level of helper communications to

helpee expkessions. The methodology of assessment and scoring is

explained in some detail in Hélﬁing and Human RQ]ations, by Robert
Carkhuff. Examples of the tests used in-asseséing discrimination

and communication are shown in Appendixes C and D.

Icarkhuff, Robert R. Helping and Human Relations, Vd]. 1,

. New York: Holt, Rinehart, and Winston. 1969.
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('\ - The post-training mean scores of the participants were compared

. -

to their pre-training mean score to determine the degree to QH?EH“\\\\\\\
the in-service training program had assisted the participants to A
function.more effectively as helpers. Tab1? 1 shows the pre- and
post-training mean scores of the participants' responses to the
discrimination scale, the communication scale, aﬁd to helpee

statements during role-playing interviews. ~The mean scores were

“arrived at by applying the scoring procedure siuggested by Carkhuff

in Helping and Human Relations, p. 115.

TABLE I

Pre- and Post-training
Mean Scores of PSC Trainees -

N ' to Helpee Stimulus Expressions
!
TEST ' PRE - POST
n MEAN MEAN t

Discrimination 80 1.20 .70 ***8,50
Scale '

Communication | 74 1.75 2.73 *2.60
Scale : A

_ Role-Playing Interview 36 1.70 2.41 *%2 96

\

! :
* significant at or beyond .05
** significant at or beyond .01
*** gsignificant at or beyond .001

24y )
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The data in Table I show that the particibants post-training
- skill in discriminating among dif%erent Tevels of helpfulness of
helpee statements was significantly better than prior to training.
~ The pre- and post-training mean scores of ];20 énd .70 respective1yf
suggest that prior to training the participants had a mean discrimi-
ngtion score similar to lay persons, while their post-training
‘mean score was more like the mean score of frained helpers who
often have mean scores df .50. However, the mean of .70 suggests
that the participants could profit from additional training.

The pre--and posttest mean-sgores shown in Table I of 1.75 and
2.73‘on thé communjcapion scale reflect a statistically significant
improvement in the participants' ability to write he]pfu]lreéponggs
to printed statements of need or probiem. A mean of 2.73 suggest;
that, on the average, the participants weré writing responses that
were much’better than those of untrained persons but not as good
as those provided by the most effective he]pérs who often‘haVe,’on
a 5 point scale, mean scores of 3.0 or greater://The posttest mean
suggests that additiond]ltraining would be helpful. '

The méan scores for the quality of the pariicipants'.role-
playing interviews of 1.70 and 2.41:\Wh11e showing a statistically
significant improvement, indicate that both the participants' pre- ;
training andmﬁost-tr&ining mean levels were below the desirable

- Tevel of 3.0. | |

To determine whether the six tFaining cycles had been similar in

the degree to which the participants had been helped to improve their

discrimination and communication skills, the mean scores of the groups

3U




27

(; X were compared. Tables 2, 3, and 4 display the mean scores of the
groups on the indices of Discrimination, Written Communications,

and Role-Play Communications.
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TABLE 2
Pre- and Post-Training Mean'Discriminafion Levels of
Responses to Helpee Stimulus Expressions--
‘ By Training Group (n=80)
o Pre ‘ Post | Differ-
Group - Mean Mean ence
1 ’ ' 1.06 : .65 41
2 1.17 75 42
3 1.26 | .85 » Y
4 16 70 46
5 a2 70 51
6 . 1.30 | 66 . .64
TABLE 3
Pre- and Post-Training Mean Communication Levels to
Writtcen Responses to Helpee Stimulus Expressions--
By Training Group (n=72)
N ' Pre .  post Differ- -
Group + Mean ' Mean - ence r
1 ‘ 1.75 2.71 ' 1.01 3
2 . 1.77 2.72 .95
-3 1.69 | ‘ 2.79 | 1.00
4 " 2.00 2.8 ea
‘5_ 1.80 . 2.65 - . .85
6 R e 1.02 |

32
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TABLE 4

Pre- and Post-Training Mean Communication
Levels of Interviews
By Training Group (n=36)

Pre ' Post Differ-
. Group , Mean Mean ence

T 1.58 } 2.34 | .76
2 : 1.65 : 2.33 .68
3 1,75 . 2.60 , .85
4 1.71 o 0
5 1.81. S 2.43 .62
6 , 1.81 o 2.50 ‘ .69

~The data shown in Tables 2,3, and 4 show that there was TittTe
difference among the 6 groups with respect to botH pre-training and
pogt-training mean scores. The data a]éo suggéét that there was
ré]ative]y Tittle difference among the six'groups with respect’to the
éhount of fhprovement in discrimination and communication skills.
Covariance Ana]ysis'was app]ied to each of the three sets of means to
obtain statistical evidence aboquwhether fhe six groups differed in
the dégreevto which improvement had been made in discrimination and/or
communication skills. Tables 5, 6, and 7 show the suhmaries of the

covariance analysis.

‘3
O
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Summary of Covariance Analysis For
Raw Scores on Discrimination Index

' _— Mean
Source SS df Squara : F
Treatments .4032 . 5 .0806 1.73
Error 3.3913 73 L0464
 Total 3.7945 78
TABLE 6
Summary of Covariance Analysis For
Raw Scores on Communication Index
Mean
Source SS df Square F
Treatments 1.1556 ‘ 5 L2311 1.52 n.s.
Error 10,1933 67 . - .1621
Total 11.3489 72
TABLE 7
Summary of Covariance Analysis For
Rele-Play Interview Ratings
Mean
~ Source SS df . Square F
Treatment 2.0186 5 .4037 1.04
Error 11.2377 29 .3875
Total 13.2563 34
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When Covariance Analysis was applied to the data, non-significant

gz _ F ratios of 1.73, 1.52, andi.04 (Tables 5, 6, and 7) resulted which /
brovide statistical evidence tnat the groups were similar in the amount
of improvement. The mean scores presented in Tab]es:2, 3, and 4 and the

. déta presented as summary of Covariance Analysis in Tables 5, 6, and 7
indicate that the groups were very much alike with respect to their
abiiity to make appropriate discrimination responses and written and
oral communication responses to stimulus ciient statements and the data
suggest that the training,in communications and discrimination,received
by each of the six groups appeared to be equally effective in helping
participants to develop interviewing skills, )

AT of this data seems to agree with Edwards' (1966, pp. 285-95)]

tenet whici is based upon finding regression Tines for each group an

then comparing each of the slopes (weights) to see if.the lines are

'paraiiei or near parallel. According to this thinking, an absence ot
treatment effects is to be expected when pTots‘of posttest against pretest
scores tend to lie in a straight line.

The overall impact of the mean scores shown in Tables 1 - 7 is
that the training;program had a significant affect in improving the
participants' ability to discriminate among different levels of inter-
vicewer responses and ability to communicate more helpful responses to
~interviewee statements. HoweVer, the data also suggests. that the mean

" Tevel of helper effectiveness exhibited by the participants isriess then
that exhibited by the most effective helpers. }urther, the data
indicate that the Jlevel of training experienced by the members of the

different groups was similar.

, 1'Edwar‘ds, Allen L. Exg;rimentai Design in Psycho]ogicai Research.
(New York: Holt, Rinehart, and Winston, T966. )

E .. o / 3()
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' Since a part of the training program focused on values and attitudes,
it was decided that scales purporting to measdre certain values and/or
attitudes be administered as pre- and posttests to determine whether the
training th an effect on the participants. The_major assessment of
the participants' attitudes and values was arrived at througﬁ the use

of two. scales: The Social Values Test (Social(Attitudes Questionnaire)

developed by Meyer] but modified by McLead and MeyerZ, and the Attitudes

toward Public Dependency Scale developed by Andefson3. Copies of the
~instruments are shown in the appendixes E and F:

ATthough the Social Values Test (SVT) is designed to assess an
' J
individual's values in ten dimensions of social va]Ues, the training

staff decided that some of the subscales would be more appropriate than
others and that the measurement of pre- and post-training values in all
o
' ' /
ten SVT value dimensions would not be necessary. The five subscales

selected from the SVT for use were: . / o

"1. Public aid: The government should assume responsibility for
helping people, vs. Private effort: This is desirable because govern-
ment services damage the society and 1qdiv1duals.

i "2. Personal freedom: The individual has a right to act according
to his own dictates. vs. Societal controls; Controls should be exercised
over individuai to protect society and for the individuals' own best

interests. ; :

"3." Personal goals: The individual (his happiness, his dnterests)
should be put first, vs. Maintenance of group: The group (family,
society) is more important than the Individual's personal goals.

!

IMeyer, Henry J. "Social Values Test" (unpublished study),
University of Michigan, Ann Arbor, September, 1962.

2McLead, Donna L. and Meyer, Henry J. "A Study of the Values of
Social Workers" in Behavioral Science for Social Workers; Thomas, Edwin
J. (ed). Free Press: New York, ¥ /9(] '

. 3pnderson, C.L. “Devé]opment of an Objective Measure of Orien-
tation Toward Public Dependency,” Social Forces, pp. 107-113.

3.
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/

€"3 _ "4,/ Social causation: A person's situation depends less on him-
‘ self thdn on circumstances. vs. Individual autonomy: A person more or
‘ Tess determines his own situation autonomously.
!/ ' -

/5. Innovation: Innovation and change are preferable to commit-
ment/ to old ways of doing things, i.e., traditionalism vs. innovation-
change. | '

/"’/ !
. Each of the fﬂve subscales of the SVT were scored by adding the
/écores on thé individual items--each with a range of 1-4 points. The
v o/ highest possible score for any subscale would be 16 points. ~The
lowest possible score would be 4.
Table 8 shows the participants Pre- -ana Post-training mean scores

on the five subscales.

Table 8

Pre- and Post-Training Means on Five

/ Subscales of the SVT (n=77)
/ ) - t
/ f Pre ‘ Post
/ Subscale Mean Mean t

Public Aid vs. '
Private Effort 12.6 13.3 2.7*

Personal Freedom vs. :
Societal Controls 11.1 12.1 3.1%

Personal Goals vs. ‘ ,
Maintenance of Group 10.0 ’ 10.9 2.6%

Social Causation :
vs. Individual Autonomy 11.3 12.2 3.2%

4

Innovation-Change vs. .
Traditionalism 1.7 12.9 3.7*

*significant at or beyond .01.
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The data in Table 8 show that there was a statistically signifi-
cant difference between the pretest and posttest means on each of
the five subscales. The data show that the posttest means were
higher than the pretest means. This suggests that the training program
did have an effect on the attitudes and value of the participants. The
pbsttest‘mean scores siown in Table 8‘suggest‘that the participants héd
developed values similar to the values exhibited by social work
students measured with the SVT by Tingley and Walz.! The posttest mean
scored reported in Table 8 indicate that the participants had deveioped
relatively stronger feelings or beliefs in five areas:

1. Government has a responsibility for helping people and that
this help is not damaging to either society or individuals;

2. The individual has a right to make decisions for himself,
rather than to submit to societal controls for either the individual's
or society's protection;

3. The interests and the welfare of the individual are more
1mportant than the furtherance of group maintenance,

4, Character is built by satisfying needs and desires rather
than by struggling qnd suffering. ("Be happy and you'll be good;
not, be good and you'ii be happy;”)

5. Innovation and change are preférab]evtd commitment to old
ways of doimg things.

The Orientation Towards Public Dependency (OTPD) scale was also

administered to 77 of the participants near the beginning of their

1Tingley B.S. and Walz, T.H. "Field Experience in an Undergraduate
Pre-Social Work Program" (unpublished paper: Research Report No. 4
submitted to NIMH), University of Minnesota, January 1969.
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training and again near the“end of their training. The scale consists
of 16 statements to which the individual is to indicate the degree of
his agreement or disagreement with the‘statement."The scale purports
to measure one's attitude toward public dependency and toward public
assistance. The respondent indicates his degree of agreement with
such statements as "most people on Pubiié Assistance are needy, not
greedy." and "most dependent adults would rather receive relief than
work."’ The scale is scored by assigning a weight of 1 through[6-to
each of the six levels of agreement with the item stafements.

"~ The pre-trainﬁng administration of the scale yielded a means
score of 64 while the posf—training administration yielded a mean
score of 76. Statistical treatment of the data yielded a t-ratio of
3.79 which was sighfficant at the .01 level. The treatment of the éata
indicated that the post-training mean was significantly different from
the pre-training mean and that this differenqé could probably be
attributed to the effects of the training progrém. The mean scores of
64 and 76 éuggest that the participants had become more accepting and
more positive in their attitudes toward Public Assistance programs and
toward the individua]sAwho apply for aséistance. ‘The analysis of the
individuals' respoﬁses to the'écale showed‘that the participants
tended to become stronger in their agreemenf with the ideas that
peop]e_aho are on Public Assistance are needy and that they would like
to be independent, that they deserve Public Aésistance, and that -
depending on Pub]ic Assistance is nét shameful. The pest-training

scores also indicated that the participants tended to more often

disagree with ideas that Public Assistarice is damaging to the individ-

35
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ual; assistance kills initiative in thé 1nd1v1dda],!and that depéndence
upoh Public Assistance becomés a habit. Overall, the data yielded by
the participants' responses to the OTPD suggested that they had
developed the attitudinal characteristics that would be desirable for
workers in Public Assistance programs. ' l

The Personal Social Beliefl scale and the Personal Social
Experience2 scale were also administered as pre- and post-tréining
"tests", | Copies of these instruments are shown in appendixes G andH.

'

Both scales are "Likert" scales which contain sfatements to which the
respondent is to indicate the degree of his agre;ment 6r disagree&ent
with the statement. Both scales yield a measure of the attitude fhat
the respondent has. toward himself.-

The analysis and comparison of fhe pre- and post-training re%ponses
-of the individuals to the two scales indicated that they became more

. positive about themselves and more secure and confident about their

re]ationshipsxwith,other persons. An analysis of post-training
responses to the scales showed that the participants tended to éhow
greater agreement with statements such as:. 1) I feel that I'm a
person of worth, at Teast on an equa1‘p1ane with others, 2) I havé
respect for myse]f,‘B) I feel I have } numBer of good qualities, and

-

4) 1 take a positive attitude toward myself. At the end of training,

H. E. Miller, "The Construction & Evaluation of a Scale of
Attitudes Towards Occupations," Purdue University Study of Higher
Education XXVI, 35, 1934, pp. 68-76.

2Scott G. McNall, (unpublished scale), Department of Sociology,
Arizona State University. '
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- and post-training mean scores were "real" differences and suggested

to E’ggggiionnaffé/ﬁﬁﬁgh asked them to merely list four'things that

' 37
the enrollees tended to disagree more tha; they hdd atlfhe beginning

of the training with statements such as: 1) I donft feel very normal

but I want to feel normal, 2) I'd like to have the feeling of secukity
that comes from knowing I'm'not too different from 6thers, 3) Very | i
often I don't try to be friend]y with people because I think they

won't Tike me, and 4) People are apt to react differénf]y to me than

they would to othier people that do or say the same things.  Analysis

of the participants' responses to the two scales yielded, in both

instances, statistics which indicated that the difference'bgtween pre-

that‘there had indeed been a change in the participants attitudes
toward themse&ves. It appears reasonable to believe that a sense of
feeling positive about oneself and a sense of feeling secure and
capable in relationships With othersiare~desirab1e characteristics.
It would seem, therefore, th&t the training program had to some
degree promoted the characteristics that Qou]d be desirable for ‘
workers in helping positions. |

In order to obtain the participants' perceptions of what they

had Tearned during trajnjng, each participant was asked to respond

they-had Tearned in the areas of interviewing, communication, relation-
ships, and life adjustment. The general purpdse of asking the
participants to make the Tlistings was to obtain information which

could .be used in making a rough determination of whether some of the
instructional goals had been met, and whether the.groups were similar

with respect to their statements about what they had Tearned. A copy
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of the questionnaire is shown in Appendix I.
An examination_of the Tistings of things that had been learned
~ showed the learnings were relatively similar for each of the six
groups.

The things that were listed most often by the participants as
what they had learned in interviewiné were: 1) to Tisten as carefully
<a§ possibTe to what a client has to say, 2) to show the dlient that
you are interested in;he1ping, 3) to make éure that the client
realizes. that the workerrunderstands the clients problem and needs,
"4) to show the client that the worker understands the client's
feelings about his problem, 5) to observe and to interpret body
1anguage,'§nd, 6) to allow the ciient freedom to express himself.

Thbse things which the participants listed most often in
re]ating what they had learned about communications were: 1) be
empathic, 2) make the c}ient feel comfortable, 3) use language that
the c¢lient can understand, 4) encourage the client to talk freely,

5) show respect for the client, and; 6) be non-judeenta] about a
client's attitudes and values.

. Common learnings listed about relationships were: 1) be genuine
in your relationship with others, 2) be aware of how one's values
effect a relationship, 3) "do unto others as you would have them do
unto you", and, 4) show that you care about the other person.

The most comﬁon things listed about what had been learned in the
area of life adjustment were: 1) heredity effects learning ability,
2) one's environment strongly effects one's life style, 3) one must

make one's own decisions in adjusting to life in general and to
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specific problems, 4) wheﬁ clients are faced with problems they are also
faced with adjusting to that problem, and, 5) attitudes and values are
learned early in life.

ngrall, it appeared that common learnings were those of being an
empathic ]1stener, of being sincere, genuine, and non-judgmental in rela-
tﬁonship‘with others, being‘accepting and understanding immaintaining
communications with others, and being awafé that heredity and environment
produce a variety of both dffective and non-effective life adjustment
styles: The listings of what had been learned suggested that the training

program objectives of sharpening the participants'ski]]s jn interviewing,

‘communications, establishing relationships, and of understanding the

processes of life adjustments were met to a large degree.
14

Another part of the eyaluation of the training program consisted of

asking each participant and each staff member to write a short statement

about the strengthsvand weaknegses of the program. The staff'appraisa]s
are shown as Appendix J and representative statements from the participants
are shownlas Appendix K.

The particfpants'statements about the‘projeét were laudatory in tone
and content. ‘Representative of the enrollees' statements were comments
such as:

a. The interviewing techniques we have Jearned and practiced
will especia]ly-be he]pr] in our home offices.
| b. To me the most valuable thing I learned was how to relate to
the client.

c. I feel that these sessions have helped me to Jook at my work

and my.clients with a greater understanding, to be more sympathetic and

to try and be a better listener.
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d. For the first time since becoming an employee, I felt as

P

. ' though I am a worthy person in my own right, that my thoughts and

opinions are of value and that I'm not just a Cog ig/the bureaucratic

. y
agency. : /

e. It has also taught me not to place judgments on people
, y

because they are 'smelly and dirty.'

f. It makes you realize how important it is for you to better ;
/
understand your role as a helper, which I had not fu]]y recogn1zed

before I started thé tra1n1ng
g. I espec1a11y enjoyed the sessions on human behavior, and I
feel this has geen very helpful to me in my work in associating and

Rl

working with co-workers and clients.

+
h. Overall, the training was very good for me, because of ny

better attitude and renewed willingness to try to serve people as
individuals and in the same respect I would want to be served. |

i. I think that since I had the training 1 am less judgmental.

While enrollees in their evaluation of an in-service trafning
program often make only positive statemeﬁts and Withho]dftheir
negative comments,rthe*overall impressions gained from reading the
Public Service Careers participants' responses was that the program
had been very valuable to them. | |

In summary, the overall evaluations of the‘training project
strongly suggested that the enrollees deve]oped 1) better inter-
viewing skills, 2) more pos1t1ve and/or accept1ng att1tudes toward

themselves and toward clients, 3) greater acceptance of values

commonly held to be desirable by the professiona]'socia1 workers, and

4) greater knowledge of human growth and development. Since the

o
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objective of the traiﬁing program was~to assist the enrollees to develop
such skills, know]edge, and attitudes, it seems reasonab]e to believe
that the prOJect was quite successful.

| It should be noted that the research design used in the eva1uation
of the project was relatively v..k in that it consisted of a s1ng]e
gfoub’pretest—treatmént-posttest design. Such a design leaves a number
of unaccounted variables which may have an effect on the changes
between a participant's pré- and posttest scores. Further, attitude
scale such as those used in the eva]uatioh.oftén have Iess than desirable
1ndexes of reliability and vé]idity Hnwever, all of the data and all
of the qualitative 1nfonnat1on obtained from the part1c1pants strongly

pointed to participant growth and professional development.

I T T
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Problems

In the planning and execution of the'PSC Trainiﬁg'Program, no
major difficulties were encountered. This was due to the cooperation
and support given by Kentucky Department of Personnel, Kentucky
Department of Economic Security, University of Kentucky, College of
Social Professions, and by all persons involved in developing and
carrying out the program. Thus, prob]ems re]atfng to staffing, the
provision of facilities and equipment, fiscai arrangéments, and
scheduiing weré, in most insténces, easily resolved.

The greatest prob]emkin conduéting thé program arose because
of the prolonged pe;%od of time e]apsfng between the signing of
the forma] agreement to conduct the program and the actual initiation
of the training sessions. ~When the formal agreement was signed,
faculty and consultants were emp]oyéq but it wés then discovered
that the actual training would not begin for many months which
resuTted in a staff being either fe]eased from their commitment to

the training program or being reassigned to other responsibilities.

When the decision was reached to begin the program,4the project had

to be restaffed and the curriculum modified in a very short period

of time. This resulted in a very heavy teaching and administrative
burden for the director and coordinator during the first two training
cyc1es. However, near the mid-point of the secoﬁd‘training cycle,
an additional instructor was employed which resulted in resolution

of the problem. While this shorf-term prbb]em of inadequate number
of sfaff and having only a very short time in which to modify the
curricufum was a pressing problem, it appearéd to be one of those

kinds of problems which commonly arise in conducting such training

‘programs simply because they cannot be anticipated.
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There were a few miﬁor prob]ems which also existed during the
time the program was conducted. These mfnor problems included the
problem of participants not being selected for training until just
a few déys before they were due to begin their training. This
resulted in some psycho]ogfc%l.stress on the part of the participanfs
since they needed to arrange very quickly for somedne to meet their
home, family, and job responsibilities., For some4participants,
this late appointment to training resulted in their having a s]ight]y,‘
Tesé thén desirable mental set during the first few day§ of the
training cycTe. ‘However, late hotification by‘Kéntucky Department’
of Personnel and by the Co]]egé of Social Professions was due'fo a
few of the notified participants being unable to attend training and
an alternate beiﬁg selected on]y a few déys prior to fhe first day
of a training cycle. Again, this“is a kind of problem which could
not be anticipated.

There were a few other minor problems such as the 1a§t training
cycle consisting of 21 participants which was about‘4 more trainees
than the classroom space had been designed to accommodate. However,
the Universityvquick1y provided more chairs and materials and‘the
staff and the participants adjusted to the overcrowded conditions
and, even though the facilities were overcrowded, the program
functioned smoothly and rémained on schedule.

-In summation, there were no major problems encountered and the

minor problems were problems which could nct have been anticipated

and were quickly resolved.
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Recommendations

Should similar projects be sponsored by P.S.C., it would be
wise to set definite dates for the training cycles as early in the
contract perjod as possible. This would assist the Universiay in
obtaining the most qualified faculty and in administering a‘training
project. It 1is also recommended that part1c1pants in future tra1n1ng
projects be notified that they have been selected for training
several weeks in advance of the date on which they are to begin
training. In planning such programs it wou]d be desirable to allow
some one-week "breaks" between‘training cyc]eé so that the training
staff would haVe more time to evaluate the results of training
ﬁnd to modify the curriculum. A
/ ‘The data used in evaluating the project and the opinions of the
| staff indicate that the trainingvprogram achieved its purpose. It
appears that the enro11ees showed positive changes, both persona11y‘
‘and profess1ona1]y Therefore, it is the belief of the staff that
such intensive specialized programs can be operated product1ve1y
1n tra1n1ng cycles of short durat1ons and that s1m11ar programs

shou]d.be repeated’ whenever appropriate and possible.
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October 1972

“ LEXINGTON PSC CLASSES BREAK JOB BOTTLENECK

The* Public Service Careers Division in the Depart-

designed to provide new advancement possibilities in'social
*service.

In cooperation with the University of Kentucky
School of Social Services, PSC is sponsoring thrée-week
courses which will assure both.the new and the long-
standing employe a flexible future in public service. These
three-week courses are an integral part of the upgrade
component. R

Presently six sections, each composed of approx-
imately 15 case aides and interviewer aides, are attending
the first of five intensive training classes. These classes will
continue until the end of this yrar.

The courses are directed by Mrs. Evelyn Black and
coordinated by Mrs. Evelyn Krislov, both connected with
‘the University of Kentucky School of Social Services. The
creation of these courses is a result of a st'u'dy conducted by
‘the Public Service Careers Division in DES, under the

", supervision of PSC Program Coordinator Michael Greer.

ERIC

Aruitoxt provided by Eic:

According to Mr. Greer, PSC has two principle

objectives. ““PSC provides employment opportunities for .
'dlsadvantaged people in Kentucky’s public service areas, "

he said. "It also provides employes in dead-end jobs with a
career. This in-turn increases job satisfaction and efficiency
among those already employed in PSC."”

In reviewing the rationale’ underlying the new pro-
gram, Mr. Greer stated that within any agency, “there are
people who get into dead-end jobs. They do not possess the
education or skills necessary to go higher.” He added that
with PSC, "'we have upgrade commitments so employes can
advance to a higher position.*

Presently, the Personnel Division has upgrade training
in progress for clerk typists. Girls are learning shorthand sp
that they can advance to clerk stenographer positigns which
are classified at a higher level,

The new series of training courses are designed to
assist both case aides and interviewer aides. Because of a
revision in personnel classifications effective October 1,
case aides and interviewer aides will have the opportunity
through training to advance to Eligibility Worker status.
Prior to this revision, only Social Worker |’s were able to
advance to the Eligibility Worker classification.

Case aides are presently classmed as a Grade 7. With
upgrade training they can move to Eligibility Worker I
which is classified as a Grade 11.

The philosophy behind the:PSC program is to provide
public service opportunities for disadvantaged persons who
generally fall into the lower socio-economic levels of

_ society. Because these individuals usually lack adeguate

education and skil training, it is difficult for them to find
and hold employment. PSC evolved as one governmental
agency concept designed to provide certa-n _programs for
hiring and training the disadvantaged.

' The PSC program chaniels these individuals into
public service careers by providing an alternative iv ihe
rather rigid merit systefn requiremienis.

ment of Ecmﬂimlc Securlty has initiated a series of courses

The entrance '

component to the PSC programs involves a two month
training period ‘during which individuals perticipate in
on-the-job training for half the day and attend classes -
related to the type of position they will eventually fill the
other half of the day.

After completion of the- two month on- the-job
tralmng period and a mandatory nine month probation
period which immediately follows, the PSC participants are
allowed to take the merit examination. If they pass the
examination, they ‘will then be placed in the position for
which they have been trained. '
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PUBLIC SERVICE CAREERS PROJECT

After considerable delay because of a change in sta_te government administration, the pszgram of training -
 to upgrade classified personncl in the Department of Econoiic Security which the Collgme was asked to
undertake in early spring of 1972 is now underway. OSome lé\employees of the Department are on campus

for a period of three weeks. - ’

Plans for the program werce orifinally developed by Evelyn Black during the spi‘ing" and summer of 1972‘ with
the help of Evelyn Krislov, Because of Mrs. Black's teaching schedule during the current semester, she :
has been relieved of major responsibility for conducting this program and Dr, Jack Sturges has been assigned
half-time to the project. He is being assisted by Evelyn Krislov,\who is giving three-quarter time to it. E
Mrs, Black is still acting in a consultant.capacity to the project.

The University of Kentucky College of Social Professions is conducting six three-week sessions
to upgrade case aides and interviewer aides of :the Kentucky Department of Economic
wSecurity, under a $48,829 grant from Public Service Careers and the U.S. Department of

_ +Labor. From left are Miss Wanda Douglas, Lexington; Mrs. Linda Crawford, Lawrenceburg;
« Mrs. Greta McCloud, Richmond; ‘Mrs. Evelyn Krislov, UK coordinator; Miss Diana Murray,
*Lexington, and Mrs, Sue Wickliffe, instructor. ) . .

o | 51
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UNIVERISTY OF KENTUCKY
COLLEGE OF SOCIAL PROFESSIONS

PUBLIC SERVICE CAREERS PROJECT
SCHEDULE OF TRAINING

November 8 - November 17, 1972
Noyember 27 - December 1, 1972

wednesdgy; November‘B,

9:00 - 10:00 Introduction of participants and staff :
10:00 - 12:00 Orientation to the training program -- Mrs. Betty Brown
Mr. Greer, Jobs Now Counselors
1:00 - 3:00 Exploration of how people feel when asking for help - Mrs. Krislov '
(written assignment)

Thursday, November 9

9:06 - 10:30 Respoﬁd to Edwards Scale - Department of Economic Security
10:30 - 12:00 Defining Helping Relationships - Mrs. Krislov
1:00 - 3:00 Human Motivation In Asking For Help - Mrs. Wickliffe

Friday, November 10

9:00 - 4:00 Communications in interviewing - Dr. Sturges

- Monday, November 13

9:00 - 10:30 Film - "Rich Land, Poor People" - Mrs. Krislov
10:30 - 12:00 Discussion - "What is Poverty" - Mrs. Krislov
1:00 - 3:00 Values and -Behavior - Mrs. Wickliffe

- Tuesday, November 14

9:00 - 12:00  Film - "Wednesday's Child" - Mrs. Krislov
1:00 - 3:00 Skills in Observing Behavior - Mrs. Wickliffe

‘Wednesday, November 15

9:00 - 12:00 AFDC Films - Mrs. Krislov
1:00 - 3:00 AFDC Films - Mrs. Krislov

v

Thursday, November 16

9:00 - 12:00 Se]f—awarenesg\ Techniques of Interviewing - Dr Sturges
1:00 - 3:00 Self-awareness'- Mrs. w1ck11ffe '

Friday, November 17

9:00 - 4:00 Techniques of Interviewing - Dr. Sturges

P
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Schedule of Training o ' ' '
') Page 2 >

Monday, November 27

9:00 - 12:00  Social Security - Tom Rhodenbaugh ' g
1:00 - 3:00 Life Adjustment Needs (Infancy through Adolescence) - Mrs. Wickliffe

Tuesday, November 28

9:00 - 12:00 Life Adjustment Needs (Adult through 01d Age) - Mrs. Krislov
1:00 - 4:00 Interviewing Skills - Dr. Sturges

Wednesday, November 29

9:00 - 12:00 Dea]ing with Pfob]em—Solving - Mrs. Krislov
1:00 - 3:00 How Your Job Meets Your Needs - Mrs. Wickliffe

Thursday, November 30

9:00 - 12:00 Individual Interviews & Written Evaluation - DES, Krislov, Sturges
1:00 - 4:00 Ind1v1dua1 Interviews & Written Evaluation - Mrs. Wickliffe

Mrs. Krislov

Dr. Sturges

Friday, December 1

8:00 - 10:00  Examination
10:00 - 11:00 Participant Evaluation of the Tra1n1ng Program
11:00 - 12:00 Graduation

1:00 - 3:00 Participant Evaluation of the Training Program
\

N
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GROSS RATINGS OF FACILITATIVE INTERPERSONAL FUNCTIONING

!

The facilitator is a person who is living effectively himself and who discloses

himself in a genuine and constructive fashion in response to others. He communicates

an accurate empathetic understanding and a respect for all tne feelings of other

persons and guides discussions with those persons into specific feelings and
experiences. He communicates confidence in what he is doing and is spontaneous

and intense. In addition, while he is open and flexible in his relationships

with others, in his commitment to the welfare of the other person he is quite capable |
of active, assertive and even confronting behavior when it is appropriate. '\\\

You will read a number of excerpts ‘taken from interviewing sessions. Rate each
of the helper responses to each excerpt 1.0, 1.5, 2.0, 2.5, 3.0, 3.5, 4.0, 4.5,
or 5.0 using the continuum below.

- 1.0 1.5 2.0 2.5 3.0 3.5 - 4,0 4.5 5.0

/ /[ ./ / / / / /[ /
None of these Some of the A11 conditions A1l of the A1l are :
conditions are conditions are communicated conditions communicated |
communicated to are communicated t a minimally are communicated, fully, si-
any noticeable " and some are acilitative and.some are multaneously
degree in the not. level. communicated and con-
person v fully. - tinually.

N
a
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EXCERPT 1

Helpee:

My daughter is going to have a baby and she needs help. Can she get
a medica] card? She is not married and we don't have money to help her?

Helper Responses: Jrv

(1) I see that you are concerned about getting a medical card for your
* daughter. We do have a program of medical assistance through which
she can get a card.

(2) Why did she get in this shape in the first place? -

(3) We do have such a program available but will need verification on
certain facts. '

(4) We will gfve you a packet of forms.

~

EXCERPT 2 ' -

Helpee: +
My husband left me three weeks ago and I have not seen him since. I
have three pre-school children and do not have any food in the house. My rent
is due next week and I have no money at all. My parents live in California and
_ cannot help me. I have no where to turn--1 feel so alone and helpless, is there
.~ any way you can help me? ‘

Helper Responses:

(1) You must feel very helpless with so many problems and no one to
turn to and I can see that you would be distressed knowing that
your children are hungry and the rent is due. Do you want to make
an application? '

5 (2) 1 hope we can help you since your husband has left you and you
have no one to turn to.

(3) You feel alone and helpless because your husband has left you
and the children without any way to pay the rent or to buy food.




Page 3

O EXCERPT 3 o | DA

Helpee:

I Tost my husband last month and our only child died with tuberculosis
a long time ago. There are so many bills to pay besides the funeral, and I don't
know where to turn. I'm completely alone and my only income is a small social
security check each month With everything sc high these days I just don't
see a way in this world I can make it. I wish the good Lord had taken me at the
same time he took John. I'm afraid I don't hold 1ife very dear anymore.

Helper Responses:

(1) How much is your Social Security?

(2) You are alone and don't see how you are qoing to Tive on your
Social Secur1ty check and pay your bills.

(3) I see you are very discouraged and lonely with the recent loss of
~your husband and the many expenses to meet.

(4) Have you thought, abo“+ going to work?

EXCERPT 4

Helpee: b

My husband was jailed yesterday for house breaking. We do not have'
a bite in the house to eat and we do not have a change of clothes each and
therefore the children cannot go to school. I wondered if I can get some help.

Helper Responses:

(1) You are wondering how you can keep the children in school without
a change of clothing and no food for them.

- (2) You may be e11g1b1e for food stamps S1nce your husband is in jail
and you have no income.

(3) What did your husband steal?

(4) You need help because your husband is in jail and your children
need food and clothing. .

T s
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EXCERPT 5

Helpee:

What am I going to do? You have cut off my medical card and I can't
get by. I only get $130.00 dollars a month and my medicine is so high. How do
you expect me to make it? That's the way it is when you're old and sick, nobody
cares. How come all these young mothers with children can get help? They are
not even married and can work and I can't even get help with my medicine.

Helper Responseéz

(1) I can understand that you are concerned since your medical expenses
are so high and you have to live on such a limited income.

(2) You feel that you are neglected and that all the young, able-bodied
mothers can get help.

(3) How much does your medical bill run?

(4) Maybe you take more medicine than you need.

EXCERPT 6

Helpee:

I wonder if you could help me. I'm so upset I don't know what to do.
My husband and I just came from the doctor's office and he told my husband that
he has active tuberculosis. My husband has to go to the T.B. hospital for at
least a month and a hait. We don't have any money and very little food in the
house. I have four children in school and I just don't know how I'm going to
manage. I need some kind of help.

Helper Responses:

(1) Here is a packet of forms. Fill them out and we will see if you
are eligible for assistance.

(2) Your concern is for your children as well as your husband. Your
' ~ husband will be well cared for in the hospital at no cost to him
’ and we wild-=he.able to help you and the children with a check and

a medical card. .

(3) T hope no one else in the family has this disease.

4) The worker that takes applications isn't here today. Can you come
back tomorrow.
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EXCERPT 7

Helpee:

. Our baby is in children's hospital. My wife and I both attend trade |
school. We have another child at home. We do not have any money to pay the
hospital bill. The social worker at the hospital told us to come to you for felp.

Helper Responses:

(1) Can't both of you find a part:%ime job?

(2) You are to be admired for continuing your education. I know it is.
very difficult with raising a family and with the problems you are
experiencing now. As far as I can see now we will be able to provide
a medical card and food stamps.

(3) I will have to ask the supervisor.
(4) School diplomas are most important. We will be able to help you

through this crisis.

EXCERPT 8

- Helpee:

I really have a problem and don't know what I can do about it. My

husband left taking what money we had. I have four children, no food, no money.

I know you are supposed to count our income and he made real good this month.

I need food stamps but what will I buy them with as the money is all gone. I brought
my check stubs and the bills we pa1d '

“Helper Responses.

(1) S1nce your husband is gone and will not be in the home maybe we
won't have to check any income and therefore you won't have to pay
anything for your stamps

(2) Has he ever done this before?

(3) I understand your situation, and the responsibility you feel for yoUr
children. We can provide food stamps now and if he remains out of
the home past 30 days it is possible you would qualify for a check
and also a medical card to help pay your medical bills.

(4) That's just like a man.

) 6
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: EIGHT HELPEE STIMULUS EXPRESSIONS:
Al -INDEX OF COMMUNICATION

b3

Introduction and Instructions

The following includes eight client or helpee stimulus statements,
that is, ekpressions by a helpee of feeling and content in different
problem areas. You may conceive of this he]pee as a formal client or
simply a person who nas come to you in a time of needl The helpee,
for example, may be é friend or sowe person that you know well. Piease
respond as:you would if someone came to you seeking aSsistanée in a
time of distress or need. Write your response in the spéce following
the helpee expression.

In formulating your responses keep in mind résponses that the helpee
can use effectively in his own 1ife.

| In summary, formulate a response to this person.who has come to you

in time of need. The helpee expressions you read could easily appear in
the first contact or first few contacts. Do not attempt to relate any
one expression to a previous expression. Simply tfy to formulate a

meaningful response to the helpee's immediate expression.

.
4+
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»

EXCERPT 1

Helpee:

Please will you give me an idea of some places a man with no skills might
be able to find a job. I'm willing to do anything and very willing to léarn a
trade if someone will just give me a chance. I've got a family and we can't live

- on unemployment insurance. My wife is expecting a baby within the next two

weeks. I've got to get a job. I just got fired. Where can I go.

EXCERPT 2

Helpee:

I've been out of work two months. I filed a claim for unemployment
insurance in Michigan and for some reason they won't pay me. I know that
I should get it and I intend to draw. They can't keep me from drawing
because I paid for it.

GU
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EXCERPT 3

. Helpee:

I need some help from somewhere. My husband has been gone for a month
and a half. [I've waited this long to ask for help because I kept thinking
he would come back home. He's done this before and come back, but I believe
this time he just ain't coming back. I didn't want to ask for welfare because
I'd rather take care of my own kids, but I have eight children and there
just ain't nobody that will keep four kids who ain't in school. We ain't
got no food and I didn't even have milk for the kids this morning. I just
didn't know what to do but to come and see if I could get on the welfare. Do
you think I could get food stamps? This would help. I don't have no money
for my rent and-the landlord said if I didn't pay my rent this month that I
- would have to leave. I just don't have nobody to turn to cause everybody

else ir my family does well to take care of their own younguns.

EXCERPT 4

He]geé:

I have four children in school; they need school clothes. I need a job,
I'11 take anything. : '
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EXCERPT 5

‘ Helpee:

I need some help. I have two children and expecting another one and my
husband don't make enough money to support us. I don't know where my first

husband is and he don't send the kids any money. They need dental care real
bad.

EXCERPT 6

Helpee:

Could I make an application for a State Medical Card? I'm pregnant, -
not married, and I have a bad kidney infection and don't have any way to pay
my doctor bills. If I don't get a Medical Card I can't go back to the doctor.
My parents can't pay my doctor bill because my father is disabled to work. He
has made his application, but I don't know if he will get it or not. The
father of my baby is married and he won't dare Took at me now.

b2
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H

Helpee:

I need a medical card. I can't find a job. My wife is pregnant and
I don't have no money. My children are sick a lot and I don't have money
to pay the doctor.

EXCERPT 8

Helpee:-

I need some help. My husband died and I can't get Social SecurityAbécause
. I'm not old enough yet. I've got no income and I'm too old to find a job -
besides I ain't never worked and don't have any training.
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SOCIAL ATTITUDES QUESTIONNAIRE

There are no "right" or "wrong" answers to this questionnaire, only honest differences
of opinion. Please indicate with a check for each item the response that comes closest
to expressing your feeling about each statement. "Probably disagree" means you disaqree
more than you agree with the item; “"probably agree" means you agree more than disagree
with it. Some items may seem similar; actually, all items are different:

Be sure to answer each item. Definitely ©  Probably Probably Definitely

~little to change their Tives.

Disagree - Disagree Agree Agree .

1. The federal government is
going too far toward creating a
"welfare state".

~

2. No one has a right to

commit suicide.

3. When a married couple with

children is having serious

problems getting along together,

their first consideration should be :

to keep the famjly together at . *
all costs. '

4. Except when there is a depression
anyone in our country can get a job
if he really tries.

5. It is usually better for

people to Tive in neighboriivods

where cveryone is in about the

same age and income grcup rather

than where there are great
differences.

6. Everyone should believe in
and practice some religion.

7. People can actually do very

8. Having to struggle for what
you get in life is the best way

~ to develop character.

9. Any able-bodied individual

~ who refuses to take a job should

®

IToxt Provided by ERI

ERIC

not receive assistance.

10. We should spend less time
trying to find new ways to handle
delinquency and..emphasize time-
tested techniques which seem to
be forgotten,




Please answer each item. Definitely

(’\ _ . Disagree

11. If the government does too
many things for people we may
end up a country of weaklings.

12. Personal freedom includes
freedom to do something that is
damaging to myself. , . A

13. It is more important that families
stay together than that individuals within
families achieve their own personal

goals. '

14. In normal times when people are
in need it is generally due to some fault
of their own.

15. Trying to get different people to -
mix doesn't make much sense,.

16. There should be stricter observance
of the Sabbath, the religious day of rest.

17. Since most things are inevitable
people should relax and enjoy
themselves.

18. People who have suffered a great
deal are more likely to have a strong character
than those who have not.

19. People who refuse to help thémse]vés
‘ (%hould have to suffer the consequences.

20. The solutions our parents found to
the problems of living are often times
“not very workable for today's generation.

21. Government should do more than it is
presently doing to see that everyone gets
-adequate medical care.

-22. Even if we were sure cigarette smoking
caused lung cancer, a person should be
free to decide whether he wants to smoke

Q or not.

Probably Probably

Disagree Agree
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Please answer each item. v Defin1te1y Probably
Disagree Disagree

23. 1f you have to make a choice,
your family shouTd be put ahead of

Probably
Agree

61

Definitely
Agree

your personal career.

"24. What people achieve in life is

almost entirely a product of their
own will and determination.

25. People should Tive among their own
kind.

26. “cience is a -good thing even if it
challenges such fundamental things as
_eligious practices.

27. Everybody's fate is really movre

dependent on others than on what he him-
self does.

28. A person is better off 1if he has
to work and sacrifice for what he gets.

29. Everyone who is in need, no matter
what the reason, has a r1ght to be
helped.

30. Ways of doing things that have grown
over a long time are likely to have much wisdom
in them.

31. Government is at present providing
many services that should be left to
individual enterprise.

32 As- Tong as it doesn't hurt anyone else,

a person should be allowed to do—anyth1ng he

wants to.

33. It's almost always wrong to sacrifice
the interests of the 1nd1v1dua1 to those of
the group.

34. A person's character is pretty much
what he makes it.
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Please answer each item. Definitely
Disagree

t

35. It is good for people to associate
with those who have interests and values
very different from their own.

36. While there are conditions in the world
today that may seem unjust, there is probably .
a divine purpose behind them. .

37. A person really has very-little control
over his destiny,

- 38. If things come too easily for people,
they won't appreciate them.

39. We should try to help people who
are in difficulty regardless of whether
they are making an effort to help
themselves. '

40. The ways of the past are hardly

ever adequate to handle present day
problems.

Probably
Disagree
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ORIENTATION SCALE

0 THE MEANING OF WORDS USED HERE: NAME:

.' Dependent means a person who gets help from someone else. He does not
work for himself.
Public Assistance means the help given to a person by a public welfare
agency.
DIRECTIONS , _
Will you please mark what you think about the following statements.

Read sentence Number 1 below. See to what extent yol agree or disagree with
it. Then circle the Tetters after it that tell how you feel. The letters

means

\ ’ SA = Strongly Agree , TD = Tend to Disagree
. A = Agree D = Disagree

TA = Tend to Agree SD = Strongly Disagree

Do all the rest of the sentences the same way.

. Public Assistance programs have gone too far

in this country. SA A TA T D SD
2. Public Assistance to the dependent adult
encourages him to become independent. SAA A TA TD D SD
3. Very few dependent adults are getting '
something for nothing. SAA A 'TA T D SD
4. Public aid makes people rely less on their ‘
own efforts, ' : SA A TA TD D SD
5. Most people on public assistance are needy,
~ not greedy. SA A TA TD D SD
6. Most dependent adults desire independence. SA- A TA T D .SD
7. Public assistance kills the spark in
individuals which made this country great. SAA A TA TD D SD
8. Most dependent adults really deserve public
assistance. SAA A TA TD D- SD
9. Dependence upon public assistance becomes a :
habit. SAA A TA T D SD
10. The dependent adult is too willing to receive
help .from others. SAA A TA TD D SD
11. Public assistance to the dependent adult
serves to kill his initiative to support ‘
himself. ‘ SA A TA TD D SD
12. If I.became dependent, I would expect help
~ from pubic agencies. SAA A TA TD D SD
13. Public assistance programs are serving to
weaken the very backbone of the nation. SAA A TA TD D SD
14.  Most of those who accept assistance from a _
public agency do so as a last rescrt. SA A TA TD D SD
15. Most dependent adults would rather receive
' relief than work. . SAA A TA TD D SD
16. The dependent adult is usually dependent
: because he "has to be," not because he '
Q "wants to be." ‘ SAA A TA Tp D SD
1 bo
LS
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PERSONAL SOCIAL BELIEF SCALE

\ !
rs The best answers to each statement below is your own personal opinion. There are no
right or wrong answers to these items, only honest differences of opinion. Whether
you agree or disagree with any statement, you can be sure that many others feel the
same as you do. .
I AGREE I AGREE I AGREE I DIS- I DIS- I DIS-
A LITTLE ON THE VERY AGREE A AGREE ON AGREE
. WHOLE  MUCH LITTLE THE - VERY
X WHOLE MUCH
1. I feel that I'm a
person of worth, at
least on an equal
plane with others.

2. I feel I have a number .
- of good qualities. ' ' !

3. On the whole I'm pretty
satisfied with myself.

4. 1 wish I could have more
respect for myself.

5. I feel I do not have
much to be proud of.

//;. At times I think I - }L
/ am no good at all. ‘

7. 1 am able to do things
as well as most otner
people.

8. I feel that I have a
number of good qualities.

9. I take a positive
attitude toward myself.

10. A1l in all, I'm
inclined to agree that I
am a failure.

11. I certainly feel '
useless at times. , r—
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4

{f\ , PERSONAL SOCIAL EXPERIENCE SCALE &

o After each question, place an “X" in one of the columns number\ d 1 through 5. Use
the numbers below to mean: (1) Not at all true of myself; (2) Slightly true of
“myself; (3) About half true of myself; (4) Mostly true of myself; (5) True of
myself. :
1 2 3. 4 5

1. I don't say much at social affairs [
because I'm afraid people will criticize
me or laugh'if I say the wrong thing.

2. I enjoy doing little favors for people ' | -
even if I don't know them well.

3. I'm not afraid of meeting new people. I
feel that I'm a worthwhile person and
there's no reason why they should dislike me.

4. I do not worry or condemn myself if other
people pass- judgment against me.

5. I don't feel very normal, but I want
to feel normal.

6. I feel that people are apt to react
differently to me than they would
normally react to other people.

7. I feel different from other people.
I'd 1ike to have the feeling of security
that comes from knowing I'm not too
different from others.

8. Very often I don't try to be friendly
with people because I think they won't
Tike me.

. 9. For reasons outside of my control, I
suffer about things more than other
people do.

10. People are apt to react differently to
me than they would normally react to other
people that 4o or say the same things.

11. In order to be liked and get along, I
tend to be what people expect me to be
rather than anything else.

12. Even close friends who think they
Q understand me really don't.

e p e
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Name:

Ja—

Date:

List 4 things you have learned about each of the following:

A. Interviewing
1. ‘

2.
3.
4.

B. Communication
1.

2.
3. !
4,

C. Relationship
1.

2.
3.
A 4. /

D. Life Adjustment
1.

2. ‘ /
3. j
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Appendix T

.l

STAFF AND CONSULTANT APPRAISALS
Public Service Careers In-service Training Project
College of Social Professions
University of Kentucky
September 5, 1972-~January 31, 1973

The PubTig Service Career Program group with which I met might best
be characterizel by the avid interest reflected in their willingness to
engage in meaningful discussion of the content presented. Discussion
ranged far and wide, indicating knowledge base, skill level and value
system of the participants. The group's enthusiasm and cohesiveness
generated excitement as we related to the problem of the aged.

Denzel C. Johnston
Assistant Professor
College of Social Professions

From a1l available evidence I would evaluate this PSC In-service
Training Project as most successful. The participants were generally
able, experienced, and highly motivated. The staff maintained a high
Tevel of interest and enthusiasm throughout an intensive and demanding
instructional program.

At the (lose of the project there was sufficient evidence to
indicate that each enrollee had developed additional skills and insights
in the areas of human growth and development, interviewing, communications,
and establishing interpersonal relationships; on the whole, I believe
participants found their experiences to be stimulating, rewarding, and
very much applicable to their work situations.

- Excellent cooperation and support from University Administration
and from the Department of Economic Security contributed to a smoothly
functioning program.

Jack Sturges
. Project Director

As a whole the training project seemed to be highly successful in
terms of developing a keener sense of understanding human behavior on
the part of the participants as well as heightened awarecness of self.
A process of self-examination was initiated in the participants as well
as the need to look‘beyond surface behavior.
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Values were examined and a growing awareness of varying values
was developed. Participants began to realize that their vdlues
(generally representihg "middle-class mores") were not thé only ones

that were valid--nor just because these were their values were they
"correct", ;

/

Participants began to develop on what appeared/fg be a.parallel
basis, a recognition of the uniqueness and value of/ each individual--
clients as well as themselves. They were able to./See the significance
of their helping role as individual workers and,tﬂe part they could
play as a part of the Department of Economic Security.

Through the "interviewing" sessions they were able to learn how
to Tisten and hear what the client was really saying--and how to utilize
this understanding in the helping relationsHip.

- More adequate facilities could have made for a more comfortable
learning experience (particularly with the last group--the largest--
and too Targe - 21 participants). : e

e

/ e

'mM/
A Tonger period of time--i.e. fougsyggéffﬁgiherwtﬁﬁﬁ the three
weeks--would have given the participan e faculty more of an
opportunity to develop and integrate various concepts, attitudes and
feelings--particularly in Tight of the consumption of time necessitated
by various attitudinal tests and procedures relating to financial
disbursement and counseling.

A continuous three-week period seemed to be more effective than
the one wherein a break needed to occur in the continuity, i.e. skipping
a week during Thanksgiving time.

The experience of living together at the hotel, completely separated
from home and job, seemed to add another strong dimension to the project
for the participants able to do so.

The generally relaxed atmosphere of the project seemed to be
conducive to a learning experience of this nature.. Their continual
involvement in their own learning via group discussion, response, role-
playing, small group discussion, and individual interviews made for
a highly stimulating Tearning experience on the "feeling" level.

Evelyn Krislov
Coordinator, PSC Project

Based upon my observation and involvement with the Public Service
Careers Project, I would Tike to provide a brief evaluation of the prograr.
First of all, the participants from the Department of Economic Security
appear to have benefited considerably from the three-week workshop and
training sessions. I met with the groups at about mid-point and again
at the end of each training period. From my observations, they were
motivated, and highly positive toward the knowledge and content base of
the workshops. Based upon the. above, it was my impression that the
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Q participants felt they were able to actively engage in the training and
: felt a part of the learning process. In other words, the staff was
able to motivate the participants and create an atmosphere for learning
in a relatively brief period of time.

The content of the project was relevant, and modifications in
curriculum were made based upon the feedback and evaluation by
participants. The actual project facilities were somewhat limited,
especially for groups in excess of fifteen. To some degree, this
Timitation was minimized through utilization of the College of Social
Professions' resources, including video taping of a session in each of
the -workshops.

In summary, I felt that this kind of project was extremely useful
in terms of continuing education or staff development, and upgrading
public welfare personnel. It provides a vehicle for developing and
motivating staff of the Department of Economic Security and in providing
essential knowledge for effective service delivery.

Ben P. Granger
Associate Dean
College of Social Professions

Many workers come to training secure in their ability on the job
but turn on their anxious feelings in a classroom setting. Others,
who are new to their job and lack this security, are even more anxious
in a learning situation. Both groups tend to assume that they will be
judged negatively, just as their clients do. They soon discover that
other workers share these fears and similar feelings too; their feelings
are not so different. They transact with the staff who give them
recognition for their feelings, ideas, actions, and actions to be taken;
they are important. Within *his atmosphere of acceptance, new ideas,
attitudes, and actions can be considered.

Most trainees leave with a more positive understanding of themselves
as unique persons with values, attitudes, and life styles that may or may
not be the same as their neighbors or client; they begin to accept
differences. Many during the process of the course change an attitude or
Tearn some new technique or become more aware of feelings or gain self-
interest or throw out old knowledge for new knowledge; they recognize
their own ability to grow and change. The three weeks of training gives
them knowledge and techniques. However, I think the greatest impact for
most comes as a result of experiencing themselves in their relationships
with the staff. This process, through which they have been able to
consider alternatives, they can return home to apply to their clients.

Susan L. Wickliffe
Instructor, PSC Project
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EVALUATION OF PROJECT PARTICIPATION
Public Service Careers In-service Training Project
College of Social Professions
University of Kentucky
September 5, 1972--January 31, 1973

“This project has made me aware of a lot of phases in social work
that I had never thought seriously about. In making ourselves see the
weak spots in ourselves, we will be able to be of more service to our
clients. We will now see them as individuals with feelings and needs
and not just a number...The interviewing techniques we have learned and
practiced will especially be helpful in our home offices....We were al-
Towed to express our opinions and feelings without feeling embarrassed
or having the feeling of being criticized....I hope something can be
arranged so that we can follow-up with more sessions of this type."

"I think this program has been a good experience for me. It would
be helpful if, in the future, there could be refresher courses of this
type offered for a week or two. The only thing that I think that could
have been improved was a larger room and fewer number people."

"To me the most valuable thing I Tearned was how to relate to the
client. I found that in talking with the instructors and the group
that some of our probiems in relation to the needs for help for the
_clients were the same. - The instructors helped us to understand more
about the client and his feelings. I also learned better methods of
working with people toward solving their problems....I feel that the
part of our training session concerning values of people and not
forming judgements concerning people will be most helpful to me."

"The training session-was a wonderful experience for me. I feel
this type of training is good for anyone, eg. Supervisors, Service Workers
etc. I feel I can now have'a better relationship with my clients and
co-workers. I find after this session that I had been lacking
something through not communicating well enough with my clients. I
feel now I can put my clients more at ease, thus getting more
information needed to complete an interview." ;

"I feel that this Public Service Careers trainfng session has
been a most profitable experience to me and I feel that every worker
should have the same 3 weeks of discussions or training. I feel
that these sessions have helped me to look at my work and my clients
with a greater understanding, to be more sympathetic and to try and
be a better listener. It gave us a 1ot of good ideas and hepefully
we will be able to communicate better with these clients."
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Evaluation of Project Participation
Page 2

"For the first time since becoming an employee, I felt as
though I am a worthy person in my own right, that my thoughts and
opinions are of value and that I'm not just a Cog in the beaucratic
agency....I think of the training sessions as seeds sown and hopefully
coming into fruition in our local offices....The only weakness which
I noticed was a seeming lack of being able to adhere or put into
effect the schedules we were given at the beginning of the training
session....There seemed to be alot of beaucratic type "paper work"
which, again, may not have been excapable under the circumstances....
I hope there will be another training session 1ike this sometime."

"This training session has meant a great deal to me. It will

1p me in relating to the client as I have only filled out forms
it the past when interviewing. [ never discussed their problems
to any extent and only gave them the qualifications of Public
Assistance. I felt discussion of problems was left with the service
staff. Since the training session, this has changed. It has also
taught me not to place judgements on people because they are 'smelly
and dirty.' These people need more help and shouldn't be pushed
., away as fast as possible....These past three weeks have been very
beneficial, and I plan on putting the knowledge acquired to work at
the office and also outside the office. Everyone needs this type of
training if they plan to work in Public Assistance.”

"The Instructors were wonderful and really know their work and
are dedicated workers. They made you feel at ease and did not object
in participating in group projects (which I had a horror of doing.)....
I believe our class of only 12 was an advantage as each were given
a chance to say what they thought....A11 in all it was a great
experience and I hated to see it end."

"My general assessment of the training program is that it's very
beneficial to workers dealing with people in need of help. It makes
you realize how important it is for you to better understand your
role as a helper, which I had not fully recognized before I started
the training. It's a program that is needed and should be continued,
and a follow up would be very helpful to ‘'keep us on our toes,' so
to speak." -

"The paper we wrote on, "Self in a Dual Role - Self as Both
Helper and Helpee", was very had to do but I enjoyed doing it and it
kept your mind working overtime to get the problem solved. It made
us aware that we could solve a lot of our own problems if we gave
it a lot of thought. It also made us aware of other problems and how
we might help them." B
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Evaluation of Projec£ Participation
Page 3

"It has been a most rewarding exper1ence for me to be a part of
the class in the Public Service Career's Training project. It was
helpful to me to hear how other workers handled client problems and
I enjoyed meeting others in the same type of work."

"It was a big treat to get to meet the people who came over fromv
Central office and they were very informative and helpful....Words
cannot describe the feelings I have about this training. It has been
wonderful. I have enjoyed it so much and I would like to come again.'

"Have learned when interviewing persons to first Tisten to client,
~ respond to persons statements, react to their problems and feelings--
“let client know he has been heard.”

"The way that the material was presented to the class by the
instructors kept the interest of the group. The reading material
that went along with the course was very good. It will also be
good for future reference. I feel like in the short 3 week period
that we had, I learned S0 much. The way that it was presented
made me want to learn." -

-"This training was very well presented. The lecture-class
discussion types of sessions that we had were very helpful. When you
had a question or an idea you felt free to express this and knew
that you would get an answer.”

. "I especially enjoyed the sessions on human behavior, and I feel
this has been very helpful to me in my work in associating and
working with co-workers and clients. This training has helped me to
understand people better, and it has taught me how to more effect1ve1y
work with people and to interview clients."

"I am very happy I had the opportunity to participate in this
training. I feel my attitudes have been changed quite a lot. I have
a better out-look toward my job and the people I serve. 1[I feel they have
become more individualized and not just a number to me....Also, the
sessions we had on interviewing were very good. I feel I know more
about how to make a person feel at ease and not nervous about talking
with me....Overall, the training was very good for me, because of
my better attitude and renewed willingness to try to serve people
as individuals and in the same respect I would want to be served....
I highly recommend this training for others and feel it would be most
helpful also to clerical and reception workers."

"The Rple pnay1ng was d1ff1cu1t to really get into but it was a
very good experience for me.

)
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Evaluation of Project Participation
Page 4

"Overall the training was good in the purpose of recongizing
_ the needs of the applicants, their psychological reasons and why
‘they come to us. To be more understanding be a better listener,
try to be more helpful in their needs and to give or offer help
in my field of work....Too much of moving of tables and chairs
when a film was to be shown}or role play was taking place....The
guest speaks or instructors were informative and especially the
late Mrs. Evelyn Black was one of the best."

"The training was a valuable experience, it pointed out the
various interviewing techniques one could use on the job, the film
strips presented were helpful in that pointed out the right way to
interview and some of the wrong ways we interview, the class
lectures were very effective and the class discussions were enlighting
and helpful, we were able to discuss things openly, and to disagree when
we felt the péed to....If qne weakness were to be pointed out it
would “be that the tra1n1ng was too short .

"I feel the films and role-playing made us more aware of the
clients feelings and self-awareness. However, I also feel it is
difficult to role p]ay to fellow worker. If an outsider came in it
would have been easier for us to respond to'the situation....I also
feel that some good lines of thought were lost by stopp1ng 1n the
middle of a conversation to take a break or go to lunch.”

"My own reaction to my participation in the Project is one of
satisification. [ enjoyed the discussions, although discussing

T ~myself and my feelings were sometimes painful. I feel I will be able

to better understand the feelings of the people I work with as clients
and co-workers."

"This was the first training session I have ever been to (besides
summer inter training) and I was quite surprized. I was expecting
a more rigid program. I must say that I have learned more about myself
and other peop]e than I would probab]y have learned in a rigid student-
teacher session. '

"I feel that the Service Careers Training Project has been one of
the most rewarding experiences that I have ever had. Not only have I
gained much from the classes I have attended but the experience of
living so closely with the other members of the class has been
broadening. To Tearn the feelings and viewpoints of others who work
in the same job and with the same problems as you do, tends to make
you realize that basically we are here for the same reason--to help
prople, and we find that many of us go about trying to do this job
in much the same way
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Evaluation of Project Participation
Page 5

"The project has helped me to know more about myself. For the
first time since I have started work for DES I feel that I am an
important person not 'just a spoke in one of the little wheres'."

" "I believe anyone in a helping profession should have this type
training." ’

"This group was very fortunate to be included in the Jobs Now
Upgrading Project. This training session has given me a better insight
to the needs of our ciients as individuals. Even though I did not 1ike
to think so, I have been a prejudge of them in some instances. I feel
this session will make me think and more aware of my role as a Public
Assistance worker. The session has been very informative and I feel
the other workers from the offices would greatly benefit if they had
the opportunity to attend the same sessions the Case Aides have
attended. Even though it would probably be impossible, it is a shame
these sessions cannot be taught on the District basis....I enjoyed the
field tripyto the Narcotic Hospital. I feel others benefited also
from this trip and this was voiced among the group. If our session

were just beginning I would liked to have had more visitation trips."

"This project has been a most wonderful experience for me! With
the help of all the dinstructors I feel I have developed a new self-
awareness. I have obtained much valuable data that I can use in my
community concerning myths and fallacies surrounding the welfare
program and Public Assistance clients.”

3
L3

"Interviewing was\ important to me because I use this every day
in my work.” I hope I will be able to use what I have learned to
benefit my ciient. I enjoyed the afternoon with Dr. D. Johnston talking
about the aged, since my new case load will be the nursing home, rest
homes and the old age clients."

" "Another nice part has been the association with fellow workers.
It is a most congenial group. This has been our first chance to get
together and discuss our situations and I know I have profited from

it

"One of the things that was stressed and I think should be stressed
in the other classes is to not impose our values on other people. I
am sure we are an average class and all of us more or less tend to do
that."

“"These three weeks have been stimulating and exciting. I have
gained new understanding of my helping role. And new insights about
myself." '

~7




75

Evaluation of Project Participation
Page 6

"The biggest plus for me in training was a renewed interest in
wanting to help people. One can become so lackadaisical in performing
their job that they forget the real purpose which is still helping
people. I know I am going to be a more effective person, whether it be
at the office or in my personal life."

"It helped me to have a better understanding of people and their
feelings. The films were good....We were fortunate to have trained
instructors and feel it would be a great opportunity for everyone
in our work to have." :

"I offer only one suggestion, and I make it with the understanding
that it may not be feasible, and that is: That the participants in a
single class be Timited to a maxium of 15."

"I think that since I had the training I am less judgmental....
The presentation and the films were very good."

~"As for myself I am going back to my job with a determination to
be a better listener and a more understanding person.”

“This has given me a somewhat different attitude toward our
clients, especially helping me to realize their feelings when they come
to us to ask for help. I believe I will return to my office and treat
each person more as an individual rather than just another case."

~

"I feel this has been a very worthwhile experience. It has made
me not only aware of my attitudes toward people, but of others
attitudes toward me, dependant upon my actions. [ have worked with
the public for many years yet I had never realized my weakness in
interviewing . I am very grateful for the interviewing techniques I
have learned, perhaps with these new concepts I can establish a closer
working relationship with others."

"Through the group I recognized a lot of things I had been doing
right and wrong. I also realized a lot of prejudices I had but didn't
really know it or know why I felt that way. The instructors were very
good in helping us understand our feelings. When we made a statement
it wasn't just accepted and left at that but it was torn apart until
the real meaning was found. 7T also felt it was a good experience to be
with workers from other parts of the state. It was interesting to see
what a difference a few miles can make....0verall, the group was very
rewarding. I find myself applying things that I learned there when I'm
working with my clients now. I also catch myself doing or saying or
not doing some of the things I learned but I am very conscious of it."
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