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. School Stpeck: Learning Disability .

as a Dissociative,Reaction ;

A shell explodes and five soldiers in eXcellent-physical

D °s.hea1th become casualties of

@r.  One loses his volce. A

rsecond develops blurred vis }."A third'tearfully cries out,

®o his sergeant to ‘be eld and rocked. Another wanders aim- ,
lesly fn circles and’ a: fifth soldier convulses uncontrollably.

,f Such.are the varied and often incomprehensible effects of

',.?L. Q‘ shell shock, one of the few bepavioral-disorders whose onset

| .can be observed and clearly tled to an environmental determi

* Wnen first recognized as-a major combat problem in*Woyl

- har i, ohe'~Ymptoms ‘of shell shock were thought ‘to arise, Trom

o

the concussive effects of shell.explosions. This orga ic

Qo diagnosis pl ced the locus of thé& roblem within the soldier.

. . Inappropriate treatment strategies%gesulted in uncured cases

NN
, tw v
«

remaining in berans' hospital for gy years. '.,/'
f:' _ , During th time of the Second Worldhwar, the psychogenic

Ai", ) naturé of shell \hook was better understood\ The formula

3 : PRBDISEOSITION ¥L S STRESS EQUALS NEUROSES (Uatkins, 1939)
.became,the foundat on for developing therapeutic approaches.
;']lif . ,Rest and psychoth py were the treatments of choice., Hos-
- 'pitalization was §e§emphés1zed and many men. improved drama- )
‘ iij4 ”-tically after a few days' rest, relaxation and sympathetlc ‘
.fgjf. : encouragement. Soldférs whose symptoms did not quickly abate

received psychotherapy of the type that had proven to be.k

t.
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ﬂ/ o .effectiveﬁyears earlier with hysterical symptoms. A"main—
/’ . : .

-///- . stay of* this therapy was hypnosis. =~ . = - o S
g . ) . When finally understood in terms of psychodynamic forces

. __the problem of shell shock &ariously referred to -as war’
T N d
. _.-neuroses, combat fatigue and gross stress reactions) was well

& PR

o o ‘on its way to being solved.- 3 e ‘
- ) ’ >, : . /\

Another behavioral problem for soclety emeri‘ ng into

-,major proportions out of World War I is what v w refer to

. g S learning‘disabilities. Universal conscription and the
. ) _

:simultaneous development of group.tests put mental measurement

., on a mass production basis and directed public attention to thel .

\d

S 1arge number of men who. did not acquire fundamental ‘school
skills, especially reading proficiency. This‘problem, now of
7 .-epidemic magnitude, has not yielded so readily to solution as‘

has ‘shell shock, perhaps because, unlike the armed services,
»

schools cann@t bring to bear on the problem unified and coordin- .

. . Fy
N ated diagnostic and treatment services. - ,4(/

: R The twin. problems of shell shock #@nd learning disabilities )
B & ' 'a\‘ :
-7+ . .share a common emergence into: epldemic proportions. Can we .

ke gains towards solving learning problems of children by

' viewing them through the frame"ork of the shell” shock model

-

IR o of psychopatholgy : o e -5 e =

- The shell shock model 1s essentially ps&chodynamic and
this-branch of psychiatry and ps§chology has never found favor,

in public . educatiorm. Especially in the education of the handi—

, capped it is increasingly pushed into the background by the
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'f/b Teaching (1973) contains seven references to Freud in the 1ndex.

“
o -

s
o
-

= emphasis on 1ntrpsychic co&kl 1 in psychoanalysis offered little' ’~<z
: ,FQ .

Ty

L playing in the underachievement and/or learning\disability problem.' ?*

ichin.‘ In add1tion, psychoana}xsis has been often very unfriendly
- toward pedagogy, pointﬁng out the dangers 1nherent in the educatlon-'
- al process when it tries to force the child to fulfill the demands

. above there are several epidemiologica

; o oo - o EE ’”7”_,“3’, el ey e s A “'”“**’f—‘ Tl . ’ 5
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_popularity ‘of neurolonicallperceptual impairment and behavior mod-

;ification diagnostic conceptions and teaching strategies.-,' R

&

Ireud is dead.v The 1325 page Second Handbooh of Research on

.The first “of ‘these states- "Althouch‘gvident:inzthe mgntal hygiene,:

movement oo Freudiaﬁ psychology was neglected in educational

Y N . .
' Eo say the least ideas such as the unconscious, infantile
,ggxgglitx, oedipal ébnfiict, 'and cabtration anxietx are dlfﬁicult )

£

p ychology . ¢ R

to deal with in public e\ cation.. Furthermore, a one-dimensional

help to the harried teacher trying to educate the learning disordered

e
-

of the adult world (Freud 1954,m ﬁeill 1960)

it
h

ysis in education is the lack of' 1mp@ct in the’classroom resulting i
from the many stud1es Whlch have related\unresolved oedipal strivzngs.
to underachievement (Buxbaum, 1965, Grunebaum et al, 1962, Hellman, i

.1954,: Morrow and Jilspn, 1961; Proctor, 1958, 1967, psnry et al,.
1958) . S RS | o “f\3§ f ‘

In present day child study pgg%tlce théfg,is very little con51d-

eratlon given to.the determinant rcle that ‘ses related anxiety may be
S

Complementary to the psychoanalytzcally oriented studies cited

tendencie?%which cali for B
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' closer examination of the stresses created by male/femaie>interk
Jactions in the learning gituation. - Of particular significance for .,
éﬁ“ff"’the oedipal hypothesis is the high failure “rate of girls as comp-.
o ared with boys in Germany where the proportion ‘of male teachers in

'the elementary schools is also high (Spache”and Spache, 1969). L.

NN This is, of course, ouposite to the American condition of hirh

failure rate for boys in an educational system of female teachers./)',

As male teachers begin to appear in American schools, from about‘

the fourth grade upward the underachieVemeut rate in girls becins/

. - to approach that of boys (Tyler, 965) ‘This may also be 2 function .

) of sex anxiety increasi. in relation to peer interaction as 1atency .
_ends.f Lpesening secual anxiety may also 2 sirnificant factor in
studies that show\greater reading achievement for boys who are sep-'

arated into groups for instruction (Spache and - Spache, 1969)%

b 7,

Coneepts-of uneven sex—differen iated biological maturation

' do not serve well in explaining theue relationships between sex and

school achievement.' By;integrating Freudian notiors of psychosexual

' ”development with shell shock dynamics we can find a common syndrome‘
in the hyster:cal dissociative r=act10n which may provide a rationale

for these sex differences. ' -\ SR B

%
t

-
P

Freud linked hysteria- tO'unresoiwed oedipal wishes. Tater
theoretical viewpoints recognized that conflicts involv1ng abgressioni

’ and dependency deriving from pre-cedipal levels of psychosexual dev- '

elopmemt also resulted 1n hysterical reac%ions.t The war neuroses,

‘frequently manr%ested by hysterical symptoms, brought an emphasis on

" the importance of envmronmental stress in the etiolcvy of hysteria.

Q N
ERIC™ 6 ot
" providod by nic [N - o ,. . . . L ‘ PN ) ., . . e . ‘ v‘( . I:




. LSchcolJShock
-, . . Y oe ) ' . . 6 ] |
Current nosology differ\ntiates hysteria into the separate but

'cg closely related classifications of conversion reaotion and dissocia«

o

7
tive reaotion. The‘essentialudifference is-the symptom taroet, body
"o t ’ V/.z N .-' . “
B ‘or mihd. They have .in common an inappropriate split in the behavior

oY conscrousness Wthh affects a circumscribed motor, sensory or

5

«_i - .cognitive function or %hich episodinally involves the .entire person—
alitY- H-j’ " | ' , * “ '

Eypical conversion reactions include, motor symptoms - paralyses,.

-

tics, and tremors eensory symptwms - anesthesias, paratnesias, and
) hyperestheSias- visceral symptoms - anorexia, vnmiting, bulimia, and
h,hiccups (Anthony, 1967) ' .

. . ) N
o ,' The dissociative reactions 1nclude amnesias, various trance states,

» somnambulism, multiple personality, ard frenzied v v1olent -8tates

bl . -c
-

_ spuch as "running amok"

~

et ©

The conversion reaétions appear to be diminishing in 1nc1dence
both in shell shOck casualties and 1n contemporary mental health
practice in the general population. The term “conversion" remains
in popular ubage to indicate that atphysical sympton has’ psychogenic
etlology but it 1s becomina recoanized that the underlyinn ps:,rchoph:,rsio--'t
1ogical mechanism for all the hysterias is best defined*as "dissooiation" ‘

est (l967) describes dissociation in information processing terms ,ff‘
"i as a "PSYChOthSiolofical process whereby information - incomin *; ;;;x\
atored, or outgoing - is actively deflected from integration with its | vl
usual or expected associations. If it is specified that« the condition;g;;
applies narticularly to rritten language information a8 iﬁ;is processed,,di

by a child: of adequate intelligence who has' had normal leaxrning opport-.;.

,_,_i_r__.WA*AM s

- .4

unifies, thén one has a definition of dyslexia, a specific learning B
“f ﬂ vf.b disabilityv T .' 7 : : ’ . . ‘,’ o '
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A-mbre‘%radltional definition of dissociation 1s given by

ﬁ?nf .Engltsh and English (
(or condition in,whic

958) as follOWS‘ v .. a process whereby
) a group of psychological activities possess~

ing &. certain unity : ong themselves.ifse most of their relationships

ff“ *with the rest of pers nality and function more or lesa independently." ,

Dyslexia is a s"cific 1earn1ng deficIEncy which fs more or less

‘ adly conceived learning capacity we ‘call 1ntell~

1gence. 1§=is this s parate,.split-off quality ﬁhat likens it to a

T~ -

diSSOclative reaction but whﬂch also gives rise to‘hypotheses of

K

-i? . organic damage . g

- ePemer W

.t‘ )

7.

Thus far tne shell shock/schodi shocP concept of learning dis- ~
"‘-\ order has beeh discussed in psychodynami erspective. Shell shock
' reactions have also been satisfactorily, e1plained~in learnina theory

terms (Dollard and Ihi‘.l:ler, 1950? Miller, 1972) In ! this case the.

4-:;

| symptoms are seen as learned responses reinforced by the reduction
N A
,1' - of anxiety Dyslexia may also be seen as a learnec response reinforced

-

by anxiety rednction although some research tends to negaxe this

. Tremise. e S T A
A A Gaudry and Spielberger (1971) in their examinaxion of the rel-_,'
&i~l'r ationship between anriety and learning, reéort that some Studies show
no relationship, a feﬂ shoa.that anxiety*ﬁacllitates performance, but'
'.L the overwhelming weight of ev1dence consistently p01nts to a negative

relation betaeen anxiety and various measures of learninv and’ academic

e

achievemen “*".*“w‘ ’~W3*w”w~¥- L
o ,On ‘the other hand Athey (1970) concludes that researchers have
failed to f:nd any”relationship-between‘anviety'and—readingability.»m?fk

4
i

In my own clinical observations-of hundreds of poor reading

\"‘ . . - C . .
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'children I have found that the very poorest readers with normal
hiintelligence have the least manifest anxiety. As reading proficiency
..increases so does anxiety to a pornt where read:m"r skills again de-
';teriorate as high anxiety levels are. reached. The very hivh-anx&ous
hildren usually read better than the very low—anxious. e
By and large, research 9n anxiety and achievement does not dis- - W
] tinquish betveen 1ow anxiety which may be a function of the absence)
of stress and lcw anxiety which.may be an outcone of compensatory .
defenses in the face of stress. Ny belief is that researchers are
i.not inclined to fully explore the correlates of low_anxiety for the
}'same reason that educators and clinicians do not see a low—anxious

) .

non—reader as emotionally disturbed.

‘Low anx1ety 1s usually equaued Wiuh no*mal PcIuOuallt" function~

o - - S

'ing whereas it may be pathognomic toy.the same extent as is high anx-_
:‘iety, A reasonably ‘good understanding of normal anxiety eludes us
‘ at the present time. Organiz;ng our research des1~ns and clinical
“assessments around the dimen51ons of excitatory and inhibitory behavior _
.might clarify the anbivalence ‘we have about low anxiety.
When a loarnrnc disabllity ie accompanied by low manifest anx-
'iety (la belle indifference) the emotional adjustment of the]child

- must be questioned before remedial practices are instituted. Special

° e

—

education may have iatrovenic effects. Same sex teaching soecialists
. may increase dependency . Opuosite sex teachers may increase anx iety .

o

o and strenauhen defenses. If successful, special eduac@;pn may re- o

move, the defense structure and leave the child dpen to establisning

. . . f
. new. path010ﬂ1cal behavior uatterns. 1, -9 .

- | < -
; Groen (1970) has discussed the substitution aspect of pathology

fas }? exists amon tha alternatives of psychon urotic, psycnopatho—:‘,:
. ; {{;{ . : . ) : v I Lo - ,',ﬁ‘ . . . , ) ‘

/
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. logic and psychosomatic reactions. This substitution phenomsnon
“is ap%arent in school pathology. '"he pupil with-a specific learnlncr

~@1sorder of 51gn1f1cant magn tude often has-an excellent attendance,

-.'record, 1s in relatively giood health does notgexhibit poor conduct.
‘and Wlll profess a likinx for school. The nornal or high achievinb"
pupil who has an underlyinv emotional disturbance may have a poor

'gif _ attendance record because of- illness or school phobic reactlons but

does not become aggressively anti—social or delinquent. The aggress-v
‘ive, conduct disordered child may be a mild underachiever'because of ;
factors of" non-conforming, inattentive behavior or truancy but his '

¢learn1ng processes will be 1ntact and he will be ill only rarely/

The chronlcally ill puril is often a normal or high achlever and will
exniblt conformlng and non-& xious behavior when in scnool. . -

' This 901ng together of various personality and behav1or char- g
iacteristics is the basis for personality type theories. It is'not .
levidence for the ‘existence of symptom suost1tutlon in the individual -
but 1ogic dictates’that contravening one magor trait would 1nf1uence '
the intagrhty or the type, causing chanfe in‘the other traits.

my clin1ca1 experlence conflrms the existence’of cym*tom sub— ,
' stitution 1n a llmlted sense. Parents have reported Dre-school be~-
'haviors sucq as stuttering and theractivity eristin#xprior to a -
,'1earnin5 dlsorder.. For the nost part " the’ clinical ev1dence for i
5tability of the learninb dlsgrder is more 1mpressive. ‘ R
Lo He do not see children substitutlng.their learnlng disorders

xor other symptoms hecause current special education techniques and

practices do not work very well to renove this defense. Pedagoby v

nee‘ds a- study such as bysenck s (1952) work on the e:t‘fects of
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psychotherapy to help develop a healthy skepticism touard special
education outcomes. | '. ' ' { '

mhe.problem of symptOm substitution for children is a very N

P
]
3 L

real one for, unlike much of adult patholoay, the determinant of the
chi%d's defen31ve reaction is often still operating 8o that symptom
xrelief, rn this case through academlc therapy, is not a suiflcient“

goal. I - .

-'4;; JErom the standpoint of enidemiology the increasing incidence

of learning disorders as hysterical dissociative reactions may be

a substitutioh for “the diminishiné.gross manifestations of conversion
ymptOms. mhe intellect is becomino increasinvly vulnerable as aA
symptom target becau e of thelemoticnal investment by parents and -
governments in academic achievement. The vorkplace of the fibhting
soldier ‘has cnanged from - trench t0 foxnole to helicopter and the |
self worth of the male chilx now resides in brain competence not
brawn and this is the new: focus for anyiety formation in our times.

| ' Another persgective for eyamining learning disorders, especially
dyslexia, as a d1ssociative reactlon is from the v1ewpornt of hyp~.

nosis.~ Freud referred to hypnosrs as an artilicial hysteria. A

dissociative reaction maJ ‘be understood as a form of sgontaneous |

‘o peeet

- hypnosis or hypnosis can be erplained as a controlled dissociative

state. In, either case, the- fund o information that exists about

hypnoéls should be mostly applicable to the study of dyslexia a\s
5 /

“an, hysterical dissociative reaction.MVd;str » MQ7A‘.W

.
hew st

The chlld who has unresolved oedipal strlvings or who is overly de-
pendentaupon tha parent of the opposite sex, Wlll readily transfe

\

. - .

. .

o N g N ) - - -
i S e ter e g etrg v ST P preaeont

Unwittingly, teachers are the most practiced of- all hypﬁbuists.
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"1' +this. dependency to a teachexr of the opposite '5exX . In the ;;;ding "
o .uleﬂson conditicns are ideal, for “trance induction. The child'sf
v‘ﬁemotions are runninu high in expectation of the readin~ g;formance.
mhe surrogate parent approaches. ‘A summation of what ‘has been called
.test anxiety anéd what has been called castration a?xiety heightens
the,emotional response. . The child is instructed to.focus attention
’; narrowly upon a 1etter oY word . . The intense state.of concenfration
i blends. into the hypnoid or dissociative stﬁte. S

[
Lo . Ty

Spontaneous hypnosis frequently produces an intensification of

1?7

existinr personality components (Kline, 1958) The introverted chila  °
' may become more inhibited at this moment and may remain silent with
consciousnese temporarily arrested 1n a split confivuration, perhaps.
.partly focused upon the word anr partly turned iniard, groping for
'f meanings or pronunciation or fantasizing on a theme unrelated to the B
,ip reading task. Eventually the teacher w1ll call upon another pupil |

.to recité and with the lessening of anxiety the readinv trance be-

havior will be reinforced and, after somelﬁp»tﬂnon of these events,

- comes: to be known as dysleyia.

ot

L It can. be . seen from this illustratioh that dyslexia is a problem

R S~
g ;characteriZed by a long attention span,/rather than a short one. A

PR
.
- - -

»

'{";frelatively fi ed, inward focusing attention is antagonistic to the \  44
. preading process whichlreguires a Ilexible 4nvrard and outward oscilla-.’

*'tion of attention to accomplish +the- tasks of word recognition and

'w.:f'comprehension. o ?’ e ¢ . S 2 4
. ‘~‘ ) . 3y
T In effect what nas just been described harpeninv to the child

;{gin the classroom is the readinr reve:ie ve alf‘efperience from time

o "*to time. Although our eyes continue to e en”aged in the visual - ?ftz\ .

ER\(:tracking of the tert our attention is deflected and e become lost

‘a4 "n'

. . . . - . ~ L4
ot e e e ey
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"4in thought and %gperience a brief dissooiative reaction until°

some sinnal restores us to cOgnitive (ego) control. In this con—

5& text it may be sald that re..d,in° proceeds by free dissociatiqn

.. . -

and that readinﬁ\stops when attention stops osoillatinOr and beoomes T

..

flxed in one direction. There is little research that directly in~
'vestigates this interoretatzon of the readiné prbcess but there is

clinical,evidence and tangentialiy relate& axperimental evidanoe,

-

esgecially in the hypnosis literature (Bowers and Bowers; 1972,, o wel
Hilg,.ra;ug?z) T S A

:—1:'*“ . . i e : '», . . ’ - D e
e - e — - 4 - . . Lot
r .

, ditonal explanation of reaﬂing failure uslnrr the hypnosis

"'b model if possible. In’ pSVCHoanglytlc 380 PSY°h°1°5y hypnosis is:

[

‘reggfded as a form of rerresﬁion, a tendency to shift from afﬁhfgher"f

. to a."lower" mental system This may occur under conditions of . T

. stress .and conflict without fqrmal hypnosis 1nduotlon. In the s
P8 ~

teacher/pupil 1ntnraction in the classroom, earller mgdes of percept-

*

fon and cognition are reactivated, espeoially dn- cases where the . @

» -

pupil is transferonce—prone. Ip this casé the pupil would not
" remain mute but would attempt pronunciations, makinb numerous errors

such ;s reversals, inversions ‘and letter confusions typical of im- '

-

7
B mature visual—perceotual deveiopment.

1

‘gm 7"' ",‘ Can a dissooiative reaction, reading (learning) disability-'; ‘%‘
ooy,

type he defined w1thout resorting tO'abstract parallels such as hyp-

......

_1,; nogis? Erobably so,'wIn psychometrlcs ¥he wxsc test will yield a -

o *‘Performance I Q. in the near averare range and a Verbal I. Q. fifteen’ o

to thirty points lower dependinv upon the severity of the reaction.

Informatiqn will have the lowest score in the Verbal acale. This

Pl

pattern has been noted as identifyinn hysteria,(Schafer,_19<§?
" ;"1 ae " . 'L"--:‘: ) ’ . ’ ’

\.
. R SN .
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mhere may also be a physiological 1ndicator of the dlssociative

researchers Bowers

-

1reaction in heart rate variability; Citinv'other

,,go- P

Viﬁ‘ and_ Bowers (1912) sug;est that heart rate decelerates when a. person

. ‘ [

; is oriented toward external sourées of stimulation and accelerates ;;g{:gq‘

when attentdon 1s on the 1nterna1‘manipulation of symbols._ The

CERAET™

dysiexio child whose attention‘may be fixed inwardly oy outwardly ¥‘;~;i:

should have a,less variable heart rate when r°ad1ng as compared with -

merforminv a task such as the WISG diait synbol.

e 3
1

.

“;"._f“" If diaenostrclans'are given ﬁbe same 1icense as they now have-'-;;_,jf

in applyin~ tﬁe “minlmal“ concent to brain damage it wouId be found5
é

that{a “minimal dissociativ eaotiqn" classification.could apply

R “r -

§ ‘ g
: most 1earnins disabilities ﬁhere ther is no'vross intellectual'reﬁard-e;“

- ation, no overt emotio

damaﬂe. I{ has much to. raoommend.it over the nlnimal brain damaée/

perceptual impairment nosolo:y. Inherent in,these latter formulatibns

1

mminy. ol onr

: is the assumption, however veiledw oifstruetnralrdefeet*whiéh *tself

N~

cannot be renaired ‘but whwch must be comoensated. The idea ‘that the RN

1ocus of the problem is within the child effeotively evades thera-wv

:_.u"

peutie intervention 1n the crucial disturbed family dynamics whnch

\
B | .. oo

underlies so many cases of school disordered behavior. T R ]

_The ninimal dissOCIative.reertion (MDR) nypotne31s is also e”;ei§§$_

--:-a -...

rooted but it ie mueh more oytimistic in outlook as it e r
n

assumes 1nt ct anatomy but inhibited functionins of‘the physiolo ical L
> Soun .t

ms accompanied'by conpensatory pSJcholoeical defenses.
learning disabilities beyonddu

’;"fforgani ally

e

defense nechanis
This~etiology does not place the causes of
the canabilities of the parents to oontrol or prevent.e

a \n R 2 S 7 S TS P
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,
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.Another asset of the MDR clas51f1cat10n is’ 1n the "reactlon

~" . .

‘Qﬁ*“i appellatlon whlch 1mp11es temporary quallty and whlch 1s ascribed
to the'behavror rather than to the person. e R

'S
a . o

There 1s a.bonus also in explalnlng the mechanlsm of learnlng
- £,
«d;sdblllty to parents and teachers by analogy to the dlssoclative o

. . *

};*-syndrome of the.mu}tlple personallty.‘ I.have found 1t useful on L

+ .

R ‘occas1on o dlscuss the spllt functlonlng of the dlsabled learner

.-

1n terms of two personalltles, the normally functlonlng onecln the Am,;

e [ __:

home and\commnnlty roles and the dlsabled one 1n the school-role.
;d A most mportant J.mpln.catlon for educat:Lon of, the MDR hypo—- ‘ : -,

! : : ) A‘ . : . :

T the91s ar;ses out of the ldea that attentlon becqmes relatlvely,a

% .o

flxed on 1nternal cognltLVe processes.’ To counter thls tendency

to have a “lono" attentlon span or to remaln_absorbed 1n fantasy;u;”i“

2 - E ’ : - . t,_ L e 3 )

ues would need to be. developed to dlstract the learner.to

freely osclllatlng attentlve ablllty.__;‘r

: ,_‘Ab Tadhlétosc0plc presentatlon of readlng materlal would seem .v,f

to'be an 1dea1 approach.. The. success of Fernald's h;»esthetlc"

Py

. y n
technlque of readlng 1nstruct10n may'be in some measure due td - -

\ v,

: the channellng of attentlon outward to the traclng task as well

fff'ff% as to the V1sual taskar‘ SR | “@3

74_ A second teachlng technlque emphasls'would.be dlrected toward

the arrangement of anxlety—reduclng psychomotor act1v1ty to be S

BRET >

i contlguous W1th lntellcctual effort;”Gum chew1n9 and 1lP movement

z . .
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dur:mg read:mg m:.ght be encouraged :mstead of prohn.bmted. The

v.hand pac:.ng techn:.que of some sPeed readlng systems may prove

8 ALF

:Eac:.l:.tat:.ng for the Antasy-prone learner as we}.l as the anxa.ous e

-
[4 M 7 .3,, L -~ " - .

. ,I.Le ‘,; Applause can be mot:.vat:mg and anx:Lety-reduc:.ng. v Yes ’

- X o

~:. and no answers can be expressed by a. show of ‘hands, by hey move~ " o 4

b ments, and by stand:.ng. - . v'v"" 'F‘f’* Ay -

' (4

. Some of these technn.ques may- seem trn.va.al but the are .

' .

."if ment::.oned here ‘to ra:l.se quest:.ons regard:.ng the va},:.d::.ty of many

*To atta:un objectn.Ves of reduc:cng sex related 1ety with L
. an ¥ () _ R
. a m;.,nlmum of sex dz.scrlm:.natz.on school systems would prov:.de
v s
male/fema]:e team teachn.ng pan.rs in the e,lementary grades and would
e | 7

also emphas:r.ze same—sex peer tutor:x.ng plans and more extens:.ve

-

’ present teachn.n

independent use: of programmed 1nstructn.on methods and .matern.als.

L & In defense of hypnos:.s as a. therapeutn.c modal:.ty Kl:me (1958) ;'“‘ |
. states "To employ hypnos::.s or other techn:.ques requ:.res a broader i,'
. cOnceptualization of the nature of ,human behav:.or - :.n one resPect C oy
"morexorgann.c 1na-nature, :rn a.nother even ‘more' dynanu.c than psycho- "
, analys:,s.". T ;e”ileV”“ thn.s statement e’g_s:gesses very well the po(tent-.
| | J.al of'a d::.ssocn.atlve reactz.on hypothes:.s o:E 1earn1ng dn.sabn.l:?‘?yp : 4 ’
to ‘br::.dge the gap é'between orgam.c and emotn.onal a;égncsuc or:.en-

*

tatz.ons wh::.ch :Ls ndw precar:n.ously sPanned By the perceptual 1mpa1rment R ‘
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