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Reading in Virginia is published once each year by
the Virginia State Reading Association, an affiliate
of the International Reading Association, as a
service to its members. Membership in the VSRA 1
includes a spbscription.

Membership information and information concern-
ing submitting of articles to the editors is found
elsewhere in the journal.

POLICY STATEMENT: Reading in Virginia is a
publication of the VSRA. The contents do not
necessarily imply endorsement by the VSRA or by
the editors v .

FUTURE DATES TO REMEMBER:: -
May 13-16, 1975: International Reading Associatién
Convention, New York .

March 24-27, 1976: VSRA Convention, Twin Bridges,
Arlington, Virginia .

March 16-19, lm: VSRA Convention, Roanoke,

Virginia
Copyright_© 1975
. Virginia State Reading Association
) 9 the Editor
Longwood College
Farmville, Virginia 23901
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FOREWARD

The Virginia State Reading Association shall be
a professtonal organization for individuals who
are genuinely concerned with the improvement of
all aspects of reading programs and .teaching
procedures, and with providing adequate guid-
ance in all situations in which reading serves as a
vital aid to learning.

BYLAWS, Article 1, Section |
>

To encourage the study of reading instruction at all
educational levels throughout all of Virginia......................

To disseminate to the various local councils knowledge
regarding trends, research, and new developments in the
teachingofreading............. ... ... .. ... . ... ... ‘

To stimulate and promote research in developmental,
creative, corrective and remedial reading

To promote mutual understanding and cooperative work
among educators in the elementary grades, junior high
schools, high schools, special areas. junior colleges, colleges,
universities, and leadership positions . .

These are four of the purposes of the Virginia State Read-
ing Association. It is the hope of the VSRA that this, the
third official publication of the association, will help in ac-
complishing these purposes.

Reading in Virginia. March, 1975"




. ANOTE FROM THE EDITORS

This issue of Reading in Virginia is being mailed ' each of
the 3500 members of the VSRA'

A new feature of Reading in Virginia this year is the ap-

pearance of a guest article, written-by Dr. Patritk Groff of -

San Diego State University, San Diego, California."Dr Groff,
who has published approximately 100 articles, was invited by
the editor to write an article for the reading teachers of
Virgima. His articles are usually provocative and
stimulating - - his article for Virginia teachers is no
exception'!

The fourth volume of Reading in Virginia will be published
in March, 1976 The deadline for submitting articles for this
1ssue will be January 1, 1976. Guidelines for submitting an
article are: )

1 Any topic related to reading may be discussed. [t can be a
research article ort can be an article providing informa-
tion on a reading project, reading series, reading mater-
1als and equipment. successful methods and techniques

used in teaching readingretc.
2. Number of words -Mg(:ximately 500. more or less.

3 Please type your-article - - double spaced. Please type on
only one side of each sheet

4. Please sign your name, title, and address school and
home) Pleasegive your article a title.

A new feature of next year's 1ssue will be an article written
by YOU' Don't procrastinate - - write your article now: The
wily way teachers can find out about reading :n Virginia is to
write an article for Reading in Virginia. Please submit your
article to:

Dr. Robert D. Gibbons, Editor

Mr.J. Lee Pemberton. I11. Assistant Editor ,
l.ongwood College

Farmuville, Virginia 23901
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| - VIRGINIA STATE READING ASSOCIATION
MEMBERSHIP APPLICATION

| NAME X A
l ADDRESS

If you are not a member of VSRA but would hke to Join

Zip’
School Position

Member of International Reading Association-
Yes No

Send application and dues of $2.00to:

Miss Sara Haught

908 E. Piney Branch Drive
Apartment No. 202

Virginia Beach, Virginia 23451

(Make check payable to the Virginia State Reading
Association)
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The VSRA is proud to send its congratulations to Roanoke
County's Hardy Road Elemelqtary School faculty and
students. A story reptinted below from The World-News tells
what happened! Mrs. Mary Helen Brubeck, Supervisor of
Elementary ‘Reading and Language Arts for Roanoke
County, is President of the Roanoke Valley Reading Council

and 1s also a member of the Board of Directors of the VSRA

Special ¢ongratulations to three people in particular who
were most responsible for making the reading program such
a success: Richard F. Stone, Principal, Mrs Deanpa
Gordon, Assistant Principal, and Mrs. Alice Hall, Reading
Specialist. .

Hardy Road Elementary School

1200 Hardy Road
Vinton, Virginia 24179
o .

- ,@he‘ mnrlh-Ncmz |

Roanoke, Virginia, Thursday, December 5. 1974

.

County school receives reading award—]

“

Roanoke County’'s Har
Road Elementary School

ch reading skills in a’sys-
tematic and progressive order.

received the first award Pre-. She said the audio-visual aids

sented nationally for its imple-
mentation and use of the
Listen-Look-Learn reading
program.

The award was presented by
Robert Ruegg of New York
City, director of marketing for
Educational Development La-
boratories {EDL), a subsidiary
of McGraw-Hill Book Co. EDL
developed the program.

School Supt. Arnold Burton
told the pupils and teachers
who were assembled in the
gymnasium, “We are being ho-
nored for perhaps the outstand-
ing reading ptogram in tRe
nation.”’

EDL’s Listen-Look-Learn
program stresses audio-visual
aids to prepare pupils for read-
ing. Ruegg emphasized this,
saying, ‘‘The purpose, above
all, is to be able to go to a book
and read.”

Mary Helen Brubeck, super-
visor of elementary reading

-and language arts for the coun-

ty schools, said the EDL pro-

‘gram is used thoughout the

écshool system at all grade lev-

help maintain year-to-year
consistency in the instruction
of phonics and other skills.

She said the program is’flexi-

ble so each child progresses at

his or her own rate. Pupil pro-
gress charts help when chil-
dren transfer to other schools
within the county or attend
summer school.

Mrs. Brubeck said the county
schools have exceeded the
state and national averages in
reading scores. She said Hardy
Road received the award be-

cause its teacners and adminis-
trators used*space at the school
to make the program effective.

Mrs. Brubeck said that be-
cause of . the way the program
has been organized at Hardy
Road, all children are able to
go to the reading center to use
the audio-visual aids each day.
In other schools. she said, chil-
dren often are able to use the
aids only two to three times a
week.

The. plaque, which designates
the school an “‘Exemplary Lis-
ten-Look-Learn Site,"” will be

. displayed in the reading cen-
) I A SRS S 2 S D . - She said its purpose is to ter. ..
-, :
Q
E mc‘eading in Virginia, March, 1975"
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. -
! Membership in the [RA 15 open to any individual
concerned with the faprovement of reading. An annual membership includes,
4 subscription to one.two. or three of the professional journals published by’
IRA und other services ]
Application Form

Print your name und permanent address here Please peapt clearly and hmn
letters and spaces to'the hlocks betow by abbreviating when -necessary Ml
the completed form to IRA Membership, 800 Barksdgle -Road. Newark,
Delaware 1971 '
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City and State or Province
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v

Country
1 O Y O T B A X B [ ]
; .
i Membership for. One Year
i Choice ol journals  The Reading Teagher i
Journal of Rcam-gg |
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: ) R Choice of Membership
Vlcmhcr\}np with one journal ™ SIS 00
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Comprehensine membership® 000 -
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student membership rates i
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The Reading Teacher ~ $1500 |7
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l Reuading Research Quarterly $1500 ~
. Comprekepsive subseription® $60.00 |
*Includes all journals and other publications issued during the subscriptionghr membership
vear . :
; .
) -~
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PHONICS TEACHERS: JOIN THE

Dr. Patrick Groff

Professor of Education
San Diego State University - :
San Diego, California 92115

(Editor's Note: Dr Groff was asked to write a guest article
for Reading in Virginia by the editor )

Good consumeri demands potential buyers be wary of
claims made for a®product’s virtue When this attitude 1s
consistently held by the consumergthe inducements of any
product or service, first of all. ig grébted with suspicion The
wise buyer never relaxes his skepticisin as to whether an
article or service in question 1s genuine It has heen shown
one can begin to develop these habits of mmd even with
elementary school children

The reqtements of good consumerism need to be placed
upon phoni®s writings for several reasons (ver ‘the vears
promises hayve been made to teachers to put phum( sn px 0
pe¥) prespective’” and to -
seplarate the fatt and fic- Despite the dssurances
gl about phonies “These
pledges ot a retorm for
phonics tthat knowledge trary, bad Judgnne?uS and
about -certain sound-speli-
ing relationships a Li)lld
canlearntouse tohelphim + csrageon .
acquire the abilities toread .. — !
and spellr have rarely been Kept. lmwc\ er Hundr(-ds ot re-
search studies have Tailed to eradicate the critical errors
found in modern phomies writings  Despite the assurances
from writers to the contrary. bad judgments and misstate
ments ahout phonics rage on

from writers to the c¢on-

misstatements about phon ’ .

As with other poorlv-done products one looks tor the
reason to explain such a shoddy state of affairs Phoines
writers are, different from manufacturers v this respect
That 15, the latter insist that aceidents, an indifferent work
force. had supply systems. et account for ary of theiy
low -grade merchandise Phonies. writers make up no .\‘U(‘\)
excuses . .

Instead, they proclaim alinost triumphantly there 1s no |
best way to teach phonics, and therefore no best way to
describe at, of course The mark of a suceessful writer of
phonics to date, accordingly. has been how well he can

——e portray. without deroga-

phomm writers have tory comment, almost any-
thing that anyone. any-
time, has said about the
| subject. These writers’
claim with pride to be
‘eclectic’’ in their judg
the same league with re- ments about phonics. This
attitude on their part finds
a hospitable union with
teachers unsure about
phonics. Teachers find re-
lief, at feast, with the reasoning that since phonics ‘experts”
admittedly are not sure, who can say when and where a
phonics teacher goes wrong?

accepted rumor or hearsay

about phonics as being n

Lsearch fmdmgs

B

Stated simply, this eclectic approach means phonics
writers have accepted rumor or hearsay about phonics as
being in the same league with %carch findings. The
stubbornness with which they mainta® this dubious balance
cannot be dismissed as simple occentrluty unfortunalcly A
more deep-seated cause of this often is the writer's efforts to t
get his papers on phonics published. The pubiishers of longer 3

ERIC ‘ D

: &

CONSUMER MOVEMENT!.

.

works on phonmies, particularly those of basal reader
teachers” manuals, persist in therr dishke for new
manuscripts that read too differently frem those already in
print To continue to offer errors about phonics therefore can

- be read as expediency on the writer’s part The writer of a

truly new phonics also finds many fellow teacher educators
are offended by his work These are professors of reading as
comfortably satished with the traditional intormation on
phonics as are the hasal reader publishers

Other factors aid the perpetuation of the wrong headedness
of phopics cclecticism The small amaount of knowledge of
phonemics isounds: and graphemies - <péllmgd:  some
writers have asis amply evident in their wiitinds. douhtless
contributes to their “anything goes™ phonics SNeh writers
also often use a “cut and paste” procedurean making up a
phonies hook Books on phomies written 11 bins mahner are
nothang more than rearrangements and  or restatédments ot
previous ones Obviously there is hitle need here tg venture
into hingwsties mformation that pertams or mtd current
research tindimgs for additional up to date mur«-rmi A final
refuge of the ec l(-(ztu phonies writer 1s his understanding that
tesearch about the teachuing of readimg  at points s
inconclusive Since the research s not perfect. he reasons, |
am pinileged to ase any unverified testimony ahout phonics
I choose

The restilts of this eclechic approach to phonies offers hittle
support to the clawm that the age of truth has emerged for this
matter Quite to the reverse, the perpetuation of this notion
takes 1t mevitable that phonies wiitings remam fyjl of

amistakes Some of these are sight errory. often rather

harmless, even aniusing 1n their erracticism respecially to
linguistsswho have begun to comment on them Some of the
other detects which are presently noticeable cannot be taken
so highthy . nar be so easily excused, however These are sober
statements, ecarnestly put forth, that appegr to have a ring of
truth about them Its \nth these kinds of faalts in phonics
that the true danger dies " Thege graver odenses to what
researdh into reading mvlhodology and intd hinguisties say
about phomes must include the follg@ing dozen iteins:

~

1 The claim that most schodbe erfto be “ready* for
phonices instruction shouldirst participate in visual
and auditory ‘readiness) activities *, <

‘The notion that the chil ust know a certain humber
of “sight” words before he bvgms his phonics learn-
ings

3 The advice that (hlldrcn be taught to.read words as

1solated entities rather than always in sentences.

4 The failure to consider the different prohlems for
teaching phonics that the ditferent parts of speech
pose

An avoidance of a consideration of the relationship a

child’s dialect (that particular style of speech he uses
whether this is standard for his speech region or not)
should have on the kind of instruction in phonics he re-
ceives.

t. The supporl of the way the diclionary syllabicates
words, and the use of this kind of syl]ablcatlon in
‘phonics.

7. Alack of comment as to the morphophonemlc nature
of English spelling, and how this morphophonemic
spelling (e.g., sign vs. signal) helps the child recog-
nize words.

8. The assumption that polysyllabic words are as proper
for teaching beginning phonics as are monosyllabic
words. «

+. Tue recommendation that vowe! spelling-to-sound re-
lationships be taught as isolated sounds or as con-
sonant-vowel combinations (e.g., ha, pi).

10. The proposal that children should learn to mark the

o

w

-
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accented syllable 1n polysyllabic words as an aid to
word recognition

11.  The neglect to make a clear distinction as to the in-
fluence phonics has on learning to read as versus
learning to spell (it has much more lnfluen(e on the
former).

12. The trust that writers place in the value of popular
standardized tests as tools to evaluate children's
knowledge of phonics.

It is possible to rid phonics of these and others of its present
faults only if the tactics of intelligent consumerism are
applied by teachers. Rather than accepting phonics writings
at face value teachers must now be ready to ask some
probing questions of the writers of phonics. Among these
should be:

On what evidence do you base your adwige? What 15 the
research that supports,your, statements” Knowing of the
linguistic phenomena |n|/0tved 1s 1t logical to believe
children learn phonics best the way you say they do” How
much of the conclusion that you make about some given
aspect of phomcs do you base on hearsay”
hearsay do you accept as uséful in making decisions about
phqnics teaching?

A Beginning Bibliography for Phonics Consumers
(Numbers refer to 1items listed above)

1. Robert Dykstra. ‘*Auditory Discrimination Abilities and
Beginning Reading Achievement '' Reading Research
Quarterly, 1 (1966) 5-34 -Ruth Waugh and Zana Watson.
"Visual Perception_and Reading.”" Education 91 (1971}
266-269. .

2. Patrick Groff.

“The Topsy-Turvy World of Sight
Words." .

Reading Teacher, 27 (1974) ? 578.

3. Rose-Marie Weber ‘“First-Graders'\Use of Grammati-
cal Context ih Reading.” Basic.Studies on Reading
(Harry Levin and Joanna P. Williams, editors). New
York : Basic Books, 1970. pp. 74-89. Kenneth S. Goodman.
“*A Linguistic Study of Cues and Miscues in Readmg
Elementary English, 42 (1965) 639-643.

What kinds of

[

1

/... Teachers must now be ready to ask some

probing.questions of the writers of phonics.

12.

)

Reader.’

Fred Brengelman. The English Language. Engle-

wood Cliffs, N.J.: Prentice-Hall, 1970.

Richard Rystom. ‘‘Dialect Training and Reading.”
Reading Research Quartcrly 5 (1970) 581-599. S. Alan
Cohen and Thelma Coodper. ‘‘Seven Fallacies: Reading
Retardauon and the Urban Disadvantaged Begmmng
" Reading Teacher. 26 (1972) 38-45.

Patrick Groff. "*Dictionary Syllabication - - How Use-
ful?"’ Elementary School Journal, 72 ¢1971) 107-117.

Richard L.Venezky The Structure of Pin?ish Ortho-
graphy. The Hague : Mouton, 1970

.ong versus Short Words 1n Beginning

Patrick Graff
(l}‘cmdmg World. in press.

Reading."

Richard E. Wylie and Donald D. Durrell. ““Teaching
Vowels through Phonograms."” Flementary English, 47
(1970) 787-791.

Patrick Groff. **Teach or Not Teach Accents”" Ele-
mentary School Journal 62 (1962) 457-460.

“*Some Impli-
Flemenigry

Gus P. Plessas and Dorothea M. Ladley.
cations of Spelling and Reading Research.
English, 42 (1965) 142-143.

Carol Winkley. *“What Do Diagnostic Tests Really Diag-
nose”’ Diagnostic Viewpoints in Reading (Robeort E.
Liebert, ecditor). Newark, Delaware: International
Reading Association, 1971, pp. 64-80.

s
P

One of the urgent needs in reading 1s tgfjevelop partnerships between reading teachers and

reading researchers. Many reading researchers now realize that the'experience and creativity

of teachers is an important resource for their understanding of the processes of reading. We

also know that as teachers grow in their awareness of new discoveries in reading, programs of

reading instruction can be improved and amplified.”

Q
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Dr. John T. Guthrie
Director of Research
International Reading Association
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VOLUNTEERS IN PUBLIC SCHOOLS IN HENRICO COUNTY _ .,

Mrs. Jennie J. DeGenaro
Coordinator

Volunteers in Public Schools
Henrico County Public Schools
Holladay Elementary School
Richmond, Virginia 23228

~

o

(Editor’'s Note: Mrs. De(";enar_o's first article for Reading in
Virginia was published last year ; this is her second article!)

The Volunteers in Public Schools in Henrico County has
two maljor goals.'The first is to train volunteer tutors to assist
in ameliorating deficits in learning disabled students. The
second goal is to train volunteers to construct educational
games and teaching devices. Both goals were met during the
1973-74 school year.

The Tutorial Program \

Volunteers were recruited from among the patrons of the
Henrico Cour, Public Schools. There were no educational
requirements for volunteers;
however, ‘many tutors had ]
bachelors and masters de-
.grees in education as.well as
in other fields. Two options
were given the volunteers.
They could either participate
in the tutorial program or in
the media center. The majori-
ty of the volunteers selected J
the tutorial program. although
a greater commitment was required of tutors. Several
volunteers worked in both areas.

Thirty -

teer tutors were train-

eight volun-

ed and thirty-six of
those trained com-
pleted the program in

June.

Fifteen hours of group in-service training was provided the
volunteer tutors prior to their assignments in the schools.
Monthly in-service programs were conducted (hroughout the

: _school year. In addition, the coordinator of the program was

‘on call’" to assist individual tutors in testing and in tutorial
sessions. Each tutor worked two or three times a week with
her tutee in hourly sessions.

In-service was provided by the professional staff of the
Henrico County Schools. Psychologists. administrators,
teachers (learning disability. resource and classroom?),
guidance counselors, and supervisors contributed their
expertise to this program. Presentations were video-taped
for future use and one recruitment film was made.

In-service training included practical techniques for
formal and informal assessments. Various methods for
teaching reading and the use of‘'reading games were included
in the training. In addition, professionalism was stressed.

Thirty-eight volunteers tutors were trained and thirty-six

of those trained completed the program in June. Several -

additional volunteers joinedthe VIPS during the school yvear.

The commitment on the part of the tutee was to dem-

~

onstrate fifty percent greater achievement i}y the read-

'|*ing area than he had achieved previously. Of all the s

ents tutored, 94.7 percent of the students made/

ceeded, the commitment for achievement.

Q
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In analyzing‘the data, it appears that tutors can make a
substantial contribution in the education of learning disabled
students. The necessary components appear to be:

1 Volunteers who-are willing to participate in a training
‘program.

2. Meaningful in- service which is geared to the needs of
volunteers and includes providing tutors with:

A. The skills necessary to assess areas of strengths
and weaknesses.-

B. Remedialtechniques, or strategies, to help erase
deficit ateas while capitalizing on the students’
strengths.

v C. Continuous, on-going professional guidahce.

D. An indiyidualized, prescriptive ap Froach to tutor-
ial sessions tp include professional help in writing
prescrlptlons\

3. Parent involvement

A. Prior to a tutor being assigned a student, the par-
ents of the tutees were consulted and parental per-
mission obtained.

B: A morning coffee for the parents was heid. The
VIPS program was explained and the parents
were given an opportunity to meet their child’s tu-

tor. Techniques for helping children at home were
explained at this meeting.

The Media Center

Volunteers were recruited from the community to
participate in this program. The majority who volunteered
were patrons of the Henrico County Public Schools. Many of
the tutees’ mothers volunteered to-help in the media center.
One male participated, a policeman during hlS off -duty
hours.

In-service was provu?d by the program coordinator at the
beginning of each weeKly session. Instruction was followed

~ by the construction of the materials demonstrated.

Various word games and teaching devices were made.
Adaptable game boards, which were used for multi-level
activities were found to be especially useful. Packets.
complete with instructional objectives, “were made for
various word atta®k skills. The material was used by the
tutors primarily; however, it was available to teachers as
well. ’ .
A\ 4 j’

One male. partic'ipated. a

policeman during his off-duty

N B hours.

Extra Dividends -

Two booklets were producedn an outgrowth of tutors. &g,
teachers working together %hp for Phonics - Tutors.
Mothers and Others’ was writlen by the Coordinator and
illustrated by '@ Media Volunteer. “4Ratse. Your Game
Quotient’” was ‘a county:wide project. ‘Dne hundred fifty
games were contributed by teachers and tutors and printed
by Henrico County’s printing department. Tutors and
teachers have copies for their use during the 197475 school
year. In addition. volunteers use the book to construct games
and teaching devices.
rd

E-valuation
The VIPS in Henricd County Schools met the goals and

~
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objectives as outlined in the originaj proposal As stated
earlier, 94.7 percent of the tatees mpt or exceeded the
“successful growth™” criterion as established in the reading
areas. A total of 3.959 man hours werd contributed by the
volunteers the first vear.

The rate of attritionis usually hlg.h among volunteers This
was not the case in Henrico County Many olunteers
_ returned to serve in the program in the 1974-75 school vear
Parent involvement was accomplished and these volunteers.,
are.some of the supporters u{ the goals of the Henrico (‘oum&
. Public Schools ~

4 -

. The work of the volunteers v\gs such that more volunteer
tutors are requested than are® available Principals and
. teachers were asked to evaluate their tutors’ effectiveness.
and” overall they rated the volunteers ‘superior’” and
requested the return of their particular tutors the following
school year .-

N : The VIPS in Henrico was
included in a booklet on
volunteer programs in the
United States and was
presented. at the Interna-
tional Reading Associa-
tion’s annual convention in
New *Orleans in 1974. A
program description is ex-
pected to appear in the_

FLIP FOR PHONICS

FOR TUTORS. MOTHERS
AND OTHERS and RAISE
YOUR GAME QUOTIENT

booklets were published. Ameri(‘an‘ Public Scho
Systems Yearbook for 1974-
— 1975,

tThe Volunteers iy Public Schools in Henrico County
commenced in the falllof 1973 and was made possible under a
Title VI-B grant. Hanrico County’ Schools assumed full
responsibility for the ¥974-75 school vear’ The program is
under the directtion of Dr Morton Bradmané Aésistant
Superintendent for Curriculum and Instruction. Forty-three
new volunteey tutors completed the first ten howurs of
In-service training on September 25, {974

)
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It was still early when I reached school, one morning
recently. 1 was surprised to see a voungster hgvering near
the door. 'It's locked.’ he offered sadlyv as | tried the knob. |
began to fumble for my kevs. Immediately he brightened.

- ‘You're a teacher'  he announced with both surprise and
pleasure. "What makes you think that?" 1 asked. amused and
not a little pleased to think my station in life should“be
regarded with such delight. He hesitated not a moment. but
said so{tlv and withrespect. 'You have the key .’

'] was promptly humbled as well as overwheimed at the
magnitude of that simple statement. of the implication and
the responsibility involved by merely h}ding a‘key.’

“This was perhaps the most pertinent statement directed
toward me in my entire teaching career. It started me
thinking .. .~ - r

t

Susan Schillingh

.

HELPING THE “HIGH RISK CHILD"IN COLONIAL HEIGHTS

Mrs Suzanne Elliott

Co-ordinator of Special Education and Remedia) Reading
Colonial Heights Public Schools

512 Boulevard

Colonial Heights, Virginia 23854

(Editor's Note: Mrs. Elliott 1s on the Board of Iirectors of
the Virginia State Reading Association.)

_ Reading is a topic that is of concern to everyone. Children
entering first grade want to ‘'learn to read’, and their
parents and teachers want them to read also. Many children
encounter the experience of learning to read with little
difficulty, but what about those children who have difficulty?
Because there have always been children who experience
difficulty in their exposure to the reading process, programs
other than those offered in the classroom situation have been
developed. ’

Our school system started a program in remedial reading
under a Title I grant and now supports the total program with
local monies. This remedia? reading program offers
supplemental instruction in small group situations with the
goa? of getting children to read_at. their ability levels.
Children’s ability levels were chosef instead of a grade level
because some children’s abilities are above the grade in
which they are enrolled, while others have abilities that are
below grade level. In additidn. there is a learning disabilities
program which works in
conjunction with the reme-
dial reading project.

Many children who receive

Teachers 1n these two
programs receive their
students from referrals
from ‘classroom teachers,
arents, the school psycho-
“logist. and other school
agents  Students referred
" for remedial reading”are
given a standardized test -

the benefits of the remedial
reading program’ also at-
tend the resource program

in learning disabilities.

Q
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and informal reading inventories. If a child shows a
ditference between his ability and his achievement, he is
considered for the program. An individual ability test is
administered if there is a question concermg this
difference. Small groups with a maximum of eight students
are then scheduled.

“«

. Ve

Many children who receive the benefi’{s of the remedial
reading program also "attend the resource program in
learning disabilities. The procedure for entgring the learning
disabilities program is more structured and follows the
“State Guidelines for the Administration of a Special
F.ducation Program in Virginia.”” The procedure includes
testing with the Slingerland Screening Test for the
ldentification of Children with Learning Disabilities,
psychological testing, a medical report and a social history.

Children who show characteristics of a **high risk child”

have been given the benefits of an early intervention

lprogram o

Special teachers as well as classroom teachers work very
closely together to co-ordinate an individua! program for
each of the students. Classroom teachers inform the resource

. -teachers of each child’s academic progress and weaknesses.
Children in these resource programs are present-
ed reading instruction on their achievement level
within the regular classroorn and are graded accprding to the
effort and advancement on this level. When academic
subjects are discussed in the resource classes, they are
discussed on a supplemental basis. If a child has a problem in
the area of auditory discrimination, for example, the
learning disabilities teacher works on developing auditory
skills while the remedial reading teacher may work on

11 building a sight vocabulary and configuration skills.

2 4 -
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Individual programs. small pupil-teacher ratios and i wide
variety of materials are used 1n these programs and have
contributed to their success Since Colomal Heights has had
the benefit of both remedial reading and learmng disabilities
programs, those children who were facing problems 1n

r

hare——
reading have improved greatly Also the children who .\hnv«\
characteristics of a “high risk child * have been ‘given the
bhenehits of an early intervention progragn that has as its goal
naking learmng a successtul and happs experience

THERE’SMORE TOSEEING THAN MEETS THE EYE

American Optemetric Association
7000 ChippewaStreet
St Lows, Missour: 63119

A
(Editor's Note The following news release 1s published with
the permission of the American Optometric Association )

»Why Johnny's eyes are perfect, he has 20 20 vision.”
exclaimed his surprised mother when the teacher suggested
he have his eyes examined

Mother was right Johnny had perfectly sharp vision for
seeing at a distance But teacher, in suspecting that fis vision
was not normal for schoolwork, was right too'

A child may score 20 20 on the Snellen eyechart test and
still have a significant visual handicap, the American
Optometric Association advises. The eyechart measures
visual acuity but tells nothing of the indirect fields of vision,
the eye-muscle action, speed of seeing, the effort needed to
see, or the ability to see efficiently at near point.

The term 20 20" refers to the size of letters Johnny couid
read from 20 feet away. These letters are about *« of an inch
high. Most youngsters can read letters of 20 20 size,
although some may need lenses to do-so.

If the letters must be made larger in order to be identified,
the denominator of the fraction becomes larger. The higher
the denominator, the more blurred the vision is for seeing at
a distance.

A child whose vision is 20 40 would require letters twice
the size of those necessary for 20 20 vision, while 20 100
letters would be five times as large. This does not mean that
20 100 is five times worse than 20 20. The visual
impairment is greater but not in direct proportion to the size
of the fraction which expresses it. .

//l (_77A iy

Why Johnny's eyes are per-

fect, he has 20 20 vision.

However, the ability to. see clearly and effortlessly at a
distance is only one of the visual skills a child needs to read,
study and learn effectively. For example, a child with poor
binocular coordination - - the ability to focus and point his
eyes as a team - - may be classified as a *reading’’ or

“behavior’’ problem by teachers, even though his visual -

acuity is 20 - 20. Yet once the vision problem is detectegssuch
students can be taught by trained personnel to aim and focys
their eyes properly through-visuartraining, the 16,000-mem-
ber association advises.

.
€)
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SEYMOUR SAFELY
says. <

"Protect your eyes.
Take care of your vision.
Our world is full of
things you will want

to see.”

Because children often do not realize they have a vision
problem, parents and teachers should watch for signs which
may indicate a need for vision care. Some such symptoms to
watch for are: the child losing his place whiic reading . . .
holding reading material closer than normal . . . frequent
headaches . . the tendency torub his eyes .. . or the turning
of the head to one side while reading.

Most important of all, parents should hdve, a child's eyes”
periodically examined by a vision care specialist
especially at the first hint that the child is not measuring up
to his potential in school

"Among the skills a child needs for maximum ‘school
achievement are: ' ,

1 To see clearly and effortlessly at distance and near with

eacheye.
2 To use both eyes together to see both near and far ob-
jects. ' .o :

To move the eyes easily frem one place to another.
To change focus from far objects to near print.
To identify objects by their shape, size and color.

. To reco@ze the size ard distance relationship between
objects. -

7. To have good eye-hand coordination.

P

' AY
The American Optometric Association will be glad to send
a free copy of each of several pa lets and news releases to
each of the VSRA members. If you are interested, please
send a self-addressed, stamped envelope to the:

At

Public Information Division

American Optometric Association
7000 Chippewa Street
St. Lauis, MO 63119

»Reading in \irginia, March, 1975"




1Y
Publications of the AOA include: .

A Teacher’s Guide to Vision Problems

Do You Know These Facts About Vision and School Achieve-
ment? ‘

The Place of Vision in Child Behavior

Your Child's First Vision Examination

Schematic Section of the Human Eye

Sevmour Safely Flyer (see preceeding page)

There’s More to Seeing Than Meets the Eye

Nipping Vision Problems in the Bud

Muscles Affect Ability to See .

Good Marks for Good Vision

Eye Care - - Do You?

Mr. Edward Grimsley
Editor of the Editorial Page
Richmond Times-Dispatch
Richmond, Virginia 23219

(Editor's Note: The following editorial, appearing in the
Richmond Times-Dispatch on Saturday, October 26, 1974, is
published with the permission of Mr. Grimsley. The editorial
i1s being reprinted because of its appropriateness to the
discussion by the public concerning reading test scores of
students in Virginia. The editor believes this editorial is one
of the more objective statements written so far about the
controversy of reading test scores.)

The State Department of Education’s release last July of
the results of achievement tests administered to pupils the
previous fall stirred a great deal of concern across the
Commonwealth. The average Virginia scares on reading and
mathematics tests appeared to be continuing a trend in
recent years of skidding even farther below the national

average of 50.
. -~

To some observers, this

TESTING THE TESTS

may have been evidence
.that the state’s ‘‘Standards
of Quality” for public
education were a flop.

‘e

. concern ought to be

tempered by much caution

Taxpay®rs were paying
more, but pupils were | in using the standardized
learning less. ‘‘Quality’s
Up, Scores Down,”” was the | tests as absolute measures
headline in a Norfolk
newspaper.

of school “‘quality.”

Improved teaching of the
basic skills is an objective
this page has supported on
many occasions. There are abundant indications here and
elsewhere in the nation that the schools need to return to
reading and computation and forget some of the exotic
experiments “that have been palmed off on them as
innovation. Nevertheless, concern ought to be tempered by
much caution in using the standardized tests as absolute
measures of school ‘‘quality.”” This cautionary side of the
story needs telling. v $

Some of the limitations of test interpretation were lucidly
explained this month to the House Appropriations Committee
in a staff report prepared by Cecil F. Jones. In the first place,
the report reminded the legislators, the recent test results
showed that one performance objective of the Standards of
Quality, - - that students achieve at or abov?heir ability level
- - was actually beinig met nicely. In more than 95 per cent of

the school divisions, average achievement scores equaléd or

_topped average ability (or “intelligence’) scores.

However, the fact that both ability and achievement scores

Mr. J. William Doswell is Administrative Director of the
Virginia Optdmetric Association. His addressgs P. 0. Box
4586, Richmond, Virginia 23219. :

A child may score 20 20 on the Snellen eyechart test
and still have a significant visual handicap. (How does

YOUR school test pupils’ vision? Is 'the Snellen the

ONLY test youuse???”?)

are below the national average and falling remains a source
of legitimate concern. Some of the explanations offered by
the report are as follows:

* The harmful impact of busing. It is estimated that 10 to 15
per cent of the public-school system’s students have been
withdrawn and placed in private schools in reaction to forced
busing. Since these pupils come from homes affluent enough
to pay for private schooling, it may be logical to presume that
they come from backgrounds that stress and reward literacy
and that their withdrawal lowers the pool of self-motivated
learners.

* The extension of public edsedtion to children ogce
neglected - -1.e., slow learners, the emotionally disturbed,
retarded and disabled. This may have had a further
depressing effect on test averages.

»Time lag. The Standards of Quality were not adopted until
1972 and were not fully financed until 1974. Hence, the results
of tests given in October, 1973, could not reflect much of an
impact of the new standards.

Most of the other caution
flags raised by the report

have to do with the nature | .
of the tests themselves.’ The STEA would appear

Simiiar warning have been ite limi B
sounded by the Henrico to have quite limited use
County School Board, and., | fy)ness and little reason for
nationally, by George
Weber, associate director | heing published."
of the Council for Basic
Education. In summary,
these are some of the
possible flaws in the testing as culled from the above sour-
ces:

The State Deparfment of Education switched last year to -
new tests - - the Short Test of Educational Ability (STEA)
and the Science Research Associates (SRA) Achievement
tests, both of which are published by SRA. These tests
require only 30 minutes to take, as compared with 90 minutes
for ones used previously, but they are far less comprehensive
than the old tests. In the Seventh Mental Measurements
Yearbook published in 1971, several experts criticize the tests
sharply. For example, "The STEA would appear to have
quite limited usefulness and little reason for being
published” . . . “The principal advantage claimed for the-
STEA is the limited time required for its administration

, (but) this advantage was achieved at the cost of reduced
reliability at some levels."” .

In another break with the past, the state’s tests for 1973-74

were given at the beginning of the school year instead of in
the spring as had been the custom. How many pupils are

S

1 3 primed for serious test-taking promptly upon return from
a X '

Q -6 -
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summer vacation? \

Additionally, the tests are geared to the curricula used in
five Chicago suburban schools. There is’a question whether
the curricula there are compatible with those of Virginia
schools. If not,’the tests may not offer a fair measure of the
performance of Virginia pupils.

As for the inadequacy of achievement testing generally,
Weber notes that neither speaking nor writing, two important
skills, are measured at all. Nor are interest in learning,
initiative, imagination, morality, self-discipline, knowledge
‘in the arts, foreign-language ability and physical
development -- all whosesome objectives of schooling.
Moreover, the reading tests oftep measure extent of general

information known, not reading ability. Selection of
vocabulary, pictures and subject matter may bias the tests
In ravor ot some children, against others. Raking leaves and
going to the beach may not be in the experience of an
inner-city child.

The tests are geared to the
curridila used in five Chi-

o .
caAsuburban schools. e

The purpose of this editorial is not to suggest that tests can
offer no useful comparisons if drawn carefully, or that the
schools should not be held accountable for producing
demonstrable results. It is to suggest that standanﬁzed tests *
fall far. short of perfection and Virginia may be using the
least perfect of al‘lx:'or its needs. Dr. Woodrow W. Wilkerson,
superintendent of public instruction, has acknowledged that
.the criticisms leveled aggjnst the current tests “‘have some
degree of validity’’ and his departm®nt is studying the testing
problem. Until further clarification is forthcoming, it may be
well not to leap to too many conclusions.

READING AND SCHOOL ADMINISTRATION

Dr. Joseph B. Carnot
Bgunswick County Public Schools
Lawrenceville, Virginia 23868

How the teaching of reading can be made more effective
and the results longer lasting has been a perplexing problem
for decades. Since effective reading is the prerequisite to
efficient assimilation of written material, many procedures
for teaching reading have been intellectualized upon,
researched, attempted and rejected. However, the question
still remains and remains unanswered.

-The improvement of reading programs in our schools is
highly dependent upon the attitudes and priorities of the
school administration. If the reading programs are to
improve, then the impetus must come from the school
administration. Also, the lack of improvement can be traced
back to the lack of administrative involvement in curriculum
and instruction. Also, the degree of involvement will vary
with the size of the school division; consequently the smaller
the size of the division the potential will pe migher tor
administrative involvement in the improvement of the
reading program.

High priority areas for funds also come from the school
administrator and the priority areas are usually at the level
the administrator taught before leaving the classrooms.
Quite often surplus funds, if they do occur, are allocated to
those areas where the administrator had taught, is
knowledgeable and had positive attitudes.

P N
If the reading programs are to improve, then the im

petus must come from the school administration.

Today, reading and reading scores on achievement tests
are local, state and national political issues. Increased
funding has made reading a major concern of the citizens of
our country. Reading is responsible for a large per cent of
many school budgets. Consequently, reading is everyone’s
business and a big and profitable business it is.

School administrators must be knowledgeable and
competent in the area of reading. The administrator is the
instructional leader of the school and has the major
responsibility in curriculum development and supervision.

He must act as a change agent to improve instruction. -

However, administrators should not implement their will
upon their staff as a benevolent dictator, but serve as a

’
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catalyst to bring together the best educators and available
materials to improve instruction.

4 !

Also, the administrator must be a coﬁ':munications and a
human relations specialist. The organ;tyiabion pattern of the
school is not important, but what fakes place in the
classroom is. The administration must provide open
channels of communication regarding reading as well as the
total school program. After all, everyone has opinions on @
education and schools because everyone has at some time |
attended school. ;

We need to have a regular, scheduled reading time in our
schools directed by competent reading teachers. Wg also
need meaningful in-service programs designed to make
reading teachers even more effective and subject teachers
knowledgeable of reading skills. We need to better use our
existing personnel and facilities. Parents can help their
children and workshops should be organized by the
administrators and staff to provide assistance. Also, students
who are better readers can help those who are poorer
readers. Pride and status should be given to these student
aides. .

Also, the RIF (Reading is
FUNdamental), sponsored
by the Smithsonian Insti-
tute in Washington, D.C.,
program should be invest-
ed and used if possible.
Local libraries and book-
mobiles can provide con-
siderable resources to sup-
plement existing school
facilities.

We . . . need meaningful in-
service.programs designed
to make reading teachers

even more effective . . .

Administrators and teachers should closely evaluate state
testing programs and determine if these materials are really
appropriate to the students of the division. Also, there should
be extensive diagnosis of the reading program used in the
division rather than the child.

/ g

In conclusion, school administrators must be knowledge-
able of reading programs and; bear the greatest
responsibility for improving reading skills for the children of
the school division. By providing instructional leadership and
staff development the reading skills should improve. School
administratore are in positions of authority to effectively
institute programs and personnel which will be reflected in

l (ithe improvement of the reading program.

*Reading in Virgjnia, March, 1975"
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READING IN THE CONTENT AREA

Dr.Joseph B. Carnot - y
Brunswick County Public Schools
Lawrenceville, Virginia 23868

and .

Mr. Daniel Farsaci
Union Springs Schodls Y
Union Springs, New York

One of the most recent innovations in the field of reading
improvement is reading in the content area. This approach
unites the entire learning process through reading skills
which are taught using the total school curriculum. This

rocedure involves subject area teachers in the entire
earning process rather than simply as subject matter
specialists.

The importance of complete funding cannot be over-
emphasized because Whenever money is inadequate,
implementation of any program can be severely jeopardized.
If the value of the program is not accepted by the staff and if
the teachers feel that the program may not continue to be
funded, in future years they will view it as no more than
another innovation on its way out. The ""Relax, it'll be gone in,
a year' syndrone will take effect leaving staff in no different
attitude.

~

. IMPROVEMENT OF READING SKILLS IN THE
CONTENT AREA MUST INCLUDE THE IMPROVEMENT
OF TEACHER'S SKILLS. The most certain means of
training teachers to achieve a specific goal is to develop a
program wherein all members of the school unit, including
administrators, receive the same training during the same -

-

vear. The desired effect is to achieve maximum teaching
efficiency and maximum reading effectiveness through a
cooperative, coordinated effort on the part of the total staff.
The most problematical feature of district in-service seems
to be allocation of time to produce a viable workshop. The
total amount of time to complete the workshop SHOULD BE
NOT LESS THAN FIVE DAYS FOR SEVEN HOURS PER
DAY. This gpan affords sufficient time to understand the
basic philosophy of the program, enables staff members to
become involved in procedures of learning similar to those
used in content-reading classroom, and time. to develop
content-reading materials to be used in their own classrooms
at a later date. Also, alternative times within which to
conduct reading in the content areas workshop will include
after-school classes, summer programs, or regular school
day workshops.

However. not all “school systems can successfully
incorporate reading in the content area. If the assessment of
needs, viewed by administration and staff, dictates that such
a program is desirable, the first step should be the
procurement of funds necessary to develop and maintain
optimal effectiveness of the program.

In conclusion, reading in the content area should operate in
conjunction with the basal program through all grades.
Through this rrocedure skills are taught not in isolation, but
as an integral part of the reading-content area program. At
the end of the basal program students should not end their
reading classes but should have a natural continuum of
content area reading replacing the developmental or,
remedial reading program. 2

.

PREDICTION: IKNOW WHO YOUR POOR READERS ARE!

Dr. Robert D. Gibbons

Associate Professor of Education

Longwood College

Farmville, Virginia 23901 '

Beethoven was told he was hopeless as a composer. Walt
Disney was told he had ""no good ideas.’” Caruso was told he
could not sing. Dr. Von Braun failed algebra and Winston
Churchill failed the sixth form (grade). Eddie Richenbacker
was told he would never make it as an airplane pilot. Fred
Waring was once rejected for high school chorus. Ted Mack
failed to “'discover’ Frank Sinantra. Even though Tiny Tim
tried out ten different times for the Ted Mack Amateur Hour,
Ted Mack never did ‘‘discover ' him.

1. Question: What did all of these people have in common?

In arecent survey by the Department of Health, Education
and Welfare, 4.8 per cent of today's secondary school
students were tested as being illiterate (they could not read
at a beginning fourth-grade level.) For the boys, the percent
was 6.7; for the girls, 2.8. A further breakdown shows that 4.7
per cent of the white males and 20.5 per cent of the black
males were tested as being illiterate. For the females, 1.7 per
cent of the, white females and 9.6 per cent of the black
females wel)e tested as being illiterate.

2. Question: What did this study have in common with
Beethoven, etc.

More girls usually graduate from high school each

Q
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year than bovs. Girls
usually have, on the aver-

.age. a higher grade point
average than the boys.
Five times as many boys as
girls are referred to psych-
iatric clinics. Four 4mes as
many boys as girls are

... 4.8 per cent of today's
secondary school students

were tested as being illiter-

referred to speech thera-| ate.
pists for stuttering prob-
lems.

3. Question: What do these statistics have to do with
Beethoven, etc.

In the same Department of Health, Education and Welfare
survey as mentioned before a young male, born and raised in
the South, as a member of a large low-income family, having
parents of limited education was the most likely eandidate

for illiteracy. As shown by
statistics from a 1971 Harris Poll
survey, and reaffirmed by the
HEW survev, the South has a
higher rate of functional illitera-
cy than any other region in the
United States.

Five times as many
boys as girls are re-

ferred to psygmatric

4. Question: And what does all
this have to do with knowing
who your poor readers are?

clinics.

'
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In a recent National Education Association study, nine out’
of every ten students who havereading problems are boys.

_ More men than women go to jail (95 per cent of all inmates
in jail in 1972 were male and 60 per cent of those men were
under the age of 30). Men usually receive harsher jail
sentences than women. Mostly, *‘dumb’ people go to jail.
Mostly ‘‘poor’ people fo to jail. People without jobs are
highly likely to wind up in jail. Blacks make up 11 per cent of
the population, but 42 per cerit of the jail population. These
statements come from a recent report of the Law
Enforcement Assistance Administration.

5. Question: So, who are your poor readers?

A recent study completed
by the Virginia State De-
partment of Education
stated that although blacks
account for 24 per cent of
Virginia’s school [i>opuIa~
tion, 41 per cent of all grade
failures were blacks. Of all
students who were sus-
Eendl?i, 46 'per cent were

lack. Of all students who
were classified as educable or trainable mentally retarded,
50 per cent were black.

. . . the South has a higher .
rate of functional illiteracy
than any other regionin the

United States.

By now you should be able to answer all five questions :

1. All are males

2. More males than females are illiterate

3. Maies are more often referred for remedial help than
females.

4. Males living in the South are most hkely to be candi-
diates for illiteracy.

5. Your poor readers are mostly likely to be the males in

your class. :

Solutions are not easy to find. But a teacher must diagnose
before possible solutions can be found. Diagnosing your class
to find out who the poor readers are will probably be fairly
easy. Your poor readers will be:

ASSIST YOUR CH

Dr. Kenneth Hoskisson
Assistant Professor
College of Education
VPI & SU

Qnd

Dr. Thomas M. Shérman
Assistant Professor
College of Education

VPI & SU

Blacksburg, Virginia 24060

Parents-who wish to become involved in the education of
their children are frequently frustrated by not knowing what
to do to help. The schools have in the not too distant past been
very explicit in telling parents not to intervene in helping
their children learn to read. Teachers on the other hand are
aware of the necessity of adequate home support for children
to succeed in school but are sometimes at a loss for
_suggestimz means by which parents can be actively involved
in assisting their children. The techniques of assisted

- reading suggest one way that parents can become actively
involved in assisting thefr children in learning to read.

ERI |
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. Boys instead of girls.

. Black boys more often than white boys.

Black girls more often than white girls. -
Poor boys.

. Poor boys who livein the South.

moaws>

Other predictions:
A. You will refer more boys than girls to the school psy-
chologist,

You ‘wiil refer more boys than girls to the speech
therapist.

You will give lower grades to the boys in your room
than you will to the girls.

You will have more discipline problems with your boys *
than with your girls.

You will fail more boys than girls.

Nothing is more unequal than equal

m o a ®

treatment of unequals.

In a recent study, boys in only two countries were found to
be better readers than girls: Japan and Germany. The only
significant factor seemed to be that in those two countries,
there were more male teachers than female teachers in what
we would call the elementary schools. '

There is an old saying that *‘nothing is more unequal than
equal treatment of unequals.” Knowing that boys are not
equal to girls in reading achievement, it is time for teachers,
particularly female teachers, to begin unequal treatment for
their male students.

Fortunately, Beethoven, Disney, etc. were able to
overcome their teachers’ negative comments. Will the boys
in your class be as fortunate???

' ~

D'IN READING

¢

Assisting reading is bas-
ed on the assumption that
children process written
language in a manner
similar to the way they
process or learn spoken
language. The similarities
exist in the manner in
which parents read to their
children. Children who are
listening to stories that are
being read to them and are following the lines of print are
essentially processing spoken language. It seem reasonable’
that a child who follows the lines of print with his eyes while
being read to is in effect having an experience very similar to
those he had while he was learning to speak. -

Parents who wish to be-
come involved . . . are fre-
quently frustrated by not

knowing what to do to help.

In learning to speak the child actually reconstructs the
language of whatever speech community he is a member. He
formulates the relationships with the words he learns and the
objects, actions, and descriptions they represent. He also
makes the connections between his internal, abstract,
conceptual world and the outside world by means of the
language he employs. The remarkable aspect of this
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linguistic feat is that it occurs without any formal training. In
learning to read the child applies his knowledge of the
language to the printed words he experiences as he is reading
in much the same way he applies it when listening and
speaking.

£

N, -
Assisted reading is Used differently with children who

\
have different levels of reading ability.

Parents, therefore, can provide the reading environment .
for their children just as they provide the language and -

experiential environment for children. when they are
learning to talk * “

Assisted reading is used differentlv with children who have
different levels of reading ability. With the pre-school
non-reader the parent-must read to the child three to four
times a week until the child has a love for stories and has
developed a fairly longl story-attention span. Those parents
who begin reading to their children when they first begin to
talk are setting the stage for success in reading. Generally
children should have developed an adequate grammar-of the
language and a fairly extensive vocabulary before beginning
-assisted reading. This occurs between the ages of four and
seven for most children. Since reading depends more on the
inforsfiation that one brings to the printed page than on the
print one finds on the page, the more background a child has
the greater are his cgances for success when he begins to
read.

One garem,_who employed the assisted reading approach
began by reading a picture book to his four-year-old son and
then had the child read each word after him. At each reading
session the procedure was repeated until the book was
completed. Subsequent books were treated the same until the
child had acquired a sight vocabulary sufficient to handle
most beginning picture books. Once the .child could transfer
his knowledge of words by recognition on sight from book to
book he would read and the parent supplied the words the
child did not immediately recognize. This included new
words he did not have in his sight vocabulary and words not
readily recognized.. In this manner the parent could
anticipate the vocabulary load and the problems likely to be
encountered in his son’s reading. It was also observed that
the boy generalized the beginning consonant sounds
associated with those letters that have a regular one-to-one
correspondence. He also began to use context as a, means of
verifying the words he selected from his vocabulary that
might make sense in the.story. After one year of assisted
reading the child was reading on a high second grade level as
measured by the Stanford Achievement Test, Prmary I
Battery (SAT).

A variation of the word By word repetition approach to
assisted reading for pre-school non-readers is to read a
sentence at a time and have the child repeat the’sentence
immediately. The parent who used this approach reported
that her five-year-old daughter would not repeat a line of
print word by word but would repeat sentence by sentence.
Individual learning stvles or preferences must be respected
when using assisted reading. The child should not be forced
to do semething that is not comfortable for him. It should also
be stressed that the reading situation should be relaxed and
fun for both parent and child. The child should not be
pressured to read any longer than he wants to. This may
mean that sessions on some occasions may only iast one
minute before the parent is asked to read without the child
doing any reading. Do not force the child to read if he resists
- -encourage but not force.

. 1

To test the effectiveness of. the
assisted reading approach more
thoroughly the authors identified

- «wo second grade children who

) not only were very poor readers

It should . . . be stress- | but also intensely disliked to read.
Bothehildren regularly refused to

1 ed that the reading | participate in their school reading

classes. With the clagsroom
situation should be re- | teacher’'s cooperation, a twos

: phase assisted reading program
laxed and fun for both | was established to help these two
children. First, while in the class-
room, the children were given the _
opportunity, along with the rest of
the class to listen to recorded
stories over earphones and read

'parem and child.

aloag as they listened. Also -

students in the class took turns
reading and listening to eac

other read. The second phase of tne program dealt with
involving the two children’s parents.

We met with the parents and explained the assisted
reading approach to them. stressing that they provide a
pleasant atmosphere at home while the ehildren read. Each’
child’s mother read with her child from three to five times
per week for about twenty minutes each time. The children
did the majority of the reading with the mothers only supply-
ing unknown words. We asked the parents to give frequent
reintorcement for correct responses and for attempts to
figure out words. We feel it is just as important for the
children to find out what they are doing correctly as it is to
hear about their errors. Both parents were asked to read with
their children at a time when both wanted to read and not to
criticize their children's mistakes.

After four months of working with their children we were
able to report that both children had raised their reading test
scores from 9 to 5 months in the areas of word recognition
and paragraph comprehension. In addition both children
began to check books out of the school and public libraries
and were found to read on their own voluntarily. When we
first visited the homes both children refused to read to us and
by the end of the four months, both children insisted upon
reading at least one story. One child, in fact, refused to stop
reading while we were talking to her mother.

We feel this approach, as this experience demonstrates,
has real merit for parents in helping their children learn to
read. It requires no special training or complicated
equipment. In fact, by following the basic outline given below
anyone should be able to assist a child without specific
learning disabilities to become a good reader.

PROCEDURES FOR ASSISTED READING
PRE-SCHOOL CHILDREN

1. Readto your child three to four times a week to develop a
love for stories and a wide background of experiences.

2. Providegas many educational experiences for your child
as possible. Explore your home, neighborhood, city and
then visit historical places, museums, art galleries,
stores of all kinds, farms, public parks, the zoo, rivers,
lakes: in short grovide all kinds of experiences so that

our child can bring this information to the stories he
istens to or reads himself.

3. Begin to have your child repeat words or sentences to
you. You may do this with only one page at first and
gradually increase the number of pages that they repeat
after you as youread to them. Do not insist that he repeat
the whole book if He is not willing to do so. Remember it-
takes four or five years to learn to talk: learning to read
is an equally long process.

4. By the end of the second or third month of assisted read-
ing some children will be ready to do the major portion of

Q
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the reading with the parent supplying those words which
are newito the child or for which he has trouble recogniz-
ing immbgiately. In the beginning it may take as many as
one hundred repetitions ot a word before the child may
remember the word and read it each time he sees it.
Don't be discouraged or get angry With him; reading is
an extremely complicated act. ,

5. When the child is reading most of the words in simple

.

/- books, the parent assists him by supplying the words he
does not remember or that are new to him. The’number of .

3

times a'word will need to be supplied will depend on the
meaning-the worg has for the chifd. Wordsuch as what,
that, they’ these, those, when, where, etc. require many
repetitions. These words still need to be supplied after a
year or two of assisted reading. Don't be too precise in
your corrections of the child’s reading mistakes. There
will be many times the child will make word substitutions

that will have the same meaning as the words he mis- -

reads. Do not correct him when this happens if he has
read the word correctly on previous occasions since he is
reading for meaning, not precise word identification.

6. The child should be involved in selecting the books that
are read to him and which he will read with parental as-
sistance.

CHILDREN IN SCHOOL

1. If he is a beginning reader follow the procedures for pre-
school children. 5 )

2. Selection of books of interest to the child is very impor-
tant. The child should be allowed to select the baoks he
wants to read. The assumption is that he can read any-
thing he can understand when it is read to him if he is as-
sisted with the wordshe does not know. _

3. The child reads the story and the parent supplies the

words the child does not know. This keeps the flow of the

story moving ahead and does not force the child to inter-
*  rupt his train of thought and struggle with a word he can-
not recognize immediately. When adults read, they'read
for meaning,not for word identificatien.The child’s vo-
cabulary will be increased and his ability to pronounce

new words will also improve as a result of assisted read-,

ing. .

© L3

Mrs. Dorothy H. Britt

Reading Specialist o
Hidden Valley Intermediate School ‘
Roanoke County Public Schools

. Salem, Virginia 24153

A clgss combining reading and typing instruction was
taught during the -schodl year 1973-74 at Hidden Valley
Intermediate School, Roanoke County, Virginia. The class
wds taught for a period of eighteen weeks and the students
were twenty seventh graders who had experienced great
difficulty in reading throughout their school year.

The purpose of including typing in the instruction was to
improve eye-hand coordination, visual-memory and visual-
perception. It was anticipated that if improvement could be
made in these areas, errors in reversals, omis$ions, and
perception would decrease.

Instruction was divided equally between the two subjects.
The typing room was available for the class as' well a$ the
Multi-Media Reading Laboratory. The teacher was certified
in both fields. '

2
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4. Children have remargkable power with language. Assist-
ed rgading allows them to use this ability without the
frustrations of the more formal methods used in schools.
It also does not interfere with any method being employ-

< ed by the schools since parents are encouraged to read to
their children and assisted reading is merely an exten-
sion of this activity.

A basic ingredient in a successful assisted reading
program is to create a good reading environment. At all
times, you should be very positive during the readipg
sessions. Make this a special time for both you and your
cniid. you might want to regularly schedule a “"quiet time"
when you both will get together. This should be in a place -
which is quiet and relatively free from distraction. At no
time should you force the child to read; tmis only makes
“*having to read’’ a punishment and results in learning to
dislike reading. Also remember not to redd too often so as to
do too much of a good thing. When you start your reading
sessions you may want to have a special drink or candy
available which your child normally only gets on special
occasions - - make *‘reading time'’ a special occasion. Most
important of all allow your child to make mistakes and be
patient with him as reading is a very complex skill to learn.

. And when he finally recognizes that word, praise him. Give a

lot of positive feedback to your child. Be constantly alert for
things he does correetly. Itis probably more important to tell
your child what he has done correctly than to tell him what
mistakes he has made. In general, to make a good reading
environment, have a special time for reading and make this a
time both of you and the rest of the family enjoy and look
forward to. Encourage your child to use the library and
encourage him anytime he reads.

It is possible for you to have a child who loves to read and
reads we]l with only a minimum of effort on your part. Read
together and enjoy each other’s reading, it is quite a pay-off

- for onty one and a' haif or two hours a‘week:" Have fun with

assisted reading!

A~

«

RESULTS OF READING-TYPING INSTRUCTION

’

The purpose of including typing in reading instruction

was to improve eye-hand coordination, visual-memory

and visual-perception.

'f‘yping was taught in the usual manner and at all times
emphasis was placed.on accuracy. Speed was never stressed
and no standards had to be met in order to pass. A good deal
of the time was spent in dictation from the teacher. Games
were played in which fouls were called on the students who
looked at their hands. Visual recall and concentration were
desired during this activity. Placement of material on
standard-size and odd-size paper was taught to help correct
poor placement and spacing. Proofreading of all work was
required, and the students had an opportunity to check other
students’ work as well as their own.

Reading instruction consisted of dictionary skills,
vocabulary building, listening skills and comprehension,
improvement. Students worked in materials on the level of
their ability. -
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The f Gates-McGinitie test was administered at the
beginning of the semester. The test consisted of three parts:
Speed and Accuracy, Vocabulary, and Comprehension. In
Speed and Accuracy, pupils were timed and were asked to
mark as many correct meanings of the different words given
as possible. The number of words attempted was scored
_under Speed: the number of words which were correct was
scored under Accuracy. The Vocabulary section consisted of
words common to this age group. The first words were easy
and increased in difficulty as the pupils progressed. The

¢ Comprehension section of the tests consisted of short

paragraphs to be read silently and questions to be answered

about each.

: A
Another form of the test was administered at the end of the
semester to determine the progress made by each student.
The teacher held a conference with each pupil and discussed
total scores of the beginning and final tests. No grade levels

were discussed.
-

-

'Fhe results of the twenty partncnpants were as follows:

* IMPROVED
Speed Accuracy Vocabulary Comprehension
19 15 14 11
REMAINED THE SAME
0" 3 1 3
REGRESSED
. 1 2 ! 5 6

-

The most significant result of the tests was the fact that all
but one pupil improved in speed. Of these hineteen, fifteen
improved in accuracy. Many of these pupils improved
several grade levels in both areas.

Fourteen improved in Vocabulary as follows:

3improved !, grade level
Jimproved | grade level o N
2improved 1!, grade levels
4improved 2 grade levels
" limproved 21, grade levels
limproved 3 grade levels

Eleven improved in Comprehension as follows

.3improved l-grade level )
2improved 11, grade levels «"
4improved 2 grade levels )

1 improved 2¢, grade levels .
limproved 3 grade levels

Another result was the intense interest by the students in
typing as a class. Many of the students chose typing as an )
elective in the eighth grade. Since these pupils are often ~ - |
unable to keep up with the pace of a regular typing class, this . o
experience gave them a feeling of security and #~

accomplishment.
= 1
g

.-
A book tight shut is but a block of paper.
e Chinese Proverb
2 .

| INDIVIDUALIZATION THROUGH LANGUAGE ARTS CONTRACTS

Miss Susan Friedman .
Coordinator of Reading

Falls Church Public Schools
Falls Church Virignia 22046

Walking into an upper elementary grade classroom in
Falls Church the observer immediately notes a startling di-
versity of activities taking place. A child gets up, picks a
spelling exercise, completes it and brings it to his partner to
check. Several children are found in rather unlikely positions
engrossed in trade books, others are busy in reading labs, yet
others are involved in skill exerciseés. There is a hum of
activity in the room, a child looks perplexed and is assisted
by the teacher, elsewhere a child answers another’s question.

To counter the boredom
and resistance of upper ele-

Children are encouraged to
mentary level students to a

strictly basal reading and | make responsible de-
workbook instructional
approach, many of our fifth cisions.

s and sixth graders are on in- .

dividual Ianguage arts con-

tracts. The contracts are for a specified time period of usual-
-ly one or two weeks. They generally include independent
reading, work in skill areas needing practice, spelling,
creative wriiing and any individual or group projects
-currently in ¥rogress The language arts contract does not
specify daily assignments. Therefore, children are

Q
[MC sading in Virginia, March, 1975"

B

P
.

encouraged to make responsible decisions. They learn to
budget time and to select activities for themselves.
Motivation stays high since children know they have many ¢
options to choose from and unlike more traditional group
approaches they are clearly responsible for themselves.

Parents are consulted prior to initiation of the contractual’
arrangement so that questions and concerns can be
effectively dealt with and cooperation solicited. Parents are
also periodically advised of their child's progress.
Student-teacher conferences are held at the culmination of
the weekly or bi- weekly time period and both teacher and
children participate in evaluatmg achievement- towards
specific goals.

The benefits of the contractual language arts program’ are
evident throughout Falls Church City Schools. Children grow
in independence and responsibility as well as in specific.
skills. The teachers, freed from working with several reading
groups each dav. can work more effectively with individual
children as needed. Of course, this is but one of a multitude of
instructional approaches that can be successful, but we in
Falls Church are very pleased that it has worked so well for
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EXPANDING THE READING WORLD THROUGH COMMUNITY COLLEGE EFFORTS

4

Mrs. Dorothy M. Custer (Ed.D.)

Coordinator of Learning Laboratory

J. Sargeant Reynolds Community College
\

5

Richmond, virginia 23230

R

~Community and junibr colleges are uniquely qualified to
promote as major national thrust toward the goal of
inereasing the reading skills, abilities, interests and tastes of
students. These institutions foster renewed efforts to assure
that problems uncovered as they study student needs are
‘solved and that suggestions for implementing adequate
programs are initiated immediately. New projects are based
on the belief that the communitfy and junior colleges will have
a great impact on meeting the reading needs of the citizens of
America. The students comre from all segments of the
population and environment.

N
The community and jun-
- ior colleges have the poten-
tial for playing significant
roles not only in identifying
and correcting reading
needs of citizens of the
. country, but in extending
the reading tastes and
interests of the people. The’
reading centers in the col--
leges of the nation today
also have tremendous opportunitis for extending expertise
to other countries since a great influx of foreign students are
- enrolling in community colleges, seeking help immediately
in reading skills, grammar, and language usage. Many
foreign students disseminate these skills to families, friends
and natives of their own countries. They carry back with
them the great enthusiasm they have captured from learning
! in the community colleges’ open-door approach to reading.
There are gratifying changes in these students who travel
back and forth between this nation and their own. They
return from their travel to express appreciation for the help

Many foreign students dis-
seminate these skills to
families; friends, and na-
tives of their own coun-.

tries.

they have received in developing the reading skills necessary -

for success in their daily activities and to seek-further help in
transmitting these skills to their fellow citizens. ’

Community colleges offer a ‘new frontier for reading
improvement in the business world. Businessmen use the
resources and technical assistance of the reading facilities at
the community college for sharpening reading skills needed

in their work. Employees of banks, real estate and insurance

- firms, government agencies, department store staffs and
supervisory and managerial workers from hotels, restau-
rants, chemical plants, factories, and other industries in the
metropolitan area find time to seek the aid of professfonally
prepared instructors.

Engineering students use the college reading-learning
center for increasing speed and aécuracy, refining critical
reading abilities, grasping significant facts, vocabulary
development and other communication skills. Professors
eminently qualified in the field of reading instruction and
related professions prepare learning packages that teach
reading skills in the various content areas, vocations and
professions. Materials are assembled pertaining to various
fields of -technology so that students have the opportunity to
read the kinds of materials they will encounter on the job.

| ERIC
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This additional practice in job-type reading and vocabulary
acquisition makes for m(f successful employees when they
enter the job-m/arket. ) :

The reading-learning center at J. Sargeant Reynolds
Community College occupies a unique position in innovative
education in that it emphasizés learning rather than
teaching. All efforts and attention are directed toward what
is happening to the learner. Teaching plays an important
role, however, in the learning process since a wise selectio
of materials, software, methods and techniques and carefu
guidance are ne¢essary to meet the needs of students at th¢
right moment for learning.

Businessmen use the resources and technical assistance

of the reading facilities at the community college . . .

The interdisciplinary approach is the major stress.in this
reading-learning facility. This approach cuts-across all
subject lines. No one discipline receives greater attention
than another. Insight into each subject area is explored
carefully in consultation with teachers and leaders from each
of the various disciplines. The learning packages and
programs are developed or selected by the teachers,
counselors, and coordinators whose students use them.

Reading skills,abilities, attitudes and understandings play
an important role i every subject area. College teachers are
alert to theTact that certain reading skills must be mastered

. by students to assure success in a particular subject.
Through the joint efforts of teachers, scholars, technicians,
and learning center personnel, these skills can be
successfully explored, utilized and mastered to produce
more effective and efficient mastery of subject matter.

, Multi-media materials, equipment and software make
- learning to read an intriguing experience for students.
Varidus audio-visual techniques motivate and challenge the
student to delve more deeply into his learning activities and
to strive for improvement. Making ‘reading more closely
related to English usage and composition skills of students by
combining the efforts of composition and reading instructors
constitutes a major thrust in the J. Sargeant Reynolds
Community College reading prégram. This proves most
effective and promotes efficiency in student work. As
students learn to read and analyze paragraphs, they begin to
write and arrange them in a sequenced unit to develop
themes, essays, and other compositions. Consequently their
analytical and comprehension skills in reading improve
extensively. Styles of writing begin to shape up. Students who
are weak in vocabulary engage in word study activities with
instructors and tutors. This type of meaningful association

- with newwords fosters vocabulary mastery for the students.

Reading is an all-encompassing field with skills that can
make a man master of his own mind. Through reading he is
better able to use his mind to make decisions in the areas of
his endeavors. :

The philosophy of the community college provides the
means for responding to changing societal needs in the locale
of a region: the cities, rural areas and suburbia. Colleges
must constantly formulate new projections by establishing

2()
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reading centers'thro%hout the nation to insure expansion of
their capabilities as Tocal agencies for effecting, changes in
the reading habits and abilities of our citizens. This requires
. restructuring existing curricula to promote effective
_instruction and learning through improved reading skills and

-

habits. A nation of reading citizens in a reading environment
is a goal the colleges must seek.

VA

MADISON COLLEGE RIGHT-TO-READ PRESERVICE READING

‘ </

Dr. Shirley B. Merlin, Project Director

Dr. James L. Laffey, Project Staff Member
Mrs. Betty Coyle, Project Staff Member
Madison College Reading Center

Madison College

Harrisonburg, Virginia 22801

(Editor’'s Note: Dr. Merlin is a member of the VSl:'lA Board of

Directors.)

Madison College has received a national Right-To-Read
grant for the 1974-75 school year to develop a model teacher
training program in reading for elementary teachers. The
Right-To-Read Preservice Reading Education Program has
as its primary purpose the development of a comprehensive-
coordinated program in reading and related areas of
language arts and library science. A competency based
modular approach to teacher training will be featured in the

program.

Project Plans include:
1. Cooperative Planning

Three planning committees are organized to assist i_n
the planning and evaluation of the program as it

evolves.

A. Reading Education Advisory Team: This com-
mittee is responsible for reviewing and selecting
the important competencies needed by the class-
room teachers for teaching reading and related
areas in the elementary school. The review of
reading modules, teacher education materials,
evaluation procedures and other plans devised for
the project is anothdr function of this committee.
Madison faculty, students and reading specialists
from Rockingham County are represented on the

planning team.

B. Field Based Advisory Team: This group includes
reading specialists and administrators from four
Right-To-Reading elementary schools in Rock-
ingham County along with the Madison College
reading faculty. This committee reviews and as-
sists in scheduling and planning field based activi-
ties which are required in all the reading modules.

One Committee is responsible for reviewing and select-
ing the important competencies needed by classroom

r_ teachers for teaching reading and related areas in the

elementary school.

Q
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C. Inservice Advisory Teams:One inservice team is
rganized in each Right-To-Read school to plan
nd develop a series of inservice meetings for its

school. The ineetings are planned in accordance
with the needs and interests of each school’s staff.
Included on each school’s team are the reading
specialist, principal, classroom teachers and a
Madison faculty member in reading,

2. Development of Modules and Materials

A series of competency based reading modules will be
developed for the first elementary developmental
reading course. These modules will be coordinated
with modules which have been in use for the secdnd
reading course in diagnostic reading. Through the
modular format students will have an opportunity to
select various types of learning activities and evalua-
tion of their competencies. Evaluation of students will
include assessment of knowledge, skills and attitudes.
A variety of audio-visual, programmed and other
print materials will be reviewed by the project
staff for possible utilization in the reading modules.
Through the-grant, materials will be purchased or
developed by the.project staff.

3. Inservice Program

A series of thirty-two or more inservice meetings are
scheduled for the 1974-75 year. Each school will be in-
volved in a total of -eight meetings, four inservice
meetings and four planm‘ng,'evaluation meetings.
The purpose of the inservice program is to acquaint
the school’s staff with the project and to introduce
reading techniques and materials of interest to the
teachers.

4. Evaluation and Research

All areas of the program will be evaluated. A pre-test
and post-test will be utilized in the developmental
reading course and the inservice program. Research
plans call for the evaluation of the effectiveness of the
competency based approach compared to the
traditional methods of teacher trainir’g. Students will
be evaluated for research purposes upon entry into
-teaching. and several years after- finishing the
program.

For further information, write to the project director.

A
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TEACHING PRE-READING SKILLS IN KINDERGARTEN

- P

J. Lee Pemberton, 111

Assistant Professor of Education

and '

Director, John P. Wynne Campus School
‘Longwood College

Farmville, Virginia 23901

It is not the purpose of this article™e debate the pros and
cons of formally teaching beginning reading at a uniform
early age. A review of the literature on this subject will *
undoubtly bring to one’s attention such studies as those.
conducted by McKee4, Ching!, Sutton8, Durkin2, and to bring

it within the borders of our own state, Scherwitsky?.

Instead the author will concentrate on a suggested model
fqr teaching pre-reading skills as carried out in the
kindergarten at the John P. Wynne Campus School of

Longwood College.

First however I wish to identify three points that the reader
should keep in mind while reading the remainder of this

article: .

.

1. Pre-reading activities are important especially when

prescriptive in nature.

Most reading auihorities agree that:a child will be more
likely to succeed and profit with* beginning reading
instruction if he has experienced a variety of pre-reading
oster self-confidence and
velop visual and auditory
skills. Not every kindergartener neéds to be involved in all
pre-reading activities as provided by most of the major
readiness programsdaradis indigated this in his study when

activities. Such activities shoul
independence as well as further

he stated the following:

“Most kindergarten childrep from middle socio-econo-
mic areas possess the skills necessary to perférm typical
visual discrimination exercises prior to formal training.
For these childpen there is little to be gained in terms of

visuaMation skills by workin% additional exer-
cises contained in readiness materials."”

Thus pre-testing and prescriptive instructién are vital.

2. The teaching of such skills and earlier starts in read-~

'
ing have no value if we fail to alter what is taught in

those years that folow kindergarten.

Subsequent instruction must reflect this earlier involve-
ment. The first grade teacher in Virginia's public schools can
‘nolonger continue to feach reading the way she did for years

- prior to the advent of public kindergartens. We must build

upon what has been learned in kindergarten; not repeat it.

3. We must do more than give Hp service to individualiz-

.. ing instruction.

Q

ERIC o -

Aruitoxt provided by Eic:

On a national level Durkind still views the need for
individualized instruction- as remaining unfulfilled in the
1970s and cites two possible causes. Scherwitzky's survey of
Virginia's kindergarten teachers implies that we are moving
in the direction of indjvidualizing in kindergarten. A majority
of the 354 kindergarten teachers who replied to the survey

N expre;sed,a—heed to individualize reading instruction gn this
level. ' . ‘ :

The pre-reading skills program used at the Wynpe Campus
School reflects all three of the above considerations. It was
developed at the Wisconsin Research and Development
Center for Cognitive Leatning at the University of Wisconsin.
The project director was Dr. Richard Venezky. This PRS

- program has been produced commercially by the
Encyclopaedia Britannica Educational Corporation.

The program meets gur needs in that it is an individualized
approach that prepares children to be ready to learn to read
when they begin formal instruction in an ungraded program;
involves individually administered pre-testing for specific
pre-reading skills, incorporates a variety of disciplines
including art and music, involves parents via communicat-
ions home which include instructional games, utilizes
learning centers, and offers a means of evaluation as well as

" a prompt and efficient method of record keeping. In addition,
the PRS program supports the Wisconsin Design for Reading
Skill Development designed by Dr. Wayne Otto and used by
the remainder of the school as a part of the total reading
program. - - 3

The program concentrates on the following five specific
pre-reading skills that are listed in the two areas below:

A Visual skills -
1. letter order
2. letter orientation
3. word detail

B. Sound skills
™matching
2. blending
Program components of PRS include:

1. Skills tests: diagnostic to help identify individual
needs | ’

2. Schedules and teacher’s files. Both sound and visual
schedules are suggested with each activity in the schedule
keyed to the teacher’s file. The file card for each activity
gives the purpose, materials, a detailed lesson plan, and a
criterion for evaluation.

3. Instructional activities: small group and individual
games to teach each skill -
including take home | Not every kindergartener
games which the children ’
make in school and keep.
There are many materials
used in this approach
which the children take
home. Such materials cre-
ate parental interest be-
cause they offer tangible
evidence of what the child .
is doing in school. As the parent of a kindergartener involved
in the program I have observed the genuine excitement

,. expressed by my five-year-olfl when she brings home one of
2 -~ these games which she made in school and now explains to

$

needs to be involved in all
pre-reading activities as

provided by most of the

major readiness programs.

*‘Reading in Virginia, March, 1975
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her pardats. :
4. Management system: the typical McBee pupil profile
card which can be notched and skewed. This promotes

individualization of instruction and enables the teacher to .

keep tract daily of which skills and activities are needed.
Conclusion

PRS alone cannot solve all reading programs. We will
never find any one approach or program that will. it does
however prepare children for learning to read by showing
what reading is® about and by providing them with the
necessary pre-reading skills. PRS views reading as not a
single skill but rather a composite of separable skills. Five
years of research as well as large and small scale field
testing isolated those skills necessary for beginning reading

from those having little or no relationship to reading -

success,

[

Observers of the program in action are always welcomeli.
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THE FIRST AIM

In all reading instruction, the first aim should be to
produce children and adults who want to read and who do
read. the second aim should be to help them to read
effectively. If the second aim is given priority, it is probable
that the first aim will ne‘ver be achieved.

Carl Anderson in Educational Courier

and reported in The Education Digest,
December, 1974
-~

TUTORING PROGRAM USESSTUDENT TEAMING

'/')
) L
Ms. Diane Griewank
‘Reading Teacher '
Green Acres Elementary School
Fairfax County Public Schools
Fairfax, Virginia 22030

“Inservice? Terrific! . . . as long as.1t is applicable,

practical and relevant to my situation!”" .
A

This has certainly been the reaction of numerous teachers
to.the question of teacher training within a school system.
With the pressures that are on today’s teachers in almost
every area, it is understandable that they might be
somewhat jealous of their time and energies. Yet, most are
more than willing to become involved in an experience which
leads to a more exciting classroom,

Recently, eighteen teachers at Green Acres Elementary
School committed themselves to implementing a tutoring
program based on a course entitled Programed Tutoring 1n
Reading (PTR) sponsored by LaVerne College in California.
Using student teaming for individual reinforcement was not
new to Green Acres, but the structure provided in PTR made
it possible for expansion. The staff was definitely interested

v As the children gained insight as
to what was expected of them as
tutors, they became anxious to
begin working with their younger

counterparts.

The organjzatigp.of teachers, pupils, and materials was the
most difficult aspect of the program. Once the structure was
established, the children’s enthusiasm and proficiency made
the actual tutoring process a fairly simple operation.

Teachers were grouped into two clusters and paired into
teams each consisting of one upper and one lower grade
teacher. These teams then worked closely in scheduling,
testing, making the necessary components of the program,
and choosing appropriate feading materials Cassettes and
filmstrips were used to acquaint the teachers with PTR at the
cluster meetings. .

in the possibilities. ’ 2 % A pretest and posttest were included in the program as a

.16 -

)
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means of pairing students and e\dluatm.g their progress
However, teacher judgment and other €valuative.tools were
also congjidered when pairing

To introduce’ the idea t. (he students, the upper grade
teachers used the same tapes and cassettes and paired the
pupils to work as tutors and tutees within their own class-
rooms Because PTR
offers a great amount
of structure it was ne-
cessary to spend sev: |
eral days in this “in- | volvement, there is no question
traclass tutoring’' ar- 4
rangement before ad-
vancing to the ‘inter-
class tutoring'’ which

—

With ninety pe;sent student in-

that it:is applicable!

. involved the younger students. AS"the children gained insight

as to what was expected of them as tutors. they became
anxious to begin working with their youngeréounterparts.

PTR consists of three main phases: word review. reading,
and word study The program is basically aimed at increas-
ing the student's sight vocabulary as well as his knowledge of
word meanings. However, the tutors have intuitively
augmented the basics by using their own creative techniques

“of teaching

PTR does not replace the instructional reading program at
Green Acres, where children learn to read at least one and
one-half hours of each school day. It has proven to be an
important supplement. Programed Tutoring in Reading is
one example of an inservice program which has proven to be
relevant and practical. With ninety per cent student
involvement, there 1s no question that it is applicable!

Be(ause the project mcludeq students on all levels, the
communication between upper and lower grade teachers has
defimitely increased. The staff are working together in teams
to reach a common goal, and there seems to be a willingness
on the part of teachers and students to make it a successful
experience. The children have accepted the responsibility
either as tutors or tutees and have learned to give and take
constructive criticksm as well as commendations. Because of
their positive response, teachers have begun to consider the
possibilities of adapting a similar structure to other
academic areas

/7

ROLE OF READING TEACHER IN READING SERVICES PROGRAM &

/
Mr. James D. Mullins '
Curriculum Specialist for Reading
Fairfax County Public Schools
10,700 Page Avenue
Fairfax, Virgima 22030

Not all the services enumerated below can be
accomplished by a single reading teacher. Priorities should
be established according to the needs of each school

1. Areadingteacher:

a Isamember of the faculty

b Works directly ur indirectly with puplls who may
benefit from additional instruction in reading *

c¢. Works with administrators, teachers, .other. pro-
fessionals, and parents to improve and coordinate
the total reading program of the school

2. Areadingteacher may serve a school by:

a Acting in an advisory capacity with the administra-
tion and instructional staff concerning the reading
program through:

Conferring with individual classroom tearh-

ers, groups of teachers (teams, grade level,

etc.), other specialists (speech, hearing. psy-

Lhologxst etc.), administrators, parents and

students

Morking directly with teachers in a classroom

setting \

Arranging and or conducting inservice
workshops for improving developmental and
corrective aspects of the program including

- the use of diagnoStic teaching procedures

(4) Surveying, evaluating, recommending, order-
ing and demonstrating appropriate materials
and téchniques for teaching reading

Interpreting test data toteachers, administra-’

tive staff, students, and parents

(2)

3)

(5)

Q

RIC

Aruitoxt provided by Eic:

S

{6) Assisting the teachers and or administra-
tive staff to plan presentations concerning the
reading program to the community )
€
{77 Gunding parent volunteers working with "Le)/

reading program
b. Identifying, diagnosing, prescribing, and teaching
children with observed or potential reading prob-
lems through:
(1) Testing and reporting results to appropriate
personnel

(2) Observing children in the classroom suggest-
ing instructional mdterials and techniques

(3) Teaching individuals or small groups, when
appropriate, in a clinical situation

t4) Teaching a particular reading skill to.small

groups in classrooms In cooperation with"
classroom teachers and or teams

(5) Teaching demonstration lessons

(6) Recommending certain referrals to pupil ser-
vices through appropriate channels

c. Keepingrecordsof:

(1) Testing

(2) Planning and executing effective progress re-
porting

(3) Parent and team conferences

The role of the geading teacher does not include
evaluating staff, substituting for a classroom
teacher, or being a teacher’s aide.

“Reading in Virginia, March, 1975”
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Sister Emily Ann Appleton
Director of Pupil Personnel

4
and

Sister Elaine McCarron .

Cogrdinator of Elementary Education

Diocese of Richmond

817 Cathedral Place

Richmond, Virginia 23220 .

(Editor's Note: Sister Elaine wrote an article for last year’s
Reading in Virginia. Her seecond  contribution 1s most
welcomed. She is also a member of the VSRA Board of
Directors.)

Early each Janyary, Catholic schools in the Diocese of
Richmond give the California Test of Basic Skills, grades
three through eight. The test offers valuable assistance to
students, parents, teachers, schools, and the school system
as one means of assessing reading ability as well as other
curriculum areas.

Reporting forms are available, giving information on
national, school system, and individual student performance.
There is also a parent report form giving the parent a
standard tool in addition to skill sheets, report cards, and
subjective teacher observation for studying the reading

progress of their children

Teachers meet with parents and students in an effort to
discuss individual needs of students. Test data help teachers
deal in terms of needs with each child and the total class.

The. school obtains new insights into the specific needs
within the school, the outgrowth being identification of. for
example, materials, additional staff, and schedule
adjustments that could impgove the reading program

.. Instead of testing being a weapon to batter children, or
frighten teachers, we find our testing program an aid in
helping assess where we are and how to improve, Realizing
the pitfalls of a halo effect and avoiding total dependence on
testing to give all knowledge about a student or school, we
believe that a school system can look to testing for lome
insights about its reading progress.
+ B

Available from this test are scores for reading vocabulary,
reading comprehension, and total reading. On the charts
following are the total reading scores representing fifty-six
1561 schools in the Diocese of Richmond for the nast three
vears. "‘———'' represents national norms. ''-0-0-0AASS"
represents anticipated achievement standard scores
obtained through academic aptitude tests. ‘'--°ESS"
represents expanded standard scores or actual achievement.

(See the next three pages for these charts.)

N

EVALUATION ASSUPPORT TO DEVELOPMENTAL READING PROGRAM

THE FLY CATCHER

Have you ever in your life

Seen a fly catcher with his wife,
Sitting on a lily pad round,
Trying to make not even a sound”

o~

Here it comes in a great big hurry
The big, black fly - - - Oh, how nervy'!
Flying here and flying there

Having a good time without a care.

Zipping by froggie without even looking,
Didn't see frog with his tongue for the hooking
Long and sticky it reaches out high,

Mr. Frog's tongue caught that big, black fly!

Drawing a child's imagination out into the world around
him can make reading much fnore exciting Bring a science
or a history lesson alive with a little action. Children can read
about the facts, turn it into a poem and act it out. Reading can
be a lot of fun'!

: Miss Carol Myers
Elementary Physical Education Teacher
Fox and Southampton Schools

Richmond Public Schools

Richmond, Virginia

2

RESEARCH TELLS US?7

Little 1 known about how to encourage the reading
ahilities of the intermediate student, stated Jcanne Chall,
director of the Harvard Graduate ~School of Education
Reading Laboratory. Teachers who do a good job seem to do .
50 instinctively, and cannet say why they are effecfive.
That's one subject that needs to be investigated. Some
intelligent students from inner-city areas who manage to get
into college test cut at the seventh-grade level in reading
instead of at the college freshman level, and their needs are
another subject of reading research. Finally. practically
nothing is known about how to teach the adult to read,
another research area which needs intensive study.

Jeanne Chall

Right-To-Read Conference

(Reported by Capitvl Publications and
Phi Delta Kappan. March. 1974.)

-~

IN 1873

[} general. reading has not been successfully taught in
our primary schools. Good readers are the exceptions.”
NEA Proceedings, 1873

Q
EMClding in Virginia. March, 1975
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Mrs. Patti Kahsar

Reading Speciaiist N .
Goochland County High Scho
Goochland, Virginia 23063

-

Reading inservice programs can be successful in rural
high schools when time has been taken to prepare the
success. The initial step in this preparation must be the
observation of strengths and weaknesses of faculty and
students. Keeping in mind the factors which make a school
unique will help insure that inservice hits its mark.

Goochland High
School has a student
body of 530 students
and standardized
reading scores well
below gthe sta?e me- caught and held.
dian. It is the second i :
year of an ESAA Basic Project. Initial skepticism existed
concerning how students who reached high school
unprepared to read their textbooks could be helped. If there
was a way, teachers generally believed that the magic would
be performed anywhere but in the classroom. That was
where the finished product was to be tested. The general
approach in dealing with school-wide reading problems had
become avoidance of reading activities. An extremely high
percentage of information was being dispersed through the
lecture with little activity-type reinforcement. Textbooks
were purchased and rarely used. In ‘terms of reading,
students were accepted where they were and left there.
Teachers’ concern over content led them to cover that
content even if it meant making students completely
dependent on them for information. Students wanted to
improve their reading skills but wanted quick, tangible
results, preferably in terms of improved grades.

Inservice was an answer, provid-

ed that faculty interest could be |

If the ESAA program were to reach as many students as
needed help, it became clear that changes in classroom
_instruction would have to be affected. Inservice was an
answer, provided that faculty interest could be caught and
held. First, a state mini-course grant was obtained to condugct
a full staff inservice program in content reading skills.
Isolating and eliminating elements which often caus€

inservice disaster came next. Rural schoql faculty members

often commute long distances. In scheduling the mini-course,
every possible consideration was given to making the course
too accessible to be refused. Sixteen hours of instruction were
required for one credit hour. The cooperation and advice of
the principal was sought out from the planning stages
through the last session of the course. He made it possible to
utilize two full inservice days (previously used as work days
and for departmental meetings). Three monthly faculty
meetings were also relinquished to provide shorter follow-up
sessions. Using these times meant that each faculty member
would be exposed to new ideas and would be present for the
sessicns whether or not that pérson desired to complete the
course for credit. No extra time was required of teachers who
were already spending hours each day in commuting. .

While searching for a high school reading consultant can be
discouraging, it is important to be selective. An outline of
_ specific activities and skills to be included in the course was
prepared before contacting any potential consultants.
Although many ‘‘prepackaged’’ inservice programs include

Q
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READING PROBLEMS

\'?Kable elements, it seemed Jogical that a faculty would
spond more enthusiastically to a program tailored to their
needs. Wasting tim& which teachers had come to expect to be
available for personal planning would haye killed any faculty
support for inservice. It was not imperative that our outline
be accepted in total by the consultant, but it did point out the
direction in which we wished to move and specific
weaknesses to which he would need to address himself. The
consultant knew our expectations and was able to point to
those which he could meet. This seemed a more sensible
procedure in selecting a consultant than trusting -that a
strong recommendation would insure a program fitting the
needs of any staff.

The sessions themselves were planned to include work
time. Considering that teachers teach as they are taught,
lecture situations were used only when necessar* Teachers
were asked to bring student text-
books with them to each session
and to select an upcoming unit
from which to work. It was sug-
guested that units be selected
which had caused the most diffi-
culty in previous years. Word re-
cognition exercises, vocabulary
extension exercises, three level
guides, and concept guides were
developed then tried in class-
rooms. Readability formulas
were used tog@Valuate textbooks
in use. Aftdf cloze tests were developed, they were
administered and results were plotted. A directed reading
activity was demonstrated using staff members. All items
were incorporated into a thematic unit by teachers who
wished to receive credit for the course. Time to complete
much of this work was provided with the consultant and the
reading teacher present to allow specific questions to be’
answered. Sessions were held in the library where available
instructional materials could be reviewed and rediscovered
in terms of the thematic unit. Time was provided to discuss
successes, problems, and observations.

The consultant knew
our expectations and
was able to poi1nt to
those which he could

meet.

%

While such sessions may seem possible with a highly
cooperative staff, it should be noted that cooperative staffs
are often made in one-to-one encounters, lunch table
discusions, and work groups before and after hours.
Limitations of time or personality may mean that the
reading teacher is not always the righi person to help every
teacher. Seeking out willing and available staff members to
act as leaders may include several benefits. Reassurance
from a peer may encourage a teacher to attempt an activity
he had\cohsidered unworkable in his classes. Departmental
groups can share specific solutions to specific problems.
Pairing or grouping across content area lines often opens
new approaches to similar problems. Special personnel
serving as leaders gain insight into classroom problems
which may make them more effective in their jobs. The
principal, librarian, math resource teacher, and a guidance
counselor served as dispensers of moral support. Each
expressed personal gain, and each encouraged at least one
other person to complete the course for credit. The reading
teacher attempted to give specific, concrete’ help. Sample

activities were prepared with teachers. Two techniques used

in providing this service were being extremely accessible

«
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and sometimes doing more than is comfortable for a teacher
to accept witheut responding by giving it a try.
»

Evaluation from participants emphasized the value in
terms of improved staff cominunications. Over half of the
staff completed the course for credit. Approximately
eighty-five percent of the total staff tried techniques or
developed materials to use in their classrooms Personal
observation seems to indicate that major changes in
classroom philosophy have occurfed in perhaps twenty per

o
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PROGRAMMING FOR SUCCESS IN BEGINNING READING

Dr. Betty H. Yarborgugh

Professor of Elementary Education

Program Leader, Office of Human Development
0ld Dominion University

School of Education

Norfolk, Virginia 23508

(Editor's Note: Dr. Yarborough was the first president of the
Virginia State Reading Association.) ‘

The one goal of every entering school child, above all
others, is to learn to read. Early excitement and enthusiasm

. are quickly dimmed, however, if first attempts to learn to

read are disappeinting. Failure in beginning reading
experiences can have Such far-reaching effects. both™ *
affectively and academically, that the child's entire school
futureis threatened.

The most frequent cause of unsuccessful beginning reading
experiences is lack of readiness. When initial reading
instruction is offered to a child who has not developed
adequate pre-reading skills, natural. continuous progress in
the reading curriculum is impossible. As one painful
frustration leads to another, a syndrome of failure can ensue
from which the child may never completely recover.

In recent years educators have become increasingly aware
of the importance of designing developmental reading
programs that.are truly developmental in terms of the
varying rates at which children learn. Most elementary
schools are attempting to
individualize reading in-
struction through both ad-
ministrative and instruc-
tional adaptations of the
school curriculum. Such
adaptations, however,
have not been made as
frequently at the readiness
level as at other levels in
the reading curriculum - -
although the need for them appears to be greatest in the
child's first school years. . .

““An ounce of prevention is worth a pound of cure’’ may be
interpreted by reading educators to mean that *studying
children upon school entry and ministeting to their needs is
considerably more productive than later offering tedious
remediation to children who are reading failures. ’ An early
failure tends to foretell continuing failure, a good start in
reading tends to lead a child to continued success. Recent
research has provided understandings about learning and 8 0

-
The most frequent cause of
unsuccessful beginning
reading experiences is lack

of readiness.

'
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cent of the staff_ If our target has not béen hit on the mark, it
is because we still have work to do in understanding and
providing for unique factors of our school - - not because the
situation is a small. rural high school.

N

THE CHALLENGE OF THE 70’s:

teaching which, if applied to pre-reading activities, promise
to insure "'good starts’’ for most children.

Since learning to read is every child’s right, productive
readiness programs are a mandate for primary educators of
the 70°'s. The following guidelines are suggested for educators
wishing to develop such readiness programs:

1. Children enter kindergarten and first grade with varying
degrees of readiness for reading and differ in readiness
competencies, not only among themselves but also on an
intra-individual basis. Therefore,, careful screening-ef each
child upon school entry is essential. To accomplish effective
screening various instruments and techniques should be
used. General measures of cognitive ability are needed as
well as a battery of diagnostic tools to determine each child’s
level of development in each of several specific skills,
including visual and auditory perception and memory as well
as general language development. '

2. Objective-based readiness programs hold as much, if not -
more, promise at the readiness level as objective-based
programs at any other level. The goals of instruction for each
child should be explicitly clear.” When goals are clear,
mastery can be sought. When each skill is mastered before
another is undertaken, the child grows in confidence and in
motivation to learn. At the readiness level, haste does truly
make waste.

3. ldeally a child should be provided reading instruction on
the basis of his presenting strengths. Accordingly, a school
should have available three or four basal reading programs,

each emphasizing visual, audi-
tory. kinesthetic., or language-
based procedures. If however,
there is only one basal program,
it should be multi-sensory so that a child with any severe
limitation will no{ be doomed to failure.

Since learning to read

is every child’s right. . .

4 When the child’s needs have been determined, an
appropriate readiness program should be prescribed
individually for him, and he should remain in readin€ss
instruction until mastery of deficient skills is attained. There
are some °‘‘marginally ready” children who may enter
reading with one or more minor deficiencies. Such
deficiencies may become the source of serious problems if
they are not corrected, however. The teacher should
therefore remain alert to any pre-reading inadequacies after
a child enters reading and continue to work toward their
correction.

5. Some children may go directly into reading at an early

*Reading in Virginia, March, 1975”




age while others may need several months or even semesters
of pre-reading training, but the readiness period is not a
waiting period. Growth can and should. be ascelerated by
carefully applied instruction.

6. The readiness program,is not a ‘‘thing apart,’’ an entit

unto itself. It is a viable component of the readiré
curriculum. Failure to recognize the relationship of the
rradiness program to initial reading instruction and
"therefore failure to correlate it with subsequent instruction
may render tHe readiness program unsuccessful, regardless
of the apparent worthwhileness of its individual components.

Certain réading programs have specific réquirements for
success in initial reading experiences (such as color
knowledge, or the ability to write, etc.) Although such
components may not .be fundamental-to learning to read,
they are essential to learning to redd in given basals. The
readiness program should take into account not only the
traditional pre-reading curriculum but also the requirements
of any specific basal program which pupils are expected to
enter. .

/ .
7. The readiness program should be internally consistent
and well organized. Many materials may be used, but they
should be selected .to complement one another and, more
importantly, to match the stated goals of the readiness
program.

Most young children profit from the security of strucfure.

At the readiness level it is likely that they will profit more

> from simple, well-defined programs than from more general

programs where goals -are nebulous and instruction is

characterized by random happenings that do not form a

“total package.’] Fasily distracted children in particular

need fewer sti i than are often found in lower-level

classrooms. To the extent possible, children should
understand the objectives toward which they are working.

A readiness program may be at once both carefully
planhed and pleasurable. A structured program does not
require the teacher to abandon happy hours with children.

Readiness for writing and readiness for reading should

not be confused.

"
8. Monitorihg of the readiness program should be accom-
plished by on-going evaluation of pupil progress and careful
record keeping. ] ‘

9. ouping and regrouping of pupils is usually necessary
since children differ so widely in both skills needs and rates
of growth. Pupils requiring intensive instruction should be
taught in very small groups and / or on a one-to-one Basis.
Other children, even at the age of five or six, may be capable

of many self-directed activities. The teacher should therefore’

carefully evaluate and re-evaluate each child’s growthds an
independent learner as well as his growth in skills
development before making decisions as to the group or
groups to which he will be assigned.

10. Certain social skills are needed for success in reading,
including ability to attendeto tasks at hand, ability to wait
one’s turn, ability to work in group situations, and the like.
Care should be taken that children lacking desired social
skills are not misidentified as lacking academic skills.

Often children regarded as not ready for reading are, in

fact, as ready for reading instruction as for instruction of any -

other type. Lack of needed social skills, héwever, causes
them to be unable to take tests well' or to otherwise
participate in routine activities. Such children should be

Q
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identified and assisted accordingly. Of course, at all times all
pupils should be able to understand and follow all directions
given them.

11. Readiness for writing and readiness for feading should
not be confused. Writing involves certain motor skills (use of
the hand) not necessary for success in reading. Unless a
reading program requires writing for its execution, the
teacher should not use samples of a child's writing or
drawings to estimate readiness for reading. Most children
acquire pre-reading competencies before they acquire
pre-writing competencies. Children lacking pre-writing skills
should not be delayed in their development of reading skills.

e

"abandon happy hours with children.

A structured program does not require the teacher to J

12 Oral fluency appears to have little to do wnh de\ eloping

efficient reading skills. Certain shy children or children who
find 1t difficult to verbalize well may be regarded as not
ready for reading when they are. 1

13. Listening tests are recommended as the best indicators
of a child’'s language bank for reading - - not oral evaluations.
Most children come to school with extensive listening
vocabularies so that vocabulary development per se is not
usually a major goal of beginning reading. but any specific
word to be taught as a ‘‘reading word'’ should first he 1n a
child’s listening vocabulary. The "‘hstening language " of the
child and that of his reading experiences should be
compauble i

Parents of ‘‘not yet' children need considerable
counselmg and understafding guidance. Often parents insist
that children be taught skills for which they are not ready.
Such parents need help in learning something of the nature of
the reading process and the importance of each child’s
acquiring this process *at a rate that matches his own
developmental rhythms.

* * * * * '

Our goal in this decade IS success in reading for every
child. Preconceived ideas about grade levels and given
standards for given ages are barriers to attainment of this
goal and should be replaced with the realization that success
in any task is more possible if its components are clearly
understood and if carefully prescribed instruction is
provided. It is estimated that whereas approximately one in
four children is unsuccessful in reading at some time during
the elementary years, we can reduce this number to no more
thah one in twenty if we .‘‘program for success.” Such
programming should be begun the day the child enters school

ﬁtd be continued throughout his dﬁvelopmemal hfe there

TR

"
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Are You Concerned? - \

Take any school day of the year, and you will find 13,000
kids of school-age in correctional institutions and another
100,000 in jail or police lockups.

The state of Virginia spends $3877 to maintain a student in
an institution for juverile delinquents.
James A. Harris, President, NEA

,
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INCREASING STUDENT ACHIEVEMENT BY TEACHER INCENTIVE

PAYMENTS - - YEAR I

Mr. Royce Quarles, Superintendent of Schools
Ms. Evelyn Murray, Director, Title HI
Bristol Public Schools

222 Oak Street -
Bristol, Virginia 24201

and

Dr. Milton Jacobson

School of Education
University of Virginia
Charlottesville, Virginia 22903

" OBJECTIVE
. :
This project utilized teacher incentive payments. to
increase student achievement gains in reading and to
increase children’s 'self-concepts and attitudes toward
learning toread.

METHODOLOGY

The population for the study consisted of 450 students in
grades one through eight of the Bristol, Virginia Schools who
were one or more years behind in reading achievement. In
this, the third year of a three-year USOE Title I project,
teachers were paid incentives based on student achievemnent.

*" Student achievement was based on both criterion
referenced measures and norm referenced measures.
Expected gains for each student on norm reference
measures were calculated by the Fromkin-Piccarielli or the
Harris formulas. Teacher incentive payments of up to a
maximum of $900 per class of sixty students could be based
on $90 increments for each twenty per cent increase in
average grade equivalent gain above the average expecFed
gain. i

At the beginning of the term the teachers specified fhe
number of performance objectives each student Z«“as
level. The average number of objectives to be mastergd by
each student was set at forty to forty-five. An incentive
payment of $1,000 per class was made to the teachey if the
students mastered the prescribed humber of objecti with
incremental payments of $150 for each ten per cent in¢rease

over that prescribed. The maximum .payment fd¢ the
objective mastery was $1,300 per teacher. ]

expected to master at the seventy-five per cent profi(;jncy )

!

“To insure against undue teacher pressure for obtaining
student gains, each classroom was evaluated in two ways to
determine if a positive learning climate was maintained.
Children’s development of a positive attitude toward reading
was measured by the ‘Affective Reading Index.” Task
orientation and performance attitude were measured by
informal observation, interview, and observation with
PROSE-LC . I1. In addition, children’s self-concept was pilot
studied with an instrument entitled ‘‘Self-Perception.”

The split-half

reliability of the Affective Rgading'lndex
was 0.86. : : ’

A total of 1043‘ behaviors were observed emploving the
. PROSE instrumerit. Fre':;;zty counts and percentages were

ry. Of four models of ideal|
of a child working on his own

generated for each cat

behavior, one, consisti

~

3%
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initiative with materials in a sustained orientation and with
positive or neutral affect, was computed. The second model
delimits peer interactions, cooperating on instructional
tasks. The third and fourth models deal with teacher-pupil
interaction/

The *Self-Perception’’ instrument was administered and
item analyzed to produce factors. Three factors were seen to
comprise Self-Concepl. They are: Factor 1 - - Self to Self;
Factor 2 - - Self to Social Norms; and Factor 3 - : Self to
Others. The analysis related these three factors to the four
models defined by the PROSE instrument.

RESULTS

On the standardized reading achievement tests the
students made an average gain of nine and four months (9.4).
This exceeded by more than four months the average
expected gain of five and one-third months. Teacher
incentive payments ranged from $374.67 to $900.00 with an
average of $701.04.

On the criterion reference measures all teachers reached
the criterion level for student mastery of the prescribed
objectives. In addition. all but one teacher exceeded the

- prescribed level by more than thirty per cent and attained
the maximum incentive payment of $1,360.00. The average
payment for objective mastery was $1,214.29, with 5,169
objectives assigned with ninety-two per cent mastery.

These excellent gains in reading achievement were
accomplished while maintaining a positive classroom
learning climate. Affective Index Scores were significantly
higher than were those of a control group and were
significantly more positive than in the preceding two years of
the project. Classroom behavior was primarily of the ideal
independent. task-oriented model. Finally, self-concept
scores were high. This analysis indicated that the classroom
climate was almost totally individualized. In fact. there was
a lack of cooperation between peers and a lack of use of the
teacher as a resource. Thus the classroom climate has
evolved from a partially individualized instructional
program in the first year to a program in the third year that
may have too much individualization. P

Bristol. Virginia Schools have implemented many aspects
of the individualized program, e.g., diagnostic and
prescriptive teaching, contracts with parents and students,
and community involvement.

A Good Buy

' Anewspecial report on the nation’s reading crisis has been
prepared by the editors of Education USA. The Feport
entitled Reading: Issues and Actions: Current Trefds in

School. Policies and Programs, 1974, is available from the
National School Public Relations Assn., 1801 N. Moore g?reet,

Arlington, Va. 22209. Price is $6.75. i
¢ ’ :
E
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PERCEPTUAL-PSYCHOMOTOR-VOCATIONAL R EADING PROJECT

i

Ms. Evelyn Murray, Director, Title [11
Bristol Public Schools

222 Oak Street

Bristol, Virginia 24201

For years school psychologists and reading diagnosticians
have found many children with difficulties in visual memory,
visual discrimination, eye-hand coordination, balance, and
general coordination.

Test results have indicated the deficiencies. but left the
teachers with the problem of eliminating these deficiencies.
Further, the children suffered the consequences of being
tj}:mble to cope with the educational experiences expected of

em.

This story is different in the nation today. Well-planned
perceplual-psychomotor programs are being organized. and
research is available for educators to examine and study

Research done in the area of perceptual-motor theory
holds. that each child normally must pass successively
through ‘stages of neuromuscular development during
childhood. If one or more of these stages is omitted or
underdeveloped, then the child will have trouble with

[tis an innovative program designed for prevention and

remediation of the perceptual-psychomotor deficiences.

appropriate motor responses which may cause him difficulty
in normal academic progress. specifically with reading,
speech, spelling. and writing. The theory is that a program of
selected perceptual-motor activities can help develop ‘the
missed stages, thus providing a better basis for normal
academic achievement, :

One of these programs in the nation is the new Title 1]
project. Perceptual-Psychomotor and Vocational Reading.
in"Bristol. Virginia. financed by the State Department_of
Education. It is an innbvative program designed for
prevention and remediation of the perceptual-psvchomotor
deficiences. It is an intensive and comprehensive
muiti-disciplinary approach of working with pré-schoolers.
prirgarychildren.teenagers.andwith their parents.

Through innovative instruction, built around tbe skills
essential for effective reading, the project
.educational activities that will raise the achievement and
goais of children and their families. Emphasis is pn
prevention of conditions that contribute- to educational

problems. &

The objectives of the Perceptual-Psychomotor
(1) to prepare pre-school children ages two to four for the
transition from home to school: (2) to increase learning
potential by strengthening the perceptual-psychomotor
functioning of the students, age two to four, kindergarten and
grade one, and grades nine through twelve; (3) to help the
high school student achieve effectively in an individualized
program in English-reading, using a \diagnostic and
prescriptive approach: (4) to help the beginning student
diagnosed as having psychomotor-perceptual pfoblems
achieve through an individualized program stressing
learning through movement; (5) to improve the self-concept
of the student. and reduce rates of failure through changed

R

provides |

oject are:
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" priprity has been assigned

behavior; (6) to improve the vocational-vocabulary and
technical reading of the students in high school for the
transition to the world of work; and (7) to improve
school-community cooperation and parent involvement in
education.

There are two-hundred twenty-five students in the new
project: forty-five students ages 2-4; ninety students in
kindergarten and grade one; and ninety students in grades
nine through twelve. .

Five reading specialists and five assistant teachers work
with these students. Tutors from the community and colleges
assist the staff and director.

The pre-schoolers, kindergarten and first graders’ highest ~
to the development and
implementation of a carefully planned extensive and
intensive perceptual-psychomotor training program. Such a
program attempts to reduce the effects of perceptual-motor
problems on the learning process of children. These young
children are given special instruction in perceptual-motor
training.. The special centers are equipped with physical
education equipment as well as perceptual learning
materials.

The high school program stresses reading-Enghsh skills.
Vocational reading modules have been developed which
involve the students in psychomotor experiences, and a small
portion of the program is devoted to reading about sports.

The students involve themselves in sports activities that
they have learned from reading, e g.. tennis, bowling, and

ping pong.

~

A mobile van vigits the homes of the pre-school childwen
ages two to four. emphasizing perceptual-psychomotor
skills. )

1
* The program combines the cognitive, psychomotor and
affective objectives in developing the program. The
objectives are developed around these topics: visual motor,
auditory motor, conceptualization through movement,
language development and social experiences. )

The staff develops weekly packets for the parents which
contain a description of the skills to be taught, directions for
teaching the skills, and the material necessary for teaching
the lessons. The parehts return their assignment sheet and
denote how well they have done for the week.

A lending library provides the parents with educational
toys. books, and records that can be borrowed. Parents also
“check out’ cassette players, viewers, and filmstrips to
view, gaining further help in teaching their children at home.

Workshops are organized for the parents, These workshops
are held on the van, in'the parents’ homes or in the schools.
The parents are taught how to teach their children the skills
of “'learning how to learn' through play. The students, their
teachers, and parents go to the YMCA twice-a week to
exercise and swim,

Criterion reference tests have been developed by the staff
for evaluating the psychomotor. cognitive, and affective
objectives which the staff wrote for their diagnostic and
prescriptive program. Standardized tests for assessing
growth in the psychomotor and cognitive areas were

— .
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administered to the project group and control group
Instruments have also been administered for checking
changed behavior of the students in the project

The aim of the project i1s to combine the three domains

sychomotor. cognitive, and affective, in a comprehensive
grogram developed for prevention and remediation ot
Jearning

Dropouts

CHILDREN NOTIN SCHOOL

Region Children Portion of
© Out of School-age
School Population
Northeast 352,641 3.4 per cent
West 266,471 3.4 percent
North Central 116,299 3.5 per cent
South 833.827 5.9 per cent

Source: Washington Research Project. ** Children Out of
School in America,’' 1974. Based on children ages 7-17

EPIE

EPIE is Educational Products Information Exchange
Instituge, a nonprofit, consumer-supported agency chartered
by the Regents of the University of the Sfate of New York.

EPIE Report. Number 62 63 .is a “how-to" guide for
analyzing instructional materials in reading in relation to
local programs and resources.

EPIE Report: Number 64 provides analvses of 76
commercially available reading materials. prepared by
EPIE's National Task Force of reading specialists.

Thisreading "SET" ( 62 $3and64)isavailable at a cost of
$40.00. Write to EPIE Institute, 463 West Street, New York.
New York 10014,

NUMBER

The Fourth Annual Longwood College Reading Institute
will be held on Saturday. September 20, 1975 in Farmville.
Virginia. Two outstanding speakers have agreed to present
their views to those participating in the Institute. For further
information, write to the editors of Reading in Virginia.

National Assessment of F.ducational Progress

According to the 1972 report of the National Assessment of
Educational Progress ‘on reading, the results suggest
strongly that the reading problem in the United States.
although formidable, may not be as great as many persons
had believed' J. Stanley Ahmann, National Assessment staff
director. said the test makers had expected most of the
approximately 100,000 students tested (from ages 13-35) to be
able to answer correctly some 50 per cent of the test
exercises. Yet, the final rate of success was about 70 per
cent'

Q

RIC

Aruitoxt provided by Eic:

Thé®Program 1s evaluated by the Bureau of Educational
Research Methodology at the University of Virginra

~7

that the IRA Convention will be held May 13-16. 1975 at the
Americana and Hilton Hotels i New Y ork City

that Norman Cousins will be one of the featured speakers
at the IRA Convention

that the 1RA publishes annotated bibliographies,
convention publications. pubhications producéd cooperative-
Iy by IRA with Eric Crier, Eric RCS. or the National
Reading Center. perspectives in reading: reading aids,
selected TRA reprints. special interest publications; and
world congress proceedings

that the Right to Read campaign is a national effort to
eliminate illiteracy It involves state, local, private. and -
federal contributions. One objective is to focus national
attenhhon on the fact that approximately 26 million
Americans lack the single most important skill for coping
withlife n a technological society - - reading,

The Shenandoah Reading Council is sponsoring a

reading conference on April 1i-,.. 1975 in Chandler Hall,
Madison College. Harrisonburg, Virginia. Dr. John Manning
of the University of Minnesota will speak on the *‘Role of the.
Administrator in Reading Programs.' Please write to Dr.
Shirley  Merlin. Coordinator, Reading Center. Madison
College. Harrisonburg, Va. 22801 for further information

’
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THE SNAKE

Slithering snake so long and thin
Moving so clese to the ground.

How can you bend and twist in vour skin
Sliding without a sound?

Many concepts and movements (see those which are
bold rr the above poem, for example) can be taught and
explored using exciting and intriguing poems. Such poems
are a great incentive for thinking and moving.

Children learn to understand what words mean more
quickly through movement than sitting still at a desk. A
teacher can help teach concepts through fun poems to which
children can relate.

‘ Miss Carol Myers
» Elementary Physical Education Teacher
Fox and Southampton Schools

Richmond Public Schools

Richmond, Virginia

!
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Do You Know a Statistic?

There are nearly 2 million school-aged children who are not
in school. Most of them live in the large cities.

Of the students who are atlending classes. more of them
.will spend some portion of their lives in a correctional
institution than those who will attend all the institutions of
higher learning.

Of every 100 students attending school across the nation, 23
drop out, 77 graduate from high school, 43 enter college. 21
receivea B.A. 6earnan M.A. and 1 earns a Ph.I).

James A. Harris, President
National Education Association

INTERACTION ‘

“‘Reading is not a mechanical thing, not simply a matter of
recognizing words, it is the meaning, the emotions. the
communication of ideas . . ., no machine can replace the
interaction of human being to human being. The Teacher is
the key to excellence.”

Dr. Wilson Riles

California Superintendent of
ﬂ Public Instruction
(Reported inReading Today. International. July, 1974

- S
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Dyslexia

Dr. Rudolph ¥ Wagner, Chief Psychologist for the eity of
Richmond Public Schools has published a book entitled -
DYSLEXIA: A GUIDE FOR TEACHERS AND PARENTS.
Write to Harper and Row. Publishers, 49 E. 33rd St.. New
York. N Y. 10016 for further information. Publication date is

1971.
/

Correct Spelling

Have you read Dr Edmund Henderson's article in the

"November, 1974 issue of The Reading Teacher concerning

“‘Correct Spelling - - An Inquiry™? Dr. Henderson is Director
of the McGuffey Reading Clinic of the University of Virginia.

Power Reading
Dr. James L. Laffey, Professor, Department of
Education, Madison College, Harrisonburg, Virginia is one of

the authors of THE POWER READING SYSTEM, published
by Winston Press, Minneapolis. Minnesota.

Wet Cement

Al'most every child would learn to write sooner if allowed to
do hishomework on wet cement !

[}

A CLOSING THOUGIT

“THAT WHEN CHILDREN ARE TAUGHT TO READ, THEY LEARN TO READ. NO MATTER WHAT YOU
DOWITHTHEM .. ,ASLONG AS THE TEACHER KNOWS WHAT HE IS DOING ™ ’

Dr. William Shelton
Syracuse University

(From aspeech presented at the [RA Convention in New Orleans, 1974.)
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