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CHAPTER I
INTRODUCTION

, Most children's boo&s are origihally éelected

by adults (Huck & Kuhn, l96é). Children's book editors
and elementafy classroom teachers are actively involved
in selecting books for children. The!editors, with the
backing of their publishers, must select good books which
are relevant to tﬁe needs and interésts of Children.

Most of these books will be‘sold to schools and~iibraries,
‘however, and the editors-must consider the needs of these

institutions (Karl, 1970). Teachers are involvedﬁin

|

trade book selection when they make recommendations to
‘the librarian, select hooks for oral reading, aid chil-
aren in éhoosing books, and plan an individualized read-
. ing program  Teachers must be able to evaluate children's
» literature to judge whichibooké are good and-appropriate.
kfor the cthildren they teach (Arbuthnot & Sutherland,
1972, Burress, 1966; Huclk & Kuhn, 1968, Parker, 1969).

No studies comparing the criteria used by chil-
dren's book editors and elementary classroom teachers to
choose trade books for childrén were located by examining

" the Current Index to Jourhals in Education, Dissertation




Abstracts International, Education Index, and Library

Literature under the headings children's literature,
criteria, fiction,ApubliSﬁing, and trade books. The
sﬁpply of children‘sftrade books tﬁaCQis available to
elementary classroom teachers is limited by the criteria
children's book editors use to select manuscripts for
publication. To meet the demand forhbooks which are
relevant to the needs of children today, editors have
published books déaling with themes concerning death,.
sex, rebellion,_drﬁgs, etc. (Haviland, 1973). Some edu-
cators feel these books are too nakedly realistié for
children (Cullinan, 1974; Haviland, 1973; Koss, 1973).

Since teachers are in a position to influence children's

'reading choices as well as select books for children, it

should be important for children's book editors to be
aware of how elementary classroom teachers select good

books with appropriéte themes for children. -

Statement of the Problem

This study investigated the following questions:
Do children's book éditoré and elementary classroom
teachers consider the same criteria important when
evaluating children's fiction books for ﬁhe middie grades?

Secondly, do children's book editors and elementary class-

room teachers consider the same current themes appropriate
N i




~

in childreﬁfs fiction books for.the middle grades?
| These hypotheses were investigated in this study:
1. There will be no significant difference
between the mean rating scores of children's book
editors and the mean ratiﬁg scores of elementary class-
room teachers on each of 19 cri?eria.

2. There will be no significant difference
between the percentage of approVal of children's book
editors and percentage of épproval of elementary class-
room téacﬁérs on each of 15 themes betwegn‘the categories
appropriate for boys, apéropriate for girls, appropriate

for both, and not appropriate.

Importance of the Study

No comparison of the criteria used by children{s
book editors and elégéntary classroom teachers to select
child;en's fiction books was found in the survey of the
liter~ture. There is a defin;ﬁe lack of knowledge about
the criteria teachers,use to select fiction books which
are good and apprdpriate for children in the middle
grades. In addition, it is hoped tha£ this study‘will
clarify the présent criteria uéed‘by editors to publish
good, economically feasible books which will be relevant
to the interests of children.

-
-




Definition of Terms
For the purposes of this study, tlhe following
terms need to be defined:

Children's book editors are all those editors

-who are members of the Children's Book Council.

Crlterla are those factors which experts in the
field of children's literature, chlldren s book editors.
and elementary-elassroom teachers mentioned as being
important for evaluating fiction books for children in

the middle grades (see Appendix B).

Current themes are those topics of discourse

within a book which were described by Haviland (1973) .
as representing current trends in children's literature
(see Appendix’ B).

Elementary classroom teacher:s are a fourth, a

fifth, and a sixth grade teacher chosen by a principal of
each elementary school in Hunterdon County, New Jersey.

Experts in the fleld of chlLdlen s literature

are academicians, editors, and authors of-children's

books who have written standard texlts or articles for

v

publication concernisg children's literature (Arbuthnot

t

& Sutherland, 1972; Goodman, Olsen, Colvin, & VanderLinde,

1966; Huck & Kuhn, 1968; Kaxrl, 1970).

§ Fiction books are rrade books which include

imaginary material, excluding biographies.

10 -
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Middle grades are grades four, five, and six in

public elementary schoocls and the age range is usually
nine to twelve.

Trade books are those books that are not text-~

books or part of a graded or developmental series.

Limitations of the Study

The use of a questionnaire imposed certain limi-
tations on the study. Responses on a questionnaire may
be influenced by the subjects’ moods and environmental
conditions when they complete it. The opinions and ideas
of Ehe nonrespondents remain unknown. Also, one cannot
directly measure the degree to which the editors' and
teachers' rating of criteria actually represents their
use of criteria in selecting books. A questionnaire can-
not measure the intuitive,abiiity to judge books which
one gains with experience.

This study represents a cansensus of opinion con-
cerning selectioﬁ criteria for oral as well as silent
reddingéfor three gra&és rather than fiﬁdi&gs applicable
%Q'a pa?ticular reading situation or individual-student.
The findings might have been more definitive for teachers

s

if they had rated the gfiteria only for books to be read
. / : '

silently by the children. The grade span of three years

represented a chronological and mcntél'age range as well

as‘differing levels of maturity.

11




This was a small study which can only indi-
cate trends in book selection for children in the
middle grades. &he ability to generalize is limited
by how closely other areas of the state and country |

- métch the population density and socio-economic status

of Hunterdon County, New Jersey.’

12 o .




CHAPTER II

REVIEW OF THE LITERATURE

The literature related tO//hiS study may be
. e
divided into the following capegé*ies:
Children's book editors,éﬁd trade book selection

Elementary classroom tépchers and trade bock

selection

The use of trade books iﬁ the elementary
1c3nssroom

The reading inrerests of children in the middle

\
v

grades

Children's Book Editors and
Trade Book Selection

~The criteria of editors.--The Children's Book

Council, which represents the majority of children's book |
editors, lists the following factors which editors con-
sider before achpting or rejecting a wanuscript: "Is o,

it the typec of blaok the house publishes? Is it well-

written or well-written enough that it could be easily

improved? Is there a good market for it? (Writ%gg

ghﬂldrenfs Books, 1973)?'AAlmost all- editors like to.

* feel that thev have considered the criteria established
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by a consensus of experts in the field of children's
liter;ture. Although.many of the criteria are con-
sidered, some at the almost-unconscious level, each
editor héﬁ his or'hgr own biases éhd preferences for
particular books . Thé editor must also adapt the
criteria»to the type of book. A publishing company
may limit the number of children's books i1t will
publish (Karl, 1970). .

Fditors look for a Qarlety of subjects styles,
and approaches in the manuscrlpts (Raril, 1970) Karl
feels that editors should con.lder children's- interests
and look for books that are honesLLy wrltten without'
didacticism. Shelaléo stated that it is imﬁortanﬁ to
consider’the readability and size of the book, the
style of type, illustrations, and cost.

‘?he potential market is very important to the
cditor. As noted in the iﬁtroducrion, the majority of
children's books are sold to schools and libraries.
Since the librarians, who do most of the purchasing
are knowledéeable and,écqgainted with good childremfs
books, a book cannot be pushea to success by heavy
advertising. ‘The book must actually be good and/or be
writtéen by a well-kncwn cﬁildren's authérf(Karl, 1970) .

Once a children's book has become a successful seller,

i

e




however, it will probably céntinue to sell well for

;many years (Huck & Kuhn, 1968) .

Editors and educational research.--The criteria
publishers and educators use toc evaluate programmed
reading materials has been studied (Sherwin, 1972).

Sherwin found that they differed significantly on most P

s
7

of the criteria. He concluded that publishing companies
and educators agreed on the author's qualifications,
and theiimportahce of behavioral objectives, unit tests,
and multi-ethnic material. Educators differed from
publishers ih ghagﬂgdgggtgrs preferred a branching
technique, constructed responses, and desiréd“ﬁofé.'
detailed information about the field tests regarding
the sample, norms, means, reliability, and validity.
Sherwin suggested that publishing companies should be
morevresponsive to the educators' advice. |

Many publishers are not responsive to the find-
ings and implications of reading research (Nemeyer,
1973). Some editors and‘publishers, however, would-be
very happy to receive definitive findings about the
needs of the slow rea@sr,'hbn—reader or beginniﬁg

reader. .She stated that:

P

The lack of consensus among reading specialists
about specific materials needed and differing
opinions about reading instruction methods,
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readability Cormulas, and the like, creates
enormous risks for publishers. Publishers
necessarily hesitate to invest vast sums of
mone: and staff time in developing educa-
tion . materials without some reasonable
assurance that these titles will sell in

sufficient quantities (p. 223).

Trade book publishers who desired to avoid
advice from reading specialists felt that trade books
are a creation of the inner conviction, honesty, and
artistic ability of the author. These books will
reach an audience because of their intrinsic interest.
The distinction betwden trade book publishers and
educational publishers is blurring, however. Publish- 7
ing houses with educational divisions are more
receptive to research  findings in their planning and
selection of trade books. 1In summary, Nemeyer stated
that the publisher must listen to the author, dis-

tributor, book seller, librarians, parents, teachers,

and, obviously, to the readers.

Elementary Classroom Teachers and
Trade Book Selection

Criteria teachers should consider.--Teachers

mus t bé able to»eValuate:children's literature and
should also consider.such factors as the child's
interests, experiénceé,-sex4 age, and reading ability
(Huclk & Kuhn, 1968); "The first consideration in

A

16

-
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selecting books for a spécial chiid or a group of
children must be the children themselves (Arbuthnot &
Sutherland, 1972)." Huck and Kuhn (1968) stated that
Ehe first thing the teacher must do is identify the
type of book so that sﬁe can apply the criteria which
are relevant for evaluation. It is of utmost importance,
therefore, that teachers be éﬁqﬁainted with both child-
hood ‘development and the criteria for selecting books.

The b;stbway to know which books are appropriate
is to read them. Thé teécher“may also consult selection ' .
aids and compare a book with others on the same subject
" or theme.-or by the éame author. The final decisiom
must be based on the teacher‘s an.judgment (Arbuthnot &
Sutherland, 1972; Burress, 1966;‘Hu¢k & Kuhn, 1968; | o
Parker, 1969). In addition to choosing books whichlv |
reflect the child's immediate interests, teachers should -
select books wﬁich will broaden the child's experience -
and outlook on life. Children's atéitudés and interests
dan’change‘quiﬁe rapidlyﬁ Alsdj exposure to a variety
of books of literary quality and depth of experience is
important (Arbuthnot & Sutherlaﬁd, 19725.

) ‘The appropriate, basic critefia for;selepting

books of fiction include: "A well-constructed plot, a .

significant theme,'authentEC'setting, appropriate style, ;




and attracrive format (Huck & Kuhn, 1968, p. 17)." 1In
addition to these criteria, Arbuthnpt'andUSptherland
(1972) stated that the depth of character-éevelopment
should be considéred and they were particularly con-
cerned with the importance of quality illustrationé in
booké. ‘Althéugh most illustrations in books for this
.level are black and &hite, it is still essential that
they are of excellent artistic quality and in harmony
with the text.. The experts agree that a book should
inspire the child's iﬁaéination and Jévelop his aesthetic
taste. Linguistic principles such as syntaétid structure
and dialect differences should also be considered when
~selecting bdoks (Goodman, Olseﬁ, Golvin, & VanderLinde,
1966). Hot ali bogké will achieve eicellené quality”in‘
é;ch criterion categorf? but tﬂe totai selection of
Books,should?repyesent a baiande of all cfiteria.r

It haétbeenesuggeéted that guidelines and
selecti&n aids be»eétébl}shed to aid tgaéhers,in select-
ing trade books for children (Burress, 1966; Ként, 1964) .
In San Francis%o,?te?che§s and administr;tors developed
a balanced and reﬁ;esentative resource list from.which
each'elemeﬁtary school céuLd annuallf select books, ;

suppleﬁentaf& texts, and olher reading materials. All

the teachers received in-service training from librarians.




‘lishers (Kent, 1964).

13

There was a rotation of committee members. The com-
mittee remained active throughout the year to seleét
new titles and revise the list on the basis of'quality'
and curricular needs. The committee also determined
unmet curricular needs which they explained toipub—

a

Findings concerning criteria used by teachers.--

The findings of current studies indicate tﬁat teachers
use Jimited cfiteria in sélecting books and are in dis-
agreement with experts in the field of children's |
litefature. Tom <l969) studicd teachers oral reading
practices in the middle grades and found that teachers
tended to s=2lect material‘thét was curriculum oriented

and available in the school library collection. -Eighty
. » .

4

per cent of the éelectiqns were related to social
studies. Sirota (1971) fouéq_that from‘a givépﬁclass—'
room library teacheré had a tendency to chooée.thé same
books for oral reading which children selected as a
first choice for voluntary feuding. She found the
informal criteria of teacﬁers~and»students‘to include

the popularity of the book, humor in the book:, and

attractiveness of the cover.
, )

Although the findings were not conclusive,’

~Wilcox (1971) felt hexr study indicated that experts and

4
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early childheod educaltors disagree on the importance
they attach to criteria for book selectlon All of
the experts felt excellence in wrltlng to be 1mportant
in children's books, but .only 6BA of the early chlld—
hood educators responded that they used their crlterlon.
The experts were more concerned about condescension and
didacticism in children's books than were educaters.
Chiléren’s interests were considered important by 83% -
of the experts and 50% of the educators.

As a result of*these flndlngs Wllcox (1971)}
Sirota (1971), and Tom (1969) suggested that teachers
should become better acquainted Withvselection cri-
teria and children's literature. Wilcox recommended

greater communication between experts and educators.

*

The Use of Trade Books in the
Elementarv Classroom

Ruadlng programs have often becn reduced to a
mechanlcal process where a\oartlcular basal reader and
worlbook or a particular phsnlcs or study method 1is
taught religiolrsly. Sometimes the teacher is relegated
to a'positioﬁ where he or she simply manipulates equip-
. ment and records data. "Too much emphasis seems to be

\ R < t
on material and processes and too little on children

>

and the ways they learn to read and use reading as they
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learn (Beery, 1970).'" The very essence of readihg, the
joy of discovering new worlds and identifying with the
~characteroj seems to- be lost in the process of leatning
- to read. “To encourage chlldren to enjoy readlng and
appreciate good books, it is necessary that they be
exposed to the many eﬂcelleﬁt books published in recent
years as well as children's classics, that their teachers
;iow their enthusiasm and famlllarlty with chlldren s
books, and that the classroom atmosphere be conducive
to voluntary reading (Beery, 1970; Huus, 1963; Miller,
1969; Parker, 1969). |

As a result of increased eﬁphasis on individuali-
zation of instruetor and'fecognition that‘ehildren need
‘different'types of matettals for learn%ng; there has
been increased use of -trade books in‘the classfoom (Huck
& Kuhn,-1968). iﬁ a survey‘of 20%'of the school systems
“in New jersey, 66% of‘the'respondents.listed trade books
among supplementary‘materials found’regularly in the
- classroom. In Hunterdon County, between 65% and 70% ‘
listed trede booksjas a clasergoﬁ supplementary material

(Swalm & Hunt, 1974). .

The literature program in the .classroom.--In

establishing an actual program of classroom instruction,

the teacher must consider planning, -organization,

21
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presentation, and evaluation. Iﬁsﬁfuction in fiction
is only one part of the reading program. The reader
needs to deVelop reading skilis, the ability to
critically evaluate reading material, and the ability
to recognize and appreciate the aesthetic value of
reading material. DBefore a student can understand the:w
meaning of a book, he must have a large; meaningful
vocabulary, be able to use COntgxt clues, and be ~
capable of identifying main ideas and supporting .
details. Once the childkhas such basic’skills, he
shogld become really involved in reading a book and
appreciate such litéfary qualities as story symbolism,
realistic characters, avfast~moving'plot,\enduring
. , , :
values, and well-organized story line. The reading
program should have continuity and balance (Parker)~ N
1969). . |
In planning.the literature program, the teacher
“should consider the child?s reading and‘méturity level,
his possible emotionai reactions to the'story, his
background, and his ability to attend to the story.
As a resource for planning lessons which respond to the
indiyidual child's needs, the teacher should use

BN 4

-standardized test scores, I. Q. scores, interest

¢

inventories, informal observation, and the recommendations

- 22
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‘of other teéchers. There should be an 6ngoing assess-
ment and evaluation of.the child's lgarniné. The
teacher should establish specific objectives for the
program. In teaching literary concepts, it is wise to
introduce and develop one element (such as good
charactérization) at a time. Children should be
encouragéd to participate in the pianning of the read-
ing program. The reading lesson plan should be flexible
and responsive to a reader's questions énd understand-
ings. The teacher and students should become skillful
at posing questions whicﬁ éequire more than yesJOr-no
answers as well as evidence to support the respondents
position (Bissett, 1970; Parker, l969£ Sebesta, 1970)f‘
The litérature program may be arganized according to
themes which encourage meéningful interpretation of
books. When the literature program resolves around
common themes, marly books at many different levels may
be used (Bracken, 1969; James, 1969). - J

* There are various ways to present books and.
.encourage children to réad books of‘high quality. A
list of suggested techniques would include storytelling,
oral reading by the teacher or child, classroom book
 contests, book fairs, dramatizations, audio-visualsa

teacher-parent communication, and classroom visits by

-




[
thloren s authors and/or 1llustrat018 (Arbuthnot &

l
%utherland, 1972; Bissett, 1970; Parker, 1969)

i School libraries and voluntary reading.--Several

%tudies have reported findings about the effects of

classroom libraries and teacher recommendations on the
&

! reading habits of children. Burger, Cohen, and Bisgaier

f @

// (1956) showed tﬁat lower-class children could be
’,///,“ encouraged to read more- voluntallly when books were:
placed in their classroom and the reading 1neructlon:
’iﬁclﬁded encouragement to readrbOOks. In 1969, Bissett
conducfed a similar study of children in S§§Y§RFEE?QN;
suburban schools {(p. 79)" and he found that when books
wefe aaded té the classroom,'voluntary rea&ing iﬁcreaﬁed
v by 50%. When bookrrecommeﬁdaﬁibnaldf teadhers and .stu-
- ‘dents were encouraged in addition to the avéiléBle
classroom library, Bissett found that the émouht of
'voluntary reading increased to three’times its preéious
amount. Schulte (1969) found that children were
N o encouraged to read by a person who knew abput children
and children's books and who was a skillful, enthusiastic
- ' teacher. Tﬁe highest amount of voiuntary reading.
occurred when there was boLh a central llbrary and

clas%room llblarles in the school The lowest amount

of reading occurred when therevwere only classroom

i




libraries. She felt that this might be due to class-
room libraries having a limited number and variety of
Vmaterials. Many of the materials in the classroom
libraries related to academic areas.rather‘then to the
- expressed intevests of the children. It appears that

the availability of books in a classroom library

encourages voluntary reading, but a central school

library is also needed to provide a variety of books

for _children to (ﬁ’ioose

Trade books and read1ng¥1mplovement ~--The effect

N

of planned, daily, oral reading from books in the class-
room librety has been studied (Sirota, 1971). Sirota
studied 275 sixth-graders from Union, New Jersey. To
determine the quality ef'voluntary reading, she compared
tfade book titles with those recommended by experts for
classroom libraries and with :itles listed tn the

Children's Catalog. In adlition, the Ohio State Uni-

versity brltlcal Peadlng Test was admlnlstered as

»

pretest and posttest She found that students who

lnltlally sc01ed lower on the CrLtlcal Readlng Test and -

those who orlglnally seored high, did: equally well on
the posttest. The students who Score in the .middle : <

quartiles scored poorly on the posttest indicating that

teachers may overlook the students with average skills.

-

e
21
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Girls read a greater number of books and a greater
percentagé of high-quality books than the boys who
participatéd in the study. Children in the experimental
program scored higher gains in the amount of books

read, the quality of books rgad,'and the improvement

of reading skills than did the children in the control
group.

There have also been studies concerned with the
relationship of exposure to literature and gains on
vocabulary and comprehension scores. Cohen (1968)
stgdied the effect of oral reading on socially dis-
advantaged sécond—graders. Teachers in thevexperimental
groups wer@lgiven classroom libraries from which they
were to choose books for daily oral reading”throughout
the Scﬂopl year. Teachers were @néouraged to make
themselves familiar with the story beforehand and to
read with expression. The books were to be read in an
order of increasing difficulty. The teachers were to
plén related follow-up activities. The experimental
group showed a significant increase in vocabuldtry and

comprehension scores. Bissett (1969) found that a
fifteen-week treatment involving a Classroom library
and book recommendations fof‘adﬁantaged students did

not result in a significant gain of vocabulary and
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comprenen81on scores for the cnlldren involved. Time

t

and socioeconomic status may have been moderating

variables in these experiments.

The elementary classroom teacher, who uses trade

Books, should Be familiar with children's books and
create a‘classrﬁom atmosphere thatyeneourages interest
in reading. In addition to teaching basic reading
skills, she should develop a planned literature program-
:to encourace chlldren to apprEClaLe llterary qualltles
Studies have shown that ‘availability of books and’
teaeherfs‘interest encourage children to read more
yolunterily. The relationship between literature pro—
grams and gains in vocabulary and comprehension scores
is not clear. |

‘ The,ﬁeading Interests of Children
, in the Middle Grades

Altheugh most children's books are originaliy
bought and evaluated by adults, it is important to con-
sider the lntelests of the children when selecting books
for them. Children in the middlé grades usuaJi\\range
in age from nine to twelve. <Children's interests in
the middle grades are' influenced by their peers and by
Atheif teachers. Until about ll‘years of age, the %hildﬂ

can only understand concepts which relate directly to

i
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his personal—experience (Ginsberg & Opper, 1969;
Gordon, 1969). There have been numerous sﬁﬁdies to
determine the subjects of bhooks wﬁich children;prefer
to read. Ehucators, particularly, are concerned with
the readability of a book As it relates to.a child's
interest in a book. In recent years, experts in the

+

~field of children's literature have been_diécussing

the need for relevancy in books which will intérést
children aﬁd children's book editors are publishing‘
books which they consider relevant to the needs of
children today (Arth & Whittmore, 1973; Cullinan,-l974;
Haviland, 1973; Karl, 1971; Koss, 1972).  Adults who
select books for childrén#must consider the experiences
of the children for whom they are selecting the books,
the studies cbncgrning children's readingvinterests,
the readability of the books, and the question of rele-

" vance in children's literature.

" Limitations of studies concerning children's

interests.--Many studies abdﬁt children's interests

and favorite’pastimes have been conducted. Such studies
fall into the affeétive domain and as such are éubjeqt
tolériticisms about the method of investigation.
Measures in the affective domain are "fakeable, vulner-

able to self-deccption, and usually lacking in definitive




external criteria. Semanticjproblems,exe;t great
influence on the responses tP items that reflect
differences in degree father than having a correct
‘answer (Stanley_& Hopkins, 1972, p. 301) ." Methods of
identifying c&ildren's reading igterests include
foreced choice>tecﬁniques, persoﬁel”interviews, diaries
and inventories, records of children's expressed
choices ‘among books read to them, asking reasons or
examples for choiees, and recording each child's

favorite story as he recalls it. Attempts to syntﬁesiie

the research in this field are limited by the fact that

- - . -

different investigators have defined their interest
categories in different ways. For example} a story
éBQut domestic animals may be found in any of the
fellowing categories: animals, humor, adventure,
.science, or €fantasy. Obviously, the findings are
dependent upon the categories(used (Robinson, 1973).
The following studies aré a sample of some of the find-
ings‘aboue children's reading interests. *

t

ghildren's reading interests.--In 1926 studies

by Terman and by Washburne (cited in Robinson, 1973)
found that children in the middle grades preferred to
read ffctioﬁ. Rudman (1955) found that children are

. - . 1 -
not always interested in reading about the same things
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that they would ask a knuwledgeable person about. He

‘thought this was possibly due to the fact that books

may give general rather than specific information
pertiﬁent to the immediate question the child wants
answered. Rudman also suggested that thé books in
print might not be relevant to the child's- informa-
tional needs, the books might not be accessible to the .
child, and talking about a problem may bé more satisfy-
ing thaﬁ reading about it.

‘Two recent studies determined a rank order of:

voluntary reading interests. Schulte (1967) found the

rank order of voluntary reading interests of children

in grades four, five, and six to-be: "realistic

o

fiction, fanciful tales, historical fiction, biography,

history, recreational interests, science and health,
poetry and social studiéé. A motable interest gap
appears betweeﬁ the”biography and histéry c;tegories
which indicates that the predominant interests‘are
fiction in addition to biogéaphy which is often
fictionalized in children's literatﬁre (p. 729)."
Ashley (1970) studied both likes and aislikes of nine
hundred elementary childten in:grades four through

seven for forty subjects of books, types of literature,

and specific titles. Boys and girfs chose mysteries

[
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as.their most “popular aréa of reading inferest and their
fifteen first choices were: ,Mysterieéj adventure, ghost
‘stories, comics, séience fiction, horse stories, real
animals, jokes, humor, Nancy Drew (series), fiction,
sports, Hardy Boys {series), war, riédles/puzilesf

For the pﬁrposes of this paper, it is noteworthy thét
several categories related to féntasy were not ranked
at.thé'top of the liét: Myth and legend ranked twenty-
third; fairy tales were thirty-third; and fables were
tﬁirty;seventh. Stories about families'ranked twenty?
fifth. The first fifteen dislikes of boys and girls
'wére: Love stories, Bostey Twins (sefiés), grade

readers, war, Nancy Drew (series), pirates, animals

that talk, poetry, fairy tales, westerns, jobs, fables,

sports, lHaxdy Boys (series), exploration. . . . The

lists are notthe perfect reverse of each other because
children had tH ‘opportunity to make first, second, and
\‘\u, .

-~

third choices.

Children's interest in reading.--Several studies

have been conducted concerning the amount of time middle
graders .are involved in recreational or voluntary read-

ing. -Schulte (1967) felt that children are reading more

today because there are more children's books available,

a greater vavriety of children's books on the market, and

-
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an increased use of trade books in the instructional

program within the classroom.- She suggested that the

decrease in reading in the middle grades was due to

an increase in Academic demands, an-increase in other

f

recreational gctivities, and a decrease in the novelty

of reading. » Ashley (1970) felt her study indicated a

‘strong involvement with reading in grade five when

children, paiticuaarly boys, recorded the highest -
amounts of %pecific likes and;dislikesifor reading
aféas. She felt that interests in all reading areas
declined sharply'iﬁ the last halﬁ of sig&h grade.
Long: and Heqderson,(l973) had fifth grade children keep
a diary of their activities for two weeks. In order
ofﬁfrequency, éhese.were the-activities recorded: -
éleep, watchiﬁg television, uﬁstructured play,

’ !

structured activities, homework, recreational reading,

and chores. About one-third of Ihe subjects reported

‘no recreational reading for the two weeks. The average

‘time for watching television was 15.1 hours per week,
while the average time spent reading for recreation
was 1.5 hours per week.

Reading interests and the sex of the child.«=In

)

1926 Terman found that’ the reading interests of boys and-.

girls in the middle.grades differed more distinctively

2
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than they.had in the primary grades.i A more recent
study concerning the relétionsﬁip of»fhe sex of the
child to his reading interests was conducted by Schulte
:(196%). She founé that boys preferred to read about
historical fiction, history, spience?aﬁd health more
than girls did. DMore girls than boys chose to fead
about realiétic fiction, fanciful tglgs, biography,
recreational interests, and poetry. Boys looked for

e ‘action and adventure in .their stories while girls liked

stories that deait with personal problems and relations.
‘Girls occasionally read books usually selected by boys,
but the reverse was not true. Bissétt (19705 studied
conditions that influence childreh'to read'moré books, .
and he.found no significant relationships between sex
of the reader and the number of books read. Contrary
. “ ~to the findiﬁgs of Bissett, Sirota (1971) found thaf
girls voluntarily read a greater number of books than
the boys and.a greater percentage of the girl's
Cﬁoices4were Of‘higﬂ>qualit§. |

Reading interests and the readability of books.--

Two studies examined the rclationship of reading

interests and the readability of books. Smith’ and

r

Johnson (1972) studied 256 English children whose

# : ' average age was 12 years, 4.5 months. At the end ot

W ok
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‘the school year, childréh~we:é asked to rate thé
fictioﬁwbooks they had read,and.their ratings were
compared with the Flesh réadability fg%mulai‘ Smith
and Johnson found that children.p%efer;ed books that
were ea;y oxr hard té read more than they‘liked books
whiéh were of middle difﬁiculty. Books with longer
sentences had higher populariﬁy, but as the number Qf
syllables per 100 words increased, the popularity of“

L : .
the book decreased. Smith and.Johnson found no rela-

tionship between the subject of a book and its popularity.
Ges}in and Wilson (1972) studied whether children with
advanced or retarded reéding ability were more likéiy
to choose bodks of interest to their péers or of
interegtrto_other children of the same reading age.
Thg»findingg failed to show that ch;ldren's rgéding i
interests were more influencéd by reading age than ;

-

chronological age.

Relevant themééi—;Nofing that children todéy do
 little.recreational'readihg; exyerts in the field Qf
children's’literatufe felt that phildreﬁ were not
interested ih reading because-the books ‘available werev
not rélevant to-théir”experienées and'bersonal problems.

Haviland (1973) surveyed current tfends in children's .

literature and found that editors .and librarians were

<
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‘looking for bdoks which reflected present life styles.
‘Haviland stated that most young people prefer to read
contemporary fictioni To meet this deménd, editors
have published fictionquoké'with themes concerning
"death, drugs, religion, gangs, premaritalrsex and
preghancy, rebellion and running away from home, mal-
adjusted and'hgndicapped children, and divorced parents
(pp. 263, 264);” Haviland stated that it is difficult
to find books‘thac deal witﬂ.these themeg in ?n honest
straight- forward and pcrceptlve ‘manner. loday some
‘educators and llbrallans are upset because they Leel
the books are too nakedly reallstlc and some authors
sacrlLlced llterary quallLy and well-formed stories for
1elevancy and immediacy of issues (Culllgan 1974
‘Hav11and 1973; Koss, }973).

Present supporters of relevancy in realistic
fiction érgue éhat when such books are written with
:honesty and skill, they allow the child to better
understand his prcbléms énd the diversity ﬁithin:our
society (Arth & Whitmore, 1973; Karl, 1971; Neville,
1967) .- Uéville (1967) stated that social values must
be an integral part of the. story and the story must
have real characters, not just puppets to convey the

author's messdpe. anders (1967) suggested that the

-4
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writer of realistic fiction should avoid the tendency
to distort %ealit" by painting én exclusively‘rosy‘
picture or a completely dismal piétdge of 1life. She
stated that‘it is also valuable for an author to pro-
vide information about how life should Be. Neville C .
disagreed because she felt that it is not the author's

job to solve tHe child's problem. *’She said that the

author should strive to-write an honest book with

. - . realisti< characters to make the child aware of the

problems that exist and help him realize that others

~
-

share his problems.
v Those who feel that children's books havé
becdﬁe too reélistic, point tg»studiesdthat link tele- .
vision to violence, the.influencé ofibad models, ahd | ' :
children's psychologicalvinability to cope with abject
trggedy (Cullinan, 1974; Havilﬂnd: 1973). Although
Cullinan (1974) concluded ‘that today children in the
. middle grades are’exﬁosed to problems that the adoles-
cent used to_bevfhe first to encéuntef, Virginia
Haviland (1973)‘feels:thét'children séem to know more : -
- and have more sophisticated idéés, but ﬁntil aBout
eleven’yeafs of age the child's knowledge of social

and personal problems is only superficial. Yet Cullinan,

Haviland, and Koss agree that children need high-quality

36 S’
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realistic fiction, written at a level which the child
A ) : ;
can grasp. - : I

r

There does not seem to he disagreement over

the need for realistic fiction, but rather differences

of opinion about how and when themes involving sex,

i 1

drugs, etc. should be presented to children. Thos~

wha are critical of the ‘abundance of realistic ﬁictionp
also afgue thatﬂchildren should be ekposed to a balanced
variety of fiction including realistic, imaginégive

and tfaditional Eooks (Cﬁllinan, 1974 Haviland, 1973;

Koss, 1973).

Popular themes.--Haviland (19%3) aléo said thatA
children"s literature was reflecting*inteyesﬁs in fantasy
énd‘futuristic scicnce fiction. Ashley (1970) found_that
children were'not e§peciall§ interesfed‘in readihg about
fantaéy. Arbuthrot and-Sutherland (1972) stated that
fanciful books delight children because ﬁhey‘concern
‘“'chings that cannot really happen or which do notLg§%§Q,

A gobd author makes the féntésy and charactérsjbeliévable
and*uéuallygthe story presents a universal truth such

as the power‘of love (Huck & Kuhn, 1968). Fantasy books
may deécfibe imaginary worlds and kingdoms, personify
animals and doils, and endow characters with'mégical

powers, Schulte (1967) found that fanciful tales ranked

37 . :
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second among the voluntary reading interests of children
in the mi.dle grades. The science fiction writer
creates fantastic future or other worlds based‘on sci-
entific theories or possibilities (Huck & Kuhn, 1968).
There is a growing trend of bookswfor children
which deal with witchcraft and the occult (Cart, 1972;
Haviland, 1973). Cart stated that thls theme is poorily
researched and. handled in most fiction books He felt
that some of. the books stressed violence excessively.
‘The theme of witches and witch's spells, although very
popular now, is not a new theme in children's fietion.
In 1959 Elizabeth Speare won the'Newbery medal for her
book, The witch.of Blackbirdeond (Arbuthnotb& Sutherland

3

1972) . Her book is classified as historical fiction
’and is related.to real events in our country's history.
There are also dellgthul fantasy stories in the Hallo—

ween tradlLlon such ds The Little Witch by Bennett

ﬁl9a3). This type of story,'relating>ﬁo witchcraft, has
enjoyed wide/approval and is available from children's
~ book clubs. Some of the recent books with this theme
have deseribed lonely children with emotiona% problems
~.who turn to a witch or the lore of witchcraft to find

an answer to their problems. In The Witches of Worm by

t

Snyder (1972) the girl becomes morbidly involved with
3 - .

.,
2N
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A
the incantations and ceremonies of witchcraft to Be
able to exorcise evil spirits. In both this book and

I3
[

Octagon Magic by Norton (19675 the message of the story

is that real truth lies in knowrng oneself, but the

* possibility of w1tches and spells is never really

denied. As Haviland noted, a child's interpretation

of ‘a story is influenced by his experiences and maturity.

Themes resppnsive to minority group interests.--
In recent years there has been considerable growth in
children's therature which considers the interests of

various minority groups. -‘There is a grow1ng number of

- books dealing with the Black experience. In'addltlon,

other mlnorlty groups, including thoSe of Spanish and

Indian heritage, are,belng 1ncluded in chlldren S books

Today ‘the theory of the melting pot has given way to a

pluralistic approach so that all people can benefit

from the culture and. experience of the various groups

_in the United States (Haviland, 1973). It is notable

that theé groups who avidly support a pluralistic

«

approach were forced to become United States citizens:

the Blacks, the American Indians, énd the Suanish-‘
speaklng (Arbuthnot & Sutherland, 1972).
A landmark survey was made by Larrch in

1965. She surveyed 5,206 children's trade books
( R ) ) . .
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published in the United States in 1962, 1963, and 1964.
Only six per cent of those books mentioned or illustrated
Blacks and when'African folktales and historical stories
were eliminated from the sample, less than one per cent
of the béoks had Black‘characters; Black children.Were
being deprived of characters with which they could .
identify and other children were being depriVed of learn-
ing about diverse cultures.

Children's literature is a conservative medium
and.publishefsfwill oniy publish books which they can
expect to Lgéeive wide acceptance. Within the last few
years, the n@éﬂs‘and cultures of minority groups have
becomg_better known and accepted within our socieﬁy.
Groups such as The CounéiIFOn Interracial Booksifor
Children were developed to encourage the publiCation‘of

~multi-ethnic books. The Council publishés a newsletter

~entitled, Interracial Books for Children. The National

Association for the Education of Young Children compiled

a‘biblipgfaphy enf&tled, Multi-Ethnic-Books for Young

~ Children (Griffen,»l?70).. It has become profitable for
publishing compénies.to publish books about minority
FToups (MacCann & Woodard, 1972).

The task of publishing and sclecting multi—ethgic

trade books is con[ounded by the Fact that the publlshlng

‘business is an almost all White, middle-class 1nst1tutlon

40




(Chambérs;»l971) and most>teacheis are from Whife,
middle~class backgfdunds (Baxter, 1974). Baxter was

involved in é children's book selection committee com-
léqsed,of several teachers-and a libfarian. She noted

that: ?”EVen more discomforting théﬁ our:recognition of .
bias in the book was the réaliiation that it is so easy,
particulérly fdr those of ué who are White, to read such
books'witﬁ;ut that requnition (p. 540)." Shé Cbncluded; )
however, that even though the ability to evaluate biased

children's books is hard to develop, it is essential that

hd n

éduéators acquaint thgmselves with criteria for selecting
multi-ethnic iiteraturé,_be familiar with the children's
books, and Consult various biblibgraphie§. Educators |
~should sérive to acquire the sensitivity to detect cul-
tural bias. Teachers should”exboéé children to good
multi-ethnic literature adﬂ‘enCJurége children to

critically review biased books. .

Themes responsive to feminist interests.--The

women's liberation movement has also exerted an influence

on publication and book selection trends. In 1970 a group -
of women formed the Feminists on Childnif's Media because
"It seemed to us that the rigid sex roles depictgd,in most

. 1

children's books--active and independent\@ale characters, R

passive and dependent female characters--were detrimental

x

to the healthj development of young readers of both sexes

-,

~
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(Feminists, 1974, p. 5)." This group wanted to sensitize

publishers, writers, teachers, librarians, and parents to

sexism in children's‘iiteréturé. They published the first
edition of a bibliography about intelliéent, active girls

and women in 1971 and entitled it Little Miss Muffet

figbts Back, They did not-1list books about boys even
though the tradltlonal male role in books LS also con-
fining and damaglng“to future Qevelopment. They felt that
théfe was,k an abundance‘of books about boys, they under—
séood the feminine point of view better, aﬁd‘boys would
enjoy géod books about girls. 1In 1971 Key described the
role of bojs and girls in children's lite?ature as: '"'Boys
do; girls are (p. 167)." She went oﬁ‘to explain that boys

play actively, figh&, and have adventures while girls

quietly strive to please. She described the role of girls~

+

"in books as:
The thtle Wlss Muffet syndrome, which depicts
females as helpless, easily frightened, and
dreadfully dull, occurs over and over again in
the literature. If one compares this image, which
crystallizes in the formative years of child .
development, with the potential of women in adult-
hood, it becomes apparent that both malé and
female have difficulty in participating in equal
sharing dialogues.at the professional level.
Males who have grown up learning dialogues such
as are in children's books today are not able to
.listen to @& female in adult life.” Males paralyze

when.a rare female makes a constructive suggestion.

Likewise females are' trained not to take their
share, or hold their own in decision- maklng inter-
chanvc There arc no linguistic models in this
earlv literature for females to take active parts

42
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in the dialogue nor for males Lo respond with
dignified aceceptance and a willingness to
learn (p. 175).

: There was a tremendous response to Little Miss

Muffet Fights Back. 1In recent years, tﬁere has beeﬁ sub-
stantial érowth in books with gifls having untraditional
Vrdles‘(Feminists, 1974) . With the publication of“the

. 1974 edition of this bibliography, Femiﬁists on Children's
Media ceased to be an active organization. :The biblio-
graphy may be‘purchaSed through the Feminist Book Mart.
The Feminist Book Mart also publishes a’bibliography of

non-sexist books entitled Girls and Boys Together (1974)

whichvincludes‘%ookszjudged to be free of stereotype
roles and bias because of race, creed or sex. The‘ti£le
is meant to imply that bo&s and girls'will both enjoy
good books with a female main character if she is active,
intelligent, and independent. Although ;t is difficult
to judge the degree to which children's literature shapes
the child's life or if it onlyfreflécés the structure of
society, the feﬁinist movement suggests starting with
children's literature so that children have an oppor-

tunity to identify with untraditional roles.

I

) 7 Summary

A survey.of the literature reveals that children's’

. -

book editors and elementary classroom teachers gre both

\ .

involved in selébting books for children. When selecting

Al
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books, experts in thé fieid of children's literature
suggest that editors and  teachers should.consider
literary’criteria related-to excélience'in writing.
Chiidren's book ediﬁors mention cost‘and poten%ial
ma%ket. Elementary classroom teachers stress the

importance of bboks that relate to the curriculum. It

is difficult to synthesize the studies on children]s

LY

interests, but it does:appear that they enjoy fiction
and that the sex of the child may influence his choice

of books. Studies have shown that availability of

books,. planned literature programs, and teacher interest

encourage children to read more voluntarily. Relevant
thémes are considered appropriate for cﬁild:en in the
middle grades it they are presented honestly at a level
the child can understand. The liferature program should
include a balanced variety of reélistic, imaginative,
and traditiohal Eiétion books as Weal as non-fiction
material. The interests and needs of minority groups

should be respected and reflected in children's fiction

" books. The women's liberation movement is encouraging

editors, librarians, and teachers to select books with

untraditional roles, particuiarly‘for‘girls.

-




’CHAPTER III

.PROCEDURE

To determine how cﬂildren's book editors and
elementary classroom teachers rate the criteria used
to select fiction boqks for children in the‘ﬁiddlé

) gradés and'to détermine which themes fﬁey consider
appropriate for those children, a’quéstionnaire was

sent ‘to members of ,each population. This chapter des-

cribes the population, the construction and adminis-

tration of the questiofhnaire; and the statistical

-

analyses which were used.
o N

Population

"The population of children's book editors con-
sisted of members of the'Children'g ﬁgok Council. The
popﬁlaticm&of’elementary classroom‘teachers_includgd
teachers of grades  four, five, and six from each of thé
elementary séhools in Hunterdon County, New Jersey.
Responses were received from 31 (48%) of the ediﬁérs
dnd 30 (37%j of the teachers! Because soﬁe editors\gnd
teachers did not complete the éntire questionﬁaife,

the response count varies slightly on the items.

~
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The Children's Book Council represents the
_major‘publlshlng companles in the Unlted States which
are actlvely engaged in publlshlng children's books.
For this study, que tionnaires were sent to all the 66"
members ‘of the Chlldren s Book Counc1l (May, 1973)
Two of those members are no -longer actively engaged
in publlshlng children's books, so the total number of
possrble responses wais 64,

Hunterdon Founty covers 429 60 square mlles in
_westermn New Jersey and this area spreads from northern
New Jersey'rnto the central region o£ the state. ,The"‘ )‘ e
1970 census nopulatlon was 69,718 and the - populatlon’

density was 162.3 people per square mile’ (New Jersey

- Population Report). Much of Hunterdon County is .com-
posed of rural—farming regions. There is some industry,
'oertioularly along the Delaware River. Many inhabitants_
of this county’must travel to major oities putside the
oounty for employment. and other serv1ces (Facts and
Facets). In 1970, the occupational employment of people
over 14 years was es follows : 247, profeSsionel, tech~
nical,;and adm}nistrative; 21% sales and cleriqal; 34%,
craftsmen,”foremen;{and‘o}erators; 6% laborers, 2% tarners

|
|

or farm managers; 10% service; and 5% not reported

(Occupational Eﬁploymentﬂby Municipality, 1970).

i

!
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Hunterdon County has 31 elementary schools

N
\

(Newcﬁeréey School Directory, 1973-74) . For this study,

three questionnaires were sent to each school for a

teacher of grade four, of‘g%ade five, and of grade six.

Thus, a total of 93 éuestionnaires were mailed. Because

2

the diréctory listed schools which did not have grades

four, five, or six, correspondence from the schools
_indicated that the actual possible number of responses

]

was ho more than 81.

Constructipn of Questionnaire
The questioﬁnaire consists of three parts. The
first part has open queétionsJabout background informa-
tion including thé data, companytgr échOol address and
telephone number, and the resp%ndent'sbname as well as
his position or grade taught. fThe reépdndent was
eﬁpected to fill in the blanks with the requested;

mimformation.
; .

The second part of the questionnaire has a_ list

of 20 criteria with ome-to-five rating scales fof
evaluating children's ficfion bboks for the middle
grades. Criterién iO was omitted due to lack of
response and indications that the item lacked clarity.

Therefore, there was a total of 19 criteria, The
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. criteria- are based on criteria published by experts in

the field of children's literatute (ArBuﬁhnot &

Sutherland, 1972;.Gdbdman, et al., 1966: Huck & Kuhn,

.1968;‘Karl, l9]0); reéponses of children's bookleditors

to a form letter requesting criteria, ‘and responmses of

teachers to a request for criteria.

~
1

All of the experts in the field'ofvchildren's

literature agreed that it is of primary importance for

~

adults to consider children's interests whenvseleéting
books for»them. In a ficticn»boowffor'children tHe
plot should be original and believéble, theléetting

dr background'info%matiod should be authen ic, the

characters and narrative should be convircing "and

~credible, the theme should be significant and not be |

used to teach moralss the illustfationS'shoﬁld be of
excellent qualiﬁj and enhhance the Stéry; and the books
should be durable (Arbuthnot & Sutherland, 1972;
Goodméngpgg;él.,.l966; Hucl & Kuhn,-l968).‘ The ekpegté

agree that a book should inspire the child's imagination

:andidevelop his appreciation for beauty-as he enjoys

the aesthetic experience of reading quality dliterature.

It iscalso important to consider children's language

_patterns and possible dialect differences when selectiﬁg

ot

books for them (Goodman,”et'al.;'l966).

.




The Children’s Beok:Couhcil whose members
represeht publishing companies, has publlshed a
pamphlet (1973) stating that edltors are looking for
.well-written books for which they/feel there is a good
market. Inher book, Karl stated/that’editors con-
sider criteria related to exteflehce in writing such
as an original and bellevable story, good characterl-
zatloh, authentlc background information, and an
éppropriate style of writlhg. Karl, who is a children's , -
‘book editor, also felt it is impertant'to consider
readability, size of book ,style of type, illustrations,
costvand Dotentlal marLet when selectlng flctlon manu—
scripts for children s books. B3he felt that relevant
themes were also an lmportant criterion in children' s
fiction, but it is very 1mportant that these themes
are. honestly and tastefullympresonted The suggestlons
of seven cnlldren s 'book edltors concerning selection
“eriteria agreed with the ‘criteria mentioned by Karl for
chilaren in the middle grades .

Ten elementary teachers responded to a request
for criteria they conslder when ‘selecting flcthh boois‘ .
for children in the mlddlefgrades. An examlnatloh of

t

their responses showed that nine teachers mentioned

children's interests and eight teachers mentioned the

.‘,

- -~
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A

.reading level ofvthe book. The téachers'also mentioned -
’ériEeria relaﬁéd to ‘excellence iﬁ writing; illustrations?
;priﬁt size; lengtﬁ, durability, and.cést of the book;
teaching ethical and aes?hétic values; goodiBooks for

-\‘ poor readers; relevance; reader's ﬁaturity;‘and fair
representat}on*of variéus‘gréups.

K The information from all three groups was con-
‘sidered iﬁ cémpiling ‘the criteria for this study. The-
questionnaire includes items of interest to each of
the groﬁps.

The third part of’the-questionnaife lists 15
themes which could be checked as appropriate for boys,
appropriape fof girls,‘aﬁpropriate for??dth, of not
éppropriate; These current themeé Qere described by
Havilaﬁd (1973) as represénting.pﬁésent trends in.
children's Ligerature. These themes include: 'death,

.

drugs, religion, gangs, pre-marital sex and pregnancy,

rebellion and running away from home, maladjusted and -

handicapped children ahq:divorcéd parents (pp. 263,

z

)

264):” She also noted a sﬁbstaﬁtiél'increase in books <
dealing with the experiences and culture of minoritv

grouns and in books @hich placed bovs ana girls in

-

untraditional roles.




The questionnaire was submitted to the members N

1
ﬁ o of the thesis committee for approval Also the ques-

tionnaire was given to a group of fourth, fifth, and

SlXth grade .teachers (N= 12) for evaluatlon of the

clarity and di8criminablllty of items and instructions.

In response to a suggestion made by the teachers, an

”explanétion-oﬁ,readability'formulas was included in

the questionnairé. - .

o
e

Administration of Questionnaire

An explanatory cover letter ‘and a questionnaire

‘was malled to each children's book editor. Principais
. { "
of all elementary schools in Hunterdon County received

a cover letter explaining the purpose of. the question-

"naire and requesting'them to forward one of, the three.

i

teacher's cover letters and one of the three ‘question-

naires to a fourth, a flfth and a siith gtade teacher

‘ o in their school. A post card was attached to the .

principai's cover letter so each principal could fill

in the names of.the teaghers who received the question-:

‘naire and then return the card.

" Statistical Analyses
, = .

The mean rating of children's book editors and

the mean rating of elementary classroom teachers on each

SN




46

“

of the 19 criteria Was submitted to a Lt-test te deter-
mine'if there was any significant differences between
the means. ,The.Biomedieal computer program.BMD13D
“(Dixon, 1973) ‘was run to determine‘the't values. The
computer calculated pooled and separate variance estd-
mates. If the variability'among*eacn group as measured
’bymtﬁem?WGaTﬁem&aEWEBE”siénifieanEiy"aiffEfeﬁtm”a’" - . 'C”%
pooled variance estlmate was used to determlne the t ’
value. A level of 05 was established as necessary for
significanee on all tests.

- Children's book editors and elementary class-
roomateachers were given the opportunity'to check each
of the 15 themes apptopriate for boys, appropriate for

girls, appropriate for both, or not appropriate. The

first two categories were totally ignored by both

o e editors and teachers for all the themes except humbers
alZ, 13, 14, and 15. Because there was an insufficient
response (below five) in the categories approprlate for
boys and appropriate for girls on the last four items,

a cross-tabulation between the two Lndependent samples
and the four categdries to determine the chi square was

not con81dered feas1ble , Only the percentage of

apploval for the flrst two categories was determlneo

The responses in the.flrst two categorles were combined

-
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with the third category to form a category appropriate
'Lor boys or girls. The choices of.the editors and
teachers were counted for the categorles approprlate
and not appropriate on all 15 tnemes and the data_was
submitted to the Statistical Package of the Soc1al
Sc1ences program entitled Crosstabs (Nle Bent, & Hull
1970). A 2 X 2 contingency table was formed to.compare
the count'andvpercentagé’of choices made by the editors S
in the categories appropriate and not appropriate.

. - When the count in each_cell was five or above, a chi

2

square analysis was used to determine if there was a

significant difference between the two groups.

L]
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CHAPTER IV

- FINDINGS AND DISCUSSION

Iﬁ this chapter, data.is presentea ﬁo cémpar%
how.children's book editors and elementary classroom
e teachers rate the importance of 19 criteria used to '
select fiction books for children in the middle'érades. ' .

In addition, data i presentéd to compare the percentage

of approval of children's book editors and percentage

of approval of elementary classroom teachers on each
of 15 themes betwéen the categories appropriate or not

g . appropriate.

The Data on Criteria

Each of the 19 criteria was presented as an
individual item. For ééch ériterion, the mean rating
of children's book editors and eleméntary classroom

Coe teachers on a one-to-five rating scale was compared to
'determihe.if the t value was significan? (see Tablell). |
e -~ The first null hypoéhesis that there will be
no significant difference betwéen the mean ratings of

children's book editors and elementary classroom

teachers on each of 19 criteria is accepted for nine

. i,
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BOOK . .
EDITORS AND 30 ELEMENTARY CLASSROOM TEACHERS
ON CRITERIA FOR SELECTING FIGTION BOOKS
FOR, CHILDREN IN THE MIDDLE GRADES
Criteria s, X £
1. The plot, narrative arid -
characters are convincing E 4.8 4. 6F*
and bellevable ' T 3.8
2. .The sfory is unlque ‘and E 4.4 2.0%
original.> . . T 3.9 o -
3. The lllustrations are
attractive and im ‘harmony E 4.2 2.2%
w1th ‘the text. T 3.4 .
. l .H“/'

4. The background information T
is authentic and relates 'to E 4.6 3. 5%%
tHe story. : T 3.6
5. Students interested in the R
theme and style of language
in the book, would be able E 4.1 0.2 3
to read the hook. - . e T 4.1.
6. <« A readability formula
(based on such things as
sentence length, word diffi-
culty, and complexity of E 2.1 b, QF*%*
sentence sfructure) is used. . T ‘3.5
7. The vocabulary in the book
is controlled by a basic sight
word list for the lntended E 1.5 5. Q%%
grade level . T 3.1
8. The length of thé hook is E 3.6 0.1
appropriate fof the reader. T- 3.6 .
9:‘ The print size and/étyle , ) E !
is appropriate for the : B 4.1 0.8
reader. T 3.9

JTABLE 1

DATA CONCERNING THE MEAN RATINGS OF 28 CHILDREN'S

i
~
N

s
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TABLE 1 (Continued)
Criteria - R X t
11.28 Students reading below
grade level would find the E 2.6 3. 3%%
‘book interesting. ‘ T 3.8
12. The theme of the book E 1.5 2, 7%%
is not controversial. T 2.3 |
| 13. The book enriches subject E 2.7 2. 2%
‘matter in the curriculum. T 3.5.
B e T B e s -
values. T .2
15. The book develops the
child's appreciation for E 3.0 2.3%
beauty. T 3.7 )
16. The book'iﬁspiresvthé E 4.5 0.1
readers imagination. T 4.4
17. The book is duraB%Q; E 2.9 0.3
A ' T 2.7
18. The cost of the book E 3.5 1.9
is reasonable. T 2.8
19. The theme of the book
is relevant to thé child's E 4.0 1.9
experience. 4 = T 3.4
) 20. The theme of the book is
- appropriate for the maturity E 4.0 0.9
of the child. ' : T 4.3
Note.--S = Sample, E'= Editor, T = Teacher
4Item 10 was omitted from the study.
*p .05 |
*%p .01
- 7':7'<v'rp ‘O,O]‘

A
o)
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of the criteria: ; v
5. Students'iﬁterested in the theme and style
\ | of language in the book, would be:able to
‘read the book; '
8. Tﬁe.length of the book is-appropriate for .
the reader..
9. The print size and style is apﬁropriate
- ‘ - for: the reader.
.mléﬁuthethkaE@aehéswgphigélmyaiyﬁﬁgmm“ﬁwmw;hww;.L
16. The book inSpireé the reader’S'imagiﬁation.f
17. The bookvis‘duréble. a : <

18. Thé‘cost of the book is reasonable.

19. The theme of the book 1is relevant.
20. The theme of the book is appropriate for =
‘the maturity of the child. |
Conversely speaking.there was a large signifi-
cént d;fferenceykmebOl) between tﬁe mean ratings of
children's\book editors and elementary classroom .
teachers on the two criteria related to détermininga
and controlling reading level: '
6. A readabilityyformuié (based on sucﬂ things
as seﬁtéqce’length, word difficulty, and'gom-

plexivy of sentence structure) is used.

¥

N
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v

7.. The vocabulary in the book is controlled'by

a basic sight word list for the intended -

grade level.
. . There was a modefétely significant differeﬁce
(p .0L) Betweén{the.mgan ratings;of the editors and -
teacheré‘on four of the criteria:
1. The_plot, ﬁarrative,'and characteré dre

convincing and believable.

4, - The background information is authentic

and rclates to the sto;&. N
11. JStudenés reading below grade level'hould
find thé book ihteresting.
12. The theme of the book’ié not controversial.
There was a small significant difference (p .05)
be;weén.the mean ratings of tﬂe editors and teachets on
four of the criteria:
2. The story is unique and original.
3. The illuétrationé are attractive and in
harmony witﬁ the text.
13. fhe book enriches‘thé subject ﬁatter in
the curficulum.
15: The book de&eléps the child's_appreciafion

for beauty.
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ki
Respondents' individual comments.--Various :
comment's were made concerning the questionnaire. 3

Children's'bopk editors, in paxticular, were concerned
; . S
that a rating scale for criteria is too arbitrary a

measure which inhibits the instinctive or intuitive .

précesé of‘selectingnmanuscripts. Some editors indi-
cated thét all the criteria listed in the second part
S - of the questionhaire play é role in manuscript selection.
SR ' Other editors-commented that ﬁany of thé questions,
,presumably those related to readablllty and currlculum

? -
“dld not really apply to the publlshlng end They felt

that with the exceptlon of ‘the item about COot the
buSLness and flnanc1al aspect of publlshlng was ignofed
voﬁ the qaestionnaire. Eleven of the editors declined
tp_respond to item 10, tHe‘depth of character stﬁdj is
- . limited, bécause they felt the item latked clarityf
Some of the editors éxplained that the final decision & ‘
to publish a manuscript is made by an editorial com-
mittee or pﬁblishing boérd,-which makes it difficult T
for an ind%vidual,respéﬁdenttto represent the tonsensus
of editorial.oﬁinion.. o | |

Several of the elementary classroom teachers

‘commented that 1t ‘was dlfflcult to rate each ¢riterion

for all middle graders because tnere 1s. an age and




- maturity span from grades four to six. Also in select-

-1nd1v1dual book must be con31dered There was also a

- reading level shqw a disrespect for the child's ablllty

Ahowever,kmany publlehing companies supply a guggeSted

. ) . 13 ) ) . . .t ~— N -t -
explanation onuthe-questlonnalre, Some teachers com-

~the book would lnfluence the1r oplnlon of the_lmportance

]

o,

ing a book‘for a child, the individual pupil and the

I

-omment that the items could be rated dlfrerently for

oral readlng by the teacher and silent reading by ‘the

pup1%

\L There were several cbmments‘concerning the use

\
of a readablllty formula or controlled vocabulary.

Some edltors said. that attenpts to determlne or control

to determine’the meaning of large words in context and
comprehend'the book. They mentioned that if books were
mlxed up, children would seek and find bodks at their B .

own readlng level. For the convenience of librarians,

reading range, E : .

-

Y

Teacher comments on a preliminary trial survey

v

“

(N=12) indlcateqmthatAsome‘teachers might not have been

/ t - , 5 .
»familiar with readability formulas and would have been

obliged to rate,thin criterion on the basis of thé

mented that the purpose for which they were recommendlng

.

- v
M v

of these crlterla., ..




Discussion on Criteria

. Criteria rated important by both‘grouﬁgfi-

Several of the criteria\reCeived_high approval from s
both children’s book edr%%rs and'elemeatary.classroom
teaehers. ‘Both groups agréed itwwas iﬁportant that

. students interested in the theme:and style of language -

- in the bookjare able ta read'the book (criterion 5).

They also felt it was rather important that the length

- of the book (item 8) and print size and style (cri-
terion 1) are apprOprlate for the redder. Both edltors

and teachers felt it was 1mportant for the book to

inspire the 1mag1natlon of the child (errterlon 16)

and for the theme of the book to be appropriate for the

maturity of the child (criterion 20).

Determining and controlling readability.--The

mean ratings of teachers on criteria'conqerning the use
.of a readability formula kitem‘6) and the use of a con-
‘trolled vocabulary (criteria 7),‘were very signifi-
'cantly'highervthan the mean ratings of editors. As the
literature indieated editors did not consider attempts
to determine and control readabllltv 1mportant Bch
groups, ‘however, agreed on the importance of readability
as described generally in item 5, students- interested

-in the theme and style of language in the book would be




eble to read the book Edlrors feel that aAbcok should
read wcll but publlshlng companles should not predeter-
mine og control reading level. They say a reader-will
seek and f£ind a book at his own level. Although the
preliminary sample of teachers felt the reading levelt
of the book was lmpo;cant,,the teachers in the'study
gave the use.of a readablllty formula a ratlng between
average and 1mDortant and they felt the use of a con-
trolled vocabulary was of average 1mpcrtance. Findings
mentioced in the eurvey of the literature ihdicéted .
that children like easy or hard books rather than books
of mlddle dlfficclty for them and that children were
more'influencea by the interests of their peers than
their own reading leﬁel when.selectinéfbooks. Teacher
ratings on this survey may reflect their partial .accept-
énce of these criterie when the purpose is to firmly
establish tne reading level of a book. The, facc that
. tedchers gaVe a significantly higher rating to high-
rinterest books for students reading below grade level
(crlterlon 11), indicates they expect soméﬁprocess to
be used to‘keep che read{hg level low . > |

-

Excellence in writing. -—Chlldren s book edltors

rated the 1mportance of crlterla concernlng excellence

in writing (criteria 1, 2 & &) s1gn1f1cantly higher -

Al

G2
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thaﬁ éleméntary classroom teachers. Although the differ-

ence between the means was significant, teacher ratings

indicated that they realized the importance of criteria

concerning believablé and original books with authentic
background information. Teacher”ratings cOncerniﬁg
background‘information were slightly léwer than on the
other two criteria. Thé sigﬁificant difference between
the means was indicated‘by the findings reported in the

"

survey of*the‘literature, but the teachers' awareness

" that these crlterla were 1mportant was not expected.

Small but significant differences. ——There was a

small significant difference between the two groups on

several of the items. Editors felt it was important

that the illustrations were attractive and in harmony.
with the text (criterion 3), but teachers felt this was.
only of average importance. Teachers may have felt

this criterion was not particularly important because *

there are fewer plctures ‘and less’ use of color in books

at this leve}.~ As the llterature indicated, teachers

were more concerned with chlldren s. fiction books
1 .

enriching the curriculum (criterion 13) than the.

- _ \ .

,editors. Teachérs felt it was imbortant for a fiction

+

book to develop a child's apprec1atlon for beauty

(criterion 15). Editors, who try b av01d dldact1c1sm
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or giving obvious messages, did not feel it was

important that a book develop a child's aesthetic

taste. - .

< ) Criteria of average importance.--Both editors
anditeachers agreed that it was only of average ) . .
importance for a book to teach ethical vaiues'(criterion
14) and be durable (criteriog 17). When a book teaches
. ethical values it is difficult to avoid diZacticism.

Neither editors or teachers are.strongly in favor of

,books that moralize. The durablllty of a book does not

appear to be an 1mmed1ate concern of editors or teachers.
Cost.--Although the difference Was not signifi-.
cant, editors were more concerned with the cost of a
i book (criterion 18).- Editors musf consider the cost of
publlshlng a book and the resulting price of a book on
the market, but many classroom teachers are not
dlrectly involved in purcha31ng books.

"L

Criteria. concerning_themes---Although there was

diSagreement between editors and teachers concerning

the use of.relevant themesrin fiction books for the
middle .grades (criterion 19), the difference was not -
significant (p .07). Editors felt it was important to

have relevant themes, but 'teachers gave this c¢riterion

an average rating. The difference between editors and
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teachers is better  indicated by their respdnses
.concerning controversial themes in fictiou books
(criterion 12). The editdrs gave this criterion_a
least important rating and teachers gave it a‘below
average rating. The difference between’the groups
was signrficant. Neither the'editors nor the teachers
felt it was ‘important to avoid éontroversial themes,
but the téachers indicated a more cautious attitude.
This. finding supp01ts 1nd1catlons in the survey of-
the llterature that some educators today feel that
the stress on relevance has resulted in books that
are too nakedly realistic or beyond the matyrity of

the child. , Teachers must dlso consider parent opinion

and the life style of the community where they teach.

'The Data,on Themes /

The opinions of children's book editors and
- elementary classroom teachers were compéred to deter-
mine anyrsignificant’differences in the'percentagé
of approval for each of 15 themes found in flctlon
books for children in the mlddle grades (see/Table 2).

Detailed data-on the count and percentage in each

cell of the'contingency tables is reported in "

Appendix C. A chi scuare analysis was performed
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TABLE. 2

.PERCENTAGE OF APPROVAL OF CHiLDREN‘S BOOK EDITORS AND
ELEMENTARY CLASSROOM TEACHERS ON EACH OF 15 THEMES
IN FICTION BOOKS FOR CHILDREN IN THE MIDDLE GRADES

Themes ' Editors' Teachers' X%
o | % Approval - % Approval
1. Understanding and ‘
accepting death | . 96% - 79%
2. Use of drugs such
- as marijuana, heroin, .
ete- - B X0 I /— SSNDy A [5./ANDRUINIIEN o N o U —
3. Witchcraft and the
.occult 82% 39% . 8.5%
4. Religious principles - -
and practices ‘ 79% o 61% 1.4
) 5. Rebellion and anti- -
authoritarianism ' 76% , 46% 3.7
. ' % . - o
. 6. Science fiction : 96% 100%
7. Physical handicaps | ‘
and emotional problems 96% 90% -O/Z
. 8. Pre-maritél‘sex | 397 47
9. Divorced parents b
. ~and substitute ’ !
parents - 96% 827%
10. Fantasy E 96% - 93%
S~ gil. Experience and |
, culture of - '
.\\ minorities , : 100% 937%
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'TABLE 2’(Continued)

Themes Editors' Teachers' X2
% Approval % Approval

. 12 Untraditional roles . - / )
for girls , 96% 90% ' -

- ) 13. Traditional roles :
- ' for girls » ‘ 59% - 83% 2.7

{
{

t

» 14. Untraditional Troles k
a . for boys o _ . 96% - 90%
‘ 15. Traditional roles. )

f or b Oy S ' ‘ : - : 5.90/0,, IO v._,_,rw,, l48..6.%r_“,w_l,.‘,._,“w_.l:._ ' i

Note. A chi square analysis was not calculated 1if
the count .im one or more cells was below five.

*p .01. There were no significant differences at”.05.

t

- when” the count in each cell was five or greater The .
count and perqentage Of approval for themes l2 through
15 in the categories ‘appropriate for boys, approprlate .
for girls, and appropriate for both is reported in

’ Appendlx D. / . ‘ >
A very large percentage of chlldren s booL .
editors and elementary classroom teachers agreed that

3

six of the themesywere appropriate in:fiction books -

-




62

-
.

for children in ‘the mlddle grades. HNinety per cent
or over of edch group expressed approval for the
following themes:
6. Science fiction
7. Physical.handicaps and emotional problems
10. Fantasy
11. Experience and culture of minorities ‘ o
12. Untradltlonal roles for glrls

14. Untradlrlonal ‘roles for boys

On two of the items, 96% of the editors
expressed approval, but only about 80% of the n
teachers approved of rhese themes: ’

1. Understanding and g%iepting death

9. Dlvorced parents and substitute parents

Over 60% of the editors and teachers responded
that two of the themes were appropriate:

2. Use of drugs such as marljuana,rheroin,

v etc.
4. Religious principles and practices
Both editors and teachers stronglyvdisapprovedw

of ifem eight, pre-marital sex, as a theme in fiction

books for children in thekmiddie grades.

66




63 o -

The teachers disapproved of -two themes which
the editors found appropriate. Less than 50%of the

teachers found them appropriate, but over 75% of the

'

editors expressed épproval for these themes: | ,

3. Witchcraft and the occult (p .0L) .
4. Rebellion and anti—authbfitarianism’

A guésténtially lower percentage of editors
than teachers found themes relatéd to traditional

roles_appropriate. only 59% of the editors expressed

b -

approval'for them, but over 80% of thé teachers

v

approved of these two themes:
13. .Traditional roles for’ girls « .

*
b

14. Traditional roles for boys - .

’ -

Resbpndents',individual comments . --Many

editors commented oti the questionnaire or by letter

response that the§‘were not concerned with the theme

itself so much as the way it was handled in-the books.

. : s

The editors stated that any theme is appropriate if
the treatmentvié tasteful. Some of the teaéhefs' R
comments indicated they also, did not disapprove of |
a particular theme, per se, but they doubted that the
the&é would be treated tastefully énough to be appro-

priate for the age'of.the child and community e




: ' standards. Concerning theftheme of rebellion and
anti-authoritarianism, one teacher commented that
this theme should be "within limits." She said that
themes relating to vidlence éhould be avoided} Her

. comment implies that at least thlS teacher is con-
cerned about the extreme p0331b111t1es of "the theme.

. | ‘ Cbncerning traditional roles for boys and
gir]s several editors commented that stereotype
roles were not apprOprlate at this time. A couple

of teachers commented that children should be exposed

to all types of roles. Both editors and teachers
cémmehted that the child must be considered as an
individual. One teacher felt fat both traditional
énd untraditional‘roleé were not appropriate theﬁes

in fiction books for boys and girls in the middle

grades because they were not interested in liberation

. yet. : o
Discussion on Themes
. Results from the second part of the question-
K naire concerning criteria indicated that both children's

book editors and elementary classroom teachers felt it

was important for themes in fiction books to be appro-

priate for the maturity of the child. Editors felt it

~

70 R -
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was important that themes be relevant, but teachers
gave the relevance of themes only an average rating.
Teachers were significéntly more concerned that the
theme of a book was not controversial. These findings
and respondents' comments on themes indicated that
editors felt any theme is appropriate if tastefully
héndled, but teachers had a more cautious épproach
because they had to consider the maturity and life
style of a ?articﬁlar group of children. These indi-
cations are supported by the findings on part three of
the quéstionnaire concerning themes.

: |
Sex of the child.--Contrary to findings in the

literature that the sex of the child was an important

consideration when selecting books for children, the

eategories appropriate for boys and appropriate for

girls were completely ignoréd for the first 1l themes.

A very small number cf choices were sex-biased for the
last four themes. Bpth editors and teachers indicated
that the individual child must be considered. The
‘arguments of the women's liberation movement seem ‘to
have influenced both groupi.

/ The findings of this survey support the state-
mept Qf fem%nistsArepQrted in the literature‘that

untraditional roles for children in books have become

5
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widely accepted. »Although'little has been said about

'ffeeing the male from sexist roles,keditors.and teachers
felt_that‘untraditighal rolesAfoy boys tgheme 14) wére
as impertantvas untraditional ;oles for girlé (eheme
12). N ’

The data shows that 41% of the editors felt
themes related to‘tfaditioﬁal sex roles (themes 13 & -
15) should be avoided. Several editors eommented'that
these themeé were not appropriate at this time. Pre-
sumably they felf that there were a sufficient number
of books with tfaditional'or stereotype roles for boys
and girls.preeently on the market. Most of the teachers ‘\.

. expressed approval for traditional as well as untradi-
tional roles for boys and girls. Over 80% of the

'teachevw felt that chlldren should be exposed to a
var1ety of roles The comments of one teacher that

chlldren in the mlddle grades should "not be exposed to

trédltlonal and" untraditlonal roles because they were
?pt interested ip the liberation movement, would be
/aiSputed by feminists. The feminists maintain that
role‘stereotypes are'Iearﬁed at a very young ége.

Minorities.--The literature indicated that

books dealing with the experience and culture of

minorities (theme 11) havé become widely accepted in
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recent years and the findihgs of this study support
that contention. Of course the problem still exists
that generally White, middle—clase,people select the
‘books about miherity groups with whom they have little
common experience.

*

Themes related to children's experiences,

.. problems, and intercsts.--The -theme physical hehdicaps

and emotional problems {theme 7) is a direct attempp to
“meet the perceived need of children for books that are
relevant to their experiences and problems. Both groups
felt this theme could be handled in é manner appropriate’
for children in the middle grades.

“Science fiction (theme 6) and fantasy (theme
10) .received high approval frem both groups. This was
expeeted since, with the exception of Ashley's study N
(19765, iﬂfermatioh inbthe survey of the literature
indicated ‘that these themes have high appeal for,
children in ehe middle gradeé.

A 1arge percentage of editors and‘teachers also
expressed approval for. themes that deal with death |
(theme 1) and dlvo*ced or substltute’parents (theme 9)
The mean ratlng of teachers on these themes reflected

a slightly more cautious attitude on their part concern-

- ing the use of these themes in books for middle graders.

g
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Tﬁe teééﬁers had to think of the lifeustyle and
méturity'of their students. |
‘A ngority«of editors and teachers felt that
N _ ‘ . themes:concefning'drugs (theme 2) and religion (theme
/ . 4>'were appropriate. ?he lower percentage of approv?l .
may indicate that’Sbmg“editors and teachers were.
worried about how these themés are haﬁdled in a book. ’
‘A very large percentage of’editors and teachers
disapproved of pre~maritai sek (theme 8) as a theme"in
fiction books for childreﬁ in the middle grades. |
N .

This theme received the greatest éercen?age @f dis-

approval from both groups. One can conclude that pre-

marital “sex.would be .a difficult theme to handle
téstefully for.thg méturity level df childrén_in théb

- middle grades. ‘ o ”

The cautious attitude gf teache:s‘was indi-
cated by their lo@ pércqntage of approval. for two
. themes that poésib1§ dedl with evil and violence.

' e Less than 50% of the teachers felt that a theme con- *
cerning witchicraft and the occult (theme 3) or
rebellion and anti-authoriﬁéfiaﬁism (theméiS) was

. , appropriate for éhilérén in the miédle gfadgs.

Seventy-five percent of the editots expressed approval’

for these themes. A chi square could bg'célculated‘

&




for the theme witchcraf£ and the occult and the differ-

ence between .the two groups was significant at the .01

level. : . i L e
* -This chapter has reported and discussed the

fiﬁdings determined from the responses of children's

book edltors and elementary classroom teachers con-

T cerning selection crlterla and themes for flctlon’books

for children in the middle grades. The opinions of

the two groups were compared to determinefareas of

¢ agreement and significant disagreement.
4

,
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CHAPTER V
. SUMMARY AND CONCLUSIONS
This chapter.contains a summary of the:survéy o .
to deﬁermine how children's book editors and eléﬁentary-

classroom teachers rate the criteria used to séléct

fiction books for children in the middle grades and to

determine which themes they consider appropriate for g '_,

those children. Conclusions regarding the h%potheSes

are presented and suggestions for further research are

inciuded.

Procedure
. \ -
A questionnaire was sen& to children's book
' \
editors who ate members of the Cbildren's‘Book Council

Qa

i ~and elementary classroom teacher§gofvgrades_four, five,

and six from each elementary schogl in Hunterdon

County, New Jersey. Responses, were received from 31

.(48%) of the editors and 30 (37%) dﬁ the teachers.

i

The mean rating of Children's_Eook editors and the mean

~

rating of elementary classroombteachers on each of 19

criteria was submitted to a t-test to determine any

»

significant difference between the means. .For each of

o

70
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15 current themes, a 2 X 2 contingency table was formed
-to compare the count and pegcéntage of choices made by
the editors andvteachers in the categories appropriate
and not appropriate. The data wés submitted te a chi
square analysis“when all cells had a count of fiQe or’

- ' more, A small number of editors and teachers selected

| the categorieS'approp}iate for boys and abpropriate.for.

giflshkor the last four themes. .The number and per-
ceﬁtage'of these choices was rep§rted also. A'leVelv

of .05 was established as necessary for significance

on all tests.

Conclusions Regérding Hypotheses
.Criteria.——Nineteen‘criteria for selecting
fictionibooké_for children in the middle grades were -
examined to determine if there were any significant
o o differénces in the mean ratings ‘of childfen's book
. ; editors and elementary classroom teachers. On a
one-to-five rating'scélé one was least important-and
\  five was most important.. .

- There was a very significant difference between

the mean ratings of children's book editors and ele-

mentary classroom teachers on the criteria concerning

N, !

the use of a'readgbility formula and the use of a "

: _ / _ .
controlled vocabulary with fiction books. Editors. . "

N B
‘/ LERT R
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felt that attempts to determine and control read-

.abllltV were of very little importance, but. teachers

gave these criteria an.average.rating. Both groups
r
[#]

however, gave an important rating to a general des-

cription of readability that students interested in’

A}

the theme and style of language in the book, would be
able to read the\book.h Editors and teachers felt that
the reader of a-book should find the book readable,

but it is not important to determine or control read-
ing level. ’ .

Although teachers recognized\ the importance

of criteria concerning excellence in wrxiting, the mean

ratings of the editors were significantl higher

Editors also gave a significantly higher rating to

quality illustrations in books Teachers gave criteria
concerning high-interest books for slow readers\\books

enriching the curriculum,.and books developing appre-

ciation for beauty significantly higher ratings than

‘.

the editors. ‘

The findings of this.survey showed that
children's book:editors and elementary classroom teachers
agreed.that the length of the book, the print size and

style, and the maturity level of the reader are:

important criteria to consider when selecting fiction

.




.physical'handicaps and emotional problems,.divorc_
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books for children in the middle grades.:

) There was disagreement between' editors and

teachers concetning the use of relevant themes in
. . nes 1l

fic¢tion books for the middle grades, but the differ-

ence was not significant. Téachers“gave the avoidance
of controversial themes a below average rating which

waé'significantly*nigher than the least important o
rating of editors Teachers indicated a more cautious

attitude toward themes in children S fictmon books fori

‘the middle grades Editors felt any theme is appro- 1

priate if tastefully handled, but teachers had to o

consider the life style and maturity of a particular /

group of children . ' ’ f

Themcs --The following concluSions can be drgwn
ftom the data on’thenes relatlng to the hypothe51s tpat
there will be no significant difference between the |
percentage of ;pproval of children's book editors and’
elementary classroom teachers on each nf 15 themes fin

fictidn.books for children in the middle grades: |

1. Over 60% of both the.editots and teachers

agreed that death, drugsf religion, scilence fictijn,
d

I

and*}ubstitute parents,. fantasy, minorities, and untra-

ditidnal roles for boyé and girls wereiappropriaté.

*
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2. The éheﬁe of pre-marital sex received the
greatest percentagé of disapp;gval from ‘the editors
(61%) and teachers Q9l%i. ) |

3. A much greater.percentage'of editors (over
75%) than teachers (undef 50%)  considered witcheraft
and the occult (p .01) and rebellion and anti-
'authdritarianism appropriate themes.

4. TFor the first 11 themes, -editors and
teachers avoided categorizing the items as»éhiy appro-
priate for boys or only appropfiate for girls aéé

this unexpected response appears to be a reaction-to

e the women's liberation movement.

5. To avoid publishing stereotype roles, 41%

-

of the editors rated traditional roles for boys and
girls as not appropriate, but over 80% of the teachers
approvéd.of traditional roles. ’

: Summarq.——fhe opinions Qf editors and teachers
concgrning criteria and themes may reflect their .
differéyt areas of responsibility. Editors must
selecﬁ.well—written books of reasonable cost to sell

on the market. They gave significantly higher ratings

to criteria concerning excellence in writing and they

v -
<

gave the criterion concerning cost a higher rating

. than teachers. The editors felt it was the responsi-

bility of the individual reader to select books on his

\g0. =~ .~

e
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reading level and to decide which themes are interest-

ing and appropriate for him. The editors f€lt’any
theme was appropriate for middle graders if_it was ¢4 ¢ -

t
o

’ " ™ >

. -

tastefully handled.
On th? other hand, it is, the cesp@nsibili£y"1

of teachers to instruct and guyide ¢hildren. . Teachers

., )

gave significantly higher ratings than editors :to .~

1] * ‘ -
educational concerns such as the use of a readability.

[

formula or controlled vocabulary,,éésy books ‘for

children réa@ing below grade level, aqd~cufricdlar.

needs. In guiding children, t?aéhers mus tyconsider
the parents' opinions, the life-style of- the community,
and the maturity-of the children they teach.. *Both

editors and teachers approved of g majority of the

themes, but teachers had a more caﬁtious-attitude .

B3
. il

toward controversial themes. e ‘ .

The women's liberation mevement appears to have

v

influenced the opinioén,of edifors andcteachefs.")ﬁoth

groups avoided gategoriziﬁg themes és“aﬁprbbrrate for

only one sex.- Forty—onedper‘c%nt of ihe:editoné dis-

approved of traditionalnrQ1eé,fop boys»ang girls in
' I . “ .

- books, ‘but most .teachers -approved of bogh.tgadit}onal

and untraditional roles. ) -
& )

. [ -

(a2
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Suggestions for Further Research

.This survey only investigatéd tbe’opinions of
children‘é book ‘editors and elementary classroom
teachers. A further survey céuld be conducted on-
vthe'secondary\level to compare’ the opinions éf editors
and English teachers on selection criteria and themes

,
in fiction books for young adults, The ;esults'of
this stﬁdy did not indicate why teachers gave .
attempts to determine aﬁd control readability ratings
of aVeragé importance. A survey could be conducted
to determine fo; what purpbses, if any, teachers feel
a readability formula or controlied'vocabulary should
be ﬁsed to determine the reading level of trade
books.,

Both editors and*teacheré approved of a
majority of the current themgg,which are assumed Eo
‘be relevant to children's intereéts and needs. A
follogw-up sfudy could be conductea to investigate
whether qhildren are acfﬁally interested in these
themes. Both groups avoided catégorizing the themes
as appropriate for only bbys or gifls. A survéy of

children's interests in these themes could be con-

ducted to determine any sex preferences.
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APPENDIX A

n

COVER LETTERS TO ACCOMPANY QUE$TIONNAIRE_




COVER LETTER FOR CHILDREW'S BOOK EDITORS.

1
'

-

o | 404 Plainfield Avenue
. Piscataway, New Jersey 08854
November 11, 1974

\

I am doing a master's thesis at Rutéersthi—
versity on the criteria used to select children's
fiction books for puplication, purchase, and reading
for the middle gradés (4-6). v

I am interested in determining how you rate
the relative importance of criteria for, selecting such
fiction book manuscripts for publication. Secondly, I
would like to know which themes you consider appropriate
for fiction books to be read by children in grades four,
five, or six (ages 9-12). The responses of children's
book editotrs will be compared to the responses of ele-
mentary classroom teachers. No personal or company
names will be mentioned in the study. ’

- Thank you very much for your assistance. Please
return- the completed questionnaire to me in the self-
sddressed envelope ‘enclosed.

Sincerely,

A
- "Helen McKeon
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COVER LETTER FOR ELEMENTARY SCHOOL PRINCIPALS

’ 404 Plainfield Avenue
' . Piscataway, New.Jersey 08854
November 11, 1974

I am doing a.master's thesis at Rutgers Uni-
versity on the criteria used to. evaluate children's
fiction books for the middle grades (4-6). L am
interested in how the sélection criteria used by ele-
‘mentary classroom teachers compares to the selection
criteria- of children's book ‘editors. Secondly, I
would like to know whigh themes teachers and editors
consider appropriate for fiction books to be read by
children in grades four, five, or six. I would
greatly’appreqiate-your assistance .- ‘

Please forwagd a questionnaire and a teacher's
cover lerter to one teacher of grade four, one teacher
of 'grade five, and one teacher of grade 'six in your
" school. Then please fill in the teachers' names on
the attached post card and.mdil it to me. This will
confirm your receipt of the letter and allow me to

contact- the teachets personally if there 1s any problem.

Your school and personal names will not be mentioned
in the study. Thank you very much. * : .

w
»

i B
Sincerely, .

»
3

Helen McKeon
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COVER LETTER FOR ELEMENTARY CLASSROOM TLACHERS

~
)

404 Plainfield Avenue
. Piscataway, New Jersey 08854
- November 11, 1974

- PO

Dear Teacher of Grade Four, Five, |or Six:

~
~

. What iudgements do you mage when selecting a
book to read orally to your class, or to re€ommend a _
book to be read silently by a student? The purpose : N
of this study is to compare the criteria you and other :
teachers use with the criteria used by children's book
editors to select books for publication for the middle
grades (4r-6). Please give your honest, personal
opinion of -the importance of each cri. wia.

'

Secondly, what themes do you consider appro-
priate in fiction books <o be read by children in .
grades four, five, or six? Please let me know your
feelings about the themes. : L

:  Your answers to these questions will remain
confidential and your name and schoal will not.be ~ ‘ ST
mentioned in the study. - Please take 15 niinutes to
fill in the questionnaire and return it to me in the
self-addressed envelope enclosed. Thank you very mygh -
]

for helping me conduct my thesis research. e
- - Sincerely,
D
Helen McKeon o o '
’ ’ (S
- ~
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.

SURVEY OF. CRITERIA FOR SELECTING FICTION BOOKS

A Questionnaire for Children's Book Editors and Ele-
mentary Classroom Teachers

I. Please fill in the information requestéd in the
space provided. :
Name

Date Business phone

Company or school’

Business address

., + Respondent's position or grade taught
: . ‘

IT. How do you rate the importance of the following
criteria for selecting fiction books for children
in the middle grades (4-6)7 TFor‘each item,
please circle the number which best indicates its
relative importance. - '

N
]

least important 1 2 3 4:5 mdst important
§ ‘

Example:

1. The plot, narrative, and characters

are convincing and believable. 1 2 3 4 5 .
. ' . r,/ N .Gt
The sFory 15§unique and,original. - } 2. :904 é'.
3. The illustrations are attractive ‘ 4 -
and in harmony with the text. ‘ 1 2 3 4 5
4. The background information is ‘ .
- authentic and relétes to the story. 1 2 3-4 5
" 5, Students intereéted in the theme
| and style of language in' the
book, would be able to read
the book. . 1 2 3 4 5
6. A readability formula (based on -
" such things as sentence length, .
word difficulty, and ‘complexity B
of sentence structure) is used. ‘ 1 |2 3 4 5
& -(\}‘) ' .
: ~
N * -




* The vocabularj in the book is>

controlled by a basic sight

word list ,for -the lntended !‘3

grade. level. - A RO
2 * Tt

The length of the book'is R A

" ‘appropriate for the reader

10.
11.
12,

13.

14,

15

%

The pr1nt°slze and style isg .\v

appropriate for the reader.

The depth of character study
is*limited.

Students7reading\below’grade“ ;o
level would find the book ’
interéstiﬁg‘ ) ?f ‘

The them2 of the book lS not
controverslal . .

»

;
The book enriches subject matter
in the currlculum. o

The story teaches ethical wvalues.
Q H

The book develops the child's

,appreciation for beauty.

16.

'

17.
18.

&

19,

o

20.

The book nsplres the reader's
1maﬂ1nat1 n. : W

The book 1is durable.

.The cost of the book is reasonable.

The theme of the beook is relevant

to the child's experiences.

The themé of the book 1is appro-
priate for the maturity of the
child.

',_.J

wn
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III. In your opinion, which of the following current
themes in children's fiction books are appro-
priate for children in the middle grades (4-6)7
Please place an (X) under one of these choices:

Not
Appropriate for  Appro-
Boys Girls Both priate.

1. Understanding and
accepting death

2. Use of drugs such as
marijuana, heroin,
etc.

3. Witchecraft and the
- occult

A 4. Religious principles
and practices

5. Rebellion and anti-
- authoritarianism
6. . Science fiction o,

7. Physical handicaps and
erntional problems

8. Pre-marital sex

9. Divorced parents and
substitute parents

10. Tantasy

- 11. Experience amnd culture
of minorities T

12, Untraditional roles . L

for girls

13. Traditional roles
. for girls

e 14 . Untrdditional roles ' \ | .o
: for boys ‘
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lS.-Tréditional roles

for boys

Comments

Not

Appropriate for | Appro-
Boys Girls Both priate

e

Return address: H. McKeon, 404 Plainfield Avenue,

Piscataway,

A8

N. J. 08854

s

k
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UNDERSTANDING AND ACCEPTING DEATH

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
- THIS THEME AS APPROPRIATE OR NOT APPROPRIATE

FOR BOYS AND GIRLS IN THE MIDDLE GRADES

Sample Appropriate Not Approprlate Total
7 T* 78
Editors ' ,
96% 4% 497
23 6 ( 29
Teachers ‘
79% 21% 51%
d 50 ) 7 57 -
,Total ©

88% S 12% ¥7100%

*Count too small to calculate X2

U§E OoF DnUGS SUCH AS MARIJUANA HEROIN ETC.

" ThE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRIATE ~
FOR BOYS AND GIRLS IN THE MIDDLE GRADES®

Q

Sample - Appropriate Not Appropriate Total
| 18 . 8 26
Editors :
" 69% ‘ 31%» 487,
: 20 . . 8 28
Teachers : , » :
719% : : 29% o = 52%
38 16 54
Total - )
70% g -30% 100%
X2 = 0.0, no significance ‘ » -~
99

n.,z‘L‘ .
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WITCHCRAFT AND THE OCCULT

THE COUNT AND PERCENTAGE BY WHICH CHILDREW'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRIATE

FOR BOYS AND GIRLS -IN THE MIDDLE GRADES

Sample Appropriate  Not Appropriate  Total
. 22 a 5 27«
Editors : '
. 82%. - 19% . 49%
: L 11 17 28
Teachers ’ B =
’ 39% 61% . 51%
- 33 22 - 55
Total , . .
60% 40% 100%

Note.--Due to rounding-up error total pércentage
may not equal 100% . v -
7 X2 =8.5, p .01

' RELIGIOUS,PRINCIPLES AND PRACTICES

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRIATE

- FOR BOYS AND GIRLS IN THE MIDDLE GRADES

Sample ' - Appropriate Not Appropriate Total
. 22 | 6 28
Editors ' ‘ . ~ ,
79% ‘ 21% . ‘ 50%
17 1 28
Teachers . ‘ . - : :
617% _ 39% 50%
39 - - 17 .56
" Total , » :
‘ 70% _ 30% - 100%
x% = 1.4, no significance

. e

100
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REBELLION AND ANTI-AUTHORITARIANISM

-THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE #
'THIS THEME AS APPROPRIATE.OR NOT APPROPRIATE -
i FOR BOYS AND GIRLS IK THE MIDDLE GRADES

Sample . Appropriate Not Appropriate  Total
‘ 19 . 6 25
Editors . _ ‘
' 76% 24% 47%
| 13 15 28 ’
Teachers . ’
467 547% 53%
4 32 S 21 53
Total - - R
) 607% o 40% 100%
- X2 = 3.7, no significanqé AR a

SCIENCE FICTION ’ | .

THE COUWT AND- PERCENTAGE- BY WHICH CHILDREN'S BOOK o
EDITORS AND ELLCMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRIATE
FOR BOYS AND GIRLS IN THE MIDDLE GRADES ‘

Sample Appropriate Not Appropriate Total
- 27 1% - 28
: Editors o - )
1 ’ ” ] :96%_ 47::
e | 29 0%
. Teachers ‘ : ‘
‘ 100% -
: 56 1
Total

98% - 2%

*Count too small to calculate x?2

t
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f ' - PHYSICAL ‘HANDICAPS AND-EMOTIONAL PROBLEMS

Coe . THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
f : EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT\ APPROPRIATE
. FOR BOYS AND GIRLS IN THE MIDDLE_GRADES
. %

Sample, ~—Appropriate Not Appropriate Total
' 26 1 27
Editors ‘
967% 4% 487
- 26 . I
Teachers . :
o ' - 90% 10%
S - : 52 4
Total :
L 93% 7%

s

X2 = 0.2, no significance

PRE-MARITAL SEX

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S .BOOK
EDITORS AWD ELEMENTARY CLASSROOM TEACHERS CHOSE
" THIS THEME AS APPROPRIATE OR NOT APPROPRIATE

FOR BOYS AND GIRLS IN THE MIDDLE GRADES

Sample Appropriate Not Appropriate  Total
10 - 16 26
.Editors =
39% : 62% 48%
- 1% 27 28
Teachers ) : - ‘
. - &7 _ ’ 9¢% B 32%
| . 11 . 43 . 54
Total . . v
o 20% - 80% : -100%

Note.--Due to rounding-up error total percentage

may not equal 100%
“Count too small to calculate X2

102
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DIVORCED PARENTS AND SUBSTITUTE PARENTS

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRIATL

* FOR BOYS AND GIRLS' IN THE MIDDLE GRADES

‘Sample =~ Appropriate  lNot Appropriate - Total
27 1% 28
Editors ' ,
‘ : 969% A 50%
- 23 5 28
Teachers , .o
82% 18% 50%
‘ 50 : 6 - 56
Total

897% 1%  100%

*Count too small to calculate X2

FANTASY

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRIATE

FOR BOYS AND GIRLS IN THE MIDDLE GRADES

Sample ~ Appropriate ~ Mot Appropriate Total
‘ 26 - : 1% 27
Editors 3
: 967% ‘ EYS 48%
: . 27 2 ' 29
Teachers : '
93% _— - 7% 52%
, 53 3 56
Total B

95% 5% 100%

*Count too small.to calculate X2

103
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EXPERIENCE AND CULTURE OF MINORITIES

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE .
THIS THEME AS APPROPRIATE OR NOT APPROPRIATE:
FOR BOYS AND GIRLS IN THE MIDDLE GRADES

Sample , Appropriate  Not Appropriate  Total
. 27 T ox 27
Editors '
1007 -—- 487%
27 2% : 29
Teachers
: 93% - T% . 52%.
54 , 2 56
. Total

96% Y 100%

*Count too small to Caléulate X2

UNTRADITIONAL ROLES FOR GIRLS

THE COUNT: AND ‘PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRIATE

FOR BOYS AND GIRLS. IN THE MIDDLE GRADES

Sample . Appropriate Not Appropriéte Total
26 1% 27
Editors ; .
: 96% 4% - - 48%
) 26 3% = 29
Teachers o ‘
g 90% 10% 52%
52 . 4. - 56
Total - S
93% 7% 100%

*Count tooismall to calculate X2

104
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TRADITIONAL ROLES FOR GIRLS

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS ANMND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE\OR NOT APPROPRIATE

FOR BOYS AND GIRLS IN THE MIDDLE GRADES

Sample . Appropriate Not Appropriate Total
16 - 11 27
Editors -, ,
59% - 41% ' 487
24 5 29
Teachers :
83% . - - 17% 52%
| ) 40 16 56
Total '
717% 29% : 1007
x2 = 2.7, no significance

UNTRADITIONAL ROLES FOR BOYS

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'"S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRTATE
~ FOR BOYS AND GIRLS IN THE MIDDLE GRADES

Sample * Appropriate Not Appropriate  Total
26 1% 27
Editors , _
' 96% L 4% 487
26 ; 3% 29
Teachers . Ny '
' 90% 10% 52%:
- 52 — 4 56
Total

937, 1007,

e

- *Count too small to calculate x2
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TRADITIONAL ROLES FOR BOYS

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AND ELEMENTARY CLASSROOM TEACHERS CHOSE
THIS THEME AS APPROPRIATE OR NOT APPROPRIATE
FOR BOYS AND GIRLS IN THE MIDDLE GRADES -

Sample - ' Appropriate Not Appropriate Total

16 11 27

Editors . ‘
597 L 41% 48%
25 4 | 29

-~ Teachers :

86% 147 . 527,
41 - 15 ’ 56

Total

737% . 27% 100%

*Count too small to calcglate X2




APPENDIX D

THE COUNT AND PERCENTAGE BY WHICH CHILDREN'S BOOK
EDITORS AUD ELEMENTARY CLASSROOM TEACHERS CHOSE
THEMES RELATING TO ROLES FOR BOYS AND GIRLS
AS APPROPRIATE FOR BOYS, GIRLS, OR BOTH
BOYS AND GIRLS TN THE MIDDLE GRADES

4.
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COURSE WORK AT RUTGERS UNIVERSITY

xSummer,'19687

303 A Language Arts in the ‘ o
(Kean Elementary "School Dr. Krueger L i
College) |
N . \ {
Fall, 1971 | ,/
290:518 . Phychology of
. .7ersonality ' : Dr. Leon

290:509 Emotional and Social .
: -Faladjustment : Dr .. Bardon

Spring, 1972 ‘ ' : |
299:561 Foundations of Reading-- % ;
Instruction . Dr. Kling
Spring, 1973 . v o
©299:505 Reading for Secondayy,

College, and Adult
Students ' Dr. Finn

299:564  Remedial Reading ﬁDr.»Gél@smitE ' |
Summer, 1973 v "

299:565 Laboratory in Remedial

' Reading Dr. Zelnick
Fall, 1973
I .290:501 ‘Educational ahd v B ’ | ‘.
T Psychological t
Measurements ' Dr. Geyer
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COURSE WORK AT RUTGERS UNIVERSITY (Continued)‘

4

- i

Fall, 1973 (continued)

290:513 Developmental - ,
. Psychology: "Early: ' T .
and Middle Years
: : of Childhood Dr. Arnnld
| "~ Spring, 1974 L
299:566 Seminar in Reading
Researth and .
Supervision ‘ Dr. Swalm
610:582 Reading Materials ” o
Co for Children (K-6) Dr. Fitzgibbons i%",
Fall, 1974
299:599 Master's Thesis
T Research ; : Dr. Fry
Spring, 1975 -
1 299.599  Master's Thesis |
R "Research . , Dr:. Kling
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VITA
Helen McKeon
404 Plainfield Avenue
-Piscataway, New Jersey 08854
201-885-1798 -
‘ /
Educational Background '
High School Cranford High School

Cranford, New Jersey
Attended 1958-1962

College *Union College

' T Cranford, New Jersey
Attended 1962-1964
Liberal Arts

Rutgers-The State University
School of Arts and Sciences
« Newark, Wew Jersey '
" Attended 1964-1966
Major--History :

Kean College (Newark State)
Union, New Jersey

: < Attended 1967-1968

/ Elementary Certification

Rutgers-The State University
Graduate School of Education
New Brunswick, New Jersey
Attended 1971-1975
Major-=Reading
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VITA (Continued) . Lo

Professional Experience

1966-1967 History Teacher (grades 8 & 9)
’ Elizabeth School System
Elizabeth, New Jersey

1967-1972 o Fourth Grade Teacher
Sixth Grade Teacher .
South Plainfield Scheol System
South Plainfield, New Jersey

-




ABSTRACT. .

Procedures

This~ paper studled the criteria ch11dren s book.
editors and elementary c1assroom teachers use to select
fiction‘books for children in the middle grades (2-6),

A questionnaire was sent to all memhersvof the Children's
Bookaouncil'and elementary classroom;teachers of grades
four five, and six in each elementary schoolbin h
”'Hunterdon County, New Jersey. The mean rating of each
group on each of 19 criteria was submitted to a t-test to
*determine anstignificant dif@grence between the'means.
The percentage of approval of each. group on each of 15
current themes was: compared and the data submitted to a

+
chi square analys1s when the count in each cell was five

or above For themes. 12 through 15 the percentage of

approval in the categorles of only approprlate for boys »

or only approprlate for: glrls ‘was determlned also
" \ ’«\. .

Findings = . . :
. Significant oifferences between‘the'editors
~and‘teachers uerevfound for 10 of’the;criteria. |

Teachers gave the use ofﬁa readah&lity,formula.andv

controlled:vocabulary in fiction books a very s

1
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significantly higher‘mean rating than the editors. The

mean ratings of the editors were significantly higher
on criteria relating to excellence‘in writing and
duality illustrations. Teachers gave criteria -con-
cerning high-interest books-for slow readers; books
enrichingbthe curriculum, books developing'appreciation
for beanty,band avoidance\of controversial themes in
“books significantly higher mean ratings than the editors.
The editors and teachers agreed that the length
of the book, the print'size and style,land”the maturity
level of the reader are important criteria to-consider.
Ten current themes were aporoved by over 607

of the ed1tors and teachers Death, drugs, rellglon .

\_\.‘

£

sc1ence flctlon phys1ca1 hanchaps and emotiodnal problems'

'dlvorced and substitute parents:, fantasy, mlnorltles,

4,
b

and untraditronaltrolesvfor'boys and girls.
| The-théhe;gf pEe-narital sex recerved the
'ﬁ‘greatest‘percentage of'disapproval %rom both‘groups“
A much;greater percentage of editors than teachersb
vapproved*of‘witchcraft“and the occult ‘(p QOl)aand
rebeilion'and'antf:anthoritarianism A much greater
percentage of teachers than edltors approved of tradl—'

tlonal roles for boys and glrls




W+

Conclusions

e

Concernlng selectlon criteria, editors and
ot teachers agreed it was 1mportant that students who are
interested in a boqk, woulq be able tovread that book.
,-Teachers gave significantly higher ratihgs'to criteria
'cdncerhing attempts to determine andvcontrol.read-
ability than:the editors who felt that chiidren can
select books at their own level. Edltors gave a s1g-

n1f1cant1y more important ratlng to cr1ter1a concernlng

Y

excellence in wr1t1ng ahd‘lllustratlons.’ Teachers
gave significantly higher ratings to educational'con-
cerns such as easy books for children reading below
grade level and curricular. needs.
'Concerning cﬁrrent themes; the editors and
, ~ teachers avoided categorizing the themes as only
. abpropriate'for one sex. Edltors felt that most any

theme is approprlate if it is tastefully handled for

the maturlty of the reader. Teachers had,a,more

-~

o cautious attitude toward themes. The'teachers had

N - '.‘ .“ 2 N ,.
to consider the particular children they taught. ' . o
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