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' This research, although conducted in 1967,

investigates whether speech characteristics of an individual have an
influence on others' perceptions of how effective the person would be
as either a school counselor or a school speech therapist. The
research stemmed from assumptions that (1) speech characteristics of
the counselor or therapist may well affect both the client's image of

" the counselor and the value of ‘the counseling itself, and (2) an

identification of speech characteristics that might 1nf1uence client
pereeptions of counselor effectiveness would be valuable to
counselor-therapist educators and to counselor~-therapists engaged 1n
professional practice. Twenty male counselors -in-traianing recorded a
phonetically balanced reading passage, and 96 undergraduate studehts
listened to the récordifigs and predicted how effective they believed
each speaker would be as a counselor or therapist. The listeners were
also asked bdth to identify and rank<order the speech characteristics
which had influenced their judgment. The data indicated that (1) the
students were in general agreement about how effective each of the
speakers would be as a therapist (either a counselor or speech
therapist), and (2) the vocal characteristics associated with
predictions of effectiveness were either a good vocal stressuﬁatern, -
a. good speaking rate, good articulation, or a combination of these
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ABSTRACT

p N
The reported research, conducted in 1967, ras-designedoto
"investigate whether the speech characteristies oflgn:individua1
have an influence on others' pefcepkions of how.effeétive thg ' . i \\
person would be as either a school counselor or a school speeqh
theraﬁist. The rese?rch stemmé& from assumbtions that (1) spéech
characterigtics of the counselor or therapist may well affect Soth

the client's image of the coqnse]or and the value of the counsel-

ing itself,-and (2) an identification of speech characteristics

that m%ght influence client (perceptions of counselor effectiveness
would.be Vé1uabﬂe to counselpr-therapist éﬁucators,and to counselors-
therapists engaged in profes iona]lpractice. |

The procedure used to. collect data was to have 20 male counselors-

in-training record a phonetically balanced reading passage and to .

2

have 96 undergraduate students listen to the recordings and predict

how effective they believed each speaker would be as a counselor or

therapist. The Jistener§~werena1so asked to both identify and rank-
N

ofger the speech characfgristics which had influenced their judgment.

The data indicated that (1) the students‘weré\in denera] agreement
) .

about how effective each of the speakers would be as a therapist

(either a counselor or speech therapist),‘and (2) the vocal character- . o
{
8

iétics associated with predictions of effectiveness were either & gobd

. . “
vocal stress pattern, a good speaking rate, good articulation, or a

combination of these factors.- . |

) . 1

~Sample instructions to re§gérch participants, rating scales, and- .

definitions of the speech characteristics to be rated are included in §
; ) 3

the appendix. ‘ : -
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oo INFLUENCE OF SPEECH CHARACTERISTICS _.
ON JUDGED "THERAPIST" EFFECTIVENESS -

4 A i} ¢
‘ : Purpose . o, ] -
. ,° A review of the literature,’e.g. (1) (2) (3) (8)-(5) (6) (7), indi-

cates that there has been considerable discussioh concernihg the manner -
in wh1ch the persona11ty of the counselor and the therapeutic conditions

: ‘prov1ded by the counse]or affect the counse11ng encounter These factors , 4£\j
may well be of primary 1mportance in a therapeut1c effort. However, it

- does not seem unreaeenable to assume that some physical characteristic
of the coun;e1or may also affect the c]ient's,perception of the éohnse]dr
and the counse11ng encounter, espec1a11y in the ear]y or formative stages
; of the re19t1onsh1p. Further, since a 1arge proport1on of 1nterv1ews

contain considerable verbal interaction,”it would not seem “unreasonable

to assume_that the speech characteristics of the counselor might well af-

<

fect both the ‘client's image of the counselor and the value- of the

counseling itself.

This paper reports the results of a study which was undertaken to-

examine whether the speech character1st1cs of an individual 1nf1uenced

-

students' percept1on of the "desirability" or "effectiveness" of the in-
dividual to serve as a counselor. The’\bjective of the study\was to

identify several aspects of.voeal behavior which appeared to be most in-
fluential in Shapihg co]]ege $tudents' judgment of how effective an \\; .

individual would be as a school counselor or a school spgech therapist.
‘/ -
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Procedure |
The précedure used in the research was to ask 20 ma]é counse]grg-
;in-tfaining at the University of.ATabama to tape-record:a 180-word ;
phonetically balanced reading passage.\The passage that was recorded
is shown in Appendix A. The students wéne not informed of the purposés
»0f the tape'recordjngs nor were they instruc&ed to .read in any particu]ar
manner. iJhe readers ranged in age from 29 to 50'years and‘;rprésented
several geographic’areas of the‘United States. ]

Ninety-six undergraduate. students from the University of Alabama *

AN
who were enrolled in either beginning speech courseg (n=48) or intro-

ductory education courses (n=48) participated in the research. . 1n

gehgra], the'sgudents'were agéed to listen t6 the recordings‘and,
considering the speech behavior of the speaker, preaict how effective ¢
ghey fe]t the speaker wou]d be as a school counselor or schqo] speech
therapist. More specifica11y,‘in order to Qeterm%ne Lhether the s$udents
tended to see certain voice.characteristics asiéeing désirab]e or un-
desiéab]e for either cthse]ors or Spéech theraéf?ts, 24 education students
and 24 speech students were asked to respond to each of the 20 fecordings
and 'to predict how effective they felt the réader (speaker) would be as a
schoo1,sbeecﬁ thé?épist and’the‘remainihg 24 education‘and 24 speech
student§.were asked to predict how effective’they felt each of the recorded

-

readers would be as a school counselor.

The students were instructed to listen to each speaker and to respond -
tolan instrument which had been constructed for use in this study. They
'résponded by indicating on a 7-point scale how effective they felt the

speaker would be as a counselor (or therapist), by raqk-ordering three of
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seven selected aspects of vocal behavior which had most influenced their
rating, and by providing an ppen-ended,response explaining what they

. had liked or disliked about the vocal characteristics which had influ-
enced their juaﬁment'of how e%ﬁective the speaker would be. The\seven
vocal characteristics which were to be considered b; the students were:
articulation, speak1ng rate, voice quality, stress pattern, loudness
1eve1, pitch Tlevel, and reg1ona1 accent.. Append1x B contains a sample
of the rating instruments, rat1ng 1nstruccions, and definitions of the

seven vocal characteristics. y

Data Analysis

‘Since one group of 48 students was asked to predict each of the 20
speaker's effectiveness as a school counselor and one group of 48 students
was asked to predict each of the speaker s effectiveness as a school
speech therap1st relative frequenc1es of the two groups ass1gn1ng "high"
ad "low" ratings to the d1fferent speakers were compqred. The com-
parisons were made by subjecting the relative frequehcies of .the two
groups which ‘had assigned either high oh low ratings to a chi-square test
of differences between proportions. The 20 comparisons produced only one
statistita11y significant difference between the two éhoups._ This may ‘
have been a chance difference, however, since the probabiffty of one
difference occurring by chance in 20 comparisons is relatively high.

It appears then that the two groups tended to egree with respect to their

judgment of a speaker's effectiveness (or 1neffect1veness) as either

a speech therapist or. a schoo] counse]or, i.e.y aLspeaker predicted by

one group of 48 students as being "high" in effectiveness as a speech
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therapist was predicted by the other group as being "high" in effective-
ness as a school counselor. /

For each of the twenty recordings, the data were also apa]yzed to
de;ermine if the proportion of the 48 students selected from the speech
courses who had predicted that a speaker would be either high or Tow in
effectiveness differed from the propoftionﬁaf the 48 students enrolled
in education‘courses who had givén similar predictions. yjhe 20 tests of

differences between proportions yielded no significant differences: This

statistical analysis indicated that individuals enrolled in education

courses and individuals enrolled in speech courses-tended %o agree in’

ﬁheir predictions of the,therapéut1c effectiveness (or desirabi]jty)

of the speakers. : |
The listeners' responses to the five speakers who had received the

highegi overall predictions of effectiveness and to the five speakers

who had received. the lowest overall predictions were examined in an

~attempt to idéntify the vocal ché;écteristi;s which seemed to be associatéd

with either high or Tow predictions of effectiveness. The examination

of the'péﬁficipqpts' responsés yielded the following information: .

| 1) For the five highest rated speakers there was strong (approxi-

mately 80%) agreement‘among"fﬁémstudents as to which speech

characteristics had influenced their ratings. Of.these five
speakers, four were described by the students as having a good
stress pattérn and good articulation. The other speaker was

dsscribed as ql;o having'a good stress pattern,'moderately good

articulation, and a good speaking rate.

. //L f : : 2 ‘ (4
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2) For the five sﬁeakers receiving the lowest overall ratings of
effectiveness, thEre was a similar level of agreement between
the groups of students with nédpect to the speech character-
istics of the speakers which had influenced their ratings.

-Of these five speakers, all five were described by the studeéts

as having a poor spédking rate and/or poor articulation.

t

~Summary apd Discussiémf

A review of-they1iterature indicated that while the}e had been
some agreement about.person@1{§y éharacteristics that seem to lend
themselves to promoting effective therapeutic éncounfg%s, there is o
‘1im{ted jnformatign about which speech chaﬁacteristic§'might influence

\\ the effectiveness of such encounters. Therefore, the research was

conducted in an attempt to determine whether certain voice character-
istics influenced entering college students' judgmenté of how effective
a speaker would beras either a school counselor or a school speech
therapist. ]

The analysis of the data indicated that there was strong agreement
among the students with respect to (1) their judgment of how effective
a-particular speaker would be'as a thefapist\(either as a schoof counselor

. or speech therapist), and (2) which speech characteristics influenced
their judgment. Thefg);és ggnera] agreement that théglactors which

influenced the students' predictions of whether a speaker would be either
. »

a relatively g?#ective or ineffective therapist were the quality of a
speaker's stress pattefn and either speaking rate or articulation.
}Q The research reported here has certain limitations, one of which is

lthat while the attempt was made to administer the recordings in a random

Ty

- 9




:
-6- .
.
. .
.

«

order, this can never be completely assured and some students may have

-

tended to rate a moderate]y good speakersy who had been preceded by one

or more poor speakers, as being very good. Another limitagion might be ) S

that certéin voice characteristicsfﬁay not be independent, e.g., the ~

characteristic of articulation may be more noticeable if a speaker

speaks at a relatively slow rate of speed. Eurther! students from

different geographic.areas may not agree on "desirable" speech character-

istics. ;4 *
While perhaps the greatesf limitation lies in the fact that the

students were §sked to perform the exceeding]y difficult task of pre-

dicting an Yndividua]'s‘effectiveness as a therépigt solely fro% hgaring

Vxhe individual read a rather short passage, the students responses

gfrong]y suggested that there are certain‘identifiqble speech chanacter;

Coe .istics that have an effect on judgments of how effective an individual

~¢wou1d be as a counse]or/therapist Undoubtedly, there are a variety df ®
factors existing in face to-face encounters- that would influence a

e
client's percept1on of the effectiveness of the counse]or, however, it

is quite possible that both counse]or/therap1st educators and practi-
tioners are underestifatihg the effect of speech character1st1cs on the

¢

therapeutic encounter, particularly initial encounters.

The research reported here can be considered as an exploratory

investigation of whether, and the extent to which, speech characteristics

of counselors migHt influence the client's image of. the effectiveness of
the counselor or tﬁerapist. The research is presented with the belief

that certain voice characteristics have an influence on the therapeutic

relationship, that there is some indication that "desirable" voice

ERIC 1u ’ '
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characteristics can be identified, and that the effect of counselors'

-

speech characteristics on the therapeutic relationship i;'sUfficient]y

important to warrant further consideration and invésfigationd

-

, . (U
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APPENDIX A

Arthur, The Young Rat

Once, a 'long time ago, there was a young rat named Arthur who cou]d
never make up his flighty mind. Whenever v1s swell friends used to ask him

to go out to play with them,he would only answer airily, "I don't know.'
e

He wou]dn t try to say yes, pr no either. He would always shrink from mak-

]

1ng a spec1f1c choice.
His proud Aunt Helen scolded him: “Now,/1ook"here,"dshe stated, "o
one is goiﬁg to aid or-care for you if you carry on 1ike this. You have no
mo}e'mind than a stray blade of grass." ’
That‘very night there was a big thundering crash and in the foggy
morning some zealous men--with twenty doys dnd gir]s--rqde up and 1ooked3
“closely at the fallen barn. One of them slipped back a broken board and
Saw a squashed young rat, qu1te dead half in and half out of his hole.
Thus, in the end the poor Sh1rker got h1s JUSt dues. 0ddly enough his

¢
Aunt Helen was glad. "I hate such oozy, 0ily sneaks," said she.
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Appendix B' . -

Q . B - . ‘
NAME ' ' SEX: M F (Circle ope)
BIRTHDATE -~~~ L -

-

CLASS STANDING: (CIRCLE ONE) Freshman  Sophomore  Junipr  Senior

MAJOR FIELD - MINOR
COURSE NAME AND NUMBER . : e

L

PLEASE DO NOT FPLL'IN THIS SPACE

Order Number . Date
Schoql X Task - T C
p _
=3
INSTRUCTIONS:

You are going to be 1istening to a number ofvtape-reco}ded ceadings

made by students tra1n1ng to be schoo] counselors On the basis of the
| person's speech behavior on the reading passage, you will be asked to pre- =~
dict how effective you think the reader would be as a school counselor.
Usehthe following scale to indicate your prediction of the reader's effec-
tiveness as a school counselor. CIRCLE THE SCALE POINT WHICH INDICATES

YOUR PREDICTION.

1 2 3 4 5 6 7

Not at all Moderately HighTy
effective effective Tt effective

We are 1nterested in knowing what aspects of a reader's speech behav1or

.nf]uence your ovet-all judgment of his effectiveness as a school counse]or

Therefore, we would like you to examine the 7 aspects of speech behavior
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below and decide which three contributed most to your prediction of the

reader's effectiveness as a school counselor.

Place the’ number 1 beside the factor which you %ee1 inf]uehced_your
rating most; place a g_bes{de the factor which you considered next in gm-
portance {n your predfcfion; and place a 3 bes%de the factor which ranked

third in your prediction ofithe reader's effectiveness as a school coun-

"selor. We are aware that several of the behaviors listed might have -

-

’

1nf1ue3?éd your rating, butip]éase rank order only the three most impor- .f

tant fdctors in your rating. . - 5?

4

For the three aspects you have indicated as being.most inf]uentia]ﬁ
inAyour prediction, above, check the column next:to the factor which calls
updn you to indicate whethér the féctor affected you favOrably or unfavor-
ably.. Then, in the space prowided, write a brief statement telling in your

own wo;ds what you liked or disliked about the aspect of speech you ranked

as 1, 2, or 3. | ' ' %
An example is given below: )
Speaker Number 4 . B K )
1 4 3 4 5 6 7
Not at all = Moderately Highly
effective effective effective
Rank Aspect Favorable Unfavorable Comments
3 Articulation | = X <0 Made his sounds very
clearly. Easy to .
understand.
2 . Speakihg rate X - Talked nice and slow.
’ Easy to keep up with
him.
Voice qya]i;x'

(sample rating sheet continued on next page)

14
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Rank Aspect Favorable Unfa&orab]e Comments -

stress pattern |- o ' e ‘
. ] Loudness level . X_ Talked too loud.
B N . L Sounded like he was
' ' . ‘ yelling.
Pitch,level / '

-

.Regional dialect
or accent

Sd that you may have a clear understanding of what each aspect of speech

A you are asked to consider means; we have provided the following defini-

E:

tions. Please feel free to refer to the definitions when you are rank

ordering the three aspects which you felfuﬁosi influenced your judgment

»

of the speaker's effegtiveness as a school ‘counselor.

-

1. Articulation - refers to how a person produced the sounds in a

word. For example, a-person who gajs-&ﬂi;ﬂﬁer for sister is
- \ misarticulating the §_sound{ if he says wed for red, he is mis-
X. articulating ‘the r sound. Good articulation involves saying all :
X (Bffthe sounds necessary in a word without omitting, distorting -
or substituting any of the §ounds.
2. Speaking rate - refers to how rapidly or slowly a person talks

PR ¢

most of the time.

3. Voice quality - is the feature of one's voice that makes it

possible to tell one person from another. This is what makes
it possible, for example, to recognize a friend's voice on the
telephone. Some kinds of voice quality which are considered
abnormal have been called mbréathy" (such as that of Marilyn
Monroe or Jayne Mansfie]&), "hoarse," "too nasal", "not nasal

enough" (as a person might sound when he has a head cold),

\)“ - ' i 1r

)
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*“harsh"; etc.

4. Stress pattern - this.feature lends interest and emphasis to what

P ¢
the speaker says. It refers to how the person raises or lowers

w2
0 his voice tones or changes his loudness or Tate on certain syl-

Lo
Ak

' R lables or words, so you understand what the speaker means. A
speakér's stress pattern can tell &6u whether he is making a

" statement, asking'é question, or making én exc]amation.. It can\

. . also tell you how thedfpeaggr feels ab;Qt what he's saying -

(excited,'disgusled; happy,.neutral,»angry, sad, etp.).

5. Loudness level - refers to how easy or ‘difficult it is for the

-
average listeher to hear what the speaker is saying.
. . " . { . .
_ N 6. Pitch level - refers to the highness or lowness of the tones the
& speaker most often uses. For examp]é, most women speak aé)highek'

3

- N ' N N .
pitch levels than men, but -some women speak higher or Tower than

v ?
other women; the same thing is true for men. He ; ’

7. Regional dialect or accent - refers to differences in vocal be-

havior that are common to certain parts of a state or region of -
the country. For example, in the Southern states, some people
are said to.have a "Southern drawl or accent" while in New

England, people speak with a "nasal twang" (such as the way

President John Kennedy spoke). .o %{
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Speaker Number

1 - 3 4 5 * 6 7
“Not at all Moderately . Highly
effective * effective o effective

L ’ ’

ﬁank Aspect . Favorable Unfavorable Comments

Articulation

«

s
3

Speaking
rate

S (7
. T
" Voice ‘

quality | - i

Stress
pattern

. Loudness IS ‘ Toe
’ level :

Pitch
level

Regional
dialect or
accent




