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v

. The Ohio Satellite began with thie purpose of infusing the public schools with an awareness bf the need for,

and the structuring of, a fully~functi0nihg guidance program. This. notion was-first presented in a proposal
dealing with principal-counselor teams. With the advent of the EPDA Center-Satellite idea, the Ohio Satellite

~ broadened the first-concept, Retained was the notion of guidance as a total institutional function in schools
"with teaming as a viable chanige and problem solving process. The latter concept was further defined, how- .

ever,.and became a2 model for collabarative decision-making.

A third concept was added to this original and now expanded intent. A package was dcvel_bped for the RN
. recruitment and preparatiom of students, particularly minority group members, as “new prpfessionals” to ‘

work in Black urban settings. If schools do, in fact, begin to operationalize guidance as a total function; a

new breed of counselors is needed. Such a counselor would be capable of initiating and sustaining commitment

and action consistent with the actions required by the total educational.community: Clearly, certain modifica-

tions of the tra/ditiopal counselor education program were necessary to the creation of this “new professional.”
In working toward this goal, the Ohio Satellite operated in three directions: - ‘

1. Seeking to improve and update the counselor education program at Ohio State University: ¢ co
~ 2. Operationalizing a collaborative decision-making model in relation to a fully-functioning‘guidance program
3. Developing a process for assisting the faculties of target schools in using the ““teaming” model within
daily operations ’ . S . : )

* Counselor education devclopment took many forms. Firgt; a formal prdgr'am was needed. Tt included the
‘basic core program of the traditional guidance counselor and added four-coutses which were felt to be

&

~ ‘necessary for the development of a new pupil personnel specialist. All Ohio Satellite couniselor trainees. ., «: s T
* enrolled in a continudus field expérience. Here cach candidate gained an opportunity. to:test theory and ad-*

" just to the prattical stréngths and weaknesses inherent in applying that theory. Many of these experiences were:

- designed to i

-~ desig crease awareness and skills in the-areas.of .counseling Black youth, using the collaborative
7 décistian miptled and -itilizing all resources in 2 community for program development and implementation.

The Satellite staff; in addition, took the lead in.designing a strategy to gain acceptance of a Parallel Exper-

"'ieane Program (PEP) for graduate studies. Thef goal was to cstablish a policy whereby valuable work exper-
-~ iences and informal educa.ti{;n could be used in lieu of a traditional baccalaureate degree for admission to the A’

N

l"Pl?.S:master’-s dégree program. Although endotrsed by-the Satellite, the proposal did not gain enough general
“'support to be adopted by the university as a standardized policy. ' .

’ . L. - - - - . . . . . . ’ r ' . g ’
The second direction, operationalizing collaborative decision-making, took the form of a modeling process.

" An effort was made by 'the Satellite Advisory Committee to serve as-collaborative decision-making guides.

Ideas and concepts in the collaborative model were tested in a flexible fashion. After the initial problems -
associated with entry by the Ohio Satellite staff into the host school system; rapid and profound movement -

. occurred. Team leaders were identificd and trained; needs assessments were, conducted; workshops were held"

with university, State Department of Education; and dmmunity: personnel as facilitators; and problem

" solying teams were activated. o -

The Satellite co-directors worked closely with the faculties of ‘target schools in"the developmentv and initia-

~-tion of the collabc‘)rative'rri‘pdel, and principals were encouraged to Become active leaders in the actions. Con-
. tinuous intervention by the PPS Program took place for two and one-half years with a deliberate breaking
- off of direct support in the last half of the third year in order tS dctermine if a self-sustaining process had
"-been accomplished. This design for assisting public school faculties toward 'acceptance of the collaborative

. decision model was the Satellite’s most successful effort.

. specifically for Satellite counselor trainees have been proposed as regular course offerings by the College of
" Education. Finally, the College of Education as a whole has reached a decision to-begin to.support urban

‘model as a basis for planned change and problem solving.

. : r'Y . . .
‘Most Obuvious Successes e St

The Ohio Satellite did establish a demonstration site for testing and operationalizing guidance as an institu-
tional function in & public school setting. Teachers, administratots, students, and community all participated
in assisting in the growth and development of one another as human beings with a stake in the quality of
education. in the schools. This demonstration site also positively exhibits the use of a collaborative decision

.~

The Ohio Satellite staff developed a field experience program which gained the acceptance of those respon-
sible for the Gounselor Education Program at Ohio State University. Two of the four courses developed ’

education as an area of study withih its offerings. . '

) . O ) ) . L 2 . :
y N ] » o » A o ) ‘. e
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~ decision-making model for problem solvmg

ThC’Ohxo Satellite has m,deed produced a'set of counselors who are: (a) capable of i mmatmg and sustaining
a commitment to guidance as an institutional furiction; and (b) able to’ use the tcaming or collaboratlve
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R ’ . The Dynamlc lnteractron of the
‘ Ohio Satcllltc Educatlonal Communlty

Introduc!zon ' ' i S ‘ ' ’
 Today’s world is full of static solutlons to dynamlc problems. Each solution to a problem whether adcquate

. or inadequate, ra;scs a host of new questions and often more problems. Success in education and ultimately

“in society requires finding of new ways to solve problems cooperatively. l'radltlona]ly, we have been committed ,

toindividualistic approaches ‘Current problemg, however, necessitaté team approaches. . e
Every student preparing to be an educator ccztmually hears the need for his involvernent with the commumty A

Indeed, few other concepts receive greater emphasis than this plea for school- commumty intéraction. Some- Yo

where, however, between the classroom and the practicing professnon this universally proclaimed axiom

becomes lost in 'the shuffle. The Oliio Satellite attempted to use “working together” to solve problems. It .’

chose * educatlonal communlty teaming”’ as the gundlng construct for changing the educational commumty

“

A -
H

What is Educatlonal Community Teaming? ° ' e ; ' e .
- The concept of the elucational community is a way of organizing disciplines, lnstltutlons systems services, *
. community resources, and people around the educational needs of a constellation of peoplg: Tt assumes that
educational needs and‘problems can be dealt with more effectively by means of a colléctiVe approach; more-
over, institutions and systems will themselves derive bencefit from such coliaboration; Broader ownership of
problems will allow a broader base for decision making, and collective input and reclprocal learning through
the centralized utilization of resources will'result in greater rewards for parti ifants in the process. - ,
These assumptions promote the notion that educational systems are fqr-4l] those who interact within that
sphere rather than merely for “kids.”” Moreover, the “we learwodel :eliminates the need for power bases,
institutional boundarlcs or oganizational h|erarch|es Power i is acquircd and decisions made as.d result of
functional relatlonshrps - ? ' : :
Thus, the educational communlty utilizes the mtcractlon of cOmpctcncles &rgamzatlons dlSClpllnCS and
individuals,in order to achieve goals, rather than workmg through separate mstltutlonal hierarchical, dis- .
ciplined, or similar approaches which result in‘resource “duplication, - :
" The educational community includes all those groups which influence the educational growth and develop-
- ment-of individuals (adults and youth) within a geographic area. Although the make-up of an educational
“community may vary from one lo¢ation to another, the partncnpants generally consist of the following:
' 1. Community (parents and students) : R : ' Ve
.+ * . 2. Public school {tcachers and administration) L : . !
' 3. University: personnel
4. State Department personnel , :
5. Business and industry representatives - : .
The ‘educational community provides the opportunity for systems to be open'in terms of influence, program, .
“decisions, and function. The goal then, was for the Ohio Satellite to attempt to cut across instisutional
bureaucratic lines and to change traditional decision-making procedures. This could be done if it sought the
"formation of units or “teams” comprised of persons affécted by the educational venture. Thus, the educatlonal
community became the core around which the teaming’ process was developed ' “ , -

' The Educational Community ‘ ' L ’ .

The educational community utilized several baslc theorctlcal conccpts as 1dcnt|f1cd by Rogcr Hieémstra in
Thg Educative Community (p: 16).

1. A specific recognizable geographic settmg in whlch a group of pcople reslde—-a hlgh school attendance
-area - e

2.A recogmtlon of the shared intimate and personal relatlonshlps built around mterdcpendence of primary

_ social groups in the high school attendance area (families, churches and social groups)

3. Consideration for the logical and, formally contracted relationships among pcople who appear to be
_independent-of each other (teachers, counselors, administrators, parents, etc.)

4. Utilization of ‘the associations of mdlvnduals to other individuals within the high school attendance area*
(parent to parent, studént to student, ‘student to parent, etc. '

5. Incorporation of the relationship of each individual to another individual, or group, based prlmanly on .
group membership affiliation (Educatlon Assoclatlon Pnnclpal s Allrance Personnel and Guidance Associa- '
tion, etc) : , 0 C

’
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. ‘:'.""HIStOTy . t . s o ST .
~ The original premise for the Ohio Satelllte was the need for better understandmg betwecn counselors and

principals. It was observed that principals and counselors did not work together in ways which-enabled
students and others to experience a maximally effective and efficient guidance program. ‘Téaming as a
procegs was identified.as a way of changing a guidance program from a reactive, crisis-oriented one to a_

. proactive, preventive, and developmcntal guidance-system. \
- The Ohio Satellite had its origin in theFaculty of Special Services, the Ohio Stdtc University. Very carrly,m
-~ its conceptualization, the Columbus and Cincinnati Public Schools agreed to become active participants.

x Thc specific public sthools withinthe two" systems which’ werc Jdcnufled for the target thrusts were:
‘ Cincinnati Public Schools
-Parhen Elementary T
: Sawyer Junior High
o Withorow Senior High '

2. Columbus Public Schools
~ Gladstone Elementary
| . Linmoor Junijor High '
N Linden McKinley High - : - :
-~ The schools identified provided settings which were not then experiencing crises (”i ¢., active school dis- -
" ruption) as well as some settings which were experiencing tremendous difficulty in thls regard. It was be-
.~ lieved that two contrastmg settmgs would enable us to test the proposed program. . .

»

v

Pl
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Intentions - “ .
In order to provndc the conditions. for effective gundance services (pupil personnel specialist scrvnccs) to
students and others within target schools, several aims emerged as having high priority. It was intended that
(1) the Ohio Satelllte would develop a fleld based demonstration site for a counselor education instructional
program. This site would provide opportumtles for testing competencies under supervision over extended time
~ periods. (2) Guidance would be viewed as an institutional function within cach school bunldmg. (3) Problem
. solving and conflict resolution techniques would become a process accepted and practiced-to ‘maximize re--

sources which focus onlcarning by students. (4) Four courses would be developed for the purpose of training-
: counselors to perform more cffectlvely in urban schools.

Y

- . -

« Rationale - = . ‘ N : :

By 1969, it became obv1ous that counselors and prmcnpals were not working effectively together in carry
ing out_the guidance function. Discussions with counselors and principals revealed that there were two major
causes for floundcrmg guidance programs. First, the counselors and principals seemed unclear about their )
respective roles in the gu}dance program. Second, the lack of such role clarity resulted in the misidentification 7
and inappropriate utili#tion of guidance compl:tencnes within the school.'These inadequacies were reflected in -
common attitudes and complaints of counselors, administrators, parents, students; and teachers. Our findings
suggested the following: - "~ . .

. 1. Counsclors complained that: ’ o - :
«a. They did not wish to be “dlsc1plmed” by administrators. o
b. There was too much paper work to be done. e . ' ' R
c. They did not wish to be used as substitute teachers. - '
d. Frequent testing of students left inadequate time for intérpretation of the results. ' .
2. Administrators complained that: . -
a. CounSelors were excessively concerned with student welfarc and rlghts o
b. Counselors failed to produce ‘‘anything concrete.” .
“c. Counselors frequently chose not to be a part of the cldmlmstratlve team ’
“ . 3. Parents complained that:
a. Counselors ; are only interested in college bound students. :
'b. Gounselors fail to provide adequate gundance information to studcnts s
, c.. Administrators are only interested in runmng a “smooth ship.” .
C 4. Students complained that: . ‘
a. Counselors are always unavailable. - .
b. Counselors only served “‘good”’ kids.
5. Teachers complalned that:-
‘ a. Coungglors sit in their offices and ““loaf all day.”
- . b C0un§9rs often interrupt classes by sending for students whenever they wish. .
’ c. Counselors do little or nothing for the student who is referred. - -

. A ) . . . Y . \




As a result of such compldinfs it became evident that there was a lack of communication in the schools about
the true operational function of guidance. The eommunication gap between the prmcnpdl as the primary leader
in the school and the counselor as leader of the guidance program seemed to be particularly damaging.

Thosc PPS professionals involved in drafting the program cxprcsscd thcnr concerns from the point of. vncw of ™
professnond] integrity.’ . ' :

The school guidance programs were niot provndmg adequatc services to most students. : .
“There seemed to be little Undcrstandlng of the manner in which students, school staff members and
parents could assist in the development and lmplcmentatlic;/nﬁdf a comprchensive guidance program.

# Most teachers, administrators and parents appeared ¢ unawarc that they could derive persorfal
benefits from a comprehensive guidance program. - -

* There was a need to destroy the cxnstlng notion that counsellng was the only service provided by the
gulddncc programs. . .

* Counselor preparation programs were,needed to assist trainees in developing th¢ compctcncnes ‘needed in
counseling coordination and consultation in prcdommdntly Black schools. '

As a result of the complaints voiced on the one hand and professional concerns on thc other; the idea of a
demonstration program was conééived. A three-year demonstration program might serve to provide a climate
of readingss hy develSping at least one school with a self-sustaining guidance program. Moreover, after three
years the counselos-education faculty of the university might be rcceptive to program alterations that would
 reflect the needs of urban schools. It was proposed that such a demonstration program would focus on:

1. Improving the communications among school staff members with regard to the Pupil Personnel Service

Program ~

2. ‘Lmklng the initial ‘preparation of counsclor trainees with that of mid-career development programs for

counselors in the field . : .

3: Identifying and developing procedures for teaching competencxes and understandings which are needed
by counselors who wish to work effectively in urban Black settings

4. Urging the adoption of these competencics as part of the counsclor preparation program

The expected outcomes of such a program covered a wide range of concerris—from individual growth to
broad-based institutionalization. However, everyone involved agreed on the desirability of these outcomes:

(1) The counselor educatlon program at the Ohlo,Statc University would seek to prepare counsclors or pupil

personnel specialists as ‘new professiongls’ to work in"Black urban schools. (2) Sevéral Black urban schools

would hav¢ stalfs whose inter- and iritrapersonal skills would enable them to,be more cffcctlve in workmg
.7+ with,students. (3) More parents in the target schools would fecl secure in initiating positive interventions in
the target schools. (4) Several counselor educators would become more community-base oriented in their |
approaches to counselor training. (5) More Black persons would be recruited and prepared as pupil personncl
specialists. -/ '

‘What could all this mean? It could mean that intervention would take place at several levels of the pupll
personnel or gunddncc systems. Suclr intervention Could result in important changes in the total functlonlng
- of the guidance system—changes which could result in the feeling that schools bélong-to the community in
which they exist. In turn, members of the community could learn’to view the State Department of Instruction,
the scha}c\)l corporatlon and the university as a resource consortium ready to help ,thup dcfme and mect their
nceds




. , o CHAPTER 11
) o ' ) Action ‘ _ ¢ ) .
, : ' =~ The Ohio Satellite—A Design for Change ' ;

The Ohio State University agreed to participate in the Midwest Cénter Satellite EPDA venture because the
principal guidelines of that (EPDA) program were compatible with the fundamental mission.of the university.
The goal of creating a guidance and counseling program to effect change within individual schools and school
districts, utilizing active involvement of a wide span of community resources, was-certainly a goal shared by

the program and EPDA. :

©

Goals and Objectives
° The following is a statement of the EPDA ratlona.lc and goals

'

o EPDA RATIONALE - : ’ -
' Thc:followlng statement of (oall has been taken from the program guldcllncn provtded by the Uniu:d States Office, of l',dincatlon.

. Educational Professions Development Act, Pupil Personnel Services branch for *71-'72 and *72-'73. Thus these objectives are adapted
for the Center-Satellite programs.

.
A. The undergirding objective of lhc Educational Professions Dcvclopmcnt Act-Pupil Personnel Services Program—as with all |

programs in the Bureau of Educational Personnel Development—is to help i lmprovc the quality of education of low-income, low- =~
achieving students and contribute to lnlorming immutiom at all levels of the necds of these people. The preparation and training of
new professionals who in turn teach others in the new interprofessional model is the major meads by which this mec accomplished.
The more specific goals, therefore, are:

1. To improve the qualifications of the trainers and supervisors who are committcd to- thc preparation of the new profcnioml-

2. . To train new professionals i to develop programs which: .

a. Conuain collaborative planning and evaluative arrangements among the university, school, State DCpanmcnt of Public In-
struction, and Telated communities and community agencies : %

b. Train the new professionals to train other members of the cdumtloml community to function togecther as a team

c. Design, implement and evaluate new professionals’ training programs which are approgriate for low:income area schools

. 3. To recruit and train minority group persons a¥trainers 'who will prepare the new professional
[4 4. To bring lbout both in the institution which prepares new professionals and in the systems where they function, organizational
: changc whiéh will facilitate achieving the concept of a collaborative cducatloml community for meeting the goals stated above

The abovc-u&ed goals are further reinforced by statements from the Educational Professions Devclopmcnt Act-Pupil Personnel

Services Programs. . . v
5. Pupll Personnel Service workcn ihould not continuc to work only in their uadition‘al specialist ucal such as assigning assegsment .
s to school psychologists, vocational g e to ¢ lors, health scrvice to nurses, and community services to social workers. |
- 6. The new professional specialist ought to be concerned with and compctcnt to deal with a varigcy of nccdl felt by the tcachcu.

students, community and system while working with other specialists. ) - . .

B. The new professional should use a developmental and preventive model for human growth and development.
C. Role changes of Pupil Personnel Workers should be rccomtrucu:d by focusing on the actual behavior of the pupil pcuonncl

° worker rather than his profcnlonal title, affiliation, or position.
D. The cultural gap must be bridgcd between students, profcmdmll md/or pm—profc;nﬁ)ml- who are educationally or culturally
different.

. o

After a critical review and anajysns of the EPDA rationalc in conjunction with the broadly defined needs
“of each satellite, the Midwest Center developed thcgfollowmg objectives whlch were approved in theirs
present form’ by each satellite. The agreed upon terminal objectives were:

~ MIDWEST CENTER TERMINAL OBJECI’lVES * .
l. Alteration of the training programs in universities which prepare pupll personnel workers in order to influ,;nce the changing of -
pupil presonnel services offered at the school level 4
LA To have each satellite prepare a‘prospective new degree program or specialization which could be adopted in its university,
which would qaalify as a training program for the “new professional’ as defined in the EPDA rationale
. b. To have cxgerimcnul or pllot courses dcv:fopcd by the satellite staff which logically relate to the EPDA ntlomle lnd have
been proven effective in teaching the skills, concepts and attitudes the courses seek to provide
c. To have each satellite dcvclop pilot courses of instruction which are closcly rclau:d to the practical problems that face inner-
city schools -
d. To have the university component of each satellite incorporate into its prclent dcgrce program s coune that deals with-
« cultural awareness, decision making and planned system change
e. To have the State Department of Public Instruction (SEA) adopt the rcquircnicnt that a course that deals with cultural ’
awareness, planned system change-and data-based decision making be rc(imrcd for ccrtifimtion in PPS md Schobl! Social
Work for inneg-city work :
f. To have each satellite be able to support thc decision it has made with valid dau to have it secure evidence of the results it
has achieved and evidence of the effectivencss of its strategics

PAruntext provided oy enic [l




services to eo‘n-umeu in schools, by:

¢ a. " Utilizing organizational development and orpnlzationxl belnvlor N
\___,ovlding consultation thegry and practice : i
. -Urging community’ development ) E . : e :

- Diagnosing learning difficulties and theu' causcs d o =

. Aiding definition and remediation. of communlutlon drfﬁcultlel ’ '

vApplymg of accouqtability and evaluation procedurel ) i B -

' 'Demomtrating nweptance and opmtlonahudon ol the educationll commumty coneept (lchool-c 'mmunlty-unlveuity-lute T N
"department) - . , L Lo
Conunuing needs assessment for adzpting both trainlng and u.'rvieel Ll e
Learning about and implementing programs to focus on cultural and developmental differences

. Initiating multi-level and multr-dhcipllne tn.lnlng conccpu i

2 e é:i\e F"

- E
Ohlo Satellite Goals and ObJCCthCS L L L~ ' : - ‘
, Inltlally, two goals were most promment in the minds of the Ohio Satelllte personnel however, both were
Vlewed as.experimental in.nature. The thrust of the Ohio State Satellite was one of change: rlentatlon toward
programs at both the un1vers1ty ‘and local school levels. The goal for the first three years wis: to create a self-
-« sustaining local school district.demonstration site, the purpose of which was to exhibit the gurdance function -
as a viablé institutional practice and construct. Such institutionalization throughout an entlre school district
. was not easrly attainable. The staff of the,Ohio. Satellite therefore chose to consider a single educatlonaJ
: communlty as its target. Our intent was to’ select one school to ‘interface with Pl‘OjCCt efforts toward attain- .
ment of this goal - . v %
. A second goal was to create a consciousness within the Faculty of Guldance and Counselmg Program of the .
Oth State- Unlverslty such-that pnnc1pal faculty members would recognize the necessity-for'a new guidance
' a.nd' counselmg preparatlon progra.m-—one whrch would be accommodatmg to gu1dance as an mstructlonaJ

'

functlon . . Lo
Atta.mment of these goaJs entalled the accompllshment of a SCl‘lCS of program ObjCCthCS Spec1f1cally, these '
Cwere: T : /- :

1. Creatlon of a gu1dance and counselmg program at the unrverslty ‘level whlch could be con31dered an
- “alternative to the normal experience sequence leading to the Master of Arts degree Such an alterndtive would
L nonetheless sdtxsfy the. requirements of the degree, - .. .- - ‘
. *2.” Entrdnce into an agréement with an urban schoel system wh1ch would requlre students in the new -
\/ " .-prégram to practlcc and demonstrate the1r skllls whrle in trammg Such f1eld experlence or practlcum would-
Parallel course requlrcments i £ : R : L
3. Development of courses to supplement those offered in the usuaJ gurdance and counselmg program Such
o courses would consider the unique needs and rd‘les ofithe new _counselor and would include information.and »
- experlence concernmg counselmg with Black students organuatlonal development program plannmg, and - -
= evaluatlon ' :
4. Expllcatlon of the notion and 1deals of teammg as an: approach to problem 1dent1f1catlon and resolutlon :
"Such explication would- represent an alternative which céuld be selected for trial. ’
& 5. Acceptance by the community of at least-bne school in which the Ohio Satelllte could demonstrate the
R 1mplementatlon of “teaming.” The Project would assist the faculty of that school i in 1n1t1at?ng a teammg approach
' Wthh could maintain and: susta.m the gu1dance functlon of the ‘total school: ~ .7 .- .
6. Recruitment of youth mterested in and motivated:to- partlclpate ina graduate program whlch was exper- .
1mental in naturf but from which a degree cotild be earned. Appllcants would be required to meet the standards
“established by the Graduate School of the Ohio State Unlverslty Participation also required a'‘commitment to -
achieving and mastenng a more mtenslve program than that demanded by the usuaJ guldance "and counselmg
- . . . . . : . . . o . -
program. " L T N
Prmczpal Cooperatmg Inst:tutzons v ' ‘ ‘ '

"Thg Ohio Satellite Project was admmlstratlvely posmoned w1th1n the’ Faculty of Spec1aJ Services of the
College of Educatlom (FSS), the Ohio State:University. The authors of the project were membérs of the FS3.
~The cooperatmg local school districts were located in Columbus and Cmcmnatl, Ohio. These two systems

_-each provided access to one elementary,.one junior high, and one senior high-school. All levels.of public -
“school faculty and staff were available to the: Project personnel. through this relatlonshxp Addmonally,
* effort would be made to engage the participation of the local communities‘involved.’ .
Both the Satelllte and the partlclpatmg school systems concurred in the need to seek the declslon of the ,
‘ Ohro Depa.rtment of Education as a partner in this effort. of change. Such mvolvement was espec1ally necessary
-+ to assist in issues related to certlflcatxon whlch mlght anse - : v :

-




*posed of representatives from all participating groups engaged-in the Ohio Satellite operation—the Ohio State

- A"Chfonologica'l Review‘ofMajo;r Program Activities : o -

. of ownership and responsibilityto the attainment of Project goals. The use of teamingappeared to be the

T/ ’ o ' : » : : : o ’

v

The network of cooperation which comprised the effort of the Ohio Satellite was fiscally and organization-
ally linked with the Midwest Center for Development of Pupil Personnel Service Programs. This center was
~ located within the School of Education of Indiana University, Bloomington, Indiana. The Midwest Center
.-also included satellites at: _ o ’ - :

_ 1. The University‘of Illinois, Urbana and eight school districts - . ' _ _
2. The University of Illinois, Chicago Cirgle and the Chicago Public Schools o : ’
- 8. Indiana University Nerthwest and the Gary Public Schools - e

4. Indiana University—Bloomington and the Indianapolis Public Schools R .

5. 'f‘ht_a Louisville Public Schools and.the,U,niversﬂty\of Louisville S ' . -

Administrative Structure of the Ohio Satellite o
- The program was administered by co-directors, a community liaison person and students working toward

" Master of Arts degrees in pupil personnel services. There were five students during the first ycar, three during
- the secord, and two during the third year. e o L v o
" It should benoted that the co-directors held by chbice other full-time positions throughout thelife of
the project. The person who served as a community liaison was also a student. These leaders were expected to
devote approximately one-fourth of their time to the Project. In retrospect, it appears that this time allot-
ment was.insufficient to adequately accomplish the full range of objectives specified. It should be stressed
many timés over.that a change-oriented effort of this magnitude requires a full time professional staff of
several persons. ' '

According to federal regﬁlatizz(fof use of EPDA funds, and the guidelines issued by the Midwest Cenfér,

-~

“each satellite was permitted somfe latitude in establishing its own mechanism for decision making. The Ohio
" Satellite, attempting as it was to'weld a pluralistic group into a more singular focus unit, chose to organize an
Advisory Committee for its purpose. This approach was considered the most efficient if decisions-were to
* reflect the diversity associated with participation by two public school systems, the local and state education -
agenties, and the university. =~ o ' e . o o
_Each school district organized and maintained its own communitytask force. These task forces were

. d «

charged with identifying and articulating issues arid problems to the Advisory Committee, which was com-

University, Ohio Department of Education, each of the local school districts, counselor trainees, and persons
“from the local school cémmunity. The Project co-directors were also members of the Advisory Committee.
© Tisk force reports to the committee were made at monthly meetings. Thereafter, priorities for problem-
resolutions were set, activities designed, implemented, and evaluated for their effectiveness. Co-directors of
the project were usually charged by the committee to assume responsibility for implementation and evalua-
tion of activities. Critical decisions were thus made by the committce though the management of those ‘
‘decisions was usually the resporisibility of the Project co-directors. Finally, Center-Satellite communications
were usually transmitted from Center fo co-directors to the committee and vice versa. :
. :

A

. v . . ) :
- Activities undertaken by Project staff fell’primarily within three areas—project administration, development
" and maintenance of the Higher Education Pupil Personnel Specialist Program, and the development and
"-maintenance of a program in the local schools which would implement guidance as an institutional function’
-of the school. o : . . o
The first major administrative task was to create an Advisory Committee which would itself incorporate
'the principles of ‘teaming. The effort of the Project staff was to create in the minds of all participants a seénse

method most appropriate to attaining this end. Considerable practice in the new decision-making process was
needed, but the desired sense of cooperation among all participants did occur. - '

“Informally during the second year and formally during the third year, Project staff attempted to‘initiate
change in the requirements for admission to graduate programs. The focus was on legitimizing valuable work, _.
leadership, and volunteer experiences as appropriate entrance credentials to Master of Arts degree programs
‘in guidance. This effort was referred to in'the project as the Parallel Expefience Program (PEP). Much effort -

“was expended on this portion of the project, and two potential candidates were enrolled. The Graduate
Corqmitteé of the College, however; eventually voted against initiation of such a program. . '

. Pdur experimental courses were developed. Two of these were accepted as permanent course offerings by . .
the Collége. Continuous field experiences for the new counselor trainee were also implemented: This field
experience utilized opportunities within the College as well as target school systems. The success of this

- effort was evidenced by the intention of the Faculty of Special Services to-consider incorporation of con-. -
« tinuous field experiences in its present guidance and counseling requirements. Finally, the total curriculum




B “facing the Linden schools. It also produced a group of 'school-based professionals trained as team leaders.

“for the new professional necessitated the development of specialized course offerings,in the development of

" -inquiry skills, as well as program planning, community organization, and techniques for counseling in Black

. ‘settings. While these experiences were achieved within the limits 4f course hours required for the Master of - .

" Arts defree in Guidance and Counseling, these new candidates also enjoyed a preparation tailor-made to their .

unique/ needs. Lo T : L s - .

~ Master’s degree pupil personnel trainees were required to experience  field practicum in the target schools.

They became involved in a wide range of school and community activitics, working with the Advisory

~Committee, Educational Task Force, and téam leaders. They also served as assistants in many. of theprograms,
"including the community and evening schodl. They received a broad experience in program planning, research,
coordination, counseling, administration, community organization, and human relations. They also served as )

\ consultants and advisors at many levels 6f program operation. This unique multiple experience proved to be

% a useful model for the-training of pupil personnel specialists. o, ) o

_.The merger of Adult Education, Guidance and Counseling, and Studént Personnel Services reflécts an ad-

ministrative arrangement which resulted in ‘tlgFacult'y'of Special Services. The new chairman, of this faculty

was the first year co-director of the Ohio Satellite. His goal was to create a new-faculty on pdper as well as in

spirit. Moreover, he wanted to enjoin this faculty to create a program which would bridge the objectives

of all three areas, but would reduce the degree of overlap in former mission statements and coursc objcctives. i( '..-_A o

‘Realizing that teaniing could accomplish his objectives, he sought the energy of the Ohio Satellite to assist -
this effort. C o I ' B
The Satellite responded because they were offered an opportunity to initiate change in the Guidance and
Coupseling program. An opportunity to bring about a significant change in the approach to educating guidance
coungselors could not be ignored. . . T : IR '
w v'}cingv with a special faculty committed at first and then with the entire faculty at a faculty retreat, a new
progrm mission began to emerge. This new mission was translated into a possible competency-based curric- -
ulum &xperience. The faculty, howéver, was not as prepared for the new thrust to the degree as its chairman
“or the pecial committee had thought. Faculty members.did not accept the new plan, and no compromises were
- offered. No effort has been extended since that time by this faculty. Adult Education, then-a part of that
faculty, has since been moved to the Faculty of Vocational Technical Education. Project efforts did not
- cease, however, but simply changed directions. ¢ , B , a
While this effort was unfolding, an interim dean was appointed to the College of Education. The College
Senate also began to develop a college-wide program of urban teacher education, the committee for which ‘

-~ was chaired by a Satellite co-director. This presented a new opportunity for the Project to join with urban "

" education advocates to try to effect change or new dircction’in the College preparatory programs. This
effort was not in vain; in,February;, 1974, an Urban Education Program was initiated using the teaming
model. Eleven faculties have representatives now on the Urban Education Advisory Board, the policy making
- body of the program. , o - : ' ' S . _
Although the Ohio Satellite was not responsible for motivating or initiating any of these actions, it was an
~ ‘energy sourceicommitted toward an urban education philOsophy.'T_hc,thnd Satellite also represented a visible
- process which utilized the openscollaborative model for action. Until this time, projects such as the Ohio
Satellite Pupil Personnel Services Project and the Black Education Program had stood alone in their attempt
to implement parallel efforts based on common intents. o : Co : .
A third major category of activities. launched by the Ohio Satellite were those dealing with the local school
“districts and their communities: In order to effect change, the Project required entry into schools and their .

" neighberhoods. Project staff stood ready to assist in problem identification and resolution through the use . .-

of the teaming or collaborative model proéess. However-ayillingness to receive such assistance did not
-readily surface. o S S C - L ‘
Due to student disruption at the Columbus target.senior highj school during.the spring prior to the initia-
“tion of the Satellite Project, much concern had been expressed in the Linden area over educational issues.
' Many Project activities, therefore, focused on this high school. Monthly meetings were held with the principal
in order to convince an admitted “bureaucratic administrator” to change his perception of the collaboration’
- model. A change was obviously needed at this level if any intervention was to come about.

- During thé metamorphic period at.the school, the Project Advisory Committee assisted an Educational Task
~ Force in_planning and implementing two workshops for Linden area parents and teachers. These efforts
“showed fruition when the senior. high principal urged the Linden area schools to involve themselves ina

. summer needs assessment workshép. This activity involved all levels of the project team: the university, the
_.«chool system, the State.Department and the community. This workshop resulted in a priorized list of needs

Another workshop materialized for the Columbus target junior high school faculty. These individuals could -
o 7
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.. begin to: dSSlSt the1r schools toward accompllshlng gundance asa total function. This was partlcularly cvndcnced
among the senior hlgh school faculty Each lte\ln the prlonty list and cach team-leader required follow-up,
however.: | : C

< This need for follow- -up tested the energy of the Satellite to respond Collaboration-was eveh- more crmcal
than ever, The Advisery Board used all the resources available to plan*follow-up activities for these. team -

. - an exchange of service™hich a.lready was an agreement between Ohio State and the Columbus: Schools, um-
+ - versity-directed, tuition-free in-service courses were affered for the public school-based team leaders. The - -
-Columbus ‘Educ.a'lloﬁal Task Force also conducted workshops for faculty and parents of the: Linden’ com-
munlty These workshops were designed to deal with techniques and skills for accomplishiing the collaboratlon
‘model,as we exploring at leayt partial resolutions of some of the needs prcvnoUsly identified. -
The'activit ' the second summer included a workshop to help teachers resolve problems related to .« -
+ " reading—the er one:school need according to participants in the first year summer workshop. Partlclpants
‘were paid for their attendance. The workshop leaders included students, experts in the area of reading; and-
parents. Again, the Advisory Committee needed the assistance of all-.components of the tg m to provrde the
energy and other resources. necessary for a successful workshop Workshops ln:drug awar ess, tccnage preg-
nancy, and parenthood were also planned. ‘ : / Cey
In some instances, a trainee’s field experience requiremgnt was spllced in order to seTve speclal school needs.
For example, an out-school tutoring program staffed by’Satellite counselor- tramees wis-initiated for pupils
suspended from the target Columbus junior high scheol. The intent was to motivate these pupils to return to
school with positive attitudes apd to assist them’in maintaining skills comparable to those of their peers. A -
tutoring program was also lnltlated in thc L1nden area schqols and was partlally staffed by Satellite counselor
trainees... ‘ ST
. A Fall 1972 coﬁrse in Team Buzld gina Pubhc School Settmg was. offered o Llnden area school based
___team leaders. This course was eredlthrough thé Ohio State’ Unrvers1ty-Cqumbus Schools exchange of
. services contract. Wijth this course completcd the Satellite staff was'in a pos|t|on\to begin to “‘wean” the .
_public school staff from Si‘l?lilte dcpendency in order to determmc lf the procesicould be self sustalnlng
within the schools. . ol :

At this point, efforts of the Prolect turned to adm1n|strat|ve activities- neccssary to comply with requests
“stemming from the joint needs of the Midwest Center and each satell;te to close out the three ycar program.
Energy turned to reflection, outcome evaluation, and reconstruction of ‘efforts accomplished. A monograph
on the theory and practice of teaming was planned and a, consultant author employed. The Ohio Satellite
" joined in “Operation Recap”.in February, 1974: At the same tlme’ ‘much energy was devoted to maintaining:

the established efforts of the Satellite counselor traince program and the evaluation of the program. Energy

‘was also channeled into thosc “higher education agency ch nge” strategles outlmed at.the beglnnlng of this
chapter S _ . - X

*

~-

~

: Obstacles and Problems Encountered SR SR ¢ e
‘One of the early problems’ Wthh confronted the Prolcct staff was the withdrawal of project sanction by
“the Columbus schools. For reasons never given to Project staff, the Superlntendcnt of Columbuys Schools, by *
" a letter to-the Project co-directors, terminated the basic agreement between. the two agencies. While a response
was being formulated by Project staff,.the pfincipals of the Linden. area-target schools indicated they could
- not accept this termination; A conference was hcld among all partles ‘Duc to the insistence of the principals, -
sanction for school part1c1pat|on was festored. This incident gave ﬂOthC to the Prolect staff that therc was -
recognition and acceptance of their éfforts on the local level. '
Recru1t1ng counselor trainees and f1nd1ng a base for the Project -at the university posed little other than
_ monéetary issues. Establishing a position in the target schools was, however, a slow process. In Columbus; the
" principals of the target schools were-slow to accept the efforts of the Satellite,reflecting the initial uncertainty
' of many,groups about the.nature of the Project. The Ohio Satellite had no product which would appear to

in the main by persons other than Satellite staff. Commumcatlon of this notion raised concerns. The Linden
communlty wanted answers, a.blueprint for success; they wanted somethlng tanglble«lmmedlatelyl
. Adoption of the teaming process also meant giving up authority fer decision-making and responsibility to v
a broader base of school personnel. Principals were not ready to do this. It took the senior high staff and
vice-principal almost a year to create an atmosphere of trust for the Project.: L

- .. The Cin¢innati site was too gcographlcally removed irom the Ohio Satellite headquarters at Columbus to be

+  of immediate benefit. The schools in that system were selected by central office staff, and the task force was
' composed of central ofﬁce adm1n1strators 'Ihe prolect co- d1rectors met often with the C1nc|nnat| task force
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solve the'educational problems of.the Linden area. It'offered a process—a process which had to be 1mplemented '

leaders, and to begin to develop solutions to those needs listed by the summer workshop participants. Uslng Ve o

.-
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and a sohd 1nterchangc of uicas occurred However, the day- to-day contact, recogmzcd as a\peratnfc was not
: posslblc At the end of the first year; Cincinnati decided to utilize Model Cities funds to contmue the proqess
. bcgun at that site. The Satellite’s involvement with the Cincinnati site was over. : .

-'With the termination of the Cincinnati site, other problems arose, mostly ‘due to staff changcs One Project

 co-director resigned to accept the chairmanship of the Faculty of Special Services within the Ohio State .
University' College. of Education. He was replaced by a memberof the faculty of Early Childhood Education,

' and the Advxsory Committée was temporarily suspended. The Columbus Educational Task Force continued

to be: very active, héwevar. Finally, the Columbus. elementary target school discontinued its partlcnpatxon in

. the project, and its pnncxpal reslgned as task force chairman A new chairman replaced him. Obvxously, it

‘was difficult to establish coritinuity under these conditions during the second yéar.

 Toward the end of the second project year, questions were raised concerning the décision-making power of
“the Project. What was at first-only a ripple, later became a wave of discontent. 'Ihe Advisory Committee was

. regenerated. It 1mmcd1atcly began to function, but with a loss of its brlglnal inertia, Never again was it to

- focus on Satellite objectives. Instead, it turned to administrative decxsxon makmg Though the second summcr
- wasTelatively successful, other problems followed.”. ~~ '~ .
- Administrative, dxsagrecments between the Indxana Center and the Ohlo Satellxtc surfaced. ’I‘hese were
'pnmanly the result of (a) a supposedly inadequate second year,final report ahd (b) a provocative third year

proposal. It seemed impossible-for the Ohio Satellite staff to tend to the ‘issues raised by the Indiana Center.
" Finally, after a-series of meetings and several proposa] interactions, a final agreement was reached, but at the

+ ‘expensc of three months of. vafuable-planmng time. This late beginning was cause for anguish on the part of

~ the Ohio Satellitc staff on many occasions. theteafter. The Advisory Committee dtlayed its initial meeting, -
v the task force was even more delayed, and’the functional interchange betwéen the two was severely cramped.
- Shortly after, Project staff received word that its efforts toward establishment of the. previously described -
~Parallel Experience Program had been thwarted. The. “low ebb” of the third year had been reached. Many. -
" lessons were to be learned in the followmg months ’I‘eammg, as 1t related to the Satclhtc/‘%dwsory Com-

" mittee, was no longer a reality. -

‘Recall that the principal reason for estabhshmg thc Adv1sory Commlttec had bacn to forcstall possxble
_competmon ‘between the Columbus and Cincinnati schools for hmxted Satellite resources, te focus instead
..on hxgher ob_|ect1ves Within the year, however, three school pnncxpals were appointed to the committee,
‘The competitive spirit proved disruptive among Columbus staff; when one principal was named as third year
~“Project co-director. Much of the limited Prpject resources was eventually targeted for the co-director’s
. 'school. Not. much i in the way. of resources nor.energy rcmamed to 1mplemcnt a thrust at the second junior

. hxgh school participating in the Project:
" Moreover, the role of the Advisory Committee bccamc unclear All efforts undertaken secmed beyond -
their capability to solve. Planning time was at a prcmxum Activities had to be devoted almost entirely to
resolution of details of the Midwest Center requests, 1nclud1ng evaluatlon, Many of the requests from the
Center necessltated the totaJ attention of Project staff - :

»

Summary - i AT . . . C K . . -

The Ohio Satellltc was desxgned‘ to try to estabhsh two. demonstratlon sxtes One would bein a pubhc school
. -setting, _thlbltlng a commitment to the total guidance functlon m a school setting. The second would be - -
- 'within a university. facu]ty and would exhibit a degree of proclmty to alter traditional programs to make
- them capable of supporting_ the school setbng Many acthltles were designed and implemented to satisfy
. these goals. Many probleins occurred, some of which were resolved, others not, Most of the necessary
: mothfxcahons helped the Satellite i improve its performanee. One fact is clear:’ ’I‘hrough the use of demon-
stratxon sites, hlgh vmbxhty is paxd to the need for total guxdance function as a school responsxb;hty

, y
b .
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- . . T 4
Teaming for Educational _Change ¢

Teammg as a process for educatlonal change is not a new concepL. lt is g‘cnerally agreed that more co- e -
operation is necessary among professional educators than’ among éther profcsslonal groups. Further, even ‘
_more cooperation is needed when the total educational community is considered, since this group includes
both professional and nonprofessional (parents, etc.) personnel. The importance of the team approach to

B problem solving has'thus begen particularly emphasn.acd by the Ohio Satellite. : ' -
7 The need for cooperatlorlﬁ'\ls special implications for pupll personnel-services. Consnderlng the diversity of
. cultural groups (Blacks, Chicdnos, Native Americans, etc.) who differ from those in control of school policy,

¢ it is necessary fo‘integrate the educatlonal community with different levels of functioning and different aware-
' nesses and perceptions. Clearly, among the traditiohal teams, it can B¢ observed that there often existed
. “conflicts i in the goals across and within subgroupg. The result was-a series of mismatches among those respon-
sible for administering the functions of the cducatlonal community. The approaches which evolved in the =
_Ohio Satellite were designed to provrde more effective method for satlsfactory dec|s10n maklng toward '
posltwe edugational change. * - P r o
Secondly, when problems were ldcntlﬁc'd the chaln of command often provnded personal or bureaucratic
~screens which tended to alter the nature of the problcm This resulted ina rcsponse which did not address
. itself to the nature of the ongxnal problcm/
Just as freqtrently, when decisions werg nceded concernlng certam problems or issues, the structural design
for problem solvmg créated atime lag from the point of problem identification- to the point of problem
" response. Often as a result of this lag'(a) the solution frequently did not fit the-problem; (bY the problem no:
longer existed or had changcd and’ (¢) individuals or groups affected by the- ‘problem may havc orgamzed lgss
desirable responses but nonethelcss effective defenses to deal with their problem concerns. -
It was obvious that'a change mechamsm was necessary within cducatlon which considered all constltuents
in the decision making progess. The PPS Program used tcamlng as a change strategy | becauge |t was bclle)/ed
_ that teaming provided the. process which respondcd to the preceding problems. '
"This decision assumed. that greater cooperation was needed. among professlonal and lay groups pertinent . L
- to the educational process In addition to the need for a team, effort was heightened by recbgmtlon of the RAPEERN
' gap existing between the experlence schools offer and that whlch students need to function in today’s world: " -, o
‘There was an especidlly slgmflcant necd for improved services to polyculiural groups and poor people. |n - .
previous. pro]ee%s the adults in the educational community were ignored, and project efforts usually failed -
to bnng about significant changes i in the students’ learning environment. Thus it was assumed that, if involve-
‘merit from non-school adults was not squght, the learning climate provided for students would continue to be’
- inadequate. The pronounc\ ement of edycators that “We'are here for the students” is verification. that they
~view themselves as instrumlents of instryction rather than human bemgs who require a posifive £tmosphere .
conducive to instruction and learning. / mphasns on adults in the educational community working as part of - ‘ o
an educatlonal team would de -8mphasize the role of the edgcator as an instrument and re- emphasnzc the role .
-+ of the educator as partlclpa.nt PO I T et S _"-' :
L Teaming is v1ewed as-a.dynamic. process whlch allows |nd|v1duals from all levels withinthe educatlonal
' _community to be' a significant part in the lgleclsron -méking procéss. By having a personal investment in the. -
* decision making, mdwnduals are able to influence their own organlzatlonal behavior and progress over long® .
- periods’ of time. Further the teangdecision makKing process is one wh|ch allows the-creation, lmplementatlon, T
' - and continuous improvement of a healthy educational climate for most students and adalts.’ C
' Just as.different’ ‘members of sports teams have differentiated assignments and responslbrlltles dcpendlng
‘on positions: played so do various PPS team members exercise specialized functions. Parents from the .
* schoqls’ attendance areas; school educators (i.e., teachers, counselors, principals, secretaries, assistant’ supenn-
. tendents, board members, etc.), university professors and State Department of Education supervnsors all
have somethmg to offer the total effort. The differentiation occurs in‘perspectives and in talents.. :
No two persons:in the educational community are alike in the professional backgrounds or, persOnall‘:Ies
they brmg to the team. However, they ‘are identical in the school-related frame of reference that they bring; R

P

- that is to_say, all individuals share an obligation: to convey a specified body of attitudes; facts, skills, and
concepts to the Students. This dichotomy holds. 1mpl|cat|ons for the entire team. Flrst of all; each mémber’s

- unique strengths and charactenstlcs are garnered as a student gundﬁ'hce actmty resource. Second, the specific =
professional or paraprofessional perspective common to all must be respected ‘during consultation on direct
student-related or other school-related difficulties. This doés not mean surrendering’ pupll considerations in- .
favor of conslderatlon for admmlstratlve personnel Rather it means acceptance of varylng vnewpornts, R 3




o d Am ] flexible enough to.allow-myself to expcrlence dlffcrenccs caused by, for example tlme perfods, -

o ,lnterdepartment conflicts which pull in opposite directions. Critical concergs in this area include the inte-
: gratlon of. personal goals sub-units’ (faculty, staff, students, administration) objectives, and institutional

.
. A “
A

followed by dla.logue in Wthh the team works out a plan of action benefldlal to all persons 1nvolved in the
educational process. The outcome of such an arrangemcnt provndes the team with one of’its greatest assets=

' functional efficiency. - ‘

We believe that the.Tcamlng Dcvclopment Tralnlng Model consists of four phases.. These include awareness, -
knowledge acquisition, skill'development, and involved action(Wigtil and Kclsey “Focus on Guldance, -

- November 1968). We will explore each scparately -

Auwareness. The first phase is onc.of sensitivity or awareness. During thls stage, individuals on thc team .

. attempg to Qinderstand (d’) the concept called teaming, (b) how this concept is dfiferent from the usual opera- s

tional method of teaming that exists within institutions, (c) how the concepts will be different, especially in”
terms of the decision-making process, and (d) how.each individual will function on the team. Team mcmbers o
are given opportunities to assess their feelings in relationship to this new model and are cncouraged to accept_ :
new fynctional roles within its context. , o

.Knowledge Acquisition.. Emphasis in ‘this*stage is placed on understanding the areas of commumty develop-
ment, organizational devclopment interviewing and counseling sKills, and lelthdl action approaches It is

~ extremely important thateach member of the team have a level of knowledge and understanding in cach of
- these areas in order ta funj

on effectively on the team.. :
Skill Development During this stage a great deal of empha515 is placed on: trylng out thc new knowledge

".and skills which have been learned or developed by team members. Common team missions are established,

and t@m members can identify and develop c0mpctenc|es whlch are needed to’ carry out th'c common’ . f .
missions. : ' , L
“Involved Actzon Flnally, in this stage the trmsfer -of team lcarmng will take place in scttlngs othcr than the e
initial target settings. It is assumed that many of the Smdxngs of this Project will be applicable to other educa- '

. tional cominunities. This stagc is llkely_ tobe mOs 'e_l:l‘ectlvcly 1mplemented both during and after the life -
- of the project. :

WhatHaPPCns in the TeammgProcess‘? i . » o ST

-'During the téaming process;" ‘the following practlces should be employed o :
1." Teaming should provide opportunmes for all components and individuals to experiénce some sclf
evaluation and to/x’celve 1ntrapersonal satisfaction or rewards. Some examplgs of questions Wthh are -
personally raised are: « 7 . . pk% : . : e
as What am.I doing that i is sucCessful? S s ' .
b What.am I doing that is not successful? Am I afrald to face my successes and failures?

. «"c. Whydel respond‘as 1 do (custom, tradition, loglc rational behavior, human tendency)? o s

.. ages, cultural eras and sex?
e. Once I have experlenced dlffcrences am I Wllllng to do something about them by attempt"ng personal
change, persanal strategies, and organizational approaches? . .
" ..f. Whkn have I last made a personal growth change or an organlzatlonal procedurdl overhaul? (Do I
. “fool' myself about this by saying, “It can’t happen overnight;” and insure that tomorrow never comes?). |
2. I‘eamlng should provide an opportunity to understand goals and ob_|ect1ves in order. to limit sub-units or '

purposes. This is-not an easy task because many 1nst|tut|ons colleges, and universities have developcd

_ parameters or boundanes based-on'a hypothetlcal pérson ora pseudo student There often is llttle regard - ,
-for the actual people who make up the institution. o e ' .

3. The human element must become a major- consideration. - ‘ : o e
a. As people work together, rank and status may often get in the way Teaming con51dcrs that persons
" of lesser rank feel the same need-to be understood as do people of higher rank.- .
b. Leadership as\slgnments are made on, the basis of avallablllty of competenc1es at a given time rather
.4 onprotocol.
©"¢. Each faction i is able to proflt from group thrust thus el|m1natrng compounded bllndness and
frustration. smcc all are able to “follow” wrth minimal hesitancy. : %4

, Teammg thus tends to lessen ‘the concentratiori-of. power in the hands of a: few. It approprlately teaches that

.- " only ‘as.each persor gives up the awe attnbutedr to status and rank can he’ or she: expect to lnﬂuence and

contnbuLc competencles toward posmve group goals. c :
Teamlng places a major emphasrs on the acquisition of competencles, knowledge and Sl(lllS However two .

major considerations are evident in practlce (1) Even though there is some factual knowledge that canbe =~ . -.

preclsely stated concemmg teammg as\a process, each person must discover for hlmself how to comblne th1s Lo
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~‘_ilknowlcdgc w1th "his own capabrlmes and skills., (2) Each membcr of a, team must leakn to hypotheslzc cchn- .

'ment. devise methods, and test ideas. - - .

In order to functlon effectively, a team alsp requires a clcarly deflned feedback systcm This pattern of ) g

e messages miust include procedures dppl‘oprlatc for (1) checking and rechecking how each individual’s behavior

is viewed.by others in the team, (2) assessing the behavior and motivation of others, ‘and (3) validating judg-
_ments of human events to see if they fit what others sge. Without a ‘communication system to provide an °
._acceptable pattern . of reclpr'!)cal messages, an effectlve systcm is impossible. . K
. Teammg Vehicles and Processes , - : ‘ T 4 S :
1. The"Adwsory Committee ' ' ' o ’ T
The Ohio Satellite organized scvera&major vehicles for the planning and 1mplementat|on of its. team1ng
ob]ectuves The first such vehicle was aniAdvisory Committee, a small body Jf some seven persons represénting
‘various educational communities. There was at least one rcpresentatlvc cach from the following sources:
» ‘a. The Ohio State Department of Education S
‘. 'b. Master’s degree student lnt?upll Personnel _ . ’
e A commumt)ﬂrcprcscntatlve v . Co : . .
. d. The Ohio State Unrvcrstty ' BRI - ok '
€. Prlnclpals of participating schools . T h ‘
f. Co-Directors of the Project - ' ‘ ’ ' P

‘The Advisory Committee was responsible for the selection of personnel ma]or h?ﬂ policy formation and *

3 'marntenance\ It selected the target schools and madejudgments rcgardlng the major thrust and emphasis of
*‘the overall, program.. <
“The first major- procedure outllned by the Advrsory Commlttee was that of a needs assessment survey. The

“needs asséssment survey was-a comprchcnslve examination by the target schools of critical problems and -
~ “issues facing them. Workshops and seminars-were ‘established to conduct in-depth éxamination of school -
~ problems. This.survey resulted-in identification of major probleéms and recommendations for their solutlon
. For éxample, the survey brought to light that tenth graders who came to Lmden High. School for the first time
- recéived no orientation about the school. Students were therefore spending three years at the high school
. -without understanding the physical facility or school program, and havnng very little opportunlty to ask
" questions or become acquainted with- school officials.
" The Advisory Board recommended that Linden estabhsh an orientation program for tenth grade students.
The prinéipal,.a member of the committee, agreed with this reconimendation. His:school task force decided
.- to close the school fdr one day in order to conduct such an orientation. It:should be noted that no single:
. guidance counselor could have made and successfully lmplcmcnted such a program. There would have been
" resistance from both teachers and. admlnlstrators Thc result is that tenth graders are now immediately made *
* to feel mote a part of their new schc_),afr and do so, wrth an opportumty fora g"’ater amount of communlca- B v
" tion between themselves and s¢hool officials. . 5

The Adv1sory Committee also organized lntraschool workshops for teachers and staff.. These workshops '
~ have proven extremely helpful in bringing about improved communications among all school personnel.
Workshops were also organgzed for parents and community people. These also served to bridge relations

,between the school and the community. Parents came forward with many suggestions on how the overall -
educatlonaJ program could be improved. They were, for example, cxtremely concerned about instruction’
" in the basic skills (reading, writing, and arithmetic). As a result of ‘this concern the Advisory Committee
" recommended that each school should provnde for readlng workshops for their teachers. Each teacher was -
" encouraged. to bécome more proflclent in the art of’ teachlng communicative skills. The Advisory Committee
also encouraged tcachers and asdmmlstratox:s to participate in other workshops and educational seminars. °

- The most important role of the Advnsory Committce was its continuous campaign to achieve total com- .-
“‘munity concern for excellence and ‘quality education: ‘Comrunity rallies werg organlzcd around commumty U
~‘leaders and spokesmen for quallty ‘education. In this manner, the Advisory .Commlttee functlonedwas a ’
““catalyst to push the total communlty to jom hands with other educators. '

 2.-The Educational Task Force - :

" The Advnsory Committeesrecommended and worked to establish an ,Educatlonal Task Force open. to any
"person in the target school area. Active participants included school administrators, teachers, students,
'parents ‘members of the Advisory Committec and-other community representatives. ‘Atgendance at monthly
' meetings ranged from thlrty to eighty persons per meeting. The task force has become a forceful organization

and resolved to remain in existence after federal funding of the Oth Satellite has been discontinued.
~ "~ In thé early stages the task force was seen by many as an ongoing effort on the-part of the school officials
- to dlsband the Parent Teaclsgr Assoclatlon ThlS interpretation created some Shfflcultles in atta.rnlng total
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community support. Principals were véry sensitive to, this allegation, and in some instances were unable to

" Jend their tétal cooperation to the goals and objectives of the Project. They simply did not have community
consensus. With limited full:tim? stdff and resources it was difficult to conduct a comprehgnsive task of
_interpretation to the public. e ‘ e
" The lack of full-time staff to work with the educational institutions has been one of the weaknesses of the -

for the Educational Task Fofce and Advisory Board, as well as other organized and unorganized-units. How- **
_ever; the'Educational Task Force did réaliz¢ some.major achievements. [t was responsible for the unfreezing: . ** -

of communication in the total educational community. Dialogue was incréased between teachers and admin- -
istrators, between guidance counseloré and other school staff. There was-an overall improvement of relations.

- between the school officials and the students. In fact, students were always present at meetings.Prior to this
program, students and school officials had been locked in day-to-day major confrontations; in some instances ’ "
- gchools had been forced to close for fear of physical violence. The Educational Task Force.encouraged much '

'+ needed, open dialogue between students and school officials. L

J ‘The Educational Task Force also attempted to explore the problem of school sns’bc;isio,ns. It was the

Ll

practice to suspend students for long periods of time because of discipline and"behavior problems. The task .
force decided to establish a Community School to meet the cducational needs of such students. A building - -
. was obtained in the.community. Tutoring and other guidance programs were organized. The work of the task - -
- force in this area has led to a major reduction in suspensions. The task force also anticipates a major increase
" in the'reading scores for students at Linmioor Junior High School:as a result of activities initiated in this arca. »
" The task force established an évening school program for. community residents. Courses ranged from typing . .-
and shorthand to a variety of arts, ‘crafts, and other prograins of interest to adults in the community. Although.
_-a very worthwhile effort, it was eventually dropped, becduse of our limitations on’ time and resources. A more -
~“successful activity, probably because it fell within the range of short term involvement, was “Fun Night.”
‘Teachers became so enthusiastic about communfty participation that they agreed to form car pools to pick
up parents for the event. HIC abs S anctd Ak S t:Shnaatng = Lo
. 3. Team Leaders_ A T S - S .
- Each target school organized a'team of some ten to fourteen persons to coordinate the programmatic-
_ activities conducted in its building. TM: teams included administrators, teachers, guidance counselors, and
- “thers. Each team leader woiild meet with a small group of teachers to discuss various program suggestions
. and activities. These groups were organized along natural divisions. For example, a particular group of grade
- level teachers would. meet, or the physical education staff might come together, to.discuss chinc')n concerns.
-~ As aresu]t_thepe was significant improvement.in communications and overall group morale within the schools.
" The teams'had responsibility for implementing and making suggestions to the Educational Task Force.
Team ledders met weekly and plapned to continue their established function even after federal support for
- ".the Ohio ‘:Sat_sllitc is discontinued. ’ ' R
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Ohio Satellite. This Project required at least two' full time professional staff to provide supportive services SR o
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- The Ohio Satellite’ Pupll Personnel Trammg Models

-~ 0

The Ohio Satellrtc Pro_|ect rccognrzed the need to desrgn a model that would provide educatlonal training
- for three distinct community groups.. First, the program was designed to provrde graduate training at the
master’s and Ph.D. level for a small group of students who could meet cxrstrng university requirements.
This program was called the Pre-Service Trarnrng Program. Secondly, a program was established:for teachers
and éther school per’son'nel interested in receiving university credit for courses specifically geared, to their - .
personal and professlonal needs. This program was called the In-Service Mid-Career Training Program A third
component was a program whereby persons witho baccalaureate degree could be admitted to'the
_Tnasteér’s program using experience and d¢monstrated] ership as qualifications for their admrssron This' “v
program was called the Parallel Education Program (PEPY~Wealso hoped that the Project would serve asa-
-catalytic force in helping the university recogmze_the value of “Communrty Professorshrps i.c., persons .
having unique contributions to'make to the various educatiopgl communities. S
The following section explores these four program models apd' the manner in whlch they were orgamzed
as well as their functlons wrthln the Ohio Satellite Program,/* .~ =

. " Program Descriptions
Pre Servrce Trammg Program , . : ' - - .
- Dunng the summer of 1971, three students were admrtted to the PPS Pre Servrce Preparatron Program
They were enrolled in the regular Guidance program at the master’s level. These students were. recrurted and
,screened on the basis of the following guidelines: :

a. An effort was made to idéntify and recruit mostly. Black students who had expressed an enthusrastlc
desire to work in- predomlnantly Black settings. . T .o

-b. The PPS ¢collaborative decision maklng model was presented to all appllcants Its discussion permrtted
“interviewers to identify students whose phllosophy approxrmated a similar approach to group and collectlve
_ problem solvrng _ /

c. ‘Recruits were to manifest a basic ens|t|v1ty and understandrng of the causative factors of problems in-
inner-city schools and communities.

d. Students were to be receptive to the idea of the need for: trarmng a new klnd of practltloner
" e. Students were to bé amenible to the. notion of partrcrpatrng ina year-long, communrty -based practrcum
experience in a predomrnantly Black sétting. : .

Students enrolled in the program were required to take the core of departmental courses quUISltC to
achieve professional ceftification. In addition, they: were offered four newly developed courses desrgned to.
provrde relevarit content and skills for persons preparing to work in predomrnantly urban Black settings.

A comprehenslve bibliography of readirigs was made: available for each course. In each course, students

- were organized into small groups. This provided maximum mpportunrty for dlscusslon of sub_|ect matter and
".’exchange of personal ideas. Students wer encouraged and assisted in examrnrng the nature of their internal
~as well as external worlds. This endeavor was often very palnful and emotional; however, there is little doubt
that it did serve to bring about in the minds of participants a more genuin¢ understandrng of themselves in’ ‘
particular, and of human: dynamlcs‘ln general. Throughout the program students were also required to attend,
and encouraged to’ partlclpate in, professional workshops as well as other activities planned by lacal schools,
agencies, and other communrty groups. To acquire planning, coordlnatlve and other- organizing skills, students
were réquired to organize workshops as well'as help develop needed programs and specral institutes. I‘hey
were also responsible for the organization of community and evening school programs.

The students respondéd enthuslastlcally to the community practicum. In the regular gurdance trarnrng
‘program the practicum is university-based. Students observe through one-way mirrors, participate in game .
strmulatron role playing, etc. The community-baséd practicum provided an opportunlty for students to
spend appmxlmately twelve workrng hours a week in an institution located in the commun|ty Thls approach
to learmng made possible a greater integration of classroom theory with practrcal experience.

Just as lmportant was the stimulation offered by the freld experience toward a'new and more advanced
level of inquiry. Students recognized the need, for and often gave realistic answers to “nitty gritty” problems
_ formerly bypassed They questioned theorics and showed greater interest in developing procedures which

~ will result in problem solution, rather than interest, only in achieving formal certification.

The community field practicum also provided.an opportunity for students to witness practmoners at work

They could begrn to comparc professronal statements of what should be done with what was actually done on
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‘a day-to-day basis. They could begin immediately to.evaluate their own competencies to function as
professiondl practitioners. Since faculty members working with the Project were required to collaborate with
“students in the field setting, they were under constant scrutiny regarding théir skills and abilities to cope with
complex practical problems. The faculty member, as a partner in the learning process, became a living example
i of both theory and practice in motion. Various types of_“faculty members were utilized in this regard: three
counselor educators, one specialist in early and middle childhood education, one specialist in evaluation and
rescarch, two curriculum specialists, four practicing counselors, and three practicing principals.
All students who participated in the program over the three year period have since graduated. Most are
employed in settings similar to those for which they were trained, and some are pursuing advanced degrees.

In-Service Mid-Career Training Program - . T -
In many urban areas across Ohio there are teachers, school personnel, agency persons, paraprofessionals,
and others who are interested in continuously pursuing educational opportunities. This interest takes many
. f‘or_ms. Many without university degrees desire to take specialized courses or acquire degrees'in counseling.
Many teachers, social workers, and other persons with Associate of Arts or Bachelor of Arts degrees wish to
continue working while either taking select courses or pursuing an advanced degree. There até also parentsand .
_other community persons interested-in issues related to guidance who desire to take courseson a part-time
. basts. RN a : - o o
These rieeds gave rise to the establishment of the In-Service Mid-Career Training Program. Despite numerous -
_difficulties associated with instituting new courses or a new curriculum at such a major university as Ohio
State, a variety of programs and activities were developed. A concerted effort was made to establish courses.
~ to meet the special needs of the group described. It was necessary- that participants first be accepted for
~ graduate study. This made it possible for them to take courses offered in the regular graduate school program.
" Most of them took evening courses or independent study and small group courses which were established
" upon the special needs of the students. One such example was a course.in.behavior modification developéd
" for public schuol teachers: This course, provided a practical approach. for use with “problem centered” _

- students. Other courses were designed to, provide content on Black culture, Black institutional development,
and other relevant topics. : : o o S R
 The In-Service Mid-Career Program also provided opportunities for students to participate in workshops and

~special seminars led by the Satellite. Some examples were: ;wo-W‘cek and four-week summer workshops on
program planning and evaluation;monthly meetings-on, curriculum analysis; four-day summer workshops on -

" “Teaming for Change”; and bi-monthly seminars on-tcam building and leadership skills. Participants were

" always encouraged to bécome more actively involved in life outside of their particular work situation. Students

"were advised to attend city council meetings, governmental hearings, rallies, and other political activities which

. generally shape the policies and direction of commiunity life. ~ ~ L . _
A major problem voiced by students in this program was related to frustrations they ericountered in trying ‘"
" to develop a workable career plan. Many simply did not know what skills they possessed of what they could -
accomplish. Others were uncertain how they could acquire the information and resources necessary to achieve
their desired career goals. A significant amount of time was thus devoted to individual counseling and assistance

~to those ‘persons wishing to clarify and _mvak‘e, carcer decisions.

Pardllel Education Program (PEP)

3
C

The endless hours-and efforts devoted to the establishment of the Parallel Education Program represents
perhaps the most difficult challenge of the Ohio gatellitq Programi. Again, the goal was to (a) select a person -
. recognized in the Black or urban community with leadership skills, with an interest. in career development,
~~"and who had achieved wide-spyead recognition as having a great deal of talent and skills; (b) admit such an
« -individual to the regular guidance program at the master’s level. SR o .
. This proposal was presented and accepted by the Faculty of Special Services. A person was identified and
" recruited for the program. The person was required to work for two quarters with four of the seven members
of that faculty in ordet to give faculty members an opportunity to assess the student’s suitability for the
regular master’s program and give the studeht a chance to become familiar with the faculty as well as the
/. environment at-the university. The student successfully completed this trial period and was permitted to take

some fifty (50) hours of university credit in th¢ regular master’s program,; for which he received satisfactory
. grades. The graduate committee of the College of Education, however, refused to accept such credits toward |
“graduation from the Master of Arts Program in Counseling. There were grave misunderstandings and by '
disagreements over this matter. o : IR _
Suffice it to say that a majority of faculty members would unihesitatingly recommend the individual for a-

_position in Career Development. In fact, the student is now employed as director of the Columbus Area
Opportunity Industrial Center. - ' . ' S

I
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Community Professor - N o . , ' ot
Throughout the world, many universities permlt persons with unlquc combinations of skllls and information
to become a part of their academic community. Such persons are invited as lccturcrs \\lsmng professors, or
in some instances, have been known to reccive full professorships.
A suggcsuon was thus made to the university that persons with unique experiences in Black and other
» communities be given similar recognition. Several reputable persons from Black communlty organizations
were invited to lecture on the problems and issues in the black community. Some came from organizations
currently making demands of the public schools. We also invited lecturers, parents, students, and other persons
with an important point of view regarding the problems and issues facing Black communitics. We believe that
- ‘this effort should continue to be explored in thefuture, for human interaction is inherent in. problcm solvmg
In conclusion, the overall Ohio Statellite Pupil Personnel Training Program has had a great deal of impact on
individuals as well as several major lnstltutlons A grand total of 69 trainees went through the: puogram over
the three years. et
1971-72. ' 4 stipended M.A. students’ :
. . b practicing counselors : ST N
- 1972.73 - 4 stipended M.A. students - - y
: - 5 practicing counselors 0 X -
T - 21 classroom teachers X I
4 -1 Ph.D. student T R .-
k] - . . .
1973-74 3 stipended M. A. students i .
. ) o - _8 M.A. students (no_ stlpcnds)
A - T 2 practicing counselors -, .
- - 16 classroom teachers . . . . S
1 Ph.D. student ' '
. - r . 4 N
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CHAPTER V

Evaluations and Récommcndatio‘ns .
” )

The Oth Satellrtc Educatlonal Commumty included thc Ohio State Umversny, the Columbus Board of
Education, and local Columbus schools—Linden McKinley High School, Linmoor Junior High School, and
Gladstone Elementary School. The Department of Education of Ohio was also a participant along with the
Midwest Center at Indiana University. All these forces joined ina umflcd effort to realize’ threc major ob-
- jectives of the Ohio Satellite Project, which were: - ' :
1. Through “educational téaming” to organize problem solv1ng processes and vehicles which would serve
to improve overall guidance activities in the target schools : . ‘ S
2. Demonstrate the. need to train a new kind of pupil personnel specialist:
'8, Effect major changes in the overall guidance program in the target schools ~
The organizers of the program were somewhat idealistic in their hope of trying to achieve major changcs
within such large burcaucratic structures with limited resources. Without this spirit and idealism, however,
it is doubtful whether so much would have been’ accomplished, It was probably the idealism of the co-directors.
and, the key staff people’that made the biggest difference. Angther factor was the latent but growing rcadmess
for change and movement on the part of the Columbus Publiq Schools
Accomplzshments . L e ’ .
" Accomplishments can be categorlzcd in many ways. We fe l that the forms of accomphshment that we-can
~accurately measure are: -successful activities, lessons learncd from unsuccessful activities, and total program :
. impact.as revealed in questionnaires and observations. . .
Of those activities which could be considered successfully l)erformcd the following are noteworthy
o The public school system and the university pooled their respegtive resources inforder to develop and
' 1mplement staff development workshops during the summef and weekends. . .
. .'® Two:courses (“‘Counseling in a Black Setting” and “Orgamzatlonal Development for Counselors ) were ,
~ developed-and taught, and are presently being considered for College adoption. -~ - SR
- ¢ Field-based pupll pcrsonnel practicum expcncnccs were provided on a quartcrly basxs for master’s dcgree .
~ students in Counseling.
" '®-Teaming was utilized as a way of |nst1tut|onal|ung gundance asa funotlon of the total 1nst|tut|on rather
' than the task or responsibility. of -only the counselor. . :
e aCounselor trainees have demonstrated thelr ablhtlest to use the collaboratlvc decision maklng model for
.- group problem solving. - :
" - As far as accomplishments at the unlverslty levcl can be ascertained, we can pomt to several dcvelopments o
" which reflect Satellite influence. Three very 1mportant programs were imiplemented at the Ohro State Univer- .
sty during the funded life of PPS programs : T
- o A College of Education-wide inservice program was started durlng 1973. This program consisted of
cooperation.améng cleven faculties and several public school systems. The Ohio Satellite has prov1dcd one
model which was examined by the College during the in-service program devclopment 7
‘e An Urban Education Program was initiated in February 1974; a program which is uslng the teamlng
‘ model. Eleven faculties have representatives on the Urban Education Advisory Board which is the policy-
. maklng body within the College. Presently. a Communlty Pollcy Board has been formed which will provide
"« -direction and assist in |mplementatron X o
~ . o TheGuidance and Counseling Program has been ehanged from an M.A. in Gundance and Counsellng
" (which included certification), to an'M.A. in Guidance and Counseling for teachers and others. State certifica- .,/
tion ‘can be acquired after the master s degree if the student desires. o

‘ Ohto Satelhte Program Impacts = . -
The best witness of the impact of this three-year effort comes from testimony of those involved in the
process. What type:of schdol counselor dld the Satellite produce'f’ The: chairman of the Elementary Counsel-
' mg Program of the Columbus Schools gave the following statement:
‘The goal of the project was to produce a different counselor—knowledgeable in the use of commumty
- and school resources: Those graduates hired by the Columbus Schools are good outreach counselors.
They. can use the commumty well, and the new course work and the field experiences they incurred as.a
part of their education are respons1blc for this. Special courses made these people stronger counselors of
- black youth, and field experiences permitted them to see and use a wide spectrum of change strategies.
All counselors should have this course work and field experience before graduating. They would learn
that teaming is difficult but productive work, that not all team membrs will always work and those
‘on a team have fallouts duc to breakdown in communlcatlon
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A counsclor who worked with a Satellite counselor trainee graduatc indicated thc followmg
‘He is a different type of counselor—he is a human outrcach person—he_is very effective.-He has a good
_personality, but the difference was his field based program. He knew his way around Kids and schools
"+ from day one. He'is a problcm solver'in a prevention sense. He does not like crisis but deals w1th it well.
The OSU program gave hima lot of these skills. He is very puprl oriented.
How has the Ohio Satellite Program affected the schovls it has served? The following comments from
-teachers reflect the impact: - : -
Has th€ prdgram |mproved the cllmatc at your school? . -7 o

Yes, definitely. It brought teammb to meoor We have more staff development than any school in thc
. system. I have been at Linmoor for ten years and last year was the first year that teachers did not want
-ouf. Not one requested a transfer and this is unrcal This is the first year we have had a staff experienced

in working at Linmoor, . :

er

What has teaming accomplished at Linmoor?

‘Solutlons to problems. Shared decision- making, action, and respopsibility. Team.leaders feel the school
is their responsibility. All the policies in the Linmoor manual came from the teams—not from the
principal alone We all have a vested interest in maklng that work It’s ours..

‘Has PPS‘helped in your commumty :school sltuatlon'f’

g . 1

~Yes, they gave us a strategy for solving a chronlc problcm We are no longer fragmentcd~—now we have a
plan for action called Fun Nite. =~ N :
" PPS has given our schools in Linden a togethcr fecllng It has ]ust now startcd to bécome a reallty
Asa part of the evaluation’of this program certain |mpact data were collected. Within the Linden com-. " -
_‘munlty only Llnmoorjumor High had continuous exposureto the local school dlstrlct program efforts. o
Thus, this-school faculty was sclected to be querled as'to-any percelved climate changc which might be
ascribed to the efforts of the Ohio Satellite to introduce arid maintain teaming in. their building. -
- Each of the teachers, aides, custodians, clerks, and administrators asslgncd to meoor were adm1n1stercd
_ a sixty-six item questionnaire constructed to perceive posltlve changcs n: . r
) J school-commumty relationships o L . S
_ faculty-administrative relationships ' .
- faculty-student relationships :
“faculty-faculty. relationships L .
faculty-support staff relatlonshrps S L :
" student-student staff relatlonshlps e ’ ' ' -
' Changes due to teaming could be recorded and analyzed. A five- pomt lecrt Scalc lndcx was used v
1= Very Much Assistance Toward Imp‘rovement S . e ST
-2 = Much Assistance Toward Improvement RN ' C L
3 = Some Assistance Toward Improvcment -
4 = Very Little Assistance Toward Improvement
~ 5= No Assistance Toward Impr0vement
A copy of this questionnaire appears in Appendix D. : ‘
Slxty elght questionnaires were analyzed. The results indicated that teamlng assisted the- meoor faculty
mi improving their relationship to their'community. Most of thisassistance was in the area of “involving the:
. community in planning and carrying out staff development activities” by “communlcatmg to the community .
~ what staff development was attempting to do at Linmoor.” This resulted in ““teachers bccoming more familiar
-with the influence of the- communlty on student behavior”—both overt and covert Teachers began to attempt
to make “‘the educational experience relevant.to the needs of the community.” Linmoor then reached out
td team its efforts with other community agencies such as churches and other social agencies. This |ncrcased
: communlty involvement in the school which, according to the staff, “bettered school-communlty relations
and increased teacher awareness of the concept of the educational community.” :
Faculty-faculty relationships also improved. Teaming required that total staff work together to 1mprove N
their ablhty to solve school problems Communication among the staff improved due to the requirements of
teaming. The process of teaming for an educational problem and formulating a solution made staff members
a part- .of the decision making process involving the total staff. This process also permitted a focus on the
positive attributes of the teaching staff, which tended to enhance the personal development of individual
. teachers. T he culmlnatlng lmpact of thrs again accordrng to the teachers surveyed, was “‘a conversion of
3 'dxalogue into action.’ : S

Aruitoxt provided by Eic:
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'I'he Lrnmoor faculty was neutral on'the lmpact of. teamlng on student-student relatlonshlps Nothlng of
" value ‘could be gleaned from the data. (One of our recommendations would be to admlnlster th|s quéstlon- v
'narre, ora slmrlar one; to the students at a given school site.) " T :
Faculty-student Telationships were reported to be very much i lmprove e fo the process of teammg e d
Students were involved in the process of- educational problem solving. This made them a part of decision "’ LE
: makmg and engendered a sense of personal responsibility for the functioning of the school. It also permitted = ' :
‘teachers to convey to students that'they care about them and their problems. This effort, though it involved
only a limited number of students, seemed to d1ffuse throughout the student body. Attitudes were influenced
" and students began to réspond in a pos|t|ve manner to_changes in the school policy. Achlevement scores did :
. ot climb, nor did all discipline problems disappear, and class cuts still occurred. But students did beginto © .-~
-form more positive identifications w1th the school The overall teachmg leammg atmosphere was reported to
have 1mproved greatly.
“Faculty-administration relatlonshlps generally 1mproved but whether ofnot it was due to teammg could
- =not be discerned from an‘analysis.of the reported. data. However, looking at.the data from a survey ‘of the
- Linmoor ]unror ngh School entitled Building Environment Study, administered by the Columbys Public - *; -
Schools Department of E\ialuaﬁ;ron, Research and Planning, reveals a positive relationship betweer: staff and ~
admrnlstratlon w1th a consistgnt lmprovement over the last three years Teammg has exnsted at: LlanOl' for o
twor years. - ' .o
Faculty-support service p_ 50 nel relatlonslups were rated as good as ever.” ThlS bcmd was pos1tlve hefore .
teaming was.initiated at Linmoor, and permitted an easy entry for these two staff ¢lements into a teaming > -
relatronshlp However, the data:does not indicate an impact on this relationship which-could be ascribed to - -, '
.-teaming. The: followmg”responscs réflect, however, a degree of. improvement through training. .
A Columbus school administrator made the following observation: B
The Columbus Schools became involved because a tense situation existed in-the Lmden area. The e
school system had an opportumty to.gain a resource for teacher education. A chance to get-a staff of .
/' the target senior high'in a pos|t|on to knowledgeably usé community |nput A thing which was occurring a
" regularly: anyway What existed was the ¢chance to use.a technique to.organize and chanriel communlty e
" participation in the schools without openly lnvolvmg the central office—an already existing community
- scapegoat. The program has genuinely helped many teachers to a new awareness of methods of solving
_problems youth encounter in schools. -
. What has been the 1mpact of the Ohlo Satelllte on school pr1nc1pals? A target school prlncrpal offered this
comment o
S | havla been opened~up The school is the responsrblllty of all wrthm it. They know it, 1 know it; I trust- :
‘them. I could still make all the decisions but it’s better; more secure; more comfortable to share this, - LR '
-functicn’in the. programming arena, I still administer the rules and. regulatlons but settlng these thlngs o
} is now done by more than just few people ' P v ‘ AR
How well has teaming worked? From one Midwest Center co- d1rector T '
I cannot comment on it* dlrectly However, in Center-Satellite relations, it got us through-this summer
" and fall. When one element of the team*was. ready to pack-in our relationships, other meémbers. were
! redoubhng their effort to keep it:alive. ‘Being crisis oriented to get your foot in the door i is okay Th|s
“notion of teanllmg induces conflict. Oth has handled confhct well.
From the other Mldwest Center co- director: " L ' ' i - E
Not sure ibout the con:a‘)t of teammg, it is not clearly explrcated in thelr proposals But in terms of -
T products, i.e., solved problems, it seerns to have been valuable S . )
Y Do From a Corumbus Schools Central Office admmrstrator' o o

e

- Teaming has worked-—everyone has done their thing well and\-m/a very helpful way, the Unlverslty, the_ ;
e school admrmstratlon and the teachers, yes, the parents, too.

FromaSatelllte counselor tralnee' o : e A e

Thls sharmg process has been. very effectlve in: reachmg set goals l th|nk it. has worked well, slnce we. v _
.utilize each other not only-on a professional basigbut also'on [a basis of] fnendshlp ThlS process I
makes people more wﬂlmg to. work together. . N B : ’ B

_-How effective has the Satellite béen in its functlonmg?
From an-Advisory Cominittée member:: - : ' : '
~The project. worked best. the first year. Evenyone was. |nterested and orgamzed The leadershlp was

better Teamlng is deslgned to cut through bureaucratic red tape. But, communlty dlverslty isalso . . oy
T 19 T - S
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.. ‘red tape I'he project workcd very slowly hcre It could not seem t6 overcome thlS problem “As well
- key decrsron makers from the school system dropped out——why, I don’t know

ICZA member. of the Columbus Lducatlonal Task. Force statcd

Year I of the project was the most’ effectlve Jomt planmng, problem ldentlflcatlon and problem
; _resolutlon occurred. Delrneatron and defmltlon of needs and issues were most clcar . N
~ Year II saw the demise of an effective Advisory Council. The planning mode was dropped. Issues became
* much less clear and efforts seemed to be aimed at solving crises which were attributed to center activities.
~Year III. has been most frustratlng Communication has been poor and often non-existent. Cooperation
~.."is almost totally lacking and not even crises are being attgnded to in any reasonable fashion. Our late
. start’ directly attrrbutable to the Center has caused most problems Wejust could never seem to recoup

- The dewest Center co-drrec'ors A R

B Their program has three dlstlnct advantages Communlty mvolvement sound field expenences for
. their HEA trainees, and a good sound relationship with the public school. These are EPDA expectations, -
~Ohio has performed well here. They have a solid relatlonshlp with Linden area of the Columbus+Public
- Schools. They have been able to use their concept of teaming to solve crises in the schools, and they have
" ‘worked well in the Center-Satellite consortium. They have not become data-based decision makers
“however—we in the Center had hoped they would.
Data collected-from a questionnaire sent to all: satellite counselor-trainee, graduates also 1nd1cated that
‘ tramees were inipressed with the fagt that many pcople seemed to be workmg together to make their exper-
- “iences meaningful. They claim: the benefits of teaming to be most posrtrve and beneficial to their growth and
development. The opportunities to work in the field were hrghly reqarded deemed necessary, and seen as
‘somethmg only the PPS Program was offering. » o S
- What makes the Ohio Satellite Program acceptable? From a Linden area tcacher ' ' ’
They had no strategy to lay on us. They were a resgurce to be used to solve problems that we decided -
- had priority. The ‘we’ being the Linden communlty including the school faculties. People had problems °
‘with the OSU people in the begrnmng because they could pot deal with a group saymg they had no
.product only a process.

From another teacher

.-~ T'went to'the. Summer Workshop in 1972 as a team leader from Linmoor. That was a fantastrcall&‘
-~ valuable experience. It really revved me up. It was so positive, so motivating. We saw something that a
'person could get involved with, clements or plans they could help direct and control. These outcomes
" “could improve our schools and involve more parents—Igwanted that I saw a way out of a lot of personal
frustration: That’s why I got 1nvolved havc stayed mvolved and w111 continue after the program monies
© . stop. : :

. From the Mldwest Center co- d1rectors

" They have a clear need for their program; their personnel have tremendous commitment, drive and
energy; they have a clear direction; and they are willing to rcthrnk their processes.wrthout erasing their
purposes. They want to get somethrng done. » , ‘ .

What does the future hold? W : ' o
At first we were very dependent on univefsity people. But we’ve tested our wrngs 'We like the idea of
helping and know we can do it. We’re committed and we wnll continue even after the termination of federal

funds, w1th the help of our own school system . ‘ _ .

&
&

Recommendatrons M ikl

‘We will attempt to share some of the crmcal areas in Wthh the Satellrte Program efforts have fallen short
ltis our(smcere opinion that the Ohio Satellite Program has had major impact on many of the instituti
* that we have encountered There is still much to be done if we are going to truly develop more effective in-
~_stitutionalized guidance programs. In this spirit we would like to make the following recommendations to the
Columbus Public Schools, to Ohio State University, and indirectly to other mstrtutrons that can beneflt most
. from our findings. :

-Recommendations to Ohlo State University, College of Education and Faculty of Specral Services:

‘1. We strongly encourage the Faculty of Special Services to institutionalize its commitment to educate a *-
‘new- klnd of ¢ounselor who 1s ‘able to- facnlltate and manage the total guldance functlon w:thln Black and
urban settmgs :

-
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2 The four-course PPS core sequence should become an lntegral part of the counselor education curriculum.
3. Future programs of an expcrlmcntal nature should be staffcd by dlrectors with full- time status and

commltment - e
" 4. Utilizing the PPS Program as an example, the Spcual Services faculty should become more w11hng to /7
L explore new and innovative approaches to the ever-pressing guidance needs in urban and Black school settlngs L

5. Every effort should be made to establlsh\ a school year-long mmmunlty based field: practlcum Each *
faculty member should becorfie an integral pant of the practicum.
" » 6, Planning funds should be sought both internal and external to the university for the ¢stablishment of a
Centcr for Instruction Resed.rch and Plannmg lnlUrban and Blaek Edueatlon

-

Récommendations to the Columbus Public Schools: R :
" 1. Each’ elementary and secondary school should develop a staged plan whereby a eomprehensnve guidance Co.
program will become an institutional and dynamic part of each school program. '
-2. The participating schools in this program should be provided with ongoing techni¢al and profes,snonal
.." + assistance so that the team leaders i in each sehool may continue to function as vital contributors to school ’
" planning and problem solving. : :
3. Thear chools of this program should maintain existing programs and activities and explore more
- effective wa aehlcvmg parental support for the education process.
4. We recommend that the Columbus Public Schools provide time during each grading period and during *
" the summer for teachers and staff to hold workshops and seminars for the purpose of gathermg mformatlon
" and explonng solutions to critical school problems. . S

Finally, the Mldwest Center has provided invaluable planning, coordmatlve and techmcal services to the
satellites. Evcry effort should be:explored to maintain the Midwest Center and its supportive functions. The
" Ohio Satellite would strongly recommend that the Midwest Center assume a future catalytic role in the
) exploratlon of funds‘arid resources necessary to implement many of the critical flndlngs and recommendations
in this report-and in those of other satellites. :

3
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PUPIL PERSONNEL SPECIALIST .-
s "7 7 77 Total Coursés Requ'uted'_' -
Descnptton of Program Reqmrements ftfr PPS Tramees v

+The PPS trainee in Gurdance and Counselmg is required to hd_VC completed, at the end of the Master of Arts
ogram, a mrmmum 53 crcdlt hOu‘rs These wrll be divided in the followmg manner: - .

26 credits — Guldance core courses h

. 12 credits — Four PPS courses desrgned for the new professronal . R
. - 6.credits — Electivecourses . e S S N
© 3-credits — Counsclmg Practicum (Laboratory) - .
3 credits — Field-based experience in participating schools Lo R ; . N
3 credlts — Research Methodology : N . o . ’ o

.The core courses required for the degree include:

1.” - Guidance—Principlés, Practices, Pupil Services—Ed. 874 (3 credrts) ‘ - Lo
2, Guidance Appraisal Techniques—Non-Standardized—Ed. 877 (3 crédits) -
. 8. - Guidance Appraisal chhmques—Standardnzed Ed. 878 (3 crcdlts) _
4. Introduction to Counselmg——Ed 973 (3 credits)- - - e e
5. Group PFrocesses—Ed. 875 (3 credits) T L e i
6. Resources for Educational and Vocational Guidance—Ed. 879 (5 tredlts) :
7. Research in .Education (Gurdance) —Ed. 694.34 (6 crcdlts) N »
) Thc four PPS courses dcsrgned csneclally for the PPS tramce or new professronal in guldancc and counselmg
“include: = - . ,\

1. Program Planmng and Evaluatnor)—Ed 694 34 (3 credits)

2. Counselingin a Black Setting—Ed. 694.34 (3 credits) : s o
3. Consideration in Orgamzatlonal Devclopmcnt for Counselors—Ed. 925.34 (3 Cl'CdltS) o o
4. Community O_rgamaatl \n'for School Workers in a Black Commumty —Ed. 694.34 (3 credlts)
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L Plans to be Dcvelopcd during the Five‘-'Day Tcaming Workshop
Each of these plans will be relatcd specrfrca.lly to. the needs assessment: which was Camed out durmg ‘the ~
. first year’s action plan. Further, each’ specrfic plan will be related to the ‘major objectives of the Ohio Satellite
" Project.’For example, the workshop itself is a venture in. developlng a more effectrvely functromng team. The S
" workshop is designed primarily to plan for expansive teaming efforts. v e
~ The following represent the specific objectivés of the Summer Training Program : ‘
1. . To develop a mote fully functxonmg team within the Columbus Educational Commumty ;
2. Toi improve the communication skills within the Columbus Educational Communlty s't€éam o
‘8. ""To, provrde personal and organuatxonal development skrlls to’ team members, s that each member :
. ’can carry out a specific task in the teaming process. = ° . - :
- .4 To provide an opportunity for institutional team members to makc srgmficant contnbutrons toward
. . improving the effectiveness of the team -~ '
*. 5. Toprovidea tralnmg site for two members of each of the five satelhtes related to the Mrdwest
)} Center .. " : -
6. " Toprovidean opportumty to make use of the Center Satcllrte s structures and human and matenal
~ resources -, : - -
7. To assist educational communmes partxcrpants in movmg toward achrcvmg the speclfic tasks or
programmatic objcctrvcs as identified in the neecds.assessment’
-8, . To develop more effective ways of mvolvu}g greater numbers of commumty and busmess persons '
. * 7. within the functigning task force e
Durmg the summer two large workshops will be hcld Each workshop wrll consrst of approxrmately forty- ’n,}' :
fivc participants from th¢ educational community. These workshops will'be designed to improve. the teaming™ =
.concept. However, €ach workshop will also be.designed so that the specific programmatic thrusts as identified , -
. in-thé niceds assessment can be developed. The structure of the workshop will be as follows: The department "

. heads.will be paired with one other teacher to serve-as team- leadcrs for approxxmately ten teachers The

: purpose of thcse small groups will be as follows: " " :
S #To develop the ideas and skills related to the concept of ** every teacher is hxs own cumculum o
SRS --maker”’; that is to say that curriculum’is developed-at the classroom level

o ‘2., ‘That every teacher is a reading teacher: that is:to sdy, that teachers, no matter what therr subject
’ _dreas may be, will by’ desrgn and by plan develop as a part of their curriculum a thrust i n 1mprov1ng
- and upgrading the reading. skil}s of every student in that educational community

o

*“‘That every teacher provide: some drug education around his or her subject area’ : T
-~ That more emphasis.be placed on the 1mportance of-all 'the facets, funtionaries and entities wrthm L
~ the educational commumty m order to 1mprove the human relat'ons mthm the educatxonal
i . community .
' 5. That each team assume some responsrbrhty for devclopmg 1deas whrch wrll 1mprove tl're Commumty -
- - School .~ -

Thc second five-day session for team leaders will bc held in late Augusf Thrs sesslon wrll hav: as its ma_|ox ‘
ou_|ect1ves the following: o S IR :
1. To evaluate the two staff developmcnt workshops ' - R : o
2. To develpp plans for carrymg out specific objectives related to teammg ihroughout the school year -
3. To develop specific skills iri better. relating'to specrfic components within the educational commun-
ity, such as commumty persons commumty agencles, busmess and muustry, and governmental

officials and the ugiversity - - T a PR Ty L

" 4. To develop a tiiffetable for each planned evcnt to take place L e o e
5. To develop strategres and activities witha Pprocess. evaluation at deslgnatcd pomtys e L
~6.7 To. build in strategies for mterfacmg more effectrvely with the central adrmmStratron :

7.+ To become more skilled in developmg and lmplementmg the program planmng model and behavxor
o 'modlﬁcatron skills - S Co T :
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- Evaluation Dcsigr)

The Recap Team was composed of three consultant writers, a Satéllite co-director, the internal cvaluation

- specialists, and. the external evaluation consultant. This team identified individuals and/or groups of individuals =

who had or were thought '_to;h'ave-kéy insightsinto the Ohio Satellite. These individuals were categorized by -
the number of years they had been associated with Satellite efforts and then divided among the author triad
and the evaluation diad for data collection purposes.: v co R
 Each identified data source for the evaluation diad was questions covering four'basic domains. These were. .-

(a) the potential-value of the Satellite Program, (b) the real impact of the Satellite Program, (c) the manage-"
ment cffectiveness of the Satellite and {d) the nature and meaning of teaming. Those individuals intcrviech o
by the author triad were asked questions designed to elicit historical and descriptive information. This in-. '

formation was needed to supplement and complement Satellite document files in order to give the authors the
f a comprehensive report of Satellite activities and accomplish-

“ necessary framework for accurate preparation o
- ments over the threc-year period. o
The following chart indicates the p

ersons interviewed, the interviewers, the type of instrument used, and
the reason for the query. = ' L T : L

,

- Data Soufée e .  Interviewer ‘ fnStrumentatz:on .Pufpose of query
Chairman, Faculty = - - , Author triad B InterView - o Historical
. uf SpCCla.l SC%‘v‘iCCS, R '1/' ) N ’ . ; o ) reference
_ Actihg‘D’ea’.'n‘A, College = . Evai_ua'tion.'_c_iiad R 1nierviqw e Evaluation
of E_ducation;.OSU L : o rgfcrence »
- Project Co-Director -~ " Authof triad o Interview . Historical reference
1971-1974° . . Evaluation diad Interview - " Evaluation“reference
roject Co-Director - ~ Evaluationdiad .= . Interview s Evaluation reference
- 71973-1974 ' S : g Historical reference
,'-Séhior Hiﬂgl'.l, Priﬁcipél_, J "._JEvaJifzitibn ’d_i_éd - InferVieW”_ © . " Evaluation-reference
Target Linden School - " Author triad : I:'n't.er,vi'ew [ - Historical reference
Task FortégGCﬁairman B Evaluﬁtion diad - Interview . - ‘Evaluation reference
1971-1972 ’ o ' ‘ ' '
'Ta.gk-Fotce Co- j\' o o Evaluation diad - Interview ? ~ Evaluation reference
Chairman, 1973-74 e ' ’ o o :
Assistant Supérin': -+ Evaluation diad _Interview C Evaluation refc»réniée”' '
tendent, Columbus ‘ L, ' ' o
" Schools oL T "ﬁ , ' '
* .Former Principal, A ( Evaluation diad L Intcr\/icw " Historical reférence ’
°  ‘Target Senior High T - B ’
'_ .(}ounseior, Target - Evaluationdiad, . - Interview Evaluation reference -
~JuniorHigh . - . .0 L g .
' Task Force Mej_rr‘\b_e'r' ST Evaluation diad - Interview o ~Evaluation reference . :
' Chairman; Elementary -~ - .Evaluation diad . Interview - . Evaluation reference
Counseling, Columbus T o ' ‘ : Historical reference » -
- Schools o R ' L
 Teachers in Target - . . -Eviluatioridi_ad . Survey Question-'_ N ! EYaJUa.tid'r.\.referehc'e
Schools -~ © "+ . ‘Authortriad-. - ‘?na_ibr"e. Interview. . = - - ‘Historical reference
24 r

ny .




ERI

Data Source -

_ Counselor Trainee ’

“Graduates 1972

" Counselor Trainee

.’l-ntcvmal Evaluation -

" Graduates 1973

-Counselor Trainee

1974 -

A '
Indiana Center

- Co-Directors

Specialist

Extcfna,l Evaluu_tfofi .

‘Specialist

Interviewer

‘ ‘EV&luaiidn diad

E i‘lv;ﬂiuifion (iiad'

Evaluation diad

" Evaluation diad

Evaluation diad

~ Author triad-

Instrumentation

“Survey Question-:
" naire '

. Survey ‘Question-

" naire

Interview

Interview

Interview

Intérview

* From this pool of data sources much of this document was generated.

'Purposé;of quéry

‘Evaluation reference

Evaluation reference

Evaluation refcrence

Evaluation reference

»

Evaluation reference.

~ Historical reference

Evaluation reference.




APPENDIX D *

Questionnaires

, 1. — to trainees after fnrst year, one trainee’s answers mcludcd
2. — sixty-six ltem general questionnaire

AN

“ERI

A Fuirmest provided by exic [




e thn you were first 1nformcd of. thc Pupil Pcrsonncl Specnallst Program at Oth State what dld you-
fccl you could gain from enrollment in such a program? -
: e lwas initially informed of the program by a friend in August 1971. 1 had already planncd {o atd
tempt to go to graduate school in the Fall and this program offered me mainly a financial opportumty

o T - to enroll and attain-a dcgree o C

<o 20 I this initial'perception changed during your year long experience, plcase explam how
Although the program was explained-to me-when-l-enrolled,d-honestly.could Rot.perceive the -
type of involvément I would have. Of course, I now realize that it offered a chancc for a very unique
‘ and realistic education, - . E N .
3. Werc you happy with this. change? ~ Yes _X = No Why? .
1 have always felt that textbook education is seriously lacklng when it is not supplemented with
E - realistic practical experience. This is what PPS offered.
" 4. - What impressed you most about:the PPS Program? Why? :
3 "It gave mc the opportunity to work-as a guidance:counselor four hours‘a day in'a settmg that would
challenge the most-experienced person. | was forced to grow.
5.  What events turned you off? Why? ' : .
The most disillusionming part of the program for me was the ﬁnancral assistance. I was being asked
to be involved in the program to the point that employment was lmposs1ble and no other assistance
was av; ul ihle. Also, resource pcrsons at thc University were not usually avallable when I needed
them. » .
6. Have vou been able to 1mplcmcnt what you werc” taught and/or expcnenced in the OSU program?
-=-Absolutcly, I was placed in charge of a school for suspended students. I was forced to counsel a
” diverse group of hostile students daily in a crisis situation. 1 feel that I began my first year. of
" school counscling With the equlvalcnt of three yéars’ experience.
7. Does a program like PPS hold any promise for the cducatlon of pupil pcrsonnel services professlonals?
If yes or no, please explain your view.
' Yes, as long as it is able to provide real settings for potentlal PPS professionals in- thmr chosen
profession. Also, if it is able to provide the experiénce with the proper balance of textbook educa-
_ tion and the financial resources to enable the trainee to survive. -
~ 8. Describe the process of teaming as you presently perceive it in your profcsslonal situation. =
It is a process based on the notion that no'one or two persons can have the skills, the time or the - -
- éndurance to run'an entire school. Therefore, in my setting, the skills and individual expertise of
the total faculty are utilized in aecompllshm als and objectives that have: been cstablished
- through the cooperative efforts of the total §taff.
9. Plcasc 'describe how effective you have found this process to be in attaining set goals'f’ -
I have found that this process creates confusion. We live in a society which has taught us to look.
. to leaders for guldancc This process could be effective when the individuals involved have some-
_ th1ng invested-in the gbal and can*find rewards in attaining the goal. Therefore; it requires 4 lot of
S ‘leadership and a lot of planning in the initial stages for it to be 3uccessfui.
10 Based on yqur experience. please describe those elements which are most critical to ihe 1mplemcntatlon
, of teaming in an lnstltutlonal setting, i.c., what could prevent it from even gettmg started, or what could cause
its quick demise? -
a.  Realistic, (,omplete planmng
b. . Thorough orientation of all individuals involved.
) c. Continuous evaluation by all individuals involved. : .
BRSNS W Based on your experience how can each of these clements be efficiently overcome bya team leader? B
PO l don’t believe thiat any of these elements can be efficiently ovércome. : .
. Teaming is opposed to the way’we have been’ ‘programmed tG live. Even in games, the -
_team has a coach who motivates. through fewards and punishment. Much of the i
. planning in his area has been done. However, teaming through 1nst1tutlons is new
¥ and I don’t believe enough planning has been done..- - :
' 2 * Reflecting on your OSU experience in the PPS Program, how could it have becn 1mproved to better
meet your expectations? :
“Personally, I only found two areas of wcakness (1) lf one is to be 1nvolved to the pomt requlred
- by the program, there should be more financial support (2) The Umverslty personnel should bc -
" more mvolved in the aCthltleS and practlcal trarmng of the tramec S

)




S | AT .. OHIO SATELLITE
T ' SR Pupil Personnel Spcclallst

R , . . : Teaming Program -
- L School District Gcncral Qucstlonnau'c

‘Indicate by placing an X under the appropriat'cvcolumn how much you think teaming has assisted in: -

. \
-

o - Very . Very :
’ e S ‘Much ~ Much . Some ' Little  None
1. Teachers being aware of theidea . . ' \) ,
of educational commumty (schodl, .= S -
" community, university, etc.)’ : i . '
-2, ‘vlnueasmg commumcatlon among _'  o « -
' thc staff

-3. _Prnvxdlng leadcrshlp training
- for team leaders which benefitted
‘the total staff

4\-\ 'Dcvelop)ng communication be-
twe\cn\ thc staff and the student - .
body - Ty S _ L ; v' __r;'

5. lmprovin'g staff relations

6. Improvmg our ability to work
on school problems :

| 7 Staff mefnbers being a part
~of the dCCision making process

8! Engcndenng a sense of personal - o - , v
- responsibility for the functlomng . S
- - of this school ‘ ’ '

lnvolvnng the total.staffiin
working ‘togethcr

." Teachers conveylng to' students
 that they care about them

1 A

Teachers be‘tommg more familiar
with some of the more sefious
- _problems at this school

© 12. Teachers being better able to o ' ' ‘ '
"~ help students cope with school T o . - L
o problems o S | — . ;\,\{_ L .

' “Teachers resolving classroom - R _ : 2
difficulties themselves with- . - o : v

* out the assistance of the , : _ ‘ B S

- student affalrs department or - . 3 e e S

. "the admmlstratlon . B - ' g -

.Enha_ncmg the ,pe,rso'nal.de.vcl- e
opment of individual teachers - ‘ : o

Focusing in on the positiv"e’ z
attnbutes ‘of the teachmg

E staff




-Indicate by placing an X under the appropriate column how much you t};.ink kcaming has assisted in: =
- e _ P . : T o : .

i

. Ry
Very . Very ‘ ‘
h ' ' Much Much Sonv: . Little  None
P’ositi.vély"ihﬂuencing the - o 'T v
attitudes on the part of ] ‘ ':
teachers toward Linmoor T : do

.. lfnpr_ov_ing the availability ‘. S e
. " -of teaching styles and techniques . ' pooT g
. fq'r individual teachers 2

~
S

Arriving at teacher participation
_regarding non-teaching duties

P

R

Influencing teachers to T
participate in after-school
and evening activities

Converting dialogue into ’ .
action ‘ -9 ‘ - —

Staff members w‘orkin’g together
in carrying.out school pohcxcs
: :Wthh they created ., - L e

Provxdlng feedback on tcacher-
made policies :

93: Teachers full:;'... the policies N o
which they Cteatcd T : R -

Making pl‘OVlSlonS to 1ntenS|fy
our efforts in staff development
for the coming year ‘

‘Building self-improvement . - .
* strategies into the staff ' '
development program ‘

26. Making clerks,.custodians,

educational aides and food

service workers feel a part of ,

the school team _ C e

27 Provxdmg ddmmlstratlve
leadership to the idea of . ,
' teaniing - ' g

“"428.. Involving, students in the.
- teaming process ‘

. 29. Making expiicii to the student - ' | ’
' :body teacher-created pollc1es o - : I ——— &

30. . Gettlng students to respond -
"~ “in a positive manner to changes -
in school pohcy . N

- 31. 'Posmvely lnfluencmg studcnts
' ; attltudes -

o2, ) Students 1dent|fy|ng posmvely
. with thls school, s o




o b.'lndic.a‘te b‘y'p.'laci"ng an X u‘nder“_.vtheappropri_ate column'h.ov'w m'uch:you think teaming has ;assi_sted in:

"33 Helping studentsto dévelopa' , o ool | g
more positive self-image. - I ‘ - e -
N 34 ' Improvmg ‘the. acadenhic achlevcment
level of Students : o
- 35;4_ 7Arr1vmg at ways of recogmzmg ST
- more students who are good school .
. cmzens : . , ,
.- 36.. _Developmg stratcgles to~ - ‘ ! . B
.~ " measure the influence of the new !
- "school policnes on the student
" body .
37 Bettenng»Asch'oo'lico_r_nm_unity.. . \
- 1 relations A L« :
38. Teachers becoming more o ' e
~ “familiar with the influence of o - 7
- the commumty as it affects . cR R . l\ .
students - R . . ' - ’:
.39, ~ Making the educational experiences = L - o N . N
~_ relevant to the needs of the . o S
commumty ' v
'40. Communicating to the commumty
what staff development is ; . .
-attemptmg todo - LTS e , Ld )
41, Involvmg commumty people in o _ ‘
- planning and carrying out staff ' ’ .
. development activities.
42 ,Teamxng our efforts wrth *
" ‘social or church groups in the area
-43: "F‘Increasmg community involvement ‘
-+ atthis school ) .
44, Provrdmg feedback to parents
S regardmg school- commumty
“activities B
45, 'Makmg parents aware of theif . v - o R
I school-related responslblhtles o B A R N
- to'their youngsters - ' : o : -
. 46. - ;. o
: ) (-
47, ,, &
. '.day for staff develop. 'ent K ‘ u— : :
48, Outhmng goals for staff R | )
. development sessioms” L e o B :
- 49. Achlevmg ‘the goals and ob]ectlves ~

set forth by the staff .
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" . .o . . - -

e

Indicat_e; by placing an X under the appropriate colurhn how much you think tc'aming‘ has assisted'in: . - o

\'b ."“: . - .‘ v. B . ‘. . .“1 ) Very | » ' . T 7. Very : <
G T . Muck - Much  Some .  Little: - None -
50. ‘P,rovi_ding ,effective. solutions , - DTN o
**'to school problems ' ‘ :
51.. 'Formulating .plans to-insure a- ; ' | ‘ N r
~ student development program for : o ' '
.. _ the coming year L B
52. Prov1dmg for cumculum S ‘ @ l, , ,
o mnovatlon . . - o R - - . .
. B8, Provxdmg for attxtude changes . j .
. which will fac1htatc the ~ S T AN !
‘operationalization of R S : .
curricmum_changes'in the coming = - . . o o ' Y '
: year. : '
- 54, Explormg the 1nter-d1sc1pllnary .
) approach to curriculum. " - -
B5. 'Provrdmg for consrderatron : R . < e -
- . of the needs of |nd1vxdual
- ;. departments :
N 56 ,Studylng.curnculum‘ideas-with
. teacher interest in mind I
57..  Developing c.urriculu'm ideas . .
: with teacher interest in mind - e
o 58, Improvmg the teachmg learmng '
o .atmOsphere PR _
B9, Reducmg d1sc1p11nc problems '_
I 60:.:3' Addressrng ourselves to classroom » .
B ‘-problems S e : .
'61. Improving the degree of order *
. during study hall . ‘
T 62. Improvxng the degree of order during - . -
S lunch period in the. l.unchroom R
- 63 Improvrng the sch}i attendance . b. BT S o
~ of students "~ : : o
' 64 vReducrngclasscuts - o A S — - N S u I .
65, Emphasizing the important role - |
that the feeding elementary schools
playin teamxng _,-\ oo
-7 66. Emphaslzlng the 1mportant role that Lo o Lo ‘ ,b'."t-
i the receiving hlgh school plays v B S
“in teanung e e - .
R Lo : T =




