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This document is a collection of six abstracts
representing,a summary of the activities of a three-year project
supported by the Education Professions Development Act. Addresses are
included for copies of specific full reports. Satellite projects were
implemented} based in Chicago, Indiana, Louisville (Ky.), Ohio,
Urbana (I1l.), and the Midwest Center (Indiana). Each abstract
describes a specific project to improve the quality of pupil
personnel services for inner city high schools; to increase
communication between schqol personnel and the university education
staff; and to develop, integrate and sustain systems whereby school
perspnnel, university staff and community sources would .plan together
and be involved in the improvement of the inner city schools. (NG)
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. " This document is a collection of six abstracts, representing a summary of the activities of a .
three-year project supported by the Educational Personnel Development Act. Each of the five '
Satellites and the Midwest Center has produced a full report whlch is available .upon request. The s
- contact, addrcss appears'at the énd of each abstract. . .. ;
C '.' Abstracts appear in the following otder: ‘ . ey
Vi, Chlcago ,Sﬁ ~’lhte (Umversny of Illmms at Chlcago Clrcle and Chlmgo Pubhc Schools)
. ‘\/ 2. Indiana S\télhtc (Indlana Umvcrsity and Indlanapohs Public Schools)
v3. Louisville Satclhtc ‘(Louisville Public Schools.and University of Louisville) .
.. "\ 4.. Ohio Satcihte (The Ohio State Umversny and Columbus Public Schools) N o =
“ . 5. Urbana Satelhte (The Jane Addams School of Soc1al Work, Umver51ty of Illinois at Urbana
4 % A T and eight selected school dlsmcts)
P .-, . !‘ . e J ,
el 6. Midwest Center (Indlana Umvcrsxty) :
RAT . : N
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The Chijcago Satellite, as a member of the EPDA Midwest Center Consortium, sought to create the
~ EPDA’s “New Professional” by retraining in-service teachers and school staff. The University of
Hlinois at Chicago Circle’s College of Education and the Department of Educational Psychology at
the Urbana campus are workingin conjunction with Chicago School District ¢ 9 and the Midwest
" Center at Indiana University to develop and test a model a1med at improving the educatlonal
atmosphere of a large high school. :

.The model grew in responsc to several painful observatjons. Crane High School, like many inner-
city high schouls, had been experiencing increasingly higher absentee and dropout rates, precipitated
by blatant disinterest in school. An aura of helplessness and hopelessness pervaded the atmosphere.
While school populations are changing culturally, radally, and attitudinally, the college programs
dc51gned to train teachers, counselors, and admlmstxators have not met the.challenges implicit in :
change. At each training level, then, a serious “interdependence lag" is evident. As a\result teachers, * B
whether novice or experienced, are not equipped to deal with the value conflicts implicit in thc
* human, social, and mstructxonal problems of the inner city.

One of the reasons is obvxous practicing | teachers, as they aftempt to cope with the every day
,problcms of the realistic classroom, are cut off from cutrent edumuonal theory and- research
. . generated for their benefit. Mureover, universities with teacher trammg programs. tend not to be
" -.drawn into’ the pamful process of redlity testing and on-site apphcauons Indeed, the central problem
W_ .observed by project administrators:scemed to be the traditional lack of integration.of cducauonal
" resources=—resources whlch ideally ; include’ parents and. commumty lcaders

—~~

Thus, this collaborative project was concexved It was xmperatwc that thc universitigs,, the school
district, and the community get together to- find new- ways.of cooperative planning which would
produce cla.ssrooms and curricula.that would meet the néeds of their students. To devise and test
) .. such p]annmg in one specific school. appeared te.be the answer, at-least as-an initial-thrust, The - Lt h

~*  resultant model employed attempts to train a-new professional who is.able to serve the student n
_client as well as the system client. The major objectives, then, were aJmed at changmg the pr&)fesswn ' B
thc msututxon, and the’ produet through— - ) o~ e n

o ~— > ~
~ R » . o ~
“ N N [

1. Dévclopment of riew degree programs:at the uruversxty Tevel o }
L2 quclopment of cxpenmcntal pllot courses Whlch could 1dent1fy and: tcach,newly needeg
skills . - T . - o i
‘ _ 3. Deve'[opmcm of courscs rclatcd to thc pracncal problems of i mner-aty schools °

. ongmalobjcchvcs, R S D ', LA L RN

1 Orgamzauonal dcvelopmcnt—ncw forms of umvc.rsxt), schoo] and commumty cooperauvc

“_.7. - planning’_ L - - N
. 2 Staff.dcvelopmcnt new human reSOurces spcaahsts skxll;d in ateas. gcnerally cormdcred thc ‘
- . . xesponsibility: ofPupﬂchrsonncl Sérvices workers, - - :
3. Ptogram dcvelopmcnt—angagnostm andSkills Dcvelopmcnt Centerﬁ(DISC) tobe uullzcd asa
. . training ground-for i xmprovmg Studcnt ?asonncl -Services, teaching: tcc.hmques, and' c.lassroom'
management N .\ . S o : v, ‘f S

¥

The ‘DISC Center: scrved asa ahub" of, activity, fo: the apphmtlon and testmg ofi rewsed icachen | Ag

ob_]cctwes and updated: mcthods and' materials. Thosc*teachers sélectedito.ac akl‘téljg) Center-(Hi, = .
Impact) tcachets completcdfsummer uammg wor.kshops at'the Umycxsuy gt I]ll not W oampus .
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where they contentrated on wntmg objectives, devising curricula, and prac.tlcmg instructional
patterns designed to improve their cognitive and affective skills. Sixty freshman students, random-
Ty selécied, made up the HiTmpact stu&ent group, and anothet sixty comprisedthe’control group,
back at Crane ngh School. . o

Tcsts, observauons, and questxonnanrcs a&’ﬁumstercd at two periods (beptember 1973 and March
1924) gcnerated data which revealed severaI growth trends. Hi Impact students showed sngmﬁt.ant
gains in three of the five personality measres as compared to cuntrol students. They showed less
decline in reading and math scores and sf\éwcd fewer class cuts and absences than did control
students. Hi Impac.t teachers were observed and rated significantly higher by, their students on all
measures of ¢ affcctwa performance than were control teachers, Hi Impact teachers also reported
that their own skill and awareness levels were significantly raised by their experiences.

The staff development gbals were implemented through on-site staff coursework focusmg on
innavations, pupil personnel strategies, and strategies for improving pupll performance. Organization-
al dcvclopmcnt was judged successful in that the Skills Center warranted. continuation, new course: -~
work had been institutionalized, and these achievements were, in fact, a result of cooperative .
planning among the universities, local schools, and the Project staff. Most agreed that the greatest
failing lay in the Project’s inability to alfﬁaently involve the commumty

Both the Lrbana and the Chxcago staffs behevcd that this type of pro_]ect, with-its demonstratlon
that a start cdn be made to solve inner-city school problems, should be encouraged and supported
throughout the nation’s cities. The Urbana staff particularly urged-that such projects be carried out
for longer pcnods of time (five to elght ycars) and at*10,000 schools sxmultancousl) in order to "

" attempt 2 massive effort through massive commitment. ™

For addmonal information conccmmg this report, contact:
.. .George GlIes Associate Dean of the College of Education . ' S T
" Umvcrsny o{ HImcus at Chlcago Clrcle T = :

Box.4348. - ' ' - e _ GUE N : \
.~ Chicago, llinois 60680 - . : S S T s
r»(ﬁiﬂ) 996:5641 -~ — e - e
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- ‘ Rccogmzmgcthc need for 1mproved more flextblc,morc rca.hty based trauung for puprl perspnnel A .
workers; the Division of Foundations-and Human Behavior,, Indiana University, in conjunction with P
A thchpartment of:Counseling and Guidance, formed.a- relatrons}up with the Indianapolis Public
ST ’_,Schools in order to seek out.methods of-improving PPS training. The. product of-this relationship
. cameto-bé known.as the Indiana; University Indiariapolis Public Schools {IU-IPS) PPS Training :
‘Satclhte, funded- through thwEPDA under. the auspices of the Midwest Centcr Consortium. oL

S Customanly, inner- dty- schools. arc staffed w1th mdmduals untramcd in-and'i mscnsmvc to the .
... -culturaland social dxrpcnstonstof the low i income, minotity. group communities they urport o R
- ., serve. Pateiitsand: chlldrcn, of those communities-s¢ldom patticipate-in; educational: pdhcy prépara: '
e < HOROX- piOgTam, decision. malung Universities that train the educattonal sta.ffs rarer address con-
S sumerrpopulanon needs ontce their curricula are developed:and Jmplcmented, AT major goal ¢ of this:

. Sat¢llite Project was to bring: together umversrty staff, parents, anqt teachers for the, purposc of

chlaboratlvc planmngand programnung L . L g
L Withmsthc framework of the ovemdmgemtentrons of the MidWest Ccnter, the IU IPS Satclhte ‘ e | 3
el czst«thefollo\mnggoals J . : NI

1 'ﬁ) create models for tile tdcntrficatron, dcvelopmcnt, rmpIementauon,kand eva]uauon of new. L

professional. competcnaeskm*thearea of pupil personnélservices .. P
o 2. To 1dent1fy pro£cssronal competenctes which:are relévant to the reality. of Indranapohs Pubhc -
SRV Schools. and:its community:(specifically target schools:and:their. Commumtles) o
y .3, Toconstruct and;test-procedures for traxmng thes¢ competencies, S
- . 4 “To, prowdc mtd careetedevclopment trammg in- these,compctenctes to apptopnate IPS Pupll
MRS i:~ : PersortnclScrvrccs Staff co : c el

- 6. Io provtde targenschools/commumtres w1th the servxces\of the.néw proiesstona1 , R A
. Toepto\nde input into’ c:ustmg Pup11 ‘Personnel Services.training: pl:ogra,ms at fndlana. Umversny ‘

which will: help the-trainers in'these-programs makc dec151ons concemmg program*drrecttons at-’

' . ;‘: 1he»dcpartmcntaitand lelSl\OD leval . . N AT . < '
N 8 “To-¢valuate'the:extent to. whrch each of the aboye. objectwcs is met, and to make. appropnate L
CAT formattve evaluanons : ~ C ey SRR
i R 9.. Io commumcat.c to- othcr professronals the: prolect findmgs conccrnmg ncw 1deas,<modcls, and S ) »;
trammgprocedures‘ RO N . o ;(.' L Lo TINT

. l . The Satclhte\\operauons,formally extcndcd over: thrce project years Dunng th; flrst ‘yeat-the goals ‘
of. thevtargct cominunities, schools, and university were defined and’ synthcsrzed ‘Needs of the schooIs .
and communmes began to'be. asscssed (and contmucd to; be throughout the prOJcct) From thc -

L pcrsons, and school staff members. Ihese efforts dommated thc actrvmcs of the sccond yea.r In: thc o
- finalproject:year the training programs continued, bat-gieater. emphasrs was: piaccd ‘upon: mstttutton T
ahzmg desirable changes at school,qumversny.\and state. cducauonal lcvels Dlssemmatlun of proJect
~ fiidings: andéviluations then: began. . .- X

. . Key fedtutes of the: Satellite project:were: () collaboratzon and planned systems change the

L ,»dommartt ovcrall theme - mvolvcd Brmgmg inty a collaborative: relatlonshrp represcntauvcs wof the

C mmumty)tscrvcd by. target.schools, school staff :mgmbers, state:level; public school personnel; and

suniyversity-faculty: to:determine mutual goals; assessing 1 .needs of the: Chl]dIEIl and’ parents as recipients

of-educational processes.and.of the. schiool personnel’ who -mediate:the: educatxonal .process;:and f

o irmplementmg mutually, dctcrmmed training. programs. (2) I.earmng by dozng the dommam trammg -
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theme - was best evidenced in the.Mutual Development Labs which were formed around numerous
training themes and in'which participants practiced skill development, often exchanging roles as
_trainers.and trainees, The MDLs-were held-at the work sitesto enable systematic follow-through-of
appllcatxons and careful evaluation. (3) Competency-based learning --the principal educativnal ap-
proach was installed in the university counselor training program as well as in the in-service training
activities for schoyl personnel. Competency -based education not unly demanded rigorous attention
to skill development (versus credentialing), but facilitated evaluation for project accountability, (4)
Incorporating an inner-city counseling program with an attending course of study —the dominant
institutional goal—was achieved and has been maintained. This feature of the project is a clear
indicator of an ultimate goal of the entire effort: to mstltuthnahae for continuity and perpetuation
the array of project intentions and innovations. - " S

The most evident successes of the project were: (l ) the identification, assessment, and evaluation

‘ of desired wmpetencles in the area of pupil personnel services; (2) tht develupment and implemen-

tation of a competency-based counselor training program; (3) the dchvcr) of in-service training
prugrams for school operatwns,(-i) the installation of motivating environments - token economics—
in classrooms tg promo#é learning and reduce disciplinary problems; (5) the developmcm and
institutionalization of a university program for inner-city counseling and extension of seflices to
minority. group students within the. university ; and (6) the apphcatlon of a needs:based model of
intervention for continuous formative evaluation and_project. accountability.

For additional information concerning this report contact:
" Alexander Brown' .
2805 East 10th Street, Room 180

Indla.na Umverstty

gomington, Indiana 47401

N
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__ Louisville Satellite Final Program Report ' g .

The Louisville Public School System was suffering all the pains and agonies berng experlenced by
_inner-city schools throughout. the, nation. Middle-class white flight to- suburbra had increased the
" number of Black students to 50 per cent. Discipline had eroded to the point where teachers clamored
for protection. There was less.than a 40 per cent-chance that a youth entering an inner- c1ty junior
high school would complete high school. One report listed Louisville as being second only to Philadel-
phia in dropouts. The exceedingly low academrc achrevcment level had contipued to drop lower each

ycar of the preceding decade. . .

Even though the University of Loursvrlle School of Educatlon is located within the boundaries of .
the Louisville School District, an invisible ivy-covered wall seemed to insulate the College from the
agonizing problems that plagued the surroundrng school system

The posslbrllty ‘of ubtaining a grant for’fuprl Personnel Services through EPDA challenged the
university, and- the Louisville Pubhc Schosls to deslgn a program for the training of 4 “new profes- -
sional”"to help allevratenproblems of inner-city students From the begrnnrng, it was agreed that this
project was to be a reciprocal learning expcrrence Staff from the university’s Counselor Education
Unit were to train pupil personnel workers in techniques for dealing with-inner- city chlldren But of
equal or. even greater importance was the opportunity for rank and file pupil personnel workers to
expose the university professors to the regl world of inner-city schools. Such an interaction, hope
. fully, would bring about both 1nst1tutronal and personal change . change whlch wo..ld help

reverse the raprd deteriordtion of rnneroc‘xty schools ‘

Erght gbdls, were agreed U upon:

' 1. To increase the effectiveness of the pupil personnel staff by provrdlng an opportunlty 'f{)r
' 'personal human growth and.. chclopment through group interaction expenences
2. To develop an effective model for the operatron of a Pupil Personnel Team in rndtw‘\dual

schools - : : J
] 3. To increase ‘the. cffectlveness of all student personnel services to staff members through the ~
P utilizatior of group processes . S C

4. To redefine the role of counselors, whereby they become consultants to teachers a,s_,well as
. counselorsto students - - . BRI
. .. 5. To dcyclop a-model for the-resolution of staff and admrnrstratrve problems by fhe use of ‘
- Cériflict Managernent Labs — .
6. To achieve a multiplier effect of the pro;cct by training, the admlnlstratrve staff of the Studcnt
Personnel: Services Department to become trainers of personnel workers m the’ school_sy stem
?not dlrectly associated with the prOJect . S
7. To. dcvelop at the’ Umvcrsrty of LOLIlSVlllC a pre-scrvrce tranung program whrch focuses on the .
"areds-of group dynamics and the consultlng role . *» "
8, To provide opportunities for ‘the Counselor Educatlon staff at the unrverslty to- dlsg,over methods
_ of counseling with- 1nner.c1ty students: by semng as both trarnce and trainer in the project
schools ) S [

Because ,of slgmficant input from parents a.nd the contxnual cvaluatlon that went on, twa furthe!

L ‘high prth‘ltyngaks dcvelopc\l' SN = e
C e 9 To improve.the campetence-of pupil personnel. workcrs by helpmg thern understand the .

culture, value system, and community-standards of the clients heing.sérved "
To rmproye the skrlls of puprl personncl worUs in consultmg w;th parents o .
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The project was co- dlrected by the hcad of the Counselor Educatxon Unit of the university and
the director of e Division of Guidance Services of the school district. F ourteen inner-city schools,

_ 1dentified as ng}neenng the needs of the vast majority of their students, were selected as target.
" schools. All pupil personnel workers - counselors, social workers, vxsmng teachers, nurses, counselor

aides, and police-school liaison officers ~were invited to participate in the project. What turned out
to be one of the most constructive components of the project was the Advisory Council. The
council included five parents, a school nurse, a.paraprofessional counselor aide, the assistant dean
of the School of Education, and later, the director of the Division of Guidance Services of the
State Department of Education. The participation of the parenf‘s on the council in vistually ail
phases of the project provided invaluable insights into the reasons, why pupil personnel workers,

failing to understand the culture of those they would help, su frequently, were ineffective in their
work.

*The academic structure of the project remained basically the same throughout the three years.
All participants were enrolled at the university each semester‘in a course specially designed for the
project. (Undergraduates, A.B. degree persons, and post-master’s degree persons were sometimes
enrélled for college credit in the same courses. ) The instructional program contained three com-
ponents: (1) two-hour formal class instruction each week, (2) small group meetlngs in.the schools |
to critique the cffectlveness of new technlques, and (3) individual pracficum in the schools w1t.h a
unlverslty staff member alternating as supervisor and participant, Through this direct, on-site
participation, the unlvcrsxty staff came to understand first- hand the problcms of thei mner-c1ty

+school.

The social interaction between persons of widely varying socw-economlc, cduCatlonal and.
culturdl backgroupds contrlbuted much to the learning experiences. é)%de variety of" workshups,

. ranglng in length ffom one day to three wl!eks, were conducted durm‘ét»}}e three years. Among the

_-= “Conflict Management”

.more important were Workshops focusxng on:

“Interpersonal Relations® '
-, “Upgrading Group Counselor Skills” oy : U

‘

" “Summer Planning Retréat — Developmg a Plan for Actlon

“Orientation of Principals to Change Concepts”
‘‘Evaluation Retreat—Process and Product” ¢ ‘ (»\ .
“Parent Effectiveness Training” - s

: 7
“Paraj rofessiong] (COP) Training~Preparin P.araprofess1onals to Work én Cﬁan eTcams
P g paring g

~As aresult of the many exciting events and processes which’ occurred durmgthe three years,
miany changes came about. Perhaps one of the most important accomphshments was the warm,
trusting relationship which was gerierated between the university and the pubhc school system.
Each now. fecls free to call upon the other for assistance whcn needed

Among the accomphshmcnts dccn at the project schools were: .
_ 1. Growth of.the staff members in interpersonal relations so that they became warmer, morc
* " undeérstanding and-more empithic to individuals served . )
. 2. Anincreased awareness of the culture of the clierits being served N,

-}

" 3. "The déVelopment of the Pupil Personnel Team approach to the solutlon of studcnt problems .
"4, Aredcﬁnltlon of the traditional role of counselor to create a “new.profession Q ” New

“counselor functions'include: (1) coftfultation with teachers; (2) group couhseling with
children; (3) group counseling-with parents; and (4) participation.on a PP team. Ade-
emphasis on routine. admtmstrat;ve dutxes served to free counselors for thelr ow e ypanded
functions. ) '

.

«
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. . 3
Ve *5..~‘A demonstration of effecti_veness by reversing the upw’a}r.d trénd in dfopout rates. . ! O '{ NS
A _ . . : S
B 'g"‘;‘ ‘Changes at the Couegc of Education level included: R TR
o “r" -.I. Increase in minority group staff members. . ' O ‘

3 . 2. Changesin teaching methods which now include Mult1 Level Teaching, Team Teachmg,

A “On-Site” Teaching, and interdepartmental team teachmg ' ' N

. — 3. Creation of threc new courses Spec1fically for the tgammg of the “new professnonal *and

‘ _ extensive revision of all established courses throtigh the development of a transportable

o model for university curriculum renewal-involving needs assessment, expenmcntal presen— X
~ tation with feedback, and final modification. ", - - . ;

i ~ for counSrors moving up the educational ladder to achieve competency for the “new pro-

< . ~ fessional.” (i)) A.B. degree.in Guidance and Counseling; this latter degree iay eventually "
e prove to have revolutionary-effect on counselor education in America, It would provide for -
an.entry, level.in the schools with an A.B. major in Guidance and' 'Counséling (instead. of an T
‘. ,{..A ;o entry level with an M.A. tacked on as an appendage to the regular teacher s certlficatlor}) Thus " o

Ky 4, Establishment Jf two new degree programs: (a) a post-master’s'Educational Specmhst (Gj‘

a professional career ladder would be created: baccalaureate, master’s, and $pecialist dqgrees.
_ State Department officials and school supervisory personnel have been impressed with the
effcctlveness of these undergraduate students being used experimentally in the. projei\ln fact,

s e the state gtudance committee has madé a recommendation to the State Superintendent of ' . - -
o . Public Instruction that provision be made for certifying A.B. degree persons with majors in SR 1
Lo e Guidance and. Counseling.and satlsfymg certain requjrements of the Certification Board. Until o
“ " such-time that this:comes about, these; graduates are finding jobs in; pubhc agencies such ¢ as o
. - States Employment Offices and.mental health clinics. ~ . o B
. .. For addltlonai‘mformatxon concemmg thls report contact: ;;J;*. ' i )
William Keily, "% W S ! ‘ :
= . Department off i@_ducatxonal Psyphology / o - : :
e Umversny of thpswlle ' ﬂw R R
2 Loulswll"Kentu'ekV‘40208'“ DU St : . {'" )t
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e e e e S cllite Ernallrograchport e i e
. The Ohio Satellite began with the purpose of infusing the public schools with an awareness of the s

need for, and the structuring of, a fullyfunctioning guidance program. This notion was first present:
ed in a proposal dealing with principal-counselor teams.'With the advent of the EPDA Center-
Satellite idea, He Ohio Satellite broadened the first concept. Retained wagthe notion of guidance |
as a total i 1nst{t tional function in schools with teaming as a vidbie chang;?and problem solving
process. The latter concept was further defined, however, and became a model for collaborative 4
-decision making. - Y : J/ (;/7 R
A third concept was added to. ﬂ;us original and n,ow expanded intent. A package was developed for .
the recrurment and prcparatron of students, partlcularly mlhorlty group members, as “‘new :
professiofals™ to wotK'in Black urban settings. If schaels do, in fact, begin t operationalize guidance
asa total%dﬁctron, a new breed of counselors is needed. Such a gounselor wopld be capable of _
initiating and sustaining commitment and action consistent wi nw%e actroUequrred by the total y

..educational community. Clearly, certam n}odrﬁcanons of the traditional counselor education
_program were necessary to the creatron“ this “new profession T ¢ ’

In worklng toward this goal the Ohio Satellite operated in three: dlrectrons'

1. Seekrng to improve and update the counselor education program at Ohio State University

2. Qperationalizing a c011aborat1ve decision-making model in reIatlon toa fully functlonrng
.guidance program "¢ : .

3 Developlng a process for assrstrng the facultles of targe
model within dmly operatlons

¢ ools in using the “teaming”
Counsélor education development took many forms. F irst, a formal p program was needed. It
_included the basic core program of the traditional guidance counselor,and added four courses o
* which were felt to-be necessary for the develppment of a new puprl personnel specialist. All Ohio
Satellite counselo)Ltra.rnees enrolled in a continuous ficld experience. Here each candidate gained _

S e

_an opportunity }o test theory a.nd adjust to the practical strengths and weaknesses inherent in
applying that theory Many of these experrences were designed to increase awareness and skills in _
the areas of counseling Black youth, using the collabq(’{h tive decision model and utilizing all
resources in a community for program development an’j’i}mplementa’tlon. ‘ -

; The Satellite staff, in addmon, took the lead in deslgmng a strategy to galn acceptance ofa
Parallel Experience Program (PEP) for- graduate studies. The goal was to cstabllsh a policy whereby ..
valuablc work cxperxences and ‘informal education could be used in licu of a-traditional baccalaureate
. -degree for.adthission-to the PPS master’s degree program. Although endorsed by the 'Satellrte, the
proposzd di d not galn cnough general support to be ad pted by the umvcrslty as a: standardrzed , ‘
pohcy o " ; , - g : ‘ v

The sec%gd drrectxon, operatlonalrznng collaqoratlve decision nal ,1ng, took the form of /:?nodcllng
process. An effort-wasunade by the Satellite Adv1Sory Comrmttee‘to serve as collaboratwe decision-
_ making guldes. Ideas and ncepts in the collaborame model were tested in aflexrble fashion. After’ .
the initial probIcms assocratcd with entry.-by the Ohio, § tellite. staff into the: host school system,. - .
\ rapxdand profound movement occurred. Team leadcgs weie identifiedand trained; nieeds assessments
‘were; conducted workshops were held with university, State Dcpartment of Education, and
commumty persmmel as. faclhtators, and problem SOlVlng teams were. actmted

' and 1n1t1at1qn of the collaboratlve

odel an pnncrpals were encouraged to becomc active’ lcaders

_&q"




. . - Lt

. in the actions. Contifuous intervention by the PPS Program took plase for two and one-half years
 with a deliberate breaking off of direct support in the last half of the third year in order to detér-

e Ammcﬁlfoa‘self-sustamlq§ process.had beenndccomphsh(:d This.design for assisting public school

) faculties toward acceptance of the ollaborative decision model was the Satc}hte s most successful

effort. - - -

o
v

v
-

Most Obvious Successes .

The Ohio Satellite did establish a demanstratwn site for testing and vperationalizing guidance as
arf institutional function in a public schoul setting. Teachers, administrators, students and community
all participated in assisting in the growth and development of ‘one anuther as human bgings with a
. stake jn the quality of education in the schools. This demonstratiun site alsv positively exhibits the
use of a collaborative decision model as a basis for planned change and problcm solving. .

: . " The Ohio Satellite staff developed a field experzence program which gamed tﬁb acceptance of <~/

: those responsible for the Counselor Education Program at Ohio State Umversn’y Two of the four

L courses developed specifically for Satellite counselor trainees have been proposed as gegular Tourse

e offerings by the Collcge of Education. Finally, the College of Education as a whole has reached a
decision to begin to support urban education as an ar¢a of study thhm its offermgs

The Ohio Satellite hds indeed produced a set of counselors who are. (a) capablc of initiating
and sustaining a commiiument to guidance as an institutionat function; and (b) able to use the . ‘
teaming or collaborative decision-making model fo(roblem solving. ; 7

For additional information concerning this reportcontact: - - ' n o
" Richard C. Kelsey ° . o N o
Yo The Ohio State University ' ol . :
\_ ~ + ArpsHal,Room163 - . : : ;
Columbus, Ohio - . : - .
(614) 422-0963 . . ) s
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< ABSTRACT
' /Q " Urbana Satellite Final Pro'gram Report

/'*_/ -
The primary goal«wf the School-Community-Pupil (SCP) Project at the Jane Addams School of

Social Work at the University of Illinois, Urbana was to train a new kind of professional school
social worker who would work to improve the way schoul systems respond to children, particularly
minorit éhxldren The two year master’s degree, program was-one of five EPDA Pupil Personnel

j istered by the Midwest Center at Indiana University and funded by the Office of

-
]

udents for the SCP Program were selected because they wanted to work in a school
settmg, were willing to use strategies fur change in a leadership role, and were interested in learning
a variety of methods of intervention. Students spent a year taking academic courses (“Social Work
and Public School Education,” “Intervention Strateglcs for Institutional Change,” “Research
Seminar”) before they began their field experience. In addition, a practice seminar was held at the
field site to help coordinate coursework and field experience. The project director made the initial
contact with school district administrators and negotiated the terms of the placement for each

- .intem. F aculty members from the Jane Addams Schoul supervised the field work and taught the

semmar, maintaining an 1mportant connection with the school district to which'j interns were

~ assigned. - . ' ot

The SCP Project was baséd on the hope that with training and directed practice, the intern$ could .
be of help to the school districts in which they worked at the same time that they were learning
" about school social work. To this end, evaluative mtor%atxon kept project faculty informed of
“- grogram strengths and weaknesses and encouraged rénsxon of course content and internship plans

~

""asneeded. . . .

The academic courses emphasxzed plarmed c,ha.nge in mstltutlons. Instructors prepared students

_to identify. school situations which were, or might become, ptublem situations-for children. Such
pcrcnma‘l problcms as desegregation, ability grouping, and antisocial behavior were viewed.-as a
result of problem situations rather than problem children. Working with the school administrators,
field supervisors, and social wourkers, the student interns applied prablem-solvil wechniques learned

"in class to actual schuol situativns. With administrative sanction, then student interns were en- _
couraged to contact tem,hcrs pupils, psychologists, and parents 13‘; their efforts to alleviate prublcm
areas. Over an expenmental period of three years the SCP model was practiced by 52 interns in
school systems in IHinois.

The results of the program evaluation indicate that by the end of the experimental period, faculty,
“school dlstnct administrators, field instructors, and student jnterns agrccd that the SCP approach to
school social work should be cuntmued Success can also be measured by the fact that administrators
were requesting additional interns for their school districts and that SCP courses hqd been incorporated
into the rcgular Jane Addams Schoul &,urm,ulum ‘Although interns achieved. warymg degrees of suceess
“in ma.kmg smiall systems changes, and schuol district personnel exprcsscd varying degrees of satis-
faction, the. gcncral reaction tu the model (as expresscd in evaluation” qucstxormauc respunses and
mtcmews) was faV(Srable. S

L

A4 4

A project ovcrvrew detailed evaluation report with data, and appropriate, appendxccs are,included
« in this thrcc-year summary report.

For additional mformanon concerning this report contacl: ’ - ) )
©* Dr.LelaB. Costin @ - N . ‘ )

Jane Addams School of Social Work, University of Illinois, 1207 W. Oregon, Urbana, I{l. 61801
A217) 333-2259“‘
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ABSTRACT -

Midwest Center Final Program Report

Telling the full story of a complex, three-year project such as this presented the Midwest Center
staff with the awesome task of telling actually six stories—our own plus those of the five satellites.
We chose instead to use our vantage point of overall project coordinators to concentrate on the

- major issues that we discovered as being relevant to, and emerging from, our involvement with all
the satellites. In choosing the issue-centered approach, we can offer.our readers what we hope is a

broader perspective of the overall project than any of the individual satellites were in a position to
do.- ;

As these issues unfolded, we tried to cite enough events from center-satellite activities to recount
not only the achievements but also the internal dynamics of the project. Throughout, we continued
to ask these questions: To what extent were our expectations realistic, our strategies appropriate,
our accomplishments adequate, and our final outcomes wqgthy? Similarly, we focused on those
objectives which we believe to be most basic to the Center’s responsibilifes. Our major roles in-
cluded those of consortium supporter, inquiry facilitator, and funding agency. Our primary ob-
jective was to help each satelljte develop and test a prospective new degree program, or specializa-
tion, in Pupjl Personnel Services which could be adopted at its university as a training program
for the EPDA’ “new professional.” To the extent, then, that a new program results in change, it
necessarily involves large numbers of people and institutions in rather complex interactions. For ,
example, each satellite was to work within local inner-city schools, using these as sites for pre-
service training of university students as well as for in-service training of the existing school staff,
In addition, the university satellite staff and the local school were to establish a working relation-
ship, through an advisory committee, with parents in the school community and with the state
departments of public instruction. 3

The Midwest Center, as the coordinating agency for a change effort, had to first construct a
framework for planned change in order to assist the satellites in their own planwing and evaluation.
The first of three papers, which comprise the bulk of this report, appropriately discusses “A '
Conceptual Framework for Planned Change.” DeWayne Kurpius, a Center co-director, maintains
that the reference point from which a change effort must emanate is the “desire to improve the
quality of life for all.” However, change patterns based mainly on past traditions tend to lack the
active, conscious efforts 6f people to creatively direct their future. Thus, the necessity of a fresh

. planning approach—defining, agreeing upon, systematically implementing, and adequately evaluating
the stages through which change can be accomplished, became apparent. The author traces the

carly stages of the Center’s relationship with the satellites, explaining the bases for collaboration as
well as the resistance often encoyntered, the patterns of mutual influence, and the continuous
process of problem definition and problem solving. He then. specifies the norms and membership
behaviors which seem to allow change, as opposed to those which obstruct change. He demonstrates
how the maintenance functioriof-a bureaucracy, although not directly opposed to the concepts of
change, can both consciously and unconsciously resist change needs. Conversely, burcaucracies

wil respond positively to change needs under special conditions, which the author describes. -

The second paper, by Samuel Christie, the project evaluator, is called “Evaluation of a Con-
sortiym: Issues and Outcomes.” Having been the external evaluator for all the satellites, Mr.
Christie is able to draw on experience gained in all the settings. He maintains that a full under-
standing of the role assumed by the Center with respect to the satellites is primary to assessing
the Center’s successes and sfailures. He cjtes the Center’s major difficulty as that regarding its dual
role—as helper on the one fand, and as critic on the other. The very nature of consortium implies
covperation and mutual benefit, yet the position of the Center as standard setter and fund dispenser

~
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. perspective and estimates his personal impact on them. .

 ERIC

.

often challenged the traditional notion of an ideal working relationship. Christie traces chronologi-
cally the various activities of the Center in its attempt to obtain legitimacy from the satellites and
some of the confusion which resulted from the incompatibility of the Center’s various roles. He
candidly reports the relative successes and failures of the consortium from his viewpoint as project
evaluator. Much of his commentary provides useful advice to other educators who might embark
upon a similar venture.

The final paper by Robert Wolf reflects the perspective of a new role in project evaluation, that_
of “evaluation counselor.” Wolf, who was evaluation counselor to three satellites, reports on the
counseling mode of “rcsponsi\e interaction,” whereby he encouraged satellites to capture the
essence of their experiences throughout their evaluations. His primary intergsts in comprehensive
evaluation are those of “keeping the many sides of truth alive” and legmmlzmg personal testtmony.

Wolf describes the counseling steps, implied in his role, along-chronological lines and reports the
conflicts and frustrations along the way. He responds to the satellite final reports from his own

Q

He then projects some alternative evaluation, procedures based on key, issues he has raised. These .
insights may serve to clarify the role of those intervention programs whose aim it is to spur soucial
and cducauonal change He considers, for example, the steps to be taken in order to move from

“measurement’’ to “understanding,” and the steps toward legitimizing human testimony as a means
of cvaluation

For addmonal information concerning this report contact: \
DeWayne J. Kurpius

H.L. Smith Center for Research in Education

Indiana University-

2805 East 10th Street

Bloomington, Indiana 47401 . ke
(812) 337-9010
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OTHER AVAILABLE PUBLICATIONS -

The following monographs on pertinent progtam -related topics are also available upon
request. Please write to the host satellite ramed next to the monograph title, using the
addresses following satellite abstracts.

-

A Collaboratwe Approach to Competeney-Based Counselor Education (Indiana Satellite)
_by Thomas Froehle .
Alexander Brown

Accepting Cooperation Between School Districts and Universities: A Case Study and
Guidelines (Chicago Satellite)
by Emanuel Hurwitz
Edward Wynne
Ward Weldon
Thelma Y. Merchant

*

Social Services and. the Pubhc Schools (Urbana S’atclht&) \
by Lela Costin )

~

Ione D. Vargus

The Definition, Functions, and Preparation of the Psychoeducational Consultant (Midwest Center)
by DeWayne Kurpius . a e e e

A joint research project—University of Illinoisaat'ﬂr'bana and Chicago Circle:

An Evaluation of the Diagnostic and Skills DeQelopment Component of the M:dwest Center/Satellite
Project N\

R. Stewart Jones, Director

Richard P. Lipka ,

"Richard Sorensen i
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