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Through 1n-service activities, teachers as well as studencs, have
become better infirmed as t> the career opportunities Yavailable to
them in their respective communities and have observed firsthand,
workers functicning 1in their roles.

Through the workshops, teachers have been exposed to the variety of ways
career related cconcepts may be integrated into the subject areas.

~ ) - - ~ *
As a resuit of the mobile units a large population has become acquainted
with the variety of resour:e materials svailable in the area of career
educatizn. ‘ :

Conducting regionali worksh.ps has localized program development and has
enabled .areer teams to 1dentifiy and utiilze community resources.

- Utilizing < mmunity personnel 1n program development has increased the
community's awareness cf career "educaticn and its many merits.

As a result of career related activities 1n the classroom, students
are more aware Of rhe academic preparation necessary in pursuing a
career of their interest

" Through 1in-service activities, teachers have experienced the techniques
invelved in unit writing and curriculum development (infusion),

EVALUATION

Evaluation of the pr.ject wa: conducted by the following: Mr. Robert
Hewle.t, Program Officer, Vocational-Technical Education, U, S. Office ‘
of Education, Region V; Mr. Jerry Keiser, Coordinator of Career

Exploration and Guidance, Indiena State Department of Public Instruction;

and Mr Tcm White, Associate Professor of Education, Indiana University.
Third party evalua.ion was done by New Educational Directions of
Crawfordsville, Indtana.

CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS

- \
The concept of career education 1s gaining the acceptance of educators
in Southwestern Indiana. .
The CRP staff should-be exposed to additional career education in-
service training.

CRP staff must aséure participating schools that once federal funding
has been terminated, career education services will continue to be made
available. -

o : |
Parents should be made more awiare of the importance of career education.
|
|
\

A more systematic check out procedure should be devised for loan of
career education materials. - i
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BODY OF THE REPORT

INTRODUCTORY STATEMENT

With the career education concept being brought to Southern Indiana,
school personnel in the counties involved are being brought together
for a reason other than social or sporting events.. Career education
can be of mutual benefit to all and bring about closer working
relationships.

As a result, we have discovered that, for the most part, this concept

_can change attitudes of educators and that career education can bring

relevancy to education. We are seeing that career education is rapidly
growing from concept to reality.

PROBLEM AREA OF THE PROJECT

The project is serving a 16 ¢ounty area in Southwestern Indiana. The
socio-economic nature of the®16 county area covered by the project has
several distinct characteristics. The counties covered represent the
lowest average per capita income in the State of Indiana. Many of the
young people are unaccountable on census data and school enrollments
due to migration between Indiana and Kentucky. It has been analyzed
that some individuals in this area are as culturally deprived as

those in the urban ghettos, Many of the areas have been classified as
economically deprived and qualify for Title I assistance.

The major. features of the economy are based on agriculture and small
industry. Many of the available jobs are classified as semi-skilled
occupations. Manufacturing relates to»furnZtu;e, boat building, engine
rebuilding and governmental operations in the area. Public service,
recreations, business and distribution are Tepresentative of other
occupations. There are also many individuals traveling to.Evansville,
New Albany, Jeffersonville, Louisville, Vincennes, and Bedford cities
for employment.

The 38 school corporations representing the area of the project if
compared with the rest of the state show:

1. The average\assessed valuation of the state is $10,720
compared to 73 average assessed valuation of the 38
school corporatlons.

2. The average assessed valuation of the 38 school, corporations
would rank 188 of 318 school corporations in the state.

3. The average rank of school populations of the 38 school

© corporations is 157 of 318 school corporations in the,
state. ' aad *




GOALS AND OBJECTIVES OF THE PROJECT

The Southwestern Careers Resource Project was given initial direction
through written goals and objectives that were outlined by the
original proposal. They are listed in the next several pages.

KEY: Outcome Objective (Goal) = 0. 0. Process QObjective = P, O,

I. 0. 0. IT IS EXPECTED THAT A CONCEPT OF CAREER EDUCATION WILL BE
IMPLEMENTED IN PARTICIPATING SCHOOL CORPORATIONS.

A. P. 0. Provide in-service programs on career development to
- teachers in participating school corporations.

*B. P. 0. Be involved 1in program develoﬁment and implementation
with representative aspects of communities served by
’ participating school corporations.

C. P. 0. Develop a three-phase approach to providing career
information to the participating school corporations.
Phase 1 - In-Service
Phase II - Application
Phase III - Follow-Up

D. P. 0. Build toward the continuation of the mobile unit concept
approach to career education.

E. P. 0. Construct a coordinated regional approach to a develop-
mental curriculum utilizing a clustered structure.

II. 0. 0. A SIGNIFICANT AMOUNT OF CAREER EDUCATION MATERIALS
-APPROPRIATE TO LOCAL NEEDS WILL HAVE BEEN DEVELOPED IN
PARTICIPATING SCHOOL CORPORATIONS.

A. P. 0. Provide in-service programs on career development to
teachers in participating school corporations.

/ B. P. 0. Assist in designing particular career education programs
and activities for specific teacher needs as they fit
3 . in the sequence of instruction.

C. P. 0. Provide career education-oriented materials and equipment
to participating schools.
;
Do P. 0. Provide consultative gervices related to the develop-
ment and implementation of career education programs.

1 * E. P. 0. Develop a three phase approach to providing career
information to the participating school corporations.
: Phase I -~ In-Service
Phase II - Application
{ Phase III - -Follow-Up

-10-' 8 ' L




F. P. 0. Assist participating school~corporations in the
collection and development of their own career education .
materials by utilizing community resources.

III. O. 0. A SIGNIFICANT AMOUNT OF CAREER EDUCATION MATERIALS WILL BE
. UTILIZED IN EACH PARTICIPATING SCHOOL CORPORATION.
A. P. 0. Provide career education-oriented materials and equipment
to schools through the career center, complimenting the
consultative services.

B. P. 0. Provide consultative services related to the development
and implementation of career education prpgrams.

C. P. 0. Develop a three—ﬁhase approach to providing career
«information to the participating school porations. °*
Phase I - In-Service
Phase II - Application
Phase III - Follow-Up

D. P. 0. Make available, where'feaéible, the cqgﬁine&’?gg;;;:;s<
L < of local, state, and federal agencies Bermane to' the
educational mission of the proposal. ~-

vi. 0. 0. A MODEL OF HOW CAREER EDUCATION WILL FIT INTO THE RURAL
. SETTING (K-14) WILL RESULT FROM THIS PROJECT.

4
A. P. 0. Develop plans and strategies for expanding the program
to all levels (K-14) in a rural setting. .

B. P. 0. Develop a fhree—phase approach to providing career

- information to the participating school corporations. .
Phase I - In-Service ’
Phase II - Application )

. Phase III - Follow-Up

V. 0. 0. COMMUNITY INVOLVEMENT WILL RESULT IN A SIGNIFICANT
CONTRIBUTION TO THE EDUCATIONAL PROGRAMS IN PARTICIPATING
* SCHOOL CORPORATIONS. o

A. P. 0. Assist in designing particular career education programs
and activities for specific teacher needs as they fit
in the sequence of instruction.

B. P. O. Assist participating schools in the establishment of a
career education advisory committee made up of repre-
sentatives from school, community, business, and
industry. >




- i C. P, 0. Be involved in program with representative aspects of
commurrities served by participating school corporations .
setved by the project. »

D. P. O. Develop a three-phase approach to providing career
informatiocn t> the participating school corporations,
Phase 1 - I[n-Service
Phase iI -~ Applicatilon
Phase 1II - Fsllow-Up

Evx P. 0. Coordinate use of regional and local mass media to |
further community understanding of career education
attivities, . LY _

F. P. 0. Assist in fostering, wherever possible, increased under-
standing and cooperation between school agencies and
labor organizations.

VI. 0. 0. PROJECT SERVICES-WILL RESULT IN A GREATER UTILIZATION OF
EXISTING SCHOOL AND COMMUNITY RESOURCES FOR PARTICIPATING
SCHOOLS. *

A. P. 0.. Provide career education-criented materials and equipment
to participating schools. . h

B. P. 0. Provide consultative services related to the.development .
and implementation of career education programs.

C. P. 0. Assist participatipg schools in the establishment of .a
career education advisory committee made up of repre-
sentatives from school, community, business, and
industry. '

D. ;. Q. Be inveclved in program development and implementation .
with representative aspects of communities served by .
participating school corporations served by the project.

. E. P. 0. Develop a three-phase approach to providing career
information to the participating school corporations.

Phase I - In-Service
Phase IT ~'Application )
, Phase III - Follow-Up ' ’ v

F. P. 0. Assist in the increased utilization of existing parent-
teacher organPations.

!
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VII. 0. 0. PARTICIPATING SCHOOLS WILL DEVELOP JOINT EFFORTS IN SUPPORTING
CAREER EDUCATION PROGRAMS, N

A, P. 0. Develop a three-phase approach to providing career
- information to the participating school corporations.

Phase 1 - In-Service
Phase II -- Application
s Phase III - Follow-Up

Al

B. P. 0. Establish a system for exchange of teacher—developed
materials (units, etc.) among schools.

C. P. 0. Encourage joint participation in in-service (e. g.,
regional in-service meeting).

’ \
D. P. O. Utilize peggonnel who have been engaged in career
education §¥3§£§ms for in-service activities.

E. P. 0. Encourage and facilitate teacher exchanges between
" organizations (K-14).

VIII. O. 0. AN INFORMATION NETWORK WILL BE DEVELOPED FOR THE DISSEMINATiON
OF CAREER EDUCATION MATERIALS AND RELATED INFORMATION,

A, P. 0. Provide career edutation-oriented materials and equipment,
4 on a loan basis, to participating schools.

B. P. O.- Develop a public relations program to include local and
multi-mass media presentations, news releases, brochures,
s and a‘center newsletter.

C. P. 0. Develop a three-phase approach to providing career
information to the participating school corporations.
Phase 1 -~ In-Service
Phase II - - Application
Phase III - Follow-Up

D. P. 0. Establish é liaison person in each participating school
or corporation who will be responsible for advice and
. counsel at the local level.

IX. 0. O. TECHNIQUES WILL BE DEVELOPED TO ESTABLISH THE ACCOUNTABILITY
OF THE EDUCATIONAL PROCESS IN HELPING TO EQUIP EACH INDIVIDUAL
TO SHAPE HIS FUTURE LIFE.

A, P. 0. Assist teachers in the designing of career education
related assessment instruments and techniques.

B. P. 0. Provide teachers with available career related assessment
samples includdig commercially prepared, teacher
congtructed, and experimental and research instruments.

Y
*
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C. P. 0. Provide advice and counsel upon request concerning
career education related)measurements.

. ,

X. 0. 0. COMMUNITY SUPPORT AND DIRECTION WiLL BE PROVIDED BY AN
ADViSORY COMMITTEE. )

A. P. 0. Establish ¥n adviscry committee made up of representatives
« from the participating school corpcrations to offer advice
and -ounsel to the project. .
v B. P. 0. Establish a liasion person in each participating school
corporation who will be responsible for advice and
counsel at the local level.

C. P. 0. Establish a task force composed of representatives from
service crganizations, labor, and industry.

-

XI. 0. 0. PROJECT WILL BE ACCOUNTABLE FOR'IMPLEMENTING ITS GOALS.
P —
A. P. 0. ‘Develop a management by objectives system for implementing
and accounting for projects goals,

B. P. 0. To develop a three-phase approach to providing career
information to the participating school corporations.
' Phase 1 - In-Service
Phase II - Application
Phase III - Fzllow-Up
C. P. 0. Accountability will be estabiished through internal
auditing and third party evaluation focusing on outcome

objectives I-X and their related process objectives.
¢ \

The most significant area in which great success was demonstrated during
the second year was that the concept of career education was more .
widely accepted by more schools and school personnel than during the
first year. During the past year attitudes of educators towards

career education has changed.

12
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" The pro1ect was administered under a Project Director who was respon-

. P . P

DESCRIPTION\QOF THE GENERAL PROJECT DESIGN

»
.
L

ible to the State Director of Vpcational Education and the SQate Board
of Vocational and Technical Education. 'Project staff included five - -
career education consultants, one ‘audio-visual consultant, ong ,materidls
development” technician, and three secretaries. Consultative services
and lecturers were available. The staff worked with 37 school ;o9
corporations involved in the l6 county area. . v

A career education advisory council was created ‘to help establish QQ_
direction and ideas for the project. Individuals from the community, - .,
business, and industry were jinvolved in presentations, ‘advisory

committee functions, and providing resources to the operation of the

project. ) L

The primary mission of the project is to initiate career education

programs (K-12) in southern Indiana upon the completion of the three¥ LN
year period. The level to which “the project entered the school systems
during the first year was through junior high programs. This year

the target groups broadened to include elementary ‘and secondary levels.
In-service education continued to be a part of the total project. - »
However, it should be emphasized that the project focused on implement-
ing career development and meaningful exploratory e»periences for -the
students in southern Indiana. ., R :

)
.

Upon completion of the project, it is expected that a concept of

career education will.be implemented in each school corporation. 4 °
significant amount.of career education materials will have been

developed and will be utilized in each school corporation: Students
served, by the project will have had an 0pportun1ty to acquire a’

knowléedge about themselves,as related to'their abilities, needs and
aspirations. The students will have received many experiences about

the world outside a school. A model of how career education will-fit
into the rural setting will result from this project,” Involvement of . |
all Aspects of the specific communities of each school corporation will

result in a sign1f1cant contribution to the' educabional system.

Enrollment of the 38 school corporations in Southwestern Indiana total.
116,370 students, which represents nine percent of Indiana‘'s school
enrollment. The average rank of school populations of the 38 i
_corporations is 157¢h of the 318 school corporations in the state.
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RESULTS -AND ACE6MPLISHMENTS OF THE PROJECT

SIGNIFICANT ACTIVITIES .

As stated before .and alsé‘ﬁointed out in many cases by the third party
evaluator, the following results and acomplishments were obtained
during the second year of the project: -
19
kedia consultant attended the Instructional Developméht Institute held
at the Four Winds Motel, Smithville, Indiana on Apgust 4-7, 1974. Also
attended a media in-service training program Held at the Executive Inn,
Evansville, Indiana on September 18, 1974. «

-

Established graduate credit programs with local institutions of higher
learning whereas teachers may gain graduate credit through career
education units in the classroom. Those participating institutions °
are the University of Evansville at Evansgville, Indiana,and Indiana -
State University at Terre Haute, Indiana.

»
‘A new public relations brochure was printed describing our projeEt
goals, objectives, services, etc.

The project staff previewed, evaluated, andkpurchased dﬁzh software ts\
be used by the consultants and placed on loan to participating schools .
in the project area. Thege new materials pertain to level K-5. ha

2

The CRP staff visited -the Indiana Careers Reépurce Center, 1201-09
South Greenlawn Avenue, South Bend, Indiana on September 11 and 12{

for the purpose of in-service trainiﬁg. v
The CRP staff attended an in-service Qorkshop (career education unit
writing) in Indianapolis, Indiana on September 17-18. N
The director attended the Management Seminar for Project Diféctors,

Region V in Chicago on September 19-20,

New staff personnel received between 50 and 60 hours of in-house ’

in-service training through direct observation, professional reading, -
and viewing career education film literature.

-
o

Consultants made appearances at PTA meetings and.other wvarious clvie
organizations.

>

A brocédure for reimbursement for release time to acﬁers participating
"in career education planning activities was develofed and distributed
to school personnel in each participating corporation. i

We utilized the resoyrce of Counselor Films, Inc., Caree; Futurés, Inc., t
2100 Locust Street, Philadelphia, Pennsylvania. Thesé.films are career
related. . N - .t ,

N

. . ‘ 4
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Summer wcrkshops were conducrted at:

(1) Crawford County Community School Corporation !

(2) Orleaans Community S:hools

(3) Necrgh Central Community School Corpcration

(4) Southwest Dubois County Szhosl Corporation

(5) Salem Community Schools

(6) Tell City~Troy Township Schocls

(7) Forest Park High Schoci

(8) Greater Jasper Consclidated School Corporation

(9) Vincennes Community Schoels ’ Q

(10) Pike County Schocl Corporation ’

The CareerﬁrR source Project's materials catalog was finalized on
October 8, '1974. Over 300 of thase catalogs were disseminated to
project area schcols cn November 4. This 100 page plus catalog lists
career audio-visual materials (other than films); career audio-visual
kits or teazhing units; career ssette kits or teaching units; career
filmstrip kits or teaching unity; and a listing of miscellaneous
career education materials and oXcupatiomal related films.
A congruent plan for implementation of career education in grades K-12
(infusion apprzach) was developed and.made available to educators in .
the project area on O:ztober 22, 1974 wath emphasls belng placed on
grades K-5 (See Appendix A) .

The .purchase of a second mobile unit was finalized on October 9 .and

was made operarional tc school ccrporaticns cn October 24.

The Careers Rescutce Project, personnel and eguipment, participated

in the regionai-wide teachers' institute in' Evansville, Indiana on
Octcber 24 "and 25  Approximately 1400 area teachers and administrators
attended these inst.tutes (public and parochial). .

Director attended a meeting at the University of Evansville on
October 29 with other interested parties who are involved with career
related activities, i e., CVIS, business education and guidance
personnel. .

Involvement of military personnel as guest speakers to project area
schools dﬂcurred as scheduled with emphasis being placed on careers

in the milig}ry service--not recruitment.

Graduate credit in career education was gaint® by teachers in South-
westera Indiana (Rivet High School) under the auspices of the University
of Evansville along with gtaff support from the Careers Resource

Project (Novembe—i 27). e

- .

H

The Southwestern Indiana Careers Resource Project Advisory Committee
was formed. The committee is composed of 16-20 members representing
a cross-section of people in education, community, business and -
industry (December -1974). -

N

t
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Educators.in the prcject area utilized the services of the materials
center. Over 300 items including audid-visual kits, career education
games, filmstraips, booxks, and other career-related materials were
placed in circularion.

New Educational Directaons was officially contracted as third party
evalyatsor efifecrive December 1974.
4 The third party evaluation team initiated the interviewing of teachers
for the purpose of assessing their knowledge and attitude toward
ccareer educatizn (December 1974).

THe director and third party, evaluasir "attended the national meeting
for administrators of Part C and Part D programs held in Dallas, Texas
during the period of January 28-30, 1975.

All Careers Rescurce Prpoject staff members, third party evaluator, and
! the Coordinator of Careex Explcration and Guidance for the State of
Indiana attended a two-day workshop at the Canyon Inn McCormick's
Creek State Park, March 6-7, 1975. This meeting laid groundwork for
- project modification which will attempt to identify three model schools
representing ccunty, tcwn, and corporation (district).
The Career Educaticn Bulletin Bcard Cartoons book, reflecting the
relationship of curriculum subject matter to occupations in the world -
of work, was disseminated to participating schools in the project area
on March 25. This 35 page book may be used . @as a coloring book for
teachers in grades K-3; offers suggestions for bulletin board displays;
and represents a public relaticns tool for the Careers Resource Project
{-in marketing the career education concept in Southwestern Indiana.

The Coordinator cf (areer Exploration and Guidance from the State
Department of Publﬂg Instruttion, the Director of CRP, and third

party evaluator (NED) met with Mr. Charles Jaymes of #he U. S, Office
of Education, Region V for the purpose of acquainting Mr. Jaymes with
the operation of the Careers Resource Project. N

Both career education mobile units were used almost daily b& project
area schools during pericd October 25, 1974 through May 15, 1975.
: - - ~
‘ *Numerous articles have appeared in local newspapers illustrating in-
service, classrcom, and field trip activities resulting from project

involvement. .
. Television stations that cover the project area (WEHT, WIVW, Evansville;
WAVE, Louisville; and WITV, Bloomington) have periodically ran spots
v refleccing support for career education in schools 2////

The project sent one consultant to the Career Education Spring
Institute held in Nashville,‘Tennessee, April 7-9.

.The Southwestern Indiana Careers Resource Project Advisory Committee
met on April 11.

. , - ‘ -18- .
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The HEW on-site evaluation was conducted by Reéion V and State personnel

on May 15-16. ) ’ *
A total f eight issues of the Career Expressions (CRP newsletter) were

published during this repcert period. Approximately 650" institutions

_including schools, other projects, and social agencies receive this

monthly pubiicaticn which fccuses mainly on school actiwities that

take place 1n project area schools. The May issue can be found in
Appendix B.
o

In an effort tc focllow the federal guiéelines on evaluation, the CRP has
formulated teacher performance cbjectives for grades K through 12.
Grades three, six, nine, and 12 are lccated in Appendix- C.

Three proje:t arez, teachers, two students and CRP staff personnel

conducted a materials workshsp that was telecast over WIVW, Evansville,
Indiana, June 1 - .

.

Conducted a tcal of 67 gareer education orientations and major workshops
involving approximately ‘600 area teachers and administrators for the ' -
purpose of promoting career-educ3tion in their respective schools.

’
~— * -

~ L
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MODIFICAIION OF THE ORIGINAL PROPOSAL

PURPOSE OF REVISION

Due to the large area for which the project was initially responsible,
the modification of the sriginal proposal was necessary inorder to
have any chance to reflect student cha ge in the form of measurable
results. The changes were required 1n?an effort to fsllow federal
guidelines. -

With the cutback in funding, parts of the original proposal had to be
revised. The items indicated below are those items that were changed.

Section II - Descrlgticn

The Career Education Project (CRP) throué;\the employment of individuals
specialized in career deveiopment -techniques will provide assistance in
development of a comprehensive program in career education not to exceed
three school corpcrations. It should be neted, however, inorder to
maintain credibility with other schools presently participating with

the CRP, they will still receive the services of the project as time

and money allows. *

.

Secticn III - Goals and Objectives

An updated listing of goals and process-objectives are listed below and
on the following pages.

I. IT IS EXPECTED THAT A CONCEPT OF CAREER EDUCATION WILL BE IMPLEMENTED
IN PARTICIPATING MODEL SCHOOLS. THE CRP VWILL: ’

A. Provide in-service programs and career development to teachers

in participating model schools. ‘
—

B. Be involved in program development and implementation with
representative aspects of communities served by(barticipatipg
model schools. ‘

C. Apply a-three-phase approach to providing career information
to the participating model schocols.: -

1. In-Service Training for Teachers and Administrators
.2. Classroom Implementation :
3.. Evaluation

3 v

D. Assist in designing particular career education programs and
activities for gpecific teacher needs as they fit in the
sequence of instruction. .

E. Make available career education-ordented materials and
equipment to model schools on 'a loan basis.

F. Assist participating model school corporations in the collection
and develSpment of their own career education materials by
utilizing community resources.

-20-
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II.

ITI.

1V,

- ~ . A d

A MODEL OF HOW CAREER .EDUCATION WILL FIT INTO THE RURAL SETTING
(K-12) WILL RESULT FORM THiIS PROJECT, THE CRP WILL:

A. Develyp plans and strategiles for expanding the program to all
levels (K-12) in a raral setting by developing models gor tow,
corporation (scholl dastrict), and county organizations,

A

B. Utilize regicnal and :1.2al mass media te further community
understanding <f career educaticn activities.

C. Assist irn fcsrering, wherever pcossible, increased understanding
and cooperatisn betwéen schzol agencies and community resources
such as PTA, labor, Chamber .f Commerze, etc

PROJECT SERVICES WILL RESULT IN A GREATER UTILIZATION OF EXISTING
SCHOOL AND COMMUNITY RESOURCES FOR PARTICIPATING MODEL SCHOOLS.
THE CRP WILL:

A. Where feasible, assist parciciparing schools in the establishment
of a tareer cduzation aavisory zommittee made up of represen-
tatives from schcel, zzmmun:ity, business, and industry.

THROUGH éTAIE AND LOCAL EFFORT:, PARTICIPATING MODEL SCHOOLS WILL
DEVELOP STRATEGiES TO SUrPORT AND CONTINUE CAREER EDUCATION
PROGRAMS . THE CRP, WILL?

A. Faciiitate the exchange of teachcr —-develsped materials (units,
etc.) amcng stheols

B. Encourage jo.nt 'parti:zipazion in in-service (i. e., regional

" in-3service meetings).

C. Utilize schodol personnel who have been engaged in career
education programs for in-service activities

AN INFORMATION NETWORK WILL BE DEVELOPED FOR THE DISSEMINATION OF
CAREER EDUCATION MATERIALS AND RELATED LNFORMATION. THE CRP WILL:

A. Provide career education-criented materials and equipment, on
a loan basis, to participating model schools.
. .

y
B. Maintain a public relations program to include local news
releases, brochures,-and a center newsletter.

C. Encourage eaéh participating model:school or corporation to
appeint a liaison perszn who will be responsible to coordinate
the local efforts »ith the preject

N
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VI.

. VII.

VIII.

&
AN INCREASE IN CAREER AWARENESS AND KNOWLEDGE AMONG STUDENTS IN
THE MODEL .SCHOOLS WILL RESULT FROM EXPOSURE TO LOCAL CAREER
EDUCATLION PROGRAMS. .
A. Model schocls representative of the project area will ‘be
selected fdr evaiuaticn 3f student change.
B. Assessment will be made at selected grade levels in model
schcols
C. While maintaining services to currently participating school
corporations, intensified concentration of regional consulting
" services will be effeized on a team approach basis in model
schocls.

D. A systematic articulated’ K-12 curriculum approach will be
effected in model_schocls so as ro provide students with
sim.lar tareer education treatments.

E. A centrol populatiom for model schools, if possible, will be -
selezted as part cf the evaluation design.

F. Experimental and contrcl populations will be 'informed of the

resu.ts of evaluaticn activities on a regular basis.

-

G. Specific information (student data) will be gathered to show
changes 1n achievement, atcendance, values, etc., with the
aﬁfistance of school administrators and teachers.

COMMUN.TY SUPPORT AND DIRECTION WILL BE PROVIDED TO THE PROJECT BY
AN ADVISORY COMMITTEE. THE CRP WiLL:

. A, Establish-an advisory committee of representatives of the

participating model schools tc offer advice and counsel -to the
project. Schools other than model schools may have represen-
tative membership.

~

PROJECT WILL BE ACCOUNTABLE FOR IMPLEMENTING ITS GOALS.

A, Accountability will b
and the third party e
I-VII and their relate

-established through internal auditing
luaticn focusing on outcome objectives
process objectives.

N

THE PROJECT WILL APPLY THE ABOVE GOALS AND OBJECTIVES TO SCHOOLS
OTHER THAN THE MODEL SCHOOLS WHERE SERVICES ARE REQUESTED AND
WHERE THESE SERVICES ARE ECONOMICALLY FEASIBLE.

20
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Section IV - Administration -

Advisory commitiees will meet two times per year instead of three.
Section V - Procedures (See Section III)

. Section VI - Methods and Materials

2

Mobile un;c#--rcc tc exceed two will be used as economically feasible.
Software--purchasing of materials, films, etc. will be minimal’
The methods for implementing the career education program will be
directed to a three-phase approach to those selected models:

(1) In-se:vice rraining f3r teacher and administrators -

(2) <Llassrcom :mplementation v

(3) Evaluztion

Section VII - Schs>is and Location

Eight schzol corporations have been selected as possible models. Of
those eight, three corp:rations will be identified to represent ‘county,
town and corporation (district) models found within the boundaries of
the original prsposal

- These eight school corporations are 1isted‘pelow:

Count Grade Level
Lounty =tade Leve.

Warrick County School Corporation

* * Yankeetcwn Elementary-School k-8
John H. Castle Elementary School ' K-8
Elberfeld Elementary School - ‘K-8
Tecumseh High School 9-12
Lynnville Elementary School K-8
’ "Tennyson Elementary and Jr. High School . K-8
Bocnville High School 9-12
Boonville Junior High School 7-8
’ Clarke Elementary School K-6
’ Oakdale Elementary School ’ K-6
"Ella Williams ,Elementary School - 1-6
Castle High School © 9-12
& Chandler Elementary School K-8
' Newburgh Elementary School . ° K-8
» : Crawford County Community School Corporation ' '
l " Leavenworth School . } ) 1-12
Patoka Elementary-Junior High Sch +1-8 .
English Elementary and High School . 1-12
" Marengo Elementary and- High School 1-12
" g Milltown Elementary and High School 1-12

‘ SN | _ 22:; -
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Town - Grade Level v

Paoli Community School Corporation

-

Paoli Junior and Senior High School 7-12
Throop Elementary School 1-3
Stalcup‘Elementary,SchooLhﬂ_W_.Mn“,nﬂﬁm,_,_.Wﬂn,_ﬁ_wﬁ_sm“_ﬁ___m____wﬁ_

North Lawrence Community Schools

Tunnelton Elementary School . 1-6
Fayetteville Elementary School ’r K-6
Needmore Elementary School 1-6
* Springville Elementary School - K-6
Heltonville Elementary School 1-6 :
Englewood Elementary School 1-6 “
’  Oolitic Elementary School ) 1-8
Shawswick Elementary School 1-8
Bedford High School 9-12
Bedford Junior High School 7-8
Lincoln Elementary "School . 1-6
, Madden Elementary School . . _ . - -5 =
Parkview-Central Elementary School - ‘ 1-6
Stalker Elementary School . K-6. N
. Evansville Catholic Diocese (Knox County)
Flaget Elementary School K-6
Rivet High School S T7-12 .
Corporation (District)
. West Washington School Corporation
' West Washington Junior-Senior High School 7-12
West Washington Elementary School ¢ K-6
Barr-Reeve Community School Corporation .

‘~. Barr-Reeve High School 8-1
St. Peter Elementary School ~ 1-7
Barr Elementary School 1-7
Alfordsville Elementary School 1

MSD North Posey County Schools . <
i g

! ¢ North Posey Junior High School 7-8

& North Posey Senior High School 9-1
North Elementary School K-6

South Terrace Elementary School K-6

Section VIII - Participants

Student participants will be limited to those students identified in
the three models, K-12. (See Sections II and VII)

) -24-
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Section IX —=.Time Schedule

The following events are directed to key actlvities of the project
from May 1, 1975 to June 30, 1976:

.. v .
April,»1975 Have identified three models representiné town, . .
county, and corporation (district).
May, 1975 Realignment of consultant assignments (role and ST
function)
June, 1975 Receipt of third year funding; L
/ teacher training at selected model sites,
August, 1975 Advisory committee meets-—determine schedule for
" year, new members may be added;
teacher training at selected model sites;
B commence gathering student record data at
selected model sites. ] .
» = [+3

September, 1975 Terminate initial gathering of student record
data at selected model sites;
pre-measurement of students in third, sixth,
ninth, and twelfth grades;
classroom implementation.

"-%0ctober, 1975 Classroom Implementation (infusion)
¢ *November, 1975 Classroom Implementation (infusion)
*December, 1975 Classroom Implementation (infusion) *

.*January, 1976 Classroom Implementation (infusion)

*February, 1976 Classroom Implementation (infusion)

*March, 1976 .. Classroom., Implementation (infusion)
. *April, 1976 Classroom Implementation (infusion) )
’ May, 1976 Post-meas rement-—anquze results; Syaluate
June, 1976 Prepare and issue final report

*Formal and informal in—setvice training will be an ongpoing,
\ continuous service throughout the school Year. The monitoring
* of the process (application) will also be a continuous process.

News Release - one per month (selected models)

Center Publication - eight per year - consisting of 600 on
mailing roster.

- ' Advisory’ Committee Meetings -~ not to exceed two per year, 16-20 :2t
[ERJ!:( membership with selected modél schools having representation.

- _25"




Sectiocn X -~ Pezsonggl .
Ll ~

o .
Prqject consultants ror career education will be reduced from five
consultdnts to four consultants. ' \

N -
Sedrstarlgs will be reduced from three to.two.

rd - . Al
¢
\
[ o M 0 .

. Remarks: ' oL, :
At the date of this writing, the Careers Reecurce Project had

' identified three target model school corporations representing
' county, town, and ~orporation \d trict). They are Warrick County -«
School Ccrpcration (coqnty),‘ gﬁ&héiawrence Community Schools’ (town),
and West Washington Sch:zsl Corpiration (c orporation).

.

R
¢

LR
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PARTICIPATING SCHOOL CORPORATIONS KND SCHOOLS

- ) C . °

' uring the second year of funding a:total -of 37 school corporations
parg%;ipated with the Careers Resoukce Project in an effort to infuse
career education concepts into their current existing curriculum. A
total of 127 schools were represented in 16 different cofinties. They

are: . \ ,
Grades
LY
Barr-Reeve Community Schools, Inc,
- * Alfordsville Elementary School \/ K-6
Barr-Reeve Elementary School i K-7
; N St. Peter's Elementary School K-7
T Cannelton City. Schools
Cannelton Elementary School ' ‘ 1-6
Cannelton High Schoal \ 7-12
Clay Commiinity Schools . . - F T
‘ Clay City Elementary School : . K-6
Eastside Elementary School K-6
. Forest Park Elementary School ' ' K-6
Jackson Township Elementary School . . K-6.
~ Meridian Street Elementary School ) K-6
h . ‘Staunton Elementary School K-6
Staunton High School 7-12
Van Buren Elementary School " K-6
Crawford ,County School Corporation
English Elementary and High School 1-12
Leavenworth Elementary and High School 1-12
Marengo Elementary and High School .1-12
Patoka Elementary School ’ 1-8
. East Washington School Corporation .
Eastern Elementary School : 1-6
. Eastern High School i 7-12
Evansville.Diocese Catholic Schools ' N
- Flaget Elementary School ' ~K-6
‘ Mater Dei High School - 9-12
Memorial High School 9-12
Rivet High School 7-12
St. Boniface Elementary School 6-8
St. James Catholic School, - ) K-8 - 3
. St. Joseph-Catholic School ' K-8
\ St. Peter and Paul Catholiq_Schoolf K-8 - -
5 4:‘f~\\\J,zﬁashington Catholic Middle School ¢ 6-8 .
O
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© Evansville-Vanderburgh School Corporation

Caze Elementary School °

Cynthia Heights Elementary School
Fairlawn Elementary School
Harrison High School

Linccln Elementary School

Reitz High School

Stringtown Elementary School /4. I
Tekoppel Elementary School ‘

Washington Elementary School

West Terrace Elementary School

Franklin Township School Corporation
‘Lanesville Elementary School
Greater Jasper Consolidated School Corporation

Fifth Street Elementary'School
Ireland. Junior High School

Ireland Northside Elementary School
Jasper High School

Tenth Street Elementary School
Tenth.Street Junior High School

Indianapolis Diocese Catholic Schools
Annunciation Elementary School
Latheran Schools of Indiana

L4

. St. John's Lutheran School
St. Peter's Lutheran School

AT

MSD ﬁt. Vernon : ’ -

Mt. Vernon High School
Mt. Vernon Junior High School

P

“

MSD North Posey County
North Posey Junior High Scheol
North Posey Senior High School
South Terrace Elementary School

MSD of Shakamak

Shaéamak Middle School -

LS

New Harmony Town and Towﬁship Schjfls

New Harmony Elementary and Hiéh School

| 26 o

K-8
K-8 .
9-12°
K-8
9-12
K-8
K-8
K-8
K-8

1-8

7-8.
9-12
K-6




North Central Community Scheool Corporation . ’ .

. < )
! Morgan Elementary Schocl . d LI 1-5 . '
North Central High School 9-12 "
North Harrtsun Elementary School : <1-5 ..
North Harrison Middie School . I So-o6-8 .7
L : .. ' &
*Northeast Dubois County School Corporation — e o : }
Celestine Eicmentary School ‘”' K-6 ) )
. Cuz:o Elementary School K-6
Dubois High Schosl 9-12 < ~
Dubois North Side School K-6
Dubois South Side School K-8
Haysvilie Elementary School K-6
North Lawrence Crmmunity Schools (
. - Fayettevilie Elementary Scheol L-6
Lingoln Elementary School 1-6
Oolitic Elementars School 1-8
Parkview Elementary School 1-6
. Shawswi:k Elementary School - 1-8
Springville Elementary School K-6
. North Spenicer County School Corporatién ? “
Chrdisney Elementary School ‘ Kr~6 ;
Clay-Huff Elementary School - K-6
;,David Turphan! Educational Center L : K-6 -
Orleans Community Schocls - ’ )
Orleans Elementary School 1-6 _
Orleans High School 7-12 ) *
Paoli Community School Corporation \
Paoli High School \ 7-12 .
Stalcup Elementary School . ' o 1-3 .
Throop Elementary School \ 4-6 , . .
. \
Perry Central Community School Corporation | ! l
. L ;
Perry Central-Elementary Schoel #1 ‘ K~6 ) 1
Perry Central Elementary School #2 | 1-5
» Pike County School Corporation !
‘ * Otwell Elementary School . ' -\ K-5 |
- [ * '
Salem Community Schools . .
Salem High School - : 9-12,
..p“ o




Shoals Community Schecol Corporqtioh

R
N

— -t ‘Shéa&s Etementary-School - -~ - S - -8 - - - -
3 Southeast Dubois County Schocl Corporation /

. hd ")

Birdseye Elementafy Schcol . K-8
Ferdinand Elementary School : K-8
i Fcrest Park High School . 9-12
- ) Schneilville Elementary i;?ool . a X-8
South Gibson Schoéi Corporatio i . ; )
Haubstadt Public School . - K-8
) South Knox SéhooL Corporation .
. P ‘ .
. - ’ Decker Elementary School K-6
) South Knox Junior and.Senior High Schd%l 7-12
. South Speﬁgér County School éorporation )
South\Spencexr High Schooi. ' : 8-12 :
| Southwest Duéois County School Corporation’ '{:
| ‘ .
i‘ Crestview Elementary School : 1-5 /.
| Holland Elementgry School 1-5
: L Huntingburg Middle School . 6-8 -
. Maple Park Elementary School . 1-5 - Y 4
u Southridge High Schgol. ) 9-12
i " . . ¢
) Springs Valley Community School Corporation
! . ! s ’
: \ Springs Valley Eiementary "School K-6
’s . N N . -
E * " Tell City-Troy Township School Corporation
I « - .
{ ) Franklin Elementary School - .K=5
[ x . Hoosier Helghts Elementary School 1-8
E T Newman Elesientary School 1-8
| ;_ §t. Paul Elementary School 1-8 .
| . Tell City High School 9-12
[ + ) ’ - - *
E ‘Warrick Couapty School Corg ration .o
- » ** Boonville High School’ . 9-12
L . ‘Boonville Junior High School _ 7-8
: Elha Williams Elemehtary Schgol k-6
E . Newburgh Elementary\Schoel —~ ~ K-8:
L - : Oakdale Elementdry Schog - ) s~ K-61%,
3 o : Tecumseh High School . 9-12
. . Yankequwn Eleméntary Sg¢hool : K-8 .
L o , West Washington School Cgrporation R S . ' .
‘ \ ) - . L ,* * \__/
. ] .- ‘West Washington Elementary School . . K%
,': Py . M . : - . ) , _30_ - ) . v -‘
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\ EVALUATION OF THE PROJECT -

<
-

* ¥

External evaluation, contracted through New Educational Directions (NED),
Crawfordsville, Indiana, consisted of periodic visits made during 1974-
1975. During the 1ll-month period ending May 31, 1975, NED spent 65-man -
days on-site.observing, interviewing the staff and working with the
project on procedures. This third party evaluation in its entirety is
documented in Appendix D. .

L3

CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS FOR THE FUTURE

Although the prsject has only been in operation since July, 1973,
there are some conclusions, implications, and recommendations that
the present staff personnel should recognize and document. TS

The Careers Resource Project staff feels that much has been accomplished
this year at all levels, K-12. This is reflected in that in excess of
120 schocls had some degree of expqsure to career education. This
represents about 80 additional schools over the first year. A total
of* 37 school corporations participated as compared to only 15 initially.
--That contintetion of career education after the SCRP staff is

phased out depends on strong suppdrt from the superintendents,

high expectations from the principals, and diligent work by key i

teachers in each schoo%.

- —=All educators who have utilized the services of the mobile units

~ have expressed total satisfaction. ’
// --That teacher in-service and individudl consultations are the most
o useful method of implementing career education into the school
curriculum. . )

- -

--That cateer education workshops are nécessary in order.for
. teachers to become aware of the need for career education in .
the schools, for developing teacher skills in writing lesson
e plans that include career educationgconcepts, and for bringing
o abodf changes in the curriculum.
—-That career education has created a new enthusiasm on tﬁ; part’
of students and teachers through the use of guest speakers in
the classroom, field trips into the community, and the encourage- . |
ment thés\it has broughe’?vldevelop teacher creativity, : -j

scope of the curriculum a$ a vehicle for involving the whole
' community into the school program. The concept of career
i education is gaining the acceptance of educators in fhe project ,
¥ area. ) ’ ' ; -~
. : . - - r

|
--That career education in Seuthwestern Indiana has broadened the }
\

7
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A MODEL PLAN FOR' IMPLEMENTATION OF CAREER EDUCATION .

hl

STATEMENT

Although there is no one master plan for the implementation of Career R

-' .
Education programs in the regular classroom, most programs are using the

-

"infusion" approach - that is, career activities are being introduced in

all existing courses of study &ithin_;hg,schoo1 Because this project has- - -

-

stated that career education is not artificial, not add on, and not push-

~

in; we feel that our "unified" plan of impiemenzation for the scheools in
Southwestern Indiana should be based on the "intus)on" process,

In order to stimulate the creative teacher's mind we feel that we i .

.~

need to have a flexible approach, while at the same time, cur approach, to

be sffective, must also be consistent. The ".ntus:on'" protess offers the

P

teacher a solid foundation for implementstion, but does not restrict his

- w

creative abilities. s

HOW TO INFUSE _ . .

To Infuse means to make a part of and that is what we have in mind for
the Southwestern Indiana schools. That is to make Career Education an
integral part of the present curricuium being taught 1in our schools. 1In
order to achieve this goal we will need to help the teach;r become aware .

that an individual has to understand and cope with five general areas in

our society; ‘(1) himself, (2) the society, (3) technology, (4) economic

factors, and (5) occupafions. We have at our disposal a series of behavioral
Al

objectives for these five&greas that can help teachers infuse Career .

Education into their curriculum. These objectives are also broken down

into four levels of development to fagilxtate infusion: (1) K-2, (2) 3-5

(3) 6-8, (4) s-12. . 31 ]
—— O ‘ -
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By using the appropriate objectives for your giade tevel and bv following
these nine steps, you ran develop a wcrkable plan~for intusing Career Education

<
concepts and activities into the teachlngvof—aﬂy—subjeCtrmattenﬂaxea;ofwihe,schggllsivﬁ

-

curriculum. ) ”

1. Decide the curriculum area in which :ou wil! be working
Seléct a unit that you wall be teaching :n the arcea
3. If necessary, further divide the ur:t .nto sub units of 5-10Q days .,
duration.
4. Determine the purpose of each umit by writing an objective of 1t-
5. Determine which of the 15 clusters jou wi’l fccus on {One or more)
6. Select;a career objective(s) from any of the five areas that can be
incorporated into the un:t ) -
T T 7T Keep g“the“eareer*Educatfen-ﬁbgeee++ei;l~;4eazl+4+n_m;nd¢ﬁ1451~1§§§on e
topics that you w:1ll need:7o teach .n ccder to get the unit cbjective )
ovef to the students -
'§. Wrfte a learning objective for eath las.on Th-< objezti.e should tell
. wHat you expect the students ro be able to 4o whgn they have tinished
. the lesson .
9. ,For each lesson, 'ist the learning actir T €~ that you would have the
students do

[

The infusion method calls for many ways of pre:urtat.im With good

-

teacher in-service rraining coupled with adequate reg-hevr rreat.vity,

the infusion method 1s excellent  Some acr - 7.es are !isted below:

1

1. On-job-training

2. Reading about the world of work; hi-ers, €r:
03 Field trips toc industiies, busincs-es, bosprt=l. &

4. Research; w-iting for occupat:onal information

5. Class discussion ‘
6. Bulletin boards; displaying occupational information .
7
8
9
10

[}

Audio-visuai devices; films, T V taping, filmstrips, audio tapes
Prepared handou: materidls; pamphlets, etc
Resource personnel; guest speakers
Interview parents ’ -
11. Puppet shows
12. Surveys
13. Trade fairs
i4. Cartoons
’, 15. Career days
16. Simulation games
17. Community projects
18. Construct job charts
19. Job ‘observation -
20. Role playing

As stated earlier, 1t is our 1ntenpt to spply thi. model for the infusion

4

rapproach of implementing Career Education 1n the Southwestern lndiana Schools,

‘ol . y .
-7 because 1t enables the teachers to use their creat -1ty whije maintaining
N 5

NS
3 <

\‘1 ™ »r
ERIC "*a consistant.approach from the Careers Resource Proje:t -
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LAREER EDUCATION CONCEPIS

I. People work to satisfy many needs.
II. Many work roles may satisfy a person's.needs and interests. .
I1I. Everyone makes:career decisions.
IV. Career development is a lifelong process.
\ v
V. A person's work role is influenced by his environment.
; U U
VI. People are unique and should not be stereotyped according
to their occupations. -
~
i
VII. Worker roles are interdependent. o !
VIII. The status of an Qccupation does not indicate its worth to society. 0
IX. * Technology brings about change in our society.
X. Work roles for some may be leisure time activities for others., -




‘;7 ) OCCUPATIONAL
o o Behavioral Objectives ,
) ‘ (K-2)

T s - . e - e ”

1. The student will participate in activities reflecting his identi-
fications with worker roles. .

v 2. rfhe student will* identify the differenf kinds Df work people do in
‘the home, schoél and community. .

7
i - 7

The student will compare and contrast the work and play in the school,
home, and community., g :

4

FI
e

<
<
aala b

The student will recall the many various jobs that he has performed
over a period of time. ) ,

H
1]
IS

‘\S.t The student will name and discuss hobbies and interests.
’ ¥ The student will identify, within his immediate world, several
ﬁ; . jobs that are related and cap be grouped into job families.

" 7. The student will identify and describe specific tasks within job
families familiar to him,

8. THe student will use primary communication, mathematical and \
problem-solving skills in work activities, .
9, wThe student will demonstrate his mastery of simple manual and mental .,
skills in the performance of work tasks requiring the~use of
_ materials and tools. . .
10. The student will identify the skills, tools, and materials needed (
to perform a jou. .
11, The student will demonstrate the simple manual and intellectual
skills leatrned in the performance of work task can be applied to
other work tasks. . *

.
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" activities are personally satisfying to him.

SEL%i
N Behavioral Objectrives
(K-Z)

The student will identify ways in which he is a distinct individual

The" student will identify and discuss the reasons why some work

’

The student will participate in various activities which help
in expanding interests.

' The student will give examples of things he likes to do aﬁﬁpﬁhings

10.

11.

12.

he does well. : <
\/

The student will identify attitudes and behaviors which help him
and ,othersg to perform a task.

The student will demonstrate that he perceives things differently
from other people. .
The student will demonstrate that he perceives things differently
from time to time.

The student will 1ndicate things that he feels are important to
him and others in his immediate world and discuss why he thinks
these things are importéant.

The student will identify ways ‘he‘and others make cont:ibutlons ,
in work and play activities,

The student will Jiscuss what he learns about himself as-a result
of engaging in 'new tasks. ,
The student will identify and discugs the attitudes and behaviors
which enable him to work and play cooperatively.

The student will demonstrate that his perception of people may
differ from the perception of others.,

-




~

e _ SOCIETY o o )
' ) B-havi-ral Objecta e<
(K-2) . -

1. The student will, identify people Qho are wdrking together toward
a common goal and explain how the work of each person contributes |
to the achieVement of that goal. .
) |
|

-

2, The student will i1dentify aud discuss how customs, trddltions, and
attitudes of society relate to work. -

3. The student will identify those needs of society which various
“ aindividuals fulfill, PO |

4. The student will idenrify benefits and rewards he receives for ‘his
work and from the wotk of others.

5. The student will discuss rules which protect people wnc produce -
and use goods and services. )

\\/ ECONOMICS . N
—_— \ Behavioral Obiecyives C |
. ‘ X-2) = : .
|

! .
» <

1. The student will discuss why and how man must work‘to'produce
goods and services.

) v.
. 9. The student-will discuss how pcople balance their needs and wants

\ with available resources.

~

3. The student will identify‘hls basic economic needs and wants and
‘ discuss the ways these are provided. :
4. The student will discuss how changing demands for goods and services
affect job opportunities. . ST
3 . 5. The student will identify and discuss different kinds of work
which are related to various geographical areas. -




TECHNOLOGY ) .
Behavioral Objectives B - o
R-2Z) , - o —

1., rhe student will express his creative ability by using tools to
constfuct projects from resources, .

1

. 2. The student will demonstrate that the use of a variety of togols
and materials -will enable him to compleie a task., , .
. ¢ 3. The student will identify and discuss the different ways people
use tools and materials in the accomplishment of tasks and the

production of products. . . '

. - 4. The student will identify and discuss things that change naturally
—— —- -—--or-by man's- intervention.-- - — T
. 5. The student will examine the implicatlon for man's /work and leisure

time when confronted with specific examples of wit draw1ng technology
from his lifs, .
* -
o ‘ ) )
6. The' student will compare and’contrast family and comuunity living
of .the past and present in terms of the development of tools,

materials, and processes

-

¥

| 7. The student will obgerve and discuss how technolqu which helps
man cag also cause problems if not properly used.

o T
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A

OCCUPATIONAL

10.

11.

12.

.13,

14.

Behavioral Objectives .
(3-5)

. L5
The student will role play specific occupations based on his interests
and hero images. '

. - 5
The student will cite examples of kinds of work people do outside
his immediate experience that dirgctly affect his 1ife.

The student will demonstrate activities connected with a task,
e.g., deciding, performing, supporting, and concluding.

The student will

race tVe vocational history of a real or imaginary
individual with

hasis' on the variety of iobs held.

-

or non~school activitiess

.

The student will démonstrate ni;/gpeaial interests through school
e -

The students will demonstrate that hobbies and interests combine
elements of both work and play.

The student will provide examples of hobbies that may develop from
interests.’ L
] .
The student will classify workers 1nto occypational areas and’
characterize them as producing goods or services.

[} ~

The student will discuss different k}nds of preparatlon and performance
necessary for various levels within ,an occupational area. - o
The student will illustrate interdepéndency between various jobs

within occupational areas.

L] 1
.

The student will analyze various work activities in“ terms of the

. brocessess, skillsy and concepts derived from basic education

necessary to their accomplishkment. Pt
The student will combine attitudinal, mental, and manual skills
in the accomplishment of a variety >f jobs. .
The student will analyze the relationship between the skills, tools, "

and materials uged-in doing different jobs. -

N
£ -
s - -

The student will support by example ways in whith general attitudinal
intellectual, and manual skills used in” vatious occupational areas
are transferable in the accomplishment of a variety of jobs,

’ . 4
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1.
2
3.-L

4,

5.

;6.
7.

y

8.

g.

11.

13.

14.

" SELF ) Ct : .
Behavioral Objectivés - -
. (3-5) '
. ¢ ) )
The student will assess'his strengths and iimitations in terms )
of the degree to which he can exercise control over' them. ¢’L_—"’)

The atudent will identify and discuss how an individual may obtain
personal satigfaction from his occupation.

The student will relate his interests and abilities to specific

occupational roles, .

-

-

" ‘ /

The student/will assess the relationship between his developing

intarests,

nd his abilities.

The student will analyze his’ attitudes and Behaviors as. they affect
“his performance in specific tasks. .

»
The gtudent will demonstrate behaviors which indicate 2]
attitudes toward task performance;

..

itiwe

The student will compare and contrast his interpretation of work
environments of gpecific Jobs with the way others interpret these
enviroments. . . .

hd .

The. student will identify the .persons and things that constitute
his en¥ironment and afféct the way he views work. o

The studént will detetmine ‘how hi's values affect his attitude and ¢

performance in work aituations..

v
3

The‘student will clarify his-values by parc1cipating in activities
wh{ch bring values into conflict.

.} . - . .

The " student will identify his emerging.values and compare these
beliefs with the beliefs held by most people. .
The student will analyze how he and otbers have helped in the
completion of various task@ .
- -
’ t

.

.The_ student will draw conclusions about self after performing
tasks which are increasingl&#challenging and compatible with his
development... T .

4 .

I SN

The student will discuss the prDcesSeS required to complete a task
fnd compare and contrast the ones he preﬁers to.do,

The student will identify and discuss those attitudes and behaviors
toward otherg which" help him maintain a good working relationship 3

. N
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&

SOCIETY
Behavioral Objectives
(3-5)

-

The student will discuss the interaction and .interdependency of

workers of socfetal groups and determine how their work contributes
to the dchievement of the goals of the group.

The student will compare and contrast changing customs, tradicions,
and attitu@es as they affect jobs in various societies.

The student will cohpgre and contrast the changing needs of society
that affect job opportunities.

i

The student will identify and discuss the ways societal groups reward
their members for their work.

The student will invdstigdte the conditions which lead to grotective
legisletiQn for prodycers and consumers and trace the resulting laws.‘

2z

ECONOM1ICS
BehAvioral Ob-ectives

. / {3-5).
\

The student will examine how the work of many- men has made possible
a continuing increase in goods and services produced

in our country.

The student will cémpare and <ontrast the economic incentives of our
system with those various cult®ges. : v

The student will compare job opportunities today with those of the
past in terms of the economic growth cf our country.

' ]
The student will examine plans and choices he and cthers must make

o use available resources effectively both as consumers and as
producers, .

The student will investigate how different people have provided .for

their basic economic needs and wants. <
- 1 ]

The student will jvestigate economic conditions which affect the
number and variety of jobs available. ] ’

. ~ s ‘ £ °
The student will identify geographical factors, i.e., climate,

topography, resource, location, etc., and discuss how they affect-
work.

4
-
-
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: TECHNOLOGY
R _ Behavioral Objectives
. ‘ T (3-5)

The student will make his creative ideas materialize through. the
use of technology and resources.

Thelgtndent will construct projects and discuss the technology

needed to complete the task. -

+

The student will compare and)contrast _technology used by various
cultures to satisfy needs and desires.

The student will relate and apply.technology ‘to his general studies,
Students will compare and contrast inventions and discoveries

which have changed man's work. -

Students will identify and disctiss jobs that havé appeared as a
result of technological developments.
The student will construct imaginary acccmplishments in technology
that he would like to see occur and assess their dmplications for
man's work and leisure time. )

The student Wwill trace and analyze the development of technology in,
one or more broad areas. )

The student will analyze ways man can enhance his total environment
if - technology is-used to his advantage. -

-

[Y3)

Hr3- -




1.

12.

13.

14,

15.

1e6.

of-his-choice. . S

. w. " L3
. L . OCCUPATIONAL ~ * T } L
. Behavioral Objectives ) . ’
(6-8) :

The student will make tentafive cccupational choices in terms of his

“““‘“interests“’capacities, and valugs. -— - oo oo - o et

The student will identify kinds of work jpeople do which have only
marginal effects on his life°

-

The student will demonstrate kinds of work that involve working with
people, working with ideas, and working with things.

[y - v .

The student will differnetiate between careers and jobs. »

-

The student will explore a wide range'of-cereers as they reflect his
interest and abilities. )

The student will cite the advantages and disadvantages of a variety of
careers in terms of ‘his interests and abilities. 4

-

The student will analyze the skills and processes related to various -
hobbies and interests which may influence career ‘chgice.

The student will evaluate the economic rewards obtainable tnrougn the
pursuit of hobbies or interests.

The' student will classify jobs inmto clusters on the basis of 'the skills
and interests_ of the workers. ‘ e

- -

The student will comstruct. the hiezatrhy “for seweral occupational areas

- e

—— £
SO G S S

The student will compare and contrast the basic-education requirements
of several career areas. . v

.

-~
The student will evaluate his level of proflciency in basic learnings.

The student will select courses, which will increase his proficiency \
in basic learnings. . ) -

- -

The student: will identify and select the school subjects‘hich dontain
the specific knowledge required for his tentative vocational choice.
The student will, after exploring several occupational areas,
demonstrate a number of the basic skills needed in the performance
of certain jobs.

The student will determine the ‘skills needed for a variety of occupa-

tions. . , -
. . ) ‘ .

The student will participate.in.a variety of work experiences -

(simulating, working,; observing) in broad bccupational areas and analyze

these experiences in terms of a future career choice.

1Y

Ae




v S '
SELF o
Behavioral Objectives
. : —(6-8) , .
. . : N s - - o . v . ,
B ~$he<s€udent>w111-ideutify“ﬁna‘eﬁalugte‘his self characteristics which |
. will help him in terms of the occupation he thinks hé may wish to pursue. f
0. ‘ () . \/}
2. The student will analyze how a positive .self .concept is reinforced
through satisfaction with his work and/or from the value others
. . place upon his work. .
T 3, ‘The student will analyze his abilities and interests in terms of
occupational are4s he may wish to enter. .
A 4. The student will demonstrate an understanding of his interests and-
abilities through his course selection and work performance. -
. 5. The student will identify and practice attitudes and behaviors which . -
generally apply to any work situation. ‘
) 6. The student will analyze the working enviromment of various occupations
. * ~ 7. and evalqate his attitudes toward these work environments. . - -
; 7. The student will ,analyze the changes which have taken plaée in his
value system as he moves toward maturity. ’ ’ .
. 8. Tbe student will give examples of significant values inherent in
- vérious,occupa;ional areas. ’ “ ‘ )
: 9. The student wiil analyze his values 1n terms »f how they relate to
ﬂ_ﬁ_“am_”q_ggggggglﬂxg;k,hghayioryfworkwsituatiensaAand~occupatiunst""“ T . Ty
N { - K . . i
- 104 The student will explore the possible ways ‘in which his contribef?bn .
- *to the world of work may be most effecrive. . - -
S N The student will identify how others contribute to the°world of work.
,? 12. The student will assess his self'characqeristics in terms:of various
' occupations. . -l
— - - 13. The student will analyte how his perceptions éf other beople affect )
- ‘ hi$ ability-to work coopgratively and identify any changes he wishes o
N . to make. - ) ‘ :
* wee- .1l4." The student Qill give examples:ﬁf interperscnal relations of wofkers
*  that affect cooperative performance on ‘a job and assess his ability
to work in a similar situation. )
/\ . " . .
2 i . LN
. ' ‘ 46 ~
e ’ . =18~ e T
ERIC : ' *




. . . . . .
SR . SOCIETY .- , .
Lox ' - Behavioral Objectives . : |
S , ' (6-8) ‘

.

1. The student will differentiate berween broad odcupational @Feas fa” "~ ~ 7 T T
terms of the contribution and importance of these areas to our X
gsociety. . |

°

. "2, The student will analyze how the customs, traditions,-and attitudes

e of society affect jobs in broad occupational areas. | ‘ .
*3. The student will analyze how soc1etal needs create a demand for workers

in variotE‘occupational areas, - |

4., The student will analyze the rel&cionship between.the benefits provided
" by society and the work perfcrmed by the membezf of the society,
. »

5. The student will investigate the prote:tive laws of several broad
occupational areas and determine whether pre;ent laws are meeting the

needs of producers and consumers. ’ .

s, ~ . . - . |
— ' T
) . wi
- < ECONOMICS , )

T —~~—vw'»v~~"w"-~Behaviofa*~0bjec€£Vc ~~v~~m~rm~~~“~—-~~~';—:~w»»v—~"~w~-—-

# . (6-8) L - l

-

B ’The student will discuss and generalize that work in various occupa-
tional areas contributes to the nation’'s wealth which can be measured
in terms.of goods and services produced annually. .

- . 2, The student will explore the economic incentives offered by various
. ﬂoccupatlonal .areas. "N R

- - N ] . - - - . L3 -

- 3. 'The'Student will identify and analyze the characteristics of the

e e jmerican»economy ghat'affecf job .opportunity. . .
. "« &4, The student will analyze economic decisions and choices made. as a -

’ part;cipant in either economic simulations or actual situations.

e
Y

L 5. The student will explore how economic needs and wants differ and are
f*f‘ i provided for by the .rewards of variois eccupational areas., , -

.

féf " 6. The student wi. idEntify economie trends both past and present, and .
. _investigate theiX effect on job opportunities 1in broad occupational

.2 ... .  areas, .

» . . . N

Th 'student will investigate the geographical factors that affect




(7

TECHNOLOGY

. . Behavioral Objectives
(6-8) )
- ,) N -, ) ) - =
_¢ﬁw»_L“~~;g-1../The student -will reséarch\and demonstrate how man uses resources and -

» technology creatively in his work.
2, The student“yill analyze how technology 1s used creatively to d;velop
various products from natural resources. -

- 3. The student will exﬁlore the technology of various occupations gnd
evaluate the benefits whith have accrued to man, :

. . 4. The student will use the technologies of several broad occupational .
.1 areas in a simulated or an actual work situation, relating~them to the
satisfaction of man's needs and desires. .

-~ 5. The student will‘analyze various jobs 1in broad octcupational areas
to see how technology has changed them, ’ :

-

6. The student will evaluate the impact on wqfk and leisure time by with-

drawing and by augmenting techmology in occupational areas of his .
choice, :

IS -
.

7. The student will exaﬁine and evaluate technology in terms of~tbe

factors which give impetus to change, and development, =

8. The student will assess the degree to which the technology'Bf various
- | occupational areas is being used to rhe advantage of mankind, .

;P:4“I§§r§§EQ§B§<YilL‘analyzeﬁzhe pxobiemsuassoc¢aced-with.the“ﬁseﬁbf‘ e ]
technology and research the proposed solutions to these problems, ‘

*




11.

12.

13,

| 14,

|
| 15.

»

OCCUPATIONAL -
Behavioral Objectives R
: {5-12)

¥

The étudent will select educational and training programs in terms
of his needs, interest, abilities, and values that will assist
him in converting vocational preference into reality,

The student will make projections of work people may some day be doing.
The student will formulate a personal definition of work,

The student will analyze his vocational choice and the possible
careers which he might pursue in terms of his interest, abilities,
and chances for success. -

The student will analyze the degree to which hobbies and interests
affect his present career choice

The student will cluster a group of jobs reflecting his career choice
and identify his career choice and identify his clustering criteria,

The student will analyze the career hierarchy which reflects his

vocational choice.

The student will apply basic .learnings' in a work situation and

analyze their effetts upon hi's job performance. .

The student will meet the requirements for successful completion of

his basic cdurse:york for job entry or further education.
The student will evaluate his proficiency in the specific skills
related to his tareer interests. ﬂ

The student will demonstrate” basic vzcational §kills which will
qualify him for an entry level job or for further education in an

_occupational area of his choice.

The student will participate in a realistic work situation as part of
the school program or as a worker in the community.

The'student will’evaluate his career choice in terms of his work

experience. , o )
> \\
The student will ‘project his needs for vocational retraining in NN
relation to job advancement, job change., and job loss. - ; -
The student will interpret occupational trends and evaluate his f

transferable skills and knowledge that will facilitate retraining. . -

kY




- ‘ SELF ' \#\
Behavioral Objectives
, . (9-12) : 4

. . ‘ -

N -

1. _The student 'will analyze -the ways his self concept affects his
entrance and performance in a work situation.

2. The student will evaluate his tentative career choice in terms of
ways it will contributé to the maintenance of a positive self concept.

3. The student wiii'projecq a career plan which will reflect his abilities
and interests. -

4, The student will evaluate his aitztudes and behaviors-and their
effect on his functioning in his werk situation.

5. The student will demonstrate the artirudes and behaviors which enable
him to obtain and hold a job.

6. .The student will analyze the impact of his environment of his .
' feelings toward work and weigh these attitudes against his career
plans, !

P l:

7. The student will develop a profile of the working environment of hisg
career choice. ¢ .
~ :
8. The student will evaluate the role thatu his valubs play in making
his career choice.

9. The student will analyze his contributicn <o a pecific work situation.

10. The student will evaluate his individual contr}butlan as it affects

future career choice. ..

11. The student will conduct am evaluatizn of self-characteristics using
as a basis his cummulative work experiences and analyze this
evaluation in terms of future impiication, i

« 12, Thehstudentuwill observe the interaction of co-workers in situations
which call for cooperation and determine any changes he might need to

make in order to work effectively, o
13. .The student will analyze how his percgp:}QB/g? other people affect
his ability to work cooperatively. ! -
. ) ( 3 ’ g -,
. i
)
. \
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. t)Of1




® SOCIETY
Behavioral Objectives )

. T (9-12)

1. The student will analyze the effezts on a scclety when the workers of
an occupational area withhold their serv:ies and debate the
Justification for such action.

2. The student will explore the effect of changing customs, traditioms,
and attitudes in relation to his chosen career area.

3. The student will assess how future.societal needs may affect
vocational opportunity in the career area of his choice.

4. The student will make a critical analysis of the reward structure of
an occupational area as it relates to the reward system of the *
larger society. >

5. The student will evaluate the laws soci«ty has enacted for his
protection as producer and consumer of goods an%xserv1ces,

g ? '
- ECONOMI o ’
Behavioral Objectives
(9-12) ,

1. The student will evaluate 3 career are: :n rerms >f 1ts contribution
to the nation's productivity. ’

2. The student will identify and evaluate the economic incentive
available in a career area in terms of his goals. "

3. The' étudent will assess the extent to which economic: characteristics
may affect work opportunities in the career area of his choice,

4. The student will evaluate his application of economic concepts in
making choices and decisions as a ccnsumer and/or producer.

o i 2 .

5. The student will evaluate how the career area of his choice will provide
for his eépnomic needs and wants and affect his standard of living.

6. The student will assess how economic flu:tuations may affeet the job
opportunities in the career area of his choice ;

7. The gtudent will evaluate his career -hcice as 1t is affected by *

- geographical factors.

v . ‘ | o
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o - = TECHNOLOGY

j Behavioral Objectives

» : ©-12) , .
i',

<

.

. BN The studeht will use resourceé, tethnoiogy, and his creative abilitxi
: to investigate and develop a prOJect related to the career area of
his interest,

2. The student will explain how the forces of resources, technology, and
- creative ability interplay in the career area of his incterest.

3. The student will employ the technology of his career interest area and
assess i1ts contribution to the satisfacticn of man's needs and desires.
4. The student will evaluate the extent of which technological change
may affect the employment opportunities and the task requirements
of his occupational choice.
-~ 4 \
5. The student will make inferences about how technology may affect his
work and-leisure time in his career choice.
. : 6. The student will develop his own action-otiented program to correct
situations arising from the misuse of technology.

7. The student will analyZe the development of technology in the
N "Twentieth Century in terms:.eof its escalationo

8. The student will investigate how the technology of his career area
v can be more effeciently used to contribute to man's well being,

i B2
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STEPS TO INFUSE CAREER EDUCATION INTO CURRICULUM

¢
3

Decide the curriculum area in which you will be working.
- N . ‘ L]

.Select a unit that you will be teaching in the area.

" If necessary, further divide the unit {nto sub units of 5-10 days

duration.
Determine the purpose of each unit by writing an objective of it.

Determine which of the ‘15 clusters you will focus on. (one or more)

r “ . - A
Select a career objective(s) from any of the five areas that can bt

incorporgted into the unit. . . .

Keéping the Career Education objective(s) clearly\in mind, list lesson
topics that you.will need to teach in order tO get the unit objective

over to the students,
7~

. N

Write a leérning objective for each.lesson. This objective should tell
that you expett the students to be able to do when they have finished
the lesson. :

LY
.

.
For each lesson, list the, learning activities that you would have the

. students do.

o«

'Y

7
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CAREER CLUSTERS

Source: U.S. Office KE.%:%... Careor Education
(U.S. Government Printing Office, 1972} p. 12 ...




. JOB CLUSTERS - -

¢

N .

Clustering is an attempt to orgafjize the 25,000 jobs in the United States
into a managedble, understandable system. The attached 15 clusters, although
not containing all jobs, are.a means of relaying the wide scope of careers
available 1h any one interest area. Within each cluster are careers that
require a variety of skills and trainin}. .

1. Personal Services

i Rationale areers which supply specific services that are purchased or
‘ obtained td fulfill a particular.nesd ¢r desire of a person.
’ beautician babysitter . telephone operator
shoe repairman priegt radio repairman
, social worker missiomary minister
insurance agents furniture upholsterers Tabb:
refrigeration, air barber morticlan
“ . conditioning and ¢leaner and laundry manager tailor
‘ heating mechanics TV repairman )
2. Health Services e

Rationale: Careers related to the determination of health protlems, physical
caring for the problems and exploring possible preventive measures.

psychologist . optometrist laboratery technician

doctor ‘ pharmac:st . hosp:tal administrator

orderly’ podiatrist chiropracror

practical nuise laundry and ster:lizer tzl technician

occupational therapist  osteopath _amestpSiologist.

medical secretarv ) psychiatrist © demtal hygienist )
and librarian nurse speech pathologist

. veterinarian x-ray technician, bacter:ologist
. dentist nurse's aide

3. Construction ~

Rationale: Careers related to building.

mobile home builder surveyor industrial designer
architect . paperhanger *  excavator
plumber pipefitter . cabinet worker
plasterer : , engineer cement mason

N mason * " draftsman roofefr .
bricklayer carpenter heavy equipment operator
printer electrician

| E | 58 @
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~

Manufacturing

Rationale:

Transportation

line operator
mobile home assembler

.

Careers which create a product.

AndUalea‘ designer chemist |
sheet metal worker welder g/
ski1lled tradesman mechanical enginéers

tool and die operator industrial traffic

manager

>

Rationale Careers related to the .movement of people and things and improve-
ment of or care, for the necessary equipment.

-

truck driver brakeman N bus and taxi driver
pilot locomotive eng:neers * aerospaze engineer
bedy and fender >er.1ce station managers conduitors
repairman and attendants stat:on agents
traffic control manager auto mechanic
-airlines
]
Agri-Business and Matural Resources
Rationale: Careers related £o the preduzti ¢ use of tand )
farmer petroleum ergrreers : miniNg eng.neer
dairyman ranibher pet::.eum and natumal
feed store manager butcher 23 preoduction worked
miner farm equipment sales 12°% manager
50.1 conservationist farm agent poultrymen

)

~

agrrcultural eng.neer
agronomist °

Public Service’

Rationale:

are tax _supportive.

Kindergarten-elementary
teacher

state policeman

janitor

certified publlc
accountant

school administrator

food and drug inspector

court recorder

Careers which prov 1de a service for 1nd1V1duals scme of which

frsh gnd game manager wild! fe manager

lawyer fiveman
counselor - school, librarian
employment, rehabil- urban planner
. Itation Court bailaff
réfuse collector city policeman
Junior and senior . military
high teacher ‘ nursery school teacher

government service
Civil engineer .

probation officer
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8.

10.

11.
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Environment .

Rationale:

forest ranger
gardener

landscape architect
biologist
horticulturist
park ranger:

Hospitality and Recreation

Rationale:

stewardess

Careers related -to the protection,
use for the surrpundings that influence a life

‘

range manager
recycling operator
naturaliist
forestry a:des
geclogist

tree surgeon

waiter _.

Careers which enbance leizuve for mankind

e e e e P eTICRED - .

improvement 2f and propez,

camp counselor
meteorologist-

fish and game warden
environmental eng;neer
geophys1kl>t

-

restaurant manager
social directors
waitress

. restaurant hostess

travel agent

Fine Arts and Humanities

Rationale:

human life

ey

A

.

professional musician
dancer

author -
literary wraiter
music c¢ritic
art critic
actress
conductor

sign painter
music director
stage designer

Communications and Media

Rationale:

journalist

"technical writer

.

Careers related

Careers related

@

audio-control techn1c1an

proofreader
staff programmer
sound engineer .
script writer

short order ccok
<teward

cock

chef

goif pro

+t A~ c-'.-,;

carteonyet
<inger

laywr.ght

MUS 1 AlIanger
fa~ht n dezrgze:
commercial artist
music teacher

poet

piano technician
radio and TV direztor

“uitur3l and e ther,

~ashler

T~17m.ng pocl manager
baker

hotel-mctel minager
athlere

mpr- ement of

act-y

cOmpoiar

frim edriuy
or-hestrs leader
jewler

_ free-lance artist

singing teacher
floral designer
orchestrator
sculptor

7

to the transm:ssion of informaz:on.

radi2-TV announcer
electronic technician
l:ghting technic:an
foreign c¢orrespondent
sportscaster
maintenance techn1C1an
reporter

64

newswriter

transmitter technician
photoengraver

printer e R
photographer
video-technician
lecturer

-
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15. Consumer and Homemaking Education

.

community.

office manager
personnel director
advertising workers .
data processor;
computer operator
public relations wotker

.Rationale: Careers related to the pﬁrchase and proper use of products for-

the home.

interior decorator

appliance demonstrators  credit interviewer homemaker
‘home demonstration agent seamstress ~hame economist
price contrgl agents fashion coordinators ‘mutritionist

milliiner

12. Marketing and Distribution - ’
Rationale: Careers which facilitate.the development anrd.econom:c movement
of a product.
salesman consumer product seller production and control
statisticians -'systems analyst position
packaging and designer sales engineer sales superviscr
marketing researcher economists wholesale and retail
§- distributors -
13. Marine Science A z
Rationale: Careers related.to.the understanding, exploration and commercial
uses of the sea. -
marine biologist - physicists marine 'geolozists
seaman aquatic b:ologist gecphysicists ) ;
- - commercial fisherman .-
13, Business Office -
. . . '
Rationale: Careers related to the eff.cient management of the Lusxness .

»

traller salesman
bank teller

2cceuntant |
key punch cperator

receprionist secretary
stencgrapher purchasng agent
computer programme; file clezk :

hookkeeper bank management

L & i

3

drapery -maker extension agent

model '

-




PUBLIC

APPENDIX B

RELATIONS

A\




*x CAREER x

SOUTHERN INDIANA

= RESSIONS
/) CAREERS RESOURCE PROJECT

“NEWSLEI'TER”

511 4th Street Huntingbu;’g, Ind. 47542
Phone (812) 683-3333
Joe W. Roth, Director

_=="""Career Education Makes Cents”’

A

. ' NHATr’S HAPPENING IN SOUTHWESTERN INDIANA:

, ~ e
- F 5t P AN 23\F ¥ S I
TO BE A DECORATOR, ONE MUST KNOW
COLOR AND DESIGN . . . " TO BE A PROFESSIONAL DOG GROOMER,
ONE MUST HAVE COMPLETED A TRAINING
PROGRAM . . . -

~

These eighth grade students at Washington
Catholic Middle School participated in a
"Job Observation Day" when all eighth
graders were able to go out into the
community to shadow, observe, and partic-
ipate in real work situations in various
local businesses. This day was planned
jointly by the principal, faculty, and
community people.

<
]

E
; T0 BE A DRUGSTORE CLERK, ONE MUST (g .
| LEARN TO SERVE THE CUSTOMER . . . ‘ .

IToxt Provided by ERI




RiveT HieH ScooL ‘
During the "Career Conyention¥ at
Rivet High School, fifty—twd( community
and business people spoke to the students
concerning their own careers--offering
information and advice to help students

in choosing their career preference.
Students were able to attend seven dif-

ferent sessions during the day and both
students and faculty felt the day was a
complete success.

A HOBBY BECAME A BUSINESS as Mildred

Pea, ‘cake decorator, explains to Peggy

Hills and Marie Finch the fine points of
making an ordinary cake into a work of
art.

_ LEISURE FOR SOME IS A BUSINESS FOR
OTHERS . . . Michael Mefford of Twin
State Suzuki explains that being a motor-
cycle dealer is more than just showing
merchandise. A dealer must know his
custémer and sell ‘a machine just right
for the needs of that person. g

.
-~ A o

64

,Maxon Marine

OF A CAREER . . . Joe

Schmutzler, of Nass and Son Funeral Home
in Huntingburg, appears to be administer-
ing oxygen 'to Carla Grundhoefer but in

actuality he is explaining the Eapabil—\
ities of the Funeral Home's aﬁbuldﬂée
during arecent Career Education activity
period at David TurnhamEducational Center
in Dale. John Elliot aES Rex Vance look
on.

BE HARD-HATTED ABOUT A CAREER . . .
Mark Nugent, sophomore at Cannelton High
School (1), and Lowell Harris, Cannelton's
Career Team Chairman (r), listen’ to
Charles Schefer, Personnel Manager- at
in Tell City explain the
finer points of barge construction. The
entire Sophomore class at the high school
participated in Job Observation Day which
enabled students to observe firsthand
the careers of their interest.

>




REMINDER

Don't forget 'the Careers Resource
Project presentation focusing on career
materials to be aired on Channel 7,
Evansville on Sunday, June 1, 1975 at
12:00 noon. Participants will include
Gilda Hafele, Materials Consultant from
the CRP; Carolyn Duffy, Oakdale Elementary
School, Boonville; Sandra Gray and Mike'
Trammell Hoosier Heights Elementary
Sch@bl, Tell City; Richard Hardin, Tell
City High “3chool, Tell City; and Bill

Gunn, Cannelton High School, Cannelton.

ELEMENTARY ScHooL

This youngster at Eastside Elementary
School is interested in learning more
about the work role of a postman. These
flannel board dolls enable elementary
children to associate working apparel or

uniforms with community helper work roles.
- PRy Py

Approximately 100 sixth grade
students of West Washington Elementary

Sgthi'ﬁaigig}pated in a "Hobby Show' on
y 2. CRP staff was on hand to video-

tape selections- of the show to be shown
to teachers across Southern Indiana.
ome children, after spending consider-
ble ‘time with their hobby, have begun
to think of choosing this as a lifetime
career. ’

.LLIHERANS_QHD_Q!TQE.EMANSALLLLE

Mr. Richard Nordmeyer, fifth grade
teacher, and Mr. Richard Meyer, sixth
grade teacher combined their classes and
conducteda "I Want To Be" day on Tuesday,
May 13, 1975. A total of 46 students
pa**‘"‘“1ted in the program. Each

[:R\}: (contigued next columm)

wll Toxt Provided by ERIC

+

<

6

“you'd rather sit on the steps

]

and fork.

student had to list éhree choices of
occupations in which they had the most
interest, .

Each pupil came to school dressed

in their occupational paraphernalia of
their first choice and had to relate to
their classmates such information as to
why they made the choice, what work is
performed within that occupation, advan-
tages and disadvantages of their choice,
alongwith othexr pertinent job information.

A total of 40 different occupations
were represented.

RO_C_KAEQUNDIHENEDQLNLS CLOCK. .+

Janessa Neal, Staff Secretgry with
the Careers Resource Project, tries out
her new rocking chair that was presented
during a lunch break at the CRP office.
Janessa has worked for the project since
it began. She and her husband will be
moving to West Lafayette in the fall after
a summer together 1n Green Bay, Wisconsin.
Their wedding is scheduled for May 24.
Janessa's contributions and hard working
ability will be missed by the project.
"Congratulations,' Janessa.

***'********

THE PRICE OF MEAT has reached the
point where we are now respectfully
calling chuck roasts "Charles."

A Ak kA A A A A A A

VIOLENT FEXERCISE after 40 1is espe-

‘etally harm] uZ——mfyoudb 1t with a knife

B

******‘*****

THE GRASS ALWAYS looks grcenmer when
than mow
it.

* oA A X X X X X A A X




Wo-1 M1chae1

'HOW HIGH DO YOU FLY?7??
Sluys, helicopter pilot from Fort Knox,
answers_questions from students during a
Military Career Day held at Perry County
Airport on May 6.

-

BE SOMEONE . . . WITH A CAREER . . .
Dave Huckeba, U. S. Navy Recryjtrer from
Jaspe&f, appears to be some t bewildered

showed
the

with the number of students that
up for the Military Career Day at
airport. ‘

Over 450 students, parents, teachers, and administrators were exposed to the military

careers related to foqd services,
aviation

the Louisville Recruiting District, and Air

to the career

they demonstrated the capabilities of their aircraft with a flight demonstration.

power

generator
as military guest speakers were provided by the Army at Fort Knox,
Force from Owensboro, Kentucky.

presentations, Army and Navy pilots provided excitement for the students as

aviation mechanics and
the Navy from
In addition

technology,

Students

that partic1pated«were from Newman School, Hoosier Heights School, and St. Paul School of
Tell City-Troy Township School Corporation; Clay-Huff Elementary School and D@Vld Turnham

Educational Cen
of Cannelton City\Schools.

SOUTHWEST DUBOIS COUNTY
SCHOOL CORPORATION

CAREERS RESOURFE PROJECT
511 FOURTH BTREET
HUNTINGBURG, 1 75

L3

"The activity which is the subject of
this publication is -supported in whole

or in part by the U. S. Office of *
Education, epartment of Health,
Education and lfare.  However, the

opinions expressed herein do not neces-
sarily reflect the pbsition or policy of
the U. S. Office of Education, and no
official endorsement by the U. S. Office

_[]2\‘:catzon should be_inferred.”

"-(:

r of North Spencer County School Corporation; and Cannelton High School
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L GRADE LEVEL: Kindergarten

COMPONENT: K-5 Awareness  °

) »

The career awareness focus begins with a very natrow base at the kindergarten
level. The emphasis is on the work found in and around the home. That is, the
work of members of the family and work that is performed by outsiders who enter the
home for service repairs.

SUGGESTED TREATMENTS:

K

(1)~ Curriculum INFUSION A %

-

. Performance Objective(s) The student will: , _ s
A. Talk about one work activity that is performed by any member of the
family or others who work in or near the home or family. (Society)

B. Construct one ten (10) page book consisting of pictures of workers.
. (Occupation) $

c. Identify‘énd ekplafn two (2) ways in which the wérk of others helps
him/her. (Society)

D. Identify and explain two (2) kinds of activities in which he/she
likes.to be involved. (Self)

E. Given a picture of several common items the student will circle the
v two (2) articles which cost most and discuss relative costs of other
items. (Economics) . .

F. Given cans uf different diameters, the student will arrange the cans
in some order and explain the order involved. (Might use blocks of
about same shape, .but differingAsize and.color in place of cans.)
(Technology) ) ’ ’

G. After looking in a full-length mirror, the student will orally_describe
el his/her physical qharacteristics, such as height, eye color, hair color,
- approximate body weight, etc. (Self)

(2) Career Education FIELD TRIPS .
Performance Objective(s) The student will:

A. Have an obportunity to take one (1) field trip during the school year.

\\\\~,

” . B. Be able to ask a worker one (1) question about their work.
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(3)

~ERIC

s v o

Career Education GUEST SPEAKERS

Performance Objective(s) The student, will:

-~

A. -Have four (4) relatives of the students volunteer to come ints the’class

to talk about their work.
1Y

-

a

¢

Be able to identify one (1) task that any worker may be required.to perform

on the job.

*

-

‘Given a graphic representation of people in several different cccupations
found in the ccmmunity, the student will explain orally how cne person

helps the communiry.

v

g

P
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4' GRADE LEVEL: First Grade
COMRONENT. K-5 Awareness X
- . 1

.3

L 7
SUGGESTED WMENTS :

‘(1) <Curriculum INFUSION E
Performance Objective(s) The student wi1ll-

A. Describe five (5) ways in.which he-+is like older workers (Self)

B. Be able to discuss his/her main hecbby and interest. (Seli)

74
C. Tell of five (5) ways in which the work of others heips him‘her
_(Society)
- X
. D. Be able to degcribe three (3) different jobs in their commun.-y
(Occupatio
E. Be able to list three (3) job tasks that hiss/her parents do on éhezr‘;cgj\\\\\—/’;
(Occupational) .
F. Be able to tell why his/her parent(s) wcrk and what their money is used for.
(Ia general terms) (Economics) ;
G. The child will be able to demonstrate how commen tcols are used o get 2
job done. (Technology)
(2) Career Education FIELD TRIPS .
Performance Objective(s) The student will
A. Have an opportunity to take one (1) field trip during the s.hool year
B. Be able to ask workers two (2) questions about their work.
C. Cite two examples of how several workers depend on one =n-chefﬁto do
their job. .i; s
(3) Career Education GUEST SPEAKERS ) -
: . Performance Objective(s) The student will: g
- @ A. 'Invite his/her parents or relatives (&OZ ci parents) into thd class to

talk about their work.

_B. Be able to identify worker skills, tools, and materials needed to perform
a task in three (3) different jobs.

C. Berable to list three (3) jobs that he/she 1s interested in

[}

- . . -




(1)

(2)

(3)

GRADE LEVEL® Second Grade

COMPONENT® K-5 Awareness

Second grade students broaden their hcrizuen by investigating the roles o>f workers
in the immediate community. For many children, they -an be involved 1in walking field
trips to businesses located clcse tc the school. The emphasis should be >n developing
an awareness ,that large numbers of people are involved :n produ-ing goods and services
for others. .

Y

Curriculum INFUSION
Performance Objective(s) The student will

a

Cite three (3) exarples of how hes/she differs :-om peers. (Self)

The student will identify attitudes and behavi:rs which help him and
others perform a task. (Self)

Identify the value of being able to interact with othe-s {Scciety)

Describe and identify three (3) different ccsupgricns.  (Occupatiznzl)

. Be able to identify the academic skills needed icr three (3) different

occupations. (Occupgtional)

The student will identify his basic eccnomir needs and wants and discuss
the ways these are provided. (Eccnomics)

r
The student will be able to 1dentify and giscuss the different ways people
use tools and materials in the accemplishmert of tacks and the prcduction

of products. (Technology) .

Career Education FIELD TRIPS
Performance Objective(s) The student will:

Have an opportunity to take one (1) field trip during the school year. ol

'Beableto ask workers three (3) questions about their work.

i
Cite three (3) examples of how several workers depend on one ancther to
do their job in their community., ‘

Career Education GUEST SPEAKERS —
Performance Objective(s) The student will

A.

B.

Have an opportunify to listen tc¢ 4-15 guest gpeakers.
r g P

Construct three (3) different model tocls used by workers in various
f0ccupa§ions-

T



GRADE LEVEL: Third Grade

bl
COMPONENT: K-5 Awarene§!ﬂr

Occupations of a multi-community nature are the concern of third grade students.
Defining multi-community will vary from community to community. <n some cases, it
t1 mean the entire city rather than only a certain section. In other cases, it
may mean a small number of towns within a county. Other instances will dictate that
multi-community includesmore than one county. The concern should be in the selection
of occupations which exist in variops sites within the multi-community framework.

SUGGESTED TREATMENTS :

(1) Curriculum INFUSION
Performance Objective(s) The student will: .

A. Name three (3) factors that determine personal satisfaction in his/her
school work., (Self)

B. Be able to write a paragraph about a job he would like to have. (Self)
C. List five (5) factors that can make Him/her successful in school. (Society)

D. The students will identify and discuss the ways societal groups reward their
members for their work. (Society) . )

&g The students will demomstrate that hobbies and interest combine elements
of both work and play by providing examples of their own hobby or
interest. (Occupational)

F. The students will be able to explain how Language Arts and Mathematics are
used in three (3) different occupations. (Occupational)

G. Be able to explain how the work of many men has made possible a continuing
increase in goods and services produced in our country. (Economics)

H. Be able to conduct a project and explain the technology needed to complete
the task. (Technology)

(2) .Career Education FIELD TRIPS :
Performance Objective(s) The student will: ° u//

A. Have an opportunity to take one (1) -field trip during the scHool year.

.

B. Be able to ask workers five (5) questions about their work.
z

C. Be able to describe thé‘relatiqnship between effective persongl relationship
and success on.the job taken from the field trip experien R

D. Be abIe to list three (3) main occupaitons found in this community,

S I




4

(3) Career Education GUEST SPEAKERS
Performance Objective(s) The student will

A. Have an opportunity to listen *tc 6-15 gusst speakers.

B. Be able to identify werker skills, tools, and materials needed to perfcrm
a task in five (5) different jobs.




GRADE LEVEL:. Fourth Grade -

COMPONENT: K;5 Awareness

*

For the fourth grade student, the emphasis is on occupations which are peculiar
to the state and/or found throughout the state. This involves utilizing maps and
materials available from various departments within the State Department. The goal
is not to get the children to eventually move to other‘parts,ni.the state but to make
them aware of future options in the career world in terms of the encompassing nature
of the world of work.

SUGGESTED TREATMENTS:

(1) Curriculum INFUSION -
Performance Objective(s) The student will:

A. The student will be able to identify his/her interests and abilitlies and
relate them to three (3) possible occupatioms. (Self)

B. Be able to write three (3) short stories that describe his interest
and abilities toward work and success. (Self)

C. Be able to list three (3) sources of personal data about himself. (Self)

D. Bé able to describe the social value of five (5) different occupations.
(Society)

E. The student will traee the historical development of an occupational area
that interest him/her. (Occupation) .

F. The student will classify workers into qccuﬁationél areas and characterize
them as producing goods or servites. (Occupation)

~

G. The student will identify geographical féctors; i.e., climate, topography,

resources, location, etc, of the State and how they affect work. (Economics)
- - : \

H. The student will compare .and contrast inventions and discoveries which
have changed man's work. (Technology)

(2) Career Education FIELD TRIPS
Performance Objective(s) The student will

A. Have an opportunity to take one (1) field trip during the school year.
"B. Be able to ask workers seven (7) questions about their work.

C. Be able to explain three (3) key difference; between a work day in school
and /in industry. )

(3) Cdareer Education GUEST SPEAKERS
Performance Objective(s) The student will:

A. Have an opportunity to listen to 6-15 guest speakers.
B. Be able to 1list five (5) career opportunities in his community.
C.. Be able to list five (5) career opportunities located in other parts v

..__ ‘ tn)f indiana. . 7.1 ’ - » 4

- ~ ~ \




GRADE LEVEL: Fifth Grade

- COMPONENT: K-5 Awareness

!

Fifth grade students become involved in careers of a national stature. It is
important that children understand that in many career areas, they will have the
opportunity and option of employment in many geographical location, and leiSUﬁﬁatime
activities. This does not mean that the student should be encouraged .to move om the
state latey but the approach does allow for additional options. The student may at
this point in time explore careers on an international level.

A

SUGGESTED TREATMENTS:

(1) Curriculum INFUSION A\
Performance Objective(s) The student will:
A. The student will be able té'relate his/her interest and abilities to
four (4) specific occupational roles. (Self)

. B. The student will be able to list five (5) habits/attitudes that will h&lp
him/her get along with other people. (Self) ‘

C. The student will discuss how' the changing needs of the society affect job
opportunities. (Society)

D. The student will write three (3) reports {(written-oral) that compares an
occupation in his town with a simular occupatiom found in another part of
thg United States. (Occupational)

E. he student will be able to explain ™ *'job family" and identify ten (10)
f the 15 job clusters. (Occupational) ,
F., The student will be able to identify three §3) careers that require an
interest in and knowledge of (Occupational)
(Subject Matter) _
G. The student will investigate economic conditions which affect the number
and variety of jobs available. (Occupational)

H. The student will develop a project applying his/her educational skills
and describe how he/she used technology to accomplish the task.
(Demonstration Speech) (Technology)

(2) Career Education FIELP TRIPS

Performance Objective(s) .

A. To have an opportun “to take one (1) field trip during the school year.

»

B. To' wo‘rl'%;% seven (7) questions about their work. -

(3) Career Education GUEST SPEAKERS
. Performance Objective(s) The student will:

.

.
A. To have an opportunity to listen to 6-15 guest speakers relating information
on careers located in other parts of the continental U.S.

B. To identify seven (7) career opportunities located in other parts of the
continental United States.

To list three (3) rewards of work in terms of its social value.

-




GRADE -LEVEL: Sixth Grade

COMPONENT- ©6-8 Exploration

The Career Exploration phase continues to emphasize the goals which have’ been
partially achieved during the awareness state. Greater emphasis is plilaced on broader
exposure to all levels of occupations. Some "real-life" exploratory experiences are
provided. Additional emphasis is placed onability and aptitude testing and relating
these attributes to present concerns and future peotential. The realities outside the
classroom are investigated through people oriented field trips tc business and 1industry,
. the community, and other organizations and agengies.

Students are exposed to people who represent many walks of life. Resource people
are invited to the classroom t: interact with students about "official data,' for
example, job title, job description, educational requirements, salary range, etc.
However, children and youth are also very interested in asking questions about
"official data', for example, do you think your work is important? How dces your work
affect your life away from the job? If you were to start over, what kind of work
would you do?, etc.

The intent of the Exploratioa phase is to provide career experiences related to
the academic and general education courses. Occupations which require knowledge of
the academic or general education subject are lected from the follcwing clusters
 for inclusion into the course. '

SUGGESTED TREATMENTS

(1) Curriculum INFUSION
Performance Objective(s) The student-will be able:

A. The student will be able to prepare a list of school subjects he/she

is most competent in and relate them to one (1) cr more occupations °

.he/she is interested in. (Self)

B. The student will be able t> write a short paper (one to two pages) story
about his/her career goal and discuss 1t with their parents. (Self)

C. The student will be able to list three (3) rewards of work in terms of
its social values. (Society)

D. The student will be able to list three (3) occupations that show a
relationship to each of the following school subjects: Language Arts,
Social Studies, Science, and Mathematics. (Occupational)

E. The student will~identify and analyze the characteristics of the world
economy that affect job opportunity. (Economics) N

F., The student will research and demonstrate how man &ses resources and
technology creatively in his work. (Technology).

. - A
{
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(2)

(3)

(4

Career Education FIELD TRIPS
Performance Objective(s) . The student will be able:

A. To have the opportunity to take one (1) field trip during the sch601
year.
N (
)
B. Be able to ask workers nine (9) questions about their work. )
. ”
Career Education GUEST SPEAKER 4

Performance Objective(s) The student‘will be able:

A.

B.

To have an opportunity to listen to 8-12.guest speakers during the
school year.

To prepare a two (2) page report on each of the following five (5)
career clusters: Agriculture and Natural Resources, Business and Office,

" Conmunication and Media, Transportation, and Construction.

Worker OBSERVATION
Performance Objective(s) The student will be able:

A.

Participate in one (1) job observation day being able to list (a)
employer expectation of the worker, (b) company fringe benefits,

(c¢) personal work habits needed for the job, (d) the required education,
training and experience, and criteria for advancement.
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GRADE LEVEL: Seventh Grade

COMPONENT: 6-8 Career 'Exploration
¥

SUGGESTED TREATMENTS:

(1)

(2)

(3)

“(4)

Curriculum INFUSION .
Performance Objective(s) The student will:

A. Describe three (3) occupations which he/she finds interesting and relé
these to his/her perscnal characteristics, interest and aptitudes. (Self)

B. Compare and contrast the basic education (and skill). requirements cf
three (3) occupations of interest to him/her. (Occupaticnal)

C. Explain how economic needs and wants differ and how they are provided for
by the rewards of several different cccupational areas. (Econcmics)

D. Show ways or e les of how societal needs create or decrease a demand
~ for workers in various occupational areas. (Society)

E. Analyze various jobs in one (1) broad occupational area to see how
technology has changed it and demonstrate his fiadings.

Career Education FIELD TRIPS
Performance Objective(s) The §tudent wi1ll be able:

A. To have an opportunity to take one (1) field trip during the school year.

., B. To have an opportunity to ask workers ten (10) questions abcut their jobs.

Career Education GUEST SPEAKERS -
Performance Objective(s) The student will be able:

A. To have an opportunity to listen to 8-12 guest speakers duf%ig the school year.
B. To prepare a two (2) page report on each cf the following five (5) career
clusters: ' Environment, Fine Arts and Humanities, Health, Recreation
and Hospitality, and Manufacturing.

Worker OBSERVATION :
Performance Objective(s) The student will:
~ .
A. Participate in one (1) job observation day being able to 1ist (a) employers
expectation of the worker, (b) companies fringe benefits, (c) personal work
habits needed for the job, (d) the required educational training and
experience, and criteria-for advancement. ?




(3) . Individual and Group.Sessions With Counselor

Aruitoxt provided by Eic:

L ]
.

Performance Objective(s) The worker will. .

A. Tdentify and select educational and training programs.in terms <f his .
needs, interest, abilities, and values that wili assist him in converting
vocational preference into reality.

B. Be able to obzain a listing of the vocational course cfferings available
to him in their local s:hcol c:rporation.

C. Have an opportunity to take an interest suzvey, i.e., Ohio Vocaticnal
Interest Survey (OVIS), Kuder, etc , and to gain the results through
meaningful 1ntevmretarionp

[
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GRADE LEVEL:. Eighth Grade

COMPONENT: 6-8 Career Exploration

-SUGGESTED TREATMENTS :

(1) Curriculum INFUSION ,
Performance~0bjectiv!%h)’ The student will:

A. Describe, orally or in writing, a tentative educational plan which will
. provide him/her options for several possible occupations. (Self)

B. “List three (3) occupations directly related to thé following school subjects:
+ Music, Physical Education, Science, Sccial Studies, Speech, and English.
(Occupational)

C. Analyze the problems associated with the use of technclogy and, after re-
" searching one particular problem, describe several possible solutions to
the problem with some indication as tc pctential advantages and disadvantages
of each solution. (Technology)

D. Investigate the protective laws of several broad occzupational areas and
explain for at least one of these broad areas, whether present laws are
meeting the needs ¢f producers and consumers. (Society)

"E. Describe the geographical factors that affect several occupational areas,
) (Economics) : -
(2) Career Education FIELD TRIPS .
Performance Objective(s) Thé student will be able:

A. To have an opportunity to take ?ne (1) field trip during the school year.,

t
B. To be able to ask eleven (11) questions about their work.

A

(3) Career Education GUEST SPEAKERS
: Performance Objective(s) -‘The student will be able:

v

.(:“'A. To have an opportunity to listen to 8-12 guest speakers during the
school year. ’

¢ -
B. To prepare a two page report on each of the following five (5) career
clusters: Marine Science, Marketing and Distribution, Personal Services, ,
Consumers and Homemaking Education; and Public Service. ’

(4) Worker OBSERVATION
Performance Objective(s) The student will:

A. Participate in one (1) job observation dav being able to list: (a)
employer expectatfons of the worker, (b) company fringe benefits, (c)
personal work habits needed for the job, (d) required education, training
and experience, and criteria for advancement.




GRADE LEVEL: Ninth Grade .

COMPONENT: 9-i0 'Investigation

INVESTIGATION IS ESSENTIAL TO THE DEVELOPMENTAL  ,PROCESS

(1) Curriculum INFUSION
Performance Objeetive(s) The student will: ~

SUGGESTED TREATMENTS:

A. Make application for a social security card. (Self)

B. Describe how three (3) different high schcol extra—curricular activities
might relate to his/her tentative occupational choices. (Society)

C. Use resources, technology, and his/her creative ability to investigate
- and develop a project related to a project related to a career
area of his/her interest. (Technology)

D. Identify and evaluate the economic incentives available in a career area
in terms of his/her goals. (Economics)

’
-

E. Describe, in writing, three (3) things learned in school which bave helped
him/her in accomplishing some project or undertaking outside of school.
(Occupaitonal)

(2) Career Education FIELD TRIPS
Performance Objective(s) The student will"

A. Visit the local employment service on one occasion during the schcol year.
4

B. Have an opportunity to take one field trip during the s<hocl year

(3) Career Education GUEST SPEAKERS .
Performance Objective(s) The student will:

/

A. Have an opportunity to listen to 8-12 guest speakers.

PR

(4) Worker OBSERVATION
Performance Objective(s) The worker will:
i

A. Participate in one (1) job observation day being able to-list:
1. Employer expectations of the worker, 2. Compdny fringe benefits and
general pay range, 3. Personal work habits needed for the job, and
4, Required education, training and experience and criteria for
advancement.
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GRADE. LEVEL: Tenth Grade y

COMPONENT: 9-10 Investigation
INVESTIGATION IS ESSENTIAL TO THE DEVELOPMENT PROCESS .

Career cluster investigation better prepares students to identify interest,
assess potential, and make informed decisions regarding their immediate goals.

SUGGESTED TREATMENTS: : . b2

(1) Curriculum INFUSION
Performance Objective(s) The student will:

A. From a list of ten (10) working envirouments, list the three (3)
environments, in order of priority, in which he/she would feel most
comfortable‘working, as indicated by his personal characteristics. (Self)

B. Identify and list seven (7) occupations which require strong academi-z
background in each of the following: 1. Math 2. English 3. Social
Studies 4. Science 5. Music 6. Business 7. Foreign Language
8. Home Economics 9. Health and Physical Education 10. Industrial
Arts. (Occupational) o

C. Analyze the effects on society when the workers of an occupational area
withhold their services and debate the justification for such action. (Society)

D, Evaluate how the career area of his/her choice will privide for his economic
needs and wants and how it may affect his/her standard of living. (Economics)

E. Discuss how technology may affect his/her work and leisure time in the
career area of his/her choice. (Technology)

(2) Career Education FIELD TRIPS
Performance Objective(s) The student will:

A. Visit the local employment service on one occasion during the school year.

(3) Career Education GUEST SPEAKERS .
) Performance Objective(s) The student will:

. ’ .
-A. Have an opportunty to listen to employment service personnel to gain a
better understanding of their role and function.

B. Have an opportunity to listen to eight (8) to twelve (12) guest speakers.

-(4) VWorker OBSERVATION ' )
_Performance Objective(s) The student will=: - .

A. Participate in at least two (2) job observation days.




- (4)

- ERIC

Aruitoxt provided by Eic:

v

Individual and Group Sessions With Counselor
Performance Objective(s) The student will-

A.

Role-pla& three (3) job interviews with either teacher, counselor, or jcb
placement people. :

Conduct one personal interview with cfficers <f trade: industrial
commercial, professionak, and labor, organizationms.

. 4
Identify and select educatiocnal and training programs in terms cf his/her
needs, interest, abilities, and values that will assist him in converting

vocational proference into reality.

(4
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SUGGESTED TREATMENTS:

(1)

(3)

(4)

L
* GRADE LLVEL: Eleventl Grade

.o COMPO&E&T' 11-12 Career Experience

P l

@

Curriculum INFUSAON g
Performance Jective(s) The student will: .

A. Di » In writing, his/her ideal work environment including at least
eight ) environmental factors (such as noise, people, space, etc.) and
what plan he/she has for attaining that ideal work situation. (Self)

B. Eyaluate the laws scciety has enacted for his/her protection as producer
and consumer of goods and services and specifically how chis might affect
his/her chosen occupational area. (Society)

C. Collect educational and career information frem at least five (5)
. different sources including (as one source) at least three (3) letters
to firms, organizations, and institutions related to hissher chosen
Career -area. {Occupational) )

D. Assess the extent to which eccnomic characteristics may affect work
opportunities +din the career area of his/her choicé. (Economics)

E. Analyze the misuse of techmology and develop and action-oriented program
to correct a specific misuse of technology. (Technclegy)

Career Education FIELD TRIPS
Performance Objective(s) The gtudent will: X

A. Visit the employment service on one (1) occasion dufing the school year.

B. Have the-opportunity to take one (1) field trip during the school year.

Career Education GUEST SPEAKERS
P%rformance Objective(s) The student will-

]
&

o '
A. Have an opportunity to listen to emplpyment sérvice personnel in order
to gain a better understanding of their role and function.

B. Have an opportunity to listen to 8-12 guest speakers.

Worker OBSERVATION .
Performance Objective(s) The worker will:

A. Participate in at least two (2) job observation days being able to list

. the employers' worker expectations, company's fringe benefits, pgrsonal
work habits necessary for success:-on the job, needed education, training,
experience, @nqdadvancemept.

. “—
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Job PLACEMENT
Performance Objective(s) The student will:

A. Make application for summer time or part-time employment using the
- described procedure.

B. Twelve to 17% of the students at the 1llth grade level will be placed in a
part-time job.

&
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GRADE LEVEL. Twelfth Grade

'nCOMPQNENT. -11-12 Career Experience

CAREER PREPARATION IS ACHIEVED THROUGH
SUCCESSFUL EDUCATIONAL AND TRAINING EXPERIENCE

Sequential career edu-atidn prapares students for entering either posr-secrcndary
education or useful and reward:yg empilcyment

~

SUGGESTED TREATMENTS

(1) Curriculum INFUSIPN .
Performznce Objective(s) The student will
L}
A. Describe, in writing, (relative 0 edu:atlsn,f}?gqbbsexvazzod, w.Ik
> experience, and persnna. work skiiis, prefereni€® and aptitudess bis/her

occupaticnal goals snd plan f:or achieving rhem successfully (Self)

B. Prepare a resear:h repcrt cncerning Manpowe: Projecticns and :-her key
factors related to his her future empicyment in 2 chesen bread
occupational area (Sociery}

C. Prepare three (3) lewrers ¢i job app.icaticr. and rpe {1} job resume
(Occupation) .
\ D. After listering to .: participating in = pare: discus:ion c:mcerning present

\ consumer prctecnicn legislatizn acd precedures, dEba-a rhe impa:it of
- such consumer p~otecticn io pre-tical -erms to the ¢ rsumer (E~znomics)
. . ﬂ
E. Investigate how the technslogy of bis/her (bosen .areer area can be mlore

~ effectively and effi-iepslv used t- «<-ntribute t< the well being of all
+ - members of society

(2) Careeqfﬁducatlon FIELD TRiPS
Performan¢ge Objective(s) The student will

e~
A. Visit the employment service cn one (1) >cczaston during the school vear.

B. Have the opportunity t> take’ one (.) field trip during the schocl year.

(3) Career Education GUEST SPEAKER )
Performance Objective(s) The student will.

’,,_—___,A. Have an oppcrtunity to lisiea to employment service personnel in order
to gain a better understanding of their rcle and fu:ition

(4) Worker OBSERVATION
d Performance Objective(s). The student will.

.
.

- A. Participate tu tw> (2) job Sbservation days per year being able fo list
the employer's expectations, ~ompany's fringe benefits, personal work
habits, necessary for suz-ess on the job, needed educatica, training
experience, and advancement. -

-
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(5) Job PLACEMENT !
Performance Objective(s) The student will: .

3\ .A. Make application for part-time and full-time work using the suggested
procedure. . |

B. Eighteen - 20% of the students at’the.12th grade level (ia the experimental
group) will be placed in part—time for full-time jobs prior to June 1, 1976.
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I. GENERAL SUMMARY

The Careers Resource Project's second year has been one of phenominal progress
vwhen viewed against the very-tem':ous accouplishments of its first year. The staff
has worked together harmoniocusly under a stable pro,jec:h administration and the proj-
ect appears to have gained creditability and acceptance with educators ineits serv-
ice area. ’

The project's primary thrust during the 1974-75 year has been to provide
career education training sessions for a limited mumber of‘te&chers in the area.
The consultant's inservice efforts are generally well received by the teachers
with whom they are ;vorki:ng and there is evidence that the CRP's inservice efforts
are being reflected in the classroom activities of the teachers being served. Still
lacking, however, is any indication that the inservice efforts are contributing to
the development of articulated career educatioh programs in the school corporations
being served by the CRP. There also contimues to be no indication that a CRP
model has begun to develop but the project director has taken the initial prerequi-
site steps for niodel'developnent and this has been iden‘l‘;iﬁ.ed as an area of concern
fc;r the project staff during the summer 1975. i

Through its mobile units and its Humbingburg materials center, impressive
amounts of career—education-related materials are being placed in the hands of
teachers and students. i

Dissemina.tior; activities have been u_strong point of the project this year as
it has developed four high quali:ty major plbliéatj.ons. Its newsletter and descrip-
tive brochure have also contributed to the building of a strong dissemination
component as has good coverage by the regional news media. —_—

The CRP has one more year to accomplish its basic missions of developing 5
replicable career education model for career education in & rural setting and the
develomment of career education services in softhern Indiana and to have those
services supported by the local school corporgtions. Against the background of
the progress on all fronts the project has made during its second year, the prog-
nosis for the accomplishment of its missions appears excellent. -

II. OVERVIEW .

New Educational Directions' (NED) activ&t{?ﬂs during its second year's associa-
tiop with CRP as the project’s third-party evaluator were directed primarily to-
ward process assessment. However, throughout the year NED and CRP staffs began to
shift from an emphasis on ’proc’ess‘ objectives to a studént outcomes orientation.
This change in emphasis has been scmewhat motivated by the "Draft Guidelines for
the Evaluation of Career Education Programs” which are discussed below.

30
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During the eleven month period ending May 31, 1975, NED spent sixty-five
Person days on site observing inservice programs and project operations, inter-
viewing staff, interviewing teachers, and working with CRP staff on planning,
procedures, and the development of instrumentation for the project. During the
same period, NED also committed more than 264 hours of off site professional time
and over 128 hours of off site paraprofessional time to the project for consultant
services, materials development, and report writing including monthly reports and
the reporting of” teacher interviews and questionnaires as well dgs student question-
naires.

During July and August, 1974, the NED staff revised instrumentation which had
been developed during the project's first year and developed additional instruments
for use at the eiémentazy'school level. Six instruments were developed or revised
at that time and these instruments were reviewaiby the total CRP staff in
September, 197k, a%% scheduled to be administered in October, 197k. The instruments

were \

1. "Careers Resource Project Middle School Teacher Questionnaire" -- a five-
part self-report instrument designed to assess middle school and junior
high school teachers' attitudes toward and knowledge of career education
concepts and practices and the extent to which career-education-related
activities are emphasized .-in their instruction. (Attachment A)

2. "Careers Resource Project Elementary School Teachér Questionnaire" -~ a
-four-part self-report instrument designed to assess elementary school
teachers' attitudes toward and knowledge of career education concepts
and_practices and the extent to which career«educatioh-related activities
are emphasized in their instruction. (Attachment B)

3. '"Careers Resource Project Middle Schonl Student Questionnaire (Grades
58)" -= & four-part self-report questionnaire designed to assess students'
knowledge of career education skills and attitudes toward work. (Attach-
ment C) Also furnished with the questionnaire was "Instructions for the
Teacher" (Attachment D) designed t¢ enable each teacher to administer the

questionnaire in a er consistent qi}h the way other teachers adminis-
ter it. -\ '

4, "Careers Resource Proj Elementary School Student Questionnaire (Grades
1-4)" ~- a thirty-five item instrument designed to assess student's -
awareness of the work world and their work attitudes. - (Attachment E)

Also furnished with this ‘questionnaire was "Instructions for the Teacher"
(Attachment F) designed to ensble each teacher to administer the question-
_paige in a manner consistent with the way other teachers administered it.

5. "Careers Resource Project Middle School Teacher Interview Guide" -- an

_eleven-item interview guide designed to assess basically the same areas
as the teacher questionnaire and to provide a "cross check" on the
questionnaire data. In addition, the interview approach permits the
asking of clarifying questions. (Attachment G) .

6. "Careers Resource Project Elementary School Teacher Interview Guide" --
a ten—item interview guide designed to assess basically the same areas as
the teacher questionnalre and to provide a cross validation of the

91 -
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questionnaire data. The interview approach also provides for the asking
of clarifying questions. (Atta.chment H)

As noted above, it was NED's and CRP's intention to commence data-gathering
activities in October for baseline data and to have a second round (post-testing)
of data gathering in May of 1975. However, on September 19-20, 1974, the CRP
director and a NED representative attended a Region V meeting at which time they
received the "Draft Guidelines for Evaluating Career Education Programs and were
informed that the "Guidelines" would have to be applied for all funded projects.
The project and NED‘qnestioned the appropriateness of the "Guidelines" for the
project on the basis of its funding proposal (Attachment I). In the months of
October and November 1974, the CRP and the Indiana Departpent of Public Instruction
sought clarification of the "Guidelines." During this period baseline data were
not obtained, but NED worked with the CRP staff to modify-the "Guidelines," to
,identify at least one school corporation where the modified "Guidelines" mighg be
applied during the current year, and to develop additional instrumentation.

“  Modified "Guidelines" were developed (Attachment J) but it was not possible
to obtain the cooperation of a school district so late in the year. 8Six additional
questionnaires were developed and field tested byiﬂae NED and CRP staffs during
this period of time. These instruments were ‘

1 & 2., Grade 3 and Grade 6 "Student Questionnaire - A" -- designed to assess
students' awareness of and knowledge of the world of work. (Attach~
ments K and ) On the basis of the field trials, these instruments
were revised and expanded into instrumentation which will be admin- ﬁi
istered in September, 1975, and May, 1976.

3& U4, Grade 3 and Grade 6 "Student Questionnaire BC" -- designed to assess
the way students view themselves and school relevance. (Attachments
M and N) On the basis of the field trials, these instruments were
revised and expanded into instrumentation which will be administered
in September, 1975, and May, 1976.

(The revised instruments to be used during the 1975-76 operational year are
included 'as Attachments O, P, and Q.) .

]

5 & 6, Grade 3 and Grade 6 "Student Questionnaire D" -~ designed to assess
the level of student responses in work attitudes and decision-making
areas. (Attachments R and S) Student responses to thege items were

' "80 consistently at the highest leve} of response that the question-
naires were not ylelding any measurement. Therefore, on the basis
of the field trials, developmental work in this area was discontimued.

In late November, 1974, clarification of the "Guidelines" was received by
the Indiana Department of Public Instruction and in December, l97h administration
of the various questionnaires began and the first teacher interviews were sched-
uledo . N s .

-~
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ITI. THE CRPjs SPECIFIC PROCESS OBJECTIVES AND GOALS .

The CRP staff during the current operational year has contimued to éﬁerate on
the thirty-one project-centered proceés objectives and eleven project-centered out-
. come objectives (goals) contained in the originél funding proposal and as revised
on November 9, 1973. In addition, the original proposal contained five student-
centered goal statements which were considered by the CRP's five consultants as they -
worked with teachers in the field. (Unless otherwise noted, the period covered by
the discussions in this section is July 1, 1974 through May i6, 1975.)

Each of the thirty-one process objectives was classified by NED as in one of
six broad categories and a brief discussion of each of the six categories is to be
found below. The six categories into which the procéés dbjéEtives were placed are

1, Community Involvement - Local (6)

2, 1Inservice and Consultant Services (6)
3. Project Organization (8)

4., Materials Distribution (5)

5. Regionalization (L)

6. Dissemination (2) -

1. Community Involvement - Local

* Be involved in program development and implementaéion with representative
aspects of the communities served by participating school corporations.

* Asgist participating school corporations in the collection and develop-
ment of their own career education materials by utilizing commugity

resources., .

* Assist participating schools in the establishment of career education
advisory committees made up of representatives from school, community,
business, and industry.

* Be involved in programs with representative aspects of communities
served by participating school corporations served by the project.

* Agsist in fostering, wherever possible, increased understanding and
cooperation between school agencies and labor organizations. -

* Asgist in the increased utilization of existing parent-teacher organiza-
tions.

During the 1974-75 operational year the CRP had five consultants whose primary
responsibility was working with the tégchers and in the communities served by the
project, In addition, the project's director, media consultant, and materials'
consultant also worked directly in the involved communities on occaBsion. These
eight individuaIs have assisted 2l individual schools or corporations in establish-\\__ ‘
ing functioning local advisory committees with }epresentation from the schools,
businesses, 13?35 and local govermments. Only one consultant has not been instru-

-

mental in assisting the corporations served ip establishing such groups. The _
reported activity of these groups ranged from great (8) to somewhat (1) to minimal
(15) with the groups' interest in becoming actively involved as reported by the
involved constltents as ranging from great (12) to somewhat (2) to minimal (10).

~ . -
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It mst be noted, however, that a nmumber of the groups had been recéntly establish-
ed at the time of data gathering and it is to be hoped that with time these groups
will become more active. X

The project records indicate “that the CRP gtaff have been involved in ten
separate Parent Teacher Organization (PTO) meetings to interpret career education
and the project's mission to this key audience. In addition, the staff greatly
increased its contacts with various community groups such as Kiwanis, Jgycees,
and Chambers of Commerce as thirteen sepagate contacts during which the project's
careér-education activities were presented and the groups' support of career educa-
tion was sought were recorded for these groups.

The CRP consultants are evidestly Placing greater emphasis on these aetivities
than was true during the project's first year. As the project moves toward the
development of replicable cé;eer education models during its third year, they will
have to decide if these objectives will represent an important aspect of those
models. If the decision is made that they are important objectives, it is likely
that still more intensive efforts toward the end of gaining community involvement
will need be developed,

2. Inservice and Consultant Services

* Provide inservice programs on career development to teachers in partici-
pating school corporations. - -

* Assist in designing particular career education programs and activities
for specific teacher needsras“they f£it in the sequence of instruction.

* Provide consultative services related to the development and implement-
ation of career education programs.

* Utilice personnel who have been engaged in career education programs for
inservice activities.

* Assist teachers in the designing of career education related assessment
instruments and techniques.

* Provide advice and counsel upon request concerning career-education-
related measurements,

The CRP staff conducted 67 orientation meetings during the 1974-75 academic
year. They also offered a total of 122 instructional programs of from one to six
hours duration and serving 443 local educators representing 127 different schools.
The project administration has established a good system for recording inservice
activities. Unfortunately, the staff is not always conscientious in recording
their inservice activities and, therefore, the above noted numbers represent min-
imal occurances based on existing, but incomplete, records.

In September, 1974, the CRP staff adopted an infusion strategy as the mode for
establishing ceieer education activities in the schools served by the project. &he
project has developed a guide, Infhsion of Career Education Concepts into Current
Curriculum," to assist teachers in the de 1opment of infusion skills and the
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development of these skills has been the primary thrust for the project's 1974-75
inservice efforts, The development of the infusion skills for teachers, however,
should be viewed as a "means" rather than an "end." The end should be the develop-
ment of articulated program 1n schools or school corporations. As was noted in
the first year report, there is no evidence that the services .are building toward
programs in the project's service area yet. This lack of program development is
a recognized concern for the project administration and at a March, 1975, CRP
staff retreat, the project staff addressed the problan area of program development.
During and subsequent to this two-day retreat, the project's goals were revised
and three target groups were identified to receive intensified services during the
project's third and final year of funding. These revisions and modifications
should facilitate the development of articulated proérams during the 1975-T6
operational year at least in the three target areas., \

The project staff as a gfoup had minimal career-education-related experiences

‘at the time they were contracted. It therefore, has been imperative that staff

development be a major concern of the project. The staff does appear to be
"growing" primarily through self-teaching experiences. In addition, the CRP has
been represented by one staff member at four national or regional conferences or
institutes. The edtire staff also whs involved in a day and a half infusion work-
shop conducted by Robert V. Jervis of Anne Arundel Cownty, Maryland and has visited
the South Bend Indiana Career Resource Center for three days. The project direct-
or has taken the very positive action of scheduling eight inservice days for the
project staff to work with four outstanding career education practitioners during
the months of July and August 1975. These eight sessions will also be open to
teachers from the three target .areas noted above.

The project has provided the teachers with four. opportunities to participate
in "sharing days" during which teachers from different parts of the project's
service area exchange ideas and activities which hawe been used in their class-
rooms. One CRP consultant and four teachers also attended a state-wide "sharing
day" sponsored by the Indiana Department of Public Instruction, )

The teachers involved in the project activities have been provided with the
student questionnaires discussed in'Section II above. After the questionnaires
had been processed’by NED a summar& report ﬁas issyed to the appropriate consult-
ant., In most_instances, the consultant then used the questionneire data with the
teacher for planning purposes. There is no evidence that the CRP has become in-
volved with teachers in evaluation activities beyond those involving the question-
naires. The systematic evaluation of student outcomes has not been a major concern
of the,progect thus far. With the project's acceptance of the "Guidelines philosg-
ophy it was _Decessary to develop student outcome obgectives. Thia was done and the
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assessment of those objectives will be a major concern of NED and CRP during the
1975-76 operational year.
3. Project Organization ' .

* Develop a three-phase approach to providing career information to the
participating school corporations.

* Bulld toward the continuation of the mobile unit concept approach to
career education.

* Develeop plans and strategies for expanding the program to all levels
(K-14) in a rural setting.

* Establish a lisison person in each participating scnool or corporation
who will be responsible for advice and counsel at the local level.

* Establish an advisory committee made up of representatives from the
participating school corporations to offer advice and counsel to the
project.

* Establish a task force composed of representatives from service organi-
zations, labor, and industry.

* Develop a management-by-objectives system for implementing and accountin;
for the project’'s goals, .

*  Accountability will be established through internal auditing, the third-
party evaluation focusing on outcome objectives (goals) I-X and their
related process objectives.

"The first phase in the development of a three~phase approach to providing
career information to the school corporations in the project’'s service area has
been accomplished in at least one school in 36 of the 38 corporations during the
two years of the projects existance through orientation programs provided by the
CRP staff, The project director has sggressively made multiple contacts with the
superintendents of the two corporations who have not received any CRP services
tut to no avail. '

The second phase of the three-phase approach, application, finds teachers
applying in the classroom the skills and informationptbtained through the CRP's
training activities. Based on teacher interview data (Attachment T), it appears
that more than 90% of the teachers who have partfcipated in CRP training activi-
ties are instituting some career 3ﬂuoation activities in their classrooms.

The third phase deals ‘with follow-up activities. Project records show Eggt
the staff has made 962 school contacts during the current year. In addition, the
CRP staff have made 98 separate contacts with agencies such as‘the loceal universi#
ties and State Employment Service Offices and 67 contacts with community grcups
such as service clubs-and businesses. :

In October, 1974, the project Placed into service a second mobile unit o
(Unit 2) which is smaller than the original unit (Unit 1). Mobile unit logs are
incomplete but nevertheless do indicate that bot@iuhits are heavily used. Unit
1 remained at a location for‘sn average of 1.9 days and ;erved an average of 8.
school staff meffers or-178 stud;nts per location visit when the unit was on

"location primarily to serve students. Unit 1 was utilized 78.6% of the time it

B . '
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was at a school primarily to serve students. Unit 2. remained at a location for an
average of 1.4 days and served an average of 1l school staff members or 153 students

. per location visit when the unit was on location primarily to serve students. Unit

8
!

2 was utilized 39.0% of the time it was at a school primarily to éerve students.
The reasons why the units were used as recorded in the logs are summarized as Table
IIIa. '

’

TABLE IITa ) ST

Mobile Units Utilization
. % of time .
Reasons ) unit 1 unit 2 °© -
Teacher workshop - T e T -2.43%
? Public relations - 7.14% 14.63%
Teacher wgzkshop/orientation/
publie relations/conferende  -- 2.43%
Orientation/resource
laboratory y T v - 2.43%
Orientation/resource
laboratory/public relations 57. 149 78.04%
Student projects 14,28% T : )
Orientation/public .
yd relations/conference 7.14% ' ~-
: Orientation/resource '
laboratory/public
relations/conference 14,28% - ’

It appears that the mobile units are oeing well and appropriately utilized with
the purposes of orientation-resource laboratory~public relations combination being
the most frequently recorded reason for using both units.

At this point in time the project continues to work with a very limited number
of teachers in the service area. There is no evidence that this limited number of

teachers are recruiting their~fellow/teachers to0 become involved in career educa-

tion nor that the "ripple effect" is acting to involve additional teachers. The _

'CRP administrator has recognized this as 'a problem area and it is one of the rea-
sons for the establishwment of the ‘target areas noted above? It is the plan of the
project director that by focusing on a more limited area during the 1975-76 academs .
ic year a more total involvement of school'personnel will be achieved in the'target

o . A .

areas.
Thusfar, the CRP consultants have limited most of their inservice actiV1ti
to a small team of teachers in each school vwhere they are working. Each team'has
a designated team leader who serves as a consultant‘s primary contact for the
*school. In a very nominal sense the tedm leader also Provides the consultant with
advice and counsel concerning career education“in their schools. .
The project director has estdgblished a twenty-two person advisory committee
representative of educational, business, indusgtrial, and labor leaders from the

__project's entire service area. An orientation meeting for this group was held at

¢
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the Huntingburg facility on March 11, 1975, and a working session will be scheduled
for early in the coming “school year. ‘

There is no evidence that a formal management-by-cbjectives system has been
developed by the project, The initiel steps that were taken in this direction dur-
ing the project’s firs}: year have not been pursued during the current year. It
may be desirable to establish such a system as an aid to program development.

Each of the consultants continues to carry on activities in areas with which he or
she is most camfortable which results in "programs" unique to each consultant. If
a CRP program is to be developed by the project, adopting a management-by-object-
ives approach could act to facilitate‘proéfém develoﬁment.

During the current year, NED has worked closely with the project staff monitor-
ing the project's development. The project staff has established revised goals
and objectives which focus on student outcomes as required by the "Draft Guidelines”
as discﬁssed in Section ITI above and NED is working with the project staff on the
development of instrumentation to assess those outcomes.
4, Materials Distribution ‘

* Provide careec-education-oriented materials and equrpnent to
participeting schools.

¥ Provide career-education-oriented materlals and equipment to schools
through the career center, complementing the consultative services.

* Establish a system for exchange of teacher-developed materials
(units, etc.) among schools.

¥ Provide career-education-oriented materials, on a loan basis, to
participating schools.

* Provide teachers with available career-related-assessment samples
including commercially prepared, teacher constructed, and experi-
mental and reséarch instruments. '

There i8 no camplete record of materials br equipment which are checked out
from or used on the mobile units by teachers and frequently when the consultants
borrow materials from the CRP materials center or the mobile units it is not enter-
ed into the records. Therefore, the figures reported in the section for the use
of materi should be considered as the "lower limits" with actual usage exceeding
the usage. It is recommended that a more accuxate record system for
checking out and returning project materials and equipment be developed and insti-
tuted by the project staf?f, \

The project records indicate that there are fifty-five pieces of major equip-
ment on inventory and available to partiglpating schools. This equipment includes
various types of projeetion equipment, poloroid and instamatic cameras, television
recording units, etc. The media consuitant does have a checkout system 8o that
the project knows where equipment from the center is at any given time. Lacking,
howeﬁer,'is a complete record of equipment use for the year. If decisiops and

€)8 .
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. the extent to which specific materials are used by teachers. If recommendations

stuﬁent questionnaires were .admini stered during the 1974-75 year. During this

( istered. These instruments were processed by NED and reports were issued to

. . .
re-comnenda.tions concerning the necessity of hardware for career education~prc§an@/
are to be made, such records are essential. ’

During the project's first year an iqstruction unit approach to establishing
career education was encouraged by the project administrator. During the current
year, however, a new adxgj.gistra.tion ‘has supported an infusion strategy. Therefore,
a8 noted above, there have been "sharing days" but with the change in basic

1

approach a system for the ". . ., exchange of teacher-developed materials (units,
etc.). . . " has become unnecessary.

Each of the consultants has developed materials and or kits of materials
which are used as he or she works with teachers. In addition the project develop-
ed, published, and distributed four major publica.tions’@uring the 197L4-75 year.
These publications are

(1) "Career Materials Catalog,"

(2) "Infusion of Career Education Concepts ‘into Current Curriculum,"

(3) "The Infusion of Television Production with the School Curriculum,"
and

(4) "A Carload of Career Education Bulletin Board Cartoons."

The project records indicate that there have been 436 incidents of project
materials being checked out for use with or by teachers 174l times. The types of
materials utilized by level is indicated in Table IIIb.

TABLE IITb
Types of Materials Utilized by Level

Peacter ,  Students (Elem) Students JS/MS  Students SH

Ko #%r #of  #of # of # of # of # of
check tchrs  check tchrs check tchrs check tchrs
. duts outs outs outs
Audio-. .
visual kits 2 26 o8 255 - 11 21 20 32
Printed kits 4 10 22 . 45 10 20 17 . 22
Audio cassettesl 5 ~ 17 48 1 16- 9 14
Film strips ——— = 17 €3, 2 Y 5 10
Films ks 872 20 7h' 20 50 32 59
Books - 16 21 Lo T2 1k 20 1h o4
Games - -- "6 7 -- - 1 1

Rot 'readily available from the project's records, however, is an indication of

are to be made by the CRP concerning the purcha.Se of materials for ca:reer educa-
tion programs, such information would be inva.luable. It is suggested :t;hat the
project may wish to modify procedures so that such useful information will be
available. In addition, it is suggested that a simple feedback form be devaloped
80 that teachers can rate the value of the materials they have used.

According to NED's records 1365 middle school and 1231 elementary school

seme period, 51 middle school and 58 elementary teacher questionnaires were admin-

=10~ .
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the appropriate conmsultants.
5+ Regionalization

* Construct a coordinated regional approach to the developmental
curriculum utilizing a clustered structure.

* Make available, where feasible, the combined resources of local,
state, and federal agencies germane to the educational mission of
the proposal.

¥ Encourage Jjoint participation in insemce (e.g., regional ingervice
meetings).

¥ Encourage and facilitate teacher exchanges between organizations,

During the 1974-75 year the project has not emphasized regionalization,
developmental curriculum, or career clusters. As noted during the discussion of
CRP's inservice activities, the consultants have focused their efforts on a limited
mmber of teachers in the schools they are serving but five sharing meetings r&ve
been sponsored by the CRP. Recorded efforts at regional inservice programs or at
encoureging teacher exchanges are non-existant. The first steps toward regiongliza-
tion may hawe been taken with the organization of the project-wide advisory committee
discussed above. : '
There has been considerable use of military resources in the project’s schools .
and scme use of individuals, from state agencies but such uses are not specifically
documented. ‘ '
6. Dissemination .

¥ Coordinate use of regional and local mass media to mrther cammmunity
understanding of career education.

% DeveloD a p.lbllc relations program to include locel and Mass media
presentations.

In the area of dissemination CRP ha.s done an outstanding Job durlng the current
year. Eight issues of the project's newsletter, "Career Ebrpressions;,\\have %Neen
published and distributed to approximately 600 educators and other interested
parties. CRP has also developed a brief brochure outlining ‘its programs and services
which has been distributed to 2000 individuals.

i The project has issued four television news relea.ses and has pa.rticipa.ted in
one half-hour television progrem to interpret ca.reer education to the service area.
At this time, the project is committed to two additional half-hour television
programs on commercial channels during the fall semester, 1975. There also have
-been thirty-three articles and forty- fi.ve Pictures published in the region's news-
papers concerned with CRP's a.ctivities. Twenty-five of "these mentions focused on
student activities, six were concerned with teacher activities, and two including one
authored by the project director, provided general ba.ckgrcund information on CRP and

[}

-

caTeer education.
Although a formal public relations program has not been developed and there is

no evidence of the project coordina{:ig the use of regional and local mass media, ‘

+here have been aubstantie.l and positive accanplishments in the public relations .
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A

. area during the 197L4-75 year. ) .

Each of the thirty-one process objectives discussed above are intended to con-
tribute to accomplishing one or.more of the project's goals. It must be noted, .
however, that it is not expected that all of the project's objectives and goals are
to be accomplished by the end of the second year. Brief comments reievant to each
of the eleven CRP goal statements follow. '

I. It is expected that a concept of career education w1ll be implemented in
participating scheol corpqrations.

t

-
The emphasis for the staff's inservice activities has continued to be on the
develomment of career-education-related activities and on the implementation of

those activities in the classrooms of participating teachers. The development of a
unifying conceptual framework for those activ1t1es appears to cont1nue to be only

an incidental concern for the consultants,

II. A significant amount of career education materials appropriate to local needs
will have been developed in participating school corporations.

Some such materials have been developed as a result of inservice activities, but
there is no recorded evidence that such is the case.

II. A significant amount of career education materials will be utilized in each
participating school corporation.

4

Substantial smounts of materials have been distributed through the mobile units
and from the Huntingburg center. Evidence concerning the extent to which these
materials are actually utilized in the participating schools is not available.

IV.. A model of how career education will Fit imto the rural setting (K-1l) will |
result from this project.

1

No progress is recorded toward establishing local responsioility for program
because as yet there is no program. Each consultant contimues to work individually.
and there has ‘beén little progress toward a coordinated unified program. The project
edministration, however, has taken several positive preparatory steps to correct
this situation. Three target areas have been identified and a two-consultant team
has been assigned to each area and charged with the development of a K-12 program
at each site. It is anticipated that these coordinated programs will provide
replicable models. -

V. Community involvement will result in a significant contribution to the
educational programs in participating schcols.

Comunity involvement primarily_has taken the form of advisory comnittees,
classroom speakers, and participation in career days." It is too soon to determine
the contyibution such involvements will meke to the educational programs of the

involved‘ hools or if the community involvement can be meintained over an extended
period of tﬁ e. o . ) .
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VI, Project gervices w1ll result in a greater utilization of existing school
and community regources for participating schools.,

Four of the consultants are working with community advisory committees in
some oOf tne corporations they are serving and a number of resource people'have been
identified in various of the communities so there is a greater utilization of
community resources which were previously relativeiy untapped. However, that
project services have resulted in a greater utilization of existing school re-
sources is not demonstratable because there are no data available concerning pre-~

vious or current usage.

VII. Participating schools will develop joint efforts in supporting career
‘education programs.

No action has occurred toward accomplishing this goal although the project
director is beginning planning activities in- this area.

[VIII. An information network will be developed for the dissemination of career
education materials and related information.

The mobile units, newsletters, consultants, and materials center together do
form a kind of informal dissemination network and considerable quantities of materi-
als are being placed in the schools served by CRP.

IX, Techniques will be developed to establish the accountability of the education-
al process in helping to equip each individual to shape his future life.

There ig no evidence of any work being done toward achieving this goal.
X. Community support and direction will be provided. by an advisory committee.

" The project director organized an advisory committee and the initial orienta-
tion meeting was held in March, 1975. No additional.advisory committee activity
is scheduled for the current fiscal year. . )

XI. Project will be accountable for implementing its goals.

NED has been contracted as third-party evaluator and works closely with the
CRP staff and administration on project evaluation. In addition, a self-auditing
by CRP gtaff throughout the ertire year utilizes staff meetings and monthly progress
reports for self-evaluation.

In addition to the project-centered goals, five student-centered goals are
indicated.in Section III of the fUndiné proposal.. The five student-centered goals
are o 2

A, Students will understand the relastionship between learning ex-
periences and future occupational choices. ‘

B. Students will be better prepared to set tentative career goals
through meaningful exploratory experience.

C. Students will develop decision-making skilils.

D, Students will develop a better understanding of sgelf.

Students will become knowledgeable about the world of work as it
relates to current employment paf?ii?s, trends, and forecasts.
-13~
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The project staff has addressed these areas of concern during their inservice
efforts but, thusfar, no evidence is available as to the extent to which these
efforts have modified student behaviors. Based on the teacher questionnaires and
interviews, there is reason to believe that scme classroom instructional time is
being devoted to these student outcomes. In addition, both NED and CRP have devot.
ed considerable effort toward the development of instrumentation to assess these
areas, However, minimai baseline data for student-centered goals have been obtain-,
ed to date, "

IV. STUDENT AND TEACHER QUESTIONNATRES

During the 197L4-75 year classroom teachers with whom CRP staff are working
administered 2596 student questionnaires. These questionnaires were processed by
NED and a summary report was issued to the appropriate consultant. As was noted in
Section II of this report, it was necessary because of the "Draft Guidelines" to
revise and expand the gtudent questionnaires. The operational forms which were
developed for use at grades 3 and 6 (Attachments 0, P, & Q) were administered to
more than 125 third grade students and %o 350 sixth grade students during the
spring of 1975. These baseline data are swmarized as Tables IVa end IVb which
follow. _ i

Student responses on these instruments seem to 1nd1cate that both these
third and these sixth grade students have a generally fair knowledge of the work
world, but that, as a group, they subscrlbe to the traditional sex stereotyping of
careers. Both groups -tend to view themselves posltlvely and tend to view school
positively

’

TABLE IVa -
Summary of Results in percents .

_WORLD OF WORK QUESTIONNATRE
. ' GRADE 3 (197L-75)

Number of students 125  Mean 57.4%  Range 5.6% - 90.4d
% selecting keyed reéponse

1. Who does NOT usually wear a form? 68.0
(c. & secretary) e:i/ < )
2. Who works in an office? . 61.6
(a. & file clerk) ‘ R
3. Do all engineers drive trains? _ 56.0
(v. no) . -
L, Vho works at night MOST often? , 76.8
(c. a practical nurse) . ' ~
5. Who does NOT have to know about insects? 47.2
(b. & refuse collector)
6. Who helps you look nice? . 28.8
(v. a dry cleaner). '
7. Who works with adults? : 67.2
(c. both a and b) ‘ _
8. Who needs a tractor? 103 . 84.0

- (a. a farmer) .




TABLE IVa cont.

9. Can a boy become a nurse? . 37.6

(a. yes) . .

10. Who spends the MOST time alone? 83.2
(b. a tryek driver)

11. Who has ko have a pleasant voice? 63.2
(a. a néws broadcaster)

12. Who MOST likely to work in an office? 28.0
b. a collator operator)

13, ?oes a? actress usually make a lot of money? 5.6
b. no

14, V¥ho works in a hotel? ) 32.0
(a. a bell hop)

15. Who spends the MOST time outdoors? . 12.8,
(c. a nmurseryman)

16, Who has to go to gschool the longest? 76.0
(b. a doctor) -

17. Can a girl become a doctor? 69.6
(a. yes)

18, If you like to draw what would be a good job for you? 53.6

(b. a fashion designer)
19.: Does an air. pollution technician look at smokestacks

in his work? 58.4
(a. yes) \\\\1

20, Who is MOST likely to work In a faetory? ’ 48.0
(c. a welder)

21l. Who helps sick people the MOST? 53.6
(a. an x-ray technician)

22. Does an assemblyline worker work in a factory? 58.4
(a. yes)

23. Who helps build houses? 80.0
(b. a plasterer) =

24, Who has to know the MOST about animals? “ 76.8
(c. a zoologist)

25. Does a bookkeeper neeéd to be organized? . 90.k4
(a. yes) .

26. Who has to know how to cook? . 86.4
(c. both a and b) .

27. ?oes a)doctor do his work with a telescope? 58.4
b. no

28. Who spends MORE time talking to people? 77.6
(b. a car salesman)

29. Who has to go to college? 15.2
. (a. an astronaut) . ,
.30. Who is MOST likely to work in a factory? 33.6

.(b. a milling machine operator) )
31. Does a truck driver need to keep records? 75.2
(a. yes) 4 \
. SELF ESTEEM QUESTIONNATRE .
GRADE 3 o

Mumber of students 127  Mean 61.7%  Range 36.5% - 86.5%
" % selecting positive response

1. Do you forget most of what you learn? (no) 55.1
2. Do you feel left out at school? (no) 76 .14
3, Do you mind being home alone? (no) 77.2
4. Do your classmates usually pay attention to what you say? 47.2 |
(yes) . . 3

Q ‘ . . .15. s ' . |
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5e
10,
11.

.13.
15.
16,

17,

23.

30,
32.
33.
36.
38.

L,
Ls,

48,
5’40
56&

20.
21,
2.

27.
28.
29.
31.
3’40
350
Lo.
b,
ke,

- TABLE: IVa cont.

Would you rather look like someone else? (no)

Are you happy most of the time? (yes)

?o gou usually get upset if you cannot answer a quest10n°
no

Do you sometimes help other people learn things? (yes)

Do people have trouble understanding you? (no)

Would you rather be someone else? (no)

Do you often wish you didn't have to grow up? (no)

Do you get upset if you are not chosen to be a group leader?

(no)

Do you like to be alone sometimes? (yes)

Do you feel bad when people laugh at your mistakes? (no)
Are there some things you do better than miost of your
friends? (yes) .
Do grownups often talk with you? (yes)

Do your parents usually trust you? (yes)

* Do you generally like the way you look? (yes)

Do most children have more friends than you? (no)

Do you like to be a group leafier? (yes)

Would you like to change your neame? (no)

Do you express your anger? (yes) -

Do you like to do things that are hard for you? (yes)
Do most of your classmates like you? (yes)

Do you ever cry? (yes) ~

Do you believe that if at first you don't succeed, you
should try something else? (no) -

Do you think most people respect you? (yes)

Do your parents like another child better than you? (no)
Do grownups often listen to your ideas? (yes)

ATTITUDES TOWARD SCHOOL QUESTIGNNATRE
GRADE 3

Number of* studéntg 127 Mean 66.0% Range 18.3% - 91.3%

% selecting positive response

Do you use what you learn at school when you are at -
home? (yes)

Is recess the best part of school? (no)

Do you think most of the things you learn in school are
really unimportant? (no)

If you don't understand something your teacher says, do
you usually ask her to explain it? (yes)

Do you like to miss school? (no)

Do you wish you had art less often? (no)

Woul? you like to know what makes thunder and lightning?
(yes

Is it important for you to learn English? (yes)

Do you wish you didn't have to go to school? (no)

Do you often read at home when you don't have to? (yes)
Does a secretary need to know good grammar? (yes)

Do you usually feel unhappy at school? (no)

Does g housewife need to know how to multiply? (yes)

Is studying history a waste of time? (no) -

Does it bother you to answer questions in class? (no)
Do you hate to do your homework? (no)

j.Ot)

-16-, . .

62.2

795
L8.0

84.3
Lk.9
73.2
60.6
60.6

85.8
25,2
74.8

57.5
70.9
52.0

34.6

81.9
Lh,9
63.0
53.5
64,6
76.4
52,0

48,0

77.9 °

36.2

67.7

29.9
77.2

18.1
46,5

77.2
74.8
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SCORE DISTRIBUTIONS FOR QUESTIONNAIRES '

|
?ill)you have t0 use math when you are out of school? 61.4 - 1
: yes . :
46, Do you often daydream in class? (no) . 58.5 . |
7. ?(Joult;. you liketo know more sbout how. other people live? 89.0 "
yes T
49, Do you have to krnow how to read in order to get a driver's 86.6 ~
license in Indfana? (yes) :
50. Is neat handwriting important to you? (yes) 87.4
51. Do you like to play hooky? (no) ) 59.8
52, Do you raise your hand in class very often? (yes) 42.5
53. ‘Does school make you feel inferior? (no) 52.8
55. Do you usually like school? (yes) 60.6

. 'GRADE 3
World of Work Self esteem Attitudes toward school
, N = 125 N = 127 N = 127
4 score  Mumber % score Number 4 score  Number
achieving achieving achieving
32.3 1 . 2ha 1 16.0 1-
35.3 2 - 27.6 1 20.0 -
- . 38.7 1 31.0 2 24,0 -
. b9 5 3L4.5 2 28.0 1
45,2 L 37.9 1 .- 32.0 2
48.k 12 b1.L b 36.0 2’
51.6 12 - h4.8 5 40.0 5
54.8 18 48.3 9 " 44,0 L
58.1 10 51.7 11 48.0 7
61.3- 23 55.2 11 52.0 12
64.5 15 58.6 15 56.0 11
67.7 16 62.1 13 60.0 12
71.0 5 65.5 6 . 6l4.0 7
S Th.2, 1 69.0 1L 68.0 13
. 724 8 72.0 1k
‘ 75.9. 9 76.0 6
“79.3 6 80.0 11
82.8 5 84,0 11
. 86.2 3 88.0 6
\ 89.7 1 92.0 2
. TABLE IVh
.Sumiary of Results in.percents
WORLD OF WORK QUESTIONNAIRE
GRADE 6 -~ (1974~75) ' ;
Number .of students 350 T ’
% 1isting number of jobs’
N 1. MANUFACTURING i
Number listed . = O 1-3 L6  7-9 10-12 13-15 16-18 19+
". related to cluster 97.4 2.0 .- ~— - 0:3 -~ -
omit 0.3 , ‘
Number listed NOT. 0. '1-3 L4-6" 7-9 10-12 13-15 16-18 19+.
related to cluster -- °10.9 29.7 7.4 3.4 0.3

30.3 1k.3
omit 0.3 .

166 .




22,

'TRANSPORTATION 0

. '(B.

‘Who

(E. -

" Who

TABLE IVb.wcont,

1.3 b6 7-9
k2.3 L34 - 0.9

10-12
Number listed ‘12,6 0.3
related to cluster

omit 0.6

Number listed NOT 0 1-3 4-
related“to. cluster 8 0 48.9 31.
omit 0.6

6 7-9 10-12
Lo 7.7

2.9

# % selecting keyed response
Medn 34.5% -

(c. topographer)
Which of these is the IEAST help to sick people°
ecologist)

What jobs SHOULD women do?
(D. any of the above)

——

" Who is MOST likely to work in a factory?

(B. milling machine operator)

Does a bookkeeper need to be organized?
(A. yes)
Who is usually college-trained?

(B. computer programmer)
Who would probably NOT hire a nurse?
(E. psychologist) .
travels the LEAST?

air traffic controller)

is a salesman?

A, B, and C)
Do actresses usually make a lot of money?
(B. no)

(c.
Who

»

Which of these has LEAST to do with constructlng houses?

(c. interior decorator),
What jobs SHOULD men do?
(E. any of the sbove)

. Which job usually pays the MOST?

(A. vice-president of a large corporation)
Who RARELY works at night?
(D. electrician)

Does a surveyor plan where roads and highygys will be built?

no) .
would teke the MOST math courses?
mechanicel engineer)
Who usually has to go to school the LONGEST?
(B. public defender)
What do foresters study?
(E. A, B, and C)
Whose job is probably the LEAST dangerous°

(C. security guard)

(B.

(A.

Does an air pollution technician look at smokestacks in his work?

(A, yes)

If you like to'draw more than anything else, which Job would be

the WORST job for you?
(c.” optometrist) .

Who does NOT use scissors in his work?

. 107 '

~18-

(B. butcher)

Range 5.4 - 83.1%
Which of the following has to know the MOST about maps?

/

A3-15

1618

19+

16-18
003

13-15
003

5.4
3L.6
35.1
19.3
95.7
37.1 ‘
14.9
33.7
33.7 i

-
|

12.0

20.0 o
6.9 -
) 38.3
IR '
11.4
|
\

25,h
. 13.7

' -39k

83.1
28.3:

33.1 -
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- TABLE IVb cont.

23. Which job CQULD a.high school student do while going to s8chool? 37.7
(E. all of the above) |

24, Does an irrigator harvest crops? J 5k.3
(B. no) , .
25. Who spends a lot of time alone? ' 66.9
(A. truck driver)
26. MWho would be IEAST likely to live in a small -town? 36.9
(C. airline pilot) ! g L :
27. Does a truck driver need to keep records? ] 82.3
(A. yes) .
28, Who HAS to be able to commynicate well? 58.3 -
(E. all of the above) : . .
29. Who is LEAST likely to study a foreign language? 19.3

(C. lawyer)

- ATTITODES TOWARD SCHOOL QUESTIONNATRE
. GRADE 6
Mumber of students 350  Mean 70.4% , Range 32.0% - 92.6%
. 4 selecting positive response -

6. Do you use what you learn at school when you are at home? (yes) Th.O
8. Is recess the best part of school? (no) g : 32.0 o
9. Do.you think most of the things you learn in school are 81.7 | _
- really unimportant? (no) . '
14, If you don't understand something your teacher says, do you 78.3
usually ask her to explain it? yes)
20. Do you like to miss school? (no) . k5.4
2. Do you wish you had art less often? (no) 77.1
22, Would you like to know what makes thunder and lightning? (yes) 64.6
o7. ' Is is important for you to learn English? (yes) 86.9 -
28, Do you wish you didn't have to go to school? (no) . 53.1
29. Do you often read at home when you don't have to? (yes) 65.4
31. Does a secretary/heed to know good grammar? (yes) : . 90.3-
34. Do you usually feel unhabpy at school? (no) 72.0
35. Does a housewife need to know how to multiply? (yes) 53.7
° 40. Is studying history a waste of time? (no) 80.9
41. Does it bother you to answer questions in class? (no) 83.4 :
%2, Do you hate to'do your homework? (no) koL
43. Will you have to use math when you are out of school? (yes) 84.3 .
4. Do you often deydresm in class? (no) X 54.9
47. Would you like to know more about how other people live? (yes) 178.9
49. Do you have to knew how to resd in order to get a driver's 9.6 ]
license in Indiana? (yes) PR
50. Is neat handwriting important to you? (yes) i 81.1 - at
51. Do you like to play hooky? (no) 74.3 ’»’//
52, Do you raise your hand in class very often? (yes) 46,0 N
53, Does school make you feel inferior? (no) 68.4
70.9

55. Do you usually like school? (yes)

SELF ESTEEM QUESTIONNAIRE
. GRADE 6
Mimber of students 350  Mean 69.3%  Range 36.9% - 92.3% °
4, gelecting positive response '

1. Do you forget most of what you learn? (no) 66.6
2, Do you feel left out at school? (no) 83.1
3. Do you mind being home alone? (no) 5 80.9
4., Do your classmates usually pay attention to what you say? (yes) 63.7
%, Would you rather look-like somecne else? (no) 66.0 .

ERIC - .
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: ’ ) TABLE, IVb cont.. - - Lt et -

7. Are you happy most of the timé? (yes) 6 e e .os T 85.7 Lo
10.. Do you usually get upset if yow.carnnot answer a question? fmo)  61.7. . - .°
11, Do you sometimes help other people.learn things? (yes) . = 89,7 . = ..
12, Do people have trouble understanding you? (mo) . - w T
13. Would you rather be someone else? (no) I -1 O .
15. Do you often wish you didn't have to grow up? (no)- T 89.h .
16. I()o 3)rou get upset if you are not chosen to be a group leader? 83.1 .

no -, 4 . Lo .
17. Do you like to bé alone sometimes? (yes) i e T a R.3
18. Do you fe€l bad when people .laugh at your mistakes? (no) 36.9 ie®
19, I(Xre t);here some things you do better than most of. your friends? 80.3 .°
yes - . : B .
23. Do grownups often talk with yeu? (yes) 7250 '+ v
25. Do your parents usually trust you? (jes) . . . ) - 894
26. Do you generally like the way you look? (yes) . - ' 62.0 .
30, Do most children have more friends than you? (no) . 52.9
32, Do you like to be a group leader? (yes) : h.9 - -
'33. Would you like to change your name? (no) . T e 863
36. Do you express your anger? (yes) - R (K] -
38. Do you like to do things that,are hard for you? (yes) »39.2 " P
39. Do most of your classmates like you? (yes) AR CoTh3
Lk, " Do you ever cry? (yes) b ; . - .87.7 P
L5, Do you believe that if at first you don't' succeed, you = .. 44,0 - :
should try something else? (no) - . . ) .
.48, Do you think most people respect you? (yes) r ) 56.9
. 54, Do your parents like another child better than you?. (no)- L 806"
56. Do grownups often listen to your ideas? (yes) . g2.3 )
SCORE DISTRIBUTIONS FOR QUESTIONNAIRES P ‘ : ©
. , GRADE 6 IR
"World of Work .. . B8elf esteem “  Attitudes toward school
N = 350 N = 350 " N =350 . : .
% score  Number % score Number - % score - Number K
* *achieving . achieving  achieving
3. B | " 00,0 1 . 00.0 s R
6.9 - i, . oo
' 1003 1 t . ’ ‘ fo A’ -
' 13.8 8 17.2 1, - 12,0 1 ‘
17.2 11 20,7 o 6.0 1
20.7 19 2k,1 3 20,0 3 )
; 2h,1 32 27.6 - 2k, 0 | ee ‘ '
" 27.6 52 31.0 2 - 28.0 ‘1 )
- "31.0 L9 . 345 L , 2.0 3 ¢
34,5 35 37.9 L 36.0 6 Ra
37.9 34 L.k 11 0.0, 2.
b1k 33 L4.8 7 hh,0 9 ,
44,8 33 48.3 13 48.0 12
148.3 1k 51.7 T 52.0 "{ -18 )
. 51.7 10 55.2 19 56.Q 15 ,
55.2 5 58.6 22 60,0°, 25 ‘
58.6 9 . 62.1 - 17 1 6h,0 25 R
] 62.1 3 65.5" - 27 68.0 26
65.1 1 €9.0 . 28 T2.0 30 ' :
| 2.4 35 ) 76,0 32
' . T5.9 27 80.0 33
79.3 22 . 8ho 30 :
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’ IVb cont.

World of Work Serskesteem Attitudes toward\school
N = 350 350 N = 350
4 score  Number % score Number - 4 Bcore Nymber
achieving - ‘achieviqg_ achieving
82.8 29 88.0 25
86’2 27 R %00 ' 2!4' !
89.7 » 20 9.0 12
93.1 13 100.0 .6
96 6 6 )
00.0 . 3 ¢

The CRP staff agmihlstered 58 elementary teaeher and 51 middle school/secondaxy
Bchool teacher questionnaires (Attachments A & B), The instrumeits used this year
are revised and ebbreviated forms of those used during the 1973-74 year.. In re-
sponse to the‘suggestions of CRP staff, NED revised these instruments to require

" less teacher time to ccmplete. -

¢ The elementary teachers' responses for those completing this questionnaire tend
to indicate that they recognize a need for career education. However, the modal
response patterns for typical career-education-related classroom actitities geems to
show that, as yet} there is not a great deal of career education act{ﬁity in the
élas%;poms of thése teachers. The 197475 year was the first year that th:hzsggf
was officially concerned with the elementary school teachers. Therefore, data
conteined in Tsble IVe should be viewed as baseline in nature. |

The responses of middle school/secondary school teachers are surmarized in
Tsble IVd. There are data availsble for 1973-7h as well as for }§74-75 on this
questionnaire. Unfortuantely, the data are not based on the same teachers., The
i973-7L data are based on teachers who first worked with CRP staff at that time
while the 197L4-75 data ‘are for teachers with whom the CRP first worked during the
current ngf. While there are marked similarit;;a in the response patterns ef the
two groups, almost half of this year's group as contrasted to approximately a
guarter'of the 1973-74 group professes to be aware of the job required for career
exploration. Beyond that point, both groups tend to recognize that school programs
presently are not proéiding career-education-related experiences for their etpdents.
As was noted for +he elementhry teachers above, the modal response patterns_for
typical career-education-related classroom activities seems to indicate that at the
time they cotpleted the qﬁestioqnaires, there vas not a great deal of career educa-
tion activity in the elassroams of these teachers.

-
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N

= agree, D = disagree, N =

—

- TABIE IVe
Sumnary of Results in percents

ELEMENTARY TEACHER QUESTIONBAIRE

’ © o 1974-75

- . SECTION I .

I 'am aware of the total job required-
for career awareness for our students.
I have done my- share of the ‘total job
of career awareness for our students.
Our total school program (K-12) is
adequately providing career-related
experiences for those WHO WILL contimue
their education gfter high school.
Our total school program (K-12) is
edequately, providing career-related
experiences for those NOT continuing
their education after high school.
Students are generally aware of the
VARIETY of career areas available to
them by the time they leave our school.
Our:students generally know what
CAREER AREAS they want to explore

by the time they leave our school.
Students generally have a realistic
understanding of the BASIC JOB REQUIRE-
MENTS (h.s. diploma, vocational school,
college) for the various career areas
available to them by the time they leave
our school.

.

D

—

43.1
15.5

20.7

19.0

20.7 -

20.7

SECTION II

. VALUES, GOALS, AND DECISION MAKING G

|
|
i
[
|
|
}‘ 1.

7.

Recognizing which values become
important to ah individual. 19.0
Exploring work vatues. 5.2
Identifying short-term goals. -
Jdentifying long-term goals. 3.k
Recognizing the effect of values
and goals 'in ddeision meking.
Exploring decisiogh ‘that may be
irreversible. - ;

5.2

3.2

AWARENESS
cognizing that job require-
mentd vary among jobs.
Recognizing that job s
- within occupations.
Recognizing that working condi-
tions vary within occupations. 3.2
Recognizing perscnal traits de-
sireble’ for employment. 13.8
Recognizing that the mental pic- .
ture orne holds of oneself may differ
" from how others see him. - 13.8
- D2

%

c

8 vary
‘ 6,9

-

8.6

M

29.3
27.6
29.3
20.7
27.6

15.5

19.0
19.0
15.5
27.6

27.6

111

27.6
60.3

60.3

65.5
"56.9
56.5~

*

S51.7

(]

S
46,

neither agree nor iisagree, 0 = omit-

N

27.6

2k.1

1702

20.7

2k, 1

20.7.

25.9

G = great, M = mch, S = séme, L = lit{le, N = none, 0 = omit

L
p)
22.
6

15.5
29.3

2.1
15.5
15.5

i9.0

\)

~

‘.\ N Ll .’ .
Y

Number, = 58
1.7

4

1.7

1.7

502 hudnd
6.9 1.7
12.1 1.7

12.1 1.7

5.2, ==

|
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3.

1k,
15.

SA

’ TABIE IVc cont.
. SECTION II cont. ™,
) ¢ M 85 L
Recognizing the changing roles - .
of people in today's world. ) - 29.3 L1,k 22,4 5
Recognizing the technological
impact on society in relation to
expanded oyment opportunities, - 13.8 4.4k 27.6 15
Exploration work roles. 5.2 13.8 44.8 27.6 8
Recognizing many céreer areas. 8.6 1i9.0 u48.3 13.8 1o
SECTION III

.SD = strangly disagree, 0 = omit

SA
I have had a great deal- of exposure , '
to the CORCEPTS of career education
through practical experience, course
work, reading, and/or other sources. ' 8.6
I have had a great deal of exposure

40 the various PROGRAMS of career

education through practicel experience,
course work, reading, and/or other

sources. 3.4
As the ability level of the student
decreases 80 does his need for

career education because there are

fewer career options open to him. 10.3
Vocational education and career )
education are synonymous terms. 5.2

World of work experience in a specific
occupation other than education is a
prerequisite to being a successful

teacher in a career education program. 3.k
Presently, vocational education teachers
know and meet the individual needs

of their students for career education
better than academic teachers. 1.7
Career education can only be accomplish-

ed through "hands-on" experience with .
machines, tools, materials, and

processes. 8.6
Teachers of students with special

needs face specific problems of *
instruction which demand all of their
attention and therefore the.addition

of career education instruction

represents an unnecessary burdenm. ' -
Career education is another’ edu-

cational.frill doomed for failure. -

_ .
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Aw

19.0

12.1

15.5

34.5

10.3

R D

o

15.5 39.7

19.0 43.1

8.'6 24,1
12.1 Bl

25.9 U3.1
31.0 25.9
27.6 3.1

17,2 - 48.3
27-6 - 1}1"-8

.2

w O\

A

\

SD

1308

15.1

k4.8

22.h

10.3 .

3.5
27.6

*

strongly agree, A = agree, N = neither agree nor disagree, D =’disagree,

0

-~

1.7

3.4




_ TABIE IVe cont. .
SECTION IV - ' .
Periodicals in the starred (*) groupings were categorized as professional
reading when the publication was directly related to the teacher's instructional
assignment (e.g., news magazines = social studies, Sports Tllustrated = physical
education, Farm Journal = agriculture, Ceramics Monthl;[ art, ete.).

CATEGORY EXAMPLES 4 responding 1 or more
{(not all inclusive) times in category
A. Newspapers both daily and weekly 75.9 "
" B. News magazines* Changing Times, Time, ‘
Newsweek, etc. / _ 27.6
C. Special Interest* Farm Journal, Smithsonian, !
| Ceramics Monthly, National
Geographic, ete. ; 43,1 SR
D." Recreational* Playboy, Sports Illustrated, .
Cosmopolitan, Ladies Home
Journal, etc. ) ’ - 37.9
E, Professional :P_h;_:i; Delta Kappan, English
Jmu'ngﬁ‘ NASSP Bulletin, etc. 63.8
F. Digests Reader's Digest,)Coronet, eta. hi,4
G. Not responding ! . : 6.9
TABLE IVd .

Sumnary of Results in percents
MIDDIE SCHOOL/SECONDARY SCHOOL TEACHER QUESTIONNATIRE

*¥1973-7h4 data
- 1974-75 data ummarked

SECTION I - “*Number = 168
A = agree, D =.disagree, N = neither agree nor disag}ee/,\f) = omit Number = 51
. ) A D N . 0
1. I am aware of the total job required for ¥26.8 42,2 31,0 -
career exploration for our students. 49.0 35.3 | 15.7 -
2. I have done my share of the total job of ¥13,1 %41.7 LWh,6 0.6
career exploration for our students. 17.6 47,1  35.3 e -
3. Our total school program (K-12) is "
adequately providing career-related- . s '
experiences for those NOT continuing ¥15.5 58.3 25.0 .tr.2°
* their education after high! school, 3.9 T70.6 25,5, == ’
L. Our-total school program (K-12) is
adequgtely providing career-related ‘
experiences for those WHO WILL con- .
timue their educaticd after high ¥26.2 44,6 28.6 0.6
schopl. 17.6 56.9 25.5 @ -- _
I~ 5. Students are genexrally aware of the
' VARIETY of career choices open to .
them by the time they leave our © ¥23,2 56,0 20.2 0.6 .
" .school. . 7.8 64,7 25.5 2.0 ~
6. Students generally have a realistic
picture of the TRATNING REQUIREMENTS g}

o for the various career choices open to #13.7 64.3 21.k 0
them by the time they “leave our school. 15.7 58.8 23.5 2.

n V {_ ; "‘lémllB




TABLE IVA cont.
: A D N -0
T. Our students generally hold realistic ; :
CAREER AREA(S) GOALS by the time they *16.1} 52,4  31.5 ° --
Jleave our school, o 17.6 k45,1 35.3 2.0
8. Students generally have a realistic
understanding of the NATURE OF THE JOB
REQUIREMENTS (advantages and disadvan-
tages) for the various career choices .
open to them by the time they leave our #*11.9 60.7 27.4 ‘--

- school., ] 17.6 -, 56.9 } 23.5 2.0
' SECTION II ' .
G = great, M = much, S = some, L = little, N = none, O,= omit
VALUES, GOALS, AND DECISION MAKING G. M S L N 0 -
1. Recognizing how values become #19.0 39.3 36.3 4.2 0.6 0.6 B
important to an individual., 15.7 33.3 647 3.9 -= 2,07
2. Recognizing which values became #13.1 L40.5 39.9 5.4 = 1.2
important to an individual. 9.8 35.3.1L43.1 8 - 2,0
. 3. Identifying short-term goals. , ¥ 6.5 42,9 38,1 W9 2.4 1.2
: 9.8 35.3 39.2 1.8 2.0 2.0
4, Identifying long-term goals. * 6,0 35.1 k40,5 15.5 2.4 0.6
\_/// 5.9 27.5 S%9 7.8 2.0 2.0
5. Recognizing the effect of values and * 7.7 U41.1 4.7 7.7 1.2 0.6 V/,/~’/’
goals in decision making. 11.8 25.5 51.0 5.9 2.0 3.9
6. Exploring the effects of short-term '
and long-term goals upon decision * 3,6 26,8 48,8 17.3 2.4 1.2
making. 2.0 15.7 5k4.9 21.6 2.0 3.9 7
7. Exploring decisions that may be * 2,4 19,0 44,0 29.2. L8 0.6
Adrreversible. 5.9 15.7 k49/0 17.6 9.8 2.0
CAREER AWARENESS . ,
8. Recognizing that job skills vary * 4,2 17.3 L49.4 19.6 - 6.5 3.0
" . within occupations. 7.8 31,4 M1.,2 13.7 3.9 2.0
'’ 9, Recoghizing the availability of N
educational opportunities in the * 5.4 16,1 39.9 27.4 9.5 1.8
area. 7.8 29.4 45,1 13.7 2.0 2.0
10. Recognizing pergonal traits desir- ¥ 8.9 29.2 39.3 17.9 3.0 1..8
gble for employment. 11.8 27.5 u5.1 13.7 -~ 2.0
11. Recognizing that the mental picture .
: one holds .of oneself may differ from * 8,3 25.0 36.9 22.0 6.0 1.8
how others see him. " 1.8 33.3 39.2 1.8 2.0- 2.0
12. Recognizing the reasons for individ- * 4,8 16,1 3k.5 30.4 12.5 1.8
" uals losing jobs. 7.8 13.7 M1.,2 21.6 11.8° 2.0
13. - Recognizing the trend for women to * 7.7 16.1 26.2 28,0 '20.2 1.8
combine homemaking and wage earning. 3.9 9.8 U7.1 25.5 11.8 2.0
14, Recognizing-the influence of # 6,0 18,5 39.9 26.8 7.1 1.8
occupations ‘upon life styles. 5.9 17.6 49,0 13.7 11.8 2.0
15. Recognizing the .technological im- ’
pact on society in relation to * 6,5 15.5 32.1 29.2 13.7 3.0
expanded employment opportunities. 3.9 19.6 5..0 15.7 - 7.8 2.0
-4 ) ' 114 )
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‘ TABLE IVd cont. '
SECTION II cont.

*  CAREER EXPILORATION G M L N 0
- 16. Exploring that restrictions of
certain occupations may limit job
choice. (Example: age, . Ty
experience, -union shop, cer- * L,2 14,9 37.5 29.2 13.7 0.6
tificate) -- 3.4 27.5 23.5 15.7 2.0
2 17. Exploripg working conditions of .
an oc tion of personal *‘5.6 11.3 33.3 32.1 17.9 1.8
interest, 2.0 25.5 MW1.2 13.7 15.7 2.0
18. Exploring an educational route for * 3.0 10.7 42.3 28.0 13.7 2.bL, *
- & career of personsl interest. 2.0 19,6 56.9 13.7 5.9 2.0
19, Exploring the impact of technology ¥10.1 20.8 37.5 21.4 8.3 1.8
) upon my subject-matter field. 3.0- 21.6 54,9 9.8 9.8 2.0
20. Exploring the interrelatedness * 2.4 13,1 -49.4 25.6 7.7 1.8
of subject-matter areas to jobs. 5.9 27.5 45,1 13.7 3.9 3.9
21l. Exploring a career cluster concept.* 1.2 2.4 20,2 33.3 k,1 1.8
. 3.9 11.8 31.4 29.4 19.6 3.9
22. Exploring a career cluster of a  * 1,2 4,8 20.2 29.8 4.3 1.8
personal choice, 3.9 11.8 33.3 25,5 21..6 3.9
"#3. Exploning personality qualities ¥ 8,9 25,0 38.1 19.6 6.5 1.8
necessary for employment. 9.8 27.5 45,1 9.8 3.9 -3.9
2L, Exploring the changing roles of  * 4,2 17,3 39.9 26.8 10.1 1.8
people in ‘today's world. 7.8 15.7 58.8 , 7.8 5.9 3.9
N - SECTION III , o
N “SA = strongly agree, A = agreé, N = neither agree nor disagree, D = disagree
SD = strongly digagree, 0 = omit
SA - A N D SD 0
1. I have had a great deal of exposure | \
to the CONCEPIS of career education "
through practical experience,”course¥ 7:7 26.2 29.8 '29.8 6.0 - 0.6
. work, reading, and/or other sources. 3.9 25.5 33.3 353 2.0 -
2. I have hed a great deal’ of exposure o
to the various PROGRAMS of career N
education through practical experip .
' °  ence, course work, reading, and/or * L.2 22,0 26.8 L0.5 4.8 1.8
| . other -sources. *3.9 25.5 33.3 33.3 3.9 --
| 3. All personnel (teachers, administra-
| tors, counselors, etc.) at the elem-
| entary and secondary levels -and in
| the academic and occupational
| disciplines must work cooperatively - L9 :
| to implement the concepts of career ¥31,0 51.2 11,3 2.l 1.8 2.4
| education. . - ' 54,9 35,3 9.8 - - -
3 L. Vocational education end career ~ ¥4.8 25.6 21.L 357  10.1 2.k
§ education are “synonymous terms. ., 5.9 ‘7.8 7.8 54,9 23.5 --
| 5. World of work -experience in a : -
j gpecific occupation other than . -
3 education is a prerequisite to .
| being a successful teacher in a # 4,8 30.4 33.9 26.8 2.h 1.8
{ career- education program. . 5.9 21.6 15.7 U43.1 13.7 --
1195
E ~26-
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TABLE IVd cont.
SECTION III cont.

. - SA A
Presently, vocational education
teachers know and meet the
individual needs of their
students for career education * L,
better than academic teachers. 5
Career education can only be’
accomplished through 'hands-

on" experience with machines, tools,* 2.4 20.8

materials, and processes, 2.0 7.8
Career education is anothexr- ’
educational frill doomed for ¥ 0.6 2:b4
failure. ) \ - -
- I ™ - "
. N
116

27

1.8
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TABLF. 1Vd cont.”
SECTION V

Periodicals in the starred (*) groupings were categorized gs professional
reading when the publication was directly related to the teacher's instructional
assignment (e.g., news magazines = social studies, Sports Illustrated = physical
education, Farm Journal = agriculture, Ceramics Monthly = art, etc.).

_ CATEGORY EXAMPIES . 4 responding 1 Or more
(not all inclusive) . .times in category
A. Newspapers both daily and weekly ¥80.8
. 68.6
B. News magazines* Changing Times, Time, Newsweek, #54.5
etc. 37.3
C. Special Farm Journal, Smithsonian,
Interest¥* Ceramics Monthly, National *59.9
Geographic, etc. ’ 33.3 '
D. Recreational¥ Playboy, Sports Illustrated, .
Cosmopolitan, Ladies Home *42.5
" Journal, etc. , 43.1
, E. Professional  Phi Delta Kappan, English ) *68.3
Journal, NASSP Bulletin,.etc. 64,7
F. Digests Reader's Digest, Coronet, etc. ¥30.3'
o S . " 19.6
G. Not responding ) E ' * 1.2
15.7

V. STAFF UTILIZATION

NED's assessment of the CRP staff utilization is based on observatiens made
by NED staff during site visits, on project records,‘and on monthly Pprogress reports
completed by each CRP consultant.

By the time the project concluded its first year of operation, it had had
four project directors and the greatest single imperative for tﬁelproject at that_
time was stable leadership. ,In CRP's case, five was the magic mmber as the proj- .
> ect's Pifth director has brought the necessary stability to the project's leadership.

The project has operated during the second year with a full complement of staff
which included the director, five instructional consultants, a materials consultant,
and a media consultant plus the required support personnel. The staff has worked J
s con.cientioug}y and in relative harmony but they continmue to work as individuals
rather than as a team building a CRP program. They do share ideas but, by-and-
large, each pursues-his or her interests. As a staff, they tend to view their
primary mission as providing.services to the échools with program and model
development as incidental concerns. The project director recqgnizes this emphasis
as an area of concern and plans‘fabhave his staff work on model development during
the surmer of 1975. He has also teamed the consultants to work in three target
areas in the belief that this will encourage. truly cooperative program and modei

| ERIC 18
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develomnent, The staff is hard-working to a person but more cooréination and closer

supervision of their efforts is desirable if the project's.primary mission of

developing a replicable model for career education in a rural setting is to be

accomplished. |, . . ' . ' ’

VI. THIRD PARTY . ‘
During the 1974-75 operational year, NED ‘has used ma,r'ly_souices for obtaining )

assessment data.  The following methods have beenﬂused:

1. On-site vigits,

2. Teacher interviews,

3. Teacher questionnaires, \

L. sStudent questionnaires,

5. Conferences with CRP staff at NED's C;;wfordsville office, and
6. CRP records.

During NED site visits, time was spent speaking informally with and inter-
viewing the CRP staff, observing inservice sessions, interviewing teathers and
working with the CRP staff on the development of instrumentation.

Much of NED's activity this year has been in preparation for the 1975-T6 year's
assessment. As noted in Section II, subsequent to the receipt of the "Draft Guide-
lines" a redirection of the project's efforts and, therefore, NED's efforts was
required. NED and the CRP staffs have worked closel& and a workable evaluation
design focused on student outcomes (see'Attachment J) has been the result.

By September, 1974, the project administrator had'establisped a very adequate
record-ieeping_syqtem. Unfortunately, the staff has not always been_conscientious i

-

-

in entering up-to-date information into the system. Improved record-keeping by
the consultants, therefore, continués to be a project need. The exception to this
statement is the financial recqrdé”which are in excellent gondition:

NED's plans for the third-year third-party services to CRP include a continued
concern with an assessment of the project's processes and outcomes. In addition,
however, will be an assessment of student outcomes within as rigorous a research
design as will be feasible in the field setting; During the summer of 1975, NED
staff will work with CﬁP staff on the identification and development of instrumen-
tation to be used for the assessment of student outcomes at the ninth and twelfth

grahe levels. ) . y
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y T NED NEW EDUCATIONAL DIRECTIONS - |
’ BOX 307 CRAWFORDSVILLE, INDIANA 47933 (317) 362-8877 -

] e

CAREERS RESOURCE PROJECT
511 Lth Street
HUNTINGBURG, INDIANA L7542 - '
TELEPHONE: (812) 683-3333
MIDDLE SCHOOL TEACHER QUESTIONNAIRE

Introduction: On the following pages there are five sections of
different types of questions. Sections I and III provide an opportunity
for you to react to various statements about career education. The second

" section is designed for you to report the emphasis you place' on studentsd
recognizing, exploring, and identifying various career-related activities.
Section IV asks how you would advise students seeking information about
certain careers. The fifth section requests that you list some periodlca.ls
you usually read.

\ . y 4 .om

Please put your name ‘and the other information requested on the .

. answer sheets. How individual teachers respond will NOT be reported,
. but your name is needed to match other data which will be obtained at e
later date with these data. If you wish to meke additional comrgents, write.
them on a separate 8—- X 11 piece of paper and attach it to the answer '
sheets. All such comments will he read and considered.

‘ This is NOT a test so there are no correct answers. Please mark
only ONE answer per question and respond to ell questions. Also, do
NOT write in the questionnaire booklet. If you have any questions,
please contact either New Educational Directions or the Careers Resdurce
Project. Thank you.

120 >
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‘ 7 SECTION I

Instructions: On the sepgrate answer sheet, please circle the letter which
best describes your reaction to each of the follow1ng state-
ments as agree (A), disagree (D), or yeither agree nor dis-
agree (N). Please do NOT write in the gqyestionnaire booklet.

1. I am aware of the total job required for career exploratlon for our
students.:
N 2. I have done my share of the total job of career loration for our
students., .

e

3. égi:gotal school program (K-12) is adequately\prov1ding career-
refated experiences for those NOT continuing their education after
high school.

4. Our total school program (K-12) is adequatély providing career-
related experiences for those WHO WILL continue their education after
high school. ' -

5. Students are generally aware of the VARIETY of career choices open
‘ to them by the time they leave our school.

6. Students generally have a realistic picture of the TRAINING
REQUIREMENTS for the various career choices open to them by the
time they leave our SChool.

7. Our studenfs generally hold realistic CAREER AREA(S) GOALS by the
time they leave our school.

8. Students generally have a realistic understending of the NATURE OF
THE JOB REQUIREMENTS (advantages and disadvantages) -for the various
career choices open to them by the time they leave our school.

N »

PLEASE CONIINUE QN TO SECTION II-
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SECTION II ,

-

Instructions: On the separate answer sheet, circle the letter which

~

indicates the typical degree of emphasis you place on each
activity or concept in your classes. Statements may apply
to any or all disciplines and programs. There are no
"correct”.responses. Please just indicate the most descrip-
tive response as it applies to YOU. Please answer all ques-
tions and do NOT write in the questionnaire booklet.

.

G = great -
M = much
S = some .
L = little
N = none
*SAMPLE:
" IN YOUR PROGRAM EMPHASIS IS PLACED ON STUDENTS: ~,
A, Recognizing the interrelatedness of all occupations. G MOIN

(If you place "some" empha81s on this concept you would circle
the letter "S" on your answer sheet.) Please respond to the
following 24 statements.

IV YOUR PROGRAM EMPHASIS IS PLACED ON STUDENTS:

12.
13.

14,
15,

16.

18.
19.

+
-

Recognizing how values become important to an individual.
Recognizing which values become important to ean individual.
Identifying short-term goals.

Identifying long-term goals. .

Recognizing the effect of values and goals in decision making,
Exploring the effects of short-term and long-term goals upon
decision making. '

Exploring decisions that may be irreversible. .
Recognizing that job skills vary within occupations.
Recognizing the availability of educational opportunities in
the &area,

Recognizing personal traits desirable for employment.
Recognizing that the mental picture one holds of oneself may
differ from how others see him.

Recognizing the reasons for individuals loslng Jobs.
Recognizing the trend for women to combige homemaking, and wage
earning. . *
Recognizing the influence of occupations upon life styles.
Recognizing the technological impact on society in relation to
expanded employment opportunities, -

Exploring that restrictions of certain occupations may limit job
choice, (Example: age, experience, union shop, certificate)
Exploring working conditions of an o upation of personal interest.
Exploring an educational route for A career of personal interest.
Exploring the impact of technology lupon my subject-matter field. .

’ | 122
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. ©
.
o

20, Exploring the 1nterrelatedness of subject—matter areas to jobs. .
21. Exploring a career cluster concept.  ° . ’

22, Exploring a dareer cluster of a pérsonal choice.. ot T
23. Exploring personality qualities necesseary for employment. ' '

24k, Exploring the changing roles. of people in today s World< 'Q

‘ .

4

* PLEASE CONTINUE ON TO SECTTON III L e T

' SECTION IIX
Instructions: On the separate answer sheet, please circle the response ‘&
letter that indicates how strongly you agree or disagree
with the following statements, Please answer all questions

and do NOT write in the questionnaire booklet.

SA = strongly agree ’
A = agree ’ .
‘ - N = neither agree nor disagree _
o D = disagree .
) SD = sthﬁgly disagree

1. I have had a great deal of exposure to the CONCEPTS of career education
through practical experience, course work, reading, and/or other
sources.

2. I have had a great deal of exposure to the various PROGRAMS of career
education through practical experience, course work readlng, and/or
other sour@es. . ,

3., All personnel (teachers, administrators, counselors, etc.) at the
elementary and secondary levels and in the academic and occupational
disciplines must work cooperatively to implement the céncepts of

- career education. '

X

4. Vocational education and career education are synonymous terms.

~ .

5. World of work experience in a specific occupation other than educdtion

oS

is a prerequisite to being a successful teacher in a career education
program.

6. PreSenPly, vocational education teachers know and meet the individual
D needs of their students for career education better than academic
teachers.. i

.~

»
7. Career education can only be accomplished through "hands-on experience
with machines, tools, materials, ‘and processes.

- -

*

8. Career education is another educational frill doomed for fallure.

Q . PLEASE CONTINUE N TO SECTION IV
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Instructions: On the separate angwer sheet, please LIST FIVE (5)
periodicals that yoy read regularly.

A\

Instructionsy

SECTION IV

Assume different students in your class are/interested in
exploring the 9 occupations listed below. Each student
has the ability necessary for the occupation being consid-
ered, How would you advisq jhe student concerning social
desirability, financial reward, and personal satisfaction
for each occupation being explored? ] A

On the separate answer sheet, please circle the number
indicating ‘how, you would advise the student. Number 1
indicates the highest and number 5 the lowest ranking for
each category. Please respond for all 9 occupations and
please do NOT write in the questionnaire booklet.

social desirability financial r,
12 3®5 12 3®5 1®3%5L45
This would indicate that you consider a bell hop to be
fairly low in social desirability and finencial reward but
provides for a fairly high level of personal satisfaction.

-~

.

ard .personal satisfaction

computer progreammer
newspaper columnist
private seamstress
animal keeper

hospital orderly

sl

**************M\?************************

po -~

k|

THIS IS THE END OF

THANK YOU FOR YOUR CO

PLEASE. CONTINUE ON TO SECTION V

. 6. mechanical engineer
{ . 7. ges station attendant
8. optometrist °

9. bus driver (local)

Bl =~ ’

.

#*

-

SECTION V .

Pleagse do KOT write

<
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. @ NE’D"m EDUCATIONAL DIRECTIONS

BOX 307 CRAWFORDSVILLE, INOTANA 47933 (317) 3628877~~~ =7 "= - =770 =moom s o B

CAREERS RESOURCE PROJECT
.511 Uth Street
HWQQIGBURG, INDIANA 47542
. . TELEPHONE: (812) 683-3333
_ ELEMENTARY SCHOOL TEACHER QUESTIONNATRE ———

Introduction: On the following pages there are four sections of
different types of questions. Sections I and III provide an oppertunity
for you to react to various statements about career education. The second
section is.designed for you to report the emphasis you place on students
recognizing, exploring, and i§entifying various career-related activities.
The last section requests thaf you list some periodicals you usually reed.

. \

Please put your name and the other information requested on the
answer sheets. How individual teachers respond will NOT be reported, ‘
but your name is needed to match other data which will be obtained at a -
later date with these data. If you wish to mské additional comments, write
them on a separate 8% X 11 piece of paper ang attach it to the answer
P sheets. 411 such comments'will be read and considered.

This is NOT a test so there are no correct amswers. Please mark
only ONE answer per question and réspond to all questions. Also, do
NOT write in the questionnaire booklet. If you have any questions,
please contact either New Educatiorial Directions or the Careers Resource
Profect. Thank you. ° ) . . l
R ~ ® )
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1,

7.

! SECTION I .

’

" Instructions: On the separate answer sheet, please circle the letter which

best describes 'your reaction to each of the following state-
ments as agree (A), disagree (D), or neither agree nor dis-
agree (N). Pleagse do NOT write in the questionnaire booklet.
- V4 ¢
I\m aware of the total job required for career awareness for our
students. . T

students.’ .

o«
Our total school program {K=12) is adequately providing career-related
experiences for those WHO WILL continue their A£ducation after high
school. . -

I h? done my share of the total job of career awa.reness.fo? our

.

Our total school program (K-12) is adequately providing career-rélated
sxperiences for those NOT continuing their education after high school.

i

Students are generally aware of the VARIETY of career areas available
to them by the time.they leave our schcol. *

Our students genereally know what CAREER ARRAS they want to explore by
the time they leave our school. :

Students generally have & realistic understanding of the BASIC JOB
REQUIREMENTS (h.s. dirloma, vocational school, college) for the
various career areas available to them by the time they leave our
school.

‘ PLEASE CONTINUE ON TO SECTION i

- ‘
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SECTION -II ,

Tnstructiond: On the separate ansver sheet, eircle the letter which

' ’ indicates the typical degree of emphasis you place on
each activity or concept in your classes. ‘Statements mey

" apply to any or all disciplines and programs: There are no
"correct" responses. Please just indicate the most descrip-
tive response as it applies .to YOU. Pleage answer &ll ques-*
tions and do NOT write in the questionnaire booklet.

E] . .
-G.= great, . L .
M = much - '
+.'S = somé. N

—_ . - — _ . o e T N '!J,J.'L'l ——

- 'Y I = LIULUIT .
N = none

*SAMPLE:

IR YOUR PROGRAM EMPHASIS IS PLACED ON STUDENTS: : ,
A, Recognizing /‘bhe interre}atedness of all occupations. G M@'L N )
(If you place "some" emphé§ on this concept you would circle the . *
' letter "S" on your answer ihget ) Please respond to the following
15 statements. |

N YOUR PROGRAM EMPHASIS IS PLACED ON STUDENTS:

1. Recognizing which valueg beéome 1mportant to an iadividual
2, Exploring work values. - --
3. Idgntifying shoY t-ternm goals, ~ . : Lt -
4. Identifying long-term goals. .
5. Recognizing the effect of values and goals in decision maxzng.
6. Exploring decisions that may be irreversible. ,
7. Recognizing that job requirements vary among jobs. -
8. Recognizing that job skills vary within occupations.
9. Recognizing that working conditions vary within occupations,
10. Recognizing personal traits desirable for employment.
11. Recognizing that the mental picture one holds of oneself may differ
from how cthers see him, .
12, Recognizing the changing roles of people in today's world.
13. Recognizing the technological impact on society in relation to
expanded employment opportunities,
14, Exploration of work roles.
15. Recognizing many career areas. . '

.

PLEASE CONTINUE,ON TO SECTION III . oL

PN

. \‘l R v ‘ - ’
ERIC - ‘* 127 .. ,




SECTION III

~ Instructionst Of the séparate answer sheet, please circle the response
letter that indicates how strongly you agree or disagree with
the following statemepts. Please answer all questions and
do NOT write in the questionnaire booklet.

SA = .strongly agree

A = agree

N = neither/agr.e nor disagree
D= dis e

SD = strongly disagree

~ anAleun&LluuLJLipxgﬁ;<kxuf£éiex@esure~tefthe~€€NGEPTSAOf“career*educaticn R
through practical experience, course work, reading, and/or other sources.

2. I have had a great deal of exposure to the various FROGRAMS of career
-education throygh practical experience, course work, reading, and/or -
other sources.

"

3. As the ability level of the student decreases 80 does his need for
career education because there are fewer career options open to him.

4, Vocational sducation and career education are synonymous terms.

. "e
5. World of work experience in a specific occupation other than education
is a prerequisite to being a successful teacher in a career edycatlon .
progrem, -
6. Presently, vocational education teachers know and meet the individual
needs of their students for career education better _then academic
teachers. '
7. . Career educstion can only be accomplisihed through "hands-on" experience
with machines, tools, materials, and processes, ‘

8. Teachers of students with special needs face spécific problems of
instruction which demend all of their attention and therefore the
addition of career education instruction represents an unnecessary
burdeny

¢ 3
4

9. Career education i} another educational friil doomed , for failure.

PLEASE .CONTINUE ON TO SECTION IV




©

SECTION IV | /

Instructions: On the separate éﬁswﬁr‘sheet—“piease~£IBT—F‘.u/\,, .
neWSpapers, megeazines, and/or periodicals you read

regularly. " Please do NOT write in the.questionnaire
booklet. h
T
{

o ‘ THIS Is}&HE % UESTIONNAIRE, —
j o THANK YEU FOR ;ojx: COOPERATION.

o

~»
~
S e -
M U
<
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CAREERS RESOURCE PROJECT
MIDDLE SCHOOL STUDENT QUESTIONNAIRE

14 0

Introduction: On the following pages there are three sectlons with
Agggdaiixﬂuxn;4agx5;{ﬂ?«yxayﬁtens~——¥he*ftrst*sect:ongis—prrmarxiyfikufTﬁﬂnrnrhn;
basic information about your school and &fter school plans and your feelings
gbout careers. Section III is designed to see if you know what work people
do, what tools they work with, and what kinds of education people need for
~ different jobs. The last seetlon is set up so that you can indicate what
wvork attitudeés are more desirable to you than others.

This is not a test so there are no correct answers. You will not be
graded on your answers but they can help your teachers help you. Please
mark only ONE answer per question and answer 'all questions. If you have any R
problem reading something, raise your hand and your teacher will help you.,
Your teacher cannot tell you what words mean bnly help you pronounce a word,
Please use the separate answer sheets and do NOT'wrlte in the questlonnaire
bookilet.

-
- .

PLEASE DO NOT OPEN THE BOOXLET UNTIL YOU ARE 701D TO DO SO:

>

— Qe 130! ' S S




CARUERS RESCURGE PROJECT
MIDDLE SCHOOL STUDENT QUESYTIONNAIRE

e

e - - —SECTION-II

- 1
Instructions: On the separate answer sheet, please place a check (/) nefdre
each choice that is best for you or write in a short answer.
Please answer all questions and do NOT write in the questionnai "

booxlet. )
1. The type of job I think I would like to do when I finish nmy education is:

2. After I leave high school, I now plan to:
attend a vocational-technical school

- attend a business school o e
attend 2 nursing school
attend a junior (two-year) college .
attend a four-year college or un1vers1ty
enter mllltary service
seek full-time employment
become a full-time housewife
have not yet decided '
other

hY

3. If my high school offers courses preraring me for a job right after
- graduation, I plan to enroll in one or more of these' courses.

b, I feel that enough of my middle school (or junior high school) coﬁrses 3
are (or will be) directed toward doing what I want to do when I leave

/7chool. ’ . ~

5. I feel that I am well informed about the NUMBER of careers (jobs) that
v1ll be open to me. . :

»

6. From whom have you learned most, ebout cereers (Jjobs)?

parents other relatives 8
. teachers television
counselors books, magazines, or pamphlets A )
classmates investigating on my own ‘
. "older friends other
brothers and sgisters R

«

STOP. Do NOT start Section III until your tescher tells you to do so.

}

o

1.
»

[ P N
i

»

N , o
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_SECTION IIT

Instructions: For each of the following questions, circle the correct

answer on your answer sheet.

If you have any trouble reading a

a word, raise your hand and your teacher will help you.
Please answer all questions and do NOT write in the
questionnaire booklet.

Which of the following spends the
MOST time outdoors on his job?

" 1. Which of the following has S

to know the MOST ebout maps?
?
A, sailor .
B. truck driver
C. topographer '{f
D, pilot :
2. Which of the following spends . 6.

the MOST time in an office?

O aQw e

sales clerk
stor=s manager

stock room clerk

store*!lerk

2

3. Which of the following has to £

\‘3x§w the MOST about foods? 7.
. .

[}

A )

A,

O QW

teacher
biologist
dietician
farmer

4. Which of the following MUST

interpret current events? . 8.
A. newspaper reporter
~B. author
C. news analyst
D

, ®

disc Jockey

kg

A, zooligist

B, architect ,, N .

C. plumber

D -

. surveyor

Which of the following'usually
needs to know LEAST gbout how to
use various reference materials?

newspaper: columnist
musician ~ .
patent lawyer .
librarian-

UaQwkx

oen o

Which of the following duties
would a nurse's aide NOT perform?
< -
. give backrubs
. read to patients

U Qwre

. Clean up messes

Which of the following works
MATNLY with\people?

A, Ybanker
B. gardener ’ ~ -
C.™manicurist ‘

D, Jeweler

. glve.medicine to patients . .




9

a

Which of the following would 10. VWho must hdve the GREATEST

most%:ike]:y—take—MUSIG—ceursesf - -+ — ——understanding oftex laws? - ———
in high school?

4, - secret service agent
A, teacﬁ,j B. salesperson
B. stewakdess C. bookkeeper
C. composer D. , CPA (Certified Public
D. entertainer Accountant)

STOP: Do NOT start Section IV until your teacher tells you to do so.

N AT e e A

FEV TN TR,V RE AN TR

.

Instructions: Idsted below are ways some people feel while they are at werk

Watch hpw you spend your time 8- Depend on fellow workezzs
. Complain to yourself about others 9. Try for a better job (promotion)
Work fast ‘ 10. Work past quitting time
Work slowly f . 11. Do everything by yourself
Talk about -feXlow workers ‘, 12, Take long lunch hours

" SECTION IV

and the ways some people work. On the separate answer shest,
please circle the letter which shows which things YOU consider -
desirable (D), neither desirable nor undesirable (N), or
undesirable (U). Please answer all questions and do NOT write

in the questionnaire-booklet.

3

behind their backs

13. Always take your coffee break
Be a boss 'y '

14, Be supervised
Be concerned with how your

employer's money is_spent
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CAREFRS RESOURCE PROJECT
. MIDDLE. SCHQOL STUDENT QUESTIONNAIRE
SECTION II ANSWER SHEET

- \ 6
Name: . School: o [ i
male ( female [.%‘ - ?”/
1. Type of job:
2. attend a vocational-technical school
attend a business school
attend-anursing-school- o T -
attend a junior (two-year) gollege
attend a four-year college or university
enter military service
seek full-time employment
become a full-time housewife 5
have not yet decided
other ‘
3. yes no | not sure
. L .
\
b, ___yes no ____\_Tﬁot sure . .
| . ”
- 5. yes no 'r‘;ot sure ‘
6. parents - other relatives (uncle, aunt, etec.)
teachers television
counselors books, magazines, or pamphlets -
classmates investigating on my own
older friends ' other ' .
brothers &nd sisters '
\ ) SECTION III ANSWER SHEET
... ABCOD 5 A B C D 9. A B CD _
.« 2. A B CD 6.ABC‘D 10, A B C D
3. ABC D 7. A B C D :
4, A B ¢ D - 8§, A B C D’
SECTION IV ANSWER SHEET . -
1. D XN U " - 6. DN U~ NEEVRE N e
2. D N U- 7. D N U 12, D N U
3D N U~ 8. D. N U 13. D N U
4, D N U 9. D N-U 4, D N U
N U - '10,D N U )




CAREERS RESOURCE PROJECT ¢
MIDDLE SCHOOL STUDENT QUESTIONNAIRE

INSTRUCTIONS FOR THE TEACHER
for Administering Student Questionnaire

Your complete instructions for administering the four sections of the
Middle School Student Questionnaire follow. Please read these Mstructions,
review the questionnaire booklet, and familiarize yourself with the answer
sheets before you begin to administer this guestionnaire to The students. If
you have any questions, please contact either the Careers Resource Project or
New Educational Directions.

Each section has a time limit and students may NOT go back to an earlier
section if they did not finish it. Please distribute materials in the sequence
indicated in these instructions.

€
’

All four sections may be administered in one day, or Section I may be given
“the first day and Sections II-IV the second day. The total time limit for all
four sections is 17 minutes. The time needed-to administer the sections is,
dpproximately 30 minutes. You may decide if you want to give it all in one
day or divide.it into a two-day period. :

.~
By

While students are working, check to maske gure they are on the correct
section in the que§t19£;§§>3\bgpklet and on the answer sheet. AlLso make sure

their names are on ALL answer sheets.
For the remainder of the instructioné, perts you read sloud to the students
are in CAPITAL LETTERS. Sections you read to yourself are typed in small letters.

SECTION I ! o Time limit: '3 minutes per box
' ‘ 6 minutes total

If a student needs more room to write answers, please give him a 8} X 11
piece of paper and have the student put his name and the box letter (A or B)Jon
‘the paper., When you collect them, please stap%e the extra pages to the first

page" '

[y

Distribute the answer sheet for Section I. Please read the "following
instructions t6 the students:

ON THIS ANSWER SHEET, THERE ARE TWO PARTS, A. MANUFACTURING AND.B. TRANS~

PORTATION. ¥OR EACH PART YOU ARE TO LIST AS MANY JOBS AS YOU CAN THINK OF

IN EACH OF THE TWO AREAS. IF YOU NEED MORE ROOM, RAISE YOUR HAND, YOU WILL

NOT BE GRADED ON THIS EXERCISE, BUT DO AS WELL AS YOU CAN BECAUSE YOUR

© 138
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ANSWERS WILL PERMIT THE SCHOOL TO PLAN ACTIVITIES TO HELP YOU. YOU WILL HAVE
THREE (3) MINUTES TO WORK ON EACH BOX. AFTER THREE MINUTES, I WILL TELL
__YOU TO GO ON TO THE NEXT BOX. WORK ONLY ON THE BOX I TELL YOU TO WORK ON.
WRITE YOUR NAME IN THE SPACE PROVIDED IN THE UPPER RIGKT-HAND CORNER. (Wait
until all have done this) ~ARE THERE ANY QUESTIONS? (answer questions) YOU
MAY BEGIN LISTING AS MANY JOBS AS YOU CAN THINK OF IN THE BOX ENTITLED
MANUFACTURING. (After three minutes) STOP. YOU MAY NOW BEGIN LISTING AS
MANY JOBS YOU CAN THINK OF IN THE BOX ENTITLED TRANSPORTATION. (After

three mnutes) STOP. (Collect answer sheets)

End of Sect’ioQ I ) a

v Pass out the student answer sheéts. Please read the follo;ring to the
students: -

ki

PRINT'YOUR NAME IN THE SPACE @6@. (Wait until all have done it)
NOW PRINT THE NAME OF THIS SCHOOL. (Wait until all have done it) FINALLY
CIRCLE EITHER MALE OR FEMALE, VHICHEVER I5/APPROPRIATE.

Pass out the student questionnaire booklets, As you pass them out, tell
the students NOT to open them until told to do so by you. Please read the
following to the students: \

READ, THE INTRODUCTION ON THE COVER OF THE QUESTIONNAIRE BOOKLET SILENTLY AS
I READ IT ALOUD. ON THE FOLLOWING PAGES THERE ARE THREE SECTIONS WITH .
DIFFERENT TYPES OF QUESTIONS. THE FIRST SECTION IS PRIMARILY FOR OBTAINING
BASIC INFORMATION ABOUT YOUR SCHOOL AND AFTER SCHOOL PLANS AND YOUR FEELINGS
ABOUT .CAREERS., SECTION III IS DESIGNED TO SEE IF YOU KNOW WHAT WORK PEOP2E
DO, WHAT TOOLS THEY WORK WITH, WHAT KINDS OF EDUCATION PEOPLE NEED FOR
DIFFERENT JOBS. THE LAST SECTION IS SET UP SO THAT YOU CAN INDICATE WHAT

'WORK ATTITUDES ARE MORE DESIRABLE TO YOU. THAN OTHERS. , e

THIS IS NOT A TEST SO THERE ARE NO CORRECT ANSWERS., YOU WILL NOT BE GRADED
ON YOUR ANSWERS BUT THEY CAN HELP YOUR TEACHERS HELP YOU. PLEASE MARK ONLY
ONE ANSWER PER QUESTION AND ANSWER ALL QUESTIONS. IF YOU HAVE ANY PROBLEM
READING SOMETHING, RAISE YOUR HAND AND YOUR TEACHER WILL HELP YOU. YOUR
TEACHER CANNOT TELL YOU WHAT WORDS MEAN, ONLY HELP YOU PRONOUNCE A WORD.
PLEASE USE THE SEPARATE ANSWER SHEETS AND DO NOT WRITE IN THE QUESTIONNAIRE
BOOKLET.

SECTION II Time: 3 minutes
Please réad the following instructions to the students: °*

OPEN YOUR QUESTIONNAIRE BOOKLET TO SECTION II. ON THE SEPARATE ANSWER
SHEET, PLEASE PLACE A CHECK BEFORE EACH CHOICE THAT IS BEST FOR YOU OR WRITE
IN A SHORT ANSWER. PLEASE ANSWER ALL QUESTIONS AND DO NOT wnxﬁm THE
QUES'BIOIWAIRE BOOKLET. - RN

YOU WILL HAVE 3 MINUTES TO COMPLETE THIS SECTION. IF YOU FINISH BEFORE I
TELL YOU TO STOP, CLOSE THE QUESTIONNAIRE BOOKLET AND WAIT UNTIL I GIVE YOU
FURTHER INSTRUCTIONS. ARE THERE ANY QUESTIONS? (Answer questions) YOU

. c. 137 vV - g




MAY BEGIN. (After 3 minutes) STOP. E - o )

s | End of Section II - .M .-

-k

T SECTIGT 31 - 5 minutes

£ ¢

Please read the following instructions to the students: , »)

OPEN YOUR QUESTIGNNAIRE BOOKLET TO SECTION III. FOR BACH OF THE FOLLOWING
QUESTIONS, CIRCLE THE CORRECT ANSWER ON YOUR ANSWER SHEET. IF YOU HAVE

. ANY TROUBLE READING A WORD, RAISE YOUR HAND AND YOUR TEACHER WILL HELP YOU.
PLEASE, ANSWER ALL QUESTIONS AND DO ROT WRITE IN THE QUESTIONNATRE BOOKLET,

YOU WILL HAM TO COMPLETE THIS SECTION. IF YOU FINISH BEFORE I TELL
. YOU TO'STOP, CLOSE THE.QUESTEIN BOOKLET AND WAIT UNTIL I GIVE YO'J FUR-

THER INSTRUCTIONS. YOU NOT GO BACK AND WORK ON SECTION II. ARE THERE

ANY QUESTIONS? (Answer questlons) YOU MAY BEGIN. (Af‘ter 5 minutes) STOP.

End of Section III #

Y

SECTION IV- . - - Time:- 3 minutes i
' Pléase read the following to the students:

*  OPEN YOUR QUESTIm ‘BOOKLET TO.SECTION IV. THIS IS THE LAST SECTION OF
L~ THE QUESTIONNAIRE BOOKIET. LISTED BELOW ARE WAYS SOME PEOPLE FEEL WHILE THEY
§ ARE AT WORK AND THE WAYS SCME PEOPLE WORK., ON THE SEPARATE ANSWER SHEET,

PLEASE CIRCLE THE LETTER WHICH SHOWS VHICH THINGS YOU CONSIDER DESIRABLE (D), )
WEITHER DESIRABIE NOR UNDESIRABIE (N), (R UNDESIRABIE (U). PLEASE ANSWER
o Amﬂm{nfs ARD DO. NOI VRITE IN THE Q,UES‘I‘IONNAIRE BOOKLET.
_ ;s .

YOU WILL HAVE 3m1:h=:s TO COMPLETE THIS SECTION, IF YU FINISH BEFRE I

TELL YOU TO STOP, CLOSE THE QUESTIONNAIRE BOOKLET AND WAIT UNTIL I GIVE YOU

. FURTHER msmtmtlms . YOU MAY NOT GO BACK AND WORK o SECTICON II OR SECTION

2 ITT. ARE THERE ANY QUESTIONS? (Answer questions) YOU MAY BEGIN. (After

- 3 m@s&o& (Collect angwer sheets, then questionnaire booklets) .

. -

End of Section IV

. Thank you very much for your assistance. "




-.ppared by

JHKEERS R E,PHCJEUT

Y NEW LOJCATIONAL o adel 'T.I.u..a

Box 307
Crawfordsville, IN h7933

ECEwmENTARY Q"HOGL -TLutNT QUESTIONNAIRE*\\'
" (Grades 1-4) | '
Name - Grace.
Boy Giri

Directions:

~correct anser,

after the—~guect
NOT. a te but
"~ do as wel <

For each of the
questions, please circle the

following 35

YcS or NC,
ion. This
please try to

| g

you can%’

-k KC

Aruitoxt provided by Eic:

~ Milford, Delaware 19963

Sample: | boes a teachér work
in a schooli YES NC
_ ~_ 7 T
|.|Does a secretary usually ‘
use a ty eﬂr1ter in hérs
work? ~ Yoo NG
2.1Does a calesclerk use a E
wrench in hig-work? ~ Yz S NO
5.1Does a brogdcaster work
in a gas stafions YES NO
4,|boes o carpenter use a ) :
hammer 7 ~ YES NO
5.|Does an asseblyline -
. “jworker work in a factory? Yes .NO
*Based in part on DELAVARE'S OCCUPATIONAL-VOCATIONAL EDUCATION MODEL )
" 906 Lakeview Avenue 128
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.| Does ® truck driver use

o |

.in an oftice?

140 -

[ camera for his work? YES

Does a farner . work in o

a Tield? - YES NO

Does a fisherman do his |

work with an ax? YES NO

Does an air pollution

technicidan look at smoke- N

stacks in his Wwork? YES NCT

Does a_Tawyer work ina |

Church? YES NO

Does a doctor do his work '

with o telecscope®? YES NO|

Does an lnnkeeper do his- »

work in a motel.? YES NO

Does a borber‘do nis work .

with clippers? YES NO

Does a musicﬁon do hig -

work with ¢ saw?. ' YES NC |
.} Does a curveyor plan

where roads and hlohwoyc |

will be bUIlt? <YES - °NO

Does a dellverymon work. -

: YES -




EC

17.[Does o.qos.stofion
' attendant work with a
- Lpump? ~ YES NO |
|&.] Does a newspaper reporter .
' work in G warehouse? YES NO
19.[Does an architect work ' |
with road maps? - YES . NO
20.[Does @ droftsmon use an o
airplane for his work? YES NO
2l.|Does a pilot -work with
| blueprints? YES NO
22 .| Does . a_ranger work in .
a forect? YES' = NOV
ZE..Does'o‘morine biologist - |
work with ocean | ife? YES _ NO
24.,| Does a cuctodlon work in . _
{a cchool? YES NC
25.| Does a mailman Wwork ‘_ : )
with a fire truck? YES NC
26.| Does: a nurse work on a ; |
stage? YES NO-
27.|-Does an auto mechanic o
.l work mainly with people? YES NO-|
- - R " :
26 Does a.dry .cleaner clean :
YES A

hqu ev | 141




- 29,

[a)

30,

31,
52,

53.

54

59,

Does a writer work on
books? ° | | YES NO
Does a veterinarian work . |
with animals?. . YES NO
Dogon like to work fa&t? VYES NO
Do you like to e neat? YES _NO
Do .you.like. to be on .
[ time? YES. " NO
Do<you like to work a
long time to get a” job - . .
done? = . YES - - NC
Do you like to gossip . .
{-about other. people? YES NO
. . , —~ -
] 142




‘ NED NEW EDUCATIONAL DIRECTIONS

BOX 307 CRAWFORDSVILLE, INDIANA 47933 (317) 362-8877

. CAREERS RESQURCE FROJECT
ELEMENTARY SCHOOL STUDENT QUESTIONNA]BE
(Grades 1-4%) ~ oot ‘
- ., INSTRUCTIONS FOR TEE TEACHER , |
for Administering Student Questionnaire |

Your complete instructions for administering the Elementary School Student
Questionnaire follow. Please read these instructions and familiarize yourself with |
the, questionnaire before you begin to administer it to the students. If you have |
any questions, please contact either the Ca.reers Resource Project or New Educational - |

Directions.
»

For the remainder of the instructions, parts you read aloud to the students
are in CAPITAL LETTERS. Sections you read to yourself are typed in small letters.

¥ X % K ¥ %X X %X * ¥ ¥ * ¥ ® X %X ¥ %* % *® % * -

|

|

i
Distribute the questionnaire. Please read the following instructions to the :
students: . ’ : ‘
THE LIST OF QUESTIONS I HAVE JUST GIVEN YOU IS NOT A TEST BUT A WAY TO FIND OUT - l
WHAT YOU KNOW ABOUT JOBS.. PLEASE'PRINT YOUR NAME IN THE SPACE ON THE PAPER FOR ‘
YOUR NAME. (Show them where and help those that have problems) DRAW A LINE THROUGH ‘
EITZER BOY OR GIRL. (Poinﬁ_,to the choices and vait until all havé done it)

READ THE DIRECTIONS ON THE PAGE SILENTLY AS I READ THE& ALOUD. FOR EACH OF THE
FOLLOWING 35 QUESTIONS PLEASE DRAW A LINE THROUGH EITHER YES OR NO AFTER THE
QUESTION. THIS IS NOT A TEST, BUTPLEASETRYTODOASWELLAS YOUCAN.

LOOK AT THE SAMPLE QUESTIQN. DOES A TEACHER WORK -IN A SCHOOL? YES NO
IF YOU THINK A TEACHER WORKS IN A SCHOOL, YOU WOULD DRAW A LINE THROUGH THE YES.
JIF A TEACHER DOES NOT WORK N A SCHOOL, YOU WOULD DRAW A LINE fHROUGH THE NO.
TEACHERSDOWORI(D‘ASCHOOLSOALINEEASBEENIEAWNTROWHTHEYE SI‘DWING
- THAT TEACHERS WORK IN A SCHOOL.
YOU WILL NOT BE GRADED ON YOUR ANSWERS, BUT THEY CAN HELP YOUR TEACHERS HELP YOU.
PLEASE MARK ONLY ONE ANSWER PER QUESTIONS AND ANSWER ALL QUESTIONS. IF YOU HAVE -
. ANY QUESTIONS s RAISE YOUR HAND AND I WILL HELP YOU. ARE THERE ANY QUESTIONS? '
" (Answer questions) I WILL NOW READ ITEM #1. (Point to item #L on your copy and .
read it) DRAW A LINE THROUGH EITHER YES OR NO. (Repeat item #1) NUMBER 2., (Point
to item # on your copy and read it)
Read each item slowly fr he questionnaire and repeat it. Point to the first
few items for them. If a student has a ‘question, all you may do is re-read the item,
Please do NOT tell them whet certain words mean. When you get to the bottom of a

desirsble to administer to small gréups not to_exceed

143 .
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page, make sure all the.students are on the.correct page‘a.nd point to where the

‘next question.is located.

-

o

When all are finished, collect the questiofmaira. Thank you for your
agsistance. ’

-
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" CAREERS RESGURCE FAOJECT
_ MIDDLE SCHOOL- INTERVIEW: GUIDE

Tegcher's Name . ' Grade(s) Taught -
Sunhject(s) Taught Date
- interviewer '

1. I an going to read five pairs of words to you. Please indicate which is
- the MORE "typical” for the boys in your classes.

BOYS : GIRLS -
a. oa time or late a. . on time or late
b. sloppy or neat b. sloppy or neat f 5
. ¢. courteous or rude . c. courteous or rude
l , 4. dependeﬁt.or independent ' d. dependent or independent
e, follows orders or : . e, follows orders or
ignores orders - ignores orders

I am zoing to read the same five pairs of words to you. Please indicate
wnich is the MORE "typical" for the girls in your classes. i

’ .

. What is career education?
3. Ts carecr educatioa related to the things you teach? yes no don't kunovw
1, it related to all school subjects'or just certain subjects? all some(1.e%)
*low 1y it felated? ‘ .

W, Are studcats generally familiar with the variety of career choices open 1o
—-~ - -~ - vhem by the time they leave this. school? yes no don't know
#Jhat types of career choices-are they aware of? o L .

5. . Do studants generally have a realistic picture of the training requirement.
Zor the verious career choices open to them by the time they leave this
school? yes no don't know o
*hat are some of the requirements they are aware of? -

6. Should career trainirg activities be provided in

senior high school? yes no don't know
. Jjunior high school? ¥yes no don't know
elementary school? yes no don't know

7. Are siudents aware of good‘work attitudes? yes . no don't know -
“Do the majority of the students ~xhibit good work attitudes at school?
ves no  don't know
Please g.ve examples of work attitudes exhibited at school.




.“l L -

j

8. On a scale of 1 to § with number Y. bheing “he higucst ard number 5 the

: lowest ranking, please tell me how stroarly you fcel each of the “ollowliry
.. statements should be included in classroom instruction.
a. Recognizing personal traits desirable for employment. ~ oz 3 b
- b. Exploring job requirements for an occupation of per- U
, . . sonal interest. ,
c. Recognlzlng the importance of personal oat ction 1 2 3 w F
in what you do. ' e
d. Exploring many career areas. 12 5 -

9. Have you attende&'any *6f the inservice sessions offc red by the Cele i
Resource Project? " yes no .
*How meny and when? . .

~

-

*How are these sessions reflected in th: activities in vour clasz . o'

- i

o

Are you aware of the services offered ©u; the Carcers Resource Iro,.cc.
ves no ) ’ .
*How did you find out about the variouc services? |

¢ ’ g

*Have you made use of any of the scrvices Lhat Lr> Careers Kescl.ce Eé; .
can provide? yes no : ~ A
~ Which services?

10, Should a student ask you abovt th: .2rediiges aad disievanbiges o ¢
following three jobs, how would ycu respoind concernisg trainiig vu
. income potenfial, and advantages 21 dir~dvantezzs?
a. newspaper columnist _ = _ .,
.- ) b. . optometrist . -
¢. animal keeper .

18]

- 11, Do you have any other comments or g.¢ 3ione ¢ . iy~ v AL o

"

- '

-




Teacher's Name ] , " Grade(s) Taught

3
.
1

CAREERS RESOURCE PROJECT
ELEMERTARY SCHOOL INTERVIEW GUIDE

m
Subject(s) Taught * Date . i
Interviewer__ .
1. I am going to reed five pairs of words to you. Please indicate which is the

2.

‘a, Recognizing which values become important to an individual. 12 3 4 5
b. Recognizing personal traits desirable for employment. 1 2 3 4 5
c. Recognizing many career areas. 1 2 3 4 5

1 2 3 4 5

MCRE "typical” for the boys.in your classes.

BOYS GIRLS
a. 'on time or late a, on time or late
b. sloppy or neat ) b. sloppy or neat
c. courteous or rude ¢. courteous or rude
d. dependent or independent d. dependent or independent
e. follows orders or e. follows orders or
ignores orders ignores orders

- ".
I em going to read the same five pairélof words to you. Please indicate
which is the MORE "typical" for the girls in your classes.

What is career education?

Is career education related to, the things you teach? yes no don't know ~
Is it related to all subjects or just certain subjects? all some (list)
*How is it related?

Are students generally aware of a variety of career areas by the time they
leave this school? yes no don't know .

¥How are the students made aware of the various ‘career areas?

Should career training activities “e¢ zrovided in

senior high school? yes te) don't know
Jjunior high school? yes uo dor 't know
elementary school? yes no don't know

Are students aware of gopd work attitudes? yes no don't know

*Do the majority of the students exhibit good work attitudes at school?
yes no don’'t know

Please give examples of work attitudes exhibited at school.

On & scale of 1 to 5 with number 1 being the highest and number 5 the -

lowest ranking, please tell me how strongly you feel each of the following
statements should be included in classroom instruction.

d. Recognizing the ortance of personal satisfaction in
what ygu do. g .
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8. Have you attended any of the inservice sessions offered by the Careers
Resource- Project? yes no
*How many and when?

¥How are these sessions reflected in the activities in yéur classes?

Are you aware of the services offered by the Careers Resourcr Project? ;ﬁ
yes®~ no

*¥How did you find out about the various services?
. /

*¥Have you made use of any of the services that the Careers Resource Project
can provide? yes no'
*Which services?

o -

9. Should a student ask you about the advantages and disadvantages of the
following three jobs, how would you respond concerning training required,
. income potential, and advantages and disadvantages?

a. newspaper columnist N
b. optometrist
¢, animal keeper .

10. Do you have any other comments or questions concerning career education?

-~

R

T

4

Thank you very much for your time and thoughts.




.o 9 AITACHMENT 1

NEW EDUCATIONAL DIRECTIONS |

'Bowker Gannon and Associates Education Projects
. /
BOX }07 CRAWFORDSVILLE, INDIANA 47933 . (317) 362-8877

- October 2, 197h .

. Mr..Jerry C. Keiser
Division of Vocational Education
State Depertment of Public Instruction
120 West Market Street, 16th Floor
Indianapolis, Indiana L4620k #

t
'

Degr Mr. Keiser:
~—

I am responding to your request for a reaction concerning the "Draft Guide
Guidelines for the Evaluation of Career Education Programs” compiled by
Development Associates, Inc.

4

From a research viewpoint, a tight design is impossible to argue agalnsﬁ
However, the design suggested in the "Guidelines" is at times so rigid it could
be destructive to a project's primery purpose while at other times it is 80
loose as to be confusing only. For example, the discussions concerning sampling
and statistical analysis are circuitous and inane while the matrix approach
presented in Chapter IV would rapidly become virtually unmanagesble for a project
such ag CRP which is dealing with an almost infinite number of treatments since
each teacher served by the project in the eighteen-county area could represent
several treatment approaches. An alternative, of course, is to severely limit
the number of developmental and exploratory approaches ‘which CRP utilizes.

The most damning criticism of the overall design put forth in “the "Guide-
lines," however, is that it is totally inapprcpri ;e for a project such as CRP,
Intensive intervention to demonstrate short- term ains is not a CRP objective.
(Indeed it is inappropriate to career educatloﬂ 88 a concept which espouses
the cummulative nature of career education experiences over a long time span.)

, Bven if we employ the rationale that by the end of. the primary grades certain
common experiences should result in certain point-in-time outcomes for students,
the fact of the matter is that those cummulative K-3 experlences cannot be
assessed for outcomes until four years after a program (a planned series of
career education oriented experiences) has become operational. The primary
mission of CRP and that for which it was funded is to aid the schools in getting &
such programs STARTED and maintained. The success of the project’s efforts

. 8hould be measured against those criterion. The effectiveness of the programs
certainly should be viewed systematically after they have been developed and
after treatments have been applied which would be a minimum time span of four
years after treatment begins for K-3, , ’
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Mr. Jerrv C. Keiser
Page 2 . .
October 2 l97h

The CRP was not established as a controlled research project. I believe
that process evaluation should be the major focus for a prnject such as the CRP
with additional attention to changes in its primary target group-~teachers not
students--for this point-in-time. - Although the "Guidelines" swmearily dismiss
this approach on pages 32 and 33, I believe the dismissal is premature.

An undated and untitled document from the Region V office and received by
Project Directors on September 26 states in part:

.. Where appropriate, the Scope of Work requires testing at the third,
J sixth, ninth, and twelfth grade levels. For example, the six
measures indicated on pages 2 and 3 of the Scope of Work are
required. However, if the program has not attempted to deal with
student self awareness (No. l) it must be so reported for that
‘ measure.
? and .~
The exercise of categorization of treatments by Activity Areas
is'not essential to the performance of a local evaluation but
it is mendatory to the accumuiation of National Experience.
If the Federal Government feels a need 1o conduct a national assessment of
career education, I respectfully suggest that such an assessment be designed
and carried out as a separate project and not be piggy-backed on the budgets
of projects already operational,

Thusfar, CRP has invested approximately $9,500 in evaluation services
which the staff and leadership consider worthwhile and useful for the operation
" and the development of their project. Unfortunately, however, very little of
the last fourteen months' evaluation effarts comply with the "Guidelines." To
adopt the "Guidelines" procedures would be to largely redirect CRP evaluation_
resources away from the areas proven helpful the project into a mode which
is 1napprop€;ate to the project's mission.

"I have not made reference to the political problems and the detrimental
effect adopting the "Guidelines" procedures would engender in CRP's gervice
area. ' They are considerable but I am sure Mr. Roth will approach matters such
as these. Successful research in a school setting requires not only a knowledge
of research design and methodology but a thorough understending of school
personnel and operation and the parameters for research established by working

' in that setting., The "Guidelines" reflect an amazing ignorance concerning the
realities of working in a school settirng,
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Mr. Jerry C. Keiger
Page 3

Octobér 2, 1974

I realize that this letter does not ectually refute point-by point the
"Guidelines." This should be done and given the money represented by such as
‘Contract No. OEC-0-73-6663, which financed the development of the "Guidelines",
a group of project directors and school oriented researchers could not only
80 do but in all 1ik§;§?ood could produce a workable and acceptable model.

¢ .

“ ’ Sihcerely yours,

: [ 4
‘ Al
o7 -
> ” ——n T e e W o O
’ . -

A * F, B. Gannon
Executive Director

FBG:sr ' .

L] - +

ce: Mr, Joe Roth




@NEDM EDUCATIONAL DIRECTIONS, INC. o, L
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. On pege one of "Draft Guidelines for the Evaluation of Career Education Pro-
i 945" an excellent point is made: "The carecer educstion concept has achieved
prominence considerably faster than it has achieved precise definition. iég is
prominent, but it is still in the process of being cperatio ; defined. It is s
the opinion of New Educational Directions and the Careers Resourd Project that,
after once stating this problem so clearly, the developers of the) Guidelimes"
subsequently lost sight of its megnitude and as a result have est blished an eval-
- uation plan based on an unfounded’confidence in the state of the Art of ?fX$h°1°811
cal measurement. < 7 .

-’

Before a detailed commentary on the evaluetion scheme set forth in the Guiae-
lines" is launched, a brief mention of the politics involved in dealing with school
systems is in order. CRP heavily relies on the cooperation of sdhool officials and
tea;:ezgf/—IEE“ﬁéjor activities are directed towards educating teachers in the con-
cep d methods of career education and in developing the grerequisite career-

* education-related attitudes, It is hoped that the teachers' attitudes and knowledge
will then be passed on to their students., Teachers cannot be coerced into ‘partici-
pating in project activities; their time and efforts are offered voluntarily. Thus,
the project staff is car(;yl to avoid excessive demands on teachers and administra- A
tors, lest CRP lose their®support, Strict adherence to the "Guidelines" would re-

" quire of the school systems a degree of cooperatlon which we hesitate to request

»

and, if requested, provably could not obtain. - ~\\~" o

Various chapters of the "Guidelines" will f;/st be discussed, and suggestions
for more-feasible elternatives will be offered wHere possible. Next a suggested
reorderlng of steps in the evaluation process will be presented; and, finally, the T




I

~ somewhat more reasonable assumption is that B equals C, or that what teachers LEARN
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eppropriateness of concentrating the evaluation of career ecucation programs on the
medswrement of student outcomes will be discussed.

~

L ]

Chapter IV: Completion of Outcome Question Treatment Group Matrix 7
A. Specify treatments

The specification of treatments involves two mejor problems. First, it re-
quires acc¢urate recording of all career educstion activities. If the career educa-
tion program has been in progress for any length of time, a listing of past{activi-
ties is likely to be highiy unreliable unless records have been kepi from the initia-
tion of the program. If the program is just beginning, requesting ‘that school per-
sonnel meintain records of each treatment may easily sour them to the program from
the start.

¢ ’

NED has on three occasions in the past ettempted to institute local recording

eetivit ; ] J admi g 2 eors thie—
for logzing activities; in the thi=d cuse teachers were also requested to maintain
records. In all three cases, the top project administrator enthusiastically sup-
ported the plan. In all three instances such record keeping was met with vociferous
ocbjections from school personnel other than the top administretor. The time and
effort required were considered excessive, and teachers personally felt threatened
by such monitoring of their activities. . ’

" In addition, treatments which come under the classification of "curriculum
infusion" cannot be sccurctely recorded even immediately after their presentation.
For example, a teacher's response to a student's question, "How will I use fractions
out of school?", mey constitute a highly effective, Lut unconsciously administered,
treatment.

The "Guidelines"” suggest clcssifying inservice teacher training es a student
tzecalment. We see this as a source of gross contamination of treatment definition.
If treatments ere to be 80 narrowly defined 2s suggested, surely the relationship
between inputs to teachers and inputs to students cannot be S0 glibly assumed,

-

Ingservice teacher training can be wviewed in terms of the following components:

A : B c ' . D
Teacher Inputs Teacher Outcome Student Inputs Student Outcomes.
(inserv;pe (attitudes, (teacher-edmin<| i
training) knowledge) istered treat-}._ ‘J .
‘ : ments)

- =

The "Guidelines" essentially suggest that we mssume A equals C, or that whatever
teachers are exposed\ﬁo is passed on to students. This is clearly not the case, A

is passed on to students. Teacher outcomes (B), then, constitute more direct cri-
teria of t%e effectiveness of iﬂferviee training (4) ‘then do student outcomes (D).

P LI

-
»




. than do teacher 1nputs (a).

B B. Identify gstudents by treatment

~ -3-

L4

Teacher outcomes (B) 8180 serve &s a more reliable mecsure of student inputs (c).

.4

-

C. Icentify treatment groups

Barring slight inaccuracies due to absénteeiéh, the identification of treat-
ment groups is a relatively minor problem where classrooms zre self-contained. The
class represents a treatment group; and, perhaps, in SOME cases, several clésses
could be put into the sam¢ group. Hovever, in the case of a completely departmen-
talized ,school organizatioyhhere vlock .scheduling is not used, it is possible thet
NO TWO STUDENTS in e given ‘\gchoel would receive ‘the same combination of treatments;
that is, there are potentially as many treatment groups as students., This situation
disollovws any generalizations of treztment effects to the population, since all in-
ferential statistics requife an estimate of variance. Where block scheduling is
used, the identification of treatment groups constitutes a difficult, but not impos-
sible task. .

'3 .
D. Completing the treatment group/outcome area table

CRP has defined career education as f;bé”TOTALITY of educational experiences
through' which one learns about work." Thus, attributing specific outcome expectan-
cies to each treatment gtrikes us as somewhat ertificiel and in conflict with CRP's
Gestaltist app.oach., Who is to say, for example, that exposure to visitors and
special materials should result in increased gelf-awareness. but not in increased

.competency in career decision-meking skills? Clearly, any decision about the &ppli-
~ ceability of eny single outc¢ome questlon to & particular trectment would Le grossly
_subjective,

Perhaps viewing outcome objectives as a function of age or grade level would
be more appropriate. For example, at the first grade level, we may hope that a
career education progrem would increase self-ewareness (I) and awareness of and
knowledge sbout work (IV). Some other objectives such as wo-k-seeking skills (VII)
ere applicable only to twelfth graders and graduates,

/ (]
Chapter V: Formulating the Evaluatioﬁégﬁestions and Speclfying the
Eveluation De81gn

The intent of the outcome questlon,treatment grovy metrix discussed in Chup-
ter IV becomes obscured in bhapter V. It was our initial impression that outcome
differences among. ‘treatment groups were to be studied in hopes of identifying the
most effective and least effective treatments. Indeed, on page 52 there is evidence
that this was the intent of Development Associates: “Application of the -above out-
lined approach would provide answers to many of mancgement's questions, including
. « « (4) what process dimensions should be emphesized in subsequent years and what

‘dimensions should be terminated." We interpret this as a request for an “index of

effectiveness" "of BACH CAREER EDUCATION ACTIVITY. This THEORETICALLY could be ¢
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accomplished, but only under the following conditions:

» “ Y

(1) a. Each treatment group receives one and only one tredtment
. . -F OR
-b. Each treatmeny group

ceives 2 "standard set" of treatments
plus one: ’

(2) a. One of-the treatment goups receives NO career educatieg
treatments \ . ' .

- OR *
0. Only the "standard set" of treatments.

(3) Bach treatment group is alike in all dimensions except career .
education treatments.

-~

(4) Sufficiently sensitive instruments are available to measure-the

effect of a single treatment{sueh ts—e field trip)om o destret
student outcome (such as incressed decision-making skills).

.
-

Elaborations upon the probability of meeting these conditions in -2 field setting .
should not be necessery. HoweVer, a more compiete explanation of condition_ (1) gbove
may be enlightening, s o
Let us consider several possible treatment group/treatment matrices, It will
‘be demonstrated that some, but certainly not all, possible configurations can give
us sufficient information to draw conclusions about the effect of & given treatment.
Scores can presumably be obtained for student outcomes by group; these will ve listed
in the right-hand colum. Our object, hoﬁever, is to obtain mesn student outcome
scores by TREATMENT; the derivations of these effects from group effects will bé
listed in the l%t TOW. .

Treat- ) , Student
ment . outcomes
Groups Treatments by group _ )
1 2 3 Y In this case, each group receives
1 X ) Gl only one treztment, Thug, student. -
* 2 . x o~ . 'oGe outcomes by group ere identical to ' °
3 x ' <G3 . student outcomes by treatment, and
L - X Gl the effect of each treatment is
GL G2 G3 G4 - directly measured from the outcomes
Student outcomes _ . of the group receiving that treat-
by treatment ment. )




-5~ . ‘

.

Treat- . Student
‘ment . -7 outcomes,
-Groups . Treatments by group ]
. 1 2 3 .k In .this case, treatment 1 is admin- .
1 b - ’ GL* "istered to all groups. The effects
2 X X . G2 of treetments 2, 3, and 4 can be
3 b X . G3 compared IF we assume there is no
o X X Gk interaction betweeu treatment 1 and
GL G2- G3- Gh- any other treatment; that is, their
Gl Gl _GI effects are additive.
Student outcomes ‘ R

T \Jy treatment

1 2 3 Y If we further assume NO interactions
1 X Gl - among ANY two treatments, this con-
2 X X G2 figuration will also allow us to make
3 X 3 X SRR R * o 3 conclusions about the differential
L. X X X X Gl effects of treatments 1; 2, 3, and k4,
Gl G2- G3- Gh4-
Gl G2 G3
Student outcomes '
by treatment
1 2 3 4 However, no ‘matter whet we assume,
1 © X x- ' Gl this configuration ceannot provide
2 X X o G2 estimates of individual treatment
3 X X b'< G3 effects. This configuration, inci- .
L P x e dentelly, is taken from Table IV-E
? G3- ¢ ? of the 'Guidelines.”
P ‘ .
or
G3- '
G4

Student outcomes ‘
by treatment

Pleege note that this rendition is based.on the assumption that conditions (2),
.(3), end (4) have been met. Since these conditions will NOT be met in the field,
this exposé could be considered superfluous. It is our intent, however, to demon~-
strate that the "Guidelines" appear to be asking us to accomplish = task which is
not only prectically impossible but is also theoretically impossible!

* VWe are willing to assume that Development Associates did not actually intend
that the effect of indiyidual treetments “e evaluated. From this point, we will
assume that the evaluation is to be directed toweards finding student outcome differ-
ences between groups receiving little or no career education exposure and groups
receiving & high degree of career education exposure, snd that this is to be accom-
slished thrdugh conventional measurement techniques. Even this assumption, however,

o | 156 R
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does not solve all of our provlems, It is stated on page 52 of the "Guidelines":
"it is not adequote to simply demonstrate product differences and exposure differ-
ences between comparison and treatment groups and then assume that the differences
ere related.” This stztement shakes the very found.tions of the experimental sci-
ences! If the control group is indeed a control group (that is, no different from-
the experimental group except in thc dimension under investigation), and differences
are found in the dependent variable, we have &ll the evidence we cen every hope to
obtain that the independent variable was the causeaof these differences. Correla-
tionel analysis MAY give+us more information bout the MAGNITUDE of the effect, but
CANNOT be used to infér CAUSAL relationships, ' )

‘ A :

It is also indicated on page 52 thsat the sdggegﬂed procedure should yield an
answer to the question: "(3) Why did the tréatment sroup gein more then the compar-
ison group?” This question czanot be answered! If statistically significant diffexr-
ences in student outcomes measures are found between the treatment and control
groups, the best answer we can possibly rrovide to this question is: "Beczuse the
treatment group regeixgd_g_pgr A " _edi 3 7
control group did not." Even this. be said with conviction only if we have com- .
plete confidence in our experimenfal control and in the validity of our measurement
instruments. 4ny comments atout the underlying mechanisms through which career edu-

3

-cation affects student outcomes would te pucely speculative and beyond the scope of

program evaluation; hypothesizing of this sort should be left to theoreticians--not |
statisticians, ‘ ‘

On the other hand, if NO statistically significant differences are found, we
cannot sayr that the program has no ég;ect on the student outcomes we presumzbly
measured. That is, inferential statistics cannot be used to show that the treztment.
has no effect. We could only infer that one or more of the following occurred:

(1) ocur measurement instruments were not sufficiently sensitive to measure the dif-
Terences that existed; (2) our sample was too small, (3) +the control group was not
sufficiently pure; OR (4) career education trestments actually have no effect in the
student outcome dimensions studied. ‘HICH of {jese circumstances were involved we
would have no way of knowing. ) )

Chepter VI: Measuring Outcome Verialles and Specifying Datgf Sources * -

«nd Instruments ‘

¥
o

|
A furthég explahation is required of the statement on page 57: ‘"aptitude test
scores, resultg of jnterest inventgries, and attendance records mey ell provide mean-
ingful information”in assessing the impact of career education upon students."

An examination of changes in aptitude due to a student's experiences would con-
flict with the theoreticael basis of aptitude tests which purport to measure a rela-
tively stable dimension of the sfudent's pSychologicel mekeup. We know, of course,
that aptitude test scores are not aebsclutely stable, partly because they are heavily
contaminated with achievement dimensichs. Thus, if we metsure_ changes in aptitude
scores, we are actually measuring & combination of the test's low relisbility and

changes in achievement. It mekes more sense to measure achievement with achievement
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- tests rather than-through an srtifact of aptitude teats,

/
v 4

It is true that interest inventories should provide evidence of the effect of
career education. The question is, what sort of differences should we look for?
¥Who is to say whether an increase, a decrease, or no change on a given scale is
most desirable?

13

L4

Although not stated, perhaps it is correlations between aptitude and interest
dimensions we should exemine; this approach certeinly has intuitive eppeal. If a
reliable and valid aptitude test were aveilable which tapped the.same dimensions as

. an equally reliable and valid interest inventory, the pre- and post-correlations be-
tween interest and aptitude on each dimension could be compared. But, if students
were shown their scores after the first administration of the tests, this feedback
would in itself serve as a treatment. Any change in correlations in the post-tests
might well be due primarily to this feedback and would obscure the effects of treat~,
ments we originally intended to measure. If students are denied this feedback, we

- would be more confident that the pre=test mecasure is & dependent rather than an inw
dependent varisble; but we are still left with the problem of finding these reliable

. and valid tests measuring the same dimensions, as well as teachers who are willing to
donate their students' time to testing which will be of no direct and immediate value
to them.

Absenteeism has long been uped as an indlrect measure of motivation in industry.
However, in the school it seems to be a somewhat less appropriate index, 4 student.
_has considerably less control oyer his attendance at school than an adult over his
attendance at work; absenteeism of school children may well be a better measure of
parental leniency than of student motivation. Whereas absenteeism measures of adults
are contaminated with health factors, this cn"+amination is even more serious among
school children who are particularly subJeCt to communicable diseases; if a chicken
pox epidemic sthuck, the measure would losé any relevance it may ote:gyise possess,
Attendance as a measure of student outcomes does, however, have the vantage of
availability. We do not reject the possibility of examining attendance records, but
only wish to clarify that they should be viewed with skepticism. We see no advantage
of this measure over responses to the simple question: "Do you like school?"

% NED has attempted to secure reliability and validity information on the six
commercial tests which the "Guidelines" most hifiyly recommend for measuring student
outcomes due to career education progrems. This is what we have learned:

Asgeggment of C D ent (ACD) ‘ o -

- R PR

Since the ACD relies purely on content validity, no concur*ent or predictive
validity. coefficients are reported Test-retest reliabilities,on various scales
renge from .56 to .86 at grade 9 (N=445) and from .Uk to .87 at grade 11 (N=340),
Even though students received no, career education tréatments during the nine-week
interval between test administrations, scores consistently itproved on all scales.

-
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Ihe Cereer Development Inventory (CDI) \ .

The CDI is still in the précess of being standardized. The test is available
- free to those who promise to supply the developers with data so that norms may Le

established. Apparently no reliability or validity information is available; at
least NED's requests for such have not been honored. i

Career Education Questionnaire (CEQ)

-~

The CEQ has Beep temporarily withdrawn from the market by the publisher due to

low reliability and &uestionable velidity as indicated in a September 27 letter from
the publisher to NED. : '

w

Ll

.Career Maturity Tnventory (CMI)

Requests for a specimen set have not received a response at this time. NED

O e a A
hes—reorder a1,

Differentiol Aptitude Tests (DAT)--ordered

Self Observation Scales (S0S)

Split-half reliepilities renge from .75 on the éelf-acceptance scale to .81
on the self-security scale. No parallel forms reliabilities are reported, al£hough
there are two forms. A correlrtion of .43 (N-2458) was found between composite
scores and teacher-rated reading achievement.

- N

Also of concern to us is the cost of testing, in terms of both time and money,
relative to any enticipated educational or eveluational return. The costs shown in
the following table were computed assuming that test booklets could be used twice |

- where possible, Costs of test manuals and postage #re not included, and scoring

costs are included only where they are incorporated in the basic cost of the instru-
ment (i.e., SOS), -

e AR A

+

Applicable N

' Grade
= Test _levels Cost per student  Administration time
1- . 5. o
3 ACD 8-11 .31 125 minutes
CDE 8-12 none 30 minutes
- CEQ K- 9 not available 45 minutes
cMI 7-12 .ho 150 minutes
DAT 8-12 62~ 235 minutes
S08 K- 6 1.17 25 minutes ° .

If a progrém.is to be evaluated at the ninth grade level, the cost of test forms
is $1.33 per student. If two groups of 150 are tested both before and efter treat-
ment, the cost of tests alone totals $798.00. (150 is the semple size suggested in

. 159
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Chapter VIII.) One administration of the battery requires 585 minutes, or almost
ten hours of instructional time for each student; if both pre- and post-tests are
used, twenty hours are consumed vith, at best, a minimal return for either teachers
or students. Even if we are able to secure cooperation in the schools to implement
- such & testing scheme, we are hesitant to invest §0 much time and money in adminis-
tering tests of unestablished utility.

Chapter VIII: Sampling Plen

Chapter 8 provides vell-established guidelines for determining sempling plans--
assuning infinite resources are available. In practice, however, certain constraints
must be considered.

Even if the entire population is sampled, if each group is to consist of stu-
dents at the same grade level who have received exactly the same treatments, an N
of 150 is highly unlikely; and an N of one is highly probable, particulerly in a
departmentalized system. If we consider a classroom a sampling unit (Nil, not the

—number—of students—tm the cLass), we are left with exactly one sample per treatment

group, since we should not assume that any two classes receive exéctly the same

treatments (especially if “curriculum infusion" is included as part of the program).

Furthermore, the semple used in career education evaluation must necessarily be lim-

“ited to those students who are availaple for testing and whose treatments have been
controlled and recor@ed. ’

‘The assumption of random sampling applies not to our selection of treatment
groups for evalustion, as this is a fixed veriable, but to the placement of students
into those groups. We hope to demonstrate that although assignment to groups is not
“technically random, it may very well be effectively so.

The purpose of random sampling is to allJL generalizations from those students
sampled to a population of similer students. In CRP's case, the population i& all
students within the project's jurisdiction at a given grade level. The type, of
question our'sampling plan must address is: If gome third graders receiving a par-
ticular treatment set display certain outcomes, cah we anticipate the same outcomes
if other, similar third graders within the project are exposed to that set of treat-
ments? We insist that this generalization can be made if our sample is representa-

Ay

tive of the population of third graders in the project.

If we choose as our data base a school or schpols.in a locality typical of the
Project area in terms of assessed vaiuation, per pupil expenditures, and ~ther socio-
economic factors, the students in that school constitute a representative, if not
random, sample of the population of concern, Substituting representative samples .-
for randem samples is not uncommon in field research and in fact often yields more
generalizable results; we can PURPOSELY choose a semple whose distribution matches
that of the population on all relevant dimensions (i.e.,,inpelligence, socio~-economic
status, educational experiences) more successfully and with a smaller sémﬁle than if
we attempt to do the same by chance with random sampling. - g -

Of major importance to the sampling procedure is that any twd‘gfoups which ere

IToxt Provided by ERI
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to be compared must be similar on all dimensions other than career education treat-
ments, including grade level, socio-economic status, and intelligence, (We feel that
the “Guidelines" underemphasize this point.) Making comperisons only within the same
school (or across very similar schools), and only within the seme grade level, satis-
fies this condition, as long as no trucking system is employed in the sample school.
If students are tracked, comparisons should be mude only between two groups in the
same track. However, in most smell- cnd medium-sized schools it would be impossible
to isolate two separate trestment groups within the.same track. Also, if we limit
our study only to advanced, normal, or slow tracks, we sacrifice generslizability
of our findings since our conclusions would apply only to the investigated track.
The obvious solution to this problem is to choose a gsample schoul which does not em-
" ploy tracking either as official policy or on a de facto basis. An examination of
existing student records should provide sufficient data for determining whether two
classroom units are alike in all control dimensions. If student records do show
significant cdifferences between groups on a relevent dimension, partial correlation
or the enalysis, of covariance should be used to control for these otherwise uncon-

| trollable differences.

In summary, we feel thot strict adherence to the "Guidelines" would involve
substituting large samples foi good control, We prefer to define treatment groups
more narrovwly (i.e., assume that no two teachers edminister the same ticatments),
give more ‘attnetion to control variables (i.e., avoid comparisons across gride leve
els), end then choose our sample within these constraints.

Chapter IX: Data Analysis Plan
We honestly expected to find no objectionablé material in this chapter, since
it was for the most part drawn directly from highly respected sources. We were
wrong. -

On page 100: '"The parametric technigues, which are more frequently used than the.
non-peremetric, are based upon different assumptions, the most impogtant of which is
that the sample or samples must have been randomly drawn from one or more normally -
distributed populations.” The assumption of random sempling.is inherent to ALL
inferential statistics, whether pareametric or nonparametric. What actually guides
the decision of vhich type of statistic to use is the level of measurement (nominel,
ordinal, interval, or ratio) and the distribution of the population, All perametric
techniques‘require at least interval data and a normally distributed population;
nonparametric statistics are used when these or other criteria sre not met.

On page 101 the following design is described: .
; : A
. Scores on Pre-test Scores on Pogt-test -. Difference
Treatment group - A : B . B-A
Comparison group . C D D-C

The t-test for correlated measures is suggested for this design. This is an appro- .
priate test to determine whether (B-A) is significantly different from zero; that is,
subjects act ad their own contrl and changes due to treatment are investigated. In

L
r
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career education we are cancerned with _long~-term differences in student outcomes, . I
S8ince maturation, as well as career education treatments, could be expected to affect ‘
these outcomes, a control group is wisely suggested. But if & control group is em-
ployed, we are asking not whether (B-A).is different from zero, but vhether (B-A) is ‘
- different from (D-C). In this casé, a normal t-test would be appropricte, with difw- |
ference scores instead of absolute scores appeering in the cells of the experimental
design matrix,
|
|
\
\
\

The "Guidelines" further suggest the use of analysls of covariunce if the same
design is used, but with more then two groups. This is not altogether inappropriate,
but it is certainly more complicated than necessary. Analysis of\covariance wduld
normally be used to control for a variable such as intelligence; weé not really
want to control for pre-test scores in this sense. Again, the appropriate design
would involve the analysis of difference scores (or percentage difference, or what-

ever seems appropriate); end we have & simple-.one factor randomized|analysis of
variance design. ‘

Un page 102 an eariler misteke was repeated: 'For relatively large samples,
the Peerson Product-moment correlation would be applicable if there is a fairly
large variation in the treatment variable; for small samples, the Spearman Rank Order
Correlation would be applicable,” Whether to use the Pearson Product-moment correla-
.tion or the:Spearman Renk Order correlation depends not on the sample size, but on
the level of measurement. That is, interval data is needed for the Pearson Product;
ordinal data is sufficient for Svearmen Rank Order.

) Also on page 102: "Either within groups or across groups, correlational

methods may be utilized to determine the 'strength' of the relationship between treat-
ment veriables and outcome variables," Correlational analysis cannot be used within -
a group; each subject within that group would have the same predictor score (treat-
ment metric). Further, the absolute difference in mean outcome scores by group and

the confidence level obtained provide & more relevant estimate of the effect's

strength w

+ Overview of Steps in Evaluation Process

Finally, we would like to suggest a reordering of the steps ‘in the evaluation
vrocess to reduce backtracking to a step presumed completed because of problems found
at a later step.

-

I. Prepare program overview

The program overview should include a demographic description of the area
served by the project., The 5roject's goals and tﬁe activities they promote should be
fully described. All readily available information on the extent to which suggested

treatments have been employed should also be ineludegd.

II, Identify data base

v

A school or schools vhich meet the following conditions should be selected for
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3. Pull cooperation can'be anticipated from school administrators and teachers.

III. Identify treatment groups X

-12-

' detailed aqalysis of student outcomes: .

1. The students are a representative sample of those served by the project A1l
aveileble information should be exsmined to determine whether the chosen school
matches the demographic descriptlon of the project area in all relevant dimen-
sions. .

2. If both pre- and post-measures are to be taken,‘pre-measures must be obtained
immedgately prior to the institution of the career education progrem. If only
post-measures are plenned, an appropriate control school must also be identified.

-

'They must be willing to maintain accurate records of treatments and to allow
time-consuming testing of students,

-~

e O TR e e e s —_ J— EN e e = e mm e = =

There must be some teachers who plan to participate in the program and others
who do“not, or some who plan to 'participate fully and others only partially. Rea-
sonable estimates of treatment group\iqutification can be done on this basis, but
a reevaluation should te made when treatment records are available. At this stage
student records should be used to establish whether the plunned control groups are
sufficiently similar to experimentXl groups to tllow comparison of student outcomes.

IV. Formulate_ evaluation questions

. This can be done on the basis of project goals which relate to the plonned
treatments. Again, the relevance of each question should be reevaluuted when tr%rt
ment records sre availnoble.

V. Specify basic experimental design
s ¥ N
Are both pre- und post-measures to be used? How many groups are involved?
How many students per group? Some designs require equally-sized groups and this
should be considered &t this stage.

VI. Identify data éburces and gselect or develop instruments. \
This will be prlmarily based upon the evaluation questions. Available deta
sources should be thorough]y examined to avoid duplication of existing information.
Test instruments should be chosen on the basis of reported relisbilities and valid-
ities. If instruments are locally developed, a pilot study should be carried out to

determine their reliability and validity.

"
4

VII. Specify data analysis plan

S~
v

Statistics appropriate to the experimental design and to the level of measure-

‘ment. of the instruments should bq~identified. This may also be subject to change.
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’ .VIIIL. Administer pre-tests ) ’ . - ’ ;o

< ’ -13-

If, for example, it is found after the data_have been collected that the assumption
of normality is violated, a nonparametrlc statlstlc will be substituted for a para-
metric one. .

¥

IX, Fully record treatments .

This will probably be the responsibility of teachers and school administrators.

N

X. Administer post-tests

XX, Analyze data

5

XII. Report findings

T

?he-App?oprzateness>cifS%u&enf Oﬁ%ﬁbme—ﬂ%asuremenf'iﬁ-ﬁhe’EvaiuatIon of
Cereer Education

A career education\prog}am, as iy system, can be viewed as having input, pro-
cess, and output components. The Careers Resource Project defines their system
components as follows: . ) /

-

N
»

]

INPUTS PROCESSES QUTPUTS

CRP provides inservice| | Teachérs and guidance| | Students are affected .

treining to teachers counselors administer| | by career education ‘ .

and guidance counse- [ career education 7| exposure. |
lors and makes avail- treatments to stu-

able career education dents. '

materials, ' ’

CRP's major control is at the inputs stage, limited only b& the yoluntery ne-
ture of the progrem. Treatments to students are administered by teachers, and.CRP
controls treatments only to the extent that teachers are influenced by CRP‘traiging['l
The "Guidelines" prescribe an evaluation of the relationship between processes .
and outputs, as we have defined them. We take no objection to the proposition that
student outcomes aré the most, and perhaps even the ONLY ultimate criteria for suc-

.cess of a career education program, If only the inputs and processes of a_system

are evaluated, the assumption must be made that purticular “outcomes follow directly;
this assumption may or may not be valid. However, if the major thrust of system -
evaluation is directed towards the essessment of outcomes, the assumption must be
made that the measuremedt of outcomes is both relevent and relisble. Thug, 'if inputs ,
and processes can be more objectively observed than outcomes, it must be decided

which assumption is more tenable: that the assumed relationships between inputs and
outcomes exist, or that the measurement of outputs is sufficiently sensitive to pro-
vide a meaningful indlcation of the system's effectiveness.

e
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This problem of what to measure is magnified in systems sych as career eduda- |
tion programs, in which the expected outcomes are of a long-term nature. A higggx |
meaningful criterion of the effectiveness of CRP would be un index of job satisfac-
tion of students five, ten, or even twenty-five vears after graduation from high
school. Of course, such data will not be availsble for many years,

We understand HEW's need for more immediste feedback of the program's effec-
tiveness. However, caution must beﬂtaken against the pitfall of overemphasizing
‘short-term, &rt¥ficial outcome messures'simply Lecause the "ultimate criterion” is
not_availeble. e ! [ :

We at New Educational Directions feel that at this early stage in the evolu-

tiom of-Careers Resource Project, concentrating our.major evaluative efforts in the

sexaminetion of student outcomes is inappropriate. Since CRP's direct effect is on

teacher outcomes, rather than student outcomes, we should first exsmine closely the

extent to which teachers are leerning what CRP believes they are teaching! Such an
TrrTrevaluation would provide CRP with extremely valusble and immediately useful infor- |
mation. If CRP's effect on teachers is nggligible, we suspect immediately that de-
sired student outcomes will not be reslized through this program and a reéveluation
of CRP's approach is in order. If, on the other hand, we find that. teachers are
requnding well to CRP's efforts, we have reason to be optimistic about the affects .
these teachers will have on their students. This optimism would be confirmes on;y A
through measurement of student outcomes at®a later date, when the full.impgct of the
cereer educetion program is menifested in student attitudes and behavior. (//
° -

-

-

L ) PROGRAM OVERVIEW

New Educational Directions is presently designing & study of the effectiveness
. of the Careers Rescurce Project in southern Indiana: The plan will reflect the
theoretical and practical limitations of full compliance with the "Guidelines" as
previously discussed in this memorandum. Every!effort will De. made, however, .to
-comply with the spifit of the "Guidelines" ond to provide meanin@ful information’
about CRP's effects on students' attitudes and behavior., Student outcomes will be
evaluated .in one school corporation, . !

’

- L - SELECTION OF DATA BASE
. ' & .

. The Paoli Commuhity School Corporation, *‘located in Orange-County, Indiana, has
been chosen ag the data base for the evaluyation of student outcomes for the Careers
Resource Project. Of the forty-two.school districts yi%hin'CRPks project area, only
geven arg not presgently.participating in CRP's career education activities. Of
these seven, Paoli is the only district in which participation is anticipated~in’the
near future. Since it is desirable to obtain pre-treatment measures, Paoli is the
only district availeble in which a meaningful study of student outcomes can be car--
ried out at this time.. Fortunately, Paoli appears to.satisfy our other conditions.

for selection of a data base. ' ' ‘
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- Like most of the di"!icts served by CRP, Paoli is & rural farm community of
below average per capita income. Paoli has been classified es economically deprived

and qualifies for Title I assistance. The economy is primarily based on agricu;ture —~

" end small industry, and most available Jjobs abe et levels classified as semi-skilled

occupations., <
P
Also essential to-Our sample selection is the degree of cooperation we can an-
ticipate from the administrative and teaching staff. Basged upon the enthusiasm for
CRP's activities demonstrated in Paocli, we believe that every effort will be made to

provide us with the treatment records and testing time needed for the study.

Inservice training has already veen initiated in Pacli, but no student activi-
ties related to career education are scheduled before February, 1975. This leaves
us sufficient time to prepare a test battery to te administered before stude?t treat-
ments begin,

red
The Paoli school system consists of one elementary school (K-4), one middle
school (5-6), and one secendary school (7-12). In the elementary schcol, classrocus
are self-contained, but the middle and secondary schools are departmentalized.“

»

e IDENTIFY IREATMENT GROUPS \

8tudent outcomes will be examined at the third and sixth grade levels.

Only one of the two third grade teachers is participating in CRP activities.
Thus, her class will serve as an experimental group and.the other as & control group.

~ Tracking is not school policy, but whether the control and experimental groups are

actually sfmilar will be determined through an examination of existing schocl records.

Each clessroom unit contains thirty students.

At the s;xth grade level, one math teacher and one spelling and reading teacher
are paqticipat;ng.' Since scHeduling is.not blocked, ug\‘;pect to isolate at least

three treatment groups: those students who have neither articipating teachers, tkose

who have dAly one of them, and those who are taught by both participating te*_ 8.
It may be necess&ry to separate the group of students who are taught by only, one par-
ticipating teacher into two groups. The number of students in each group iS\H
known at this tize. ' g

. .

Since no control group is avallable in the ninth grade, this level cannot be
included in the study. However, there are two perticipating eleventh _grade English
teachers. We are considering obtaining pwe;treatment measures on eleventh grade
studénts: to provide the basis for a follow-up study next year, when placement in em-
ployment and post-secondary schools also can be eXemined. )

.

It is not known at this time precisely what treatments will be administered.
, Flanhed activities include field trips, guest speakers, and curriculum infusion. In
addition, the eleventh graders will be given opportunities for job' observation.

‘&

N ". . °
\‘l"‘ ‘ - L ‘ B «1‘68 « \f
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FORMULATE RVALUATION QUESTIONS .

The evaluation question erees we consider appropriate at the third and sixth
grede levels ere

|
|
~ \
1
Self-awareness
Basic academic skills
Awareness of work wvalues -

Awareness of and knowledge about work
Good work habits

.

*

WV oEw e

N

SPECIFY BASIC EXPERIMENTAL DESIGN

Pre- and post-measures will be Obtained, and the changes in students’ scores
after treatment will be analyzed, at the third grade level there will be one control
and -ong experimental group; in the sixth grade there will be one control and at least
two experimental groups. Thig design lends itself to a large variety of statistical
techniques which will answer the question: Did the group who received career educu- - d
. tion treatments improve more than the control group in a given student outcome area?
" Experimental statistics are preferred; correlational techniques will be employed only

if analysis of covarience is found necessary to control for differences between
groups in control dimensions, -

[
.

IDENTIFY DATA SOURCES AND SELECT OR DEVELOP INSTRUMENTS

~ Attendance records will be examined for
this source will be interpreted with caution.

-4 . . -
Of the six commercial tests suggested in the "Guidelines," only the Self Obser-
" vation Scale is both available and recompended for the lower grade levels, We may

utilize the SO0S, but locally developed instruments will be necessary for the assess-
ment of the eveluation questions.

trends, but any results obtained from

rd

SPECIFY DATA ANALYSIS PLAN
2\ If the assumptions of parametric statistics are met; the t-test will be used
in the third grade and—& one-factor randomized anelysis of variance in the sixth
grade. Otherwise, an eppropriate’ nonparametric test will be chosen.
NS ¢
ADMINISTER PRE-TESTS
L

Pre-tests will be administerdd sometime in Januaty, 1975.

4

", RECCRD TREATMENTS ' .

a®

.

~ This will4be'the responsibility of individual teachers, and forms will be devel-
oped cooperatively ﬁ}‘NED, CRP, and teacher repregentatives, .

H
.
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ADMINISTER POST-TESTS .

Post~tests will be administered in May, i975, as near the end of the school
year as possible,

ANALYZE DATA X N
- ' REPORT FINDINGS

The data will be analyzed and the findings reported in June, 1975.

«y *

‘\./ . '_' , ,j}
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} ' . Prepared by: NEW EDUCATIONAL DIRECTIONS

Box 307
Crawfordsville, IN 47933
~ bHREtHS RE ﬁut ﬁRCJECT
6aiBE 3 STLDERT gptSTICNNAIRE—A
home______;__________;_; ______ poy  Girl

Directions: Your teacher will read each

of the following ocue&jions aloud ~hile you
read them to yourself. For each guestion,

nlease draw a'circle arcunc the ans=«er you
think is the best answer,

SAMPLE:. here does a troodcaster work? Tt
a. a supermarket

(;» a radio QEEQLE:D

c. G garaaqge ,

‘A broadcaster works in a radio station, so
(b) is circled. This is NCT a test, but
please try to do as well as you can,.

| .} %ho does NOT wear a uniform?

a. a policeman,

'b. a‘stewardess
c. a secrgtary o /

= - 7 =
2.{Can a girl become a doctor?¢)}
a. Yes -
b. No
' . T
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4.] .ho has to go to college?
a. an astronaout

b. a race ccr driver

C. an auto mechanic

4.1 ho helps build houses?
a. a manicurict

b. a plasterer

C. an auctioneer

5. ‘ho spencs .ORE time talkinc to people?
a. an auto mechanic : !
b, a car calesman

'C. 0 cas station attendant

{6. tho is .0ST [ikely to work in a factory?,

t
a. -a plumber L | |
T i
Fb. an electrician
c. a welder

/. 7.1 Can a-boy become a nurse?
a. yes
b. no

6.1 «no spends the W0ST time alone? i
la. a tus driver ‘
| ‘b. o truck driver

3 c. a social worker

9.1 .ho works in an office?
a. a file clerk =

b. @ sales clerk

c. a hotel clerk

176




Do all engineers drive trains?
a. yes

b. no °(@;

I,

+ho has to go to school the longest?
a. an architect
b. a doctor

- C. G nurecse

2.

«ho works at night .0ST often?
a. a physical therdpist

b. 0 dental oscsicstaent

C. a nurse '

no spends the ..0ST time outdoors?
a. a roofer |

b. a plumber

C. a gunemith

14,

@who 1< away from his family, the mostT

'a. a house painter

b. a factory workegr
C. a sailor -

+ho has to have a pleasant voice?
a. a broadcaster .-
b. a newspaper~reporter

-

c. a ph@goq;ﬂoher . :

C. a surveyor

Who wo?ks in a hotel?
a.. a coach
b; a bell hop

171




7.1 who has the moct donoerouc job?
a.-a farmer |

b. an accountant
&g//ﬂwﬁ+\o.cool miner <
lo.{iho helps sick people the most?
. an x-ray technician

b. a taxi driver
¢. a drugstore clerk

1S.[%iho hce to know how To cook?
a. a butcher
b. a housewife

C. @ ¢rocer /N
‘ T

20, If you [ike QGNQgQﬁ/whot would be o

Gooa Job for you?

a. a photographer

b. a fashion dPQIOHGP
C. a l|bror|on

21, ho has to know the most Gbout animols?
df a veterinarian
b. an astronomer

1c. a botonist .

22 .{+ho does NCT work at a courté%use?
a. a judge

b. a postal clerk

c. a lawyer




24,

25.

26.

27.

26.

“ho helps you look nice?
a. a model | |
b. a dry cleaner

C. 0 cleaning lady

Who does NOT work with children?
a. a teacher

b. a ligbrarian

C. a circus performer

Who does NOT have to know about air-
planes? |

a. a pilot

b. a stewardess:

C. 0 surveyor '
I's

‘tho "does.NOT use maps in his work?
a. a truck driver .

b. a navigator

C. G computer programmer

“who works in a laboratory?

a, a lawyer

b. a chemicst
c. a counselor

.ho needs a tractor?
a. a farm. hand

1b. a cardener

c. 4 rancher

N
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29.1Wwho does NOT have to know obout
incsects?

a. a forest ranger

b. a refuse collector

c. an exterminator

PN

Y
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Prepared by: NEW EDUCATIONAL DIRECTIONS '
’ Box 307
Crawfordsville; IN 47933

CAREERS RESOURCE FROJECT
GRADE 6 STUDENT QUESTIONNAIRE-A
Name: . Sex: (M or F)

$

Directions: Please read each of the following questions carefully and write the
letter of the answer you think is the best answer on the line before the question.

SAMFLE: (f:S. Which is the largest automobile manufacturer in the United
States?

Ford Motor Company

American Motors

General Motors

Chrysler Corporation

200 WP

. General Motors is ‘the largest autcmobile manufacturer so a C has been written
on the line before the question. This is NOT a . test but please do as well as you can.

1. Which of these is the LEAST help to sick people? - .
a. 7pharmacist

b. ecoldgist

¢. orderl

d. dietician

+

2. Which of these has LEAST to do with building houses?

a. land surveyor ] )

b. brick mason )

c. computer programmer . ) !
d.

architect

< 3. Do all engineers work for a railrocad?
a. yes :
no
-usually has to go to school the LONGEST?
legal secretary
public defender
school teacher
Navy officer

=
poges v
(o]

5. Who would probably NOT hire a nurse?

a. a Navy recruiter
b. a pediatrician
c. a beautician
d. a school board
6. Who will probably mgke the MOST money? '
a. accountant - ‘
b. lawyer .
¢. clergyman
"d. policeman , _ ‘ 175
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T. Vho btravels she LEAST?
a. commercial pilot \\<:
b. airline stewardess :
.- - ¢. air traffic controller
d. airline navigator

8. Vho is the boss? 4551
a. machinist
b. foreman

. . ¢. custodian

d. boilermaker

9. VWhat jobs SHOULD women do?
teacher, nurse, or stewardess
trucker, meclianic, or carpenter
doctor, lawyer, or scientist
all of the above

a0 oe

0 is a salesman?
bank teller ]
insurance agent
social worker
none of the above

\15
poTR S

11. Who works in an office?
a. receptionist '
b. deliveryman
c. meter reader -
d. salesman

12. Which MUST be good-looking?
a. dramatic actor
b. comedy actress
¢. -fashion model
d. popular singer

13. Which MUST go to college?
a. fireman
b. veterinarian
c. salesman P . . .
_d. disc Jockey ot ' .

lh Which job COULD & high school student do after school? °
a. theater ushéer
b. sales clerk
c. DPpaper boy
d. all of the above

15. Vhich MUST be artistic?.
- a. auto mechanic - .
b. farmer ‘ ‘
’ c. interior decorator
- d. file clerk

16, An athlete must be well-dlscipllned
° a. true

Q b. -false .

ERIC v 176
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— I1Fr—Actresses usually make—a—tot-of money. N

a. true ) !
b. false
18. Who spends a lot of time alone?
a. social worker
b. office manager
¢. truck driver
d. nurse's aide A
19. Who gets to sit down the most? )
a. registered nurse
b. airline stewardess .
c. cafe’ waitress
d. keypunch operator
20. Who would be LEAST likely to live in a small town?

a. used:car salesman -
b. electrician
c. airline pilot
d. newspaper reporter

21. If you like to draw more than anything else which would be the WORST job
for you?
a. draftsman '
b.. interior decorator :
c. optometrist ‘ ' . -
d. architect

22, If you like to take th;ngs apart to see how they work, which job SHOULD
-« - you -consider? - e
a. fireman '

§

b.. auto mechanic '
c¢. night watchman et
d. preacher
. 4 ~N
23. ‘Who RARELY works at night? 4
) a. policeman
. b. comedian . .

c. nurse. ) .
d. electrician

2L, Who's job is the -LEAST dangerous°

g. policeman

b. construction worker

c. gas station attendant

d. coal miner . . ] (:T\\

25. Who does NOT use scissors in his work? * .
. a., surgeon ’
i b. butcher

1 ¢c. tailor \

’} d. nurse ’

i ™ o ) .

§ »
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Prepared by: NEW EDUCATIONAL, DIRECLIONS

Box 307
€rawfordsville, IN 47933

CAREERS RESOURCE P°PROJECT g

oA

| 6ftnDE- 3 STUDENT GUEST ICNNAIRE-BC
Name_ . Boy Girl

—

Directions: Your teacher will read each
of the following cuestiong aloud while
you read them to yourself. For each
question, please draw a circle around the
answer that is BEST FOR YCU. |

SAMPLE:‘ Do you like to receive expen—_‘
sive qgifts?
QYES)  NO |

Iijou like:t5 receive éxpénéive.gifts,
you would circle YES. This is NOT a test,
but. please try to be as honeét as you -can.

'SEQTION A

| . |Are theresgsome things you do better
1than most of your friends?
YES T NO |

2.|Do your classmates usually pay atten- |
tion to what you say? |
YES NO '
LSS R

£

—

~
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— 00 @qwmuggqﬂﬁ£ﬂ—+LMé4£~$gH¢iowyou?

VES . NO.

. [Uo you forcet most of what you learn?

YES NQ . -

. |Do most of your classmates (ke yours

VES N0 ’

. |Do you usually cet upset if ynu cannot

answer a .auecstion?
YES NO

. |Do you fTeel bad: when people laugh ot

your mistakes?
YES NO

. {Do you csometimes help other people
learn things?

.

YES  NO

Do you generally like the way you look?
YES. NGO

. |Do.your po%ehts'usuolly trust you?

YES NO
. |rould you rother be someone elce?
IYES NO o ‘ a
.|Do you often wish you dldn T have to

grow up?

YES NO

- 175
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;
. . - »
, .
» - v
-\

13| Are you hoppy moct of the tlme?
-YES NO - -

t4.{Do. moct children have more friends

| “than’ you? e _ @
lyes  we /S . .

///g;CTIO .B ‘;'

'lf Would you lzke to know more obout
other countries?

a4

YES - NO _ _
2,1 Does a housewife need to knom how to
/ multiply? | |
K’YES . NO

”5.‘Do;you think moat of the thﬁnqa you
L. | learn in ¢chool are ctupld?

YES : NQ
AL'DO you want your hondwrltlno to be
fneat? . | -
© AYES . NO | ~
5. D6 you Iike to answer questions in
1class?
YES NO
6.|.Do you raise your haond in class very |
loften? R ) \ _

YES  NO kT _r j :

e . 180 .
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|
]
!
|
% .
l
rr
L
|
|
:
_}
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|
i

.| When you raise your hand in cfoss

it usually .to answer a question?
Ycd NG

Co you wich you didn't have to co
school?
YES NQ

dould you like to know whot. makes

thuncer and lightning?
YES NO .

[f you don't und®rctand something
your teacher says, do you usually

| her to explain it?

YES NG

ask

Does scheol make you feel dumb?
YES NO

Do you often read at haome when you
don't have to?
YES NO

| 0o you hate to do your hcmework?

YES NO -

— - — - -

[s it importent for you to learn tb)

talk correctly?

YL‘S, \\NO ' o ’ Y {
~ 181




5. GCo you usually [ike echool? )

YES NO

16, When you raise your hand in class

i< it usually to ask a question?
YES NC

Iy

182 1
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o ) frepared by: NEW EDUCATIONAL DIRECTTONS
Box 307
Crawfordsville, IN 47933

-

; . CAREERS RESOURCE PROJECT
GRADE 6 STUDENT QUESTIONNAIRE-BC

Rame

Boy Girl

Directions: Your teacher will read each of the-following questions aloud while you

read them to yourself. For each 'question vlease draw & circle around -the answer .
that is BEST FOR YOU, . . ?

SAMPLE: Do you like to receive expensive giftis? @S} NO

If you like to receive expensive gifts, you would circle YES. This is NOT a test,
but please try to be as honest 'as you can.

SECTION A

1, Are thgre some thi"r'xgs you do vetter than wost of your friends? YES NO

2. Do your classmates usually pay attention to what you say? & YES NO

3.. .Do grownups often like to talk to you? . ' YES NO
4, Do you forget most of what you learn? -~ "+ YES NO

5. Do most of your classmates like ? YES NO
"6. Do you usually get upset if you c answer a question? YES NO

7.%Do you Yeel bad wk.len people latlgh at your .mistakes? . YES NO

8. Do 3;6u sometimes help other people-lee.rn ‘;hings? ) ‘YES NO

< o .

9. Do you generally like the way you look? . { YES NO
]iO. Do 3.rour parents usually trust you? , YES /NQ
;(.l. WO;llgi. you ra‘t};ei‘ be son;eone el“se? | J YES .NO
12, Do you ‘often wish you didn't k;ave to grow up” " ‘ YES NO
13, Are you happy most-of the time? ) . - "YES . NO
ah, Do most children have'morf friends than you? . . YES | NO

»




SECTION B
. 2 -
1. otld you like to know more about other countries? . YES No
2. es a housewife need to know how to multiply? . YES NO
. ‘Do you think most of the things you learn in .school are stupid? YES NO ’
. Do you want your hai////nlng to be neat? | YES NO
5. Do you llke to answer questions in class? g YES NO
6. “Do you raise your hend in class very often? YES NO
7. WYhen you raise yoar hand in class is it usually to answer a ques-
tion? ) YES RO
" 8. Do you wish you didn't have to go to school? . : YES NO
9. Would you like to know what makes thunder and lightaing?, YES - NQ
10. If you don't understand something your teacher says, do you
usually ask her to expXain it? . YES NO
11. Does school make you feel dumb? ‘ YES NO
12. Do you often read at home when you don't have to? ] YES NO
13. Do you hate to do your homework? ' YES NO
1L, Is ié\gm;;¥tqpt for you to learn to talk correctly? YES _NO
15. Do you usuplly like school? ] - YES NO
4 . ]
* 16, When you raise your hand in class is it usually to ask ‘a ques- - )
tion? i : . . YES NO
. o '
—
. - ,
. . ‘J ¢ i .
) ~ v




Prepared by: NEW EDUCATIONAL DIRECTIONS
Box 307
Crawfordsvnlle N 47933

- CAREERS RESOUURCE PROJECT
GRADE 3 STUDENT QUESTIONNAIRE

| ~ SECTION A o K/’;“~/j/
Name | L _ Boy Girl -

. G Sy S, s o, St Bt G ek, A, St Sy Pt Sy, ey PRl Pt S Sr— S—— — S—

Directions:  VYour teacher will read each
of the following questions aloud while 5
you .read them to yourself. For each
question, please draw a circle around

the answer you: think is the best answer,

SAMPLE : | Where does a broodooster work?
a, d cupermorket

" |c. a garage

g

A broddooster\works in a radio étotion;
so (b) is circled.. -This is NOT a test,
but please try to do as we[l as you can.

co I,' ¢ does NCT usuolly weor a uniform?
) 5 a waitress o

. o stewardess
c. 0 secretary

| N




.| #ho works in an office?

a file clerk
a dispatcher clerk

o all-engineers drlve trains?
'yes

a.
b.

lc. a hotel clerk _
D
a.

‘b. no

.| Who works at night MOST oftenf?

a. a physical therapist
b. a dental assistant.
c. a practical nurse

Who does NOT have to know obouﬁ

- insects?

a, a forest Ponqer
b. a refuse collector

c. an exterminator —

| Who helps you look nice?

a, a model
b. a dry cleaner A
c..Q cleaning lady

| Who works with adults?
a, a teacher
.b. a librarian

c. both a and b




Who needs -a.tractor?

|a. a farmer

b." a.gardener
c. G rancher

Can a 'boy become a nurse?

s"O. yes

b.‘no

Who spends the MCST timewalone?
a. a bell captain o

b. a truck driver

c. a social worker

Who has to have a pleasant voice?
d.'a news broadcaster .
b. a newspaper reporter | S
c. a news analyst o

Who is MOST likely to work in an
office? | | :

a. a lathe operator

b. a collator operator

c. a die press operator

%.‘yes

‘Does ‘an actress usually make a lot
of money?

. no ’ o i , - "-“




-

4. Who works in-a hotel?
a, a bell hop

b. a surveyor .
C., both a and b

15, Who spends the MOST time outdoors?
a. a horticulturist

b. a botanist

C. C nurseryman

)

16.] Who has to go to school the longest?
‘a. an architect | ’
b. a doctor

C. ® senator

17.] Can a qirl become a doctor? *‘% *
a." yes
1b. no

16.] If you like to draw what would be a
good job for you? '

a. a photographer

b. a fashion designer

c. a layout man

Ty TRAT Ty T R T e e
A3
L]

19.| Does an-air pollution technician Took
{ - | at smokestacks in his work?
; a. yes
\ b. no

P S P I ——




20.

21,

22,

23,

24

2D.

' 4
4

factory?

lho s MCST Inkely to work in a

a. a custodian
b. an electrician .

l c. a welder

Who helps sick people the mOST?
a. an x-ray technician

b. a candy striper

c. a drugstore clerk

Does an assemblyline worker work in

- a factory?

a. yes .

"b. no

Who helgs build houses?
a. @ manicurist

b. a plasterer

c. an auctioneer

TWho has to know the MOST about animals?

a. a qame keeper

b. an. exterminator . .

c. a zoologist

a. Yes

Does a bookkeéper neei/io be orqonized?'
b. no
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26.

28,

~NO
O

50.

3],

Who ha’s to know how to cook?

a. a chef

‘b. a housewife

c., . both a and b

Does a doctor do his work with a
tebescope?

a. yes

b. ha - "

Who spends MORE time talking to

| people?

a. a baker
b. ‘a car salesman
C. G gas station attendand

| Who has to go to college?

-

a. an astronaut:
b. a-race car driver
C. 'an outo mechanic -

Who is wOST Iikely to work a

{ factory?

a. a sorting moohnne'qperotor'
b. a milling mathine operato
C. a bursting mdchine operator

Does a truck driver need to keep o

recorde?

-

a. yes /\V o
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Prepared by: NEW EDUCATIONAL DIRECTIONS

o Box 307 . ; ‘
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CAREERS RESObRbE PROJECT -
GRADE 3 STUDENT, bESTlONNAIRE“,'
| ‘ SEOTION B |

Name Boy Girl
Directions: Your teacher w1|| read
~each.of the following quectlonQ aloud
~while you read them to yourself. For
-each question, please draw a circle

around the answer that is BEST FOR YOU.,

SAMPLE: |Do you like to receive

expénsive gifts? . - \iﬁ§, NC

-~ 1f you Wike to’receive expem%ive difts;
~you would eircle YES.  This is-'NOT a

test, but please try to be as honest.as -

you can. -If you have any questions, -
please raise your hond ?ﬂﬁ ‘the teacher
will help you. )

lf;Do you fordet most’of what

you, leern? ~ ~ YES NO

.2, Do you feel left out at

191

lschool? . . " . YES" NO |




.{Do you mind being home

YES

10,

understanding you? .

alone? NQ
.|Do your cloéﬁmotes'ucuolly |
pay attention to what you |
say? . -YES— . NO
{Would you rother/look | ike |
someone else? YES NO
.|Do you use what you learn at
’School when you are at home? YES NG
.|Are you ‘happy most of. the
time? YES NO
' [s recess the best part
of school? YES  NO
.1Do you think most "of the . i
things you learn in school :
are really unimportant? YES  NO
Do you usually get upset if .
you cannot answer .a :
quesﬁxon? . YES . NO
.1Do you QometIM%c help other o
people qurn thlan? ~ YES  NO
.100 pegple Tdve trouble L '
“YES NO

192-2-




.| Would you rather be

.~ .| makes thunder and lightning?

g

o = b
- P

L someone else? YES NO
[f you don't understand .
something your teacher soygi
do you usual-ly ask her to o
explain it? | YES  NO-
.| Do you oftéen wish you
didn't have to grow Qp? YES NG
&
.| Do you get upset if y ou are
not chosen to be a group |
‘| l€éader? YES NO |
.| Do you like to be alone . |
Lsomet imes? | YES NO
.| Do you feel bad when people  ‘_
laugh at your mIQtOkeQ7  YES  NO
.| Are there some thlnqs_you'do
better than moct of your - = .o L
\\ﬁrlendsi YES ~ NO .
.[Do you 1ike to miss school? YES NG
.1 Do you wich you had-art N . !
IesQ often? YES NO |-
. Nquld you like to kﬁow whot . . '
YES. NO




| 4

25.1Do grownups often talk~

with you? YES - NO

-?4. When you raise your hand in
class ic it usually to

ANSHER a ouestion? x YES  -NO
25,100 your parents usually
trust you? YeS  NO
26.10o you generally like the
way you look? YeS  NO
27,0 Is it‘importoht for you to
learn Eng}ish? : YES w0
26,1 Do you wnch you didn't have
to go to school? .- YeST WG
29.1D0 you often read at home '
Twhen you don't have to? YES NC
50.1D00 most children have more
friends than you? YES  NC
51.]Does a secretary nreed to |
know good -grammar? - - YES NO
32.{Do you like to, be a group
leader? YeS  NO
B35, Would you like to change
your namey - - . YES . NO

| ‘. - _ﬁ?-’i




34,1 Do you "usually feel ‘
unhappy at school? o YeES  NC

35.1 Does a housewife need to
know how to multiply? YeS  NC

36.1 00 you express your anger? ., Y£S  NC

37.[hhen you raise your hand ln
class is it usually to ASK

a question? . YES . NO
'36.[Do you like to do things |
that are hard for you? YES . NO
39./Do most of your classmates
likeTyou? YES WO
- 40.{Is studying history a waste |
of time? YES  NC
41, Does it bother you to answer-
| questions in class? YES  NC

" 42.{Do you hote to do your -
homework? | YES NO

43, [WiTl you have to use math
lwhen you are out of school? VYES. NO |

44.|Do you.ever cry? .~ YES NO




L TS

.'Do you believe that if at:’

first you don't succeed, you

read in order to get a

should try ccmething else? YES  AC
46.| 0o you often ddydreom in

class? ‘ ) YeS NG
47, {%§¢hj you like to know more |

apout how other people-live? Y%S NO
46.|{ Do you think most people )

respect you? YES NO
43,700 you have to know how to

51,
52,

537

100 you usually like school? YES

driver's license in Indiana? YES  NO
Ts neat hdngwritinq important :
to you? YES NG
Do you like to play hooky?  YES  NC
Do you raise your hand in
class very often? YES NC
Boes school make you feel
I inferior? YES NG
Do your parents like another
child batter than you? YES NO
N0

.| Do grownups often listen

NO

to your ideas? . YES

“6- 19¢
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Prepared by: NEW EDUCATIONAL DIRECTIONS
Box 307 .
Crawfordsville, IN 47933

-~ -

CAREERS RESOURCE PROJECT |
GRADE 6 STUDENT QUESTIONNAIRE ;

'SECTION B . -

Directions: Please read each of the following questions c efully. On the
serarate ansver sheet, please draw a circle arbund the letter of
the ansver you think is the best answer.

SAMPIE: §$. Which is the largest automobile amnufacturer in I
the United States? ) . ‘
A. Ford Motor Company ’ ) I
B. American Motors .

C. General Motors '
- ’ o D. Chrysler Corporation
|
|

General Motors is the largest automobile manufacturer sé C has
been circled on the separate answer sheet. This is NOT a test,
but please do as well, as you can.

A

When you have finished this section, close the questionnaire .
/ bocklet and wait until the teacher gives you further instructions. ' {
Do NOT work on any other section.
1l; Which of the following has to . 5. Does a bookkeeper need to be
know. the MOST about maps? organized? .
A. sailor . - A, yes
B. truck driver VQ B. no
C. topographer ’
D. pilot 6. Who is usually college-trained"
E, * photointerpreter A, fireman
o B. computer progrannner
2. Which of these is the LEAST C. salesman
help to sick people? . ~ D, disc jockey
A, pharmacist E., computer operator.
B. ecologist - . - .
C. orderly 7. Who would probably NOT hire
o D. dietician a nurse?
E. psychiatrist : A. Navy recruiter
. B. pediatrician . -
3. What jobs SHOULD women qf:? C. large factory
A. ‘teacher, nurse, or stewardess D, school board
B. ‘trucker, mechanic, or E. psychologist .
carpenter : i
C. doctor, lawyer, or scientist 8; Who travels the LEAST? ..

D. any of the above commercial pilot
airline stewardess
air traffic controller

airline navigator

FER A

- 4. Who is MOST likely to work in

a factory?

A, sorting machine operator

B. milling machine operator

C. bursting machine operator

D. . key punch operator )
E. A, B, end C

;_~ ot ) ] KW . 19? .0 . ¢

.UOEI!:D




10.

13.

1h.

15.

16.

{

-Who is a salesman?

A, Dbooking agent

B. insurance agent
C. travel agent .

D. none of the above
E. A, B, and C

Do actresses usualiy make a lot

of money?
A. -yes |
B. no )

4

Which of téese has LEAST to do
with constructing houses?

A, glazier

B. mason

C. interior decorator

D, electrician

E. Aand C

What jobs SHOUID men do?
A. life guard, usher, teacher -

. B, interior decorator, fashion

-designer, hair stylist
C. mechanic, engineer, pilot
D. Aand C
E. any of the above

Which job usually pays the MOST?

A, ce-president of a large
‘corporation )

B. Vice-president of the United
States

C. vice-president of a state
university

D, Supreme Court Justice

Who RARELY works at night?
A, 7policeman

B. comedian

C. telephone operator

D, electrician

E. all of the above

Does a suréeyor plan where
roads and highways will be
built? ‘

A.' y 4 -
B. ngi;;

Who would take the MOST math
courses? 3
A. mechanical engineer

B. computer programmer

C. accountant =

D. statistician

E. industrial engineer

17.

18.

19.

20.

21.

23.

2h.

198

Who usually has to go to school
the LONGEST? |

. legal secretary

. public defender

. 8chool teadher

. Navy officer

oQw

What do foresters study?

A. computer simulation
B, zoology

B. Ybotany

D, Band C

E, A, B, and C

- Whose job is probably the LEAST

dangerous?

A, policeman

B. donstruction worker

C. security guard

D, coal miner

Does an air pollution technician
look at smokestacks in his work?
A, yes

B. no

If you like to draw more than
anything else, which would be
the WORST job for you?

A, draftsman '

B, interior decorator

C. optometrist

. D, architect

E., set designer

Who does NOT use scissors in
his work?
A. layout artist

B, butcher * . ’
C. tailor
D. nurse

E., all of them uge scissors

Which job COULD a high school
student do while going to school?
A, theater usher

B. sales clerk

C. paper deliverer

D, library assistant

E, all of the above

Does an irrigator harvest crops?
A, yes
B. no




26.

eT.

28.

29.

Who spends a lot a time alone?
A. truck driver

B, taxi driver

C. bus driver

D, . airline pilot

E. chauffeur

Who would be LEAST likely to
live in a small town?

A. used car salesman

B. electrician

C. airline pilot

D. newspaper reporter

Does a truck driver need to

keep records? ’

A, yes

B. no , > -

Who HAS to be able to cormunicate
well?

A, sales clerk

B, Jjudge

C. teacher

D. clergyman
E. all of the above

Who is LEAST likely to study a

* foreign lancuage?

A. stewardess

*B. doctor

C. lawyer .
D, C. I. A, agent

E. ambassador

K]

STOP!!! Please close the questionnaire booklet and wait for further instructions.

: 199
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‘SECTION C ,
Directions: On.thq separate answer sheet, pleases draw a circle around the
answer that is BEST FOR YOU. If you have any questions, please
raise your hand and the teacher will help you.

SAMPLE: 8, Do you'like to receive expensive gifts? Yes No

' If yor like to receive expensive gifts, you would circle Yes on
the answer sheet as has been done. This is NOT a test, but
- please try to be as honest as you can. R

When you have finished this sectiiuin, please close the questionnaire

booklet and wait until the teacher gives you further instructions.
Do NOT work on any previous section.

-

1. Do you fofget most of what you learn? Yes v No
2. Do you feel left out at school? Yes, No
3. Do you mind being home alone? Yes No
L. Do your classmates usually pay attention to what you say? Yes No
5. Would you rather look like someone else? Yes No
6. Do You use what you learn at school whemn you are at home? Yes No
7. Are'you happy most of the time? . Yes No
8. Is recess the best part of school? -Yes . No
9. Do you think most of the things you learn in school are-
really unimportant? Yes‘ No
lO.\‘Dd you usually get upset if you canno# answer a question? Yes‘ No
11. Do you sometimes help other people learn things? Yes No
12, Do peoéle have trouble understanding you? Yes .No
13. Would you rather be scmeone else? _ - ' Yes No
‘i, I you don't understand something your teacher says, do you
| usually ask her to explain it? - Yes No
' 15. Do you often wish you didn't have to grow up? " Yes No
‘16.g;Do you get upset if you are not chosen éo be,a group léader? Yes No
i7. Do you like to be alone sometimes? Yes No
18?',Do you feel bad when people laugh at your mistakes? Yes, No

19. Are there some things you do better than most of ybur friends? Yes No

200
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20.
211.
22,
3.
ok,

25.
26.
27.
28.

29.

30,

L3.

s,

ko,

Do ycu like’,.to miss school? . N

Do you wish you had art less often? .
Would you like to know what makes thunder and lightning?
Do grownups often talk with you?

When you raise your hand in class is it usually to ANSWER
a question?

Do your parents usuvally trust you?

Do you gez{era:uy like the way you look?

Is it important for you to learn English?

Do you wish you‘ didn't have to go to scho.ol?

Do you often read at home when you don't have to?
Do most children have more friends than you?
Does a’ secretary need to kmow gogg. grammax?

Do you like to be a group leader?

Would you li_ke to change your name?

_Do you_usually feel unhappy at school?

oes a housewife need to know how to .maltiply? (

0 you express your anger? v

en you raise your hand in class is it usually to ASK .
& question?

Do you like to do things that are hard for you? -
Do most of ymu'_cla,ss:;:ates like you?\

Is/ studying history ‘a. waste of time?

Does it bvother you to_answer questions in class? -
Do you hate to do your homework? ‘ )
Will you have to use math when you are out of scixool?
Do you ever cry?

Do you believe that if at Ffirst you don't succeed, you
should. try something else‘g

- Do you often daydream in class?

R S201 . o

o .

Yes No
Yes No
Yes Mo
Yes No
Yes® No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes No
Yes’ No
Yes No
Yes No.
' Yes . No
Yes” No
Yes No
Yes = Mo
Yes  No
Yes 'No
Yes No
Yes  No
. Yes No
Yes No
Yes | Xo

Yes '\ No




b7,
L48.
4g.

50.
51.
52.
53.
5h.

55.-

56.

Would you like to kmow more ebout how other people live?
Po you think most people respect you? ) »

Do you have to know how
license in Indiana?

Is neat handwriting impdrtant to you?

‘Do you like to play hooky?

Do you raise your hand in class very often?
Does school make you feel inferior?
Do your parents like anoéher child better than ng?

Do you usually like school?

Do grownups often listen to your ideas?

read in order fto get & driver's . 5

Yes

_ Yes

Yes
Yes
Yes
Yeé
Yes

Yes

Yes

Yes

No

No

No
No
No
No
No

No
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NEW EDUCATIONAL DIRECTIONS . Careers Resource Project

Box 307 Grade 6 Student Questionnaire
Craufordsville, Indiana 47933 i ' ANSHER,, SHEET
Name : . Sex: (M or F) ’ ~

» _ Section A

1. MANUFACTURING

————— et e A e Py - e = = 5 e v JRA —

7 5 3
! 2. TRANSPORTATION
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Section B

21.

11,
12.

E

25.
26.
27.
28.
29,

.

18.
19.
20.

X0.

Section’C

No

Yes:

R

Yes No

L3,

Yes No

29.
30.

Yes No

15.

No

Yes

Yes No

LL,

No

Yes

16. Yes No
17.
18.
19,
20,
21,

Yes No'

2.

No

Yes

Yes No

31.

No

Yes

No

Yes
4, Yes

QNo‘

Yes

6.

No 32. Yes.. No

Yes

No

Yes

No

Yes

Yes No

33.
3k,

No

Yes

No

No

Yes -

No

Yes

No

Yes

Yes No

6.

Yes No

Lo.
50.

Yes No

No 35.

Yes

No

Yes

No

Yes

36." Yes No
37.
38.
39.
Lo.

No-

Yes

Yes No
¢ No

No 51,

Yes

No

Yes

\

22.

No

Yes

23.
ok,
25.
26.
27.
28.

Yes Yo

9.
10.

Yes

No 52.

Yes

No

Yes

No

Yes

Yes

530
54,
55.

No

Yes

No

Yes

No

Yes

Yes

No

Yes

No-

Yes

Yes No

12.

Yes
Yes

Yes No
. No

L.

No

Jes

Yes No

13.
1k,

560

Yes

Lo,

No

Yes

No

Yes
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| CAﬁEERS RESCURGE ROJECT 7 -
GRADE 3 STUDENT GULES TIuNmAIRE AT

Name . - Bey blri

S —— " —— — iy — A, —— . S oy e i, Pt St i, e b Smrary Siamn

Directions: Your teacher will reod ecch
of the following quectuonc ¢loud whlle
you read them to-yourcelf, For each-
quect|on oledse draw -a circle around the
enswer thot\Lc BEST FOR YOU, ‘

SAWPLE ; MLm/fook Sclly S Tunch _money

snhould John oo?

a. Tell the teacher: thot Jnm
.. . took Sally's money,
/B““TEWI SaTTy who took héf)
C. Tell Jlm to give Sqlly
money back. -

>

and John saw him do Jt.{ Vhot__{:

If YOU THINK John should tell Solly who
took her money, you would circle (b).. -
This is NOT a test, but please try. tq oe
gs honest as you con. -

EKC

Aruitoxt provided by Eic:




-

ATy Aty T e e

~

Jone |s at~Qusi€’s houee playing school.
When i1 ic t mg to go home, Jane leaves

and Susie has to pick up all the toys.

1%nat should Susie domwhen she goes to
Jane's house?

a. Leave without helping,
b. Not play with Jane aggin,

| C. Help pick up the toycs.

Bill didn't finigh his mcth pooer in
school today. He was working onh it at
home when Joe came over to play ball,
ihat should Bill do?
a, Play ball with Joe.
b. Finish his homework,
c. "Have Joe do come of the work, r//

»

Sally and her younger sister, Karen,

are. makino @ Christmos card for thexr =
mother., Sally wsants it nade with ¢
snowman., Karen wants o Christmas tree
on it. What should they do?

‘a. kEach of ‘thexn should make o card,

b. Do as Sally wants.,

C.. rut-a snowman 'ond a tree on it.

206
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4.1dim's mother is washing the diches and
asks him to dry thean., His sister usu-
ally dries them but she is playing with
N o girlfriend, Y%hat should he do?

. Ury the aiches,

. Ask hic sicster to dry the disnhes,

. Pretend he does not hear his snother,

O . o O

5.|pobby ahd dave were fichtinc on the
playground when a teacher saw them,

Cne of their classmates, -Barbara, knows
who started it., “hat should Barbara dof
a. Tell the teacher who started Tt.
b. Not cay anything, ~

Tc. Go hit the one who started it

6.[Cindy pulled the fire alarm at school.
Debbiesaw her do it. “ihat should
Detbie do? \

a. .Keep quiet about 1t.

b. Tell the teacher Jindy did it.
c. Talk Cindy into tellind she did it.

£
John didn'sg know the answer to G Oues-
t&on on the test. Sandy, who-wos
sitting next to him, had an answer on
hey paper. ~dohr .couid read it. ihot
shoulc he do? N

a, Put down Sandy's answer.,
b. Leave it blank. ! '
c. wake up a different answer,

207
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8?1P4m s makinc a model airplane os a
i :

la. Tell the teacher she. i < unfOIP

——

irtnday precent for his you
trother. His b"other'c Sirth
tonorrow. Jim's friend comes over and
wants to co nutclde arid 2lay. fihot \
shoulc! Jim do?
a. Stay in and finish the cirplane
and have his friend come tack later,
b. Ask his Triend to QtOY\QEE help nim
finich the airclane,
c. Give his trother ine unflnnched
airslane ond hels him finish i 1.,

The teacher has to leAve the classroom
for 'a few minutes. Jho do you think
she should leave in charce?

a. Somecne who is boss

.

6. Somecne everybody l|k¢¢. o
c. Someone who is a tattletale.

Ann wrote a &tory she wag very proud
of. The writinc was so sloppy that
the teacher couldn't read it., Ann
got a very low cgrade on it. "hat
shoulc Ann do? ‘

o. Copy the story nore neatly for the ..
_ teacher, -
c. Accept the low orode ono_coy
nothinag,

/
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The leader of the Valentine's Doy

sarty asked Jill to-bake- come ‘cookies.
Jill dees not knei how tc cook very
well. - 'hat shoulo Jill do?

o. Pake the cookies cs well as she can.

L. Have her mother boke them,

c. Ask the leader i shie can make
decorations,

vinenever Judy nlays with her friencs
Niane always decides what théy will
olay. “hat shduld Judy dof

a. Tell Diane they\khoyld take turnes,
b. Tell Diane to keep auiet,

~

c. Always play what Diane decides,

A
Q.




. Prepared by: 1l.. _...a770 “ZCTIONS
Box 307
Crawfordsville, IN 47933
CAREERS RESOURCE PROJECT .
GRADE 6 STUDENT QUESTIONNAIRE-D

Name: Sex: (M or Ff

Directions: Please read each of the following problems ‘carefully and answer the
question sbout if. For each question please write the letter of the answer that
is BEST FOR YOU.

SAMPLE: _(_S. Sandy and Judy each want a coke and a candy bar but each
has enough money for only the coke or the candy bar. What.
should they do? ,
a. Each should decide which they wég% most and buy it.
b. Have one buy a coke and the other buy a candy bar ..
and share them with each other.
c. Go home and ask their mothers for more money.

If you think they should go home and ask their mothers for more money you would
put a C on the line before the problem as has been done. This is NOT a test, but
pléase try to be as honest as you can.

1. Mary has a beautiful voice, but she sings so loudly in the church choir
that you can't hear anyone else. Should Mary's best friend, Susie:
a. tell Mary to keep quiet?
b. tell Mary she has such a beautiful voice she should sing louder?
c. tell Mary that she should try to blend her voice with the other voices?

2. Joe has a lot of homework to do this weekend. When he gets up Saturday
morning he feels tired and can't think straight. Should he:

a. try to do his‘homework anyway?

b. go out and play until he wakes up?
c. go back to bed?

3. Alice wrote a three-page theme for class. Frank wrote only one page; but
got a better grade than Alice. This probably means that:
- a. the teacher likes boys better than girls.
b.’ Frank's theme was_written better than Alice's.
¢. the teacher thought Alice was trying to show off-

L. The teacher has to leave the classroom for a few minutes. Who do you think
she should leave in charge? '
a. someone who is bossy.
b. someone everyone likes.

c. someonc who is a tattletale. .
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daw Dot siarm goes off al .r100l. Everyome hes o Lrave to 1ilding
while firesmen lcok for the fire. Debbie knows there is'-no fire because
she saw Dolores pull the alarm. What should Debbie do?
a. keep quiet because she doesn't want to be a tattletale.
b. tell the teacher Dolores did it because looking for the fire is a waste
of everybody's time. ‘
c. tell Dolores she should confess because it is illegal to report a
‘ false aldrm. ;
The new sixth grade teacher is giving so much homework that Jack doesn't
have any time left for playing and doing his chores at home. Should Jack:
a. do all his homework because it's most important?
b. forget .his homework and do other things because it is not important?
¢. ask his teacher to make assignments shorter because he needs time
for cther things?

Jane wrote a poem she is pleased with. It was written so sloppily that
the teacher couldn't read it, so she got a very low grade. Should Jane:
a. tell the teacher she is unfair because the poem is really good and
Jane deserves a good grade? , :
b. accept the low grade without saying anything because no matter how
good the poem is, it's useless if nobody can read it?
C. copy the poem over more neatly and show it to her teacher again?

Mark werks Saturday mornings at Mr. Smith's greenhouse. Today he over-

slept. Should he: i )

a. get there as soon as he can and hope Mr. Smith doesn't notice that -
he's late? i .

b. call Mr. Smith and tell him he'll be late, but he'll get there as

' soon as he can?

C. go back to bed and forget =bout work because hre's already late?

The chairman of the Valentine Day committee asks Judy to bake some

cookies for the party. 'Judy can>rot cook very well. Should she:

a. bake the cookies as well as she can and hope the class can eat them?

b. have her mother bake them because mother is a good cook?

¢. tell the chairman she canft cook, and would be much better at making
decorations? '

Donna is helping her yqunger brdther with his arithmetic. He is making

some very stupid mistakes. Should she: .

a. tell him-he's doing a good job and ignore his mistakes? e

b. do his homework for him because he does nof understand ite

c. try to tell him what he's doing wrong and explain the right way to do
the problems? .

L

o S 21t




ator
R |

@ NED NEW EDUCATIONAL DIRECTIONS, INC.

a nonprofit service organization . &
BOX 307 CRAWFORDSVILLE, INDIANA 47933 (317) 362-8877

SUMMARY OF FIRST ROUND
OF CAREERS RESOURCE
PROJECT TEACHER INTERVIEWS

May, 1975

I. 'OVERVIEW AND GENERAL SUMMARY

The percent of teachers being served by the Careers Résource Project (CRP)
who participated in an interview with a New Educational Directions (IED)
representative between December, 197L, and March, 1975, is presented below as
Table I. The initial goal cf NED was to interview approximately one-third of
the teachers directly involved with CRP. The distance between schools, diffi-
culties in obtaining ‘teacher schedules, and time conflicts prevented HED from
interviewing 33% of the teachers.

N ‘ i

TABIE I v
Percent Participating in Careers
- .- Resource Project Interviews
: 4 Completing
Elementary Teachers

Comsultant A (I = 23) 21.7
) . : ~Consultant B gN = 29§ 51.7
* : Consultant ¢ (i = 8 -
Consultant D ~ (.= 6) 16.7
A Consultant B (i = 17) 11.8
Consultant 7 (i = 29) 31.0
TOTAL (N = 112) 28.6
Secondary Teachers (Middle and Senior High)
Consultant A (N = 62) 29.0 )
* Consultant B (W = LBg 22.9
Consultant C (I = 40 20.0
Consultant D (N = L) b5.0
Consultant § (N = 29) 31.0
Consultant F (N = 21) 38.1
TOTAL (N = 2C4) 27.0
<y
. Elementary and Secondary Teachers > .
- Consultant A (N = 85)° 27.1
Consultant B (N = 77) 33.8
Consultant ¢ (N = h8) 16.7
Consultant B (N = 10) 20.0 -
* Consultant & (N = L6) 23.9
Consultant F (N = 50) 34.0
TOTAL. (K = 316) 27.5
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v All responses to the questions asked during the interviews are summarized , @
in Table II (Elementary School Teacher Interview) and Teble ITI (Middle School
Teacher Interview). Responses are reforted as percents of the tofal group (N).
Since the two groups being interviewed were relatively small} a change in re-
sponse by two or three teachers could cause an aﬁparent, but not necessarily
significant, change in the response pattern for a given item. For example, when

= 30, each individual represents 3.3% of the responding group. While it is
hoped the groups are representative of all participating teachers, sampling error
could produce variations in the reported response patterns,, Another possible socurce
of variation in responses by teachers could be that "two NED representatives inter-
viewed the various teachers. While an interview guide was used to obtain uniformity,
it is possible that variations in the manner a question was asked, clarified, or
probed could change a teacher's response. <

In practice, there appérently is a substantial amount of career-education-
related activity going or. in the classrooms of the participating teachers at
all levels. Frequently, however, many activities are not labeled by, the teachers
as "career education." This could in part be attributable to the fact that
many of the teachers do not recognize the totality of career education as a con-
cept. Another possibility for this circumstance, of course, is that as teachers
become more positive toward career education and see how it can be.inporporated
into their regular curriculum, they tend not to view activities as separgte career
education activites, but as an integrated part of the regular instruction. There-
fore, trying to say how they include career education becomes increasingly difficult.
A third possible consideration here as well as throughout this entire report is the
manner in which career education is presented to the teachers. No two people are
the same so you would not expect each consultant to present’ it in exactly the same
way. Thus, what one teacher may view as "career education”" because something was
stressed by the .consultant may not be seen as "caretr education” by another teach-
er in a different consultant's area. g g

The teachers who were interviewed were very p081tive toward careér educa~
tion and the Careers Resource PTOJect. This pattern was expected becaﬁse most of
the teachers who are involved volunteered to participate in the. project

tY

"II. ELEMENTARY SCHOOL TEACHER INTERVIEW SUMMARY ) . .

Mmost 29% of the 112 elementary teachers (grades K-h) being derved b‘y CRP
participated in an interview. The percent of teachers served by each consultant
which was interviewed varied from zero to 52%. Various scheduling problems prevent-
ed an equal percent of teachers served by each ‘consultant from being interviewed.
In addition, one of the scheduled teachers was sick, and another interview wgs
conducted with a group of seven teachers. Responses to the’ questions asked durin&

g the interviews are presented in Teble II. . B o mlee den, fi

Based on responses to items #1 and #6, the majority of the elementary teachers
interviewed are positive concerning students' work attitudes and habits. The
exceptions to this observation are that a majority of these teachers view the
"typical” boy as leaning toward the sloppy side of the sloppy to neat contimun

- and half of the teachers indicated the "typical” girl as léaning toward the depend-
) ent side of the independent to dependent continuum.. Sixty-three percént of the
responding teachers felt the students were aware of good work attitudes, and 7%
" of these teachers said the majority of the studer®8 exhibit good work attitudes,
‘at school. The teachers were able to clte many work attitudes and habits they see
 at school, and most of them were able to state both good and bad attitudes..
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" Although only 16% of the teachers intervieyed ﬁ:bvided a complete definition
which included the sequential and mlti-faceted WRture of career education, the
remaining 84% of them were able to provide a satisfactory definition of one or
more phases of career education. Of the teachers defining only Phases of it,
89% of them included awareness of the variety of occupatidns available as important.

* Almost 97% of the teachers see career education as they mnderstand it as related
ato the things they teach, and 94% of the responding teachers indicated it 1s

related to all school subjects. Ninety-seven percent of the teachers stated a

" method of infusion into the present curriculum as & way to realize the relation-

ship. In addition, 19% of the teachers also described special activities®as Ways
to help students investigate career areas and themselves.  Forty-four percent. of
the teachers interviewed indicated the students were aware Of a variety of career
areas by the time they leave their school; special activities or units was the most

commonly cited method for meking the students aware.

Almost every teacher (97%) said that chreer training activities r the develop-
ment of salable skills should be provided at the senior high school level. One-
thiyd of the responding teachers felt career training activities should be provided
in the elementvary achool. and 7% indicated such training would be appropriate at
the junior high school level. This is at variance with generally accepted career
education concepts which prescribe career awareness and exploratory activitiés for
these levels, but the statement by some teachers that it should be providéa for

those considering dropping out is understandable. S

""The overwhelming majority of tegchers tnterviewed felt strongly- that various
er educgtion activities SHOULD BE included in classroom instruction. Some

e teachgrs dpuble-checked that i}rwas a theoretical question (sHOULD BE) and
RENTLY being placed on the various activities.
*Although e teach:fs commented that these activities were being done to some
extent, this would seem to indicate s feeling of less than optimum inclusion of the
activities on the part of the teachers interviewed. ) -\

.

A1l of the teachers interviewed repo;%ed attending inservice sessions offered
by CRP, and 38% recalled attending at least three meetings or workshops. Of
~that mumber only 6% said that the sessions were not reflected in classroom activ-
ities while 75% indicated more awareness on their part and increased emphasis in

¢lass through a variety of methods.
: /

A1l of the responding?téacbers indicated they are aware of at least some of

the 6hP services; workshops or meetings and the ch:ultants were the two most
t7gervices. Seventy-eight

frequently cited sources of informatios'og projec
percent of these teachers have utilize at.legst ong¢ service with the most commonly’

noted service being.AV materials guch ag films and filmstrips.

Teacher responses to item #9 of the interview seem to indicate that the teach-
ers are well informed sbout income levels of various occupations, but are not ad
aware of the various training requirements. * An interesting pattern developed regard-
ing advantages and disadventages of the threc jobs, More advantages were cited
for the professional-level job of optometrist than the unskilled-level Jjob of
animal keeper, and more disadvantages were mentioned for animal keeper than for
poptometrist, . Advantages and disadvantages for newspaper columnist were in the
middle of the other two occupations.

TIT. MIDDIE SCHOOL TEACHER INTERVIEW quMARY

-

Twénty-ﬁeven percent of the 204 middle school and senior high school,feaphers
(gradeaL5-12).participating in CRP were interviewed by & NEP representative. -
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The percent of t€achers served by each consultant which was interviewed varied from
20% to 38%, Various scheduling problems prevented an equal percent of teachers
s gerved by each consultant from being interviewed. Responses to the questions asked
during the interviews are summarized in Table IIIT. :

- .

/

. Based on items #1 and #7, the secondary teachers tend to view the "typical"
boy and girl as lean%ng toward the positive side of the goqd habits to bad habits
contimmm. The exception is that the majority of the responding teachers view
the boys and girls as more dependent rather t indeﬁendent. Seventy-three )
percent of the teachers gndicated that the sthdents ard aware of good work attitudes,
and 80% of the teachers !\BEesponding felt the majority-of the students exhibit
good wor itudes at schd®l. An overwhe)mingly long list of good and bad work
attitudes ajd habits exhibited at school %as s%pplied by the- teachers. Most of
the teadhers were able to cite both good and-bad atfitudes. ’

;N i P
All of the teachers had some idea as to the'dgf'nitioh of career education,
and 20% of the teachers interviewed provided a compizte definition which inecluded
~_— %he sequential and multi-faceted nature of it.~ The remaining 80% were &ble to
define at least one phase of career education¢vith 59%-of them stating that it

was an awareness of the variety of occupati®fs available. Almost 91% of the re-
sponding teachers stated that they view career education as related to .the things
they teach, and all of the teachers felt,itu.ls related to all subjects in some way.
Various strategies for including it in the regular curriculum were the most common
ways of relating career educgtion to tHe various subjects.

L]
+

= [+d
Approximately one-third of the teaéhers inferviewed indicated that the stud-
ents are generally familiar with the variety of career choices open to them by
N the time they leave their school, and 50% of these teachers stated that the
., students generally have a realistic picture of the training requirements for
(\yarious occupations. \~
. ) .
Almost 95% of the responding teachers felt career training activities or the’
development of salable skills should be provided in the senior high school®’ '

C Seventy-one percent and 26% indicated that these training activities should also
be in the junijjor high and elemehtary schools, respectively. Although this is in
disagreement with generally accepted career<education concepts, the statement made
by some teachers that this be provided for students who have alregdy chosen a
career or who are considering dropping out of school is understan able.

Responses of the teachers interviewed pggazgizg‘how strongly certain activi-
ties SHOULD be included in classroom instruction ned toward the strong end.

In fact, at least 80% felt strongly sbout including them. Howévéyp, some of the
teachers questioned if it was SHOULD BE or NTLY ARE being included in the
classroom. This indicated that they probably are not including career education
activities to the optimum level indicated for this-item.

Ninety-eight percent of the teachers indicated they had attended an inservice
session offered by CRF with 52% recalling attending at least three meetings o
workshops. Only 6% said the sessions were not reflected in the class activities.
Verious infusion activities were the main ways cited as to how the sessions were
reflected.‘ ) ; .

Ninety-five percent of the tazcﬁers interviewed said they were aware of at
least some of the services offered by CRE. "The consultants were the main saurce
of infoxmation concerning services with werkshops or meetings being next. Of

these teachers, 83% have made use of at least one service with AV materialéhsuch
a8 £ilms, filmstrips, and tapes being noted most often. . ‘
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Teacher responses to item #10 of the interview e.ppea:r to demons srate that as
) a group the teachers possess a good understanding of the representative occupations.
::‘.\' t A few teachners hag problems citing disadvantages for the professional-level job
of optometrist, Iyut most teachers were akle to see both advantages and disadvantages
in each job. Two teachers provided a vesponse beyond' what was sought. in the inter-
- view, These eacherq stated they did not possess the knowledge needed to inform
- . students fop these jobs so they would either refer the gtudents to someone in the
field or ng Ahe *student locate the information de/Q\}red This is a verir good
response,’especially when one qonsidered that there =re over 20,000 occupata.ons
listed the Dictionary of Occupational Titles, and one teacher cannot possibly
' know spout every job. The int&f the item was to see if the tegcher has a
generdl knowledge of certain careers and ¥ both advantages and' disadvantages cjn

be geen in any Jjob, /
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ELEMENTARY SCHOOL TEACHER INTERVIEW

;x s / (N 32 except where noted) .' - ; »
BOYS -- "typical" work habits. " ’ _ / |
2. On time 78.1 .‘?iate 21.9  Nelther -- Omit ;. == ; |
b, Neat :--. 37.5  ‘Sloppy 62,5:  Neither .-< = Omit == '

c:” Courteous” 81,3 . Rude 15.6  Neither 3,1 Omit “-- . . .
d: Independént 62.5 Dependent  37.5 Neifher -- Omit. =~< . .
e. Follow, | " Ignore . : T

orders 68.8 ' orders 28.1 Neither * 3.1 Omit  ww-

., , }

GIRLS -- "typical" work hebits:

a. On time . 87.5 Late -  12.5 Neither v == . Omlt~< we
b, ‘EEE% 87.5  Sloppy 9.4  Nedther 3.1  Omit =~
c. Cpglxrteous 96.9 .+ Rude 3.1 Neither -~ -  Omit -~ -,
d. Independent 46,9 Dependent 50.0 Neither - 3.1 . Omit " .v=
e, Follow . . Ignore . .
orders, °  93.8 “orders 6.3 . Neither -- - Omit . -~

Definition of caree:r education. o - _;, )
a. Complete definition 15.6 S , o, e

b. Partisl defihition  8k4.k ' R
¢c. No idea -- .

Phase(s) included in partial definltion. (% based on number citing partial
definitions) ) . a ‘. ) A '

‘a, ' awareness only ‘ "~ '88.9 )

b. sequencing including tre y?ling 7.4 - .

c. B8equencing‘'excluding tr@ining 3.7 . ) -
d. related areas 18.5 '
e. philOSophy 3.7 .

| Ie career education related to the things you teach? . ' o .
Yes 96.9 No 3.1 . . ' ‘ )
Is it related to all subjects or Just certala subjects? N . i ,
M1 93.8 ' Some 6.3 . ‘ :

Career education is included in: (% based on number responding some) .
a.  social astudies 100,0 ; ' ‘

b. sclence ~ 50.0 . : Lo

c, math . %0.0 , ” T
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Elementary School Teacher Interview, page 2 '
How is it related to the various subjects? ' .
a. integrated into present curriculum 28.1
b, subjegt-matter relevance 53.1
¢, self-development, valuesg 3.1
d. dccunations within each sabJect . 12.5
e. special "career educat;en activities 18.7 .
f. ‘omit _ ~ ‘ 3.1
Are students generally aware of a variety of career areas by the time they
leave this school? Yes h3;8 No 40.6 Don't Know 15.6 °
. v
How are the students made awere 5f the various career areas? (% based on
number responding yes) :
a, class discussions . 14,3
b. speakers - 28.3 . . -
c. AV materi (films,
filmstrips k2.9 .
d, field trips 35.7 e
e. special activities (units) 643 . -
f., student questionnaires ' -
from NED 14,3

Should career training activities be provided in

a. senior high school? Yes 96.9 Nog .3.1 Don't Know %= \
b. Jjunior high school? Yes T7T1.9 18.7 Don't Know 9.k
c. elementary school? Yes 3k4.h No 62.5 Don't Know _ 3.1

Are students aware of good work attitudes?
Yes 62.5 No 3.k Don't Know 3.1

Do the majority of the students exhibit good work:attitudes at school? (% based
on number responding yes) . >
Yes 75.0 No - 20.0 Don't Know ., 5.0 "

" Examples’ of work attitudes exhibited at school:

a,  team work 3.1« m. bothers others 3.1
b, follows-directions , 20.0, ‘'n. messy 9.4 -
c, neat © ) 6.3 o. don't finish work 6.3
d. complete assignments 46.9 p. don't do best . 3.1
€, cooperates 21.9 q. don't care attitude 18.7 .
f, try to get ahead 6.3 r. daydream 6.3 :
g. keeps busy 9.4 s, omit 28.1

» h. good listening 3.1
i, .dependable 6.3
J+ independent 3.1 -
k, responsible 6. 3 .
1. happy to come to school 3 1

(
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Elementary School Teacher Interview, page 3

7. How strongly each of the following statements should be lncluded in classroom i

instruction: (G = great, M = much, S = some, L'= little, N = none) L. S .
& M .+§ "L N
a, Recognizing which values become impor— ‘ ' 3L, L " ot
tant to an individual. ' 65.6 25.0 9.4 .- -2 T o
b, Recognizing personal treits desirable o o T e s |
for employment., " 40,6 3 21.9 " em  ant o et @i
c. Recognizing many career areas. 59,4 28.1 é. Nt R
d, Recognizing the importence of pergonal N L °A N {
satisfactibn‘in what you do.’ 96.9 3.1 .- '7- R O .
) e [ . .
8.A, Have you attended any of thé“inservice sessions offered by the Careers®
« Resource Project? Yes 10070 No ¢ -- Lo : -
, N . ST T : - |
‘flow many? (% based on number respoﬁaing yes to A) . ) ) L
“ﬁﬁor 2 -- 62,5 . 3 or more -- 37.5 B T
' , How are these sessions reflected in the activ1ties in your classes° (% based
g@gnamber respohding yes.to A) .
ot reflected okt _
b. used class ideas " 43,8 .- . > . . o
c. made me more awarg~< 15.0 R . .
d, ‘resource people 6.3 ) "
K e. more career emphasis : . d / .
in class 6.3 ) *
f. use meteridls available 9.4 . . . o
g. plan speclal adtivitjes 6.3 o © . ) . .
h, omit * 18,7, - R - :
» N e .
B. Are you aware of the services offered by the Careers Resource Przjfct?
Yés 93.8 Some 6.3 No --
How did you find out about the various services? (% based on,number responding )
v yes or some to B) . . N
&.. workshops or meetings 50,0 [ o s
#%b, consultant 31.3 . .
T e el cBTRLOEG 12.5
d. school Principal 6.3 i
e, omit L SR 28.1 ] )
. ’ . - '&
g C. Hsve you made use of any of ‘the services ‘that the Careerg Resource Project can
R provide? (% based on number responding yes or some to B)
o Yes 78.1  No 2.9 o
v Which services? (% based on nimber responding yes to C) ‘
L a. AV materials-: v 76,0 * £, mobile unit 20,0
: b.. questionnalres . " 8,0 . & puppets ‘- S k.0 -
_ c. softwsre .0, ' 12,0, h, kits ) 20.Q
= . d, bulletiniboard 1deas 4.0 ,1, materials , N N.O,Vyﬁ ‘
SEFER oonsultant C -8..0 . omit , . 16,0 ¢
Ty o
e ey R gt 2l
.‘ 0 - ? - v s ol w o
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MIDDLE 3CHOQL TZACHER INTERVIEW
(N = 55 except where noteg)

u

2, On time 93,7 Late 9.3 Neither --~ Omit
b. HNeat 57.4 Slompy 33.3 Neither 9.3 Omit
c¢. Courteous 79.6 Rude 14.8 Neither 5.6 Omit
* d, Independent 37.0 Dependent’. 53.7 NeitHer 9.3 Omit
e, Follow Ignore
© orders .  75.9 orders - 14.8 Nelther 9,3 ~ Omit
GIRLS -- "typical" work hebits: (W = 52) -
&, 0On time 86.5 Late  13.5  _Nei
b. Neat 92,3 Sloppy 5.8 Neither 1.9 Omit
c. Courteous 88.s. Rude 3.8 Neither: 7.7 Omit
d, Independéent k4,2 Dependent,  50.0 Neither 5.8 Omit
e, Follow . Ignore -

BOYS == "typiedl" work’ hﬁ)ﬁé"'“(‘ﬂ = 5ly) : ' - R

orders 92,3 orders -- Neither 5.8 Omit

Definition of career education:

2.
a. Complete definition  20.0 . '
. b. Partial deflnition 20,0 : _
. c. . No idea - ~ -- ;
" ::' . .
Phase(s) included in partial definition: (% based on number citing partial
definitions) . . ; -
- - a, - awareness only - - - 59,1 . " -
b~ sequencing including training 25.0 s
c. sequencing excluding training 9.1
d. related areas 20.5 .
e, prepare for future - 9.1 R
" £, ' belongs in high school only " 4.5
:‘_ 3. Is career education related to the things you teach? ) .
g _Yes 90,9 - No -- Omit 9.1 C )
h o t‘t;’
- 7% .1t related £ all subjects or just certain !ubjects?
A1 100,0 Bome -- *
- . ol ’
. Hov is it related to the various subjects?
a: integrated into present curricu/l\um) 9.1 ' '
b, subject-matterrelevance N 43.6
c. &kills for jobs I 1.8 f -
o d.;- occupatipns within each sub,ject hE 23.6
s e, ‘self-development, values’ 7.3 - . Loo-
- . f..special “career edncation activi’cies 1.8, | '
e & omit . . \ o 18.2 ’ . .
,?., — - ,_ TaA p . '
- [ - PN .y - re -
< : U f_ e e T - - -
EKC ar - - ‘-q—-‘-b-r ‘ :‘«“: «:—:--&»- et _:“;’:'*:. . v‘- Lot L..TT T .- :“ "v_
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Middle School Teacher intervieu, page 2

-4, "Are students generally familiar with the variety of career chdices open to
them by the time they leave this school? .
Yes 3.7 No 65:5 Don’t Know -1.8 )

What types of career choices are they aware of? (% based on number responding

yes) . .

a. \jobs im various levels (i.e., professional, * g s (
labor) - ' 27.8 :
b, cageers in various areas €6.7 \ '?(
. c. ché?rs requiring various amounts of . ; - -
training 11,1 ’

5.6

d. careers specific to one field p

4

5. Do students generally have 2 realistic picture cﬁ’f;; training requirements
for the various career choices open to them by tﬂe time they leave this schcol?
. (% besed on number responding yes to question #:) -
Yes 0.0 No 22.2 Don't Know 22.2 Omit 5.6 ’

What are'some of the regiirements they are aware of? (% based on number
responding yes) o ' '

a, schooling requirements ~ 22.2 -
b. Job skills ’ 11.1

- “c. school entry reqé;rements 11,1

. d. -omit : 55.6

o

hd %

6. Should career training activities be provided in
a. senior high school? Yes 94.5 No 3.6 Don't Know 1.8
b. " Junior high school? Yes 70.9 Ro 23.1 Don't Know -=
c. elementary school? Yes 25.5 No 69.1 Don't Know 5.5

7. Are students aware of good work attipudes?

Yes 72.7 No 23.6. Don't Know 3.6 ) .
Do the m&Jorify of the gtddents exhibit good work attitudes at school?
(% based on number responding yes) .
Yes 80.0 No 20.0 Don't Know  -- . )
- a ' >




Middle Sehool Teacher Interview, page 3

-
-

[ S 5 P
e e D T ~

’-J;

|
|
|
Examoles of work attitudes exhibitgg at schobl:, e . “f“jf  L
|
|
|
|

e. conscientibus 1654 x. lazy 0.9 v
b. concerned about appearance 3.6 y. unprepared 3.6 .
¢, do more than required 18,2 “ 2., Just do enough to get by F:3
d. pride in, work 9:1 ‘aa, don!t care - - 20.9
e. responsible’ 9.1 bb. irrqpponsrble . 5.5 " ]
f.” on time - 27.3 - ecc, Jlate $12,7 “
g. neat : 14,5 . dd. sloppy 6.4 - ‘
h. good attitude SR & T ee. defeatist or. péAr . -
i. good ‘attendance "3.6 - . attitude - 7.3 ©
J. get along with others 20.0 ff, bad attendance _ 55 -
k. works quietly’ . 5.5 .gg. don't get along with .
* — 1 follow directigns - 12,7 ——others—— 127
m, works to capazity 1.8 hh. noisy o . 1.8 - ‘
n., interject new ideas 3.6 ii. don't follew directions 10,9
o, don't complain 1.8 j3. no incentive . 3.6
p. organized 3.6 . kk. work becaise forced to 5,5 .
g, courteous 5.5 11, complain ‘. 3.6
r. independent 9.1" N mm. waste time -+ 7.3 s
s, ask- queg/igns 1.8 \\<nn, rude - 3.6
. t. complete” asgignments . 18.2. 0o, dependent i 7.3
u, accept constructive /)pp. won't ask for help 1,8
"criticism 1.8 gg. don't complete assign-
- v. honest 1.8 ments 12.7 .
w. can talk openly with ’ ‘rr. constantly seek special )
teachers ¥ 7 1.8 attention ’ - 1.8 -
— ss. poor study habits 12.79 .
™~ T Sy tt. omit 23,6
8. How strongly each of the following statements should be included im classroom
instruction: (G = great, M = much, S = some, L = little, N = noae)- ‘
"¢ M S8 L., XN i
a. Recognizing personal traits desirable T S )
) for employment. i '61.8 23.6 12,7 =~- - 1.8 :
b. Exploring job requirements for an o
occupation of personal interest, h5.5 3&.5 15.2 1.8 --
c. Recognizing the importance of pg;son§l ’
. satisfaction in what you, do. , 78.2 1 8 2 1.8 1.8 --
d. Exploring many career aréad. ¢ T2.721.8 5,5 =" a-

e . .
9,A, Have you attended any of the inservice sessions offered by the Careers
A Resource Project?’ Yes 98.2 No 1.8 .

@

. ~. How many? (% based on number respondlng ‘yes to A) . Co :
lor2 --37.0 3 or more -- 51 9 - - omit -- 1,1 ' .. .

» . : . - -

‘4 .
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_ _Middle School Tez .hor Tuterview, paze b

. - * M - . . . - -
IR ,gw,ara these sessions ratlectes i1 tr=2 a:tivitiez In your classes? (% vasaei

%1 nuwber respoading yes in A) ) - .

a. not reflestel PRy

t. . more cluss discuscicn .. 333 -

c. Carser lLay or Career WeeX 5.0 :

d. used materials . 11. ’

f. made me movre aware
g. special.carcer edacubion”

1
e. developel audfor usel 71Et 1.8
5

activities 2.7

n. idzas from other texthe.s 1.9

i, carecr-orieated fieli trips 2.7

). make clesses relevent 27 7T T T

x. getiting urgenized 1.9

1. onait . 5.3 a
- Are you avare of tne servicaes offerzl by the yareers Resource Project?

Yes 0.3 Some 3.0 Ho o 3.6 Cmit 1.8

How did you find out ahoit the varioas secvices? (% vasad sn number
responding yes o~ some tu By

a. consultaat i hi.e X

b. catalog 5.0 )

c. workshops or meebings 3.6 o i .
d. pamphlets 12.5 - . .

e. tean manbers " 5.3

f. looking at mobile unit 7.0

g. telephone 1.9

h. onmit i5.bL

Have you mais use of any of the secvices that the Carexcs Resource Project
can pruvide? (% nased 7n aumber responding yes or s~me to B) -
Yes 82. 43 17.2 .

Which servicaes? (% based on auwber responding yes te C)

a. materials £3.3, . kits and gaines . 16.3
b. AV mate-izals k1.9 g. speiers 7.0
c. software ' 23.3 h. field trip.plaaaing 2.3
1. mobile irit 3.6 i. addresses to businasses 2.3
e, coasultaat . 9.3 J. omit - 23.3

‘e
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