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- o : ‘ FOREWORD
]

For over a quarter of a century there has been controversy
% . over educational programs provided by the secondary schools of the
nation. State and national publications have been extremely critical

of the educational experiences’ provided youth. Many publications have i%%aﬁ?ﬁ‘

.
i B 2
L Y

dwelt upon this subject with headlines such as the following: Why ] k§§
) ) .. . 3
Johnnie Can't Read; Why Johnnie Can't Write; Why Johnnie Can't

Spell; Training For Obsolete Jobs; Are Our Youth Being Shortchanged; : -

- P -

etc.

This study is not‘éﬁ attempt to refute any of the derogatory

statements made about education. It is merely an attempt to examine

- a product of the Louisiana high school and to see how wellsit
. Y"stacks up" in the market place. The effectiveness of the school then

may be used as a guide in adjusting and upgrading programs so they’

’

! may more nearly meet the needs of the youth théy serve.

This report pregents the major findings of a study of the'
experjiences of selecte; Louisiana high school graduates who had been
out of high school several years. It points out rather vividly that
high school graduates do remarkedly weil in the field of employment. -

Inference is that the high school has notefailed this segment of our

youth.

As with many studies, some areas show greater strength than .

others. It is pogsible-that there are some aspects of the school pro- .

.

gram which could and should be improved. What is working weli should —

be retained while modifications are made in the less desirable aspects.

)

- ) J. C. ‘Atherton
. : Charlie M. Curtis -

e ’ ‘ vii . {/
| s |
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INTRODUCTION TO THE STUDY

. ‘ .« B
Probably 'the most serious problem facing the natfon today is

to provide an educational system which acknowledges the existence of

individual needs among its young people and which develops adequate
facilities and programs to meet these needs. '
- < -

' In American society the developmenf‘pf individual educational

needs takes pfhce in many forms and areas, bbth formal and informal.

\
\ -

These needs stant early in the individual's llfe and continue, through-
" r

out his lifetime.' Formal education is often said to be the chief

. -

instrument for preparing the individual to enter society and the world
of work.
Causing considerable concern is the lack of aéreement among

educators as to the structure of the career development process and

]

how to implement it. Someoargue that the.individual need not expe-

rience the career development process .in school, that a career is-

developed after leaving school when the individual is a member of the

labor force, that indiviguals need only a broad and general education

b

in high school to enter and make progress in the labor force. Others

are convinced that a career choice must be made early in life, that

young people must experience the process of career development in an

educational environment in which the training provided is relevant to
r
- the career chosen.

. .More specifically, gocial scientists are saying that career
development is a continuous process, beginning early in life and taking

_place at all educational levels, particu‘!rly %in the high school since.

o ) S LS

... 10

-




;'it is the only institution reaching most youth at the age when they

-

are most likely to make career decisioms. They either enter the labor

" -

. force at graduation, or, they seek further preparation. ’
' Today, with the increasing population and social change, the v
* accent is on young people. The "standard" approach to group instruc~ o

’ ~
. "

. <’'tion’in high school where attention is facused on the subjects

prescribed for graduation is undergoing some dramatic changes. Gener-

&

-

ally, people are questioning the disproportionate pressure placed . ) #
v N A L TPV Ly 4

’upon high school students.to prepare for and attend collegé(“ Program

. Al

. + . planners are not seen as hostile to career developmént, although they

s

-~ provide a minimum of instruction about the world of work and the kinds

. of skills in respect to the tareer needs of students. Disappointing -- -,
* ‘ R . N ) -7 3

. . - s ¢
to many, however, is the fact that, while the high schqol is considered

a major agency affecting vocational development, it makes no large
- e *

» .

.

scale effort to discover ways of relating its students to work. -

e

Society has certajn expectations of the school. Many of these

*

are verﬁ%lized in general statements of philosophy, but’onekthihg is

very clear; parents, school boards, employers, and most certainly -

\
s »

'étudeﬂts expect the schools to assist young people in becoming effec-

tive contributors and functional members of the community in which

they lﬁve." . '

Answers to questions raised in favor of a different school orien-
tation may be aésociated with the problems of graduates w@o try to find
work rather than’continuing schoolléfter high school graduation--aéé
they readily absorbed in the labor forcd? 1If employe&, are they under

S . - .

fe / or over employed? Are they advancing on the occupational ladder?

v ”

”~

. ‘ . 11
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In order that schooTls perform this task, it is particulariy

important to look ahead in the educational field, since policies,
programs and activities have to be decided upon far in-advance of the

time when they reach their maximum period of‘coﬁtxgbution. "It is also
i . i

important to look back; schools of today are whafhthey are because
somebody has made decisions in tne past. These dee;s;gns have played

a very “fmportant role in the development of the 1nd1v1duals thgt make
s, :“«Qf‘g“)
up our” society.
g ; , 7 o .

1 .y

Statement of the Problem

.'w.

This study was primarily concerned with determining the extent

to which the educational system of Louisiana is meeting the needs of

+

the individual graduate of our secondary schools. It was also concerned
with the post-secondary.education or training and the occupational

experiences of these graduates. .

; The number of young people graduating from Louisiana high schools
7

/

has;been increasing at a rapid pace. Were they prepared to enter the

job market directly after high school graduation? .
Other important questions are: Did the gradudtes profit by

vocational education at the high school level? _+.-at job entry?

...in making progress on the job? What job success have the graduates

had? What did they attribute their success to? -

Purpose aud Significance of Study

The need to réstructure the curriculum in Louisiana's educational

. +
system seems to be the most acute problem facing Louisiana educators

today. To make education more relevant t% today's needs and to the

N :
needs of the individual studemt is of primary concern to everyone.
. 3 . ,

-



" Programs must be provided to develop the capacities and the abilities

A L LA

—

§

of all individuals enrolled. '

-

The purpose of.this study was to provide information about the~

high school experiéhces, post=high qchool education of training, ‘dnd

« the occupational experiences of Louisiana high school graduates. .

It was the intent when conducting this study to provide infor=-

mation that may be useful to educational planners in developing adequate

- -

high school programs to more realistically meet the needs and interests

of indiviaual students.

Definition of Problem

v

This study was designed to accomplish the following major ob-

jectives: , .
j a\

1. To determine aspiraticns and the high school experiences of

Louisiana high school graduates.

— . i ‘
2, To aécertgin the degree to which Louisiana high school .

graduate# continue their ‘education and/or training beyond

1

high school.

.4 .
3. To determine the occupational experiences of Louisiana high

.school graduates. ) ' '

1"sv

4: To determine the relevance of the high school offerings in

-

’ relation to the occupational interest and job finding éxpe-
- . 4
riences of Louisiana high school graduates. o

K .
T .

5. To determine job and income expectations of Loﬁisiana high- -

school graduates. " N
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Limitations

This study was limited‘po the graduates of Louisiana high schools

.for the decade of }956-65; it was furtﬁ%r limited by selecting sixteen

parishes in Louisiana; three schools within each of these parishes; and

randomly selecting ten students from each of the designated graduating

+

classes. The sixteen pa}ishés are located throughout Louisiéna, four
9

from each,vocatioﬁal agricultural supervisory area. The three schools

within each parish were selected to represent urban, semi-urban, and

a

-
rural schools. The study was further limited by the individual

responses from the high school graduate's experiences. t

-

¥

Source of Data

The parficipants in this study were the graduates of Louisiana
/
high schools for the decade of 1956-65; during this period approximately

322,751 graduated from high school; 151,367 males and 1715384 females.
A graduated éa&ble of these graduates was used for each year. To provide

broad coveiage of graduates, the presently designated vocational agri-

cultural supervisory areas were utilized. Four pagishes were selected

for sampliné (Figu%e 1) in each area; thgee schopls within each parish
Va

were designated. Counselors from:each designated school compiled a

list of graduétes for each year; all posasible addresses were obtained

. @

and from this group ten students were selected at random and were

- -

mailed the survey instrument to be returned to the local counselor.

.
.

Counseloré‘were trained in collecting and handling informatiom by

Louisiana State University personnel.

"

P
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Method of Research and Collection of Data

‘e

The des;riptive survey using the mailout technique was the method
of research used. Data were colleé}ed by the use.of a multiple choice
inventory fprm designed to determine‘the high school experiences; post-
high school e&ucation or trainiqg and the employment experiences of
selected. Louisiana 'high school graduates. The inventory was mailed to

Louisiana high school graduates selected at random by high school

counselors. Louisiana State University personnel from the Department

. of Vocational Agricultural Education corresponded with selected parish

N

school'superintendegég requesting, a reply if their systems degired to
be repregented in a state-wide study concerninglthe occupational expe-
riences -of Louisiana high school graduates. After the superintendents
responded favorabiy to the study, the University and the reépective
school boards began-preparing plans for the projécFed endéavor. The
School of Vocational Education of the College of AgriQplture repre-
sented the University, and the Parisﬁ Superingendent of Education
reprgsented the Parish School Boards. Four pafishes within the four
present1§ designated vocational agricultural sﬁpervisory‘areai.;ere

selected. Three high schools within each parish were selected which,

» el

in the judgment of the administrations, were representative of the urban,

semi~-urban an&efﬁtak‘areas. Principals and cou.selors of these selected .

» ~
.

. N T '
schools were notified by the parish superintendent and by the University.

Arrangements were made to meet with each local counselor for:a training
period conducted by University personnel. The necessary supplies and
survey instruments, developed by the Vocational Agricultural Department

at Louisiana State University, were provided for the counselors at this

meeting. The survey instrument was developed following an extensive
> . ) 7

T




; i . ) P
review of related studies and literature. The ¥nstrument was subjécted -

-~ B atdd )

. to several revisions; first it was validated by a jury of e &HPerts.

S

»

Consideration was giver to suggestions and revisions were made. The. ™ .

revised instrument was then pre-tested for further validation and

I3

. clarification by a selected group of éraduates at Central High School, ..
- . ", pa—

in East Baton Rouge Parish. .From the results of this pre-test, sugges-
A . -

tions were offered and ‘final revisions were made to the survey -<instru-

., ments. :

~

_The local ceunselors were responsible for  securing the addresses

and mailing the survey instrument to the selected graduates. The

1

graduates were instructed to return the completed survey instruments
/—\ "’ - ) v -
. to the local counselors.

PR

In addition, a random sample of cen graduates living within the .
- ~sChool~2rea of eachrschool was drawn for interview by the counselor.
- The results of the interviews revealed no significant differenceyfrom
those who had replied to the questionnaire. Theregore the assumotion

<

is made that the answers received by mail werg valid and analagous to

- ‘ high school graduates during the decade represented by this study.
- R . . . — ’

Coungelors were trained in collecting and coding information

¢ D = .
‘ on IBM sheets by Louisiana State University personnel. ) .

PR
Treatment_of Data , %

-

~ Information on the survey instrumeht was coded and recorded on
IBM code sheets by local counselors. The code numbers were then

punched into IBM cards for electronic computer programning and data

processinggthrough the facilities of the Louisiana State Uniyersity

Research Center. e

” » * 2
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b et

The processed data were organized into tabular formffogrinter-

-

. bretation and presentation. The statistical procedures involved were
{

o frequency and percentage distributions.

Data relating to the high school experiences, pbst-highféchool

. / .
_education or training and occupational experiences of selected Louisiana

”
” L}

-~ high scggol graduates are pregénted in the foll&wing section.

-

Conclusions were drawn from the findings of this study through

&
-— R
Recommendations were formue~ —— .

o the analysis and interpretation of data.
[ . . r.3
d lated as a result of the research. X
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\\ . - PRESENTATION AND INTERPRETATION OF DATA
{

" Education in modern America is a complex social venture. Many
a;bnc1es, both formal and 1nforma1,p1ay a part in the intellectual and
AT e b ‘,

& vocational development of youth. Among the foremost of these is the

public school system. In the early part of the tventieth century the

purposes of education were set forth in the Cardinal Principles of
p .
Education. Then some years later following the Great Depression these

, were condensed and fesfaped as the PUrposas of Secondary Educatiog.
They are: (a) self-realization, (b) human relationships, (c) ecoggyic
efficiency, and (d) civic responsibility.

~ ; " The four purposes stated above are still considered major

" functions of the secondary schdol. It is felt that the school has the

responsibility to meet the individual educational needs of youth and
- -

.

to make them pioficient.in dealing effecpively with the problems

-
.

;
]
- . common to American soeiety.
1 ' . :
E The school must*provide programs which are designed to deGElop
: the capacities of all.individuals assigned to it. Each person should

be provided with guidance and experieoces which will develop fully .«

those personal, social, academic and vocational competencies which

. , ,‘ .
society nee%a, '

-

- Y : 4 “
This éxamination of the experiences of.a group of graduates of

high schools n Louisiana may.glve some indicatfgn of the effective-

ness of the seoonﬁ?xy@educatlonal program.
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The subjects used in this study consisted of 2,895 Louisiana

high school gréduates for the decade 1956-65. There were 1,383 males
and 1;512 femaléé. These participants came “from sT¥teen parishes

located throughout Louisiana and from three schools in each parish-=-

one urban, one semi-urban and one rural. »

Ten graduates were chosen at random by the local high school -

counselor from each of the designatgd graduating classes of each high
school. The descriptive survey method with the mail questionnaire

technique was used. Inquiries were mailed to approximately 4,700

P

graduates. Data were obtained from 3,035.graduates as shown in Table I.
This represents a response of approximately 64 percent. Of these, 2,895
were completed so they could be used in the entire study.

_An examination of the data indicate that there was a relatively

~
’

consistent number of responses for each year of the decade.

High School Curriculum Pursued and Vocational "Courses Taken

-

~.
.

0f .the 2,895 graduates who replied, 1,086 reported they had '

followed the college preparatory curriculum; 1,571 the éeﬁeral R -

” " \¢ . .

~ - Wiy N
curriculum, and 238 the vocational curriculum. No explanation was *

-

given them regarding what comprised these curriculums and it is

. ¢
obvious from replies of the respondents that many did not know what

4 )

curriculum they had followed.

- - eme-._ .An_examination of Tdble II reveals that a total of 1,374

]

persons completed four years of one of several vocational programs

offered. However, only 238 reported they had pursued a vocational

%

curriculum. -
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It seems that vocational’ courses were popular with the high
school sgud;hts. A total of 1,735 maleg and 2,202 females report the
Jnclusion of one or more years ;f vocational t?aining in stheir curgic-
ulums. This number i§ greater than the total number of 2,895 respondents
as some students werecenroiled in more Ehan ;ne‘vocational course

—~~

during their high school. years.

g Agriculture was the most popular vocational Gourse followed by

male students whefeas home economics was most popular with the females.

These courses had the largest enrollments, gnd.by far the 1arg§st " —

number of students who completed f;ur years of york were in these areas.

of the‘maies responding, 687 took one or mo;éf@éars of agriculture,

65 home economics, 74 distributive educationm, 441 office education, 157

trade and industrial educati;n, a;d 311 industrial arts. The females & .
~largely took home economics and office education. A total of 21 females

enrolled "in agriculture, 1,130 in home economicé, 76 Qigtributive

education, 902 office educatﬁon, 32 trade'and‘fndustfial education, and

41 in industrial arts.
A vast majority of students enrolled in office education

completed either one year or two years of work in this area,

Students pursuing a vocational course for four years numbered
1,574, for three years 422, for two years 951, and for only one year)

1 190. Over one=- -third of the respondents had taken a specific voca- S

tional field for the four years of high school

-

Feelings Toward High School Curricyla
Y . .
To a marked degree; the students held a favorable attitude

towar& the high school gurficula they pursued, Table III.

14

R
e

- 23




u . “ . \
© ‘ ) ‘ _
% . ! : o °
N ”.. » . . A a
e . - . .
# i - N
. v—»ﬂﬁ@ ) K ’ |
w - K
0°001 $68°¢ 0°00T ZIS°1 0°00T €8€° 1 «  Te3aol .
‘ 01 8¢ 171 L1 8" L1t £1dsx oN .
! T T e ) o ' ' — )
9° L1 S 8 A 6 . yonu AIsA PINITSTA
€ 421 0'e ¥ gy Ls 6L . P PaNTISTA o
" < J‘.{ ° n 2
. 6°LY 88€°T sy oy z19 1°96 9LL PO — .
o Ty 8EE‘T + 64§ 068 » L'9€E 805 - yonu £I9A PINFT .
, _ | ) ‘ ..
Juadxad JIaqunp Jusd1ad JIaqunN- JUIDISg Ioquniy ~ , asuodsoyg .
1e30L : EYELCE 9T eR T
. VINOIYEND TOOHOS HOIH QUVMOL SONITMA .
» . R II1 TI9VL : ’
~ : ' )
. . v ) -
) t. - . * ~ . Y \ b . N ’
W. . ' _ ) \.\
K . " . o2
;
k.

i
i‘
4




B R RS b L A Y

s

VTR RS TEART AR BT AT

LA
i

*

i

—ry

~

P ue

'~ in the liked very much and liked categories (46.2 percent and 47.9 per-

Slightly less than 5 percent repdrted they disliked or disliked very

much the curricula. Most of the answers concerning the curricula fell

cent respectively). . . . . 1

The. percent of females who liked very much their high school !
("7‘ . .

curricula was 54.9 wh%le it was only 36.7 for the males. A higher

percent of the males liked their.curricula, 56.1 in contrast with 40.5

for the females. A slightly higher percent of males (5.7) disliked
‘e
their curricula than females (3.0).% Less than 1 percent of either

' ’
group disliked very much their curricula.
( ' :

Things Liked Most in High School

-

There was congiderable>difference of response from the males

and females relating to.the:things they liked most in high school with

’ one notable exception, Table IV. Apptoximately the same percent of

malés (26.2) aﬁd.feﬁalés (27.0) reported that friends was their greatest

like while in high school. .
Athletics was the thing liked most by more maléé‘(33.5%5 than ' s "
anything else. However, only 8.9 percent of the females gave this a . ' we

toé ranking.'

Things liked most by mhles,in high school were athietics, 33.5
percent, friends 26:2 percent, activipie? 14.5 percent, courses 13.3
percent, all things 3.7 percent and other 1.2 pércent. Only 7.6 per-
gent failed to respond to this question, Females liked most activities

27%5 percent, friends 27.0 percent, courses 21.9 percént, athletics 8.9

percent, all things 6.7 percent, other 1.3 percent. No response to the

’

duestion was made by 6.7 percent.
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S Things Liked Least in High School ot ‘

., . ¢ .
i — - i

Coursework was least liked in high schogl by a higher percentage

-

of respondeﬁts than any other thing. More males disliked it (50L) )

than females (410), Table V. "A substantially higher number of females

s

disliked athletics than did mhlgs.. Slightly over 10 percent of

. each sex reported that théi disliked all things relating to the hi

-
»

school. -

A high percent of all respondents failed to respond to the
questi;n. Nosreasons were "given for their not replying. A partial
answer may»bé found in the previous table where it is shown that some
students reported they liked all school activities, however, many moréJ' o L ﬁz
failg@ to state Eheir disliké;,ﬂ N
. Male reépoﬁdenfs indicagéd that they disliked courses taken

’ ~

in géhool more than any other item. These were followed by: all,
activities, athletics amd friends. It was Qigqificant to note that

40.5 percent did not reply. Courses was alsorlisfed as among tﬁing;
least liked by females by 27.1 percent; folLow%d by athletics, 13.7 ‘

percent; all, 11.5 percent; activities, 3.9 percent; friends, 0.9 per-

v cent; and no reply by 42.9 percent. . . ) .

Courses, Liked Most in High School

*

Nearly 95.percent of the respondents listed the courses they

= liked most in high school, Table VI. The views of the maleés and

females vary considerably. Mathematics was liked most by the largest y

number of malgp'and English was the most pdpular course reborted by

-
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_.the females. Agriculture, science, and social studies were - ‘1iked by

<

. a somewhat h1gher percentage of males than females. On the other hand,
females rated higher than did males home economicg and business.

Courses liked most by males were: mathematics 30.0 percent,

~ . " ~ s

social studies 16 1 percent, science 15. O percent agricultu e 11.7

percent, English 9.1 percent business 4.7 percent, other vocational

courses 4.0 percent, health and physical education 3.0 percent,qand_

A

home economics 0.5 percentiiﬁlhe females liked most English 25.1 per=~
cent, business 16.4 percent, mathematics 15.3 percent, home economics

14.3 percent,ysocial studies 11.8 percent, science 7.8 percent, health

’

and physical education 2.4 percent, other vocational courses 1.4 per-

cent and-agriculture 0.3 percent.

.

0f the vocational offerings, agriculture was popular with the

males while business/andvhome economics were popular with the females.
. 1

Courses Liked Least in Bigh School

" English was by far the least liked course in high school by the
male students, Table VII. This is in contrast with its being listed
by females as their most popular course. Similarly, mathematics was
rated the least liked course,in high school by the females but it was
listed as most‘liked by the males. Very few students reggrted they
3 hed 1east _any vocational course. Courses least liked by male high
school students were: English 42,2 percent, mathematics 19 5 percent
social studies 11.4 percent, science,9.4 percent, business 2.0 percent,

agriculture 1.3 percent, health and physical education 0.9 percent,

other vocational courses 0.3 percent, and home economics 0.1 percent.
. " /

~

No replies‘were made to this item by 12.9“percent. <
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-—TFemales reported-that EheyJEiked;le&segmaﬁhema€%e5aby43671u§ezcent7

science 17.3 percent, social studies 15.5 percent, English 11.3 percent,

home économics 3.8 percent, health and physical education 3.6 percent,

,v'.viy ) ' 1 .,
business 2.8 percent, other vocational courses 0.4 percent and agricul-

ture 0.1 percent. A total of 9.1 percent failed to reply to this.

Over 80 percent of all students disliked most mathematics, English,

science and social studies.

"

=
™~

Course Recommendations by Graduate to Person Enéering High School

Respondents were asked if they wou}d(suggest to a young person just
entering high schopl to take the courses they had taken while in high

school and to recommend what/courses they would 'suggest if different.

" Of the 2,895 respondents, 1,677 or 58,0 percent would regommeﬁd

A

12

those courses they had takemt while enrolled in high school to the incom{%g
24

i

student, Table VIII. Relatively few respdndents would recommend a pﬁange
> . . ’l’;’f/,-’/

in curriculums to the g7nepa1 curriculum. . S

~

o

The majority.of the male reéiondents (52.9 percen;)'ﬁould recom~

-
a

. mend the courses they had taken. Other courses recommended were academic

¢

] : ) .
16.0 percent, vocational 10.3 percent, general 3.0 percent, and recrea-

tional 0.3 percent. Guidance in scheduling was recommended by 9.5 percent.

3

Approximately'two-third§ of tﬂe females (62.4 pergeﬁt) would recom-

13

mend those courses they had taken, while 13.2 per cent recommended taking

academic, 8.8 percent vocational, 2.6 percent.general, and 0.3 peréedt

recreational. Over 6.0 percent would recommend that students Secure guid-

Ay
-

ance when setting up their courses.

) -

The academic or college preparatory curriculum and the vocational

o

curriculums seem to be most popular with the former students.

. ,
. .
' .
P
[ LT : .
- v
13
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Hizh School Courses Benmeficial When Looking For 4 Job

3

A total of 1,773 respondents felt that their high school courses

were beneficial when they were seeking employﬁent, Table IX. The

pifcentage of females who”%elt thei% courses useful was somewhat higher
than that for males. It ig interesting that 30.2 percent reportéd that
iheir high school courses were not of benefit to them when searching
for work.

h Courses listed by males as beneficial when seeking employment
are listed -in descending order of frequencyAag: mathematics, English,
buéiness, ;griculture, other vocational, science, social studies, and
health and physical education. Females listed beneficial éourses in
descending order of frequency as businesé, English, mathematics, home
economics, sciencé, other vocgtional, gocial studies, ﬁéalth and physical
education, and'agriculture.. -

Over one-half of the females responding to this gpestioﬁ ligsted’
businesgwgs beneficial to them when seeking émployment. (A high per=-

centage of the respondents failed to reply to this’huestion;

High School Efforts to Prepare Students for Job

Over two-thirds of the respondents felt that the high school made

an effort to prepare- them for a job, Table X. Only 9.8 percent reported-

that the high school made no effort at all to prepare them for a job.
The males reporéed b; 27.9 percent that the hiéh school made a

great deal of‘effort to prepare them for a job, ;Ome effort 37.8 pe;cént,

little effort 17.9 percent, and no effort at all llll percent. Thg’

femalés, 32.9 percent, stated that the schools expended a great deal

of effort to prepare them for a job, 37.6 percent some effort, 14.2 per=-

cent little effort, and 8.5 percent no.effort at all.
: 25 .
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"7 A higher percentage of males felt that the high school made
little effort or no effort at all to pfepafe them for a job, whereas

more females repo/ted that the high schools expended a great deal of

.

effort to prepare them for a job.

Effort Expended While in High School to Secure Training Needed
for Employment

. Apparen 1y4prepariﬂg for future employment was:ﬁot a strong
) motivat;ng for.e in the lives of the ;espondents while attending high
scho6l, Table XI. Very few, 8.4 percent of the group, reéorted that
- the&vhad trie 'very hard to secure trainingwneeded for employment. Only'
4.6 ﬁerceptuéf the maies felt that they had tried very hard. The females

oh the a%ergge reported that they had expended more effort to secure
/ .
training needed for employment.

Over one~half of the students reported that they had expended as
much effort as the average student fo secure training needed for em-
ployment. Only 16.8 percent of thé méies and 31.1 percent of the
femaies felt the& had expended more effort than the average student.

. .
Nearly 30 percent of the males reported they hﬁﬂ expended little or:

not much effort at all in this direction.

Job Aspirations While in High School

&

_Over one-half of the males, 50.6 percent,and 34.7 percent of *

N

.the females did not list their job aspirati?ns while high’school
students, Table XII. Tﬁis would seem to indjcate that many did not
have strong job aépirations, especially in light of evidence presented

in the é*evious fable that a ;glétiyely small percentage had egpendgﬁgiﬁ%?'

- -
~

,.{:ﬁw}.“:— - ;:,-,—:-mt(. PR e 8 *
/0% ‘imuch effort £o prepdré for employment. L
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_Respondents were asked to in icate job aspirations by checking
the career cluster in which they had hoped to segcure employment. Public

service occupations were desired by the largest group .of males, whereas
B \ o

business and office and public service occupations were most popular
. - L 4

\ -

" areas for job. choices by the females. All fifteen career clusters were

- ¥ t

-aspired to by some of the male respbndents. The environment cluster

s

was the only one which did not receive ahy response from the females.

A Y :
’

.-

The job levels aspired to ranged fréa_éhe unskilled to the pro?

fessional. The professional level was most popular with each sex. The

. clerical level was popular with the females, but did not have many
. malé aspirants. . ‘
ST Very few respondents aspired to the semi-skilled andlunskﬁllsg

levels of employment. The supervisory level and sales level were not ;

. very popular with the respondents.

4 '

E P

Reasons For Accepting Job Offerings.

The respondents were asked, "If gsomeone were to offer you two jobs,
' a
one a sgecure job with adequate income, the other not so secure but

with more opportﬁnity for advancement, whichJoEe would, you take?"

¥

Both choices were popular, but the males showed more affinity
Al -

) o qu opportunity while the fema}es favored slightly security, Table XIII.

. . . ‘. Sawe
"> The males who preferred opportunity weré 57.4 percent and the femsles
e, - ’

b4.7 percent:‘ Favoring security werg males, 38.5 percent and féﬁhlés;

: )

e Comments by some of the. respondents indicated that their choice

was based upon certain ‘suppositions. For example{/seVeral females re~

49,7 percent.

ported-that if their hugbands were meeting the needs of the family
2> -/

Yo
A\l : -
: 41
- . ‘ “
’ ol

-
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i B adequately they would choose opportunity, but otherwise .they would S
. . A - L4 *

prefer security. A male indicated thaﬁvhis choice would Be predicated

_on family needs. o -

i . £ .

Kind of Job Graduates Would Like Most To Have Now T
. < , N . - (‘
e~ - There is a probabilitygghaththe job aspirations of respondents
w re * ’ . . . N . .
will represent a more realistic viewpoint into the FTeal world of work ,

. now that they have been out of‘high school for a period of time. Some
respondents of each sex would like most to-<have a job .in every one of , e
" ‘the fifteen career clustexs, f;blé X1v.
Public servi?e, businggs and office, and agribusiness and
natural resoprceé are theégareer clusters most preferred by the male
respohdeqts. The female respondents like most the fields of business
- i
Rk ‘and office, and public service. These are the same career clusters
- ‘most often aspired to by the high school students although the number ree

now aspiring to each cluster is greater than when they were students

- in high schooly .

The professional level of employmeﬂt is desired most by more

respondents than any dthefwievgl. ~However, some individuals desire

N Eud . ' -
e most each level of employment including the unskilled. Over. one~half = _

" the males would like jobs most in professional, managerial, orﬂskilled
{ Cn . .
levels. A much higher percentage desire managerial positions than

aspired to this job level while high school students.

- The females largely aspired to pasitidns on the professional )

and clerigal levels. These were the most popular levels for the high

’

* <

school students. . . : »
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., Job Expectations Five Years From Now

- -

Few‘males, 2.6 percent= planned to go back to school, however,
~ 11.4 percent of the females iddicated they planned to take additional
i i S ,
schooling, .Table XV. . 4
. The male respondents reported a high ievel of job stability in
i their 5ob expectations five years from now. A substantial majority
- expected to be work;ng in the same iob they presently hold, 33.0 per-
- cent,or to be worﬁf;;’pith'the same company in,a better job, 38.7 per-

“?_u-b.
cent. Other job expectations-were reported by 1%.5 percent

Much less job stability was expected by the female respondents.

dhly 12.0 percent expected to be working with the same company but in

’ a‘better jobpand-27 .4 percent expected to be working in the same job
they currently had. Nedrly one~third reported they had other job .
expectatione.five years from now. This may mean that many females do

ﬂ\-\
- DOt plan(to continue in the job market during the next several years.

Income Expectations Five Years From Now

Practically all male respondents, 85.8 percent, expected an
annual income of $8,000 or above five years from now, Table XVI. No

reply was made to this item by §.0 percent. Only 6.2 percent expected

* I e

an annual income less than $8,000 five years from now. These expecta-

tions contrast considerably with income expectations .of the females.

r

N.““ . For exaﬁple, 37.2 percént did not respond to this item. This possibly

;ndiceteshthat many more/female; than the 28.3 pencent reporting expect

an annual income of less than $8,000 and only 34.5 percent expect to

.- receive an income of $8,q00 or higher per year.

A L4
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The females expect largely that the income of their spouse five

yeags from now wilihbe $8,00q or above. -Only §.4 percent feel that

their spouse will have an income of less than $8,000. The large number
s

of no replies, 44.7 percent, maydindicate that many males do not plan

for their wives to be in the lapor market five years from now.

Slightly over one~fifth of the males, 20.6 percent,'expect the income

of thefr 'spouse to be $8,000 or aéove.

i
Post High School Institution Attended- .

Over 80 percent of the respondents indicated that they had

attended a post high school educational institution, Table XVII.
Over one~half of the group had enrolled in a college or university.
The vocational-technical schools attracted the next largest number

»
of high school graduates. The business colleges were attended by

8.0 pef&ent;of the females, but by only 2.7 percent of the males.

‘Colleges and universities were attended by more males,whereas more

females atLended thelvocation§1~technica1 séﬁools.

The percentaéé of individuals failing t& list,a post high school
institution attended approximated 20.0. This was almost evenly divided

between males and females. . .

As one would expect, very few persons attended a junibr college,

2

“there being only one junior college in the ‘State.

. é

-

Respondents Completing Eost High ‘School Training PEShram

- Over one-half of the participants in this study completed a post

@ JE—
high school educational training program, Table XVIII. Those reporting
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»
thay failed to complete their course of tr§;ping were 24.9 percent while .

?fi‘ 22.1 percent\fakled to respond to this item.

-

. . \
Over one-third of all respondents, 39.6 percent of the males and -

32.8 percent of the females, completed college or,university training. .

- A higher, percentage of males (58.0) than females (48.3) completed some

form of post high school traiﬁingx . < .

~

Thé percentage of dropouts is highest for~enrollees in vopationélfl

technical courses. It was noted in a previous table that 11.8 percent of
all students enrolled in these éourses. Only 5.1 percent completed this
training. The lack of persistence by female enrollees is especially signifi-

cant since 12.9 percent of the females were in this type of training, but

only 4.2 percent remained until completion. This is less than one-third .of

~

those who took such training.

Amount of Post High School Training Program Completed

v -

0f the 722 persons who reported they had not completed their post high

-

schéolvtraining brogram, only 6.0 percent are still in traimning, Table XIX.

Some individuals failed to tomplete each type of training, but the
two areas in which most of these were enrolled were college or university
and vocational-technical school. Other programs accounted for 30.6 percent

of these respondents. . ‘ ‘ .
i

During the.e;rly part*of the training program there yas a relatively

e T

heavy attrition of students. There were 94 college or university dropouts

and 42 leavers from the vocational-technical school. Early dropouts among '

females was much greater than for males in the vocational-technical programs.

The percentage of early college dropouts was higher for males.

Evaluation of High School Courses in Learning New Skills Required in
Post: High School Training _

0f those individuals replying to the question there was a relatively
small percentage who felt that high school course;m;ere of little or no bene=-

fit.towthem in learning new skills reduired in post high scheol- training,

o 43,
S 51~

..
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4 W Table XX. Those reporting it to be of little benefit were 11 l percentE

‘n'

males and 6.7 percent females. Those reporting it to be of.no benefit to\ :

‘ ‘a
. . .

3 them were ZTE/percent males and 2.1 percent females. .

)

al

37.5 percent whereas 30.2 percent of the males feit this way More'males
2 . L ‘.._' A e :3. _‘4:.

Se

rated the high school courses of some benefit in learning new skills re» T

- quired in post high‘schoo} training.

I3 B

N . . o R .
3 ) . 3 o ' A L
.

. JLCourses Helpful in Learning New Skills Required in Post High ‘ f;” :4‘
A School Training . raasi Ce R

v . ‘
i . . € o, EIUEEN N o, N .
> EREPEN . X .
f - k . . L - .

The majority of respondents'ﬁailed to list the course the& felt nasl .- RFIOE

R

-most ‘helpful to them in learning néw skills in post high school trainiiggq C

P LN . .

Table XXI. ’ ) . e . ] K S o
>3 . )

. 3 & " . ) SR
In only th::% courses did as many as 10 percent of the total grOup o g

-

- v

. feel that it fas most helpful in learning new skills required in post high . .:vga
school train ng. These were mathematics 13. 5 percent, bus1ness 11..1 percent,

and English 10. 3 percent.’ The males, 19.6 percent, rated mathematics most

-
.

helpful whereas on%7/7f§\percent of the females gave this rating to it. On :4

. S

theotherhand 17.0 percent bf the females rated business most helpful, “but

only 4.7 males EBﬁsidered it such. More females also found English beneficial

than did males. ° . + c-

4

) . . ¢ o 3 .t . . -
"\ The only course not found most helpful by either séx was home economics. - *

und it most helpful. It\should be noted howeVer, that very*few ‘> o

—~——

i mﬁles enrollxd in home economics courses. ’ ) - ) ’
— )

[ . .

3 ’ . ’ . . Y L. s ' ~
\ - )
ilitary Training' Received : o . .

. Ten of tne female and 478 of the males” reported they had rece1ved

A
ﬂgType‘or'Kin o

R NS SN S C A NG S SO AL AN N B

o i ' . v ?‘
- military training, "Tabl XXII. The maJority of thém had been given . ‘
. ‘:~technica1 training ) ’
( | | V

B
M 4-\,
(<)}
A\

i e
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Four of the females and 274 males had technical training in the
armed forces. Seventy-two respondents had been given training in the

4

clerical field, 68 had received ieadership trainfhg, and 70 had taken

2

other types of training.

-

Courses Helpful “in MilitATx Training

. ) v r)

A variety of high school courses were listed as most helpful in
militarf training by the 280 persons who responded to ‘this question,

Table XXIII. Mathematics was beneficial to the largest group with

~

business courses in second g}ace. Since many of the persons in

military service too QQchnical‘ahd clerical training it seems logical
xy i

that those courses should have proven useful.

»

?
0f the 280 persons reporting the courses most helpful to them
. ’ ' O":’i ’ -
in their military training, mathematics was chosen by 115, business 64,

g

English 37, science 23, health and physical education 14, agriculture
11, other vocational courses, 9, and Bocigl studies 7. It seems inter-~

esting that agriculture was listed as most helpful by ten males and
one female. AppﬁreﬁtI&‘done of the respondents were in an’area of*

activity where home economics was of paraﬁoﬁnt importance.
¥

Evaluation of High School Courses in Preparing for Military
Service Job ) . '

- The respondents who had been in military service were asked to
evaluate their high school courses in preparing them for military
service jobs. Analysis of data in Table XXIV reveal that most persomnsS

gave mathematics a high rating. No respondent reported-that’he was

not prepared in mathematics skills.

.
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In mathematics 'skills 92.8 percent stated they were moderately

prepared, well prepared or very well prepared; in job skills 58.8 per=~

" cent; communication skills 76.0. percént; science skills' 75.2; &nd .
I N - LY

equipment andmachine use 54.7 percent. “

-;' ' ., Over 14 percent repofted they were not prepared in job‘ékills

3

(14.1) and éﬁ;tpment and qachiné use (14.5). In three job areas at

o

.3 4
least 10 percent reported they were poorly® prepared. These. were v

-

: equipment and machines;dsé 15.0. percent, communica;igns-ékills 11.3

percent, and job skills 11.1 percent., -

AN

Current Employment Status ° - -

& . ~

The level of unemployment of the respondents was far below the
state and national levels. Of the males 2.6 percent reported they were

unemployed and for the females 3.2 peieent. This is a total of 4; )

s

persons out of a total of 2,895, Table XXV. '

Full time émployment was held: by 94.0 percent of the males and

t

48.0 percent of the females. Another 1.8 percent of the males and

>
-

7.6 of the females were émﬁl&yed‘part time. Full time homemaker was

N

'the status of 39.9 percent of the females and of 0.6 percent of the °

-~

* males-. .
g " .One pércent of the éaleséand 1.3 percent of theqfemales did not
state their current employment*étatés.' { .
A . .
& § s °
Graduates Present dnd F}rst Area of Employment

» o ® .o

There seems to be a marked “degree of stability in areas of

employment in which the regpondents began work and are currently

-

R B e e

.

employed, Tables XXV and XXVII.
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It may;be noted that the number of females not stating present

]

3

area of employment is much larger than those not giving first area of
- ~ /
employment. No doubt this is partially'due to the fact that 39.9

percent of the females stated they were_currently full time homemakers.

- - N

There were 604 full time female~homemake?s.

~worked a while after high school graduation.

-

There vas a noticable increase in the number of males currently
employed over first employment in the following areas: agribusiness

and natural resources, business and office, communication and mediaj;- =

Many of these apparently :

health, manufacturing, marketing and distribution, personal service,

and public service.

a

service. H

In the area ofJbusiness and office,234'1ess females Were- currently -

empibyed than in their éirst area of employment. Other noticable drops

1

in current employment versus first area of employment were in the areas .

SUDE—

g

of commutiication and media, construction, and manufacturing.

Graduates Present and Firbt Level of Employment

Many of the respondents have progressed upward on the employment

ladder since their initial employment, Tables XXVIII and XXIX. Current

employmeht levels of males are primarily in the professional, managerial,

skilled, and technical. Each of these levels plus ‘supervisory have shown
a noticable increase’in the numbers so employed. There has been a

, .
corresponding decreasey{ﬁ numbers of males employed at levels of un~-

skilled, semi-skilled, and clerical.
N

Over 280 more females failed to report current employment level

than reported first employment level. Nevertheless, a noticable increase

v
“

i -

56

The greatest increase .was in the area of pubr"==ﬂ—k,

~
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was reported in number of females employed at the lavels of professional,

v -

Tea AR n
A

* mgnagerial, and supervisory.. The greatest loss of employment was in

the clerical level. Few females were employed at levels of unskilled,

sémi-skilled, and technical.’ A 4 ' g
’ Most respondents felt that job progress came about as a result |,
of hard work. Very few believed that progress on the job was the ) .

result of luck, and several respondents"‘mmented that a combination
" of hard work and luck were useful in bringing about job progress.
" ;i -7 © N
Evaluation of High School Training in Preparing for Job Entry

There is a contrast of replies given by males and femalgs with
. L ]
reference to their evaluatlon of h1gh school training in preparing

them for Job entry, Table XXX More females reported that the train-

§
ing was moreJhelpful in preparing: for initial job entry ‘than it

was f§§5 into their present job. The males, on the gther hand, (//’//

"
feLtmcpat ﬁ?elr high school training was more beneficial for entry

A .
into ﬁhelr current job than it was-in preparing them for initial

& ’ ~
* employment. ;' - .
<
Few respondents felt that their high school training was of
/ no help in preparing for lob'entry into first job, 5.5 percent, or
_present job, 3.6 pereent.
The percentage of females failing to reply to this question
was considerably larger than for males, possibly due to the number
’ ' uﬂ"‘*
- of full time homemakers. ~ .
A . . L3 \g:‘
- 59 ‘ . .
/ :
N I~
r .
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' High School®*Courses Benefitting Respoﬁdents Most

Graduates were asked to specifxwthe course which benefitted
N o

them most Qith respect to their pfesent job and first job. There is

-

a lot of similarity of responses relative to courses most beneficial

JREESR
=

on the first job and the present job, Table XXXI.

The males listed most fréquently courses: most.helpful in their:

ot
.!j:_“ ) . ‘ - )
present . -job’ as mathematics, English, business, science and agriculture.

Lo
v,
N

Mathematics and English were listed much more frequently as beneficial

¥ X .
(o in their present job. These same courses were mosSt helpful in their

first jobs also. |

P
{f; . _ Courses the females listed, as most beneficial in thEir current
' T ’ . K .
jobs were:business ) English, mathematics, and home economics in de-
B
scending ogder of freguency. Courses given as most beneficial in
”, . .

.

DR e . .
v their first employméﬁt were business, English, mathematics, and home | |
‘ economics in that order. “Business and mathematics were listed .as

', Beneficial more often in their first job than they were in their\present

- e

. job. . . ' . . ; " o

Degree to Which High School Courses Prepared Graduates for ' X

L ’ First and Present Jobs by Skill Areas - .
C - L
" The male respon@ents rg}orted that their high school eourses pre-

! .

s pared them best for their first jobs in the area of mathematics
skills and least well for macliines and equipment use, Table XXXII.
Those reporting by skill areas that they were poorly or not prepared

" were mathematics skills 8.5 percent, science skills 14.4 percent, .

. * 5 ) . . . .,
~/ﬂ\\\ ) machines and equipment use 24.6 percent, communication skills 14.8

percent, job skills 21.2. percent, and job.interview skills 21.3

N '3

percent,

-

i 6l
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Overall, the feaales seemed to feel that they were better
prepared fo; their first jobs than did the males. Those reporting
that high school courses left them poorly prepared or not prepared
were mathematics skills 5.7 percenb, communication skills 6.5 percent,
job skillsm$0.3 percent, science skills 10.4 percent, job interview
skills 13.3 percent and machines and equipment use 14% percent. In
evety skill area except science skills, the percentage-of females,

reporting they were very well prepared exceeded that of the males.

A higher percentage'of males than females reported their high -

2>

school courses left them very well prepared for their present jobs in

4

every skill area, Table XXXIII. This is the opposite of the reports

on their preparation for their first jobs. It is noteworthy also that

a larger percentage of males thah females,repq;ted they were poorly

prepared or not-prepared in eaeh'job gkill area. In three skill, areas
- 'l
over 20 percent of the males felt they were poorly prepared or not

prepared. These were machines and equipment use 245 percent, job
interview skills 23.8 percent, and job skills 21.3 percent. In only
gy N
one job skill area, machlnes and.equ1pment use, did as many as 10 per-
v

cent of the females report they were unprepared by high school course-

work for their present job. There were 11.3 percent reporting lack of

preparation in this area. {(’
&
How Respondents Located Jobs . ’ G -

» ‘
e

School personnel were not a major resourde in assisting high

school graduates to locate jobs, although they were of more assistance
]

in the securing of initial employment, Table XXXIV .

A
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i A variety of means were utilized in locating jobs. Two methods
® s . . -

v ) -

A
stand out as the major ones used these being direct application to

>

s +i -
very small percentage whofggéated jobs through the school counselor
e s !

 the business and a'zfiena:or relative. It should be noted that-the .
is iérgely due to the fact that a majority of the respéndénts did not,

have counselor service available in the high school during their tenure.
. A

~ Over one-third of the males, 34.6 percent used a friend or

relative in locating their first job. This source was used to locate )
present jobs by»29.¥:5ercent. Direct application was used by more
males, 37.0 percent,to secure present employment than was made to

locate their first job,26.5 percent. The females utilized direct |,

application to business and a friend or relative to locate first jobs :

-
e

more frequently than they did for present job.

. Satisfaction With Present and First Job
1] . .

’ Essential to the happiness of an individual and his family is

_job satisfaction.” It is a common belief .that lack of specific job

»

training leads to underemployment and general job dissatisfaction.
Respondents indicated the degree to which they were satisfied

with various aspects of their present jobs,, Table XﬁXV. A vast .

.majority of the males were satisfied with each aspect of their préseht -
e - U N
job. Most were very satisfied or satisfied with the work 86.7 percent,

supervision 84.7 percent, work conditions 80.0 pércent, their co-workers '

@

76.8 percent, fringe benefits 75.1 percent, pay 74.8 percent, and

.

‘promotion possibilities 71.2 percent.

+

IS

Since many females were fulltime homemakers and not working,it -

“r

may be well to note the percentages who were dissatisfied or ver

’

67
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) _ .
. . dissatisfied with the various aspects of their present job. The
- "_.,y' »m N \

degrees of dissaﬁtg;,sfacqi}%n were pay 8.8 percent, promotion possibilities |
8.7 percent, frig%égkenefits 6.7 percent, work conditions 5.0 percent,

A T N ?
T s
co-workers 4.6 érbenﬁ?‘%upervision 1.7 percent, and'work 1.2 percent.

' A N e ' iefaciion fr
Both malgs @h@’females expressed most satisfaction from their
J;ﬂ!x? li :’
work. o it
g, " q$é$%; ’ .

- 7 re.was less satisfaction with each aspect of their first

job by each sex t“? Yaith their present job, Table XXXVI. The males

~

more frequentlygegﬁggssed_gissatisfaction than did the females. .

Supervision was the only area in which e;ther‘hales or females had

-

less than 10 percent dissatisfaction. Over 30 percent of the males

were dissatisfied with pay and with fringe benefits. The least dis-

. ) ‘ )
satisfaction was in the area of supervision. The females expressed most

dissatisfaction with promotion possibilities 24.3 percent, pay 24.1 pér- te
cent, and fringe benefits 17.8 percent; As in the casé of the males,

there was least dissatisfaction in the area of {job supervisionm.

Reasons for Leaving First Job .

A variety of reasons were given by respondents for leaving
their first job, Table XXXVI{. 0f those st;ting a reason besides
' "ogper,"'promotion to a different company was the reason stated most
often by both males and female;. Going back to school and dislike
fo; the job were the negt.most often given reasons for leaving their

P

e first job. Health reasons seem to have been more of a factor with the
™ females than with the males. _Only 19 of the respondents reported they

had been fired from their first jobs. Gging into business for them=~

- » o

selves was given as the reason for ieaving employment by 72 personms,’

-

59, of whom were males. 60
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Although some respondents reported they were still working at
ﬁpeir first job, indications are that there was relatively high job

mobility within each sex group Those éeporting they had held three
Y -
re
& .

ore d}fferent jobs were 6@4 males and 632 females out of a total
of %,895 %ﬁspondents. \

‘ﬂia-\

r

~

e @ Dese

Most graduates had onl& shor peiiods if any, of unemployment.

+

= jihéfeqwere§§90 males or 13.7 percenti%yo reported that they had been
qnemployed &t some time for a period of more than three months.
2 »

i Fé&alg& expzrienced morﬁ prolonged perlods of unemployment as 607 or
.a‘;g? 4? ligene;?t reeertzfﬂt?at they had beep enemployed for a period of more .
””:;uz.h thanTtPree months so%&ntfme since high school graduatlon. It is not

I‘hiw known, however how maqy‘oéethese unemployed were full time homemakers
ﬁ‘:,i o ., a~¢x
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’ ) SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

4

Summary

The primary objective of this study was to secure information
about the high school éxperiences, post high school education or

training, and the occupational experiences of Louisiana thh school

13

graduates. It was also concerned with their aspiratioms and ex-

pectations.

The descriptive survey ‘using the mailout technique was the

method of Fesearch used. Information was received from 2,895
Louisiana high school graduates who had graduated during the period

1956-1965.

Statistical procedures used for analyzing data were number and

percent distributions.
Findings of the study are summarized as follows:

1. Of the 2,895 respondents, 1,571 reported'thgg had pursued
: ",

\
[y . s o,
the general curriculum; 1,086 the college preparatory curriculum; and,

. E
238 the vocational curriculum. It is obviogﬁﬁgﬁgt many graduates did ‘-

[ .?)
not know which curriculum they pursued, sineeg 1,374 of them completed

four years of one of several vocational proggams offered and 422 others

completed three years.

2. Some individuals took more thanfone type of vocationmal

education as 1,735 males and Z,ZQngqu1<s reported ohe or-more years

K Y Y
5‘"\' .

of a specific vocational cours ifT th curriculums.
p L]

3. Agriculture was the most pgp¥lar vocational course for

b ' .
males and home economics and office occupations were most popular
N 'r o e
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with the fen":ales.~ Males faking agriculture totaled 687; females in . -

N .
.

home economics 1,130 and in office education 902.

P o

. 4. Less than 5 percent of ,the respondents disliked their high
»
1 :

school curricula.

"5. Males liked most in high school athletics and friends.

Females 1iked‘mostvéct;vities, friends, and-courses. Coursework was .

u

liked least by more respondents than any other thing. Slightly over

10 percent of the respondents disliked everything about the school

-,

1

.program. -

6: The males liked most in high school courses in mathematics,

social studies, science, and agriculture. Females liked most English,

. )y T

' ! / ) )
pusiness, mathematics, and home economics.

-

7. Courses liked least in high school by males were English,
mathematics, and social studies. Females liked least mathematics, &
science and social studies.

) 8. Over 50 percent of the responaents would recommend the

curricula they had pursued to an incoming high school freshman. Of

those recommending otherwise, most would recommend taking an academic

. or a vocational curriculum. . e
r

.
P P

97 Over 30 peréent of the respondents felt their high school
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o courses were not beneficiéﬂlto them when seeking employment. Courses -
most beneficial to graduates seeking employment were English, busi- -
ness, méthematibs, agriculture and home economics. . . *

-

10. A majority of respondents felt that the high school made

an effort to prepare the student for a job. Less than 10 percent -

o : reported the school made no effort at all.

- -
‘* .
-
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11. Very f?w, 8.4 percent of-the. respondents, reported that ¢

a they tried very hard while in higﬁfschool to secure training needed

AR
.

.- for employment. ' .
s . 12, df those reportlng JOb aspirations wh11e in high schOol
more- males asp1red to pub11c service occupations whereas the fegakés
aspired to business and office work and to public service.occupations. " ‘

The:professional level was fjob level most aspired to. Job aspira=-
tions were not given by 50.6 percent of the males and 34.7 percent v

of the females. Every career cluster was aspired to by some student.

o 13. Cnrrentlfuthe male respondents prefer mpsthmployment in \

public service, business and office and agribusiness and natural

‘ ]
resources career clusters. Females desire employment in business and

‘office and public service. The professional level is desired most

* . .

by more respondents. . o . ' .
- .

"14. There was much more stahility in job expectations of males }

‘then of females. Five years from now 33.0 pertent of males expect to

v -

-~

still: be in the same job while 38.7 percent expect to be with the same

|

|

|

) 1

. company, but in a better job. Of the females, 2].4 percent expect to T ‘1
|

|

|

be working at the same job while 12.0 percent expect to be working ‘

with the same company but in a better joqé/ ' S ° . ' %'Q
s (SR N ' - ‘¢‘.“ ’

15. Over 80 percent of the respondents attended a post high, e

. . A.é\

school educational institutionm, with over 50 percent completing this i N

o-l’ *
. * training.
. v N

" 16." High school courses were beneficial to most respondents in’

P

learning new skills required in post high s§h001 treining.

: . ..
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) 17. All courses were found beneficial by some respondent in - S

» ¢ .
» . . NEEEN - -

learning new skills required in post high school traiﬁing. Matﬁeﬁatics, p

English, and business were listed most often as being most beneficial.

-18. Of those respondents taking military training, high school

"courses in mathematics and business were listed as most helpful in this }

v

PRI !
. training.

2

19. From 54.7 percent to 92.8 percent of the respondents who
‘ took military training reported that their high school training bre-

pared them moderately, well, or very well for a variety of job skills -

~

in their military service jobs.
' ¢

20. Current employment‘level was high. Of the males 2:6 per=

\

. cent were unemployed and for the females 3.2 percent for a total of

84 personms out of 2,895 respondents. ] ,

- -~

g "* 21. Employees tended to remain in the career cluster in which
. S . . .
they were initially employed.

22. Respondents have progressed up the employment ladder since

‘.

—~

initial employment. Current employment levels of males are primarily

in the professional, managerial, skilled-and technical. There was a

T

noticable increase in numbers of females emp@oyed at the levels of

professional, managerial, and supervisory. ‘ . )
* cf

23, Few respéﬁdenté felt that their high school training was of
i - ¢

N € ES “

no help in preparing them for job entry into their first joB} 5.5 per-' )

x cent, or present job, 3.6 percent.
; : 24, Most respondents felt that job progress comes about as a
- . w ‘e ’ . - 5
result of hard work, o e e :
4 4 * Soee . [ s , e
X . u‘”; ’
- - &
v . ’ -
7 ":’g ! M '
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< 25, Im three skill areas the percentage of males who felt

poorly prepared or not prepared were: machine and equipment use, 34 .5 .

_ percent; job interview skills, 23.8 percent; and job skills, 21.3 per-

cent.

.

~

26. The major means of locating jobs were direct application te

the business and through a friend or relative.
27. Employees expressed more satisfaction with their %#esent

jobs than with their first job. More satisfaction was derived from

the work itself than from any other aspect of their employment.

7~
.

28, Most respondents experienced only short periods of unemp loy-

ment, if any at all.

J | : .

[
29, Major reasons glven most frequently for leaving thelr first E i
» " -
jobs were promoﬁion to a different company, going back to school, dlsllke .
for the job, and other. - . .i
Conclusions )

.

’ Today society is giving education a critical examination. Stem- h

ming from this review is the belief that the high school is failing to
give training that is relevant to-the lives of students; thaf the pro- .

grams arg subject oriented with a failure to consider student problems.
. - 3 ‘e
This report is not designed to defend or accuse public education.

14
. N o . .

Neither does the research attempt to suggest curriculum structure or

content, but is an attempt to provide factual data from gradwa tes that

<

may aSSISt,the communlty in coming to grips with educational problems. !

c ekt be noted that the respondénts in this study are all
. . .
higlr school graduates and thus constitute a'select group of individuals.

This ﬁiompts the observation that,generally speaking, high school

77

.
T
= ‘ . . "




A2

'
'

M

graduates are high quality; they have done well and are wéll respected
on their jobs and in their community. The research strongly implies
that the high school community should take a long look at their programs

with, their objectives pointing toward those that leave high school be- ‘ -

fore completion. This percentage is still staggering and constitutes

the educational challenge of the decade. Data in this study further

—re -

suggests that the formal school program is designed for those contin-

uing education at the post-secondary level and neglects the. occupational

development of those who plan to enter the work world without further
; .

study.
These along with other conclusive results of the research should

be of interest to education. ‘
. .
5y

1.  High school graduates for the period of time represented by

2

this study fit well into the fabric of American society.
2. The overall educational”preparation{of graduates seems to

have adequately served the needs of those continuing their education

and enabled those not continuing to secure employment and make reason~-

able advances in 'the occupational world.
3. The majority of high school graduates participating in this
study engaged in some type of pdst-secondary education with a sig;ifi-
cant number completing training (50 percent). It is clear tha; post-' . .
secéndary education was in two directiofts, approximately oné—half .
entered college; the others entered a vocational program.
4, Vocational éduqation programs were ﬁopulaé with high school
students ith a signﬁfi?ant number completing four years of vocational .4

.training.: It is further significantly sHown that a concentration of

< "
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vocational edu?ation at the high school level is not a dﬂEEEFent to.
college training. A significant number of those attending and complet-
ing college reported four years.of vocational training courses. More
girls than boys “enrolled in vocational courses. Ig follows that in

1 4
high school programs, vocational courses were more relevant to girls

-

than boys.

5. Most high school graduates were employed and were progressing

- L)

up the employment ladder. The rate of unemployment was considerably

below the national average. The emplo&ment vate, the job satisfaction
expressed, and %be stability in employment of the graduates indicate

that a high school education is a door to occupational placement and
-

-

advancement.
6. Graduates did not experience occupational training in high.

L J
school as evidenced by their inability to answer questions co;cerniyg‘
occupational choices and preferences. It i;,probable that one or both
of. two situations existed: traditional vocational programs did not
provide relevant and reliable training, or.the school did not provide
enough training options and that they did not stre;s a blend of

-

gcademic fundamentals with vocational emphasis.
7. Job'blacement was signaled as a problem by gréduates. The
high school did not play a significant role in assisting graduates in
‘lacating and obtaining employment. Most jobs were located by direct
gpplication to the company, througﬁ a friend or through‘a‘gglative.

8. Generally speaking graduates hold favorable opinions of

their high school training. ‘- .

%) 79
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9. A substantial percentage of the graduates reported that

courses taken in high school Yere not beneficial to them in seeking

employment. This supports tﬁ:iﬁbncluggon that the traditional approach
— .

fails to §mphasize éccupational‘developmgnt and that primarily_gduca-

tional objeéfives are centered on‘g;neral and post-seQéQ?ary'edu;ation.

. S | e @

Recommendations * . .

> ¢

-~

The public school, because of the increasing population, the
growing needs of society and its youth, is becoming the major setting

for providing teenagers with the experiences they require-in the

development of purposeful and meaningful occupations.

LY

This increasing,

but different kind of school population, is making more and more de~ *

b

mands on the school. The challenge of the school is no longer to work
with select groups, but to change the educatignal mix to accommodate

groups with varying ability levels and many different post séhoo%

¢
'

objectives.

~

Never before has it béen’demonstrated-so clearly that for all

-

youth, success in life is coming to depend on whether ﬁhey obtain a good ,

quality school eQudation. .Society becomes more specialized and complex

with.each passing year. Ehe youth that.has a broad educational back-

ground and special skill training with thé flexibility to compete in

a world dominated by automation and okher technologighl developments

will be successful. ’ -
Much of thé information presented is noﬁ necessarily new.l Other

~

’.. M : r)
states and researchers have made similar reports. Nevertheless the

study reveals facts about high school graduates and their impressions

that can sexye as an anchor for future educational development.

80
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_tutions.

1. One of the perplexing problems and a tremendous challenge
P e - N ' Y
to education is the drop-out percentage. Evidence in this study shows
4
¢ o~

that the dent who does graduate from high schvol usually fares very

well. Therefore the'gﬁgéestion_is made that careful program analysis

" should be undertaken with objectives aimed toward the retention of

students in §econdary school.. Curriculum reform is not easy. Yet,

. it is without doth that most educators sense the need for basic’ ’ B

curricula change. s )
.

~ * . 1
Obviously the practices of yesterday cannot be continued indef-

initely. New planming must adjust to the realities of the present
environment. Today's society imposes new burdens on the high schools;

their students must be trained for social living and trained for work
K4
to make a living.

2; The high school shOuld assume greater responsibility for

guiding students into approprlate :;}eﬁikiiglslons training them to

the extent possiblé and assisting 1n‘p1ac1ng them in entry level JObS.
These functionss should.receive the same attention as academic guidance,

training,and placement of students in post-secondary educational insti-

. JItis evident that the average Louisiana high school student

is not experiencing’the’process of occupational development in school.

Students in this. study were reluctant to answer questions concerning

’

T -
occupatioﬁgj. 1t was also evident that they looked beyond high school

~

. to:obtain the necessary training. There seems to be a gulf of misunder-

standing between the occupationally oriented student and the school.

-

To bridge this guif of misunderstanding, it is suggested that. the

‘ curricular design be made flexible enough to provide students with ' .

. 8L
o ?
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more training options;‘that traditional vocat;onal programs be up-
ddted to relevancy. If ‘this is to b; a, reality all school personnel
must have a broad knowledge of the career &eyelopment process,

4. This study presents only one segment of the needed. informa-

P . _
. N .
tion. A parallel study is ngeded to identify successes, fail(res, and

needs of students who leave school before completion,

It is further recommended that this study be expandéd to busingss
and industrial estaylishmqnts so that the;n'experiences with high school
graduates, as well as school leavers, as employees may be incorporéted

into curriculum planning.

-

5. Finally, it is’ recognized that education for occupational

competency is a lifelong process. Students should be constantly made

aware that high school graduation is just the starting point and that

. ; )
the secondary school should provide 'a- wide range of vocational opportuni=-

ties for adults and workers of the community and that vocational educa-

tion should be included in the programs of most students. This study

indicated that”regaréless'of the career chosen vocational education

was useful. =~ \
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. APPENDIX A . .

COMMENTS AND SUGGESTIONS OFFERED BY RESPONDENTS*
.. q ' N
. Question #11: .

In ganeral what wara your feelings toward high school? (Check one)

Liked vaty much . Lo

+ Liked
Disliked t - .
. Dislikad vary much

Comments : 7
"I would lika to be back in school."

- "I liked high school, but due to the fact that I had to help out in the family

"dairy, I had very little time for social activities."
"Small, not enough activitias."

-~ “"High school days ware some of the most rewarding days of my life."

4 .
"1 lu_d very good teachara and a wonderful principal, which made it enjoyable," . .
. "Mixad emotions toward school. I didn't get my fundamentals in elementary, so high
. school was rather hard." ) .
"The reason was a lack of interast in studying." s .

"I vishad latar I would have put my whole self into high ‘Echo6l and then attended

collaga." I .

'f -
"High school praparad me for my future and I feel I have been rewarded. 'Hy life has

, been richar from it." . :

"My school years did anable me to achieve many penomlqund future goals. I can -
honestly say that school gave me secuyity and happiness in my younger days and I was not
anxious to graduata. To letve all my friands and teachers who had meant $o much in my .

11fe was not easy."
A3

. . .
" 'Tliked high school--however--I did get, disgusted and almost quit a couple of times."

"I like high school but if I had it to do over again I would study harder and try to
mke better grades,"

YAt first I didn't like it. Later I enjoyed going to school." >

"Quite an exciting time in my life."

. ~

"It helped me a lot whan, I was going through-trade gchool.'

* "No electives available. Although the electives were nil, I am of the opinion that
the genaral curriculum was substantial anough to prepare me generally for college," .

"It is essantial in one's life to furthar your education by attendance high school,

-

-~ but it also teaches you to liva with other people and make friends that can last a life-time," -
“<x "Djgliked gchool at the time.' _
N "No gold or outlook, When entering hig}\ school,." : \ v
"High school, like collaga, was just great."
"Was happy to get out," . . 4
Ay
¥
*Comments and- guggestions made by respondents have been quoted verbatim, including spelling” -
and grammatical errors.
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Aruntoxt provided by Eric

"It was alright but I wanted to do other things." o

"“THe last .two years were & real drag."

' “Because of envirommental factors and financial problems, it was practically impossible

‘ fdr me to feel as though I was in place, therefore I was not treated as other students.

»

1'felt much resentment."

"I completed high school at 17 years and 7 months. I felt it is too young to go into
world unless continuing education." .

Y] suppose that I was an impatient young man. I knew what I wanted.to do and didn't
place much importance on high school. That of course is simply one persons opinion and
should be taken as just that." - <

"As I look back now, I believe I will like the memories more and more."
3

. o
"1 1iked my coyrses and teachers and friends. I learned a lot thru the courses I
took." - * - LT

. N N
I3 1 -
1

“Enjoyed every phase of high school.” L.
"1 1iked my teachers and fellow students and obtained a good basic education."

“Teachers and students can be so unfair. Rank for whatever should be by deeds done
and not looks and ﬁv'ho your parents are." ' .

“Enjoyed high\school because of close friends."
"They were offered at the time I needed a class."
"“Liked it the Pst 2 yrs.."

"] worked until 12:00 or 1:00 a.m. Also, bad sickness at home. Yet I enjoyed high
school. My teachers were very understanding."

"I enjoyed the friendship of my fellow students and school activities."
"I did not care."

"During our years cirriculum was indeed very poor; we were forced to take agriculture;
had no vocation courses, typing, bookeeping or drivers ed."

"Cirriculum at that time was incomplete insofar as business courses, languages, trade
and physical ed." .

"Courses were very 1imited."

"No one really 'likes very much' until they leave."

"Too much time spent on sports;praising good grades-openly downgrading poor stugents."
Y1 remember them as my fondest years.'l

“High school offered an opportunity to accomplish things on my own, to develoi)
friendships, and to show expression." - .

"I was only able to take one year of typing toward a business course and no extra
curricular activities."

"Looked forward to getting out and going to college."

""roo much teachers' favorites.". 5

"Shoulfl have been prepared better for eithér a college ed. or trade school." )
“Mare i\ndusttial Arts." . - \_4_" E-,-".- .
"bo::ingx nfsrrw——-l was shy." e
"Uninte'festing course work.'"
""Had ha% excellent training grades 1-8 in ~---- High school."
. 99
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. : . . .
- N
"1 enjoyed .school--it was fun!!" R \\ ( .
N . i
"Enjoyed every day of it." & ' .

'High school was the best days of ny life--with extra curricular activities--I did
take a few courses that I really should not have wasted my time with." - -

S

"Wish I had liked it more then and learned mére:"

"Enjoyed my high school days." . .

"I s%knew 'I had to gr;duaCe because ‘my parents said they didn't have that op
that I had."

"Best years of my life." .

"1 liked as much as an average person would."

"1 enjoyed it; sometimes I wish I was back."  .r

A
"Wish I was still there."”

"I enjoyed activities and most of my studies., Some of the teacher lacked an interest
o in young feople and showed it."

[

"Growing up wasn't fun." \

o™ ’
"At least 1/2 of my teachers were not xnterescing and" did not present material in an
interesting manner. »

L
\ "I regret that I did not take advantage of learning in high school, I wish I had
applied myself more." . .
"However, it was seldom stimulating (see #12 for exceptions). 1 liked college much
better." . . y
L3
- 4 -~

"The concept of a small high school made one-to-one personal relationship easier for me."

. I

"T,made better grades in high school and thoroughly enjoyed my courses."

"I have enjoyed all of my educational experiences from lst grade through posc graduate
college level." . . .

"I look back with very fond memories."
4

"I like school-~the fellowship 1 liked--che studying, no I didn't lxke "
"Looking back on it, 1 llke}LC more now than when I was there."

"I liked it because of the people we associated with, we were t"eaCed as young adults
instead of children."’

"I realize now--I pretended to dislike high school--a fronc--l don't know why--but
actually deep down--I really loved studying and school!"

"1 liked the close feeling between students and good Ceaéher-séudenc relationships.”

"I enjo&ed my classes, friends, and activities immensely. ;Some of my teachers were
very much less than interested in me as a person or a student, fhpugh‘"

"Not enough structured discussions. Instructors did all che calking~sideas and view-
points were one-sided."

"I was anxious to learn.' . ;

"To much play--not hard enough as to looking back."

"Greatest thing--loved every minute--prepared me for many things!"

.
’

"Three of the best years of my life,"

100 v
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"More emphasis could have been placed on making the subject matter more interesting.”

f

"Liked." .
& \d ~

"Senjor year was the best." -~ -

"My days at ----- were some of the happiest of my life. Always to be remembered; very

a part of me." .

"bid not have a choice of choosing electives. The electives taken were mandatory."

.
<

"I like them." - =
"] wish I was still in high school.”

"I 1liked to attend as much as I could.” .

"Becausg they were easiest to understand to me and would help later in my career.”
./

"I enjoyed everything. about the school and its system."
- . <

"I enjoyed goirg to school very much. 1 got along with the teachers fairly well.”
ia

"I enjoyed the teachers and students very wuch.”

"I 1ike high school very much because it has helped me in getting where I'am today."

% %

"None''. . o
"Whel; I was in sch(lnol it was Just time I had to soend."”
"Ihe teachers were friendly and kids of course.” ;
"Should have falled so I co‘uld still be in high school”™
"I like%igh school because i-'Peducates you in order to get better jobs."

"Fs-iked high scﬁobl very much because it meant education, but'now I have re&lized my

school was cripple R Prr oy
""Teachers ‘riendly and understanding.” . .

+
"I felt as'though I were isolated." . N . .

K] Irrn

"School had a pleasant atmosphere, friendly students-and teachers

"] expecially have remembered my teachers.”

“Should have been more of a variety of courses and less e,xtra outside activities like

sports. Educat:lon should be stressed more.'

“

"I enjoyed moments that w:lll never be forgotten."

I “
- * "Any reasons I may have had to be upset with school (at times) deem rather unimportant
) now or childish."
. "] never cared for school in general. Students uspally divided into social classes.”
. i 1 just wanted to finish." ! L
‘‘‘‘ - o T "o trade and industrial courses offered.'
"Enjoygd every m:lnute of it. Learned very much thru extrg curricular activities, i.e.,
. - 4-H, ‘FFA, Athletics.
. "1f God had given wisdom to yf)ung people, I would have enjoyed it more and learned more."
"] felt very much a part of high school activit:les as they related not only to other
students but also to the; community.'
. ’ "1 enjoyed high school because. there were no grouping off. Everyone looked at one
another as equal.” )
o, N "I enjoyed high school very #mch but I am sorry that I didn't try harder.”
\ L 1 .
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. "Graduation from high school for me was not a happy time like it is for most--I cried,"
+
- et S

. , "Liked very wuch; realized it more after graduation."

~

. "I enjoyed my years in high school.” ~ ) ‘ -

"1 enjoyed my four years of hi school very much and consider them to be four of the
most enjoyable years of my life."

-~
"“Those years were some of my_best years. and I thourghly enjoyed them.''

"I enjoyed my high school yearst" . - ,
o . .
. "I 1iked only some of my subjects but didn't like everything." * ) .

4
~"  "Liked many of the teachers." , ‘ -

- . "Info I wanted was not a.vailable--it did help in college--after all I finished with
fair grades and a degree " .
. »
"Study material liked, people associated with disliked." -~ Eal

"Indifferent."
v

;.
"I enjoyed most of my teachers because they were interested in helping me and anyoune
wanting to learn." - !

"My high school days meant a lot to me. My only regret is that I ddd not 8o to
-college-from there. I finished 9th in a class of 100 -and had a sch;;‘laxship offered to me.!

i

-~

"Couldn't afford to participate in as many activities as I wanted but 1liked of
my.classes.” . X

-

! Found to be very enjoyable socially byt not xery dananding academicauy." -
""Very well prepared me for college especially the English and History course. " N ST

"Would 1ike high school more now.'
""Disliked high school because courses were of little interest.”" =+
A .

¢ -

' "Part of my problem was lack of interest. My grades were hard to come by." / : 3
"At the time I recall all my feelings to be neither here or there. It was only after

completion that I realized my likeness 3 to my high school days."

"My senior year was the time I didn't want to miss anything and I took it all i{a."

"As in most places ----= had very good or very bad teachers. There seemed to be 1little
recognition to the better teachers." )

"I was very active in most of the clubs and plays sponsored by the gchool." - ‘

A . .
"Teacher clique made the situation very difficult. Very happy years~~Especially en- »
joyed extracurricular activities." ,

v v T SRR ARTR TR TR AR RN TR T R AN A

"I appreciate my hig’l{\school days now more than I did at the time." -
o "Everyone should c{omplete high school." -

‘ e 1 Iikedigﬁf"e" social aspects and go‘e sub:jects."

Ik A

"It gave me a feeling of security.”
"y found it to be comparatively easy‘and thexefore not very challenging."

"I would now be more attentive in school classgs if I were given the opportunity to .’
;. repeat my high sehool years."

4,
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A

1 was guided by teachers who took a'pers’oml interest in my future. They gave me

. self-confidence and encouragement when I needed it most.™
"I got a lot out of word study and reading." o . )
"My high school days were a total pleasure--no regrets about -----High!" .

*Jas interesting and helped aid me in my future plans.”
"Enjoyed music (band). I wish art was offered then. Good English and HMath background."

"Didn't like environment of school as a whole. People nce'dod to be wore friendly and
v honest." » .

-~

"] was a "joiner" (as my father called me). I was very much involved in extracurricular
activities.” - .

'

"Best time of life so far." A

AR

v

"My high school days were the hlppiest of my life."
"My high school courses tended to bore me most of the time."

"Only wish I could experience those four ytars again. Most flourishling 4 years of my
e 1ife." ‘ ~ “

"enjoyed"- A ¢ N
"Agriculture was the most interesting." .
"fugh“ School learning has proved very valuable.” &~
"Not interested in education during that time,
"] wvanted to become a secretary."

"] enjoyegd school to a point. Now I wish I had really takep advantaga of it," "
"Standard were very high.” } ) ’ K
"College or vocational preparatory.’ . ) - ' Iz

YAt that time school itself with the ,extracurricular activities provided was extremely s
important to most students.” .

"I liked my last two y',ears' in high school but I didn't 1ike Jr. high school.”

"I had to work my way through high school and there was a feeling of dislike from the
. teachers as well as the pupils.” - A ‘
~

'Wish I had taken more interest."

"1 suppose .y feelings were about the same as the average student at that time.”
"After realizing how important an education’was I liked it."

"It.r-tever occurred to me to q.uit."

4
"There are several areas that I wish could be improved but did not realize it until.

college." ‘
[ ,
"Benefited from attending small school where teachers can give more attention to each
student.” N . '
) . v . .

"Erfjoyed some course better than Othets."
"My teachers made me feel like I vas a resl part of my school."

"Very Happy time of my life, enjoyed academics, sport and extra-curricylar awtivities."

. - N "
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“Enjoyed going to high schoolg—;'.\fekry much," L . . ' ' -
2 » . . N - T
"I had my own probul;xu wbeh I was in school." 4 - - s
"Because I learn t:‘l;é"‘i'mporta.nt basis in high school.” -
. 4 . ) ] >
"My surroundi ’f{:eaches students and activities." { .
. "I felt ¢ I could have believed more if I was'exposed to more meaningful activities." R \
o + 4 . , . ‘}—
1 enoyed high school. I enjoyed being in activities and participating in athletics. T
@‘ (Baskethall)" LS v
hd ' v
. - .
T -# 'Could have enjoyed my high school experiences more if the acadentc curriculum was more
‘-grtensive. " . -
f . ~ - . : -
P "] feel the curriculum should have offered many more:courses to choose from, especially .
science and math courses." : '
*Liked high school but if I had used the opportunity wisely, college would have been
better."
"I didn't like high school until I realized the importance of an education.”
a
-
"ot enough courses offered."
A Y
Question #13 N n
Why did you choose-the elective courses you took in High School? *
L4
. Reagon Frequency . ’
For college preparatibn ‘ 407 , . .
Mo choice--a}'l. that was offered 219 .. .
“Limited number of electives ’ 93 - v :
Way schedule was arranged 40 s .
- 1 enjoyed them ‘ 89 }
- I liked them . R 43
Ingerested in them, B » ‘83- . %,
Personal interest . 41 . )
Needed them ' ‘12 . Bk
Interest in Subject s < 89
Benefit me after graduation 86 .
Important in everyday life 34
Credit toward graduation 61 < .
) A well rounded education ! R 34 ' .
- Because they were easy N 61 N
Business courses--May help to get job 29 - )
Help get a job R 43 » sy
- Liked homemaking 548 ° ’
Liked "the teacher . -21
No reason . ) ~ 26
Liked music . 25 . ‘ ;
Liked Band 12 .
Influenced by: 4 . . -
\ Counselor Lo . 8
Principal . . 3
* Teacher 4 « 9
Parents : . \} - 29 -
Friends taking course L7 28
E’ Do-got remember 25
t Lack of counseling 13
Field 1 wanted to go into . 8 .- -
E ‘Employment possibilities 6 )
[ Useful ) tT . 3 - P 7
E Future Vocation 14 .
3 Something to do . - 10 .
F Stay out of study hall 3 !
E Wanted Foreign Language 11 -
. ‘ \
E *Summary of reasons given. . ) . 4
, y .
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Coment:* ’ ¢ ’ 4

Career in/or as: - -
Secretary d
Business ..

Office work ~ .
~  Agriculture
Nurse
Teacher , f
Engineer '
Medical school
Industrial Arts ~
Mechanics = .
Law
Just a career .

. To learn skills -~ .

Enjoyed working in shop
Liked Industrial Arts

174

~

b

Exploratory

Most popular course . -
"Stuck™ with musical instrument =
Challenging 3

Followed a i’neral course '
For a variety '

Good teachers

Took.all available

Hold my interest

ggestion #25 - 'S v , ' R

e
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Which do you think is more important in getting ahead ,hard work

2

’ " ¢

M believe with hard work, good luck will come along,"

M"Hard work has helped me more in 15 years than Tuck.”

"Both~~you have to work hard and hope somebody notices."

VAlso k:wuing right people to get one foot in the door.”

"Luck is when opportunity and hard work meet"(
1"Luck don't come very often."

"Luck doesn’t hurt! One makes his own luck.”

':Lots of hard iic;rk ;né a lictle luck.” RN -
"Wesy few'pe/c;ple get ahud:with good luck.”

"Good luck ddest't last forever."

"Hard: work, u’nce that is all I've known all my ;ife."
- "Hard work makes luck." - ‘#‘ . ’

"To achieve any goal you must work toward the goal,”

"These days wg.th not many good jobs, opportunities, both are euqxéial."

"Little lucl'c never hurts,” .

"When you decide what you want and go after it."

To.,work for it is the only way 1 have ever accon;plished anything."
. [

YA good education.’ !

.

/

.___or good ldck 7
00d Jéeke

~

"If yau work hard & are honest, trust worthy, ete, you will progress and be a success,"

e .

*Comments made by ru ndents hnvc been quotnd verbatim, including spelling and




Aruitoxt provided by Eic: e

- 4
€ —
"Both," - R
YA little luck helps.” ) N .
"Azbition is the key word." ) oy ’

»''Take responsibiuty (always do &re than your part of the work,*get all the ex-
perience possible)." . t "

*

"Some of boﬁr because I know & boy that has a eighth grade education and he's assistant

manager where I work "

YA little luck and a lot of ab{lity makes a .good combimtion. .

"Hork is the key that unlocks the door.” .

;'Nei her--most important is desire, ability, and kndwing the right person.”

- -

"Getting along with others." . ; ' .,

. . . .

"You have to work for everything you hope to get out of life." .

“ "Jhat you I¥arn from hard work can never be taken away from you. Luck can be a hit

or niss kind of thing,"”

f

. - ?

MLuck is what happens when preparation meets opportunity.”

“Basically, hard work, but in some instances, it takes a little of both."
. —

'With right breaks.”

"Anything worth having is worth working for."

"Luck sure helps sometimes.” .

MGood luck runs out." , g

.

"And persomuty in equal portions." . .

1

i 'gour chances of getting ahead are better thrdugh hard work of course a little luck
doesn

hurt."” -" . -

.

"Hard work makes good luck!"

"You work for what you get." . 13
—~

""Sometimes gooé luck helps also."

'”rhese days it takes both." -

"You need a 1ittle luck, but mostly hard work."’
3 . .

‘ 2

"wew,

"Know or meet the right people.

s .

“I think they're the same." ~

"with a little work." ‘
/

"Even if one hu good luck, hard work must accompany it to maintain success." L

-~

"In most cpes that I've seen it's not what you know, it's who. you know thtt‘sdvmrcw

people.”

.

"Wou won't get anywhere if* you waig for luck to'plsy it's hand, but with hsrd work

you'll be more apt to achieve your goals in 1ffe." ~ .

- ~

'

E MC' s

"Both--work b \{ery imp. but also is timigg."
"Luck helps but I think hard work is the apsver.”
"1 think a hard wor\ker is-more lppreciated.
P
""Good luck and God [:p.'a do come in handy." 3

'{B‘
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"A little of-bott~is very helpful.?

—— "Luck plays only.a small part:" - .

-

"Both nct}ully. but mostly hard work which sometimes makes yc;ur good luck."
*Onie must work hard, but luck has helped me also."
©  "One makes his owm luck." -
"Sometimes luck seems to rum out.," . .
* 'Vi:hc:u: hard work, there is 'no good luck."
w "There is no)lb\l’titlltt for hard work."
“Life and work are not gasbles." ,
"In a bug}neu world the best qualified for the job gets the Job.
"Knowledge of people and situations." !
"It takes both, but mostly hard work." o0
= + "Life is full of good luck--but we have to work hard to fulﬁ/l fe." ‘
"'Rnrd work first but .luck.helps." - '
"Nothing'ia given to you on a silver plate." . ,
"Both are necessary for success.' H

“If youwork hard most likely luck will come."  :

’,

4
"Parents place in community made a difference to smployers hiring you."

’ - 1
"If you work hard, someone will take notice and you will eventual come out ahead," L2
“The Harder'you work the luckier you will be." {
s - . 3

"This may not show true at first but in the long.run and over all it is the work that .,

counts," R 3 - \
. (4 =
"I only needed the opportunity to prove myself." \ n
"You need a little of both." ; \;\,\,\ , . '
"A great deal of hard work but some luck, too." . ‘I.J“'”' g \\; _’,9'.
"Unless good luck includes native aptitude and i:ntcnigencc." ' ' e ,‘\ ’ \ %?‘%
"A person can create opportunity." N . s p ’ f :
) "A will to learn." ) ",
l "I didn't learn this soon enough." ‘ ? .‘ ’
"Cm;:bimtion of both." * ) : }' '
' "Lots of hard work and making your ovx: luck;" : o .
~Ability," : ) S . ' (
A "Anything worth having is worth working for--It:h certainly appreciated more." ',
"ihrd work produces good luck.' . ) Ly
‘ 'When one really puts forth an effort, it will be uco;,nind and will pay off." .
"Also some luck or fate after the work." ) . '

.

"Though both are damned important." >

-t
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"Although' I think hard work is most meortnnt good luck such as being in the right -
place at the right time does help.”

"eed some of both to get ahead,"

~
i ) "led work--gopd luck doesn't hold out for ever.,"
'"led work brings good luck." . T oTTm T N )
. "Mostly work. But sometimes it helps to know the right people.”
"Eltd. work 18 most important but luck helps.” ‘o
. "It takes both but hard-work makes some of its ovn luck.”
! "Hard work pays off in dividends in.the long run than luck does,” . ’ "
L "I don't believe in luck, one has to make their own opportynities and take advantage(;f
those that present themselves, this can only be accomplished through hard work and planning.”
"Employers like enthusiastic, hard working employees," - b
. “Hard work--essential; luck helps.” . . N , .
i "Thatsoever a man soweth, that shall he also rup.:'l, N ’ .
. . "Hard work, planning, and a little luck (i/n that or.:'der)."
. "People rarely»pasl college exams with just 1uck, in my field if we relied on 1uck,‘
rather than work and knovledge, ve might kill someone.
‘ "With a lot of hard work, luck seems to myrove.
- "A 1ittle luck never hurtl; but hard work bill 'Ee recognized in the long rum."
: "Wou can work hard x11 your life and get no where.” ]
“If you ever hope to be someone of major importance you have to w::rk hard, but luck
will help." . ¢
, ., "Luck is not a good foundation for a job." “n “
"Hard work-~it dssures you of staying ahead, once you get there,"
- - "I sam just now getting 'ahead, and it took a lot of hard work."
) ©  "Also Personality and Sociable," ; -
"othing in life is given to you~-you must work for it."”
.
"The harder you work the more success you will have in 11ife,
"In Companies I have had contact with it was who you know that gets you shead."
) "Have to know what you want--your goal," ‘ o
' "If one dependl op 'good luck’ alome, what happens when it is 'bad luck'. One must
make his own 1uck. ’
"B‘oth, P“d wok m}astly--l titnk both play an important part.” "
R "'It takes- hard work yt;u never get something for nothing.“ ’ ’ -
. ‘ "Good luck is of some importance, but hard work opens more doors." .
"Anything worth having is worth working fof " . N ,
Lo VA l'ittle of both, mostly hard work." . .
oo ‘ "Boéh are somewhat necéssary." . )
] 1 + ‘ 4 .
5 " . -
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X

’ "In most situations, playing politics was the

v

"Luck isn't much good without some ability to
. ”

“Luck helps."

back it up."

most important."

“Don't listen to classmates who condemn you for hard work."

“Hard work brings good luck--you make your bresks."

".Also vorking on a job which one enjoys snd presents a contlinual challenge."

"Jell planning of choice of field to work in."
i

Mf s person works and enjoys it, the good luck—can come of “1€."

"Per.loulity is first; training is second; luck :s third."

“Hard work and good managemefit.''

“Both are important--hard work makes luck pay off."

"I know from- experience (hard work)." R

“A desire to achieve is needed.” 4

4

"You make your own luck.' -

"Hard work 90% luck 10%."

"I try to forget my home problems and give my boss a clear mind for a full day."

"Hard work is a must, but good luck is also a factor."

"Good luck is not dependable--Hard work is best insurance!”

"I really think both have a great deal to do with your success.

"Deternination and encouragement, especially from parents and teachers.

"Hard work can bring good luck."

"Actually a combination."
"Both are essential."

"Good luck not slways there.'

- '"Many top college gradl can get% only through relatives or friends--much.of life

degehds on who you know."”

'-: *. "A\-great -deal hard work b}xt need .44me, luck to get the right poaition upon graduation.

. combimtion of both."

"'The deure to succeed and have ‘&

"Combimtion of both witt?'molt emphasis on hard work."
Vi

"It takes a lot of both."

"Luck helps tranendoullly."
"Both helpfull'

"A person makes his way."

"Marry well,"

"Luck helps, but you.have to work to make it, the jéb, count."

A

a4 profession rather than a job."

!
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’ "Good Tuck is & frame of mind."
. "Luck played s part, however."

"Being content in your field. If you are vorking in s £1e1d you like there-is pless- - N ;
ing, self sstisfaction. We best at things we like." . -

R "By putting all our faith in God 1is the most important thing."
"Because of hard work you make your own luck."

-~ . “Things worth having don’t come easy.”

o 3
"Soth--hard work will usually get or make one have good luck in contscts etc. Hard : -
. work usually sustains the person in the long run."
"Hard work and the sbility to vecognize sod take sdvsntages of good luck." ) ?
r, Y1 could never depend on luck."
’ "Hard wor.:k snd good luck makes s good combination." - ,
’ YAlso look for better opportunities." .
. "Luck only comes to s few people.” . ” N
T .
P . '-'Undcunndin; work iupornnt."
s .
’ 'Vithout hardwork, phnuing, sad study one wni go no where,"
"It slso depends on the sbility to sdapt té’i'nituntiona. & . )
"Almost anything can be sccomplished with hard work." ..
"Hard vork {s necesssry. One must work to get what they want." °
N l
" "7 think hard work is essentiel but, unfortunately if one is lucky enough to know .
the right pecple he goes faster snd further." Co
"pick ¢ goal snd work toward objective." -
* 13
A lot of common asnve." v
"Luck comes end goes. Work is dependsble." , . ’ ~
"Hard work will get you only more work.' " .
& - 1]
“Because 1if you don’t apply yourself, you won't get snywhere." . -
"Getting shead is oyver-emphasized. Enjoying one’s work makes one work harder and is
. nuch more rewsrding than s f£st paycheck." -
. "Mard to say." - - T Lo _ _
"Hard work has s wey of bringind good luck.' . ’ . )
s - "Also, good Iuck 1n -uting the right people et the right time. Pnitt; or God's y
Destiny." g
o ’ - "Hard work snd no play makes Joe ¢ dull boy. Luck is when opportunity meets prepsrstion."
"I wish wy parents had given me more backing and pushed me harder; 1 know if they would *
have, 1 c_ould have done much better.” .
i . "Hard work is usually noticed but being in the right place st the right time is a form
of good luck." - -
- . s
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-Question # 26: ° . N -
' If someone were to offer you two jobs, one a secure job with an adequate income, the
other not so secure but with more opportunity for advancement, which one would you take:
- Security, Opportunity.
Comments :* * )
) "Few jobs are totally secure." -
"It's just a good feeling to know you have a secure job."
“"Each new opportunity will broaden your education and will prepare you for other 3oba."
"opportunity can be found almost 8nyuhage."
"This is what I am into now=--but!! must look at ,gy‘gre’swgﬁfered, would make difference.”
"I wont be able to work all my life, so I would vant some security when I retired.”
"I am a farmer." N -
"Opportunity doesn't come too often.” ~ )
. .
"Security orfented jobs leac to stagnation and routine. Also usually have a fixed ‘ ‘
L_, . level of accomplishment.” -
. "I would have to6 know what my personal situation was to make such a decision." - 1
P "Security does not open the door to happiness and only by being happier can you put ’ R
. N all of your strength into a job and do the best that you may offer."
L 1
"Bird in the hand is better than two in bush.” ‘
"Encourages work and wisdom both ecential in the world today."” . 1
- , L4
"Depending on salary.' .
"1 like to have a secure feeling."”
"My career illustrates the latter.” -
p*
\ "person can always find a job with security.”
"It'€ like driving a nail into a board. With.a number of good hits, one can relatively _
eas{ly drive it home, but if one would try to drive it in with a couple of good hard hits,
there is a chance of the nail bending and not going in."
"If you like challenges take opportunity." .

{ %Y think this is a good example of some people being luckier than others." : .

VA good Job is hard to get, so when you have one take care of it.”

-

o .
"If the seme question was put forth at the early age of 18, 1 then would have chosen
security.”

3 .. 1
"I 1like to know wheye I stand at all times."

" . L “Security is a good thing to have." %
~,
'"With good security, you can create.all kinds of opportunity." ,

"Since 1 have a husband who has a agcure job, I would take the one with opportunity
for advancement. If I were solely responsible for the support of my children, I would

a N A
take the secure job." "
> "The more opportunity the more security.”
—
9 ) °
*Comments made by respondents have been quoted verbatim, including spelling and grammatical
errors. ; ”
- ) . ., 7
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4
T "You have to look at the long-range plans.' .
. i . N
M ,\ "Prepare for the future." . R _ .
"Bo. h" : .

“"Ambition and hard work often lead to opportunlty and security."

“At this stage of my life the ungmployment rate and the elimination of jobl would

force me to take a job which offers securlty " N -
< "“"The more science and mathrcourses that one could take, being prepared I think. I R
. think giving the opportunity anyone with confidence in himself can handle his own security."

“The job that best suits my interdsts." - :'
“I chose security for myself but would advise opportinity for others in a different

situation than myself." B
"Always look ahead for better things.'' ' B
YAnyone willing to work can always be assured of security."
''One should set his goal ,high in life, take ever 5pportun£ty he can to reach it," .
"A job to me is merely a means of supporting my interests." .
"Being a female I prefer a job with security." . ’ i
“Opportunity to prove ones ability to himself as well as others is securlty_."
"Security would have been my answer until I became a Regutered Nurae. With that case,

security and I would seize any opportunity for advancement now." i -
"My husband has taught me this fact of llfe. Security isn't everything. Liking what

< you do and working conditions mean more to us.' .
e -
P \ .
| "Security is the most important when you have bill to pay and a-family to feed and ..
_ - clothe." -
- i »

,,,;g "That''s a tough one!"
"In tHe long run security is the best choice." , N \
"If you try your best their is always advancement somewhers."
"Because lecurlﬁy tends to lead you into a rut and is less interesting.”
"You may have the opportunity for real advancement in a certain job." d

)

'1ith opportunity you can gain security."

LE
-

“The association with people is the key to success." \
"If you work hard enough, you're more apt to advance to a better job."

1 rd
“The one that offered a challenge and opportunity, but by the same token not if it ,
~ - didn’t fulfill my inherent talent for the job." .

. Cow

- <
“A person should advance themselves if it's at all possible." ..

"1f I had no family I would take opportunity."
. i
"I have confidence, in myself," )

&

"Today opportunity--10 years ago security.’

“Opportunity gives an ambitfous person a chance to venture out and beat out boredom."

"This to me would be dependent upon whether or not you were the only source of -
income for you and your children or family. Since I would have my husbands income for
security, opportunity would make my working worth wild." .
s s .
112
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. n3e1f confidence in ones own ability to make opportunity security.”
i‘,\ . "I 1ike to know where-I and what I can depend on."f
- 7 "Hell a job when there is opportunity for advancement, you e}tjoy the work and will or
| R it man the lucky you will have security." '
) “If your work is good enough, the income will increase." .
- : 15 person should always reach out to increase his ability." .
. . ‘ “Rather have a steady income to depend gn."
"gpportunity would ‘have been selected at|time of graduation but security has priority
now." a
’ “Nowadays no job is absolutely secure."'
- “There are no secure jobs today.” .
' - "No job is complete secure, I would rather have & job with challange." .
« “rhere would possibly more freedom for thought and experience while working your way
* Possibility of more interested work."
7 ' "I 1ike the chalange of learning new challanges of learning new lkiiis’ and techneques."
“One can always find a relatively secure position." ' . ‘ g
Ll ' “A person that works eac':h day needs‘ to advance on his work instead of doing the same

job day in and day out."

"I am too ampituous for & job with no chalienge and no future."

Y] think security much more important advancement will come later if yow work hard."

-
"

"Both orly if it interest me.”

"In my case, Opportunity, “in eivil service now and of course depending where you go
- nlwny: room for advancement. I like rotating, and it improves your view pts. on a larger

scale.'

?

"This cannot be answered directly because other things are to be considered."
- . . *

"Security is peace of mind."
. mith the cost of everything today,-jobs that psy well mean more to & growing family."

“A lpecific job does not have to be a final answer to one"s 1ivelihood." .

- . "I find thnt I- get stnle if I stny in the same polition too long." o

"I would take the job 1 would enjoy the most." .
1 - :
e 4 an % married wan, therefore security is more important to me."
’

. "Dependl upon the ‘type of job. . . .

-
~

"One tends to try harder in a competitive atmosphere.”
- ’ "A job at this point in my 1life would be one which would be a chniienge creatively."
A person who works hard will always haye lecurity.
] *-. " "Might be different if were sole income for family unit.” '

"1f the job were one in which I had interest.”

! ’ YSecurity is important to me. Most women probably feel this way. I'm just not a
gnmblcr!l" N .

"Rnther difficult to say, security is also very desirable."

. ey
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"I would have to know more about both jobs. One.may not be to my 1ikings."

"When you have obligations you look f&r security." \

"A secure job with regular income, even if the salary was not as much."
'What about pay??"

. s
"I need to feel that I.have the 'chance' to do better."

"I would go for the advancement because it produces more income and more income pro-
duces its owm form of security.” N ‘

* "Both are necessary and both are obtained in one's job if prepared and effort is -
exerted,” .

<

"I 1like to eat regular.” .
"Stability and security is good but in order to advance you must take chances to, .
reach the goal that will satisfy you." .

"Security means more to me than taking a job not.beiﬁg 4ure if 1'11 be there next week."”

. s

ERIC

Aruitoxt provided by Eic:

»

*You can depend on a secure job." DU 1

<

- .I,
w look ag the job from the point of the amount of effort I would be able ‘tc‘: put
int ad what I could do to make it a more secure job with a lot of hard work,"

"It's always nice to have security, something you can depend on."

"I'm supporsing three children without any help from their father, so it is extrmely' -

important that we have a steacl}: income to,depend on."
N

"I 1ike security.” . R - L,
» - : S
"f have obligations of a young family that are going to exist for the next 20'Jyears
and then will be over.” . o ‘

. . .

“This would depend a lot on” the job." : ’ L

¥~ "Have many friends who chose sécurity, but are-unhappy with their “jobs and are not .
earning the salaries they could earn." .

- i 5
'Would depend mainly on type of job."
"Should not be content to stand still. Sense of &ccomplishment comes with advancement.”
’ - .

"Bad question--would require careful analysis."
g \

' "Being married, with a family, I would be foolish to turn down necessary security they -
would need.” "

< ° - ,
“Like security best, but the opportunity for advancement should also be looked into."
. v ‘ .
"I-1ike a challenge." . - Lt
Dapends on whether I was making & career or no_t)" .

"If you v‘v{)rk hard ané supply yourself you will get the advancement you should."”

"I have enpough skills to know that should I fail in a new job I ¢an return to my old
job." I Y
obe. . !

"I would work hard to try to reach the top."

.
1

. "If I had only myself to consider the opportunity would be appealing, but as a houge-
wife and mother, if I worked, steady incbme." ’

) ~

"I would take the one I could do the best and liked the best."

"If we cease to grow, we cease to live."

e -
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"Security: is- fmportant, but life also must have some challenge.”
-

"] think a man should nlways try to better himself." e

“This, too, falls on person‘. One has to think of family and future, whether the job
is likeable or not. Why take job not knowing if you will have one tomorrow? Leave oppor-
tunity aloné and t:ake security, eventually advancement will come,!

“If the job is not secure, the opportunity won't be much help. You mast have security
to be dependable." e
. . l#" 4
“A job without possible advancement could-get very boring."
- ‘ ; =

"If there is a lack of oppo‘rtunity, there is a lack of hard work and interest:"

"Queation is too genqral for direct answer." ,
noe

e

s

Pl

“I v.wutd take“thrjob-tfmt—wmrtd-—mtmﬂ—aa—ueu—ao—c&nlhns- e Y

W1'q try to find both in one."
"Ir just turned out that way." .

"I'm still looking for opportnn{.ty." “ .

-+ "if one has the opportunity he can always succeed. If I had a2 job with no opportunity,
I would find another one." .

.

"1f I worked I would have the ~r:o:xsponsibilit:y of supporting my family. I couldn't
take chances with that." 2

)\,‘

"I believe this day and age everyone needs security."

2 " “i.ﬂpn t beneve anyone shouyld stick to s job he doesn't enjoy for security, but use
~300d judghent, and if Opportunity is there, take it." 3
—y
"Security is an important step toward success.” 't
. —
», N .’ 0

""Because Iin married " . y
"Obvi.ously this depends upon one's definition of "adequate’" and '"not so secure."

"If this were available in Shreveport, out of necessity, 1' d have to choose a secure
job with an adequate income with no opportunity for advancement.'

.

"However my wife makes a fair salary so we don't owe much money, so we have aecur'i'ty."

"Could lead to more woney."

._ "This, of course, depends on family responaibility, etc."

"I don t have to worry about security as I am married and my husband makes a good

income.' s

"Security is easier to find than real oppor\tunity." ) . -
“"Opportunity if I enjoyed tn‘e job." I
"This is ohat 1 did--make security out of opportunity but never vice versa."
"I'd rather havesboth."

"1 would take security in this day and age, but.if I were a man who wanted to advance
maybe, it would be opportunity." ' ' P

* "ould depend'on the job."””

"I would ratlier have a sgcure job with pretty good income “for my f&;nily's protection
n long as I -enjoyed my work,

ot -

"I am an opportunist and’ woﬂ:*ng always for the 'the skies the limit’."
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"Answer depends on faétors involved."‘
"I am a stock broker which has very little security." ) -

"My {ncome uould be supplementary--if it did not work out, I could look for a more
secure situation.! 3 .

- - "if thntvgog fell through, I éelieve I'm qualified to get another."

- . i
NI am self employkd."

i

. "I have neither a secure job nor adequate income--rather ambigous question.”

"In sales, I more or less wrote my' Bun paycheck which I made big by hard work. I
feel that if a person-has’ the opportunity and works hard, the security will follow."

"I am mattied and have security from my hushpnd "o

d*be———te—iﬁféreutea tnopportunity.
"If I were the sclc support of a family, I might take security.” <
"I am not moﬁEy motivated and my aesthetic desires are being met.” ‘
'"Would have to have more details.h

"But would deend on the challenge of the joy."

-
"I have two children to sugporc!!" . . , P
- "This may depend on the ;nlngy I make and the money I_neéd to 1live on." .
i “That would.depend on type'of job, financial and marifhl gtah‘g, etc," . s,
B had B ~
Question #55: (Part A-~High School) . -

What suggestions would you make to your high school and/or post-high school institution
(1f you attended one) concerning improvements in training programs?

"More strenuous college preparation; more of the libernl arts-expressions in the arts;
b(oadet choices in the social sciences."
4
" feel that councelors hlve,given a1l oiir schools a much needed avenue, With career
2ducation on the upswing, itwwill bé'well for the students &S Leuome more aware of the -
advantages of some vocational courdes."

&

S
b
-

. , 9
“Concentration on courses that directly lead to practical application and gainful
employment after graduation. For example: Accounting for bookkKeepers, welding for welders,
automechanics for mechanic® and technicians, etc. I don't think college is for everyone and
1 feel that when I was in high school there was‘a social pressure for all to attend college."

"My high school has come a-long way in offering vocational training to students, I .
believe that this aspect of education is very important and was almost completely left out
when I was_in school and therefore I see people my age without employment because they lack
the training. necessary to obtain it."

“The institutions need to better analyse the individual. student's needs and help *
prepare them develop skills for immediate employment, if they chose not to atténd trade-
schools or college."
“Guidance counseling should regch into elementary grades. By tle time students reach
Junior high school levels,*their interests and abilities should play a more dominant tole
in curriculum structure. I am in favor of a far less structured teaching- learning sftuation
than what I experienced. The development of more open situations,however, depends on ,the
quality of instruction and the responsibility of the students. Teacher training must first
be modified to a greater degree than has occuired in the last decade to provide teachers who
actually guide students in learning situations.”

"“Iry and impress the importance of a Good High School Education to All Students. If
they could only realize its importance to them. It is a must today in any thing they may do."

s - . 116
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o Tgeed_;qfoggg_pogqﬁséggﬁi} courses-in vocational studies.”

"I think there should be more progiammed learning because I fell behind in math and
1 was never given a chance to go back and review what I did not lea;p.“

"person planning curricula and assigning teachers to teach advanced classes should be
positive that the assigned teacher can J'stay ahead" of the students."
B 4

"] think a guidance counselor is very important and every school should have one.
1f I would have had a counselor 1 don't think I would have make the nistake of going to
Beauty School. I think I would have went to college or took a business course."”

“~

"High school teachers should be screemed before employment to assure that they are
well qualified to Prepare the student for college or vocational.training. Guidance with
students should begin when they are freshmen, not when seniors. Emphasis should be placed
on correct study habits and the theory of positive thinking."” *

"More Bob skill training for non-céli;ge bound students coupled with career counseling
for all."

’
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“girst find out what the person plans to do after Righ schooT amd—prepare himwith
subjects that will help. Everyone should take typing and bookkeeping."

More actual experience in working on a job."
"More vocational training." .
"More vocational training for the non-college bound." '

"Let the student ¢hoose his own course of study as much as possible."

"ore emphasis on skills useful in an urban sbciety; less interest on teaching
obsolete courses; fewer recreational electives; more.cultural electives more cultural
electives such as speech, foreign languages, art history, etc.” ’

0

"A high school should offer more training in a profession, for the student, in a certain
job for the vacinity in which he lives."

axes M1 think we should stress more on themes and phrases and vocabulary study in our
English classes. Chemistry should be stress more." R

1
"Get more courses which pertain to job skills, such as suto mechanics, carpenters,

plumbers, sheet metal, electrical and other trades."

“As many students do not attend other léhrning or training centers after graduation;
some vocational training should be done to prepare them for the job force.”

“older students (seniors) should be treated as the young adults they are. They are
no longer elementary students. Many will marry immediately or go to work."

"I would recommend establishment of courses to include information concerning the
following: income taxes, bonds, trusts, handling of estates, banking, financing, real
estate, insurance. These and other related topics generally are faced by all young and
inexperienced adults, yet little preparation to handle these matters is gained either at

the high school or college level.”,
. 4

“ .

.
“In my personal.view, something should be done to help prepare ltﬁdentgﬁin some type
\ JF skill. Not everyonme can go on to further his education. So what aré they to do?"
"More career training."
G
1A person in high school needs to do much more -reading than I-did when I was in school.
It would have been particularly beneficial in my occupation, but any student would benefit.
I believe most students entering college suffer from a weak vocabulary and assigned reading

of various novels and short stories high school wduld help overcome deficiency. I believe
a reading class would Be very much in order, ome in which students would do nothing more

than read and perhaps make oral reports on assigned books."

i nStudents will learn better if they know how to solve their own problems and when to
get help."

‘
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"I would like to see the present student bddy more informed than we were and I

AL

*  believe they are, 1In small comrwnities the young and some older citizens don't_resélize

imﬁﬁﬁefh's‘vé‘ Other than the most obvious,'™

"Put more emphasis on training for future work instead of stressing point of attending
- college just to go." :

"Have specia) courses to prepare students for college courses.”

]
|
]
E "More vocational training."

! .

-, "I don't suggest any radicial changes. I find basically high school should stick to
2 the three R's and strive to give the student direction and encouragement. Tt whoud equip
- the student to do his own thinking and stand on his own so he viii be able to live as a

£ productive human being. I don't feel 1ike we should turn our high schools into trade

£ schools.” 1 ’ -

F . . «

4 ,

3

* "I would 1like to make at least two suggestions. (1) a strong vocational program for

d those that don’t desire further education, (2) strong counselors to guide and help students
in choosing the best course of study for them.” )

-~ "'Stress the need to elect the courses most suited for the post high school program
and apply self." , .

"Teach students how to make a resume, and how to go to an interview. The first
impression {s the most important,"

college. I think you should try to also add something for students not planning ,to go to
college. (welding)”

"High school should provide students with the skills need to obtain jobs. And

3
‘5
E
E
¥
E "The training now, I feel is better than it use to be as far as preparing students for
-
:
4
E familarize students with the various careers."

"I would suggest that the school try to give the student a better understanding of how
important it is to know what he or she wishes to accomplish in life and do s0 by making
1 suie hé or she knows exactly what it will take to succeed in the profeseion he or she
chooses. Help he or she fully understand what that particular chose field entails.®

"To all High School please try and get an Education. Take From one because I Wish I~
had. It may seem hard at first but college is the answer. If notsyou end up like me."

"Provide many courses for students with high academic standards. Make students
work harder in high school in order to prepare for college--Good study habit very important.”

"Most training programs fine as are. Problem is in trying to make student understand
important of schnol and apply himself."

FUIRELTIMTY

" " "More emphasis on math and science for, college bound.' N
¥ S

"Have & guid-nce counselor that would suggest getting more college education before
anything else is advised."”

"Require more specific instead of gener'al courses to prepare you for post-high
fnstitution.” ,

'"Should place more emphasis on vocational training courses for both boys and girls--
less history and advanced sciences and more training wither direct or onm the job." .

"Get all the education you can." R

"More electives and less required course such as history and sciences."

"There is nothing high schools can do. to prepare a person in ’—the line of work other
than reading, writing, arithmetic and spelling. Need on the job training."

A~
"Train children to make a living for themselves. Not every student is college material.
I think the, time has come for, our high schools to bridge the gap for the student who gets
out of school and doesn’t plan to continue education. Train students in vocational ‘field
as well as basic academics. Help him to determine field best suited to him."

“ o~ P
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. . "My school was easy and did 5t Prepare well for college--could not compete with

n : / students “from larger schools--Teéach #elf=diyciplines™— -

/ “Give student more incentive, take politics out of school--hire teachers, then coachers."

R i . N

&/ "Teachers should try to find the potential in a student, not treat him 1ike a number--

Teenagers give a strong outward appearance but inside are insecure and need guiding--Older . ‘
/ teachers should step down when students become a pain instead of a challenge." ~ s |

“Some type of tec}lnlcnl training--not take the attitude college is only answer to
> - secure life." -

, , "Need career educa.tiqn."

’ /, - "A,ttendlgce and graduation necessary to all profitable employment."

“Employ full-time guidance cou;selorl who care about students."

"Bri'ng in more foreign languages and more vocational training. Try to shift the

— - - = _— enphasis from grades to learning just because its fun amd makes you a better person.”
hd ¥

- “¢.0.E. -- D.E. programs are great." |
A -

1

‘}

"There was no counselor or training programs when I went to school. I think they |
- are tremendous in training young people for jobs." ¢

. .

"0f fer courses that will prepare or t;'elp young people for what they plan to work at
é after graduation--whether it be college or plumber. Have open discussions about problems -
| that face them--sex, drugs, etc." R

"o inform a student as to what is available--types of positions and the training
programns- needed to work in that arga." “

"Have more job training programs. Such as the plan where students taking business
courses are able to work in some type of clerical work. This could also be applied to
other coutses." -

. o .
"More guidance."
'yider range of courses."

- "More training for people not able to attend college. Hore training for basic jobs

) for people who do not plan to go t7 work but later may have to." .
, N
“prepare yourself for a well-rounded education. The job you plan to get may not be -
! ] available.” . - .

"Stress college prep courses for those planning to attend. Provide more technical,
vocational training for those who do not want to go to school." . v -

il "More supervision of teachers to see that students are actually progressing.”
‘more vocationzl courses and direction for non-college preparatory students."”

- - "Create more desire to think on one's own than memory-type learning, Learn not earn
grades." :

"pishar academic standards for those planning to go to college. More electives, such
as, drawing art, engineering,”

“"Offer more courses. Arouse enthusiasm!!i"

"Prepare students more-to the fact that hardwork is not going to hurt them."

5 "Determine student interest before 9th grade and guide them 1;1 that direction.' “
s . » ¢

"ore records, filmstrips, visual aids, more open discussions arid student participea-
tion. Urging students to work to their fullest capacity without holding them back “for
- weaker students, More actual experimerits and training without simply lecturing in what
- ever areas this is possible." .

¢
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N "Need to add more courses to train students for apecific jobs."
"Hore training programs.' e ) N
"The addition of courses for training students in specific skills. Examples:
. welding, carpentry, plumbing." } .
"More trdfding in fields; 1like small equipment repair, basic everyday things, like
+  changing tir{s on cars.” N -

"Have more opportunities for students to observe various occufatiom. Make sure
et:pd\.nf:i’lusve good math and English teachers."

"Offer more college preparatory courses. Phce at least one counselor in each school. g -
Reduce number of pupils per class."

MMore time allowed for student -participation in actual experience situations; less .
enpbuis on book, more on application of techniques and methods 1earned--1n ot:her words ‘
don't tie these students to the classroom to the extent they presently are.'

3 J— JEU

. "More student participation in leaming activities--in my field you learn best by -
doing."

.;\-.

.

“Steer students into area where t:hei.rﬁbnit:iee fall and not try to make all students
college mat:erial." ) . s .
. ":I:ry th mke every student gvare of what to expect in the business world and academic
world. 3
- . .

., "no,}'e counseling concerning courses that will be taken in college.”

"Need to talk with students before senior year to, find out what they want out of
to help them plan their course work."
\ <
"More actively pursuing smdents about vocation and not waiting for the student to
scek put counselor.” - .

. "Students should be told the truth about the business world. It's & cold ruthless ’ .

game, and no place for a dreamer.” £

% : B
"Short term 'extra' courses for purpose of special skill such as typing for students N

who will need this in college, but are not interested in an 6ffice machine course--perhaps B

e 6 wk course before or after school--other skills as applicable,’

"Encourage students early to determine job preferences through sesing wﬂat kind of |

1t1ee are involved and through testing of interest and skills toﬁgftter direct study
- course." .

"I think the Office Edycation Program'is a great aid. I feel more programs such as

this should be established,” ¢
'When first enterjng high school be pretty sure of what you want to do’after graduat-

ing, and plan for this when choosing jour courses, try to stick with this{ decision, if
possible. Most students need counselinig to help them decide just what they want out of life."

"Hore practice--ltss theory." N “ .
® .
"Include in theee training programs professional people from private enterprise, etc.
--to get more insight into what the world and jobs of the future will really be 1like."
"In the 2 years I attended W.M. I received no counseling as to my interests or plans
after high school. Maybe it wouldn't have helped anyway because I didn't know until Spring
of my senior year that I was going to college." ©

“Provide field trips and speekers from local business and industry to familiarize the - ¢ ;
student with a vocation. Demonstrate the importance of each course in & vécation,”

- "Give students some idea of the job opportunities available in the real world.
Stregy the need for an early decision on a vocation and a concentrated effort t:o achieve
that vocation and that college is not for everyonme.

. "Make sure all students.going to college are well drilled in the fundamentals of }
English and Mathematics.” 3 * *
ok - . boe <4
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-, "Do awdy with Ehe present A B C D FAIl grade syste —TnECigate ¥ pass frtl systemor
student evaluation system. Also do away with the curve grade and student competition
for .grades." )

\

"
-~

"Needs more job training programs since so few attend college or desire to."

~ "Spaller classes, more effort to help individuals develop their payticular skills--
In other words closer attention to the individual."

"Help prepare future college students for the tremendous amount of studying and
required work in college courses. I knew very little about research papers (term papers, -
- etc.)" v . .

"ore understanding between teacher and pupil; parent and teacher.'

- "At the time of my graduation, we had absolutely 'mo guidance counselors. This is
1. essential for helping you select the correct subjects for your chosen career."

“The main thing_that I _can_think of would be to add more elective courses that a
student could choose from that would better help-them in a particular trade or job,"

as

"There should be vocational training or I shoJld say more. High school should prepare
for jobs." /

¥

.
"Attempt to get more students interested in stibjects and programs best suited io his
or her skills and talents." :

"Offer more job/skill related courses. Fewer academic.”

"More vocational courses for those stydents who do not_plan to attend college and
more advanced courses for students planning to attend gollege.” .

i
"Courses to be governed more toward vocational%gfg;ning. I believe some courses in
the 1line of trade school courses are needed in high school. I also believe math courses

are ito be stressed. I have found that math has a place in everybody's business."
- <

"More work details that are used in the Business world."

"Include sophomores and juniors in guidance counseling for training toward future ,
employment and the possibilities of what it may be." :

Offer students a greater variety of courses to benefit them after graduation."

"Try to be understanding with p.oblem students. What may appear to be an unconcerned
attitude can be a very serious problem that is affectirz the student emotionally as well .
as scholastically. I will never feel T received the proper attention." .

"I think a person who knows he isn't going to college ought to be given intensive . .
vocational training the last one ‘or two years." '

More vocational an¢ distributive education. Less college preparation except for those
- students who specifically intend to attend college.” »

A program of on job training for students if they desire and if the jobs are available."

N

"It is my belief that £f I had been encouraged more by my teachers and parents, I am )
sure I would have done much better, ‘During my 4 years of high school, college was not
mentioned to me except once a year at a student body meeting."

"As a student just out of high school I had no idea what I wanted to do or what & job
was really all about. I would suggest that the students be trained by individuals out of
school system for jobs and have business men come in and explain vwhat they do and what
. they expect of their employees. Two month courses in several different jobs would help a '
. student ‘decide what he likes and dislikes.' .

Stop emphasizing on so much sports and more on job skills." . R

"Less theory and more practical experiences.”" *
.. " "Giving a student a little more outlook on life and vocational jobs available arcund .’
his community or city." ’

-

- ™ . -
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“Making it more relevant and interesting_to the students,"

» - N
USpecific training in vocational areas for those people not going to college."

"Better counseling program angd creating induStrially oriented high schools." -

Question #55: (Part B--Post-High School) A

"Need more on-the-job training; or in the case of education, earlier involvement in
the program.”

“Train for life's ‘work--assist in job placement.” !

"It's been 9 years but I think better advice on the world of work. More realistic
teasing methods."

"™More emphasis on 'facts of 1ife concerning cost of living,, salaries jobs pay, cost - : ¢
of training for better paying jobs."

*

{

Q

Aruitoxt provided by Eic:
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"College curriculum should be arranged so that they will be more practical in terms
of 'earning & living.! Many required college courses have absolutely no value--sther than
the fact that they are 'required.' " .

g . o -

"As for college, I was not prepared for college life dt all. I should have had more
counseling on t¥is in high school. I was thréwn into it and I was afraid. I dic not under- -
stand it (the courses) and after a while when I felt I could not make it, I gave up and
quit trying--I just wanted out. As for business‘collegq,(it was a breeze and I enjoyed it."

. .

"Too many unnecessary courses are requireg for a degree."

, Y d
"Only one comment concerning education major--more time in the classroom”ind less in
boring education classes.” .

y

"Students who plan to teach should have more experience in classrooms where they wille
be teaching upon gragduation."

"Counsel students to be more realiétic as to future needs. Cut out lecture type classes
which leads to memorization on tests. More class participation in courses in the form of
essays, debates, panels, etc." !

"Do away with the 'curved' grading scale. This only produces people who think they
are gmart. Emphasize whole self development. Provide more freedom in the cholce of
courses that cne may take. Do away with antiquated teaching procedures imposed on the
instructors by the school administration and petty politics.",

"Greatly Lmﬁrove education courses so that practical informatioh can be obtained and
utilized in classroom situations: Get rid of busy work." . ~

. -

"Offer earlier guidance and information on career opportunities. Most high school

graduates have no idea what they want to do or can do." .

-

"More courses in each major field should be required. College and university students
are required to take many courses which are of no use to them in later years. In the field
of education, future teachers need more courses in the methods of teaching.”

~

"Introduction to major course of study beforc junior year.” ’ .

"I think my college could improve by being more contemporary with all of its course
offerings; more practical experiences should be offered the student such as expanded intern J
programs, lectures, getting down to practical current issues in business, gov't, science, Rf?

and other disciplines.”

“Requirements in.General Studies should be reduced. The individual should spend more
time and effort in the area of concentration.”

"More emphasis should be placed on the applicable mechanics of the student's profession

or vocation instead of the traditional theoretical application.” o . °
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’"Host universities and colleges already have extensive training programs. The job for

the student would be to gether information on the particular Institution or training ceater
and determine his or her preference."

: "A more realistic forecast of job opportunities pertaining to your chosen £Te1d."

"Teacher trainer institutions should provide more realistic courses for students
training to teach. They should begin at the freshman and sophomore levels, rather than
junior and senior level. This way these people would bg better trained and informed about
education as a profession." :

“Again che institution should involve the student in more_ real life problems and - < - -
. situations.'
- "Get instructor who are sincere and can relate to the students. Get teachers who know

. HBOW TO TEACH (not just the. subject matter) Get guidance counselors who are 'good at 1:' :
and let them spend their time guiding the students into the fields which suit them.'

'With all the business courses IRve had and did well in, I could never find a job .
using this experience--reason=-no one would hire me without any experience.”-

A

ERI!

"Support vocational and technical schools. To me these are just as impériant as

colleges."
N &

"Eliminate 9/10 of the required subjects not related to major course of study and
allow wuch more freedom in selecting subjects of interest.. A General Liberal Arts major
prepares you for nothing and is of little value on a crowded job market."

“"There should be more Trade Schools throughout the State so they will be easily .
acgessible to all students who desire further training in this area of work. College ¥
and university courses are not for everyone and those who choose non-profellional type . ,
work should be adequately provided with opportunity for training." . .

. "Increase in emphasis on technical skills and preparation for technical vocations .
while maintaining academic” opportunities.” .

"College and Trade School--certification of meaningful studies; offer a bslanced ~ . :
curriculum of professional and vocational courses in balance according to career choice.”

"1 feel colleges fall short in preparing students for cargers. ’&here is not enough . s .
emphasis on the major field. Students need to train for careers through more “job training. .
Too much emphasis is placed on classroom lecture and written examinations.' .

" AL 10w more itv in studont program, with advice in how to use that flexibility
for best advantage." . ,

"Make student aware of real life business or professional world situations and '
prepare him to deal with them. Integrate clasroom and book work with practical applications."

"™Need more on-the’job training. Students with a head full of theory and no experience
are often disillusioned by actual working conditions."

—1ﬁ~w~—f--“f»—;«"-I‘personally‘feel that the colleges. of education throughout the country need to takes
a good long look st themselves.' . N

"Less dry lecture; more on the spot experience."

* "More preparation befsre student teaching in the actual classroom situation. Better "
training 4n one's minor field."

Do not lose light of the value of & liberal education as opposed to a technical- s
oriented education.’

PProvide employment statistics concerning salary,’suppgy and demand. Update the
curriculum to meet the demands of @ changing world. Provide an efficient and effective
placement service.”

“Make a better effort to aid in cmployment after training." R v )

"ﬁake the information more valid for everyday living rather than being book centered."

ke d \ - ’
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———-— - - ~MProvide better-counsellng services GegInning with entranice Luto the ImSEItutTon:
particularly in the trends and opportunities of careers. Some effort should be made to
determine your suitability for your career choices and help in determining alternative

. means of action if this is needed. Instructors should be qualified and should have the
ability to teach. Course should be reality oriented with practice as well as theory ’

emphasized. In both institutions the fact that good counseling services are available N - o
should be made known to the student. The lack of good counseling services in schools is N
s one of my biggest c&pcerns." ‘ o

"More efforct be made to help student/see the needs, problems, and opportunities of
- particular f£ield of study rather than jugt learning of facts and past achievements."

unfortunate at -~~-~- University to have instructors who/were there for the sole purpose of
making .a name for himself by publishing papers. Ingtruction there was secondary. I believe
it is more so today. A degree from,A=--- means very little to local industry.” -
[ -
"Learn how to apply book learning to situations encountered in job situations. Need
to make course work more relevant to réal life situation rather than dream~11ke world most
schools are in."” £

"Provide meanfﬁgful instruction. /éhow a genui::pgﬂsire to help students. I was very

"The entire program leaves much to be desired. New and practical leadership is
desperately needed in this institution.'

Do not try to make the student think he is going to have the world on a string just
because jhe has a degree.”

"(More people should attend a two-year trade schooI:; They will there learn an interest-
ing trade which will help them earn a very decent wage.) “The colleges as such should offer .
courses in academia for teachers, researchers and people wishing to become "educated."

.

"Igsure that teachers that want to teach and not just do, research work are hired.
Research profs are great in graduate’ school but lose a lot of talent for the university
when they ’turn-off' iine under grads.” .

"1) Attempt to give the siudent some skill rather than producing walking encyclopedias.
Few industries want individuals who are loaded with facts and figures. .Rather, they desire .
employees with technical and semi-technical skills along with a broad educaé&&hal back=- .
- ground. 2) More emphasis should be placed on temm projects, discussigns and practical
performance than on examinations in determining a student's grade in a®course.'

e

"Encourzge students to take practical courses which will help them in everyday life."

"The mind can grow so much faster when it is given questions to explore instead of -
answers to memorize,"

"Professors should take some education courses. The poorest teaching is done in college.”

oy

"Take more time with average students or below average students. They are the ones
that need help to become useful citizens. Many have great potential if encouraged."

"Decide on what you want to.do.after high school.and take..subjects that-will-help ’ .
you in this field." . .

- '"You might counsel more with individual student about their future and help them .
select vocation.'

- ~
"More training in actual situations which occur in everyday business life."

"Students will learn better if they know how to solve their own problems and when
s to get help."

"Put more emphasis on training for future work instead of stressing point of attending
college just to go." o

ERIC T ' o
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APPENDIX B

Parishes Participating in Study

Avoyelles
Beauregard
Bossier
Caddo
Catahoula

E

Q

RIC

Aruitoxt provided by Eic:

East Baton ROUge
Franklin
Jefferson Davis
Quachita
Richland
St. Landry
St. Helena
Tangipahoa
Vermilion
Washington
Wign




— APPENDIX C

Guidance Counselors Participating in Study

.

Mr. David Bannister
Mrs. Betty Barnes
Mrs. Sadie Bodden .
. Mr. Earle Broussard
- Mr. George Brown
Dr. Gene Byrd -
« Mr. Clyde Cloud
Mr. V. E. Craig

Mr.—Glen-Daughtrey
Mr. Waldon Donatto
Mrs. Geraldine Fletcher
Miss Dorothy Geisel
Mrs. Oleta Goodman
Mrs. Ruby Hamlin
Mrs. lennie M. Hanchey
Mrs. Essie Holt

* Mr, Tommy Hymel
Mrs. Peggy Jacob
Mr. William D. Kirby
Mr. Charles Kirkfield
Mr. J. P. Landry
Mrs., Jonnie Lanier
Mrs. Marian McCathran
Mrs. Edleen Marczak
Mr, Tommy Moore
Mrs. Camille Newson
Mr. Johnny O'Connor
Mrs. Margaret Oscar
Mr. Robert Payne
Mrs. Elaine Pesnell
Mrs. Maureen .Plunkett
Mrs. June Reynolds
Mr. Reginald Reynolds
ME. Ronnie Rigdon
Mr. Clarence Roy.
Mr. B. L. Sandifer
Mr. Burton Saucier .
Mr, Ted Simon
Mr. Ellie P. Stallworth
Mrs. Lou D. $troud
Mr. Aaron J. Thompson
Mr. Linnie Wall °
Mrs. Merrilee Warren
Mr. C. H. Watson, Jr.
Miss Lucille White
Mrs. Idella Washington -
Mrs. lorraine Wilkins

-
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) ‘_IN._S'.I‘_RU;CTEIONS,:, Most _items in_tili_s___f_g_;m,_n“_gquirﬁe:mly;a;aheckwrﬁark; £0.
: record your answer. Your comments will be very much
appreciated. . e

1 - < .
o )
:’1\' >
. PART I. GENERAL INFORMATION e

L

1: Sex: Male Female
—_— JR— \
2. Marital Status: Married _Single

3. Year of graduation from high school:

T 4. Father's (or guardian's) annual income: (check one)
Under $3,000 - .
- $3,000,- $4,999 '
- $5,000.+ $6,999-
® -___§7,000 - $8,999 ' -
$9,000 or above - .
5. Mother's annual income: (check one)
Under $3,000 N
$3,000 - $4,999. —, N
“$5,000 - $6,999 SN .
$7,000 - $8,999 i . T
$9,000 or above . T

6. I consider my parents' status in the community to be: (check on€
Very important people ' . ‘ .
Just average people i e .
Not important people . . -

7.. Father's education: (check Gbe)‘ .
: Less than high school : /
Completed high school .
Vocational school
Business schoel .
Some college
College degree ) ’

R

£

13

" 8. 'Mother's education: (check one) N
' Less than high school :
Vocational school ' /
Business school ‘.
Some college .
T College degree . B : .

Futal i A A M AP e L A

u\
G2
N

Completed high school ) - o,
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PART II. HIGH SCHOOL EXPERTENCES . :
~ ' ~ A:m":,‘; ‘ s - ~ - \i
= Y. A |
) 9, _High school curriculum followeds%. (check one) . 1
- College Preparatory el
= General SO e 2
X _ Vocational - i f‘«“ .
L4 = ALl .
. 10. Vocational courses ta&cﬁﬁ,‘ g‘(‘éﬁeck number of years enrolled)
* Agriculture 1 , 2 3 , & -
Home Economics 1 S 2 , 3 , b
Distributive Education 1 G, 2 , 3 , b .
b * o0 fice.Education 1 , 2 , 3 . b
ad #¥Trade & Industrial Education 1, , 2 , 3 , 4
* . Industrial Arts 1_- i, 2 ° 3 . , 4 .
. S 3 *
. . . -
, 11. 1In general, {hat were your feelings toward high school? (check one)
‘ Liked very much
Li¥ed
? Disliked
Disliked very much )
Comments: . * ' _
12. 0f all t\he‘,thiri'gs that made up your life in high school (courses,
activities, friends, athletics, etc.) what did you like the most?
Wh;at did you like the least? PN -
o What courses did you like the most? :
What cp'urseé;‘did you like the least? .
R - R g 1 -
13. Why did you choose the elective courses you took in high sclnool? - -
it ) N . N I AT~
: . .
~ ) N K. )ﬁi« B J’ ] i N
14. . Did you:ever diMcuss your choice of courses with'a guidance coun- " =
E selqv?' - --Yes, ___No. If yes, how helpful do you think these
. digfissions were? (¢heck one) \ ‘
- - Very helpful -
Cwe. - B — P A L x " y %
Rl Helpful . * . ‘e
- SR . Not helpful ¢ . .
o n - - A * ,._?:_' N o -~ ’ -
- 15, 1f you,wére talking with a young person just starting to high .
. school, would you suggest that he (she) take the courses you took?
: Yes, * . No, 1If No, what courses would you suggest?
él: ) - ~ 4 !
' . : & ) . -
’ 138’
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16. When you were in high school, did you have a group of fr1q39s you — ~w1#fﬁ
usually did things with (such a§ eat lunch, go to athletic events, r .
. movies, etc.)? Yes, _No -

If Yes, did they take the same courses you did? .Yes, No
If Yes, did you ever feel that students who took.other courses "

were in some ways different from you and ‘your fr1ends7

. ) 2 YeS, No. . . . -
,3:—_2&( - - k-2 -
2 17. Did you ever feel that other students or teachers "looked down'" on
¥ . you because of the courses you took’ Yes, No. .
‘w;‘,‘f:’gg . .
-;?18. Do you think it was -harder to take part in school activities be- s
- cause of the courses you took? Yes,. No. -. ‘ Y.
19. Did you, feel you were really a part of the school? Yes, . -
Now” .- i g O .
] ' 20. Did any of your high school courses help you when you started to -
’ look for a job? Yes, ' No.
‘ PIf Yes, ‘list specific courses:
e

21. How much effort do you thlnﬁ your hlgh school made to prepare you
to get a job after graduation? (check one) -
) A great deal of effort i
.. __Some effort . ’
Little effort )
No effort at all :

'{if 22, How hard did you study (apply yourself) in high school to get the
. training- necessary to be able to get a job? (check one) . -
4 Very ‘hard X . '
_ ' Hard ’ ) K
- . As much as the average student : :
R Little : - J - :
Not much at all - .

- 23. When you were in high school “what kind of Job did you hope to get

LS when you graduated? et .-

4

a N 24. Did you ever discuss ySur job plans with a guidance counselor?,

] Yes, No. If_zgg, were these talks of long range help?
7 - Yes, No. w .- ' . R

iy

s 0,

25, Which do you think is mgie important in getting ahead, hard work_ __
’ of good luck____? Comments:

. 26. If someone were to offer you two jobsl'one a secute job with an
i adgquate income, the other not so secure but with mére opportunity
' for advancement, which one would you take? Securlty, Op~ ~
P ' ‘portunlty Comments: . Y

. : 130 |, S
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“host to have right now? .

ot
e o
e

Of..the jobs you think you could handle, what kind would you like

R
e

. If things go well for you, what do y0u think you will be doing

) 29.
TN

..

§ 31,

32.

five years from now?- (check—one)
Working in same job I now_ have

. Working with same company but in a better job
‘Working for another company in a better job
Going back to school

Other (specify) s

In five years, how much money per year do you think and and/or
your family will have to, live on each year? (check those that apply)

{My Income)

\ less than $2,000
.$2,000 to $3,999 |
$4,000 to $5,999 s

$6,000 to $7,999
$8,000 to $9,999
Over $10,000

[

Less than $2,000 -
$2,000 to $3,999

$4,000 to $5,999 )
$6,000 to $7, ..
$8,000 to sg,Z?;\

Over $10,000

1

- PART III, POST HiGH SCHOOL EUﬁEATION OR TRAINING

I

{
/’

Complete this section if you have attendéd any type of schBoling\
since high schodl graduation. If you'have not attended a post
high school 1nst1tut1on, go on to Part TVs . ,

- ’
Kind .of post high school institution attended: (check all that
apply) ~
College of’ Un1ver51ty .
Vocationa-Technical School
Business College
Junior College
Beauty Schoeol
Barber College . .
Other (specify)

Training program or course of study (specify): ~

«

L] s

Dates attended (month and year): _ Began . ‘,ifnded

Did you complete the program?, Yes, No. If No, how much
of the program did you complete?. .
Reasons for leaving: .

¢ ) 131 _ . :
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33. Your traihing was sponsored by (check one):

i

Parents - . -
Yourself '
The company you-work for
_ _ - Other (specify) — o

skills required in your ‘training program? (check one)
. _Of considerable benefit ~ ;#ﬁV
Of some benefit ™ \ ' ) o7 .
‘Of little benefit I A
* Of no benefit -

. List specific courses, if any, that were helpful:

34. How beneficial were your high school courses in learning théﬁ:igﬁ,maum, I .

L] o

.
£

PART IV. MILITARY SERVICE X

N
i

Complete this section4T you have served in the armed forces since -
o high school graduation. If you have not been in military service,
=~ g0 on to Part V. s

capl

35. Branch of military service. (check one)
. Army '
) "Air Force
NaVy ' ,
Marines b RSN T
Coast Guard ;

P € -
-
.
/ .
N .

36. Rank when entering(service:

% = “ - o
37. Did you’receive specialized trajning? Yes, __ . No
If yes, type or kind of training: -

Other traiging received )

38. How helpful were your high school courses in your m111tary training?
' _Of considerable help - T

Of some help . ’

Of little help =

Of no help ' :

List specific courses, if any, that were helpful: .

3




"39.

T *
. N i
< ~
~ \

How well did your high school coursés prepére you for y&hn job in

43.

S -

-

45,

46.

A :
44, What is (was) your job title?

PART V. EMPLOYMENT EXPERIENCES

-

v . : s .
What 'is your employment status at the present time? (check one)
) Employed . E

<a -

. Employed part-time
Not employed
Homemaker

In this section, we would like to,cpdtrasc.various aspects of

your present job (if you are employed) with the first full-time

job you held after high school graduation. If you have held only

.one job during that time, answer. the questions fof it®

Present ‘job:
,First job: ) <

When ‘were you hired? (month and year)
Present job:_ )
First job: -t l A

When did you leave your first job? (menth and yéar)

On the average, how many "hours per week do (did) you work?
Present job: i
First job; . : . *.

]

"

Sae € -
= the military service? Place a check in the box after each of the
skill areas below which best. describes the degree to which you 4 .
were prepared.
Very Moder- . ; <
‘ Well® Weéll -ately Poorly Not Does
. " Pre- Pre- Pre~ Pre- Pre- Not
v Skill Areas - pared pared pared pared pared Apply
. ‘Use of machines . :
and equipment
Job skills ’
Mathematics o
skills . -
Science skills .
g
Communication
skills :
(/] ™
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.

47, How helpful was your high school training in preparing for your: ..
Present Job - EFirst Job
“Very helpful -Very helpful .
0f some help Of some help
T __0f little help Of little help _
0f-1no help 0fmo heIp
List the courses, if any; ‘that benefitted you most: N
Present job:
First job:

. Place'a check in the box below after each of the skill areas
whigh best described the degree to which these courses prepared
you for your job: (Pr. = present job 1st ~ first job)

’ .. ~ Moder-
Very Well &ell - ately . | Poorly Not
Prepared Prepared | Prepared [Prepared |Prepared
Skill Areas Pr.| 1st| Pr. {1st {Pr. |1lst {Pr. ]lst |Pr. |'lst
Use of machines
and equipment
Job skills .
Mathematics
skills v
Science skills
" Communication ' -
X gskills . -
Job interQiew !
skills

48. How far from your home town is (was) your job?
Present Job First Job - -

T — —— — o— e i g are.

T

A

TN EN IR T TR RTINS E

i

ok Mg e
v

T

Tn hometown or commuitity

Within 50 miles v
50 to 100 miles . )
More than 100 miles ’

In another .state




49. How did you locate your job?
Present job  First job

Through the school counselor
Through the_éEhool placement office

Through the 'vocational teacher ==~
Through another teacher or the principal
’ . Through a friend or relative

N By direct application to the business

) ) Through a private employment agency

Through the state employment agency -
. Through a newspaper advertisement
- Other (indicate) i

50. -What is (was) your aberage weekly salary? .
. Present job: Starting salary $ ; Present salary$ .
v First job: Starting salary §$ ; Present salary §
51. How satilsfied are (were) you with the following areas of your job?
(Pr. = presdnt job; 1lst - first job)

Ao

Very Dis- Very Dis-
Satisfied Satisfied %atisfied satisfied
Pr. 1st Pr. st Pr. 1st Pr. Ist

Work

Pay

Promotion
- possibilities

e Supervision

People (co-workers)

Workirg conditions

“Fringe benefits

+
¥

52, What was the reason for leaving your first job?

»

53. Other than the two jobs analyzed above, have you held other jobs
since high school graduation? Yes, No.

, .
“ . : . ' i

i
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If yes, please fill in the job record below for the jobs held )
other than those already described: .

Job Title Began Ended Beginning Ending for Leaving

- .-Period of Employment e
(month & year) Weekly Salary Reason

13

54.

55.

Since high school. graduation, have you experienced periods of
unemp loyment of more than three months duration? Yes R
No

What suggestions would you make, to your high school and/or post
high school institution (if you attended one) concerning im-
provements in training problems?

s

A. High School: -~ » .
\ - ) .
h . & g
B. Post High School Institution: ; . ¢
¢ 2 ’{ . ’ "
“ z':7 _ﬁ-‘,{?«"‘,"!
: R 7 I
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