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FOREWORD

For over a quarter of a century there has been controversy

over educational programs provided by the secondary schools of the

nation. State and national publications have been extremely critical

of the educational experiences` provided youth. Many publications have

dwelt upon this subject with headlines such as the following: Why

Johnnie Can't Read; Why Johnnie Can't Write; Why Johnnie Can't

Sven; Training For Obsolete Jobs; Are Our Youth Being Shortchanged;

etc.

This study is not an attempt to refute any of the derogatory

statements made about education. It is merely an..attempt to examine

a product of the Louisiana high school and to see .how well, it

"stacks up" in the market place. The effectiveness of the school then

may be used as a guide in adjusting and upgrading' programs §o they

may more nearly meet the needs of the youth they serve.

This report presents the major findings of a study of the

experiences of selected Louisiana high school graduates who had been

out of high school several years. It points out rather vividly that

high school graduates do remarkealy well in the field of employment.

Inference is that the high school has not.failed this segment of our

youth,

As with many studies, some areas show greater strength than

others. It is possible_that there are some aspects of the school pro-

gram which could and should be improved. What is working well should

be retained while modifications are made in the less desirable aspects.

vii
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THE STUDY

Probably 'the most serious problem facing the nation today is

to provide an educational system which acknowledges the existence of

individual needs among its young people and which develops adequate

facilities and programs to meet these needs.

In American society the development-of individual educational

needs takes place in many forms and areas, b6th formal and informal.

These needs start early in the individual's lift and continue,through-

out his lifetime.' Formal education is often said to be the chief

instrument for preparing the individual to enter society and the world

of work.

Causing considerable concern is the lack of agreement among

educators as to the structure of the career development process and

how to implement it. Some.argue that the. individual need not expe-

rience the career development process school, that a career is

developed after leaving school when the individual is a member of the

labor force, that individuals need only a broad andseneral education

in high school to enter and make progress in the labor force. Others

are convinced that a career choice must be made early in lite, that

young people must experience the process of career development in an

educational environment in which the training provided is relevant to

the career chosen.

More specifically, social scientists are saying that career

development is a continuous process, beginning early in life and taking

Jpace at all educational levels, particuiprly 'in the high school since.

10
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it is the'only.institution reaching most youth at the age when they

are most likely to make career decisions. They either enter the labor

force at graduation, oz, they seek further preparation.

Today, with the increasing population and social change, the

accent is on young people. The "standard" approach to group instruc-

.tion'in high school Where attention is focused on the subjects

prescribed for graduation is undergoing some dramatic changes. Gener-

ally, people are queseionine the disproportionate pressure placed.

upon high school studentscto prepafe for and attend college( Program

planners are not seen as hostile to career development, although they

provide a minimum of instruction about the world of work and the kinds

of skills in respec to the Career needs of students. Disappointing

to many, however, is the fact that, while the high school is considered

a major agency affecting vocational development, it makes no large
sr

scale effort to discover ways of,relating its students to work.

Society has ,certain expectations of the school. Many of these

Are verbalized in general statements of philosophy, but'onAthing is

very clear; parents, school boards, employers, and most certainly

'students expect the schools to assist young people in becoming effec-

tive contributors and functional members of the community in which

they live.'

Answers to questions raised in favor of a different school orien-

tation may be associated with the problems of graduates who try to find

work rather than school RIter high school graduation--are

they readily absorbed in the labor forcer? If employed, are they under

or over employed? Are they advancing on the occupational ladder?

2
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In order that school's perform this task, it is particularly

important to look ahead in the educational field, since policies,

programs and activities have to be decided upon far inadvance of the

time when they reach their, maximum period of,cor4r4bution. ,It is also

1 .

important to look back; schools of today are what hey are because

somebody has made decisions in tne past. These

a very'tmportant role in the development of the individuals that make,

up our-society.,

Statement Of the Problem

This study was primarily concerned with determining the extent

to which the educational system of Louisiana is meeting the needs of

the individual graduate of our secondary schools. It was also concerned

with the post-secondary,education or training and the occupational

experiences of these graduates.

i The number of young people graduating from Louisiana high schools

has,been increasing at a rapid pace. Were they prepared to enter the

job market directly after high school graduation?

Other important questions are: Did the gradu(tes profit by

vocational education at the high school level? ...at job entry?

...in making progress on the job? What job success have fEb graduates

had? What did they attribute their success to? .

Purpose and Significance of Study

The need to restructure the curriculum in Louisiana's educational

system Seems to be the most acute problem facing Louisiana educators

today. To make education more relevant toj today's needs and to the

needs of the individual student is of primary concern to everyone.

3
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Programs must be provided to develop the capacities and the abilities

)
of all individuals enrolled.

The purpose of_this study was to provide information about the-

o training,ra'ndhigh school experiences, post -high school education

the occupational experiences of Louisiana high sc ool

It was the intent when conduc'ting this study

mation that may be useful to

high school programs to more

of individual students.

graduates.

to provide infor-

educational planners in developing adequate

realistically meet the needs and interests

Definition of Probltrak,

This study was designed to accomplish the following major ob-

jectives:

1. To deterMine aspiratiohs and the high school experiences of

Louisiana high school graduates.

2. To ascer4in the degree to which Louisiana high school

graduate§%continue theiraeducation and/or training beyond

high school.

3. To determine the occupational 'experiences of Louisiana high

:school graduates.

4. To determine the relev"ince of the high school offerings in

relation to the occupational interest and job finding expe-

e

/'
riences of Louisiana high school graduates.

5. To determine job and income expectations of Louisiana high-

school graduates.

4



Limitations

This study was limited to the graduates of Louisiana high schools

.for the decade of 1956-65; it was furth'br limited by selecting sixteen

parishes in Louisiana; three schools within each of these parishes; and

randomly selecting ten students from each of the designated graduating

classes. The sixteen pa'rishes are located throughout Louisina, four

from eacb,vocational agricultural supervisory area. The three schools

within each parish were selected to represent urban, semi-urban, and

rural schools. The study was further limited by the individual

responses from the high school graduate's experiences.

Source of Data

The participants in this study were the graduates of Louisiana

high schools for the decade of 1956-65; during this period approximately

322,751 graduated from high school; 154367 males and 171;384, females.

.

A graduated sample of these graduates was used for each year. To provide

b'road coverage of graduates, the presently designated vocational agri-

cultural supervisory areas were utilized. Four parishes were selected

for sampling (Flgu're 1) in each area; three schools within each parish

were designated. Counselors from, each designated school compiled a

list of graduates for each year; all possible addresses were obtained

and from this group ten students were selected at random and were
--

mailed the survey instrument to be returned to the local counselor.

Counselors were trained in collecting and handling information by

Louisiana State University personnel.
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Figure 1. Location of Parishes Surveyed
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Method of Research and Collection of Data

The descriptive survey using the mailout technique was the method

of research used. Data were collected by the useof a multiple choice

inventory form designed to determine the high school experiences; post-

highschool education or training and the employment experiences of

_

sqlected.Louisiana'high school graduates. The inventory was mailed to

Louisiana high school graduates selected at random by high school

counselors. Louisiana State University personnel from the Department

of Vocational Agricultural Education corresponded with selected parish

school superintendents requesting,a reply if their systems desired to

be represented in a state-wide study concerning the occupational expe-

riences.of Louisiana high school graduates. After the superintendents

responded favorably to the study, the University-And the respective

school boards began preparing plans for the projected endeavor. The

School of Vocational Education of the College of Agriculture repre-

sented the University, and the Parish Superintendent of Education

represented the Parish School Boards. Four parishes within the four

presently designated vocational agricultural supervisory areas were

selected. Three high schools within each parish were selected which,

in the judgment,of the administrations, were representative of the urban,

semi-urban anetral4 areas. Principals and cou,selOr of these selected .

;1'"

schools were notified by the parish superintendent and by the University.

Arrangements were made to meet with each local counselor fora training

period conducted by University personnel. The necessary supplies and

survey instruments, developed by the Vocational Agricultural Department

at Louisiana State University, were provided for the counselors at this

meeting. The survey instrument was developed following an extensive

7
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review of related studies and literature. The Instrument was subj4 ctedr4,,-- -.... ,

to'several revisions; first it was validated by'a jury of.:yerts.

Consideration was gved to suggestions and revisions were made. The,---7 .

revised instrument was then pre-tested for further validation and

clarification by a selected group of graduates at Central High School,

in East Baton Rouge Parish. ,From the results of this pre-test, sugges-

tions were offered and 'final revisions were made to the survey instru-

ments.

The local counselors were responsible for securing the:addresses

and.mailing the survey instrument to the selected graduates. The

graduates were instructed to return the completed survey instruments

to the locaLl .counselors.

In addition, a random sample of ten graduates living within the

-school area of each school was driwh for interview by the counselor.

The results of
4

the interviews revealed no significant difference f rom

those who had replied to the questionnaire. Therefore the assumption

is made that the answers received bY mail werg valid and analagous to

high school graduates during the decade represented by this study.

Counielors were trained in collecting and coding information

on IBM sheets by Louisiana State University personnel.

Treatment of Data

InformAtion on the survey instrument was coded and recorded on

IBM code sheets by local counselors. The code numbers were then

))(punched into IBM cards for electronic computer programming and data

processing throUgh the facilities of the Louisiana State University

Research Center.

8



The processed data were organized into tabular formfor inter-

vretation and presentation. The statistical procedures involved were

frequency and percentage distributions.

Data relating to the high school experiences, post-high-school

education or training and occupational experiences of selected Louisiana

high school graduates are presented in the following section.

Conclusions were,drawn from the findings of this study through

the analysis and interpretation of data. RecoMmendations were formu------

lated as a result of the research.

MN.

a

-4 \

h

9 ,11)

.4*



PRESENTATION AND INTERPRETATION OF DATA

Education in modern America is a complex social venture. Many

.agencies, both formal and informal, play a part in the intellectual and

vocational development of youth. Among the foremost of these is the

public school system. In the early part of the twentieth century the

purposes of eduCat,ion were set forth in the Cardinal principles of

Education. Then some years later following the Great Depression these

were condensed-and restated asthe Purposes of Secondary Educatiog.

They are: (a) self-realization, (b) human relationships, (c) economic

efficiency, and (d) civic responsibility:

The four purposes stated above are still considered major,

functions of the secondary'

responsibility to meet the

to make them proficient in

common to American society.

schcrol. It is felt that the school has the

individual educational needs of youth and

dealing effectively with the problems

The school must'provide programs which are

the capacities of all,individuals assigned to it.

designed to develop

Each person should

be provided with guidance and experiences which will develop fully .4=,

those personal, social','abademic and vocational competencies which

7

This examination of the experiences of.a group of graduates of

high schools n Louisiana may. give some indicatbn of the effective-
.

society need\s,

ness of the second yeeducational prograM.

c.

1,9 .r



The subjects used in this study consisted -of 2,895 Louisiana

high school graduates for the decade 1956-65. There were 1,383 males

and 1,512 females. These participants came-TNIffi stlfeen parishes

located throughout Louisiana and from three schools in each parish- -

one urban, one semi-urban and one rural..

Ten graduates were chosen at random by the local high school

counselor from each of the designated graduating classes of each high

school. The descriptive survey method with the mail questionnaire

technique was used. Inquiries were mailed to approximately 4,700

graduates. Data were obtained from 3,035,.graduates as shown in Table I.

This represents a response of approximately 64 percent. Of these, 2,895

were completed so they could.be used in the entire study.

An examination of the data indicate that there was a relatively

consistent number of responses for each year pf the decade.

High School Curriculum Pursued and VocationalCourses Taken

Ofthe 2,895 graduates who replied, 1,086 reported they had,,:
o

followed the college prepar'atory curriculum; 1,571 the gelieral 4 T.T.4
\ t
'40441"

curriculum, and 238 the vocational curriculum. No explanation was

given them regarding what comprised these curriculums and it is

obvious from replies of the respondents that many did not know what

curriculum they had followed.

,An_examination of Table II reveals that a total of 1,374

persons completed four years of one of several vocational programs

offered. Howeverl only 238 reported they had pursued a vocational

curriculum.

11
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It seems that vocational"courses were populaF with the high

school students. A total of 1,735 males and-2,202 females report the

inclusion of one or more years of vocational training in.their cerric-e,

ulums. This numb'er is greater than the total number of 2,895 respondents

as some student'S were,-enrolled in more than one vocational course

during their high school, years.

Agriculture was the most popular vocational Course followed by

male students whereas home economics was most popular with the females.

These courses had the largest enrollments, and by far the largest

number of students who completed four years of work were in these areas.

Of the males responding, 687 took one or more. years of agriculture,

65 home economics, 74 distributive education,441 office education, 157

trade and industrial education, and 311 industrial arts. The females

..:largely took home economics and office education. A total of 21 females

enrolled'in agriculture, 1,130 in home economics, 76 di.Stributive

education, 902 office education, 32 trade and industrial education, and

41 in industrial arts.

A vast majority of students enrolled in office education

completed either one year or two years of work in this area.

Students pursuing a vocational course for four years numbered

1,374, for three years 422, for two years 951, and for only one year

1,190. Over one-third of the respondents aad taken a specific voca-

tional field for the four years of high school.

Feelings Toward High School Curricula

To a marked degree; the students held a favorable attitude

toward the high school curficula they pursued, Table III.
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Slightly less than 5 percent reported they disliked or disliked very

much the curricula. Most of the answers concerning the curricula fell

in the liked very much and liked categories (46.2 percent and 47.9 per-.

cent respectively),.

The, percent of females who liked very much their high school

curricula was 54.9 while it was only 36.7 for the males. A higher

percent of the males liked their. curricula, 56.1 in contrast with 40.5

for the females. A slightly higher percent of males (5.7) disliked

\°their curricula than females (3.0). Less than 1 percent of either

group disliked very much their curricula.

Things Liked Most in High School

There was coniiiderable-vdifference of,response from the males

and females relating to,theithings they liked most in high school with

one notable exception, Table IV. ApptoximatelY the same percent of

males (26.2) and feinalis (27.0) reported that friends was their greatest

like while in high school.

Athletics was the thing liked most by more males (33.570 than

anything else. However, only 8.9 percent of the females gave this a

top ranking.

Things liked most by males in high school were athletics, 33'.5

percent, friends 26.2 percent, activities 14.5 percent, courses 13.3

percent, all things 3.7 percent and other 1.2 percent. Only 7.6 per-
..

cent failed to respond to this question,, Females liked most activities

27:5 percent, friends 27.0 percent, courses 21.9 percent, athletics 8.9

percent, all things 6.7 percent, other 1.3 percent. No response to the

question was made by 6.7 percent.
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Things Liked Least in High School

Coursewdrk was least liked in highschoR1 by a higher percentage

of respondents than any other thing. More males disliked it (501)

than females (410), Table V. substantially higher number of females
a.

disliked athletics than did mal.es. Slightly over 10 percent of

' each sex reported that they disliked all things relating to the hi

school.

A high percent of all respondents failed to respond to the

question. No reasons were given for their not replying.. A partial

answer maybe found in the previous table where it is shown that some

students reported they liked all school activities, however, many more

failed to state their dislikes,,

Male respondents indicated that they disliked courses taken

in school more than any other item. These were followed by: all,

Activities, athletics and friends. It was significant to note that

40. percent did not reply. Courses was also listed as among things

least liked by females by 27.1 percent; followed by athletics, 13.7

percent; all, 11.5 percent; activities, 3.9 percent; friends, 0.9 per-

cent; and no reply by 42.9 percent.

Coursea,Liked Most in High School

Nearly 95 percent of the respondents listed the courses they

liked most in high schoOl, Table VI. The views of the males and

females vary considerably. Mathetatics was liked most by the largest'

number of mall and English was the most popular course reported by

18
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..

I

the_females-____Agriculttag4Science, and social studies were liked by

a somewhat higher percentage of males than females. On the other hand,

females rated higher than did males home economics and business.

Courses liked most by males were: mathematics 30.0 percent,

social studies 16.1 percent, science 15.0 percent, agriculture 11.7
, -

percent, English 9.1 percent, business 4.7 percent, other vocational

courses 4.0 percent, health and physical education 3.0Yercent,,,and

home economics 0.5 percent. The females liked most English 25.1 per-

cent, business 16.4 percent, mathematics 15.3 percent, home economics

14.3 percent, social studies 11.8 percent, science 7.8 percent, health

and physical education 2.4 percent, other vocational courses 1.4 per-

cent and agriculture 0.3 percent.

Of the vocational offerings, agriculture was popular with the
, .

s
males while businessoiand-home economics were popular with the females.

Courses Liked Least in High School

English was by far the least liked course in high school by the

male students, Table VII. This is in,,contrast with its being listed

by females as their most popular course. Similarly, mathematics was

rated the least liked course in high school by the females but it was

listed as most liked -by the males. Very few students reported they

liked least any vocational course. Courses least liked by male high

school students were: English 42.2 percent, mathematics 19.5 perceni;

social studies 11.4 percent, science, 9.4 percent, business 2.0 percent,

agriculture 1.3 percent, health and physical education 0.9 percent,

other vocational courses 0.3,pergent, and home economics 0.1 percent.

No replies were made to this item by 12.9spercent.e

21.
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emdtes reported -that they-lae&least-mathematice by 36.1 percent,

science 17.3 percent, social studies 15.5 percent, English 11.3 percent,

home economics 3.8 percent, health and physical education 3.6 percent,

business 2.8 percent, other vocational courses 0.4 perCent and agriCul-
_

ture 0.1 percent. A total of 9.1 percent failed to reply to this'.

Over 80 percent of all students disliked

science and social studies.

most mathematics, English,

Course Recommendations by Graduate to Person Entering High School

Respondents were asked if they would suggest to a young perqonjust

entering high school to take the courses they had taken while in high

sch9o.l and to recommend what/courses they would suggest if different.

Of the 2,895 respondents, 1,677 or 58,0 percent would recommend

those courses they had taken while enrolled in high school to the incoming

student, Table VIII. Relatively few respondents would recommend a change

in curriculums to the greral curriculum.
Xr

The majority, of the male respondents (52.9 percent) would recom-

mend the courses they had taken. Other courses recommended were academic

percent,percent, vocational 10.3 percent, general 3.0 percent, and recrea-

tional 0.3 percent. Guidance in scheduling was recommended by 9.5 percent.

Approximately two-thirds of t}e females (62.4 percent) would recom-

mend those courses they had taken, while 13.2 per cent recommended taking

academic, 8.8 percent vocational, 2.6 percent.general, and 0.3 percent

recreational. Over 6.0 percent would recommend that students Secure guid-

ance when setting up their courses.

The academic or college preparatory curriculum and the vocational

curriculums seem to be most popular with the former students.

-23
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High School Courses Beneficial When Looking For A Job

A total of 1,773 respondents felt that their high school courses

were beneficial when they were seeking employment, Table IX. The

percentage of females who felt their courses useful was somewhat higher

than that for males. It is interesting that 30.2 percent reported that

their high school courses were not of benefit to them when searching

for work.

Courses listed by males as beneficial when seeking employment

are listed in descending order of frequency as: mathematics, English,

business, agriculture, other vocational, science, social studies, and

health and physical education. Females listed beneficial courses in

descending order of frequency as business, English, mathematics, home

economics, sciencd, other vocational, social studies, health and physical

education, and agriculture..

Over one-half of the females responding to this question listed'

business as beneficial to them when seeking employment. A high per-
..

centage of the respondents failed to reply to this question.

High School Efforts to Prepare Students for Job

Over two-thirds of the respondents felt that thejligh school made

an effort to prepare- them .for a job, Table X. Only 9.8 percent reported-

that the high school, made no effort at all to prepare them for a job.

The males reported by 27.9 percent that the high school made a

great deal of effort to prepare them for a job, some effort 37.8 percent,

little effort 17:9 percent, and no effort at all 11.1 percent.' The

females, 32.9 percent, stated that the schools expended a great deal

of effort to prepare them for a job, 37.6 percent some effort, 14.2 per-
.

cent little effort, and 8.5-fercerit no,effort at all.

25
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A higher percentage of males felt, that the high school made

little effort or no effort at all to prepare them for a job, whereas

more females reported that the high schO'ols expended a great deal of

effort to prepard them for a job.

Effort Expended chile in Hi :h School to Secure Trainin: Needed

for Employment

Apparen ly,preparing for future employment was not a strong

motivating for e in the lives of the respondents while attending high

schoVITTable XI. Very few, 8.4 percent of the group, reported that

they had tries very hard,to secure training needed for employment. Only

4.6 percent Of the males felt that they had tried very hard. The females

oh the average reported that they had expended more effort to secure

training needed for employment.

Over one-half of the students reported that they had expended as

much effort as the average student to secure training needed for em-

ployment. Only 16.8 percent of the males and 31.1 percent of the

females felt they had expended more effort than the average student.

Nearly 30 percent of the males reported they had expended little or

not much effort at all in this direction.

Job Aspirations While in High School

Over one=half of the males, 50.6 Perceht,and 34.7 percent of

the females did not list their job aspirations while high school

students, Table XII. This would seem to indJcate that many did not

have strong job aspirations, especially

in the previous table that

qmpch effort 66-prepare,4Or

in light of evidence presented

a relatively small percentage had expended

employment.
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Respondents were asked to indicate

the career cluster in which they had hoped to secure'employment. Public'

service occupations were desired by the largest group,of males, whereas

business and office and public service occupations were most popular
4

areas'fcr job choices by the females. All fifteen career clusters were

:aspired_to by some of the male respbndents. The environment cluster

was the only one which did not receive any response from the females.

The job levels aspired to ranged from tht unskilled to the pro-

fessional. The professional level was most popular with each sex. The

clerical level was popular with the females, but did not have many

ma.14 aspirants.

Very few respondents aspired to the semi-skilled and unskilled

levels of employment. The supervisory level and sales level were not

very popular with the respondents.

Reasons For Accepting Job Offerings

The respondents were asked, "If someone were to offer you two jobs,

one a secure job with adequate income, the other not so secure but

with more opportunity for advancement, which.'pee;ould.you take?"

Both choices were popular, but the males showed more affinity

for opportunity while the females favored slightly security, fable XIII.

The males who preferred opportunity were 57.4 percent and the females

,44.7 percent. Favoring security werf maleg, 38.5 percent and f-dkitles

49.7 percent.

COMments by some of the, respondents indicated that their choice

was based upon certain' suppositions. For example, /several females re-

ported-that if ,..their husbands were meeting the needs of the family

32
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r

adequately ,hey would choose opportunity, but otherwise they would

prefer security. A male indicated that his choice would be predicated

on family needs.

.4t

Kind of Job 'Graduates Would Like Most To Have Now

There is a probability!that,the job aspirations of respondents

will represent a more realistic viewpoint into the 'real world of work

now dist they have been out of high school for a period of time. Some

respondents of each sex would like most to-have a jobin every one of

the fifteen career cldstes, Table XIV.

Public service, business and office, and agribusiness and

natural resources are thedareer clusters most preferred by the male

respondents. The female respondents like most the fields of business

and office, and public service. These are the same career clusters

most often aspired to by the high school students although the number

now aspiring to each cluster is greater than when they were students

in high school:'

The professional level of employment is desired most by more
Ir

respondents than any Other level. ---liowever, some individuals desire

most each level of employment
4,

including the unskilled. Over one-half

the males would like jobs most in professional, managerial, or skilled

levels. A much higher percentage desire managerial positions than

aspired to this job leval while high school students.

The females largely aspired to positions on the professional )

and clerical levels. These were the most popular levels for the high

school students:
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Job Expectations Five Years From Now

Few males, 2.0 percent, planned to go back to school, however,

11.4 percent of the females indicated they planned to take additional

schooling,,Table XV.47

The male respondents reported a high level ofjob stability in

their job expectations five years from now. A substantial majority

expected to be working in the same job they presently hold, 33.0 per-

, cent;or to be worlZing with the same company in,a,better job, 38.7 per-

cent.. Other job expectations 'were reported by lk.5 percent..

Much less job stability was expected by the female respondents.

May 12.0 percent expected to be working with the same company but in

a better joboand-,22.4 percent expeCted to be working in the same job

they currently had. Nearly one-third reported they had other job

expectations live years from now. This may mean that many females do

not plan to continue in the job market during the next several years.

Income Expectations Five Years From Now

Practically all malereapondents, 85.8 percent, expected an

annual income of $8,000 or above five years from now, Table XVI. No

reply was made to this item by 8.0 percent. Only 6.2 percent expected

an annual income less than $8,000 five years from now. These expecta-

tions contrast considerably with income expectations.of the females.

For example, 37.2 percent did not respOnd to this item. This possibly

indicates that many more females than the 28.3 per,pent reporting expect

an annual income of less than $8,000 and only 34.5 percent expect to

receive an income of $8,000 or higher per year.
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The females expect largely that the income of their spouse f ve .

years from now will be $8,000 or above. Only 9.4 percent feel that

their spouse will have an income of less than $8,000. The large numb r

of no replies, 44.7 percent, may indicate that many males do not plan

for their wives to be in the labor market five years from now.

Slightly over one-fifth of the males, 20.6 percent, expect the income

cdthetr'spouse to be $8,000 or above.

Post High School Institution Attended-

Over 80 percent of the respondents indicated that they had

attended a post high school educational institution, Table XVII.

Over one-half of the group had enrolled in a college or university.

The vocational- technical schools attracted the next largest number

of high school graduates. The business colleges were attended by

8.0 percent of the females, but by only 2.7 percent of the males.

'Colleges and universities were attended by more males,whereas more

females attended the vocational-technical schools.

The percentage of individuals failing to listca post high school

institution attended approximated 20.0. This was almost evenly divided

between males and females.

As one would expect, very few persons attended a junibr college,

there being only one junior college in the State.

Respondents Completing Post High 'School Training Program

Over one-half of the participants in this study completed a post

high school educational training program, Table XVIII. Those reporting
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th6y failed to complete their course of training were 24.9 percent while

22.1 percent faled to respond to this item.

Over one-third of all respondents, 39.6 percent of the males and

32.8 percent of the females, completed college or.,university training.

A higher,, percentage of males (58.0) than females (48.3) completed some

form of post high school training.,

The percentage of dropoutg is highest for-enrollees in vocational-.

technical courses. It was noted in a previous table that 11.8 percent of

all students enrolled in these courses. Only 5.1'percent completed this

training. The lack of persistence by female enrollees is especially signifi-

cant since 12.9 percent of the females were in this type of training, but

only 4.2 percent remained until completion. This is less than one-third .of

those who took such training.

Amount of Post High School Training Program Completed
ti

Of the 722 persons who reported they had not completed their post high

school training program, only 6.0 percent are still in training, Table XIX.

Some individuals failed to complete each type of training:but the

two areas in which most of these were enrolled were college or university

andVocational-technicai school. Other programs accounted for 30.6 percent

of these respondents.

During the .early part`of the training program there ,.was a relatively

heavy attrition of students. There were 94 college or university dropouts

and 42 leavers from the vocational-technical school. Early dropouts among

females was much greater than for males in the vocational-technical programs.

The percentage of early college dropouts was higher for males.

Evaluation of High School Courses in Learning New Skills Required in
Post High School Training

Of those individuals replying to the question there was a relatively

small percentage who felt that high school courses were of little or no bene-

fit to them in learning new skills required in post high 30.11p1 , training,

43.

52
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ver Table XX. Those reporting it to be of little benefit Were 11.1:Percent.;

male( and 6.7 percent females. lhos% reporting it to be'ofAn benqat to

O

1

them were 27 percent males and 2.1, percent females.
. ,

Females rated the high school coursework of considd*ld,benegt.ty.

37.5 percent whereas 30.2 percent of the males felt thisway. More,males,

rated the high school courses of some benefit in learning new .skii1s.re

quired in post high' school training.

,Courses Helpful in Learning New Skills Required in Post Hie;'.
School Training

.
.

The majority of respondents failed to list the course the felt was
, .. -..

.

-most-helpful to them ia.learning new skills in post high school t.r *ning,-:
.

Table XXI.
.

,

In only 'tble courses did as many as 10 percent of the .total group

feel that it as most helpful in learning new skills required'in post high'

school train ng. Those were mathematics 13.5 percent, business 11.1 percent,

and English 10.3 percent.' The males, 19.6 percent, rated mathematics most
,

helpful Whereas onl 7.9 ercent of the females gave this rating to it. On

the other hand 17.0 percent of the females rated business most helpful,-bpt

only 4.7 maleS considered it such. More females also found English beneficial

than did males.

.

The only course not foundmost helpful by either sex TAfs home economics.

No malund it most helpful. It \should be noted, however, .that verrfew

maples enroll :d in ihome economics courses.
.

T e ilitar Trainin *Received

Ten of tn female and 478 of the malei reported they had received ,

military training, Tabl XXII. TheQmajority'of th m had been given
- -technical training.

46

55
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Four of the females and.274 males had technical training in the

armed forces. Seventy-two respondents had been giVen training in the

clerical field, 68 had received leadership training, and 70 had taken

other types of training.

Courses Helpful'itieli Training_

A variety of high school courses were listed as most helpful in

military training by the 280'persons who responded tothis question,

Table XXIII. Mathematics was beneficial to the largest group with

business courses in second place. Since many of the personi in

military service too =technical and clerical training it seems logical

that those courses should have proven'useiul.

Of the 280 persons reporting the courses, most helpful to them

in their military training, matheMatics was chosen by 115, business 64,

4."

,English 37, science 23, health and physical education 14, agriculture

11, other vocational courses 9, and social studies 7. It seems inter-
.

eating that agriculture was listed as most helpful by ten males and

one female. AppareitTY none of the respondents were in an'area of

activity where home economics was of paramount importance.

Evaluation of High School Courses in Preparing for Military

Service Job

The respondents whb had been in military service were asked to

evaluate their high school courses in preparing them'for military

service jobs. Analysis of data in Table XXIV reveal that most persons

gave mathematics a high rating. No respondent reported that he was

not prepared in mathematics skills.

49
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A

0

In mathematics'skills 92.8 percent stated they were: moderately

prepared, well prepared or
;

very well prepared; in job skills 58.8 per-
,

cent; communication skills 76:0,percent; science skills15.2; a;ad

4,`

equipment and- machine use 54.7 percent.

- .
Over 14 percent reported they were not prepared in job skills

(14.1) and equipment and machine use (14.5). In three job areas at

least .10 percent reported they were poorly) prepared. These.were

equipment and machines ,use 15.0, percent, communications- skills 11.3

percent, and job skills_11.1 percent,_

Current Employment Status

The level of unemployment of the respondents was far below the

state and national levels. Of the males 2.6 percent reported they were

unemployed and for the femeles.3.2 percent. This is a total of 84

persons out of a total of 2,895-, Table XXV.

Full time employment was heldby 94.6 percent of the-1=1es and

48.0 percent of the females. Another 1.8 percent of the males and

7.6 of the females were employed part time. Full time homemaker was

=the status of 39.9 percent of the females and of 0.6 percent of the'

males.

One percent of the males and 1.3 percent of the females did not

state their current employment status.

.

te
,* ,

Graduas Present end First Area of, Employment
.:. o0

There see= to be a markeedegree of stability in areas of

employment in which the respondents began work and are currently
_---

employed, Tables xxvr and XXVII.

6152
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;

It maybe noted that the number of females not stating present

area of employment is much larger than thoie not giving first area of

employment. No doubt this is partiallY'due to the fact that 39.9

percent of the females stated they were.currently full time homemakers.

There were 604 full time female homemakers. Many of these apparently

worked a while after high school graduation.

There was a noticable increase in the number of males currently

employed over first employment in the following areas: agribusiness

and natural resources, business and office, communication and medic ; --

health, manufacturing, marketing and distribution, personal service,

and public service. The greatest increase was in the area of publid--"L"

service.

In the area of business and office,234 less females were- currently

employed than in their first area of employment. Other noticable drops

in current employment versus first area of employment were in the areas .

of communication and media, construction, and manufacturing.

Graduates Present and First Level of Employment

Many of the respondents have progressed upward on the employment

ladder since their initial employment, Tables XXVIII and XXIX. Current

employment levels of males are primarily in the professional, managerial,

skilled, and technical. Each of theie levels plus 'supervisory have shown

a noticablla increase"in the numbers so employed. There has been a

Corresponding decrease frfi numbers of males employed at levels of un-

skilled, semi-skilled,and clerical.

Over 280 more females failed to report current employment level

than reported first employment level. Nevertheless,, a noticable increase

56
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was reported in number of females employed at the levels of professional,

managerial, and supervisory.. The greatest loss of employment was in

the clerical level. Few females were employed at levels of unskilled,

semi-skilled, and technical.

Most respondents felt that job progress came about as a result

of hard work. Very few believed that progress on the job was the

result of luck, and several respondents commented that a combination

of hard work and luck were useful in bringing about job progress.

Evaluation of High School Training in Preparing for Job Entry

There is a contrast of replies given by males and femalps with

reference to to their evaluation,of high school training in preparing

them for joikentry, Table XXX. More females reported that the train-

ing was thore-helpful in pteparin& for initial job entry than it

was f into their present job. The males, on the ither hand,

fe1,4-that eir high school training was more beneficial for entry

into their current job than it wasin preparing them for initial

employment. rs .

Few respondents felt that their high school training Was of

no help in preparing for 4ob entry into first job, 5.5 percent, or

present job, 3.6 percent.

The percentage of females failing to reply to this question

was considerably larger than for males, possibly due to the number

of full time homemakers.
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High School*Courses Benefitting Respondents Most

Graduates were asked to specify the course which benefitted

them most with respect to'their present job and first job. There is

a lot of similarity of responses relative to courses most beneficial

on the first job and the present job, Table,XXXI.

The males listed most frequently courses most.helphul in their,

---presen4jObas mathematics, English, business, science and agriculture.

Mathematics ifidEnglnh were listed much more frequently as beneficial

in their present job. These same courses were most helpful in their

first jobs also.

Courses the females listed.as most beneficial in their current

jobs were'business,!English, mathematics, and home economics in de-

scending order of freQuendy. Courses given as most beneficial in

their first employment were business, English, mathematics, and home

'economics in that order. Business and mathematics were listed.as

'Beneficial more often in their first job than they were in their pretient

job. of'

Degree to Which High School Courses Prepared Graduates for

First and Present Jobs by Skill Areas -

'The male respondents reported that their high school courses pre-

pared them best for their first jobs in the area of mathematics

skills and least well for machines and equipment use, Table XXXII.

Those repbrting by skill areas that they were poorly or not prepared

were mathematics skills 8.5 percent, science skills 14.4 percent,

machines and equipment use 24.6 percent, communication skills 14.8

percent, job skills 21.2 percent, and job interview skills 21.3

percent.

4
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Overall, the females seemed to feel that they were better

prepared for their first jobs than did the males. Those reporting

that high school courses left them poorly prepared or not prepared

were mathematics skills 5.7 percent, communication skills 6.5 percent,

job skills 10.3 percent, science skills 10.4 percent, job interview

skills 13.3 percent and machines and equipment use 1416 percent. In

every skill area except science sJCills, the percentage of femalees

reporting they were very well,prepared exceeded that of the males.

A higher percentage of males than females reported their high

school courses left them very well prepared for their present jobs in

every skill area Table XXXIII. This is the opposite of the reports

on their preparation for their first jobs. It is noteworthy also that

a larger percentage of males than females.reported they were poorly

prepared or not prepared in each. job §kill area. In three skIllkareas

over 20 percent of the males felt they'were poorly prepared or not

prepared. These were machines and equipment use 24:5 percent, job

interview skills 23.8 percent, and job skills 21.3 percent. In only

one job skill-Area, machines and equipment use, did as many as 10 per-
Alfr

cent of the females report they were unprepared by high school course-

work for their present job. There were 11.3 percent repotting lack of

preparation in this area. ('

How Respondents Located Jobs

School personnel.,were not a major resource in assisting high

school graduates to locate jobs, although they were of more assistance

in the securing of initial employment, Table XXXIV.
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,.. .

A variety of means were utilized in locating jobs. Two methods

It
o 1

stand out as the major ones used these being direct application to

,the business and afren4-or relative. It should be noted that the
sir

y 4j
,

very small percentage who cated jobs through the school counselor

is largely due to the fact that a majority of the respondents did not

have counselor service available in the high school during their tenure.

Over one-third of the males, 34.6 percent used a friend or

relative in locating their first job. This source was used to locate

present jobs by-29.1 7.15ercent. Direct application was used by more

males, 37.0 percent,to secure present employment than was made to

locate their first job,26:5 percent. The females utilized direct ,

application to business and a friend or relative to locate first jobs

more frequently than they did for present job.

Satisfaction With Present and First Job

Essential to the happiness of an individual and his family is

.job satisfaction. It is a common belief that lack of specific job

training leads to underemployment and general job dissatisfaction.

Respondents indicated the degree to which they were satisfied

with various aspects of their present jobs,, Table )0.iXV. A vast

-majority of the males were satisfied with each aspect of their present

job. Most were very satisfied or satisfied with the'work 86.7 percent,

supervision 84.7 percent, work conditions 80.0 percent, their co-workers

76.8 percent, fringe benefits 75.1 percent, pay 74.8 percent, and

promotion possibilities 71.2 percent.

Since many females were fulltime homemakers and not working, it

may be well to note the percentages who were dissatisfied or very

67
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dissatisfied with the various aspects of their present job. The

degrees of dissaftsfacObn were pay 8.8 percent, promotion possibilities

8.7 percent, frin enefits 6.7 percent, work conditions 5.0, percent,

v- -ref

co-workers 4.6 erbenupervision 1.7 percent, and'work 1.2 percent.

Both mal 'females expressed most satisfaction from thetr

work.
-

TH,re./pas less satisfaction with each aspect of their first

job by each spx tj th their present job, Table XXXVI. The males

more frequentlyqOressed dissatisfaction than did the females.

Supervision was the only area in which either,males or females had

less than 10 percent dissatisfaction. Over 30 percent of the males

were dissatisfied with pay and with fringe benefits. The least dis-

satisfaction was in the area of supervision. The females expressed most

dissatisfaction with promotion possibilities 24.3 percent, pay 24.1 per-

cent, and fringe benefits 17.8 percent. As in tht case of the males,

there was least dissatisfaction in. the area of!job supervision.

Reasons for Leaving First Job -

A variety of reasons Were given by respondents for leaving

their first job, Table XXXVII. Of those stating a reason besides

"other," promotion to a different company was the reason stated most

often by both males and females. Going back to school and dislike

for the job were the next most often given reasons for leaving their

first job. Health reasons seem to have been more of a factor with the

females than with .the males. .Only 19 of the respondents reported they

had been fired from their first jobs. GNAng into business for them-

selves was given as the reason for leaving employment by 72 persons,

59of whom were males.

ti
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Although some respondents reported they were still working at

41eir first job, indications are that there was relatively high job

mobility within each sex group. Those 'reporting they had held three

,

or Lore different jobs were 6f4 males and 632 females out,of a totaldifferent

s

of 2,895 espondents.

0.
Most graduates had only short periods, if any, of unemployment.

:Tbere were490 males or 13.7 percent o reported that they had been

to
4,

unemployed qat some time for a period of more than three monthi.
-»

Fala19.4 experienced more prolonged periods of unemployment as 607 or

!
40.1ercent reportedptat they had beep unemployed for a period of more

6
4, ,

'4P
than-threemonths tIsc:i ..me since high 'school graduation. It is not

.a

known., however, how manioiOttlese unemployed were full-time homemakers
e 4 4

n
3

§

to-and ot.seeking'employmen.,'q
.0 ,4

of 11:Y
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

The primary objective of this study was to secure information,

about the high school experiences, poit high school education or

training, and the occupational experiences of Louisiana high school

graduates. It was also concerned with their aspirations and ex-

pectations.

The descriptive survey'using the mailout technique was the

.
method of research used. Information was received from 2,895

Louisiana high school graduates who had graduated during the period

1956-1965.

Statistical procedures used for analyzing data were number and

percent distributions.

Findings of the study are summarized as follows:

1. Of the 2,895 respondents, 1,571 reported they had pursued

the general curriculum; 1,086 the college preparatory curriculum; and

238 the vocational curriculum. It is obviou0d many graduates did

q,"

not know which curriculum they pursued, sine, 1,374 of them completed

four years of one of several vocational

completed three years.

ams offered and 422 others

2. Some individuals took more than one type of vocational

education as 1,735 males and 2,202,f m s reported ofie or-more years

of a specific vocational course'irth curriculums.

3. Agriculture was the most p Olar vocational course for

males and home economics and office occupations were most popular

73
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with the females. Males taking agriculture totaled 687; females in

home economics 1,130 and in office education 902

4. Less than 5 percent of.the respondents disliked their high

school curricula.

M'ales liked most in high school athletics and friends.

Females liked, most friends, and-courses. Coursework was

liked least by more respondents than any other thing. Slightly over

10 percent of the respondents disliked everything about the school

program. .

6. The males liked most in high school courses in mathematics,

social studies, science, and agriculture. Females liked most English,

pusiness, mathematics, and home economics.

7. Courses liked least in high school by males were English,

mathematics, and social studies. Females liked least mathematics,

science and social studies.

8. Over 50 percent of the respondents would recommend the

curricula they had pursued to an incomini high school freshman. Of

those recommending otherwise, mostwould recommend taking an academic

or a vocational curriculum.

T. Over 30 percent of the respondents felt their high school

courses were not beneficial to them when seeking employment. Courses

most beneficial to graduates seeking employment were English, busi-

ness, mathematiCs, agriculture and home economics.

10. A majority of respondents felt that the high, school made

an effort to prepare thestudent for a job. Less than 10 percent

reported the school made no effort at all
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11. Very 4w, 8.4 percent .ofthe.respondents, reported-that

they tried very hard while .in higti.school to secure training needed

for employment. ,

12. Of those reporting'job aspirations while in high school,

more males aspired to public service occupations whereas the feiales

aspired to business and offic work and to public service,occupations.

The, professional level was b level most aspired to. Job aspira-

tions were not given by 50.6 percent of the males and 34.7 percent

of the females. Every career cluster was aspired to by some student.

13. Currently the male respondents prefer most employment in

public service, business and office and agribusiness and natural

resources career clusters. Females desire employment in business and

'office and public service. The professional level is desired most

40.

by more respondents.
0

14. There was much more stability in job expectations of males

'then of females. 'Five years from now 33.0 percent of males expect to

still; be in the same job while 38.7 percent expect to be with' the same

company, but in a better job. Of the females, 27.4 percent expect to

- . .

be working at the same job while 12.0 percent expect to be working

.k2
with the same company but in a better jo13

ti

15. Over 8,0 percent of the respondents attended a post high,

school educational institution, with over 50 percent completing this
.

training.

16.' High school courses were beneficial to most respondents in

learning new skills required in post high school training.

75

84,

1



17. All courses were found beneficial by some respondent in

learning new skills required in post high school training. Mathematics,

English, and business were listed most often as being most beneficial.

'18. Of those respondents taking military training, 'high school

courses in mathematics and business were listed as most helpful in this

training.

19. From 54.7 percent to 92.8 percent of the respondents whb

took military training reported that their high school training pre-

pared them moderately, well, or very well for a variety of job'skills

in their military service jobs.

20. Current employment4level was high. Of the males 2;6 per-.

cent were unemployed and for the females 3.2 percent for a total of

84 persons out of 2,895 respondents.

21. Employees tended to remain in the career cluster in which

they were initially employed.

22. Respondents have progressed up the employment ladder since

initial employment. Current employment levels of males are primarily

in the professional, managerial, skilled-and technical. There was a
eaP

noticable increase in numbers of females employed at the levels of

professional, managerial, and sup6rvisory,

23. Few respondents felt that their high school training was of

L.

no help in preparing diem for job entry into their first job, 5.5 per -'

cent, or present job,3.6 percent.

24. Most respondents felt that job progress comes about as a

result of hard,work,,c;
1; iVa
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25. In three skill areas the percentage of'males who felt

poorly prepaied or not prepared were: machine and equipment use, '4.-5

percent; job interview skills, 23.8 percent; and job skills, 21.3 per-

cent.

26. The major means of locating jobs were direct application to

the business and through a friend or relative.

27. Employees expressed more satisfaction with their piresent

jobs than with their first job. More satisfaction was derived from

the work itself than from any other aspect of their employment.

28. Most respondents experienced only short periods of unemploy-
__

ti

ment, if any at all.

29. Major reasons given most frequently fcir leaving their first

jobs were promotion to a different company, going back to school, dislike

for the job, and other.

Conclusions

Today society is giving education a critical examination. Stem-

ming from this review is the belief that the high school is failing to

give training that is relevant tothe lives of students; that the pro-
.

grams are subject oriented with a failure to consider student problems.

This report is not designed to defend or accuse public education.

Neither does the research attempt to suggest curriculum structure or

content, but is an attempt to provide factual data from graduates that

may assist, the community in coming to grips with educational problems.

1;4'WVt t be noted that the respondents in this study are all

high. school graduates and thus constitute a'select group of individuals.

This prompts the observation that,generally speaking, high school
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graduates are high quality; they have done well and are well respected

on their jobs and in their community. The research strongly implies

that the high school community should take a fong look at their programs

with, their objectives pointing toward those that leave high school be-

fore completion. This percentage is still staggering and constitutes

the educational challenge of the decade. Data in this study further

suggests that the formal school program is designed for those contin-

uing education at the post-secondary level and neglects the...occupational

development of those who plan to enter the work world without further

study.

These along with other conclusive results of the research should

be of interest to education.

1. ,High school graduates for the period of time represented by

this study fit well into the fabric of American society.

2. The overall educationarpreparationtof graduates seems to

have adequately served the needs of those continuing their education

and enabled those not continuing to secure employment and make reason-

able advances in'the occupational world.

3. The majority of high school graduates participating in this

stiudy engaged in some type of p4t-secondary education with a signifi-
.

cant number completing training, (50 percent). It is clear that post-

secondar education was in two directions, approximately one-half

entered college; the others entered a vocational program.

4. Vocational education programs were popular with high school

students ith a significant number completing four years of vocational .4

training.. It is further.significantly stiown.chat a concentration of

78



vocational education at the high school level is not a kteErent to,

college training. A significant number of those attending and,complet-

ing college reported four years of vocational training courses. More

girls than baYs'enrolled in vocational courses. It follows that in

high school programs, vocational courses were more relevant to girls

than boys.

5.' Most high school graduatei were employed and were progressing

up the employment ladder. The rate of unemployment was considerably

below the national average. The employment tate, the job satisfaction

expressed, and 'the stability in employment of the graduates indicate

that a high school education is a door to occupational placement and

advancement.

6. Graduates did not experience occupational training in high

school as evidenced by their inability to answer questions concerning

occupational choices and preferences. It is probable that one or both

ottwo situations existed: traditional Vocational programs did not

provide relevant and reliable training, or. the school did not provide

enough training options and that they did not stress a blend of

academic fundamentals with vocational emphasis.

7. Job placement was signaled as a problem by graduates. The

high school did not play a significant role in assisting graduates in

locating and obtaining employment. Most jobs were located by direct

application to the company, through a friend or through'a "relative.

8. Generally speaking graduates hold favorable opinions of

their high school training.

/"-
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9. A substantial percentage of the graduates repoi-ted that

courses taken in high school were not beneficial to them in seeking

employment. This supports the ebnclusion that the traditional approach

fails to emphasize occupational 'development and that primarily educa-
O w.

tional objettives are centered on general and post-se dary'education.

Recommendations

The public school, because of the increasing population, the

growing needs of society and its youth, is becoming the major setting

for providing teenagers with the experiences they require-in the

development of purposeful and meaningful occupations. This increasing,

but different kind of school population, is making more and more de-

mands on the school. The challenge of the school is no longer to work

with select groups, but to change the educational mix to accommodate

groups with varying ability levels and many different post school

objectives.

Never before has it been 'demonstrated -so clearly that for all

youth, success in life is coming to depend on whether they obtain a good

quality school edudation. Society becomes more specialized and complex

with each passing year. The youth that.has a broad educational back-

ground and special skill training with the flexibility to compete in

4a world dominated by automation and other technological developments

will be successful.

Much of the information presented is not necessarily new. Other

states and researchers have made similar reports. Nevertheless the

study reveals facts about high school graduates and their impressions

that can see as an anchor for future educational development.
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1. One of the perplexing problems and a tremendous challenge

a ,-

to education is the drop-out percentage.
Evidence in this study shows

that the dent who does graduate from high schtol usually fares very

well. Therefore the -suggestion.is made that careful program analysis

''should be undertaken with objectives aimed toward the retention of

students in secondary school- Curriculum reform is not e4sy. Yet;

it is without doubt that most educators sense the need for basic

curricula change.

Obviously the practices of yesterday cannot be continued indef-

initely. New planning must adjust to the realities of the present

environment. Today's society imposes new burdens on the high schools;

their students must be trained for social living and trained for work

to make a living.

2; The high school should assume greater responsibility for

guiding students into appropriate-Ca decisions, training them to

the'extent possible, and assisting in,p acini:sthem in entry level jobs.

These function's should receive the same attention as academic guidance',

training,and placement of students in post-secondary educational insti-

tutions.

1".1 3. evident that the average Louisiana high school student

is not experiencing the-process of occupational development in school.

Students in this study were reluctant to answer questions concerning

7

occupationS.: It was also evident that they looked beyond high school

toobtan the necessary training. There seems to b'e a gulf of misunder-

standing between the occupationally oriented student and the school.

To bridge this gu'f of misunderstanding, it is suggested that. the

curricular de'sign be made-flexible enough to provide students with

- 8 1:
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more training options; that traditional vocational programs be up-

dated to relevancy. If this is to be a. reality all school personnel

must have a broad knowledge of the career development process.

4. This study presents only one segment of the needed.informa-

tion. A parallel study is needed to identify successes, failtires, and

needs of students who leave school before completion.

It is further recommended that this study be expanded to business

and industrial establishments so that their experiences with high school

graduates, as well as school leavers, as employees may be incorporated

into curriculum planning.

5.. Finally, it is recognized that education for occupational

competency is a lifelong process. Students should be constantly made

aware that high school graduation is just the starting point and that

the secondary school should provide'a-wide range of vocational opportuni-

ties for adults and workers of the community and that vocational educa-

tiontion should be included in the programs of most sttidentth. This study

indicated that'regardless of the career chosen vocational education

was useful.

82



SELECTED BIBLIQdRAPHY

4



SELECTED BIBLIOGRAPHY

V_ BOOKS
to.

1. Atherton, J. C. and Antliony Mumphrey, Essential Aspects of Career
Planning and Development. Danville: The Interstate Printers

and Publishers, Inc., 1969.

2. Bear, Max F. and Edward C. Rocher, Occupational Information, (3rd
ed.) Chicago: Science Research Associates, 1964:

3. Berg, Ivar. Edudation_and Jobs: The Great Training Robbery. New

York: Praeger Publishers, 1970.

4. Caplow, T. The Sociology of Work. Minneapolis: University of

Minnesota Press, 1954.

5. Copp, James H. (ed.) Our Changing Rural Society. Ames: Iowa State

University, 1964.

6. Crites, John O. Vocational Psychology. New York: McGraw -Hill

Book Company, 1969.

7. Evans, Rupert N. Foundations of Vocational Education. Columbus,

Ohio: Charles E. MerrillPublishing Company, 1971.

8. -Eorreser, Gertrude. Methods of Vocational Guidance. Boston:

D. C. Heath and Company, 1951.

9. Gardner, John 141 From High School to Job. New York: Carnegie

Corporation, 1960.

10. Garrett, Henry E. and R. S. Woodworth. Statistics in Psychology

and Education. New York: David McKay Company, Inc., 1966..

11. Ginzberg, Eli. Career Guidance: Who Needs It, Who Provides It,

Who Can Improve It. New York: MCGraw-Hill Book Company, 1971
0,00.

12. Ginzberg, Eli., et at. Occupational Choice: An Approach to A

General Theory. New York: Columbia UniverSity Press, 1956.

13. -Berr, Edwin'L. and Stanley H. Cramer. Vocational Guidance and-

Career Development in the Schools: Toward a Systems Approach.

'Boston -: Houghton Mifflin Company, 1972.

14. Henberg, F. . Work and the Natute of Man. Cleveland: World,

'Publishing Comp4ny, 1966.

84, 93,



15. Holland, J. L. The Psychology of Vocational Choice:, Wiltham:

Blaisdell Publishing Company, 1966.

16. Hoppock, Robert. Occimational Information. (3r4 ed.) New

York: McGraw-Hill Book Company, 1967.

17. Hoyt, Kenneth B., et al. Career Education -- What It Is and How.

to Do It. 'Salt Lake City, Utah: Olympus Publishing Company,

1972.

18. Isaacson, Lee E. Career Information in Counseling and Teaching.

(2nd ed.) Boston: Allyn and Bacon, Inc., 1971.

'19. Kahl, J. A. The American Class Structure. New York: Rinehart,

1957.

20. Kibler, Robert J., et al.. Behavioral Objectives and Instruction.

Boston: Allyn and-Bacon, Inc., 1970.

21. McClelland,-D. C., J. V. Atkinson, R. H. Clark and E. L. Lowell.

The Achievement Motive. New York: Appleton-Century-Crofts, Inc.,

1953.

22. Mason, Ralph E. and Peter G. Haines. Cooperative Occupational

Education. Danville, Illinois: The Interstate Printers and

Publishers, Inc., 1965.

23. Mayer, Robert F. and Kenneth M. Beach, Jr. Developing Vocational,

'Instruction. Belmont: Fearon Publishers/Lear Siegler, Inc.,

1967.

.

t 24, Michael, D. N. The Next Generation: The Prospects Ahead for the

Youth of Today and Tomorrow. New York: Random HoUse, 1965.

25. Miller, D. C. and W. H. Form. Industrial Sociology. New York:

Harper and Brothers, 1951.

26. Neff, Walters S. Work and Human Behavior: New York;, ,,Atherton

Press, 1968.

27. Oliva, Peter F. The Secondary School Today. (2nd ed.) Scranton:

Intex Educational Publishers, 1972:

28. Osipow,'Samuel H. Theories of Career Development. New York:

Appleton-Century-Crofts, 1968.

29. Peters, Henmn,J. and James C. Hansen. .Vocational Guidance and

Career Development. (2nd ed.) New Ybrk: The Macmillan

Company, 1971.

30. Roe, Anne. The Psychology of OccupatiOns. 'New, York: John Wiley

and Sons, Inc., 1956.

85

94



31. Rosenberg, Morris. Occupations and Values. Glencoe: The Free
Press, 1967.

32, Roth, Robert M., David B. Hendereonand Thomas- Hilliard. (ed.)
The'kychology of Vocational Development. Boston: 'Allyn and
Bacon, Ins r 1970.

33. Schaffer, R. H. Job Satisfaction as Related to Need Satisfaction
in Work. PsycholoOgal Monograph Number 364, 1964.

34. Shetler,-Richard L., "Major Problems of Society in 1980."
Designing Education for the-Future-No. 1, Prospective Changes
in Society by 1980. (Edited by Edgar L. Morphet and Charles
O. Ryan). New York: Citation Press, 1967.

35. Slocum, Walter L. Occupational Careers.' (2nd ed.) Chicago:
Aldine Publishing Companyl 1968.

36. Super, Donald Career Development - -Self Concept Theory. New
York College Entrance Examination Board, 1963.

37. Super, Donald E. The Psychology of Careers. New York: Harper
and Brothers, 1957.

38. Super, Donald E. Vocational Development: A Framework for Research.
New York: Bureau of Publications, Teachers College, Columbia
University, 1960.

39. Super, Donald E.. and.John 0. Crites. Appraising Vocational
Fitness by Means of Psychological Tests. New York: .Harper and
Row Publishers, 1962.

40. Super, Donald E. and P. L. Overstreet. Vocational Maturity of
Ninth Grade Boys. New York: tsBureau of Publications, Teachers
College, Columbia University, 1960.

41. Tideman, D. V. and R. P. O'Hara. Career Development: Choice and
Adjustment. New York: College Entrance Examination Board, 1963.

42. Thomas, Lawrence G. The Occupational Structure and Education.
Englewood Cliffs: Prentice-Hall, Inc., 1956.

43. .Trump, J. Lloyd and Dorsey Baynham. Guide to Better Schools:
Focus on Change. Chicago: Rand McNilly, 1961.

44. Trump, J. Lloyd and Delmar F. Miller. Secondary School Curriculum
*Improvement Proposals and Procedures. Boston: Allyn and

' Bacon, 1968.

45. Wiles, Kimball. The Changing Curriculum of the American High
School,. Englewood Cliffs: Prentice-Hall, Inc., 1963.

86

95



46. Wiles, Kimball. Teaching for Better Schools. Englewood Cliffs:

Prentice-Hall, Inc., 1959,

47.. Wrenn, Gilbert C. "Human Values and Work in American Life." Man
in a World of Work. (Edited by Henry Barom) Boston: Houghton
Mifflin Company, 1964.

48. Wrenn, Gilbert C. "The Meaning of Work in Western Society." Man
-in a World of Work. (Edited by. Henry Barom) Boston: Houghton
Mifflin Company, 1964.

49. Wrenn, Gilbert C. "Youth in Exploration and Man Emerged." Man
'"in a World of. Work. (Edited by Henry Barom) Boston: Houghton
Mifflin Company, 1964.

PUBLICATIONS

50. Amendments to the Vocational Act of.1963. Public Law 90 - 576.
Washington, C. D.: 90th Congress, H. R. 18366, October 16, 196.9,_/

51.- Ashen, Bernard. New Directions in Vocational Education--dase
Studies in Change. Washington, U. S". Offici-iif

Education, 1967.

52. Bureau of Census. 1970 Census Population:. Occupational Classifi-
cation. Washington, D. U. S. Department of, Commerce,
February, 1970, Mimeograph.

.53. Friedman, Karen D editor. Today's Education for Tomorrow's Jobs.

Washington, D. C.: American Association of State Colleges and
'Universities, 1971.

540.- Herr, Edwin L. Revidw and Synthesis of Foundations for Career
Education. ERIC Clearinghouse on Vocational and Technical
Education. The Center for Vocational and Technical Education.
The Ohio State University. Columbus,. Ohio. March, 1972.

55. Hohman, Walter C. Thehe School Dropout in Louisiana 1969-70.
Baton Rouge: State Department of Education, 1971.

56. House Report No. 1647. Committee on Education -and Labor.
Washington, D. C.: U. S. House of Representatives, July, 1968.'

57. Hoyt, Kenneth B. and G. G. Woolard. High School Curriculum
Guide. Career Education Monograph No. 4. Center for Occupa-
tional Education. North Carolina State University at -Raleigh,

1973.

87



58: Jones, Arthur R. and Lee Taylor. Louisiana's Human Resources:

Part II. Agribusiness and the Labor Forge. Baton Rouge:

Louisiana Agricultura Experiment Station, Bulletin 562, 1963.

59. Jonei*County School System. Career Center Curriculum for

Vocational Complexes in Mississippi. Laurel: 1971.

60. Jones, G. Brian, et al. Planning;, Developing and Field Testing

Career Guidance Programs. A Manual and Re o\rt. American

Institutes for Research in the Behavioral Sciences. Palo Alto,

-California: June,11972.

61. Kaufman, Jacob J. and Morgan V. Lewis. The Potential of Voca-

tional Education:. Observations and Conclusions Based on A

Study of Three Selected Cities in Pennsylvania. University

Park': Institute for Research on Human Resources, Pennsylvania

State University, May, 1968.

62, Kaufman, Jacob J. et al. The Role of the Secondary Schools in
the Preparation Study of the-Vocational, Academic, and General

Curricula. University.Park: Institute for Research on Human

Resourdes, Pennsylvania State University, February, 1967.

63. Lawrence, Layle D. and Charlie-M. Curtis. Employment and Educa-
tiOnal'Experiences of Louisiana Cooperative Vocational Educa-

tion Paft'ci ants. Baton-Rouge: Louisiana State University,

Departure t of Vocational Agricultural Education, College of
Agricul ure,.,Vo.Ag.Ed. No. 30, February,- 1973.

64... Lee, Jasper S. 'Occupational Orientation: An Introduction to the

World of Work. State College: Mississippi Research Coordinabing, '

for Vocational-Technical Education; -Jackson: Division of ..

Vocational and Technical Education, Mississippi State Department,

of EducStion, 1971.

65. Louisiana Advisory Council for Vocational Technical Education,-
Implementation of Career Education for Louisiana. Baton

Rouge: March, 1972. , j

66. Miller, Juliet V, Intensive High Sc'hool Occupational Guidance

Approaches for l Ltial Work and Technical School Placement.

Ann Arbor, Michigan: ERIC ClearinghouSe on Counseling and

Personnel Services, 1969.

67. Mager, Robert F. and Kenneth M. Beach, Jr. Developing, Vocational

Education-. Belmong, California:, Fearon Publishers/Lear Siegler,

Inc. , Educational Division, 1972.

68. MOndarL, C. L., Sr., C. M. Curtis and L. U. Dobbins. Educational

and 0c,cmational Aspirations and Expectations of High School -

Youth. Vo.Ag.Ed. fto. 29, School ol Vocational Education,'

Louisiana Siatc University, Baton Rouge, 1970.

88

91



69. Morphet, E. L. and C. O. Ryan (eds.). Implications for Education

Of Prospective Changes in Society. Denver: Project for

Designing,Education for the Future, 1967.

70. PAR. Meeting Louisiana's Need for Career and Mocational-Technical

Education. Baton Rouge: Public Afiairs Research Council

of Louisiana, Inc., March, 1973.

71. Schreiber, Robert W. and Mahell Black. Elementary School Curricu-

lum Guide. Career Education Monograph No. 2. Center for

.Occupational Education: North Carolina State University at

Raleigh, 1973.

72. Shook, Mellie W. and Robert L. Morgan. A Manual for the
Iimulementation and Administration of Career Education Programs.

Career Education Monograph No. T. Center for Occupational

Education. North Carolina State University at Ral igh, 1973.

73. SRA, Career Education Guide.
}Inc., 1'973.

Chicago: Science Research Associates,

74. Tyler, R. W. "Purposes, Scope and Organization of Education,"

E. L. Morphet and C. O. Ryan (eds.) Implications for Education

of Prospective Changes in Society. Denver: Project for

Ddsigefing Education for the Future, 1967.

75. U. S. Department of Labor. College Educated Workers, 1968-80: A

Study of Supply and Demand. Washington, D. C.: U. S. government

Printing Office, 1970.

76. U. S. Department of Labor.
Washington, D. C.: U. S.

U. S. Department of Labor.
Washington, D. C. U. S.

Manpower Report of the President.
Government Printing Office, 1972.

Occupational Outlook Handbook.
Government Printing Office, 1970.

78. U. S. Depaitment of Labor. United States Manpower in the Nineteen-

Seventies. Washington, D.'C.: U. S. Government Printing

Office, 1970.

79. U. S. Office of Education. Career Education. Washington, D. C.:

U. S. Department of Health, Education andWelfare. Number

1780-0878, 1971.

80. U.S. Office of Education. The Vocational Guidance Machine's

ti Time to Overhaul? The Sixth Report of the National Advisoxy

Council on Vocational Education,"1971. Washington, D. C.:

U. S. Government Printing Office, 1971.

89



r

81. U. S. Office of Education. Vocational Education: The Bridge
Between Man and His Work; General; Report of the Advisory
Council on Vocational Education, 1968. Washington, D. C.:
U. S. Government Printing Office, 1968.

82. Venn, Grant. Man, Education and Manpower. Washington, D. C.:
American Association of School Administrators, 1970.

83. Vocational Agriculture in the Different Levels of Career Educe-..
tion. Baton Rouge: Louisiana State University, College of
Agriculture, Sch01 of Vocational Education and Louisiana
State Departtent pf Education, Vocational Division. Vo.Ag.Ed:
No. 31, 197-2.

84. Wiles, Kimball and Franklin Patterson. The High School We Need.
Washington, D. C.: Association for Supervision and Curriculum
Development, National Education Association, 1959.

85. Worthington, Robert M. Career Development for All. New Jersey:
Bureau of Occupational Research Development, Diyision of
Vocational Education, June, 1971. . ,

PERIODICALS

86., Aertker, Robert J. "Career Education--Its I*lications For.
Local School Systems," The Boardman, Vol. 27, No. 4 (December

-1.972), 6-10.

87.. Allen, James E.,,Jr. "Crisis in Confidence: The PubliC and
Its Schools," PTA Magazine LXVI (October,4971) 18-20, 30.
Condensed by The Education Digest XXXVII 5 (January, 1972), 5-8.

frs

88. American Vocational Journal, "Career Education Means Entirely
New Curriculum," Washington, D. C.: Vol. 47 (February, 1972),
24. ,

t.

89: American Vocational Journal, "Researchers Discuss Career Education
Performance Goals," Washingt6n, D. C.: Vol. 47 (February, 1972),

.25.

90. American Vocational Journal, "Task Force Report on Career Education,"
Washington, D. C.: Vol. 47 (January, 1972), 12-14.

91. Auten, James A. "How Students Select Vocations," Clearing House,
Vol. 26 (1951) 175-179.

92. Aylor, Kay E. "Peephole into the World of Work," American
Education, Vol. 7 (March, 1971), 29-30.

S

90

,



/
.

, ,
. . -......

93. Bachman, Jerald, Swayzer Green, and Ilona Wirtaner. "Dropping
Out is a Symptom," -Youth in transition Series, Vol. 3 (1571)
169-183. Condensed by The EdUcational Digest, xxxvri 8

.

(April, 1973), 1-5. . .

->. /

94.. Baker, Albert C. Jr. '"An ApRroach to Meaningful Employment,"
The Agricultural EdUcatidniMagazine, Vol. 43 (March, 1971); 214.

95. Baker, Jedith MflndJon,Ry liKirighorn, "A Perspective on Secondary
.,..

,Eduoation,'! The Clearin House, Vol. 46, No. 9, (May, 1972)

515-17.'

96. Berch, Jektn A. "Personal zed Vocational Courses for Middle
School Pupils," The C earin House, Vol. 47, No. 1, (Sept.,.

. 1972), 30-32.

97. Blezek, Allen. "Helpin Students Choose A Career," The Agricul-
tural Education Magazline, XLIII_(February, 1971) , 193.

98. Bottoms, Gene. '"Meaning and Implications'of Career Education,",

PAR Analysis, No. 189 (March, 1973), 10-14.

99. Bottoms, Gene and Ge rge L. O'Kelley. "Vocational Education as
A Developthental Pr ess," American Vocational' Journal, Vol. 46
(March, 1971), 21- 4.

100. Burkett, Lowell A. "The Role of Vocational Education in Career
Education," MASS Bulletin Career Education; Vol. 57, No. 371
(March, 1973), 7 81.

101. Burkett,'LOwell A. "Vocational Education at the Crossrdad
American Vocatid..al Journal, Vol. 43, (Febru , 1968):, 13 -15.

102. Buzzell, Charles . "Lreer Development in t
Institutions," American Vocational Journal,
(May; 1973), 45-47.

103. Campbell, Robert E., Warren N. Suzuki and,Michael(J. Gabria. aA

PrOcedural,Mod 1 for Upgrading Career ..Guidance Programs,
American Vocational Journal, Vol. 47 (January, 15,)72), 101 -103.

104.. Carricata, Fran N. "Creating an Envirdnment for. Career %ow
0tion," NASSP BUlletin Career Education, Vol. 57, N.71'.4''

(March, 1973) 31-39.

Cobb, Robert Aland V. R. Cardozier, "What Factors afl4e
Curriculum C oice?" American Vocational Journal, 1,161,41,

(October,19 6), 30-32.

o'SOOndary
Aka, No..5'

V
7

105:

106. Crews, A. C. ' areer-Idrienteci Curriculum: Cobb County Model,"

Voc tional Journal, Vol. 44 (1969), 17'.

" 91

100



aro

107. Crites, John O. "Carper Maturity," NCMS Measurements in Education,
Vol. 4, No. 2 (Winter 1972-73), 1-7. .

108., Crites, J. O. "A 'model for the Measurement of Vocational Ma,tu ity,"
Journal,of Counseling Psychology, VIII (1961), 155-259.

109. Davenport," Lawrence. "Career-Guidance: A Call for Change,"
Manpower, Vol. 4, No.11,(November, 1972), 11-14.

110. Dole, A. A. "EducatfOnal Choice is Not Vocational Choice," The
Vocational Guidance Quarterly, Vol. 12 (Autumn, 1963), 30-35. .

111. Ebel, Robert L. "What Are Schools For?" Phi Delta Kappan,
condensed in The Education Digest, XXXVIII 3 (Wovembef, 1972),
2-5.

112. Edwards,'Edwin W., "Career Education--A Top Priority," PAR
Analysis, No. 189 (March, 1973), 1-6.

113. Engel, Ross A. and- L. David Weller, Jr. "Mini Courses: Maxi-
Morale',"" High School Journal, Vol. 56,'No. 3 (December, 1972),
142-149.

114. Evans, Rupert N. "Rationale for Career Education NASSP
Bulletin Career Education, Vol. 57, No. 371_,(March, 1973),
52-61.

115. Feldman, Marvin F. "Key Issues in Vocational Education," PAR.
Analysis, No. 189 (March, 1973)-10.

116. Fish, Lawrence D. "Curricul6M Change Involves People," Educe-
. tional Leadership, XXIIL (October, 1965), 49.

117. Ginzberg, Eli. "A Critical iook at Career Guidance," Manpower,
Vol. 4; No. 2 (February, 1972), 3-6.

118. Hanson, Mark, "On Stability, Change and Accountability," NASSP
Collective Negotiations, Vol. 55, No. 357 (October, 1971),
15-24.

,

119% Hayward, Robert R. "Maximum Results from Mini-Courses," Todays
Education, LVIII (November, 1969), 55-57.

120. .Hearn, Norman E. "The Where, When, and How of Trying Innovations,",
Phi Delta Kappan, LIII (February, 1972),.360.

12ii. Heilman, Ca and Keith Holdhammer. "The Psycho-Social Foundation
for Career Education," NASSP Bulletin Career Education, Vol.
57, No. 371 (March, 1973), 62-72.

122. Herr, e. L: "Uniquely Qualified to Divert the Dropout," American
Vocationak.purnal,XLIII, (1968), 14-15.

92,



123. Hewer, Vivian H. "Evaluation of Group and Individual Counseling:

A Follow-Up," College Student Personnel, Vol. 6, No. 4 (Suly,---

1967), 265-269.

124. Hoppock, Robert and Bernard Novick. "The Occupational Informa-

tion Consultant: A New Profession?" The Personnel and

Guidance Journal, Vol. 49, No. 7 (March, 1971), 555-558.

125. Howe, Harold "Remarks Regarding Career Education," NASSP

Bulletin Career Education, Vol. 57, No. 371 (March, '1973),

40-51.

126. . Hoyt, K. B. "Guidance: A Constellation of Servir&-," Personnel

and Guidance Journal, XL (1962), 690-697.

127. Hoyt, Kenneth B. "Career Education: Myth or Magic," NASSP

Bulletin Career Education, Vol. 57, No. 37±-(March, 1973),

22-30. ,

128. IGE (Individually Guided Education) "In Individually Guided

Education and the Multiunit School,"
The

School Public

Relations Association, Condensed in The Educational Digest,

XXXVIII 5 (January, 1973), 2529.

329. Johnson, Cecil H. '!Pre-Vocational --A New Direction in Vocational

Education,'! South Carolina Trade and Industrial Education'

Magazine, XVIII 4 (November, 1970), 118-122.

130: Krebs,,A. H. "General..Report of the Advi'sory CounCil on Vocational

Education, 1968: An Analysis," The Agricultural Education

.Magazine, Vol. 40, (June, 1968), 269-270.

131. Lindsay, Vaughnie J. "A Vocational Teacher's P1losophy of

Education," American Vocational Journal, Vol. 43 (Mar4,-1968)

19-21.

132. Lovell, Malcolm K., Jr. "Let's Cure Job Unreadiness," Manpower,

Vol. 4, No. 2 (February, 1972), 26-28.

133. Malone, Wayne C., "The'Comprehensive High School: 'Pivotal

Point in the 70's," NASSP Bulletin, Vol. 55, No. 358 (November,

1971), 73-79.

134. Marland, Sidney, Jr. "Career' Education: A Report," NASSP

BulletinCareer Education, Vol. 57, No. 371 (March, 1973),

1-10.

135. Marland,Sidney, Jr. "Career Education: Every Student Headed

for a/Goal," American Vocational Journal, XLVII (March, 1972),

136. Marland, Sidney, Jr. "Career Education Now," Vocational

Guidance Quarterly, XX (1972), 188-192..

A.

93

I



-4.

137. Marland, Sidney, Jr., "Career Education 300 Days Later," American
Vocational Journal, Vol. 47 (February, 1972), 14-17.

13-8. Marshall, Patricia, "Vocational: Education Today," Manpower,
Vol. 4, No. 11 (November, 1972), 2-9.

139. Michot, Louis J. "State Plans.to Meet Needs," PAR Analysis,
No. 189, (March, 1973), 28-31.

140. Miller, Anna Louise and .1)-6avi V. Liederman. "Car, Education
and Decision Makingr Focus on Guidance, Vol. 41,.' No. 1,
September, 1972)1-14.

1411 Palardy,J. Michael and James E. Eisele. -"Compete cY'Based
Education," The Clearing House, Vol. 46, No. 9 March, 1972),
545-48.

142. Parr, Charles D. "Out of School--Out of Work," erican
Vocational Journal, Vol 46, (December, 1971), 18 19.

143. Puciiski, Roman C. "Education is a Trillion Dollar Economy,'r
Thy Agricultural Education Ma&aiine, Vol. 43, (1968), 10-12.

144. Reagan, Ronald. -"Public Edudation: An Appraisal," NASSP
Bulletin The Now World of Education, Vol. 56, No. 365

'(May, 1972),

145. Riddick, Winston W. 'Gearing up' Through Pilot Projects," PAR
Analysis, No. -189 (March7-197.3}-14=18.

146. Roebu, E. C.. "The School 'Curriculum and Vocational Development,"
Vocational Guidance Quarterly, XIV (1965-66), 87-91.

147. Shepard, Donald W. "Orientation to Careers in Agriculture,"
The Agricultural Education Magazine, Vol. 43 (October, 1970),
84.

148. Shoemaker, Byrd R. "Career Education: A Chance for Change,"
American Vocational Journal, LXVII: 3 (March, 1972), 27-28.

149. Smith, Howard. "New Approaches in Training," Industrial
Education, Vol. 61, No. 8 (November, 1972),.26-29.

-

150. Speer, G. S. and L. Jasper. "The Influence of Occupational
Information on Occupational.Goals," Occupations, Vol. '28
(1949), '15-17.

151. ,Telfer, Richard G. "Dynamics of Change," The
)(Li (November, 1966), 135.

152. Tennison, Wesley W. "Career Development: Who'
American Vocational Journal, Vol. 46 (March,

94

103

ClearingHouse,

s Responsible?"
1971), 54-57.



153. Tiedeman, D. V. "Predicament, Problem, and Psychology: The

Case for Paradox in Life and Counseling Psychology," Journal-

of Counseling Psychology, XIV (1962), 1-8.

154. TrUmp, "Principal Most Potent Factor in Deteroiining

School Excellence," NASSP Bulletin/Preparing Principals,
Vol. 56, No 362 (March, 1972), 3L9.

155. Trump, J. Lloyd. "On Humanizing Schools," NASSP Bulletin/

Humanizing the - Schools, Vol. 56, No. 361 (February, 1972),

9-16.

%los

156. Trump, J. Lloyd and William Georgiades, NASSP Model Schools

Action Program," NASSP Bulletin/The Now World of Education,
-Vol. 56, No. 364 (May, 1972), 116-126.

157. Venn, Grant. "Career Education in Perspective. Yesterday, Today

and Tomorrow," NASSP Bulletin/Career Education, Vol. 57, No.

371 (March, 1973), 11-21.

158. Venn, Grant. "Occupational Education: A Lifetime Concern,"

American Vocational Journal, Vo. 41 (November, 1966), 16-17.

159. Wilen, William A. "The Experimental Open Classroom Program
at Beachwood High School," High School Journal, Vol. 56, No. 3

(December, 1972) , 129.

160., Woodin, Martin D. "A New Role for Higher Education," PAR

Analysis, No. 189 (March, 1973), 18-20.

PUBLIC-LAWS OF THE UNITED STATES

161. Public Law Number 347, Sixth-fourth Congress--S. 703. The

National Vocational Education Act,,1917.

162. Public Law Number 673, Seventy-fourth Congress--,H.R.12120.
An Act-to Provide ,for the Further Development of Vocational
Education in the Several States and Territories, 1936.

163. Public Law Number 88-210, Eighty-eighth Congress-- H.R.4955.
The Vocational Education Act of 1963, 1963.

r164. Public Law Number 90-576, Ninetieth Congress--H.R. 18366,
An Act to Amend the Vocational Education Actof 1963, and
for Other Purposes, 1968.

95

104



UNPUBLISHED MATERIAL

165. Dale, Sam E., Jr. "Activities and Factors Considered Important
in the Implementation of Career Education Programs at the Pre-
High School Level in Louisiana," Unpublished Doctoral Disserta-
tion, Louisiana State University, Baton Rouge, May, 1972.

166. Dobbins, Loy Henderson. ."Educational and Occupational Aspirations
and Expectations of High School Senior Boys in Five Louisiana
Parishes," Unpublished Doctoral Dissertation, Louisiana State
University, Baton Rouge, August, 1968.

167. Eaddy, Vanik S. "The Influence of Selected Factors on the
Vocational,Choices of Vocational Agricultural Students in
Louisiana," Unpublished Doctoral Dissertation, Louisiana State
University, Baton Rouge, August, 1968.

168. Lawrence, LaYle D. "Employment and Educational Experiences of
Louisiana 'Cooperative Vocational Education Participants,"
Unpublished Doctoral DisSertation, Louisiana State University, -

Baton Rouge, 1973.

169. Flanagan, John C. "The First Fifteen Years of Project Talent:
Implications for Career Guidance," (Paper Presented at NVGA
Meetings, February 12, 1973, Dan Diego, California).

170. Flanagan, J. C., et al. Five Years After High School. (Final
Report to the U. S. Office of Education). Palo Alto: Project .2
Talent OfficeAmerican Iilstitutes for Research and University .

of Pittsburgh, 1971.

171. Tiedeman, David V. "A Careers Data Handbook for the First Five
Years After High School," (Paper for Colloquium, APGA Con\/ention,
San Diego, California, February 10; 1'975). Palo Alto: American
Institutes for Research and University of Pittsburgh, 1973.

96

4
05



APPENDICE,9

97

lOG



APPENDIX A

COMMENTS AND SUGGESTIONS OFFERED by RESPONDENTS*

Question #11:

A general what were your feelings toward high school? (Check one)

Liked vety much
Liked
Disliked
Disliked very much

Comments:

"I would like to be back in school."

"I liked high school, but due to the fact that I had to help out in the family
"dairy, I had very little time for social activities."

"Smill,yot enough activities."

"High school days were some of the most rewarding days of my life."

"I had very good teachers and a wonderful principal; which made it enjoyable."

'?fixed emotions toward school. I didn't get my fundiaintals in elementary, so high
school was rather hard."

"The reason was a lack of interest in studying."

"I wished later I would have put my whole self into highlschoOl and then attended
college."

1

"High school prepared me for my future and I feel I have been rewarded. 'my life has
been richer from it."

"Ily school years did enable me to achieve many personal and future goals. I can
honestly say that school gave me secuOty and happiness in my younger days and I was not
anxious to graduate. To leave all my friends and teachers who had meant so much in my
life was not easy."

'T liked high school--however--I did get.dlsgusted and almost quit a couple of times."

"I like high school but if I had it to do over again I would study harder and try to
make better,grades."

"At first I didn't like,it. Later I enjoyed going to school."

"Quite an exciting time in my life."

"It helped me a lot when,I was going through.trade.school."

- "No electives available. Although the electives were nil, I am of the opinion that
the general curriculum was substantial enough to prepare me generally for college."

"It is essential in ones life to further your education by attendance high school,
but it also teaches you to live with other people and make friends that can last a life-time."

"Ulslikod school at the time."

"No gold or outlook, irhen entering high school."

"High school, like college, was just great."

'Sias happy to get'out."

*Comments and-suggestions made by respondents have been quoted verbatim, including'spellings
and grammatical errors.
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"It was alright but I wanted to do other things."

"THe last _two years were a real drag.''

"Because of environmental factors and financial problems, it was practically impossible

f(r me to feel as though I was in place, therefore I was not treated as other students.

I felt much resentment."

"I completed high school at 17 years and 7 months. I felt it is too young to go into

world unless continuing education."

"I suppose that I was an impatient young man. I knew what I wanted,to do and didn't

place much importance on high school. That of course is simply one persons opinion and

should be taken as just that."

"As I look back now, I believe I will like the memories more and more."

s

"I liked imy courses and teachers and friends. I learned a lot thruthecourses I

took."

"Enjoyed every phase of high school."

"I liked my teachers and fellow students and obtained a good basic education."

"Teachers and students can be so unfair. Rank for whatever should be by deeds done

and not looks and Who your parents are."

"Enjoyed high school because of close friends."

"They were oar red at the time I needed a class."

"Liked it the Iast 2 yrs.."

"I worked until 12:00 or 1:00 a.m. Also, bad sickness at home. Yet I enjoyed high

school. My teachers were very understanding."

"I enjoyed the friendship of my fellow students and school activities."

"I did not care." .

"During our years cirriculum was indeed very poor; we were forced to take agriculture;

had no vocation courses, typing, bookeeping or drivers ed."

"Cirriculum at that time was incomplete insofar as business courses, languages, trade

and physical ed." -

"Courses were very 1iMIted."

'No one really 'likes very much' until they leave."

"Too much time spent on sports.praising good grades-openly downgrading poor students."

"I remember them as my fondest years."

"High school offered an opportunity to accomplish things on my own, to develop

friendships, and to show expression."

"I was only able to take one year of typing toward a business course and no extra

curricular activities."

"Looked forward to getting out and going to college."

"Too much teachers' favorites."

"Should have been prepared better for either a college ed. or trade school."

'Tigre Arts."

"boringi, narrow - -I was shy."

"Uninteresting course work."

"Had haci excellent training grades 1-8 in High school."
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"Ienjoyed.school--it was fun!!"

"Enjoyed every day of it."

"High school was the best days of m'' life--with extra curricular activities--I did
take a few courses that I really should not have wasted my time with."

"Wish I had liked it more then and learned more."

"Enjoyed my high school days."

"I.knewI had to graduate because.my parents said they didn't have that
that I had."

"Best years of my life."

"I liked as much as an average person would."

"I enjoyed it; sometimes I wish I was back." ,r

"Wish I was still there."

"I enjoyed activities and most of my studies. Some of the teacher lacked an interest
in young ileople and showed it."

"Growing up wasn't fun."

"At least 1/2 of my teachers were not interesting and-did not present material in an
interesting manner."

L

"I regret that I did not take advantage of learning in high school, I wish I had
applied myself more."

"However, it was seldom stimulating (see #12 for exceptions). I liked college much
better."

"The concept of a small high school made one-to-one personal relationship easier for me."

"I'made better grades in high school and thoroughly enjoyed my courses."

"I have enjoyed all of my educational experiences from 1st grade through post-graduate
college level.", .

"I look back with very fond memories."

"I like school--the fellowship I liked - -the studying, no I didn't like."

"Looking back on it, I like )it more now than when I was there."

"I liked it because of the people we associated with, we were treated as young adults
instead of children."'

"I realize now--I pretended to dislike high school--a front--I don't know why--but
actually deep down--I really loved studying and school!"

"I liked the close feeling between students and good teacher - student relationships."

"I enjoyed my classes, friends, and activities immensely. Some of my teachers were
very much less than interested in me as a person or a student, ehhughl"

"Not enough structured discussions. Instructors did all the'talkinguideas and view-
points were one-sided."

"I was anxious to learn."

"To much play--not hard enough as to looking back."

"Greatest thing--loved every minute--prepared me for many things!"

"Three of the best years of my life."
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"More emphasis could have been placed on making the subject matter more interesting."

"Liked."

"Senior year was the best."

"My days at were some of the happiest of my life. Always to be remembered; very

much a part of me."

"Did not have a choice of choosing electives. The electives taken were mandatory."

"I like them."

"I wish I was still in high school."

"I liked to attend as much as I could."

"Because they were easiest to understand to me and would help later in my career."

"I enjoyed everythingabout the school and its system."

"I enjoyed going to school very much. I got along with the teachers fairly well."

"I enjoyed the teachers and students very much.'

"I like high school very much because it has helped me in getting where aM today."

"None"..

"When I was in school it was just time I had to spend."

"The teachers were friendly and kids of course."

"Should have failed so I could still be in high school"

"I like gh school because 0-=educates you in order to get better jobs."

"Ailed high satel very much because it meant education, but,now I have realized my

high school was cripple." .1

"Teachers friendly and understanding."

"I felt Lis'though I were isolated."

"School had a pleasant atmosphere, friendly studentsand teachers. "'

"I expecially have remembered my teachers."

"Should have been more of a variety of courses and less extra outside activities like

sports. Education should be stressed more."

"I enjoyed moments that will never be forgotten."

"Any reasons I may have had to be upset with school (at times) seem rather unimportant

now or childish."

"I never cared for school in general. Students usually divided into social classes."

just wanted to finish."

"No trade and industrial courses offered."

"Enjoyed every minute of it. Learned very much thru extra curricular activities, i.e.,

4-ii,-FFA, Athletics."

"If God had given wisdom to }rung people, I would have eejOyed it more and learned more."

"I felt very much a part of high school activities as they related not only to other

students but also to the:community."

"I enjoyed high school because there were no grouping off. Everyone looked at one

another as equal."

'
"I enjoyed high school very .truch but I am sorry that I didn't try harder."
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"Graduation from high school for me was not a happy time like it is for most - -I cried."

"Liked very much; realized it more after graduation."

"I enjoyed my years in high school." A

"I enjoyed my four years of hi school very much and consider them to be four of the
most enjoyable years of my life."

S
'"Those years were some of my.best years. and I thourghly enjoyed them."

"I enjoyed my high school years

"I liked only some of my subjects but didn't like everything."

"Liked many of the teachers."

"Info I wanted was not available--it did help in college--afterall I finished with
fair grades and a degree."

"Study material liked; people associated with disliked."

"Indifferent."

"I enjoyed most of my teachers because they were interested in helping me and anyone
wanting to learn."

"My high school days meant a lot to me. Hy only regret is that I did not go to
-college-from there. I finished 9th in a class of 100 and had a schVarship offered to me.

"Couldn't afford to participate in as many activities as I wanted but liked of
my.classes."

Found to be very enjoyable socially but not very demanding academically."

"Very well prepared me for college especially the English and History course."'

'Vouldlike high school more now."

"Disliked high school because courses were of little interest."

"Part of my problem was lack of interest. My grades were hard to come by."

"At the time I recall all my feelings to be neither here or there. It was only after
completion that I realized my likenesseto my high school days."

"Hy senior year was the time I didn't want to miss anything and I took it all in."

"As in most places had very good or very bad teachers. There seemed to-be little
recognition to the better teachers."

"I was very active in most of the clubs and plays sponsored by the school.".

"Teacher clique made the situation very difficult. Very happy yearsEspecially en-
joyed extracurricular activities."

"I 'appreciate-my hii'school days now more than I did at the time."

"Everyone should complete high school."

"I liked+Osocial aspects and Ole subjects."

"It gave me a feeling of security."

"I found it to be comparatively easy and therefore not very Challenging."

"I would now be more attentive in school classfs if I were given the opportunity to
repeat my high school yeart."

f.



%I was guided by teachers who took a personal interest in ay future. They gave me

self-confidence and encouragement when I needed it most..."-

"I got a lot out of word study and reading."

"'Hy high school days were a total pleasureno regrets about High!"

'Sias interesting and helped aid me in my future plans."

"Enjoyed music (band). I wish art was offered then. Good English and Math background."

"Didn't like environment of school as a whole. People needed to be More friendly ana

honest."

"I was a "joiner" (as my father called me). I was very much involved in extracurricular

activities."

"Best time of life so far." it

"Hy high school days were the happiest of my life."

"My high school courses tended to bore me most of the time."

"Only wish I could experience those four years again. Host ,flourishing lk years of my

life."

"enjoyed" 411-

"Agriculture was the most interesting."

"High School learning has proved very valuable."

"Not interested in education during that time."

"I wanted, to become a secretary."

"I enjoyed school to a point. Now I wish I had really taken advantage of it."

"Standard were very high."

"College or vocational preparatory."

"At that time school itself with theiextracurricUlar activities provided was extremely
important to most students."

"I liked my last two years in high school but I didn't like Jr. high school."

"I had to work my way through high school and there was a feeling of dislike from the
teachers as well as the pupils."

'Wish I had taken more interest."

"I suppose.my feelings were about the same as the average student at that time."

"After realizing how important an education.wae I liked it."

"It never occurred to me to quit."

"There are several. areas that I wish could be improved but did not realize ,it until.

college."

"Benefited from attending-small achoolwhere teachers can give more attention to each
student."

"Ed)oyed some course better than 'Others."

"Sy teachers made me feel like I was a real part of my school."

"Very Sappy time of my life, enjoyed academics, sport and extra-currimpar activities."

.
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"Enjoyed gdIng to high schookpery much."

"I had my own probipms Wbdc I was in school." 1

"liecause I learn th* important basis in high school."

"My surroundi :teaches students and activities."

"I felt t I could have believed more if I was'exposed to more meaningful activities."

"I e yed high school. I enjoyed being in activities and participating in athletics.

t, (Baske5e11)"

1,1
V

Ae("? Could have enjoyed my high school experiences more if the academic curriculuM was more

upetensive."

"I feel the curriculum should have offered many more courses to choose from, especially

1,,`
science and math courses."

"Liked high school but if I had used the opportunity wisely, college would have been

better."

"I didn't like high school until I realized the importance of an education."

"Not enough courses offered."

Question #13

Why did you choose.the elective courses you took in High School?

I

Reaeon Frequency

For college preparation
No choice--all that was offered
-Limited number of electives
Way schedule was arranged
I enjoyed them
I liked them
IntArested in them.
Personal interest

407

219
93

40
89

43
i83
*41

Needed them ' 12

Interest in IUbject 89

Benefit me after graduation 86

Important in everyday life 34

Credit toward gradtzation 61

A well rounded education 34

Because they were easy 61

Business courses - -May help to get job 29

Help get a job 43

Liked homemaking 541

Liked 'the teacher 21

No reason 26

Liked music 25

Liked Band 12

Influenced by:

Counselor 8

Principal 3

7> Teacher 0 9

Parents 29

Friends taking course 28

Donot remember 25

Lack of counseling 13

Field I wanted to go into 8

'Employment Possibilities,

Useful

6

3
Q

Future Vocation 14

Something to do 4". 10

Stay out of study hall 3

Wanted Foreign Language 11

*Summary of reasons giyen.
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Career in/or as:
Secretary
Business
Office work,-
Agriculture
Nurse
Teacher
Engineer
Medical school
Industrial Arts,
Mechanics
Law
Just a Career

To learn skills
Enjoyed working in shop

Liked Industrial Arts
Exploratory
Most popular course
"Stuck" with musical instrument
Challenging
Followed a ilneral course
For a variety
Good teachers
Took.all available
Hold my interest

23

35
22

14
7

4
' 4

4

3

1

1

12

Nr.

2'

3

2
ti

2

10

A3
. .2

. 2

8

Question #25 , '

411

Which do you think is more important in getting ahead,, hard work or good Wok ?

4-

Comment:* A

1

believe with hard work, good luck will come along." /
"If you work hard 4 are honest,,, trust worthy, etc. you will ptogress and be a success."

"Herd work has helped me more in 15 years than luck."

"Both--you have to work hard and hope somebody notices."

"Also knowing right people to get one foot in the door."

"Luck is when opportunity and hard, work meet!'i

"Luck don't come very often."

"Luck doesn't hurt! One makes his o6 luck."

"Lots of hard work and a little luck."

"Ve:y few people get ahead with good luck."

"Good lUck doesik't last forever."

"Hard work, since that is all I've known all my life."

"Hard work makes.luck."

achieve any goal you must work towalrd the goal."

"These days with hot many good jobs, opportunities, both are essqntial."

"Little luck never hurts."

"When you decide what you want and go after it."

"To,work for it is the only way I have ever accomplished anything."

"A good education"

; *Comments made by,res
/

respondents have been quoted verbatim, including spelling and

grammatical errots.
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"Both."

' "A little luck helps."

"Ambition is the key word."

a

_ .,"Take responsibility (always do more than your part of the work,"rt all the ex-
perience possible)." .

"Some of both because I know a boy that has a eighth grade education and he's assistant
manager where I work."

"A little luck sad a lot of ibftity makes a.good combination."

'Work is the key that dnlocks the door."

"Neither --most important is desire, ability, and knowing the right person."

"Getting along with:others."

"You have to work for everything you hope to get out of life."

-"What you IBS= from hard work can never be-taken away from you. Luck can be,a hit
or miss kind of thing."

"Basical!y, hard work, !sit in some instances, it takes a little of both."

"'With right breaks."

"Anything worth having is worth-working for."

"Luck sure helps sometimes,."

."Good luck runs out."

"And personality in equal portions." .
,-.

' our chances of getting ahead are better through hard work of course a little luck
doesn't hurt." .

"Hard work makes good luck!"

"You work for what you get."

"Sometimes good luck helps also."

'.'These days it takes both.",

- "you need a little luck, but mostly hard work."

"Know or meet the right people.''''^

A

o

."Luck is what happeni when preparation meets opportunity."

"I think they're the same."

"With a little work."

"Even if one has good luck, hard work must accompany it to maintain success."

"In most coxes that I've seen it's not what you know, it's wha you know-tho-admacar

people."

"You won't get anywhere iTtyou wait for luck to play it's hand, but with hard work
you'll be more apt to achieve your goali in Me."

"Bothwork is very imp. bUt also is timing."

"Luck helps but I think hard work is the answer."

"I think a hard worker is,more appreciated."

"Good luck and God Ore do came in handy."
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"A little of-icrtirtis very helpful:"

"Luck plays onrY,a small part:"
--

"Both actually, but mostly hard work which sometimes makes your good luck."

"One must work hard, but luck has helped me lso."

"One makes his own luck."

"Sometimes luck seems to run out."

"Without hard work, there is no good luck."

"There is no'takstitute for hard work."

"Life and work are not gambles."

"In a business world the beet qualified for the job gets the job.

"Knowledge of people and situations."

"It takes both, but mostly hard work."

"Life is full of good luck--but we have to work hard to fulfill It."

"Hard work first butimek.helps."

"Nothing is given to you on a silver plate."

"Both are necessary for success."

"Ifyouwork hard molt likely luck will come."

"Parents place in community made a difference to employers hiring you."

"If you work hard, someone will take notice and you will eventual come out ahead."

"The tarder'you work the luckier you will be."

"This may not show true at first but in the long_run and over
counts."

"I only needed the opportunity to prove myself."

"You need a little of both."

"A great deal of hard work but some luck, tod."

"Unless good luck includes native aptitude and intelligence."

"A person can create opportunity."

"A will to learn."

' "I didn't learn this soon enough."

"Combination of both." '
%

all it is the work that

"Lots of herd work and making your own luck;"

"Anything worth having is worth working for--it,is certainly appreciated more."

"Hard work produces good luck."

"When one really puts forth an effort, it will be recognized and will pay off."

"Also some luck or fate after the work."

"Though both are damned important."
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"AlthoughI think hard work is most important, good luck such as being in the right

place at the right time does help."

"Need some of both to get ahead."

"Hard workgood luck doesn't hold out for ever."

-"Hard work brings good luck."_

"Most* work. But sometimes it helps to know the right people."

"Hard work is most important but luck helps."

"It takes both but hard-work makes some of its own luck."

"Hard work pays off in dividends in.the long run than luck does."

"I don't believe in luck, one has to make their own opportunities and take advantage of
those that present themselves, this can'only be accomplished through hard Work and planning."

"Employers like enthusiastic, hard working employees."

"Hard work -- essential; luck helps.!'

"Whatsoever a an soweth, that shall he also reapl:

"Hard.work, planning, and a little luck (in that order)."

"People rarely.pass college exams with just luck; in my field if we relied on luck,

rather than work and knowledge, we might kill someone."

"With a lot of hard work, luck seems to improve!"

"A little luck never hurts, but hard work will 6e recognized in the long run."

"You can work hard all your,life and get no where."

"If you ever hope to be someone of major importance you have to work hard, but luck

will help." 4

"Luck is not a good foundation for a job."

,

"third porkit assures you of staying ahead, once you get there."

"I =Just now getting ahead, and it took a lot of hard work."

"Also Personality and Sociable."

"Nothing in life is given to you--you must work for it."

"The harder you work the more success you will have in

"In Companies I have had contact with it was who you know that gets you ahead."

6

"Have to know what you want--your goal."

"If one depends op 'good luck' alone, what, happens when it is 'bad luck'. One must

make his own luck."
s.

Iiioth, hard work think bath play an important part."

,"It takes-hard work you never get something for nothing."

"Good luck is of some importance, but hard work opens more doors."

"Anything worth having is worth working foi."

a.

, .

"A little of both, mostly hard work."

"loth are somewhat necessary."



mP,

"Luck isn't much good without some ability to back it up."

"Luck helps."

"In most situations, playing politics was the most important."

"Don't listen to classmates who condemn you for hard work."

."If a personyorks and enjoys it, the good luck-can come alt."

"Hard work brings good luck--you make your breaks."

"Also Working on a job which one enjoys and presents a continual challenge."

"Well planning of choice of field to work in."

"Personality is first; training is second; luck is third."

"Hard work and good management."

"Both are importanthard work Fakes luck pay off."

"I know frog-experience (hard work)."

"A desire to achieve is needed."_ t

"You make your own luck." ,

"Hard work 90% luck 10%."

"I try to forget my home problems and give my boss a clear mind for a full day."

"Hard work is a must, but good luck iS also a factor."

"Good luck is not dependable - -Hard work is best insurance!"

"I really think both have a great deal to do with your success."

"Deternination and encouragement, especially from parents and teachers:"

"Hard work can bring good luck."

"Actually a combination."

"both are essential."

"Good luck not always there."

-"Many top college grads can gets, i only through relatives or friends--much_of life

r-depends on who you know."

"A combination of both."
et.

"The desire to succeed and have profession rather than a job."

%

%
'%"A-great-deal hard work bit need,A0m5Ouck to get the right position upon graduation."

"Combination of both with``-most emphasis on hard work."

"It takes a lot of both."

%.`

"Luck helps tremendously."

"both helpful!"

"A person makes his way."

"Harry well."

"Luck helps, but youhave to work to make it, the jOb, count."
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"Good Fuck is e frame of mind."

"Luck played a part, however."

"Being content in your field. If you are working in a field you like there-is pleas- -

ing, self satisfaction. We beat at things we like."

"By putting all our faith is God is the most important thing."

"Because of bird work you make your own luck."

"Thing. worth having don't come easy."

"Both- -hard work will usually get or make one have good luck in contacts etc. Hard
work usually sustains the person in the long run."

"Hard work and-the ability to recognize and take advantages of good luck."

"I could never depend on luck."

"Hard work and good luck makes a good combination."

"Also look for better opportunities."

"Lack only comes to a few people."

"Understanding work important."

"Without hardwork, planning, and study one wili:go no where."

"Ix also depends on the ability to.adapt i4eituations.,"

"Almost anything can be aCcompliehedwitlihard work."

"Hard work is necessary. One must work to get what they want."

"I think hard work is essential but, unfortunately if one is lucky enough to knew
the right people he goes faster and further."

"Pick a goal and work toward objective."

"A lot of common sense."

"Luck comes and goes. Work is dependable."

"Herd work will-get you only more work."
rt

"Because if You don't apply yourself, you won't get anywhere."

"Getting ahead is over-emphasized. Enjoying one's work makes one work harder and is
much more rewarding than a fat paycheck."

"Hard to say."

"Hard work has a way of bringing good luck."

"Also, good ruck in meeting the right people at the right time. Faith or God's
Destiny."

"Bard work and no play makes Joe a dull boy. Luck is when opportunity meets preparation."

"I wish my parents had given me more backing and pushed me harder; I know if they would
have, I could have done such bettor."

"Hard work is usually noticed but being in the right place at the right time is a form
of gdod luck." -
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-Question # 26:'

If someone were to offer you two jobs, one a secure job with an adequate income, the
other not so secure but with more opportunity for advancement, which one would you take:

Security, Opportunity.

Comments:*

"Few jobs are totally secure."

"It's just a good feeling to know you have a secure job."

"Each new opportunity will broaden your education and will prepare you for other jobs."

"Opportunity can be found almost anywhere."

"This is what I am into now--but!! must look at tues offered, would make difference."

"I wont,be able to work all my life, so I would want some security when I retired."

"I am a farmer."

"Opportunity doesn't come too often."

"Security oriented jobs leso to stagnation and routine. Also usually have a fixed

level of accomplishment."

"I would have to know what my personal situation was to make such a,decision."

"Security does not open the door to happiness and only by being happier can you put
all of your strength into a job and do the best that you may offer."

"Bird in the hand is better than two in bush."

"Encourages work and wisdom both ecential in the world today."

"Depending on salary."

"I like to have a secure feeling."

"My career illustrates the latter."

"Person can always find a job with security."

"It'( like driving a nail into a board. With.a number of good hits, one can relatively
easily drive it home, but if one would try to drive it in with a couple of good hard hits,
there is a chance of the nail bending and not going in."

"If you like challenges take opportunity."

"I think this is a good example of some people being luckier than others."

"A good job is hard to get, so when you have one take care of it."

"If the seme question was put forth at the early age of 18, I then would have chosen

security."

"I like to know where I stand at all times."

"Security is a good thing to have." '/

"With good security, you can create 111 kinds of opportunity."

"Since I have a husband who has a secure job, I would take the one with opportunity
for advancement. If I were solely responsible for the support of my children, I would
take the secure job."

' "The more opportunity the more security."

*Commcnts made by respondents have been quoted verbatim, including spelling and grammatical

errors.
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"You have to look at the long-range plans.".

"Prepare for the future."

"Bosh"

"Ambition and hard work often lead to opportunity and security."

"At this stage of my life the unemployment rate and the elimination of jobs would
force me to take a job which offers security."

"The more science and math-courses that one could take, being prepared I think. I

think giving the opportunity anyone with confidence in himself can handle his own security."

"The job that best suits my interests."

"I chose security for myself but would advise opportinity for others in a different .

situation than myself."

"Always look ahead for better things."

"Anyone willing to work can always be assured of security."

"One should set his goal,high in life, take ever opportunity he can to reach it."

"A job to me is merely a means of supporting my interests."

"Being afemale I prefer a job with security."

"Opportunity to prove ones ability to himself as well as others is security."

"Security would have been my answer until I became a Registered Nurse. With that case,

security and I would seize any opportunity for advancement now."

"My husband has taught me this fact of-life. Security isn't everything:- Liking what

you do and working conditions mean more to us."

"Security is the most important when you have bill to pay and a-family tO feed and

-clothe."

"That's a tough one!"

"In are long run security is the best choice." /

"If you try your best their is always advancement somewhere."

"Because security tends to lead you into a rut and is less interesting."

"You may have the opportunity for real advancement in a certain job."

"With opportunity you can gain security." .

"The association with people is the key to success."

"If you work hard enough, you're more apt to advance to a better job."

"The one that offered a challenge and opportunity, but by the same token not if it

didn't fulfill my inherent talent for the job."

"A person should advance themselves if it's at all possible."

"If I had no family I would take opportunity."

°I have confidence4in myself."

"Today opportunity--10 years ago security."'

"Opportunity gives an ambitious person a chance to venture out and beat out boredom."

"This to me would be dependent upon whether or not you were the only source of
income for you and your children or family. Since I would have my husbands income for
security, opportunity would make my working worth wild." .



"Self confidence in ones own ability to make opportunity security."

4.4

"I likg to know where-I and what I can depend on."

"Hell a job when there is opportunity for
advancement, you enjoy the work and will or

it man the lucky you will have security."

"If your work is good enough, the income will increase."

"A person should always reach out to increase his ability."

"Rather have a steady income to depend' n."

"Opportunity would have been selected at time of graduation but security has priority

now."

?Nowadays no job is absolutely secure."

"There are no secure jobs today."

"No job is complete secure, I would rather have a job with challenge."

"There would'possibly more freedom for thought and experience while working your way

up.' Possibility of more interested work."

"I like the chalange of learning new challenges of learning new skills' and techneques."

"One can always find a relatively secure position."

"A person that works each day needs to
advance on his work instead of doing the same

job day ih and day out."

am too'ampituous for a job with no challenge and no future."

"I think security much more important advancement
will come later if yon work hard."

"Both odly if it interest me."

"In my case, opportunity, in civil service now and of course depending where you go

always room for advancement. I like rotating, and
it improves your view pts. on a larger

scale."

"This cannot be answered directly because,
other things are to be considered."

"Security is peace of mind."

?With the cost of
everything todayrjobs that pAy well mean more to a growing family."

"A specific job does not have to be a final answer to one's livelihood."

"I find that I-get stale if I stay in the same position too long."

"I would take the job I would enjoy the post."

"I am-a married isan,' therefore security is more important to me."

""Depends upon the "type of job." .

"One tends to try tuitler in a competitive atmosphere."

"A job at this point in my life would be one which would be a challenge creatively."

"A person who works hard will always have security."

"Hight be different if were sole income for fitcy.ly unit."

"if the job were one in which I had interest."

"Security is important to me. Most women probably feel this way. I'm just not a

gambler!!"

"Rather difficult to say, security is also very desirable."
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"I would have to know more about both jobs. One.may not be to my likings."

"When you have obligations you look security."

"A secure job with regular income, even if the salary was not as much."

'What about pay??"

"I need to feel that Lhave the 'chance' to do better."

"I would go for the advancement because it produces more income and more income pro-
duces its own form of security."

' "Both are necessary and both:are obtained in one's job if prepared and effort is
exerted."

"I like to eat regular."

"Stability and security is good but in order to_advance you must take chances to.
reach the goal that will satisfy you."

"Security, means more to me than taking a job notbeing'kure if I'll be.there next week."
--44101

"You can depend on a secure job." -.,

'1

SK
int

"Iwo look %the job from the point of the amount of effort I would be able to put
nd what I could do to make it a more secure job with a lot of hard work."

"It's always nice to haVe security, something you can depend on."

"I'm supporting three children without any help from'their father, so it is extremely 4".

important that we have a steady income to.depend on."

"I like security."

"I have obligations of a young fAmily that are going to exist for the next 20' years
and then will be over."

"This would depeaTd a lot on-ehe job."

1., "Have many friends who chose security, but are-unhappy with theirjobs and are not
earning the salaries they could earn,".

"Would depend mainly on type of job."

"Should not be content to stand still. Sense of accomplishment Comets with advancement."

"Bad question--would require careful analysis."

"Being married, with a family, I would be foolish to turn down necessary security they
would need."

"Like security best, but the opportunity for advancement should also be looked into."

"I-like a challenge."

"Depends on whether I was making a career or not." ,

"If you work hard and supply yourself you will get the advancement you should."

"I have enough skills to know that should I fail in a new job I dan return to my old
job."

"I woUldwork hard to try to reach the top."

: "If I had only myself to Consider the opportunity would be appealing, but as a houpe-
wife and mother, if I corked, steady income."

"I would take the one I could do the best and liked the best."

"If we cease to grow, we cease to live."

-
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"Securityis.important, but life also must have some challenge."

"I think a man should always try to better himself."

"This, too, falls on person,, One has to think of family and future, whether the job

is likeablg or not. Why take job not knowing if you will have one tomorrow? Leave oppor-

tunity alone and tike security, eventually advancement will come,"

"If the job is not secure, the opportunity won't be much help. You most have security

to be dependable."

"A job without possible advancement could-get very boring."

"If there is a lick of oppOrtunity, there is a lack of hard work and interest,"

"Question is too general for direct answer."

"I Would take-the-job that wvalloFinterest-as-well as-chaff.lengs-ms."

"I'd try to find both in one."

"It just turned out that way."

"I'm still looking for opportunity."
A

,

"If one has the opportunity he can always succeed. If I had a job with no opportunity,

I would find another one."
0

"If I worked I would have the responsibility of supporting my family. I couldn't

take chances with that." 4e

"I believe tlas day and age everyone needs security."

%--111T4n't-believe anyone should stick to a job he doesn't enjoy for security, but use

,'food-judgibent, and if opportunity is there, take sit."

"Security is an important step toward success."

'
Because I'm married" 7

-4

"Obviously this depends upon one's definition of "adequate" and "not so secure."

"If this were available in Shreveport, out of necessity, I'd have to choose a secure

job with an adequate income with no opportunity for advancement."

"HoweVer my wife makes a fair salary, so we don't owe much money, so we have security."

"Could lead to more money."

"This, of course, depends on family responsibility, etc."

"I don't have to worry about security as I am married and my husband makes a good

income." 4

"Security is easier to find than real opportunity."

"Opportunity if I enjoyed the job."

"This is what I did - -make security out of opportunity but never vice versa."

"I'd rather hiveebOth."

"I would take security in this day and age, but.if I were a man who wanted to advance

.maybe, it would be opportunity."

'"Would depend lon the job."'

"I would rather have a secure job with pretty good income for my family's protection

as long as I .enjoyed my work.

"I am an opportunist and"waGg'always for the 'the skies the limit'."
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"Answer depends on factors involved."

"I am a stock broker which his Very little security."

"My income would be supplementary--if it did not ;Jerk out, I could look for a more
secure situation."

-"If that,Joh fell through, I believe I'm qualified to get another."

"I am self employbd."

"I have neither a secure job nor adequate income--rather ambigous question."

"In sales, I more or less wrote my'Sfin paycheck'which I made big by hard work. I

feel that if a person-haethe opportunity and works hard, the security will follow."

"I am married and have security from my husband."

would bc more incerested in opportunity.

"If I were the zole support of a family, I might take security."

"I am not money motivated and my aesthetic desires are being met."

"Would have to have more details."

"But would depend on the challenge of the Joh."

"I have two children to support!!"

"This may depend on the salary I make and the money need to live on."

"That would depend on type of job, financial and marlfil stati, etc."

Low.

Question #55: (Part A --High School)

What suggestions would you make to your high school and/or post-high school institution
(if you attended one) concerning improvements in training programs?

"More strenuous college preparation; more of the liberal arts-expressions in the arts;
broader choices in the social sciences."

"I feel that councelora have,given all our schools a much needed avenue. With career
education on the upswing, it«aill bWell for the:students to ;,e one more aware oft the
advantages of some vocational courses."

a
"Concentration on courses that directly lead to practical application and gainful

employment after graduation. For example: Accounting for bookkeepers, welding for welders,
automechanics for mechanics and technicians, etc. I don't think college is for everyone and
I feel that when I was in high school there was'a social pressure for all to attend college."

"My high school has come a-long way in offering vocational training to students, I
believe that this aspect of education is very important and was almost completely left out
when I was in school and therefore I see people my age without employment because they lack
the traininnecessary to obtain it."

'"The institutions need-to better analyse the individual, student's needs and help
prepare them develop skills for immediate employment, if they chose not to attend trade-
schools or college."

"Guidance counseling should reach into elementary grades. By t& time students reach
Junior high school levels,-their interests and abilities should play a more dominant tole
in curriculum structure. I am in favor of a far less structured teaching-learning actuation
than what I experienced. The development of more open sitUations,hawever, depends on,the
quality of instruction and the responsibility of the students. Teacher training must first
be modified to a greater degree than has occurred in the last decade to provide teachers who
actually guide students in learning situations."

"Try and impress the importance of a Good High School Education to All Students. If
they could only realize its importance to theM. It is a must today in any thing they may do."

I
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"Need to_offer more special courseain vocational studies."

"I think there should be more programmed
learning because I fell behind in math and

I was never given a chance to go back and review what I did not learn."

"Person planning curricula and assigning teachers to teach advanced classes should be

positive that the assigned teacher can 'stay ahead" of the students."

"I think a guidance counselor is very
important and every school should have one.

If I would have had a counselor I
don't think I would have make the mistake of going to

Beauty School. I think I would have went to college or took a business course."

"High school teachers should be screened
before employment to Assure that they are

well qualified to "prepare the student for college or vocational,training. Guidance with

students should begin when they are freshmen, not when seniors. Emphasis should be placed

on correct study habits and the theory of positive thinking."

"More job skill training for non-college bound students coupled with career counseling

for all."

"First find out what the person plans to do after highSthaol-and-gre-parre-h-with

subjects that will help. Everyone should take typing and bookkeeping."

More actual experience in working on a job."

"More vocational training."

"More vocational training for the non-college bound."

"Let the student ChoOse his own course of study as much as possible."

"More emphasis on skills useful in an urban society; less interest on teaching

obsolete courses; fewer recreational
electives; more.cultural electives; more cultural

electives such as speech, foreign languages, art history, etc."
0

"A high school should offer more training
ie:a profession, for the student, in a certain

job for the vacinity in which'he lives."

think we should stress more on themes and phrases and vocabulary study in our

English classes. Chemistry should be stress more."

"Get more courses which pertain to job skills, such as auto mechanics, carpenters,

plumbers, sheet metal, electrical and other trades."

"As many students do not attend other learning or training centers after graduation;

some vocational training should be done to prepare them for the job force."

"Older students (seniors) should be treated as the young adults they are. They are

no longer elementary students. Many will marry immediately or go to work."

"I would recommend establishment of courses to include information concerning the

following: income taxes, bonds, trusts, handling of estates, banking, financing, real

estate, insurance. These and other related topics generally are faced by all young and

inexperienced adults, yet little preparation to handle these matters is gained either at

the high school or college level.",

"In my personal view, something should be done to help prepare students in some type

ca-skill. Not everyone can go on to further his education. So what are they to do?"

"More career training."

"A person in high,.sehool needs to do much
more-reading than I-did when I was in school.

It would have been particularly beneficial in my occupation, but any student would benefit.

I believe most students entering college suffer from a weak vocabulary and assigned reading

of various novels and short stories high school would help overcome deficiency. I believe

a reading class would tie very much in order, one in which students would do nothing more

than read and perhaps make oral reports on assigned books."

,

"Students will learn better if they know how to solve their own problems and when to

get help."

117

126

at



"I would like to see the prtsent student body more informed than we were and I
believe they are. In small cote:unities the young and some older citizens don'tleAlize

15ettattitit3 -thEy:hent-ifther-than the most 55VIous."

"Put more emphasis on training for future work instead of stressing point of attending
college just to go."

"Have special courses to prepare students for college courses."

"Sore vocational training."

"Isdon't'suggest any radical changes. I find basically high schOol should stick to
the three R's and strive to give the student direction and encouragement. it whoud equip
the :t dent to do his own thinking and stand on his own so he will be able to live as a
productive human being. I don't feel like we should turn our high schools into trade
schools."

' "I would like to make at least two suggestions. (1) a strong vocational program for
thoit that don't desire furthei- education, (2) strong counselors to guide and help students
in choosing the best course of study for them."

"Stress the need ig-electthe courses cioetsuited for the post high school program
and apply self."

"Teach students how to make a resume, and how to go to an interview. The first
impression is the most important."

"The training now, I feel is better than it use to be as far as preparing students for
college. I think you should try to also add something for students not planning,to go to
college. (welding)"

"High school should provide students with the skills need to obtain jobs. And
familarize students with the various careers."

"I would suggest that the school try to give the student a better understanding of how
important it is to know what he or she wishes to accomplish in life and do so by making
sure he or she knows exactly what it will take to succeed in the profe ion he or she
choosei. Help he or she fully understand what that particular chose field entails."

"To all High School please try and get an Education. Take from one because I Wish I
had. It may seem hard at first but college is the answer. If notnyou end up like me."

"Provide many courses for students' with high academic standards. Make students
work harder in high school in order to prepare for college--Good study habit ye important."

"Most training programs fine as are. Problem is in trying to make student understand
important of school and apply himself."

"More emphasis on math and science fo,college bound."

"Have a guid-nce counselor that would suggest getting more college education before
anything else is advised."

"Require more specific instead of general courses to prepare you for post-high
institution."

"Should place more emphasis on vocational training courses for both boys and girls- -
less history and advanced sciences and more training wither direct or on the job."

"Get all. the education you can."

"More electives and less required course such as history and sciences."

"There is nothing high schools can do. to prepare a person in the line of work other
than reading, writing, arithmttic and spelling. Need on the job training."

"Train childrtn to make a living for themselves. Not every student is college material.
I think ttle,fime has come for,our high schools to bridge the gap for the student who gets
out of school and doesn't plan to continue education. Train students in vocational4field
as well as basic academics. Help him to determine field best suited to him."
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"HLschool was easy and did not prepare well'for college --could not compete with

studenta-fnlroarger schonls"Teach--gelf-TdtstIplitme'--

"Give, student more incentive, take politics out of achool- -hire teachers, then coachers."

"Some type of technical trainingnot take the attitude college is only answer to

secure life." O
"Teachers should try to find the potential in a student, not treat him like a number- -

Teenagers give a strong outward appearance but inside are insecure and need guiding--Older_

teachers should step down when students become a pain instead of a challenge."

"Need career education."

"Attendarlce and graduation necessary to all profitable employment."

"Employ full-time guidance counselors who care about students."

"Bring in,more foreign languages and more vocational training. Try to ahift the

emphasis from grades to learning just because its fun ard mikes you a better person."

"C.O.E. -- D.E. programs are great."

"There was no counselor or training programs when I went to school. I think they

are tremendous in training young people for jobs."

"Offer courses that will prepare or Delp young people for what they plan to work at

after graduation--whether it be college or plumber. Have open discussions about problems

that face them--sex, drugs, etc."

To inform a student as to what is available--types of positions and the training

prograds-needed to work in that arca."

"Nave more job training programs. S-uch as the plan where students taking business

courses are able to work in sore type of clerical work. This could also be applied to

other courses."

"More guidance."

'Slider range of courses."

"More training for people not able to attend college. More training for basic jobs

for people who do not plan to go t, work but later may have to."

"Prepare yourself for a well-rounded education. The job you plan to get may not be

available."

"Stress college prep courses for Wose planning to attend. Provide more technical,

vocational training for those who do not want to go to school."

"More supervision of teachers to see that students are actually progressing."

"More vocational courses and direction for non-college preparatory students."

"Create more desire to think on one's own than memory-type learning. Learn not earn

grades."

"Higher :cadmic standards for those planning to go to college. More electives, such

as, drawing art, engineering,"

"Offer more courses. Arouse enthusiasm!!"

"Prepare students more-t0 the fact that hardwork is not going to hurt them."

"Determine student interest before 9th grade and guide them in that direction."

"More records, filmstrips, visual aids, more open discuzaions and student participa-

tion. Urging students to work to their fullest capacity without holding them backlor

weaker students, _More actual: experiments and training without simply lecturing in what

ever areas this is possible."
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"Need to add more courses to train students for specific jobs."_

"More training programs."

"The addition of courses for training students in specific skills. Examples:
welding, carpentry, pluMbing."

"More trifigng in fields; like small equipment repair, basic everyday things, like
changing tire on cars."

,"HAve more opportunities for students to observe various occupations. Make sure
studilng-imve good math and English teachers."

"Offer more college preparatory courses! Place at least one counselor in each school.
Reduce number of pupils per class."

"?fore time allowed for student' participation in actual experience situations; less
emphaiis on book, more on application of techniques and methods learned--in other words
don't tie these students to the classroom to the extent they presently are."

"More student participation in learning activities--in my field you learn best by
doing."

7Z4

"Steer students into area where iiieLORbilities fall and not try to make all students
college material:!"

"Try tai make every-student aware of what to expect in the business world and academic
world." P

'Nora counseling concerning courses that will be taken in college."

'Need to talk with students before senior year to find out what they want out of N:
to help them plan their course work."

"More actively pursuing students about vocation and not waiting for the student to
seek out counselor."

"Students should be told the truth about the business world. It's a cold ruthless
game, and no place for a dreamer."

"Short term 'extra' courses for purpose of special skill such as typing for students
who will need this in college, but are not interested in an Office machine courseperhaps
e 6 wk course before or after school--other skills as applicable.".

,,"Encourage students early to determine job preferences
Actilities are involved and through testing of interest and
course."

"I think the Office Education Program'is a great aid.
this should be estatalshed"

"When first entering high school be.pretty sure of what you want to do'after graduat-
ing, and plan for this, when choosing your courses, try to stick with this(decision, if
possible. Most studenti need counseling to help them decide just what they want out of life.'

through seeing what kind of
skills to_Artter direct study

I feel more programs such as

"More practice7-leas theory."

"Include in these training programs professional people from private enterprise, etc.
--to get more insight into what the world and, jobs of the future will really be, like."

"In the 2 years I attended W.M. I received no counseling as to my interests or plans
after high school. Maybe it Wouldn't have helped anyway because I didn't know until Spring
of my Senior year that I was going to college." '

"Provide field trips and speakers from local business and industry to familiarize the
student with a vocation. Demonstrate the importance of each course in a vocation."

- "Give students some idea of the job opportunities available in the real world.
Strop the need for an early decision on a vocation and a concentrated effort to achieve
that vocation and that college is not for everyone.

"Make sure all students.going to college are well drilled in the fundamentals of
English and Mathematics."

c
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"Do away withEhipreseaA S C D Fail grade systetf.ItTatigat'T-s'psss ail system or

student evaluation system. Also do away with the curve grade and student competition

for.grades."

"Needs more job training programs since so few attend college or desire to."
A

to help individuals develop their particular skills- -

the individual."
"Smaller classes, more effort

In other words closer attention to

"Help prepare future college
required work in college courses.
etc.)"

students for the tremendous amount of studying and
I knew very little about research papers (term papers,

"More understanding between teacher and pupil; parent and teacher."

"At the time of my graduation, we had absolutely'no guidance counselors. This is

essential for helping you select the correct subjects for your chosen career."

"The main thing_that_l_can think of would be to add more elective courses that a
student could choose from that would better help--them in a particular trade or job."

'There should be vocational training or I shotild say more. High school should prepare

for jobs."

"Attempt to get more students interested in subjects and programs best suited Lo his

or her skills and talents."

"Offer more job/skill related courses. Fewer academic."

"More vocational courses for those students who do not plan to attend college and

more advanced courses for students planning to attend college."

"Courses to be governed more toward vocationalztapling. I believe some courses in

the line of trade school courses are needed in high s'c'hool. I also believe math courses

are to be stressed. I have found that\math has a place, in everybody's business."

"More work details that are used in the Business world."

"Include sophomores and juniors in guidance counseling for training toward future
employment -and the possibilities of what it may be."

Offer studenta greater variety of courses to benefit them after graduation."

"Try to be understanding with p.oblem students. What may appear to be an unconcerned
attitude can be a very serious problem that is affectidc the student emotionally as well

as scholastically. I will never feel 1' received the proper attention."

"I think a person who knows he isn't going to college ought to be given intensive
vocational training the last one.or two years."

More' vocational and:distributive education. Less college preparation except for those'

students who specifically intend to attend college."

"A program of on job training for Students if they desire and if the jobs are available."

"It is.my belief that if I had been encouraged more by my teachers and parents, I am

sure I would have done much better. 'During my 4 years of high 'School, college was not

mentioned to me except once a year at a student body meeting."

"As a student just out of high school I had no idea what I wanted to do or what a job

was really all about. I would suggest that the students be trained by individuals out of
school system for jobs and have business men come in and explain what they do and what

they expect of their employees. Two month courses in several different jobs would help a

student'decide that he likes and dislikes." -

Stop emphasizing on so much sports and more on job skills."

"Lest theory and more practical experiences." '

"Giving a student a little more outlook on life and vocational jobs available around

his community or city."
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"Making it more relevant and interesting_ to the students,"

:'Specific training in vocational areas for those people not going to college."

"Better counseling program and creating induttrially oriented high schools."

Question #55: (Part B--Post-High School)

"Need more on-the-job training; or in the case of education, earlier involvement in
the program."

"Train for life'sVbrkassist in job placement."

"It's been 9 years but I think better advice on the world of work. More realistic
teasing methods."

"More emphasis on'facts of life concerning cost of living,, salaries jobs pay, cost
of training for better paying jobs."

1

"College curriculum should be arranged so that they will be more practical in terms
of learning a living: Many required college courses have absolutely no vs1=--other than
the fact that they are 'required.' "

"As for college, I was not prepared for college life it all. I should have had more
counseling on dig in high school. I was thrown into it and I was afraid. I did not under-
stand it (the courses) and after a while when I felt I could not make it, I gave up and
quit trying--I just wanted out. As for businessitollege,it was a breeze and I enjoyed it."

"Too many unnecessary courses are requireg for a degree."

"Only one comment concerning education majormord time in the classroom-"and less in
boring education classes."

"Students who plan to teach should have more experience in classrooms where they will-
be teaching upon graduation."

"Counsel students to be more realistic as to future needs. Cut out lecture type classes
which leads to memorization on tests. More class participation in courses in the form of
essays, debates, panels, etc."

"Do away with the 'curved' grading scale. This only produces people who think they
are smart. Emphasize whole self development. Provide more freedom in the choic' of
courses that one may cake. Do away with antiquated teaching procedures imposed on the
instructors by the school administration and petty politics.",

"Greatly improve education courses so that practical information can be obtained and
utilized in classroom situations: Get rid of busy work."

"Offer earlier guidance and information on career opportunities. Mose high school
graduates have no idea what they want to do or can do."

"More courses in each major field should be required. College and university students
are required to take many courses which are of no use to them in later years. In the field
of education, future teachers need more courses in the methods of teaching."

"Introduction to major course of study before junior year."

"I think my college could improve by beingAsore contemporary with all of its course
offerings; more practical experiences should be offered the student such as expanded intern
programs, lectures, getting down to practical current issues in business, gov't, science, 1141
and other disciplines."

"Requirements 1n, General Studies should be reduced. The individual should spend more
time and effort in the area of concentration."

"More emphasis shoOld be placed on the applicable mechanics of the student's profession
or vocation instead of the traditional theoretical apjlication."
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"Most universities and colleges already have extensive training programs. The job for

EIS student would be to gether infermarion on-rhi-PilEidaar-Iiiatit-dti65-dr--ftalhing center
and determine his or her preference."

"A more realistic forecast of job opportunities pertaining to your chosen field."

"Teacher trainer institutions should provide more realistic courses for students
training to teach. They should begin at the freshman and sophomore levels, rather than

junior and senior level. This way these people would by better trained and informed about

education as a profession."

"Again the institution should involve the student in more real life problems and

situations."

"Get instructor who are sincere and can relate to the students. Get teachers who know

HOW TO TEACH (not just the-subject matter) Get guidance counselors who are 'good at it'
and let them spend their time guiding the students into the fields which suit them."

"With all the bUsiness courses I've had and did well in, I could never find a job
using this experience -- reasons -no one would hire me without any experience."-

7'

"Support vocational and technical schools. To me these are just as important as

colleges."

"Eliminate 9/10 of the required subjects not related to major course of study and
...ch more freedom in selecting subjects of interest.- A General Liberal Arts major

prepares you for nothing and is of little value on a crowded job market."

"There should be more Trade Schools throughout the State so they will be easily
accessible to all students who desire further training in this area of work. College

and university'courses are not for everyone and those who choose non-professional type
work should be adequately prolided with opportunity for training."

"Increase in emphasis on technical skills and preparation for technical vocations
while maintaining academic-opportunities."

"College and Trade School--certification of meaningful studies; offer a balanced
curriculum of professional and vocational courses in baldnce according to career choice."

!I feel colleges fall short in preparing students for careers. There is not enough

emphasis on the major field. Students need to train for careers through more job training.
Too much emphasis is placed on classroom lecture and written examinations."

"Allow more flexibility in c"t program, with advice in how to use that flexibility
for best advantage."

"Make student aware of real life business or professional world situations and
prepare him to deal with them. Integrate clasroom and book work with practical applications."

"Need more on-the-job training. Students with a head full of theory and no experience
are often disillusioned by actual working conditions."

"I-- personally -feel-that the colleget, of education throughout the country need to take,

a good long look at themselves."

"Less dry lecture; more on the spot experience."

"More preparation before student teaching in the actual classroom situation. Better

training in one's minor field."

"Do not lose sight of the value of a liberal education as opposed to a technical-

oriented education."

e
VProvide employment statistics concerning salary, supply and demand. Update the

curriculum to meet the demands of a changing world. Provide an efficient and effective
placement service."

"Make a better effort to aid in employment after training."

"Make the information more valid for everyday living rather than being book centered."
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-"Proiirftbetter-tritintellngtervteealsegInningialtlr-entranceIntotfie inStitution;
particularly in the trends and opportunities of careers. Some effort should be made to
determine your suitability for your career choices and help in determining alternative
means ofraction if this is needed. Instructors should be qualified and should have the
ability to teach. Course should be reality oriented with practice as well as theory
emphasized. In both institutions the fact that good counseling services are available
should be made known to the student. The lack of good counseling services in schools is
one of my biggest cOpcerns."

"More effort be made to help student see the needs, problems, and opportunities of
pa field of study rather than jut learning of facts and past achievements."

"Provide meaningful instruction. //Show a genuine d sire to help students. I was very
unfortunate at University to ha
making.,a name for himself by publish g papers. In ruction there was secondary. I believe

instructors wh were there for the sole purpose of

it is more so today. A degree from/-,---- means very little to local industry."

"Learn how to apply book learning to situations encountered in job situations. Need
to make course work more relevant to real life situation. rather than dream-like world most
schools are in."

"The entireentire program leaves much to be desired. New and practical leadership is
desperately needed in this institution."

"Do not try to make the student think he is going to have the world on a string just
because .he has a degree."

"(More people should attend a two-year trade schooIe They will there learn an interest-
ing trade which will help them earn a very decent wage.) eThe colleges as such should offer
courses in academia for teachers, researchers and people wishing to become "educated."

"Insure that teachers that want to teach and not just do research work are hired.
Research profs are great in graduate' school but lose a lot of talent for the university
when they 'turn-off' Lhe under grads."

"1) Attempt to give the student some skill rather than producing walking encyclopedias.
Few industries want individuals who are loaded with facts and figures. .Rather, they desire
employees with technical and semi-technical skills along with a broad ed4caRldhal back-
ground. 2) More emphasis should be placed on term projects, discussim and practical
performance than on examinations in determining a student's grade in course."

"Encourlge students to take practical courses which will help them in everyday life."

"The mind can grow so much faster when it is given questions to explore instead of
answers to memorize."

"Professors should take some education courses. The poorest teaching is done in college."

"Take more time with average students or below average students. They are the ones
that need help to become useful citizens. Many have great potential if encouraged."

"Decide on what you want to.do_after high sChool_and .take -- subjects that-will--help

you in this field."

"You might counsel more with individual student about their future and help them
select vocation."

4
"More training in actual situations which occur in everyday business life."

"Students will learn better it they know how to solve their own problems and when
to get help."

"Put more emphasis on training for future work instead of stressing point of attending
college just to go."
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APPENDIX B

Parishes Participating in Study,

, Avoyelles

Beauregard
Bossier
Caddo
Catahoula
hast Baton Rouge

Franklin
Jefferson Davis
Ouachita
Richland
St-. Landry

St. Helena
Tangipahoa
Vermilion
Wasilington

Winn
7

_r'
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APPENDIX C

Guidance Counselors Participating in Study

Mr. David Bannister
Mrs. Betty Barnes
Mrs. Sadie Bodden
Mr. Earle Broussard
Mr. George Brown
Dr. Gene Byrd
Mr. Clyde Cloud
Mr. V. E. Craig
MrGlen Daughtrey
Mr. Waldon Donatto
Mrs. Geraldine Fletcher
Miss Dorothy Geisel
Mrs. Oleta Goodman

)Mrs. Ruby Hamlin
' Mrs. Lennie M. Hanchey

Mrs. Essie Holt
Mr, Tommy Hymel
Mrs. Peggy Jacob
Mr. William D. Kirby
Mr. Charles Kirkfield
Mr. J. P. Landry
Mrs. Jonnie Lanier
Mrs. Marian McCathran
Mrs. Edleen Marczak
Mr. Tommy Moore
Mrs. Camille Newson
Mr., Johnny O'Connor

Mrs. Margaret Oscar
Mr. Robert Payne
Mrs. Elaine Pesnell
Mrs. Maureen' Plunkett

Mrs. June Reynolds
Mr. Reginald Reynolds
M. Ronnie Rigdon
Mr. Clarence Roy,
Mr. B. L. Sandifer
Mr. Burton Saucier
Mr. Ted Simon
Mr. Ellie P.§tallworth
Mrs. Lou D. Stroud
Mr. Aaron J. Thompson
Mr. Linnie Wall
Mrs. Merrilee Warren
Mr. C. H. Watson, Jr.
Miss Lucille White
Mrs. Idella Washington
Mrs. Lorraine Wilkins

V
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APPENDEK-H---
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INSTRUCTIONS:_ _Mo,st_i_tems in_thi.s_forffl_requime-cly-a-oheck_mark_Ito___
record your answer. Your comments will be very 'much
appreciated.

1. Sex.:

4

PART I. GENERA1 INFORMATION

Male

2. Marital Status:

Female

Married Single

3. Year of graduation from high school:

4. F'ather's or guardian's) annual income: (check one)
Under $3,000
$3,000,- $4,999
$5,090 $6,999
$7,000 - $8,999
$9,000 or above

5. Mother's annual income: (check one)
Under $3,000
$3,000 - $4,999. ---,
$5,000 - $6,999
$7,000 - $8,999
$9,000 or above

6. 1 consider my parents' status in the community to be: (check ones)
Very important people
Just average people -

I

Not important people .

7.. Father's education: (check fie)
Less than high schOol
Completed high school
Vocational school
Business school
Some college
College degree p

. 'Mother's education: (check one)
Less than high school

Completed high school
Vocational school '

Business school
Some college
College degree

Abe
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PART II. HIGH
-7
aCHOOL EXPERIENCES

9. High school curriculum followecti",'(*check one)

College Preparatory ,r..._,____ r 0-0
--General

..i.w.j
Vocational

.i. ,1

4S
10. Vocational courses tak i neck number of years enrolled)

Agriculture 1 , 2 . 3 , k_____ ,..

Home Economics 1 ,' 2,, , 3 , 4

Distributive Education 1 :, 2 ,
3 1 , 4

0 fice,Education 1 , 2 , 3 ,..4.

Trade & Industrial Education 1. , 2 , 3 , 4

Industrial Arts 1 1, 2 , 3 . , 4

11. In general, (that were your feelings toward high school? (check one)

Liked very much

LiWgd
"="--Disliked

Disliked very much

Comments: .

12. Of all the things that made up your life in high school (courses,
activities, friends, athletics, etc.) what did you like the most?

What did you like the least?

What courses did you like the most?

What courses did you like the least?

13. Why did you choose the elective courses you took in high school?
4 ,

14.. Did you,evex ditcuss YourTholie of courses with a gUidanc coun=-

selor ?" Yes, No. If yes, how helpful do you think these

dietssions were? (Check one)

Ver9 helpful
Helpful
Not helpful

F. If you,wdre talking with a young person just starting to high
school, would you suggest that he (she) take the courses you took?

Yes, ' . No, if No, what courses would you suggest?



4.44,04kr.

16. When you were in high school, did you have a group of friends you
usually did things with (such at eat lunch, go to athletic events,
movies, etc.)? Yes, No
If Yes, did they take the same course s you did? Y es, No
If Yes, did you ever feel that students who took other courses

-4-

were some ways different from you end'your friends?
Yes, No.

17. Did you ever feel that other students or teachers "looked down" on
you because of the courses you,took? Yes,

41,2

Do you think it was harder to take part in school activities be-
cause of the courses you took? Yes,.. No.

14: Did you, eel you were really a part of the school? Yes,

20. Did any of your high school courses help you when you started to
look for a job? Yes,' No.

' If Yes, list specific courses:
414a,

21. Howmuch effort do you thillg your high school made to prepare you
to get a job after graduation? (check one)

A great deal of effort
Some effort
Little effort
No effort at all

22. How hard did you study (apply yourself) in high school to get the
traiting.necessary to be able to get a job? (check one)

Very hard
Hard

As much as the average student
Little
Not much at all

23. When you were in high school,*what kind of job did you hope to get
when you graduated?

L

24. Did you ever discuss your job plans with a guidance counselor?,
Yes, No. If, Yes, were these talks of long range help?
Yes, No.

25. Which do you think is more important in getting ahead, hard work_._,_
or good luck ? Comments:

26. Ifsbmeone were to offer you two jebsc'one a sectfre job with an
adequate income, the other not so secure but with m6re opportunity
for advancement, which one would you kakc? Security, Op-
portunity. Comments:
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27. Of.-the jobs you think you could handle, what kind would you like
, -

`most to have right now? ,

28. If things go well for you, what do you think you will be doing

ftve yearsfrom-nowl-----(-ctreck-oue-)-

Working in same. job I now have
WOrking with same company but in a better job
Working for another company in a better job
Going back to school
Other (Specify)

In five years, how much money
your family will have to,live

per year do you think and and/or

on each year? (check those that apply)

1My Incomel
Less than $2,000

ISpouse's
Less than

Income]
$2',000 ^

$2,000 to.$3,999 $2,000 to $3,999

$4,000 to $5,999 $4,000 to $5,999

$6,000 to $7,999 $6,000 to $7,

$8,000 to $9,999 $8,000 to $9,7994k*6`"`"

Over $10,000 Over $10,000

PART III. POST HIGH SCHOOL EDUCATION OR TRAINING

Complete this section if you have attended any type of schooling\
since high school graduation. If you'have not attended a post
high school institution, go on to Part TV-; ^.

0

29. Kind of post high school institution attended: (check all that

apply)
College of'University
.Vocation- Technical School

Business College
Junior College
Beauty School
Barber College
Other (specify)

30. Training program or course of study (specify):

31. Dates attended (month and year): Began Ended

32. Did you complete the program?, Yes, No. If No, how much

of the program did you camp.lete?
Reasons for leaving:

131

i 40 4



- ,
i

33. Your training was sponsored by (check one):
Parents
Yourself
The company you-work for
Other (specify)

34. How beneficial were your high school courses in learning the new
'tskills required in your raining program? (check one)

Of considerable benefit
Of some benefit

`Of little benefit
Of no benefit

List specific courses, if any,, that were helpful:

PART IV. MILITARY SERVICE

Complete this section ,ef you have served in the armed forces since
high school graduation. If you have not been in military service,
go on to Part V.

35. Branch of military service. (check one)
Army'

Air Force
Navy
Marines
Coast Guard

36. Rank when entering service: ; when leaving service

ls

37. Did you'raceive_specialized training? Yes, No.

If yes, type or kind of training:
Other training received

38. How helpful were your high school courses in your military training?
Of considerable help
Of some help
Of little help
Of no help

List specific courses, if any, that were helpful:

Cf
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'39. How well did your high school courses prepare you-for your job in

the military service? Place a check in the box after each of the
skill areas below which best describes the degree to which you 4

were prepared.

Skill Areas.

Use of machines
and equipment

Very Moder-
,,

Well Well -ately Poorly Not Does

Pre- Pre- Pre- Pie- Pre- Not

pared pared pared pared pared Apply
Wr

Job skills

Mathematics
skills

Science skills

Communication
skills

PART V. EMPLOYMENT EXPERIENCES

43. What is your employment status at the present time? (check one)

Employed
Employed part-time
Not employed
Homemaker

In this section, we would_like to. coritrastNarious aspects of

your present jOb (14 you are employed) with the first fall -time

job you held after- high school graduation. If you have held only

one job during that time, ailswer the questions fof

44. What is (was) your job title?
Present job:
,First job:

45. When'were you hfred?. (month and year)

Present job:
First job:
When did you` leave your first job? (month and year)

46. On the average, how many -hours per week do (did) you work?

Present job:
First job,:

rs



47, How helpful was your high school training in preparing for your:
Present Job
'Very helpful
Of some help
Of little help
Of no help

First Job
'Very helpful

Of some help
Of little help
Of no help

List the courses, if anyi-that benefitted you most:
Present job:
Firs job:

Place'a check in the box below after each of the skill areas
which best described the degree to which these courses prepared
you for your job: (Pr. = present job, 1st - first job)

..

Skill Areas

Very Well
Prepared

(Veil
Prepared

Moder-
ately
Preppred

.

1st

Poorly
Prepared

Not
Preppred

....

'1stPr. 1st Pr. 1st Tr. Pr. 1st Pr.

Use of machines
and equipment

Job skills .

Mathematics
skills

,

Science skills

Communication

skills

-,

,

Job interview ,

skills

.

48. How far from your home town is (was) your job?
Present Job First Job -

In hometown or community

'

Within 50 miles
50 to 100 miles
More than 100 miles
In another state
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49. How did you locate your job?
Present job First job

Through the school counselor
Through the Pool placement office
Through the'vorational_teacher
Through another teacher or the principal
Through a friend or relative
By direct application to the business
Through a private employment agency
Through the state employment agency
Through a newspaper advertisement
Other (indicate)

50. ldhat is (was) your average weekly salary?
Present job: Starting salary $ ; Present salary$
First job: Starting salary $ ; Present salary $

51. How satisfied are (were) you with the following areas of your job?
(Pr. = pres4nt job; 1st - first job)

Very Dis- Very Dis-
Satisfied Satisfied atisfied satisfied
Pr. 1st Pr. 1st Pr. 1st Pr. 1st

Work

Pay

Promotion
Possibilities

Supervision

People (co-workers)

Workir conditions

Piringe benefits

52, What was the reason for leaving your first job?

53. Other than the two jobs analyzed abnve, have you held other jobs
since high school graduation? Yes, No.
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If yes, please fill in the job record below for the jobs held
other than those already described:

Period of Employment
(month & year) Weekly Salary Reason

Job Title Began Ended Beginning Ending for Leaving

54. Since high school, graduation,- have you experienced periods of
unemployment of more thah three months duration? Yes

No

55. What suggestions would you make4to your high school and/or post
high school institution (if you attended one) concerning im-
provements in training problems?

A. High School:

B. Post High School Institution:
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