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Purpose of the Study: s .

ey

»

The purpose of this study was to examine the relationship between

1life changé and dropodt’behavior of adult continuing education ; .
students. This study attempted to answer the following question; .

"Is there a relationship between an adult's history of recent life

.
o >

changes which required coping yghavipi and his abandonment of a -

O
hPREY

continuing education pregram, reéardless of his academic ability

. 1
expectancy?" '

v

Procedure:
The. population for this study were‘loo f;eshﬁan‘adult evening

lstudents enrolled in‘English 101 at Tidewater Community College; . .

Virginia Beachg Vi£ginia during the Fall, 1974 quarter. These adult

students were divided into groups of low; medium and high academic

achievement expectancy on the basis of their high school grades.

During Ehe first class sessions datz on recent life change events was

collected through the use of the Social Readjustment Rating Scale "

(SRRS). At the conclusion of the Winter 1974-1975 quarter, dropout

,hata for the population was obtained from the Director of Continuing

Education. - ’ * -

Findings:/

1. There was no significant difference in mean life change

. F

scores between selected adult students in low, medium and_high academic

risk ‘populations.




| ‘ g 2. There was a significant relationship between the amount of

.

life change in eelected adult students in all academic risk categories
and the frequency of their dropout behavior.

3. There were no significant differences in the frequencies
> . K

of dropout behavior of adult students in.-low, medium and high academic

r

- risk categories. . i .

©

Concliusions:
1. DropouEs,,regardless of academic risk category, had :
experienced aigdificantly more life change than non-dropoutg.

2. There was no relationship between the academic risk

category assigned and thé‘amoun; of 1ife change or the freqﬁency’of

dropout behavior. E
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CHAPTER I

w
N— -

Rationale for the Study

INTRODUCTION

The question of why some students persist in continuiﬁg tﬂei;i
education and. why others drop out is still being asked in adult and
continuing eéducation programs. Generall&, studies dealing witﬁ adult:
dropouts have focuéed on academic, intellectuai and personiiity
variables as possible causal f;ctors for‘dropping out. ‘Hogever, measures
of qchfevement, intellectual capacity and petsonality<factors, wvher
Q':';haliﬁed as predictive efforts, have only partially answzred the question
of why adult students drop out. Thére is a continuing need to study
no;intellecé;ve variables (Sanford, 1970). Knoel (1966) contended

that additional regearch must become involved not only with a student's
personality but also with his environmental pressures. .

In a ltud& dealing with nonzcademic and nonintellective variables
as possible contributing factors to dropping out, the problem of which
variable to study and how this variable may be measured is a challenge
to the investigator. It would seem reasonable to study the factor
of stress and anxiety in relationship to dropout behavior. However,
many such studies have traditionally used scales and instruments which
tend to measure dispositions to behave. There is a generfl tendgécy
to confuse dispositional variables Hith‘;esponse variables, or.at least,

®
1
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not to distinguish between them. Most of the pre@ious dropout research

.

"has been limjited because it has not involved actual episodes of stress
producing\evénts; it has been concerned, rather, with general tendencies:

to react ‘to stress and anxiety as reflected by questionnaire responses
« : . é .

which -portray ;he‘qays a person sees himself or wishes to present

himself to others. For example, some researchers feel ‘that ;he'coping

processes tapped by such questionnaire measures as Taylor's (1953)
Mariifest Anxiety Scale (MAS) are not the same as those,re@ealed‘by the
|, Rorschach cognitive style measures (;azafus,'Averill, & Opton, 1974,‘

p. 255).

-

This study aimed to contribute to a better understanding of

the relationship bgtwggn certain actual stress and an;iety producing

)

events in a non-school ervironment and dropout behavior in adult’

*

gtudéﬁté. It intended to provide an approach.using reports of actual

life events requiring coping behavior, in the hope that this approach
may be useful in dealing with the problem of dropouts in adult and

continuing education ;rograms.

Statement of the Problem

-

*  The purpose of this study wab’fo investigate the relationship

i

beﬁweén’dropout behavior and amounts of coping behavior produced by

recent life chariges qutsidé the academic enyironment with adult and

continuing ed&cation students.
This'dissertation'atﬁempted to answer the following question:,

"Is there a relationship between an adult's history of recent life

o changes which réquired coping behavior and his abandonment of a.




-

continuing education program, regérdlessﬁof his academic ability.

A
_, €xpectancy?"

B el

‘Hypotheses

This study attempted to answer the above question by

proposing the following null hypotheses:

Hypothesis 1:

There ,i5 no significant difference: in the amdunt

>

of 1ife change between selected adult students in‘low, medium and high

.academic risk populations.

Hypothesis 2:

amount of life change

risk category and the

.

Hypothesis 3:

amount of life char. e

risk category and ‘the-

~

Hypothesis _é :

amount of life change

risk category and the

Hypothesis 5:

-

frequenciep of dropaut behasiogvofiselected adult étudgnts in low, °
medium and high academic rigk catgésrieé. T - .

Hypothesis 6: The;e is no significant ielationshig between
tﬁe‘amount of -life chanéé'in selected aguit stu&epts and the*frequency

. of their dropout behavior.

There is n¢ zignificant relationship between the
in séiected adult students in a low academic
frequency of their dropout. behavior.

There is no significant relationship between thé

'in_selected adult students in a medium academilc

freqdency of theirtgropout behaQior[
There is no significant relationship’ between the

in seleited adult.sfﬁdeh5$'in a high academic
frequency of ‘their dropout BehaviOﬁ;

There are no significﬁnt differences in the
N {

0
%

+

S
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- N . . “~

»

-




Significance of .the Problem

The problem of dropouts in adult and continuing education
programs 1is- one. which reqéires more attention. k great deal of
empﬁasis is placed on helping children and adolescents with stresses
caused by their academic as well as their nonacademic environment,
wi%h the _employment of such specialists as guidance counselo;s,
visiting teachers, special gducation téachers, social workers and
medical personnel within schooi systems. A}though J. Roby Kidd (1959,
p. 45) pointed out that the adult's social %nd.séxual responsibilities

mark him off from the world.6f children as an individual with more and

. - £
different experiences whicli‘are organized and perceived differently,

- '

adult learning experiéhces are often designed with the assumption that

’

{
the learner will remain healthy, and economically, maritally,

socially and occupationally secure while he is enrolled in a
- > - ‘__.

continuing education program. Thus, an adult who comes to an

fﬁgtitution of learning with social, economic, occupational and- family

g

demands already imposed uébn him by his history, is usually expected

to cope with these demands and take on the additicnal burden of coping

with the learning. Although there may be some help available to him
with the academic portion of his responsibilities, adult and continuing

= education programs are usualiy unable to do‘much for an adult to help
him with the stresses caused by divorce, death of a spou;e, trouble
with the boss, a heavy mortgage and other problem§. This'is reflected
in the perceptions of adult part-time students surveyed by Bruker

(1970). His survey indicated that the students felt that the functions

15 f




and services of a university are oriented almost entirely in terms

.

of the full time students.

Limitations of the Study

1. This study was limited to a popu{ation of freshman adult
evening students at Tidewater Community College, virﬁinia Beach, )
Virginia. |

2. The researcher was requested to limit his survey by }ide- o

w;ter Community College officials. Therefore, this study was limited ’

to students enrolled in English 101, Communicaéioné Skills. This gre;hman
. course is designed for students enrolled in technical and vo;ational
terminal curriculums leading to the Associate of Applied Science

degree or a certificate. éfhdents who intend to transfer to a four

year college and earn an- Associate of Arts or Science(aegree must

enroli in a different fgeshman English course.

5. This study defines and delimits dropout beﬁavior in a
narrow ;ense by associaéiﬁg such bghaéior only with dgopping out of

a school environment. It is possible for an adult to value his

studies to such an extent that he may persist in school but drop out

of a matriage, a job, social life and give ub other obligations in

f s A
order to devote his energies to coping with the demaﬁ&s of the academic
enviromment. This study does not directly measure the values and the

“persistance of the population béing studied.

Procedures

- The population for this. study consisted of all freshman

adult evening students enrolled in five sections of Eng}ish 101,

T A5




Comnpnicé;ions Skiils at Tidewater Community-College, Virginia Beach,
Virginia during the Fall, 1974 quarter.
< . The population was divided inﬁo iow; medium and high

academic risk categories based on acédemic achievement abilitf

;xpectancy as reflected'by their higﬁ school grade point averages.
The population was administered the Sociai Readjustmegt Rating

Scale 6SRRS) at ;he'beginping of thé Fall 1974 quarter. This scale,

.developed by Thomas H., Holmes and célleagues (Holmés & Rahe,'1967)

at thé School of Medicine, Upiversi?y of Washington, consists of

. F - 1’
forty-two life events waich are relhted to environmental stress.

i B °

The accumulation of tco many stresé factors on the SRRS has been

j .
correlsted by the researchers to tﬁe onget of medical problems,

i

i -

when such life events occur withinfa single year. Each SRRS

questionnaire was scored and codedfto show the respondent's

acadegic rigk category.

v At theAconclusion of the Winter 1974-1975 quarter, the names of
2il dropouts in the populaticn wé;e obtained from college officials and
their academic risk categories were dégermined from.the codes on their
SRRS questionnaire. 'The data gbtgined was refined to adjust for those

‘§tudents who dropped aut f;r suéh Teasons ;s dgath, military or job
;iansfers, or who did not meet the criterion for dropouts as definéd
in this Study.

Life events scores in each academic risk'catégory were compaved

" to each other to.determine wheﬁhef the difference in scores betveeﬁ ‘

¥

categories were significant,-to test the first hypothesis.

R M




The frequency of dropout behavior for each academic risk

‘category was computed and compared with the life events scores in each

L ~ >

risk category to determine whether a significant relafioqggép existed
. v ¢ :
R . e
between the two variables, to test the second, third and fourth
. hypotheses.

The‘dropﬁut frequencies in each academic risk category were .

compared to each other, to determine whether the differences in these

[

frequencies were greater than those which could be expected by chance,

*

" alone, to test the fifth hypothesis.

(2

Finally, the amount of 1life change in the population was relatéd

‘to the dropoyt frequency of the population to. determine whether a

-
e

significant relationship existed.
- Tests. of st;tis;iéaltéignificance included analysis of

/?ﬂnﬁ;a:iance, t-tests for the differences between means, and chi square

am

2 . .
Q‘ ¢ () for comparisons of observed and expected frequencies.
B . P . B - . ‘
x% * ' The study is divided into five chapters. "Chapter I, “1. troduction";

* Chapter II, "Rev@ew of Related Literature"; Chapter III, "Research
'ﬁragedure and Methodology'; Chapter IV, "Data and Analysis' and .
. - Chapter V, "Ovéréiew,‘Copciusions, Implications for Future Study and

‘Suqmaris"

Definition of Importéﬁt Terms

For the purposes bf this study, the following terms and their

definitions were usedf

i

Adult Student: (also referred to in this study as "studeat')-——

A pe:sod over the age of twenty-one, and enrolled ‘in an evening or

less than full time program of study leading to a degree or certificate.

- 18




Coping Behavior: A behavioral pattern which is perceived by

-

- the 1ndi vidual as facilitating adjustment to his,ehﬁironmeqt for the

purpose of attaining some goal.

" Dropout (dropping out): An individual who registers for a '

school term in a credit program and who withdraws or is dropped from ) -

the official roster of the institution for any reason except death

or transfer to another institution, or job relocation before completion

of graduation requirements. Such an individual is‘conﬁidered a dropout

-~

|, whether his withdrawal occurs during or between regular school terms

and whether or not -he has completed a minimum amount of work.

Life Change(s): Those.everits listed in the, Social Readjustment

Rating Scale (SRRS) and requiring coping behaviors on' the part of the

~

person to whom the scale is, ddministered.

. ~ . Low, medium and high Academic Risk Categories %also referred

————toas''riskcategories"):—Classifications denoting the academic
ability expectancy of a student to satisfactorily complete his A

program of. learning and earn & degree or a certificate.
. { :
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Setting of the Study

The yirginia Beach Campus of Tidewater Community College serves

¥

the City of V;;ginia Beach Virginia with a population of some

Ly

270,000. The college is devoted to serving the educational needs of

its community and assumes a responsibilityffor providing the requirements

. for trained manpower through a cooperative'effort with local industry,

a

business, professions, and government.. Currently, some 3,@98 students

- *

.are cnrollcd, of which 2,600 are in even%ng-courses. According to s

<

Mr. Al Hibbs, Senior Counselor, the average age of a Tidewater Community

v
S

.College student is 26 years and over 35 percent of the students are

i

‘'veterans. The dropout rate is aporoximately 20 percént. The college

N

"has recently moved from temporary quarters to,a new $3,000,000 campus>

@
I3 - h

and provides a variety of educational opportunities for youth and adults
beyond high school nge. A strong counseling department is provided

among other services to assiat students with occupational, educational

s

~

and,personal problems. The Direchr of Continuing Education is in

* 14

charge of the evening offerings and employs eight counselors. Programs
of instruction are offered in 3 major.areas, generally not extending
more than two years beyond “he high school level.

The'occupational—technical education program is designed to

meet the increasing demand for technicians, semi- professional workers
and skilled craftsmen for emplo)ment in industry, business,.the

professions and government, Typical curriculum in the occupational-

B -

technical ‘area lead to, a certificate or Associate Degrees in Advertising

Arts, Business Technology, Data Processing, Real Estate, Nursing, Police

and Fire Science, and Recreation Leadership.

!

20
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" The college transfgr\educatibn program parallels freshman and .

-

sophomore courses in the arts and aéiences acceptable for transfer to
four ye;r institutions. These proggggghlead to an‘associake fh Arts (AA)
begree in Liberal Artsmoy Music, or an Associate in Science (AS) Degree
in Business Administration, Education, English or Séience.

The general education courses encomrass the common knowledges,
skills and ;ttitudes needed b; each,individual to bg effective as a

-

member of a family, a worker, a consumer and a citi?en.- Most of these

"are non-credit courses.

Lo H

N

Tidewater Community College has én open door policy and 1is a

-

division of the Virginia Community College System. The fees are minimal
and the only prerequisite for requirements ére prescribed for admission
to the 9ollege Transfer Program. In this case, high school graduation

+ 18 required and the Scholastic Achievement Test (SAT) must be taken.
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S REVIEW OF RELATED LITERATURE 1 '
; .

~ ? o

Dropout’ Research
A ' *

A review of literathre indicated only a ‘handful of studies

-

dealing with droPout behavior of»adult stqdents. There is an absence
of testable theory in the adult dropout area. Mezirow (1971) stated
that "there are few more pervasively debilitating influénces in the
- e fieldythan the absence of a body of practically useful theory
- upon ;hich priorities . . . can be predicated." “

) -
There are a number of studies in adult and continuing

education‘which indicate that researchers have continued to search for
plausible approaches to solving the adult student- dropout preblem:
These studies have normally taken one of.two approaches. The first
" approach consists of studying the .reasons why adults drop out, usually

-]

. ' ‘by surveying the drepohts. Research of this type seems to be based
- . . ! + .

' on the availahility of the dropout, therefore it is fairly scarce. .
:However, this type of research is extremely useful in providing clues
for studiing causes for drdpout-behavior. Many adults attribute their .
dropping out to such'life,changes as health and job related éausea |

(Casey; 1953), illness, childbirth and family problems (Ewigleben,

1959), work schedule -conflicts, personal and family illnesses'

v $

}
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‘who may decide to drop out of a marriage, a job, a church or a

- ~

(Benriet, igﬁﬁj, illness, conflict with work schedules and child care
problems (Hawkins;, 1968).

The second approach does not study the dropouts directly: It

is based on the notion that the trait of persisténcy&ﬁgﬁthe opposite

4

of dropout behavior. Persistency is avfunction of some kind of

o

personality attribute or social value characteristic in this approach.

<

Typical studies normally focus either on a description of. the

»

[

persister or on the difference between the characteristics of
persister and the dropout, ﬁqqt 6f thése studies are‘Epplicabie to
fairly small populations and only tentative inferences may be drawn
from them. Also, they insist on labeling a person who remains in

-

school as a persister, but do not deal with the existence of equally

+

-socially undesirable dropout behavior .on the part of a school persister

\]

-

family relationship to remain in school. In this context, it is not

surprising to find thatxstudies comparing the persister to the dropout,

describe the persister in more socially. favorable terms than the

dropout; For example, dropouts tend to be younger and single compared

_ to persisters who were older, married or houéewi?es with children

(Dickinson & Verner, 1987). Persisfers had recent hisiér}e; of
successful adult education participation (Hﬁrkamp,‘lgﬁa)._ Teichert
(1968) found that persisters had been able to control both their
domestic circumstances and academic progtamﬁing, showed greater

geographic and socio-economic mobility and were less satisfied with

.their present jobs than nonpersisters. LeClair (1969) found that

¥
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| ; .
persisters perceived university evening classes as a need fulfillment :

and as a means of advancement. A number of stﬁdies, however, fail to
find ;ny sighificanthdifferenceg between persisters and nonpersisters.
Thus, Allen (1968) found ;o significant differences between performances
on the'California Achievement Test, ﬁelson Reading Test and General
Aptitude Te;t Battery of successful and unsuccessful American Indian
university extenéionvstudents. Killian'(1969)—studiedAaAults in ;he
North Carolina Community College System and ébund ;o significant
correlation between.persiéténce and academic ability, social adjustment’
or job related objectives. Moore (1972) tested participants and non-
participants in an adult basic educatio; program in ten communities in
North\Carolina and'foun& no significant diffefences on several Q;n- '
cognftive measures including a self-concept scale, a work beliefs
cﬁecklist, and several other’nonéognitive measures. Cunningham (1973)
. found no significant rélation;hip existed between dropouts and '
continuers in a population of 200 black adult-stud;nts on measﬁres of
'self-est;em and‘utiligy value.of their adult basic e&ucation program.
Grabowski (1972) concluded that expressed r%asons'for enrolling in an
adult education course hgve no significant relationship to e;ther

-

completion or dropping out.

Both types of studles degcribed previously have been ﬁséd in
«  predicting dropout behavior in adults--at least, whenever the findings
of such studies seemed to indicate the p;eponderance of some type of
traié on tﬁe'pa;t of the dropout or the completer. However, dropout 7
prediction scales for adults have had‘only a very limited amount of -

success, and have not had a wide application. No valid and reliable
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é;edictivevinstrumen;; ba;ed uéop ;n acceptable theory could be-found .
in general use.“ However, some useful data has, apparently, been .
generated in a number of studies. Larson (1969) found that d}opouts‘
te&d to be younger, separated or divorced, have fewer ;hild:en, more
incidents of lllness and have more family problems than persisters.
tasaéra (1570) was able to predict correctlf three dropouté and fo;r
graduates‘out of ken admissiong selected at random in the Goddard
College Adult Degreé Program, by applying predicto} variable; in tﬂe

socio-economic, value and goal orientations toward professional careers

.and self actualization.

|
.

Onlfinding that very little material had been published on
dropo9ts from educational programs at the adult leveY, Sainty (1971)
generalized from‘high school level research that factors which might
have prediction value for adults would be intelligence, reading
ability, personality factors‘and certain biographical éa?a. Upon
identifying a group of9104 male adult students in Canada énrolled in a
_ program with a fifty-five percent dropout rate, he administered the

. Terman-McNemar Test of Mental Ability, tﬂe Gates Reaging Survey, ghé )
Q;T;gs Test of éérso;ality and a personai data questionnaire. He
found seventeen significant predic;or variables, of which four were
measure& on the tests, the remainde; were biographical differenceg;
The majority of the thirteen Lidgraphical differencgs were categorized
by the resear;hef (S#inty, 1971, p. 227) into a '"nonsuccess syndrome."
Dropouts were not°a§ éucceasful as their counterparts in either their
.previous schooling and in their work experiences. Lucy Perry (i§68)

.

studied the persistence of 115 registered nurses completing baccaulaureate

.
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.degree requirements at Indiana University, It is interésting to note .

«but inferred an intriguing possibility of "dropouts" from an important

13-t

that tpese.persisﬁers*were able to ;ontrol theig environmental press |
rather well. While almost seventy percent of her popu}ation~reported :
‘that they were single on admission, sixty percent were still single
o; graduation. There was an increase pf only one separation and one

divorce. The study did not deal with the qhéracteristics of dropouts,

°

‘'social obligation.

The influence of outside variables on académicﬁpegformance,

including dropping out, vas demonstrated by Di Sa}vi (1971). In

<

comparing the subsequent academic performance of a‘g}oup of -

H

evening adult students who had recei{ed remedial tfaining tova control

-

group which had received no training, he could find no siénificant
difference in the grade point averages of the two groups. He éonéiuded

that uncontrolled, nonacademic variables exerted @s great or greater
. “* 5 *

influences on grade pofng averages‘fhgn did the treatments imposed on

.

)
thefexperimqntal group. » . //;

. - N

Carroll Londoner (1972) studied the perserverance versus' the

nonperserverance patterns émong adult high school students, using
&
Talcott Parsons' (1951) internal-external model for classifying action

I

) | .
orientations based upon ;ﬂe timing of gratifications. Londoner ‘ J
Y P«

-

developed: a questionnaire of adulﬁ education participation items which .

vere classified according to Parsons' external or internal instrumental
, : . : .
preferences, and administered it to 134 adult-summer session students.

The dropout rate was nineteen peré¢ent. Londoner found that perserverers
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..-more- often than -nonperserverers will rate externally oriented goals

.goals were related.

high in importance. However, age.and marital status clearly specified

the conditions under which nonperserveranée for internally or}ente&

Roger Boshier (1969)'5tudied dropout behavior as a function

of the iqteractibn betwegn the student and his educational environment

" based upon Carl Rogers' (1959) self-concept theory, and in particular,

»

the notion that self-acceptance and acceptance of others is ligearly

related, and that the magnitude of self/other ratings would_be

dssociated with- dropout persistence behavior. He developed a
= 3 .

.Personality and Educational Eavironment Scale (PEES) to conceptually

order and measure variables that cause a person to be generally dis-

functional in the academic situation in which he found himself. The
scéle wag: found useful in diagnosing dropout behavior in an institution
that gonduct;rcougses involving a great deal of student/staff and
student/student interaction., Developed in New Zéaland, fhe scale has
not beeﬁ’in general use in tﬁe United States. Boshier subsequehtly
(1972) -developed a Dropout Prediction Scaie (DPS) to overcome some of
the problems associated with the PEES. -The DPS is an attitudinai scale
Aon which respondents are asked to evaluate certain behaviors in an
adélt edqcati;ual environment. Boshier found that respondents who
;atég the adult e?ucaq;on participént who pers;sted to be more worthy

-

than the one who dropped out, are themselves, less inclined to drop

out of a class than those who regarded dropouts in the same or more

positive light than peraisters. Boshier (197i,'p. 97) believes that

A}




non-course related reasons for dropout behavior are often used as a

rationale for dropping out because of course related reasons. - Re
€

advocates behavior modification .techniques to ¢tontain dropout rates.

More recently Boshier (1973), viewed dropouts as 'an extension of a
nonparticigant",with the characteristics of\éne associated with the
~other, and oeveloped ; model which asserted that the congruence of the
internal ps}chological determinant of an adult.atudent and his

- educational environment determine dropout/persistence beheviot
(Boshier, 1973, p. 260). .

Although more than-a decade has passed’ since Ulmer and Vermer's

(1963) obaervation that adult dropout research is "scant and

inconclusive™ it is evident that there hgs;not been a great deal of.

progress in the field since then.

Céping and Adaptive Behavior

.

The research of Mandler and Watson (1966) provides a possible j
direction for adult drooout research. Tne authorsshygothesized-that |
when an individual's life style is suddenly interrupted with either
a pooitive or negative life change, the'person chatacteristically
responos with feelings of anxiety. In turn, his anxiety‘aronsal T
‘ affects his performance by setting the stage for a‘wide variety’of
responses, the specific character of which is related to environmental
prees and cognitive‘factors;‘ Thus it would be reasonable to assume that

when an adult's life cnange consists of entering a learning environment. :

this environment will impose adaptive tasks on him which require the

.
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mobilization of new resources. Such similar situations which require
adaptation to a life change continually face every .individual during
his life time. These situations are conceptualized ?se?crises" by
behavioral scientists (Erikson, 1963; Caplan, 1964; Lindemann, 1965)."
The perception and definitionfof the tasks faéing thé ’
indi@idqal, as well as the~strategy he selécts for attempting fo
manage';hgse tasks, beco;eFimpértant parts of the process of resolving
his crisis. The critical issue arises ove;,the choice of these
patterns of adaptation, which can be predominantly regressive or
'defensiye-—such as dropping out--or they may represent efforts to
master tke environment, ieorgan;ze the perception of theﬁtask ahead
and solve the problem of “dealing with the new situation. Hamburg
and Adams,(1967) have applied the‘terﬁ“"coping” to'the'dynamic process
of individual'styles';nd strategies of mastering a crisis situation.
Whether the environmental pressures influencing'the behavior
on an adult student -are qcademic or not related to the school itself,
dropouf behavior is basically viewed as a type of coping or adaptive
‘rgsponSe. When Murphy's (1962) definition of coping--ﬂany‘;ttempf to
master a‘né; situation that can be potentially frustrating, challenging
or gratifying'--is applied to an a&ult‘qx continuing education
situation, the resulting behavior may be dropping out. Although muéhV
of’the researchk 1in coping‘is limited in scope and does not encompass
all \the varieties oé coping responses, the literature is rich with
descriptions of copiné behavior. ‘Coping and adaﬁtive behavior is found

in all types of organisms and is present in primates (Carpenter, 1940;

Ellefson, 1966; Hale, 1965), children (Murphy, 1954, 1955; Piaget,

29
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1;52; Rheingold, 1556). adolescents (Silber, 1961) aﬁd adults in a
lvariety of perscnfcrisis‘éituations kHamburg, Hamburg, & deGoza, 1953;
Janis, 1970; Mann & Janis, 1968). »

Lazarus and assocfates (1970) regard coping as problem solving
éffét?é made by an individual when the demands he f;ces are highly
relevant ts his welfare and when these demands tax his adaptive
ﬁe;sures. According to Alexander George (1974), many of th; classic
ego defensé mechanisms can be used constructively by an individual
in the total process of coping. Such defen;ive operations as withdrawal
(or dropping out of school), denial and projection, 'need ﬁat
precludé eventual -adaptation to a difficult situation; rather, they
may‘éiye the individual time to regroup ego resoufces and provide him
with the short run, tactical ego .support that facilitates a long-term
process of coping {p. 177)." Thus, coping is seen as a brocess that
may extgnd over time and use a number of coping gechqnisms. In this
context, the question wﬁether a significant number of adult dropouts
"do so only temporarily and then reenroll has never been answered.

When copiﬁg is viewed not solely “.a terms'of an individual's
behavior, but also in terms of the acceptability of this behavior in

4

context of his social and cultural climate which'may impose

L4

penéities vhen defensive processes reach beyond what is acceptable

to one's fellows (Korchin & Ruff, 1964), then dropping out of school,

’

usually a socially undesirable behavior, can produce additional anxiety.
Jb . .

Thus, the question of whether an adult may uct drop out of some otheg

- «

equally'socially valued, but sometimes %ess stigmatized situation,

29
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such as marriage, to avoid being labeled as a dropout, has not been

2

answered, either.

" According to Wolfensgein (1957), successful adaptation may not

@

require an accurate perceptioﬁ of reality. Sanity is frequentiy

maintained by suppressing vulnerability in reiation to the risks of

the real world, and the appropriate criterion for evaluating various

defensive measures_is the.extent to which thése facilitate coping and

3

mastery. "

Measurement of Adaptive Behavior y
5 )’I'

There are a number of ways adaptive behavior has been gqsessed,

and measured, the most prominent in the liEe:ature are probably th&ée
whicﬁ use the ¢linical interview and the psychological assessment.
Typical‘of the interview techqiques include atcounts of adaptation Eo
college (C;elho, Hamburg, & Muréhy, 1963), to marridge (R. Raébport

* & R. N. Rapoport, 1964), doctoral examinations (Mechanic, 1962), major
surgery (Abram, 1965) and concentration camps (Cohen, 1953), among
oth;rsj THese studies, although cons;ituting a remarkable account of

the actual processes that occur,‘ﬁavé, according to Mechanic (1974),

"depended tco much on retrospective reports, and the structure of the

— e o

data they have produced allowed each investigator to‘promote his
favorite set of ,conceptions, in the absence of controls." Hthanic
‘ (1974, p. 39) also claims that the use of personality assessment tools

. . ’
frequently allowed the investigator to explain, but not illuminate

performance’ differences. Thus, we learned that "men achieved because




they had a need for achievement, that they were prejudiced because

they were authoritarian and that they did not participate because.
.+ they were alienated " % . |
Almost every type of perdonality test has been used in an
attempt to correlate some aspecéeof personality with the ability to
© cope. These are too numerous to review in detail here, but some of

these studies can be summarized. The Thematic Apperception Test . .

(TAT) has been used by Tooley (1967) in comparing. coping styles of

i\,

L adolescents, late adolescents and adults. Coelho, Silber and Hamburg
(1962) had college freshmen write stories accompanying TAT-type
pictures portraying scenes'ot various school oriented situations, to
determine whether the‘subjects provided any solution to the problems
posed in the pictures. Gardner and colleagues (1§5§) have looked for

‘evidence of repressive tendencies on the'Roschach test. Welsh (195@)
factor analyzed the Minnesota Multiphastic Personality Inventory
(MMPT) to identify two'dimensions which he labeled R (repressiom) and
A (anxiety). He found high R subjects as being characterized by
repression and denial and low R subjects as being characterized by
externalizing and acting out behaviors. Finally, Taylor s (1956)

—___ Manifest Anxiety Scale has been used to correlate diffefent personality

A3

factors to manifest anxiety, and ‘the scale has been used to study the
relationship between anxiety and academic achievement (Davids &
Eriksen, 1955; Grooms & Endler, 1960; Riggs, 1961; Sarason, 1956

A

" 1957; Schultz & Calvin, 1955).

. s ’
One of the probfems dlready ‘apparent with some of the

assessment techniques described above is that they tend to measure
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general tendencies to engage in‘aome types of beha;ior or to
demonstrate some type of trait, rather than the trait itself. A
fairly recent emphasis on unobtrusive measures (Webb, Qamptell,
Schwartz & Sechrest, 1966) has given impetus to tée use of biographic
variables as a measurement of social comﬁetence and adaptive behavior.
" Phillips .(1968) feels that the-key to a person's future effectiveness
lies‘in how well he hag previously cobed witn and adapted’to the ,
environmental press. He found that a person's coping potential as

xindicated.by the adequacy of his performance under conditions of

experimental stress and his level of psychological development as

measured by the Roschach are both related to the achieved level of

’sociai competence (Phillips, 1968, Ch. 2). Glueck and Glueck (1959)

presented data suggesting that the socia} competence Variabiea of

intelligence, education and occupational akill, worklhabits, and use

of leisure time, are related to a favorable prognosis of deliﬁguents.

Holmes and associates (Holmes, Joffe, Ketcham & Sheehy, 1961) found >

tnat factors such as marital status, educational aghievément, and '

. “a ‘ ‘ . ‘<
regularity of. employment discriminated between improved and unimproved

xyearbooks summaries as a nonreactive archival measure of high school

patients. Barthell and Holmes (1968) studied high school senior ’ )
.activity. Tney found that graduates who were later diagnosed as
|
\
\

~

aschizqnhrenics had participated in fewer high school activities.

' The Social Readjustment Rating Scale (SRRS) used a‘treatmént
) yariable in this study, is effentially a biogranhical technique. It . |
concentrates on life changes specifically requiring various. amounts

J8f coping behavior.. Holmes and associates (Holmes & Rahe, 1967)
-3
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D/
constructed the SRRS consisting of a number of life events, the .
occurrence of which usually evokes or is associated with some adaptive

or coping behavior on the part of the individual involved.

r

Life Change Research

<+

Life change research has become dore prominent since 19@7‘in a
variety of settings. Retrospective studies. made by Rahe andxcolleagues
ip-Sweden showed a positive reletiqnship between<mcunting life change
and sudden cardiac death (Rahe & Lind,” 1971). Edwards (1971)
demonstrated .a relationship between 1life change and myocardial

infarction. Similar data has been produced for the relationship
t {’-\
between life change and the occurrence of fractures (Tollefson, 1972).

g . . - t

and the-presence of a life crisis in the family at the time of onmset

of leukemia in children (ﬁold 1968).

Rahe (1968) expanded the studies to predict illnesses among
approximately 2,500 personnel who comprised the crew of three United,
States Navy cruisers. The upper thirty percent of the life change

units scores provided the high risk group and the lower thirty percent

-provided the subjects for the low risk group of crewmen.. In the first

month of the cruise, the high.risk\group had néarly ninety perfent

more first illnesses each month for the six month cruise than the
low risk group.
Holmes explains his findings by reasoning that the greater the

life change or adaptive requirement, the greater the vulnerability or

lowerihg of resistance to disease that does develop. He postulates

that "life chahge events, by evoking adaptive efforts by the human
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organism that are faulty in kind and duration, lower 'bodily

resistance' and enhance the probability -of disease occurrence (Holmes

& Masuda, 1973, p. 182)." The notion that individuals, in the process

%t

of coping, may develop an exhaustion of adaptive energy, is shared by

other psychiatrists (Cammer, 1969, p. 20). The American Psychiatric

Association manual, The Diagnosis and Statistical Manual gﬁ_ﬁental

Disorders, reserves a major category of disorders that occur in

individuals as a reaction to overWhelming envirommental stress (American

*

Psychiatric Association, 1968, Ch. VIII, Sec. 307).
i ) I3

Life Change as a Factor in the
Performance of Students and Teachers

Research related to life change and its effects on students
was initiated by Thomas S.. Holmes (1970). Holmes followed fitty—fgyr
medical students from the beginning ot their’freshman year to the end
of their sophonore.year. Of these, eighty—s:x percent(with high life
change scores (300+) , forty~eight percent with moderate i1ife change
scores (200—299) and thirty—three percent with low life change s%%res
(150-199) experienced major health changes. The data also revealed
that subjects with major health changes experienced more minor health
changes thah subjects without major health changes.

.Wilder,. Hubble arid Kennedy (1971) ettempted to determine the
relationship between\life change‘and occurrences of infectious
mononucleosis among students at Kansas‘State University. Contrary’
to'expected outcome, their firdings indicated that the,group which
experienced mononucleosis did not have significantly more 11§é changes

than subjects from four other populations. However, further analysis

L-{S
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_of ;he data did revsﬁi/that in each of the five grougé, the median
scé;e on 1ife chanée for students who reported physical.illness within
thg past ye;r“was significantly higher than those repoéting no 1illness.

Bramwell 11971) recorded 1life change ;n one hundred collegé
football players one year prior to the football season, The subjects
were divided into léw, médium and high risk categof}es according to;

i sheir 11fe change scores. At the end\of the football seag;n, f;fty
percent of the high risk group experienced injury, twenfy—five‘
percent&%f the medium risk group- had suffered an injury and nine
percent of the low risk group experjenced an injury. 0f the ten

pléyers who sustained multiple injuries during, the season, seven were

in the high risk group. ' .

’
-

Carranza (1972) examined the impact of 1life change on the
‘ performance of hiéh school teachers. -‘He found 5 positive and
significant cor;elation between teacher, 1ife change m@gniéude and
teapher absénteeism-becéuse of 1llness or injury and the number of
lgimes.the teacher chapgéd residenEes.J There‘was'a significant negative
éorreiation between: the amouét of life change'and g}aduatg éddcatfon
Qttainéd*beyond the bachelor's degree. In ess;nce, the sthy suggested
) that high 1life change activity is associated with the less desirable
. aspects gf}teéhher performance. . X o
H;rris (1972) was among the first to apply the concept of life

change to academic achievement, in éffect. taking the concept out

He based his investigation on

of its previous medical orientation.
. °8

the assumptions that overstimulation at the cognitive level which
results from too rapid a change (Toffler, 1370, p. 348) interferes

0

<
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with a subject'e ability to.concentrate. Also, since the efficiency
) of individuals at tasks requiring cognitive skills deterioratesvohen
the rate at which they must function is increased (Miller, 1967),
time pressed subjects sometimes reach limits beyond which they are
unable to tunction (Toffler, l970, P 351) Harris approached his
investigation by dividing college freshmen into lOU, meaiqm,_and high
academic risk populations based _upon. their American College Test
,(ACT) scores. The life change data was collected through the use of
- the Social and Collegiate Readjustment Rating Scale (SCRRS), a variation
of- the -SRRS, designed for fnil time college students (Holmes &
‘Masuda, l973,‘pi 178). Academic achievement was evaluated by grade
. point averages of the subjects at the eng of one selnester.= Harris
(1972, p. 43) found that grade point averages tend to be inversely
proportional to the amount of l%féichange experienced. Thie effect
of 1ife change on grade point a&erage remained constant regardless
. 'of the level of college ;eadiness. -
‘ Roger Bassetti (1973) reasonéd that academic achieVemert is
‘related to’not.only life change, but other fantors. With this rationale,
he stodied academic achievemert in relation to life change, trait
anxiety and dogmatism. Bassetti used the SCRRS,,the Trait Anxiéty\
Inventory (Spielberger, Gorsuch & Lushene, l970) and the Dogmatism
;. Scale (Rokeach, 1954). The study gas “the first of its kind; which dealt
with life chenge together with other traits, in the aoademic setting

(Bassetii, 1973, p. 6). Dividlng his population into low, medium and

. high academic risk categories based upon academic achievement’

| ) 3)7 \
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expectgngy as reflécted by college entrance tests, he.collected data
on life change, trait ahxiety and dqgm;tisgignd re;ateg these to the
gr;de point everages of the students. He found that there were no
significant differences among mean scores on life change, trait anxiety
and dogmatism between students with high grade point averagesiand |
stu&ént; with low grade -point aveféies, regardless of their academic
risk category. Further analysis of the data showed that in the low
academic risk category pdbulation, mean grade point ;Veragés among
;tudents with high 1ife change scores were significantly'lower than
mean grade point averaées among stuhents with low life change scores.
‘ No significant relationships were found between life change,'trait
anxiety, Hogmatiém and levels -of academic achieQément~(Bassetti, 1973,7
pp. 75-76). g
No previous study which specifically focused on the influence
of life change in agglts entering a continuing education program was
found. Thus, the éuestion whether a history of recent life crises
which have required an expenditure of large amounts of adaptive

energy can influence the academic'pefformance of an adult, has largely

been unanswered. Thi; study aimed to contribute an approach which may

be useful in dealing with this problem.




CHAPTER III

RESEARCH PROCEDURE AND METHODOLOGY

. 1
., >

'“Rationale for the Design of the Study o .

N

Holmes' studies on the effect of life change and the onset

-:, [

”“u_ of il‘ness aze based on the theory that an individual does not have

.

an inexhaustible supply of energy. If he uses too much energy to cope
- with the environment, he has less to spare for preventing disease.

The theory, that individuals have a limited supply of energy with vhich ]

to cope with problems and may ds velop what Canmer (1969) described
‘¢ as. an exhaustion of adaptive energy, is a basis for the classification
and diagnosis of eiinical ;ategories of mental disorders. These
disorders may have physical a; well as mental symptoms (American.
“Paychiatric Association, 1968).
\\ In 1light of this theory, it would oe<reasonable to assume that
an'adult who enrolls in an adult or continuing education program cones
to it with a ootential store of energy which he can expend‘to cope:
“with the learning environment. -However, if he has a history of life
events which have already caused a great deal of stress to cope with,

it would be logical to expect that the amount of energy he can spend

to cope with the learning environment may be more limited.

- It would also bé reasonable to expect that an adult who may

<

- have difficulty in mastering the content 0f a learning program for any

reason, and who can be described as being in a nigh academic risk
26 ’
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Vcategory’based upon his academic ability expectancy, would probably
need to spend more energy eo;ing with the learning envirpnment'than" >
an adnlt with a ‘greater potential for;achieving academic success.

However, such anxexpeetatinn may not, neeessarily, lead to dropout e

behavior or even marginal academic achievemc.t, when such a high risk

’
’ .

" student has not had to expend a great deal of his energy on -coping
with recent life changes. At the)same time an adult with a'high
potential for academic achievement who would not need to expend very
much of his energy in coping with the learning environment may
still become a dropout‘if he has'had to cope with so:mény recent life
changesﬂthat he has ins&ﬁficient energy left to cope ;ith the pressures
‘of the Learning environment. y - - )
'§It would be reasonable to assume that a representative grdup
of sdult students, divided into pnpulations of 1ow; medium and high
academic riskucategories based upon some reasonably valid academic
. ahility~expectancy measure, would have an equal chance of having.a
4,jhistorv of 1ife changes requiring varying degrees of coping behavior .
independent of their academiC'risk.categories. If this assumption is
'correct, then there’should.be no significant difference between mean .

£

measures of life change for each acgdemic rigk category. On the other o .
hand, 1f there is a significant difference in mean life change
e .  measurements for adult student populations in different academic risk

categories, it wpuld be valuable to determine whether the'rétio of

for each .academic risk population.

dropout frequency to the mean life.change measures i1s fairly constant .




‘medium and high academic risk .categories.

Hypotheses,

Based on the above rationale, the following %ull hypotheses
were developed:

Hypothesis 1: There is no significant difference in the amount

of 1ife change between selected ‘adult stadents.in low, medium -

and High academic risk populations.

L4

Hypothesis 2: There is no significant relationship between the
amount of life change in selected adult students in a low academic risk
category and the frequency of their dropout behavior.

Hypothesis 3: There is no significant relationship between

A}

the amount of life change in selected adult students in a medium
academic risk category and the frequency of their dropout behavior.-

% T
* Hypothesis 4: There is no sigrnificant relationship between

the amount of life change in selected adult stu&ents in a hig
academic risk category and the frequency of their dropout behavior.

Hygdthesisigz There are no significant differences in the
- o

frequencies of dropout behavior of selected adult students in low,

-~

- Hxéothesis.Q: There 18 no significant relationship between the

©

amount of 1i{fe change in selected adult students and the frequency

4

of their dropout behavior. ) - .

" Selection of the Population

<

The population in .this study consisted cf all adults enrolled

A}

in the five evening sections of English 101, Comnunications Skills, at

14 H . . . {
Tidewater Community College (TCC), Virginia Beach, V}rginia. Total

K

|

| 41
5
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enrollment in this course for the Fall 1974 quarter condisted of

ation

122 studencs. Of thesen’loo were finally selected for the pop
of this study on the. basis of being adults as defined in this siudy.

t
' The students. selected were entering students, or fréshmen.

Chase (1965) émphaSized t;e relevancy of this approach by demonstrating
that'halg of all college students w;o drop out do so in the freshman
year. Hepléy (1969) stated that the freshman year is a particularly
tryigg period. Toffler (1970, p. 3615 related the.problems of college

1

freshmen to environmental press and described some of"the consequences

~

] of the resulting cognitivg overload.

bEnglish 101 uaé sele;ted for the study since it is the first
requireq course for’all occupational technical terminal degrees
and ce;tificatés.’ The'investigator was adviged by the Director of
Continuing Eéucatioq that this course, when given in the-eLening. is
likely t; pont;in more adults who Are beginning students than any
other course. Students whose program of study leads to a transfer to
a four year insttfution are required to take English'lll; English
Composition (TCC Cétalog,‘p; 150). It was unlikely that English 111
would contain as‘mépy adults, or -as many étqdents a; English 101h
because of @he presence of several four year universities in the area.
It was rationalized that most adults contemplating to undertake a four
year degree would enroll in the evening program of .one of these four «

year colleges.

Procedures Used

The last day to withdraw without penalty from Tidewater

Community Céllege during the Fall, 1974 quarter was on October 18.

a7z

*
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On October 22, 23, 24, and 29, all. five sections of English lOl were
administered the Social Readjustment Rating Scale (SRRS). 1In
preparation for the administration of the SRRS to the population of

~ this study, the SRRS had ‘been previously administered to fifteen
"members of the author' 8 Social Psychology of Business class at Golden
Gate University Extension Program, Naval Air Station, Oceana and
adjustments were made to verbal and writtem instructions for
administeriné the SRRS based upon this experience.

The SRRS'instruments were collected and those which were
unusable or indicated that the resﬁondent did not qualify as a freshman
or an- adult, were discarded. Of a tétal'enrollment of 122, the number
of queitionnaires returned was 106, of which 100 were found usable for
this study.

Eech questionnaire was further processed as follows:

. . *l.' Total 1life change scozes wvere computed mechanicallyﬁin
those cases where the -responient answered the questions by checking
«»those—liﬁe_events_uhich.occurred in histlife—during—the-previous*year,
but did not -add his total 1ife change scores. |

2. Total life change scores were computed mechsnically in all
cases where the respondent did add‘the total life change units of each
SRRS event checked, to ensure accuracy. Althouéh mimor corrections
were made, in no case was there a significant difference between the
scores computed by the student and those computed hy the author to
reflect a differemce of more than a few points.

3. Each questionnaire was coded to indicate the respondent's

academic risk category.” This category was determined on the basis of

. a3 - ‘
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the subject's high school grades- which hé had entered on a space on

the page'containing the instructions for filling out the SRRS. Where
the mean of the overal& bigﬁ school average was le;s than a "C" or
geventy percent.ﬁthe subject wa; placéed in the high academic risk
category. A "C" or 70-79 percent grade point average denoted a medium
academic risk c;tegory, A "B" or JA" average or 80+ percent,g;ade |
'point average reflected a low academic risk category. Non~high school
graduates were req;ested to record their last grades received, and were
without excep;ioﬁ, placed in the high risk category. This procedure

resulted in the assignment of a low .academic risk category to thirty-

four subjects, a medium academic.risk category to forty-eight subjects

' .l

“r

and A high academic risk category to eightesn subjects.
4, .Each questi;nnaire was further coded to reflect the

type of life crisis situation of the subject. Holmes an Masuda

(1973, p.,175) defined a life crisis as any clustering of life change

éventé whose individual values summed to 150 life change units in o;e

year, Tﬁus; 150-199 1life chaﬁge}units as scored on the SRRS were

coded as a "mild" life crisis, 200-299 as a "modérate? crisis and

more than 299 as a major crisis (Holmes & Masuda, 1973, Table é, p. 175).
. . At the end of the Winter, 1974~75 quarter, March 27,.1975,

the po;ulation list was furnighed to the Director of Continuing

Educaéion at TCC. 'This individ9al a;notated the ;isﬁ with apﬁropriate

comments concerﬁing those individugia who wére no longer on the official

TCC rolls, and identified those who were considered dropouts a; defined

in this study. Thus, twenty-three individuals were classed as dropouts.

41
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The frequency of dropout rate was determined for each academic
risk category by comparing the list‘of dropouts to the appropriate
codes on their‘SRRS questionnaires. There were nine dropouts in
. the low risk category, eleven in the medium risk category and three in
. the high risk category. The hypotheses 4n'this study were tested by
statistical methods described in the "Treatment of the Data section

s

of this chapter.

Methods and Sources of Data Collection

i

! ) .
Data on life change was,collected through the useiff the SRRS

(Holmes & Rahe, 1967). The SRRS was used to record life changes which

~ the subjzcts had exoerienced Abodt one calendar year preceding the study.

The academic risk categor} was determined by "a self-report of

high school grades in English, Mathematics and the overall ﬂigh school
average of the spoject. Official records for this type of data.is no -
longer releasable at TCC for research phrposesiwithout the consent
of the student because of legal requirements to protect privacy. dowever,
the feasibility of_using self-repoited grades has been established by
Educational Testing S%rvicé of Princeton, New Jersey (Ford, 1973).
From dataKprovided by twentf—three colleges, Eduoational Testing Service
found that the correlation between college reported high 'school grades
and student reported grades was .872 for students in occupational
technical programs (Ford, 1973, p. 9). -The same study indicated that

the high school record together with English and Hhthematics grades is

nearly always the best predictor of college grades (Ford, 1973, p. 2).




The SRRS was furniehed by its' senior author, Thomas H. Holmes,
y.p.,(and permission was,granted for its use in this study (Appendix
1I1). The SRRS was reproduced and administered to the population by
the author of this study, with the permission of Mr. D. William Bridges,
Director ofﬁContinuing Education, TCC, Virginia Beach, Virginia, and
each English.101 teacher. ) . . .

. in‘order to obtain a good response to the questionnaire, steps
had to be taken to safeguard the respondent s privacy, since knowledge
of some of the more intimate life changes and the abllity to associate
these_hithga student, might bewregafded unfavorably by-the respondent,

and result in reluctance to participate in this study. The following

measures were taken:

o -

h

-1, Respondents were instructed that they need not return that
portion of the“SRRS instrument which listed the life changes.
2. If‘a subject chose to withhold the portion Pf the SRRS

questionnajre which listed l1ife changes, he was instructed to add up

e

"his totalflife change unit score, and list this score on a space
BRI '
provided for this entry on the first page of the questionnaire. This

page contained only student identif;ing data and'self-reborted grades
achieved in high school. wnen onlﬁ that was returned, the investigator
would know the subject's total life change unit seore, but would not
be able to attribute the score to an§ particular'life event or |
comoinationb of iife events.

. : Only about twenty percent of the subjects chose to withhold

1life change information. The self—computed 1ife change scores of these

s

45

33 ...

-3

ol
*



e

' ‘ ~ ) 3412,
& ) ] P

' subjects could not be verified. However, on the basis of the adﬁitfy
iad;son the scores of the ei%Pty percent who did not withhold the life
change informati;n,Ait is doubtfuliwhether any qdditioﬁ errors that

‘ would have had any significant outcome on the results of fhis study
we;e made. Th; gudit indicated that‘no errors in addition were made
which w;uld have placed a gubject in a different life crisis category '

- than the one indicated by his own addition. .

b The data on previousygrades which determined a subjeét's )
L academic risk catééory‘was obtained by self—reportvdgring the
administration of the SRRS, and entered by the subject in the appropriate‘

x N3 ~
space on the cover sheet containing the instructions for taking the

SR%S (Appendix I). . . ’ . L.
The names of the subjects as well ashthose of thﬁ dropouté
were furnished by the TCC bire;tor of ééntinuing Education. The
investigator wa; furnished this information in the fo£m of computer
;printouts (Appendix III). The printodta were audited by Mr. Bridke;,
and' annotated when incorrect. “Annotation was also use& to eliminate

those individuals no longer registered, but not considered dropouts

by joint agreement of Mr. Bridges‘and the -author. .
. A
A -

Lo ‘_ Description of the Data Gathering Instrument
i

The Social Readjustment Rating Scale (SRRS) was developed by -

Thomas H. Holmes, and associates (Hglmes & Rahe,‘1967, p. 214) to

measure both positive and negative life change which is experienced

by a person over a period of about one year prior to his taking the

-

" instrument. The scale consists of forty~two statements perfaining
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to various types of 1life change. 'Each item (see Appendix I) contains
a life event whose advent As iﬁdicatiye of, or reqpiréé a significant
B L9 - :
change in an ongoing life pattern. Holmes began his xesearch on life
change at Cornell University and continued it at the University of

Washington School of Medicine. With the help of Richard Rahe, a

) fellow.psychiatrist, Holmes developed a research tool called the Life

7

Change

N e

Ugi;e Scale, which measures how much change an inQ}vidual has
experienced over ; éeriod of one year. Examples of lifé chgﬁge as
defined gy Holmestand Rahe include divorce, marriage or a move to a
new hom;.’ To Egrive‘at a scoring syétem for life change, theé

investigators assigned an arbitrary value cf fifty to the act of
getting married and then asked péople in the United States and several

’

countries to rank other changes in relation to marriage (Holmes & Rahe,

1962, Table '2, p. 215). To the invéstigator's surprise,

widespread agreement as to which changes'in their lives
major adaptations, and which ones were relafively unimg

(Holmes.& Rahe, 1967, Table 3, p. 216). In the course of their research

on degrees of life change in relation to health, th; invescigato;s
disqovered that .about eighty percent'of the people who experienced
1ife change which exceeded 299 units. on: the Life Change Units Scale
were assoclated as having experienced a "major" life crisis. They became
pathologically depressed, had heartlattacks’or developed other

serious ailments (Rahe, Meyer, Smitk, Kjaer, & Holmes, 1964). Scores

in the 150-199 range were associated with a "mild" llfe crisis, ’ )

and scores in the 200-299 ‘range with a "moderate" crisis (Holmes &

k4

as




o

Maguda, 1973, P. ;76). Thus, the evidence tendeh‘to show that too

much 1life change--be it either '"good" or "bad"--if experienced in the
%

comparatively short period of one year,'become§~positively related

. to serious il}ness in an individuai (Hinkle, 1957;‘Holmes & Masuda, i

1973; Mechanic, 1972).

-

. Holmes' study has béén validated in the United States by

-

Uhlenhuth and Paykel (1973), by Komaroff and associates for Negro,

Mexican and White Americans (Komaroff, Masuda, & Holmes, 1968), by

Masuda and Holmes (1967) in JapanAand in France, Belgiuﬁ and

Switzerland by Harmon, Masuda'and Holmes (1970).

i s i
The SRRS as used in this study, wae reprinted by the author's

permission. The instrument as used in this study follows the machine

r

version of the SRRS and omits Christmas as a life change event,

:

; .
- 1isting only forty-two of the original forty-three life change

I

items (Holmes & Rahe, 1967a). A cover sheet containing instructions

and spaces for the subject to enter identifying particulars, former

4
the investigator.

Treatment of the Data

l
grades. and tota} 1ife change unit s%ores was attached to_the SRRS by _______,+
|
|
|
A single classif;cétion analysis of variance was used to
d;termine if a significant differencg ih 1ife change existed .between
qgult‘students in Ibw,’medium, and.high academic risk categofies.
Three t—tests for uncorrelated data were separately gmplo&ed
to deternine if a significant difference in 1life change exi;ted

between adult students in low, mediur and high academic risk categories.

t A9
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difference in the dropout frequencies-of §g
risk category is greater than that which could be expected by'chance

alone.

L

-

A separate t-test was employed to determine if amount of life
ch;nge in adult students regardless of their academic risk category
can be related té‘the frequency of their dropout*beha;ior.

An alpha level of <05 was ;elected as the point of acceptance

37
A chi square (5?) test was employed to determine whet 3 3
or rejection of all hypotheses.




CHAPTER 1V

: 4
DATA AND ANALYSIS
This chapter presents a summary of the study and the tests of
hypotheses together with an analysis of the data in the study and

_ a description®of procedures used. -

i

Summary of the Study

The purpose of the study was .to determine whether a significant
relationship existed between life chaﬁge which required coping
~ behavior and dropping.o;t of a coﬁtinuing education program. The
Social Readjustméﬁp Réting Scale (SRRS) was selected to measu;e»
_’}ifeﬁzkange. Developed by Thomas H. Holmes and colleagues (Holmes
& Rahe, 1567) this scale consists: of forty-two life events related
to environmental stress, and assigns a numeri;ai value to each event.
The aééumula;iqn of too many Stress factors by an individual Qas
correlated by the résearchers to the onset of medical problems when

such 1ife events-occurred within one year.. . ,
L2
< o

The population for this study consisted of éll;freshman adults

Lo

enrolled in five evening sessions of English‘lol at Tid;water Comgunity
College, Virginia Beach, Virginia, during the Fall, 1974 quarter.

) The‘SRRS was administered during éhe beginning of the Fall' 1974 quarter
to all adult students and one hundred usable questioﬁnaires were

returned. The s&udents were divided into academic achieévement

expectancy catggorieé or academic risk categories on the basis of

38
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‘their high school grade point averages. Tﬂfee acad;miq risk
categories, high, medium and low risk cqtegories were thus eatabliéhedﬁ

_ At the end of the ﬁ?pter 1974-1975 quatter, approximately five
months after the administration of thg'SRRS to the population, ; list -
of -dropouts ‘was obtained from tﬁi Director of ébntinuing Education,
thﬂ?%qompleting the data gathering effort. - . T

The interactional effect of life change, academlic risk

categories and dropout frequencies was determined by stati§tiqa1 ) .

anaiysis.< The specific hypotheses tested, the methodology e@ployed

~
together with the resultant findings are described in the remaining

.section of this chapter.

- . Tests of Hypotheses, Analysis, and Results

-Hygothesis 1. There is no significant -difference in the

-
- N

‘amount of life change betwéen selected adult students in 1ow. medium

and high academic risk categories. .

The hundred adult stﬁdeﬁts comprising tge popﬁlafion consisted
‘'of thirty-four in the low academic risk categorx; forty—-eight dn tbe e
medium risk:category\and gigﬁ;een in éhe high academic risk category.
The means and gtahdard deviations of liée change scores of the three
groups on tge SRRS are shown in Téble 1. There appeared to be no
significant differences between the mean life change scores, as all
means were within the 200~299 range definedtby Holmes‘and Masuda
k1973, ﬁ. 176) as a "moderate' 1ife crisis category. i .

e

!

) . ree
g - - 1)2




4041 -

TABLE 1

MEANS AND STANDARD DEVIATIONS OF LIFE CHANGE
SCORES OF SELECTED ADULT STUDENTS IN LOW, )
MEDIUM AND HIGH ACADEMIC RISK POPULATIONS = | .

Academic _
N Levels . Means ‘ S.D.
3% Low 272.58 141»}6‘
. oL s . Mediwm 239.50 ©119.93
L _18 xl High 243.55 34,55
| 100 , b S

In order to provide a more precise statistical test.of
|

significance, a one—way)clas§ification of variance described by
; ) . ~
McNemar (1969,  pp. 303-306) was computed to determine if the mean »

i

scores of the groups differed significantly from each other. The data

derived from the analysis of variance are shown“in Table 2.

'j In the comparison of the life -change mean scores of the three

* -

groups of selected adult freshmen in low, medium and high academié

_risk populations with 2/97 df, an F-ratio of 1;.49 is .required for
signiﬁiéénce at the .05 level. Table 2 indicates that thé Efrat{o
obtained, 0.74]; fell below this point., Therefore, the hypothesis ,
that gh;ie is no signlficant difference in the fife'change mean &cores
among th; groups was not rejected. It.was concluded that the three

» groups had each experienced similar amounts of life change, and any

~ differences in life change scores were no greater or lesser than those

which could be expected by chance, alone.




41 -. -

TABLE 2 ' s

ANALYSTS OF VARIANCE OF LIFE CHANGE SCORES
AMONG SELECTED FRESHMEN IN LOW, MEDIUM
AND ‘HIGH ACADEMIC RISK POPULATIONS

; , . Sum of ,
K Source df Sq. Variance - . F
Between 2 23,168.2 1i,584.1 ©0.741
+ . .
Within e 97 1,515,448.8 - 15,623.175
[ . , N
Total ) 9?, 1,538,617

»

Hypothesis é, There iq no significant relationship Eetween
- the amount of life change in seiected‘adult students in a low academic
%isk category and the fréquency of their dropout behavior.
In the low academic risk category population cohsiétingkof |
thirty-four au£jects, the;e wer; nine dropouts. Median life change
score for the dropouts was 393.44 and median 1ife change ;cofq for
" the twenty-five non—drobohts ?n the low a;adem;é risk category was
229.08.. In a t-test for uncorre}ated means, a t-ratio of 3.4 was
found.  Since gigfratio of 2.042 was required far significance at the
.05 level with 32 df, the ratio computed exceeded the requireme;t and
the hypothesis was reja&fed: The results of the statistical treatment
for the test of this hypothesis are on lipe one of Table 3. It was
concluded, thérefore;’théq drépogka in the low academic risk categary
' tend to have experienced é~;ign1ficantiy greater amount of life charge .

<

than non-dropouts in the same academic risk category. R

-
’
L & 4
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TABLE 3
t-RATIOS FOR INDEPENDENT MEANS OF LIFE CHANGE SCORES
OF DROPOUT AND NON-DROPOUT ADULT STUDENTS AT DIFFERENT
LEVELS OF ACADEMIC RISK

Mean Mean
Life. . Life
< Change -~ Non-' Change - .
: * Dropouts Score Dropouts Score. . df t Ratio
Low Academic . .
Risk 9  393.44 25 229.08_ 32 3.40
Medium Académic iy )
Risk 11 353.09 37 208.91 46 4.41
‘High Academic ; . o )
Risk ! 3" 413 15 209.67 ' 16 3.85
_Entire - ' /
Population . 23 376.69 77 215.61 . 98 6.19

M

Hypothesis 3. There 1is no signifigant relationship between
- the amount of life change in selected adult students ;n a medium
academic risk category and the frequené§ of their dropout béhavior.
Eleven dropoéfs were identified in the medium academic risk
category, with a median ;ife cﬂange score 6f 353.09: The thirty-seven
noﬁldgopouts had a meaA life change score of 208.91. 1In a t-test for

uncorrelated means, a t-ratio of 4.415 was found. Since a t-ratio

3
i

of 2.021 was required for significance at the .05 level with 46 df,
the rj>ﬁo computed eXCeedéd the ratio required, and the hypothesis

ﬁas/yejezted. The data related to this hypothesis ‘are shown in Table 3,

3
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1ine éwo. It was concluded that dropouts in a medium academic risk
category tend to have e;périengedt;ignifipantly greater amounts of life
' phange than non-dropouts in ‘the same academic risk category.
Hypothesis 4. There is no significant relationship between
Fhe amoupF of {ife change in selected adult students in a high
_acaaemic risk cat;;ory and the frequency of theif dropout behavior.
6f the eighteeq adult students'in‘the high academic risk
pépulatlon, thrée were identified as dropouts. The median life
change score was 413 for the dropouts and only 209:61ﬁfor the non-
-dropouts. These extreme differences in means, when cgﬁpared to the
lésser differ;nces in-the dropout/non-dropout populations in the low
and me&ium academic risk categories, may reflect the smzll nuqber of
subjects identified as belonging to the high acadeqic risk categéry.
A t-ratio of 2.12 is(required for significénée at the .05 level with
16 df." Since tbe computed t-ratio in a E;test for uncorrelated
means of 3.85 exceeded the requirement, the hypothesis was rejected.
The results of, the statistical ‘treatment for this hypbthesis are ini
Table 3, line three. It was concluded that dropouts in a high academic
risk category tend to have experienced significantly greater amounts of

iife chﬁnge than non~dropouts in the same academic risk category.

The data for Hypotheses 1, 2 and 3 show that there is a

significant relationship between the amount of life changé experienced

and the frequency of dropout behavior, regardless of assigned academic

risk category.

5%




However in terms of frequency of dropout behavior within
‘eaéh %cademic risk category, the results were unexpec;ed, The highest’
.percentage of dropouts, twenty-six percent, was in the low academic
risk categ&ry. The dropout rate for the mediuﬁ,academic risk category
‘was twenty-~three percent, and the dropout rate for the high gcademid
risk caéegory was seventeen percent. . N

Hypothegis 5. There are no significant differgnces‘in the

frequencies of dropout.behavior of selected adult studenés in high,
. medium and low academic risk categories. '

Table 4 shows the frequencies of dropout behavior of the
population by academic risk category. Chi square (52) was 1.117,
Sinéeigg did not reach the 5.991 level required for significance at
the .05 level, the hypqthesis was not rejected. It was concluded that
any differences notéd in the frequenciés of dropout behavi;r between
the various categories could(be’attributed to chance, alone.

Hygothesis_g. There 1is noiéi}ﬁifié;nt relationshié between
the amount of life change in selectéé adult students and the frequency
of'their dropoQt‘behavior.

Twenty-three dropouts were identified in the population
consisting of 100 adult students. The mean life change score for the
dropouts was 387.69, ané the mean life change score for the non-dropouts
6;5 215.61. A t-test for uncorrelated means was c;lcqlateq aﬁd a‘Ef
ratio of 6.19 was derived. Since this ratio exceeded the t-ratio of

1.98 required for significance at the .05 level with'98 df, the

hypothesis was rejected. The results of the statistical treatment to
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TABLE 4

FREQUENCIES OF DROPOUT BEHAVIOR
OF SELECTED ADULT STUDENTS AT DIFFERENT
LEVELS OF ACADEMIC RISK

2

High Risk Medium Risk Low Risk N
Dropouts : -3 11 9 23
Non-dropouts 15 . R Y . 25 77
N’ ’ 18 48 34 100

* . x% = 1.117 with 2 df.

Difference not significant at .05 level. ' >

test Hypothesis 6 are on line four of Table 3. It was concluded

that dropouts tended to have experienced significantly greater amounts

of 1life change than non-dropouts.




'CHAPTER V

OVERVIEW, CONCLUSIONS, IMPLICATIONS
FOR FURTHER STUDY AND SUMMARY

This chapter is divided into three sections. The first sectisn

consists of a summary of the study. The second section presents the

N

! .
conclusions drawn from the findings. The third section consists of

recommendations for future research.

- , M
Overview

The purpose of this research was to examine the relationship
between life change and dropout behavior in freshman adult students

in low, medium and high academic risk populations. This study attempted
: | )

to answer the following'major question: ] g

"Is there a relationship between an adult's history of recent
l1ife changes. which required coping behavior.and his abandonment of a
continuing edﬁca;ion program, rggardléss of his academic abiligy ‘
expectancy7"'

The population for this study consisted of one hundred adglt
students enrolled in English 101, Communications Skills, at Tidewggér
Community College, Virginia Beach, Virginia, during the Fall 1974
quarter. |

The population was divided into low, medium and high academic
risk groups on the basis of their high school grades., The population‘

conaisted of thirty-four subjects in the low academic risk category,

<
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forty-eight in the medium academic risk category and eighteen in the

.

high academic risk category.

Each subject was administered the Social Readjustment Rating

r

Scale (SRRS) at tﬁe‘beginning of the ?all, 1974 quarter. The SRRS was

used. to record 1life chaggeé’which the subjects had experienced during

the calendar year preceding the study.

At the concluéion>of'the Winter i974—1975 quarter, the names
of adult ;tudgn%s who dropped out of Tidewater Communit; College were
obtained from the Director of Cgﬁtinuiné Education. l |

The data on academic risk category, }ife’change and dropout
behavior was used to test the following hyﬁotheses: - ’ . -

ngothégié 1. There 1is no significant difference in the amount
of 1ife change between selected adult students in low, medium and high
icad;mic risk populations.

Hypothesis 2. There is no significant relationship between
_tﬂe amount df 1ife c%ange in selected_adult students in a low acadenmic
Tisk cateéory and the f¥equenc§ of(thei; dropout behavior. -

‘ Hypothesis 3 Iheré is-no significart relationship between the
amount of life change in selected adult students in a medium academic ] R
risk cétegoryland the frequency of their dropout>behhvior.

Hypothesis 4. IhEre‘is no significént relation;hip>bet§een
'thg amount of 1life change in selected adult students in a high academic
_ risk category agd the frequency of their &ropout behavior.
Hypothesis 5. There are no significant differences in the -

" frequencies of dropout behavior of selected adult students in low,

medium and high academic risk categories.

¢
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Hypothesis 6. There is no significant relaticnship getween
- the amount of life change in selecteé adult égudents and ﬁhé fré;uéncy
of their droéout behévior.

The resuits of this study indicated that there was no
significant difference in the means of 1life change scores of adult
stuéents in tﬁe low, medium and high academic risk groups. Hypothesis
1, therefore, was not rejected. The F-ratio found in comparing life
change scores of the population in low, medium andfhigh academic risk
categories fell below. It was noted that all three groups- had
experienced similar amounts of 1life cthange prior to their éa;ticiéatioh
in thig study.

Hypothesis 2 was rejected on'the basis of the resuigs obéained.
The t-test indicated a significant relationship between life change
scores and dropout behavior. It was found that drgpoutg in the low
- academic risk category ten?ed to have §ignificant1y higher 1life chgnge
scsres than non-dropbuts in the same academic risk category.

‘Hypothesis 3 was rejected since the t-test indicated a
gignificant relationghip between life change scores and dropout
behavior for the population in the medium ac;demic risk cétegory.
Dropouts in this category were found to have experienced a significantly
higher amount of 1ife change than non-dropouts of the same academic
risk pggegory.

Hypothesis 4 was rejected. The Efte;t resuited'in a ratio
which exceeded the ratio required for significance at the .05 ie&él.

It was noted that the dropouts in the high acddenic risk category

! '




. had reported significantly .greater amounts of life change than the
non-dropouts in the high academic risk .category.
Hypothesis 5 was not rejected on the basis of the results

obtained. A chi square (52) was computed to determine whether the

differences in dropout frequencies of‘adult students in low, medium
T

ang high academic risk categories are greater than those éﬁich‘cquld
be expected by chance alone. Since x2 did noc reach the level l
required for significance at the .05 1eve1 no significance could be
implied to the differences in dropout frequencies of each academic .
rigk category.

Hypothesis 6 was rejected on the basis of the obtained
r slts. The t-tests indicated a‘significant relationship between
the amount 6: 1ife chacge in the entire popclation and the frequency

of dropout bébavior. Individuals who dropped out had experienced

‘significantly more life change than those who remained in school.

Conclusions
The analysis of the data warranted the following conclusions:
1. There was no significant difference in the amount of life
chacge of adult studects at low,xmccium and high academic risk
levéls. This result was predictable.  All individuals, regaréless
of their academic ability,eapectancy, should havedan equal chance of
éxperiencicg various 1life events which produce stress and anxiety.

. The findings concerning the nonsignificant relationship between life

change and academic risk in adults are similar to those found in




increased. .The observations in this study'were contrary to those

. .
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previous research by Bassetti (1971, p,.7l)h Although Bassetti faile&
to find a sta;istically significant relationship between the quantities
of life change and academic ach%evement expgct%ncy‘of his full time
college student freshman bopulation, he noted that the amount of life

-

change of his'shbjecpé increased as their levels of academic risk
noted by Bassetti. It was found that the subjects in the low academic

Tisk category had higﬁer scores on the SRRS, or .had experienced more

L

L o1

intense life changes than their peers in the mediug and low academic
risk categories. This finding suggests:tﬁat generalizations relating
lifé change quantitigs té academic achiévémenf expectancy of a younger
group of full‘timg college students ‘may not be applicable to oldéf,”
part-time students. The apparent contradiction in the two observations
is explainable. 'Sheffield (1964) cdndugted research on the motives

of adult education participants. He found fﬂat hany participants
expressed educational goals that can be cqnsidered therapéutic in .
nature.' The adultgaperceived participation in adult education as a )

»

means of helping them cope with some of the very life events which are

listed on the SRRS. Part-time pariicipation in an educational program

might open paths to advancement, a new career,'meeéing and making
new friéhds or even learning new ways of coping with one's problems.
Education might be seen by those .adults with a previous history of
success in high school (the low risk group, for example) as a way of
coping with the stress and anxieéy caused by critical life changes.
Individuals without a background of successful performance in high

school, who would have been classified as higher academic risks within

B
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the‘context of this study, might not have perceived -educational
participation as therapeutic as readily as those individuals whose
high acﬂool‘participation had be;n more successful.

2. Significant ‘relationships were found between the amountiék
1life change in adult student; and tﬁe freqpéncy‘of the;r dfopout‘
behayior in the low, Qédium aAd high academic risk categories, regard;
less of which academic risk c;tegory was assigned. It was found that
the dropoufa Qithin’gvery academic -risk cagegory tended to have -
experienced more stress and anxiety producing 1life changes than the
non-dfopouts.

This finding leads to the conclusion that dropbpt behavf;r
of freshman ;dult'stqdents in a continding education program can be
related to a previous history of stress and anxiety producing life
changes. It appears gh;£ when such -an adult part-time student has

accumulated too many life change units requiring the expenditure of

too much coping energy, he may have insufficient inner resources

-remaining to cope with the learning process, and his chances of

+

‘becoming a dropout are increaéed significantly. The tendency of an
adult student £o drop out would increase with. the amoung of stress
and anxiety he has had to cope with during the previous year.

' 3.1 There was no evidence in this study that the assigned ‘
academic risk categories, high school grade§: had any significant
relaﬁioﬁship to either life’bhange or dropout behavior of the

population. This may be partially explained by the pqgsibility that

the adults' life experiences between high school graduation and

c1
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enrollment in the continuing,education program had resulted in

" non-traditional forms of learniﬁg. Grades received.by an adult whii

&

he was an adolescent may not be a reliable predictor of academic

3

achicvement expectancy. The largest number of dropouts were 'to be

expected in the high academic risk category. This study noted tha

P

the dropout percentage was highest in the low risk group; This

+ +

finding leads to the possible notion that non-academic variébles

may be more important in predicting. successful academic performance

of adults than -academic achievement as an adolescent,

@

¥ Implications for Further Study

v

The results obtained in this study provided several implications

and recommenddtions for future research; These are as follows: : g

1. This study found that adult continuing educaéion students
who had experienced critical levels of '1ife chapge had a significantly
gréater chance of becoming dropouts than those students. whose life
changes required a less critical amount of coping ;esfonsgs during
the past year. This, lends weight to the possibility that life change
1s an 1mpor£ant predictor variable in adult Jropout research., It is
recommended that the SRRS céhtinue to be adﬁinistered to a wider
population at TCC_and that the data coll?ction effort be continqéd
to determine whether individuals with critical levelé of life change
persist in éropout behavior. Tidewater Community College should

e |
condpct in-depth counseling interviews of those individuals who show
a propensity for droEping‘out in light of their critical levels of
. y 3

~life change and make the necessary adjustments in their academic

schedules in terms of numbers and difficulty of courses. Further

GO
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validating sc;41es of the SRRS should include the ddentification of
) . . i

other variables such as age, sex, race, socio-economic status to determine

whether these factors have any rclaticnship to ‘life change:

It may become evident chu; a person with an extremely céicical-
life change level Luc with an excellent recoqa of previous academic
achievement will attempt to enroll. Because of the "opep door’'
(admission) policy éhich now governs nost community collegesj it would

not be;possible’tokgfnz/such a prospective student the opportunity to

enroll. It is recommended that the college identify these individuals

bndw&n&e£§ce~an~ﬁbutreachufprogramHGO"worﬁ*wtth’theﬁ*vcry—crvyﬁly for
at least one year.

2. There was some evidence in this study that life change
Eenéed to increase as academic_risk dgcreased. The subjects in the
low academic risk groupltendéd to have exbéricnced more life change
than the subjects in the medium and high ac;demiq risk group and the
dropout rate in the low ueadémic risk group was highe; than in chc
mediuﬁ and high.écademic risk groups. The probable reason for this is

. . "'
that individuals with a- history of previous academic success may

perceive education as a means of coping with life changes. Education
may be seen as a solution to learning a new skill, coping with

loneliness caused by divorce or death of a spouse, or upward mobility

to pay off the heavy mortgage. The findings that such individuals are

* 2

frequently unable to cope with the additional responsibilities imposed
on them by’che academic environment suggESCS'chac other solutions to
suéh problems may be more fruitful. Further rescarch in this arca is

recommended.
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3. This study iqplies that high school grades as & mcasure
of academic achieveme;g expectancy of adults;)are not by tﬁqueives
a reliable predictor of an adult's ability to’coﬁplete a continuing
cducation program. Rcs;arch to identify alternative means of N

predicting academic success in adult and continuing education programs‘

should be qndé}taken.
)

A.. The question of what happened to the dropouts in this

study remains. unanswered. The authors of the SRRS found that

.-...—..

large ‘amounts of 11ife changé were frequently a prelude to the ‘onset

of illness (Holmes.& Rahe, 1967). Follow-up studies to determine

-

whether the dropout behavior was accompanied by of influenced by

adverse health changes should. be undertaken. .
Summary ‘

This study attempted to_ascertain.whether a-relationship existed

and the frequency of

2

between life changes requiring coping behavior

- dropouts in an adult cont;nuing education program, regardless of
academic abiiity expectancy. It was found that dropouts, ;egardlgss ‘
of their 2ssiyned academic risk category, had experienced significantly
more liée change than non-dropouts. “

» This leads to the possibility of individuals who are perceived

as having excellent academic potential becoming dropout candidates

¥
PN »

'when they bring a history oé recent stress and anxiety producing life
events to an academic environment. Pre-enrollment counseling of part-time
adult students should receive more emphasis in continuing education
programs. Information on noén-academic variables such- as.life. change
shodld be collected and applied in researching thegeffect of this and

other variables on dropout behavior as wgil as academic achievement.
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SOCIAL READJUSTMENT RATING SCALE

Please read carefully before answering any questions.

1
&

INSTRUCTIONS:

A}

&

1. Place a check () on the left space beside each event you- have
experienced since October 15, 1973 (last year) and a circle (0)
beside each event which did not occur to you since October 15, 1973.:

2. Each question. has a value printed on the right-hand side of the
questionnaire. Add the values of all questions answered with a
check (V) in.the space provided. Enter your score on the subtotal
portion of each answer sheet.

3> Add the subtotals on Pages 2 and 3 and transfer your score to the
box in. the right-hand corner of the questionnaire portion of this
page-. :

4. Fill out the remainder of the questionnaire on this page. To
énsure the privacy of your answers, you may detach Pages 2 and 3
and turn ih only this page. The researcher is interested in your )
total score rather than in the events which caused the score. '

i - |

Enter
. Total
. ) ) . . Score
‘ : : Here
NAME (Please print):
Last " First M

Age: __ Sex: Race: Marital _ :
) Status: (M, S, Divorced, Separated)

. S ) o
List your grades, (alphabetical or numerical) in the last school you
attended, in the following subjects: Math: English:

List the overall average you attained in the school you last attended
(alphabetical or numerical):




8.

9.
‘10.

11.

12.

13.

14,

15.

16.

17.

57

Py

. : Your
Value Score

Trouble With the bOSS ;0000000.ooo..oooooto0000023000000voo..o

Change in sleeping habits

(a lot more or a lot less sleep, or change .
in part of day when asleep).....................16............
Change in eating habits ’ ; i
(a lot more or a lot.less food intake, or

very different meal hours or surroundings)...ssslScecisscecnss

~

Revision of personal habits
(dress, manner.’ associations’ etc.)...(..........24..!..‘.......

P

Change in recreationotooototooo..cooooooootoo00019000000000000

R

Change in social activities
(e.g., clubs, dancing, movies, visiting, etc.)..I18 . eeveee i o

Change in Church activities .
(e.g., a lot more or a lot less than‘usual).....l9.......r,...

Change in number of family get—togethers
(e.g., a lot more or a lot lcee than usual).....lS............

.Change in financial state‘...'.‘“.....,...‘......38......‘..‘..
Trouble with in—laws.......‘...‘:..“.'.....‘....29..‘.‘...7‘...
Change in number of arguments with spouse
(e.g., either a lot morg or a 1ot less than
usual regarding child rearing, finances, etce)ee350eticitnnnns .
Sexdifficulties...........‘.........‘..‘......‘.39.......‘.‘..
. “,
Bersonal injury or illness.......‘.....‘........53..‘...“....

Death Of CIose family member.0000000.oooo000000063000000000000

Death Of spous;.oottoaogttOooto..00000000000000100000ooootoooo .

Death Of Close friendooottoootoooooooo000000000:37000000000030

Gain of new family member k : ;e
(e.g., through birth,'adoption, oldster - { e
moving in’ etc.)...............‘................39...........' o

Subtotal

rad.




18.

19.
20.

21.
22,

23.
24,
25.
26.

27.

28.

29.

300

31.

32.

33.

34.

35.

58 =y
Yaur
Value Score
Major change in health or ‘béhavior of .
famiiy member oooooooooooooo .............._...44 ooooooooo seceee .
Change in residence.....oevee... ceeesscesses20i0eens teveensene
Detention in jail or other institution...... 63.ceeeeenns cenens
-‘Minor vioclations of the law
(e.g., traffic tickets, jaywalking,
disturbing the peace, €tc.)ivieceesssnccsnns 1liieeeecennnnanss
Business readjustment ‘
(e.g., merger, reorganization, -bankruptcy,
etc.).. oooooooooooo eecsco e ioooov‘ooooooo oooooo 39-. ooooooooo X
Marriage........ Seeecccnneeaas teseeccasans «e50..... tecrecccens
i //A\\\ R o
Divorce....eeeese P R A P
Marital gepération..................w..;....65 .............. ..
,Outstaﬁaing personal achievement........ cered2Biieeeenans seeece
Son or daughter leaving home
(e.g., marriage, attending college, etc.)...29..ccccce.e ceeeee
Retirement...,..... e et O 1 T .
Change in work hours or conditionS.....se.e. 20..... B2 WA
Change in reéponsibilitieg at work
(e.g., promotion, demotion, lateral o
transfer)..cceeereeccecceces ceeeae 1
Fired at workroooo oooooooo seeeecsccccseccc e 47 oooooooooooooo .
Qhange in 1iving conditions.
(e.g., building a new home, remodeling,
‘deterioration of home or neighborhood)...... 2 .
Wife begén or stopped WOrK..eeeeooo ceeeseseelbiieaens cesrenace
Mortgage over $10,000 T
(e.g., purchasing a home, business).........3l. cceucese cerees
Mortgage or'loan léss than $10,000
(e.g., purchasing a car, TV or freezer,
etC.). ooooooo Serveceecececccecsocce tececce .onooool7ooooo.o ooooooooo
) Subtotal ]
L




597,

) Your
Value . Score

36. TForeclosure of mortgage OF 108Mausnenneeeeeseessd0uiveceeeeennn
37, Vacationieeseeesssoccsssssssscsscssssssnssssssssldicicennnncens
_((38. Change in 8ChOOLS.+essesacesrncnnsnnsovacnnesess20uaseornsnoans |
39. Change to different I;ne of work..:.............36.............
40. Begin or end 8cho0lececensceesecncsnesosassnssese2berinnncnnenes’
41. Marital reconciliation...................;......45...,.........

‘420 P‘regnancy.oooo.‘..t..oooo.ooot.oooooooooo00000000400000000000‘000

—~—
Subtotal of this
page

Subtotal of Page 2

Subtotal of Page 3

Total

Transfer this amount
“to questionnaire on p
Page 1.
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- UNIVERSITY OF WASHINGTON ‘ 61
’ SEATTLE, WASHINGTON 98195

1

School of Medicine ] v
Department of Psychiatry and Behavioral Sciences December 14, 1973
_
. William W. Garry, Ed. S. ;
8 ) 782 Suffolk Lane
Virginia Beach, Virginia 23452
Dear Mr, Garry:
" Thank you for your interest in our research. I am pleased to give

you permission to-use our forms in your dissertation. I am-enclosing
both questionnaires for your information. The Social Readjustment
Rating-Questionnaire-is-—-the-one-used-in-the-development-of-the—-Scale-

The Schedule of Recent Experience (SRE) is for the purpose of obtain-
ing the Life Change scores of the subjects.

!
Also I am enclosing a copy of our summary paper, "Life Change and
Illness Susceptibility,” in case you have not seen it as yet.

I wish you well in your dissertatioaignd would be interested in hearing
further from you as your research progresses. “

Sincerely yours,

R 'M/Kf”uo""/ /)]4 CLM"% ’

Thomas H. Holmes, M. D. \
Professor of Psychiatry and
Behavioral Sciences
THH :ma
Encl. ) ¥
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