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PREFACE

white America has long nrided itself for being a ''melting pot"
into which a multitude of races, ethnic, cultural, and language qroups
were noured. After a period of time had passed, as the story qoes, this
multiplicity of individuals would be ''melted" down into a homogenedus,
vnified qroun of persons known oniy as "Americans.'" Gone would be the
ethnic and cuitural idiosyncracies from their native countries; these
were to be '"Americans, and they would have to learn to behave like
Americans .now. Gone would be the multinlicity of languaqe groupings,
dialectﬁ, and accents; in America all must speak American English., And
gone would be ridicule, misunderstandings, prejudice, discrimination,
exploitation among different aroups; where is the logic in ridiculing
or faulting one's fellow American when we were all poured from the
same mixture?

However, creditable or idealistic, the Meltina Pot Theory may have
been to many generations. of Americans, today it must be viewed as
having one all-encomnassina drawback=--it was (and is) an abysmal failure.i
In fact, it can be arqued that if the melting pot ever existed, it was In
the minds of people, and not in the streets of big cities or on isolated
country lanes. The melting pot was a myth, because the Ypowers that be'
in America have traditionally been white Europeans, and most specifically,
White Anglo-Saxon British Protestants, The official language of America
~is Enqlish; the leaal system of America is basically British; the strongest

" cultural traditions, literature, and political allegiances are British.

Had the meiting pot existed, it almost certainly would not have been a




proportional mixture with a truly homogenized pfoduct. The pot itself
would have been Northern European, and the cook British, for the finished
product would not have been a true, proportional mixture of those groups
that went into the mix, but instead a modified white~thinking Northern
European,

But if the melting pot theory is a myth, iF also contains elements
of truth, For instance, It is a matter of faét that official American
Federal policy has been to attempt to actively encourage the image of
individuals as Americans==--plain and simple---at the expense of the in=-
dividual's ethnic heritage. Until recently, all Americans have been
officially encouraned {at virtually all levels of qovernment) to disavow
their I{nquistic, cultural, and ethnic heritages, and to merge quietly
into the '""mainstream of American life''. Had this trend continued, per-
haps in a hundred years the only vestiges of our tremendously varied ,
cultural and ethnic heritages would be an occasional ethnic restaurant,
kept around as an oddityrand because the food was somewhat different,
in recent years, however, perhaps spurred on by the Civil Rights Cru-
sades of the 1960's, a new sense of ethnicity and ethnic pride has
begun tc emerge in America. A consensus has begun to emerge which arques

that it is possible to have a sense of ethnic identity, and an appre-

ciation of and sensitivity to one's ethnic heritage, and still be a
proud American,

The most basic assumption made in the curricular-materials which
follow is that it is not only nossible to'have a sense of ethnilc
identity and be a qood American, but that it probably is very desirable
fof many persons to do so. In brief, the assumption is made that every

American-=--White, Black, Brown, Red, or Yellow---has the right to have

~
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a sense of ethnic identlty and pride, and that he or she has the riaht
to learn about his/he; own and others' ethnic heritages.

It is impossible to acknowledge individually each person who has
contributed to or participated In the Model Proagram in MultI-Ethni§
Heritage Studies, funded by Title IX Ethnic Heritage Project (Heqlth.
Education, and Welfare), at Mankato State Colleqe, However, special
appreciation should be expressed to;

-The members of the Advisory Council who have been very helpful
in thelr advices and suqgestions.

-The Administration and Faculty at Mankato State Coilgge who have
been receptive to the concent of ethnicity.

-The instructors of the Curriculum Development courses: Sheldon
8rown, Harold Rurch, and Glen White, who helped students revise existing
curriculum materials and develop units reflecting a multi-ethnic approach.

-The elementary and secondary Teachers enrolled in the Curriculum
Development in Multi=Ethnic Studies course; who, through their development
of curriculum units at different arade levels and for dlfferent subject
matters, made valuablie contributions with their innut,

-The Commurity of Mankato and the midwest area which, through
their cooperation, showed strong ties between the college and communlty.

-The staff members of the Multi-Ethnic Heritage Studiés Project:
the curricnluﬁ specialist, Kathryn Kurtz; the qgraduate assistants,

Dan Panuette, Lydia Fana, and James Clardy; the secretary, Debra Nieder-
kofler; and all the peonle involved, directly or indirectly, in this
project,

Mlichael T. Faain, Director
Multi-Ethnic Heritaae Studies

Hanh Huy Phan DeMaree, Assistant Director
Multl=-Ethnic Heritaae Studies
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INTRODUCTION TO MULTI-ETHNIC CURRICULUM UNITS

Traditionally American schools have presented an image of our
society that is essentially uni-cultural and mono-ethnic. Emphasis
has been placed cn encouraging those qualities in a student which would
make him accepted into such a society, assimilated into the mainstream.
Schools have thus viewed themselves as the '‘fire under the melting pot."

Recently educators have become sharply aware of how little “melting'
has actually occurred in our socliety. The assumption that all»Amerlcans
share the so-called mainstream values, of that, in fact, the adoption of
them will assure equal access to the rewards of ''the good life,' simply
does not correspond with reality. Moreover, in conveying this assump-
tion, the schools have left the millions who cannot meet the physical
and/or cultural requirements of the mainstream image to conclude that
"they do not (and cannot) fully belong to this society.

| The educational system has done its share to promote the concepts

that ''different'' is undesirable, that uniformity Iis richer than diver~
sity, that cultural conformity will stréngthen society. The interests
of intellectual honesty, the psychological well-being of students, and
the healthy functioning of society demand the correction of these false
concepts.

The curriculum materials currently being developed in the field
of multi-ethnic studies represent an initial, but significant, step in
the direction of righting this wrong. The units compiled here are
intended to contribute toward this nationwide effort. They are the

|

product of teachers working with students at various age levels and
. |
|




writing from the perspective of various disciplines. Despite their

diversity, the units are directed toward the achievement of a common

set of instructional goals:

1)

b)

To manifest the pluralistic nature of our society,
presenting the diversity of culture,:ethnicity and
custom as a strong positive feature of our national
heritage.

To identify elements bf‘Similarity in diverse cultures
which are unifying factors in the family of man.

To build positive attitudes among students toward their
own ethnicity and acceptance of the ethnicity of others.
To develop an understanding of the social forces which
may tend to maximize or minimize the opportunities of
members of certain ethnic groubs.

To encourage appreciation for the achievements of indi-
vidual members of ethnic groups who Have made significant

contributions to American progress.

These materials may be called "model units'' in the sense that they

suggest a variety of approaches and topics to be explored by teachers.

They will have served their purpose if they encourage teachers to re-

examine their current curriculum and search for creative means for

enriching it through the incorporation of a multi-ethnic approach. |If

this is achieved, schools will have taken a first step toward presenting

an accurate picture of our pluralistic society.

(4]
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OVERVIEW OF PRIMARY LEVEL UNITS

Children's attitudes toward themselves and others are formed very
early in life. Schooling in the primary grades should provide experi=
ences which ensure that these attitudes are healthy ones. Through their

varied approaches, the model multi-ethnic units offered in this section

intend to provide such experiences.

I'm Special deals specifically with deveioping a positive self-
' concebt in the child. Such a self-concept allows him

to recognize that others are like him and different
from him-a fundamental concept of the multi-ethnic
approach. He learns to understand that ''different'
does not mean ''better'’ or ‘'worse,' and that the
diversity of characteristics among the children in
the classroom contributes to a richer experience for all.

Differences Equal You and Me focuses on the concept of '"'richness in

diversity.' By comparing likenesses and differences
among themselves, students come to an attitude of
mutual ;respect and appreciation.

A Study of Eskimo Life in Alaska

and

South Korea: ''Land of Morning Calm'' are units which invite the student

to examine life styles which are different from his own,
to make comparisons, and to see the basic similarities
and differences among cultures in the way that they

satisfy basic human needs.




SELF CONCEPT UNIT: 1'M SPECIAL

By

i

Mary Therese Zweber
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GENERAL OBJECTIVES

Development in the children of a positive self-concept and an
awareness of one's worth as a human being

To promote mutual respect for one ancther

To confront the likenesses and differences in peoples and to
grow in understanding and acceptance of other cultures, races,
and customs ‘ :

To provide for continuing activities to strengthen self-image
To help the children understand their own moods

To help the children develop the attitudes essential to maintaining
their separate identities within a group of many people

-

PROCEDURAL PHILOSOPHY

Accept every answer the children give; no answer is right or
wrong

The mental security of the learner depends upon his opinion of
himself rather than his product or performance. Content is not
the important thing--the child is

Planned success is inherent in most of the activities. The child
will never be made to respond, but will always be given a chance
to enter into the activities

Many activities are designed to help erase feelings of guilt
over such human functions as changing one's mind, changing moods
ard feehings, and making mistakes




ME
OBJECTIVE: To make each child feel important and special

PROCEDURES:

Chart:

Display a chart with the word ''ME."
Discuss the possible reasons for

such a chart. \

Poem: ~

7,
cveryoody Sov = ME -—
\

Everybody says
| look just like my mother.

Everybody says //
I'm the image of Aunt Bee. /4/
Everybody says

My nose is like my father's.
But | want to look like me.

Dorothy Aldis

Child's Photograph:

To make each child feel important and special take a full length
polaroid picture of each. Display them on the bulletin board around
the chart ''ME" -

" Child's Album

Start an All About Me album. The first page of the album will be the
child's own picture of himself. Date this. Toward the end of the
year he will again draw himself. Encourage the children to keep
favorite things for their albums such as keepsakes, poems, pictures,
and photographs. Occasionally provide a sharing time for anyone who
wants to share his album with a friend.

Mirror:

Have each child look at himself in the full-length mirror often. It
is important that he knows he looks well. Encourage them to make
different expressions so that he will know what he looks like in
different moods.




OBJECTIVE:

MY NAME

P-5

To attach importance and siagnificance to each person's

name because it represents the person.

PROCEDURES:

Oral Communication:

Each child who wishes to will tell his name and anything about himself

that he wishes to relate.

Name Cards:

i

fach child will be given several name cards with his name printed on

them.

One he will pin on the bulletin next to his photograph.
the teacher will assist him to tape on his desk.

Another
Others he will place

next to puzzles and the chart work he completes.

Poem:

"

3\\"\‘ Helen s,

that buzzes in me
4 itches my nose
& tickles my toes.
" | want you to know
o€ | can whisper to you
the special sound of

MY-NAME!
g7
}7.
%

%,

There is a special sound

Vo,

Ke/w’n

.
e

. ~k)‘7n

Active Listening:

Each day the teacher will give several children a simple message.

And Off He Went as
Proud as You Please
Said Billy to Willy,
""You have a silly nane.'
Salid Willy to Billy,
"Our names are much
the same . ."
Said Billy to Willy,
“"That's not true.
Your name Is silly,
Just like you.,"
"Your name's a silly
shame.
My name is fine.
For my name, my name,
My name is mine."
John Ciardi

They

in turn will repeat it to a child next to them, who will pass it on.

The object is not so much to deliver the message as to give the children
experience in listening carefully, hearing themselves addressed by name,
and giving the same attention to addressing another by name. If it is

not offensive to the culture of the child, they are encouraged to look
. at the other child while speaking to them.
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ALL OF ME
OBJECTIVE: To be aware of the different parts of the body and
their function.
PROCEDURES:

Art Project:

Make full-slized tracings of each child. On one side draw in the hair,
eyes; nose, mouth, teeth, and fingers. On thc other side draw is the
brain, heart, stomach, and lungs.

Vocabulary Lists:

brain, legs, mouth, arms, hands, fingers, eyes, nose, heart, ears,
feet, knees, waist, elbows

Poem: (Put on the class chart)

$ Ko ¥

My hands don't look so special.
But they can do a lot. #
Like make my little kitten purr
Or fill a flower pot.

tl’hey're just two ordinary hands, &
But | can make them do
Some extraordinary things

If | just want them to.
Ruth McFadden Suec

Art Project:

Have each child's hand print on the above chart.




ALL OF ME (continued)

Poem:
Legs

Legs are always busy,
Going here and there
Running on the sidewalk
Jumping in the air.

Hopping over puddles,
Racing up the hill,

Legs are always busy,
Legs are never still.

E
o

@
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GROWING
OBJECTIVE: To develop an understanding of the child's own physical,
: mental, and emotional growth so that he can begin to
evaluate his own strengths and weaknesses

PROCEDURES:

Child's vital Statistics:

Have each child tearn-and list for his album:

Name

Birthday
Parentsy' Names
Address

Name of School

Art Project:

On the class chart make a sequence story of a child's life using photo~
graphs of children or pictures from magazines. The children should plan
the sequence in which the pictures should be put on the chart. This
should give dramatic proof of outward growth and stimulate thought and
discussion about the skills acquired over the years.

Foods:

Discuss the foods they like. : )
Within the classroom there will ;ﬁd
be many different ethnic groups. .
Discussion of favorite ethnic foods

will lead to broader understandings

of customs. Perhaps they could | = 0005 \Il (/4,6\

find out how to make some of them.

Importance of a Meal:

Most of us feel good during meals.
How can we make it a happy time?
What things do we share during a
meal? What should you do before
you leave the table?

Film:

Living and Growing and Good Citizen

16
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GROWING (continued)

Song:
7~
, Y LN Y . L .
Words by Leland B. .Jacobs 5'-;"! VY 1§ -g . Music by Virginia H. Niles
D T
y A \ -
% ; . S S I —
1 W A 1 — ? = I S a— 77— P D S——
. o @ L 4 .
The day my hands reached up and caught the ball, The

~e —_— o
BN . 1 1 4 )
! — —y———a——— “ < —

day 1 put on skates and did not fall, The
,
—— i —_— 'y - 4_;
s = S S S M— y — ! !
- o= . p— B aum— 7 A Si—
(W, [
day | read a page of print a - lone - Oh.
rN
o - T R - R
) W P S Y S S T—_'l:_'_'_'_'*?'————q: S I S
L \u " S i _ . SRS S~ SRS SRS
L - -
those were  days ! knew how much I'd arnuen

sl

17

ERIC

Aruitoxt provided by Eic:




P=10
. WHAT | CAN DO
OBJECTIVE: To know for certain that there are things they can
do very well
PROCEDURES :

Picture:

Picture of a boy standing on his head. Discuss the picture in
terms of what it takes to be able to do things like this.

List:

Things most first graders can do. Each child picks out a few of
the things on the list that he feels he can do well and lists
them in his album.

Test Senses:

In a big paper bag put many objects. See how many of them a child
can identify in one minute without looking in the bag. Blindfold
the child. See if he can identify several smells, such as apple,
chocolate, lemon, etc. See
LAUGHING EATING if they.can identify things
by taste without seeing them.

Discussion:

How do you feel when . . .

[\~‘f€%;> .| you do something very well?

your work ‘doesn't turn out
\ well?
someone else notices that?
anNe someone says to you ''That's
'(00 "
) great''?
Film:

Doing Things for Ourselves in
School
Going to School is Your Job

Discuss both films,

v,
‘\\gagaé;
s
=
&
SLEEPING
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WHAT 1'D LIKE TO DO
OBJECTIVE: To help the children to realize there are things
they can do and things they can't do. .
PROCEDURES:
Pantomime:
Put pictures of many occupations in a box. Each child draws out
a picture and acts out the occupation of the person in the picture.

The other chilidren try to guess the occupation.

Oral Expression:

Use the same pictures and have the children discuss who does the
job. What things a person has to know to do that job, etc.

Art Project:

Paint or draw what they would like to be when they grow ub.

Film:

Our Family Works Together

Discuss how the family cooperating and planning can result in a
successful weekend trip.

Poem:

If | Were Small
If | were as small
As a little black ant,
I would do things
That big people can't.

| would sit on a leaf,
Take a bath in a rose,
Ride on a bee,

And tickle his nose.

I'd walk under a duck,
Lead a big ant parade,
And sleep in a web

That a spider has made.

If you were as small
As a little black ant,
What would you do

That big people can't?

18




I'M SPECIAL

0BJECTIVE: The child will be given a sense of his own identity by
hearing his voice on tape and by being interviewed
personally,

PROCEDURES:

Picture Study:

Study and discuss the pictdre of the boy with the blue ribbon. What
is making him feel special? )

Tape Record:

Each child will record his name, address, birthday, age, telephone
number, and school in full sentences if possible. Have each child
listen to his recording. If he wishes to leave the part-he did on
the tape for others to hear, he can do so.

Another time he can record all his vital statistics and see |f they
can guess who it is.

Learning to use the tape recorder by himself is a very important part
of this process. The: teacher will make sure he feels secure in the
handling of the machine. :

Interview:
teiview.

Discuss TV iﬁterviews. What do you think the man asking the questions
has to do ahead of time?

List some questions the children could ask each other if they wanted
to find out about them and make them feel good.

Later in a sharing session with another class they can set up a TV
interview using a big carton box as a TV.

Finish Sentences:

| like people to notice when . . .
| think someone deserves a ''thank you' when . . . SR
| can show | notice something nice by . .

2U
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I'M SPECIAL (continued)
Poems:

If no two snowflakes look the same,
If every star gets a special name,
If puppies all wag different tails,
If fish can't wear other's scales,
Why then, of course, It must be true
That there can only be one you.
And if we meet |I'm sure you'll see
That |I'm the one and only me.

Ilrma M. Joyce

You

| like shadows.

| like sun.
| like you

more than anyone.

| "Vike summer.

| like cold.

I'11 even like you
when you're old.

| like work.
I like play.
| like you
every which way.
Song: : :
’ o
I'm Special
Words by Jane Dick Music by Virginia Niles
:;g - SOy XU I - - —
P b T e "~ !——
@:T—~—M—f—--»~-;‘ T e { ;'_ —— i‘ [” ; A_: 1
‘ - . : I —
"~ o — o— 1 o - L A
< . 5 - ~ -
Lots of green grass and Lots of biue sea, Lots of peo . ple.
Looked all a- round. B¢ - hind ev - ery tree, Lots of fa . ces.
e 3 - ) N
(88 ] ﬂ,Lf— e ;L p— ?‘V_ STl e !
\g 7 & e _,__1____0]'— _"i
\.‘.’:‘——/
Birds and bugs. But on . Iy one me.
me.

Chins  and . ears, But on . 1y one
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WORDS THAT MAKE ME FEEL SPECIAL

OBJECTIVE: Each child will learn to identify at least five words
from the class chart that make him feel special.
PROCEDURES:

Discussion and Listing:

Accept and record on the class chart all the words and phrases that
make them feel special.

Worps THAT Maxe
Me FeeL 5PECIA1:
\ T
e We
pﬂ_tao o Wi
o X Yo,
AO) Wop, /
0 Can T sit
CP: Y
& Yror, .

C‘)Qe COO\ N eQ‘t

Role Playing:

Act out what you would say if you saw scmeone doing something very well.
Act out what you would do if you did something very well and others
rushed to tell you so. (The teacher will vary the above with specific
incidents in the life of the child)

Act out what you would do if~you’thought no one appreciated all your
‘hard work and friendship.

Complete Sentences:

| feel special when people .
People show they think someone is special when . . .

o

v
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~ WORDS THAT MAKE OTHERS FEEL SPECIAL
OBJECTIVE: Each child will be able to identify at least five words
on the class chart that make others feel special.
'PROCEDURES :

Discuss and List:

Discuss and list words we use to make others feel special.

Film:

Other People's Things

Focuses on the respect for the property of others

Let's Share With Others

Shows different ways of sharing, when we should and should not share,
and the benefits of sharing.

Other Things That Make People Feel Special:

Thank you notes
Congratulatory notes

;:gg?;es Words THAT Maie
gt‘!f’:?ficates N | : OTHeRs Feer Speciat
Rlbbons_ ]mpor‘taﬂt Com |
1 € &
Clood- m\‘/ hou
P2t
Coo!
AsK i+ U0V “or
s\e?(? Tronk
ppprect @ Ponk
Nice 30'”\8
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WORDS THAT MAKE OTHERS FEEL SPECIAL (continued)

An Invitation

Adapred by M F
Hupeiadly

Composer un¥nown

t_ (.. ! _5. . ’:-—_;'::—_:? XL\;I‘_:'__'__'[:__."____.”‘——"—_,'b{‘.—‘;'I"-jt'é";“'_"w_o“;;‘—' ::'——T
b .- -

ST SIS I D L T

-~ TR

1 Won't Yyou spend the day
2 We will set the L

[y o )
R P - S S e NN
ai VR | SR » SRR - Jepttm— .| R
p‘;ﬂ'

I V L:V_—::_—J B _-*}7:_"“
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"1 WANT YOU TO UNDERSTAND ME

OBJECTIVES: Through the use of filmstrips and pictures, the children
will be exposed to different customs and cultures. Each
child will be able to identify at least two ethnic customs.

PROCEDURES:

Bulletin:

Put up many pictures of multi-ethnic groups. Discuss these pictures.
Find likes and differences briefly.

Picture of the Pifiata:

Why would some people not understand what he has? Who would understand
best? ®

Vocabulary Builders:

List special words that will help you to understand one another better.

What Would You Do tf . . .

You saw someone wearing clothes like you have never seen?

You were invited to eat strange-looking food at a friend's house?
Someone made fun of the way your family celebrated a special day?
You met a child who didn't know how to speak English?

You met a child with only oﬁe arm?

If a bully wénted you to play with him?

Film:

Red Balloon - _
Have the children identify different emotions and feelings depicted
in the film.
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THIS 1S HOW | FEEL

OBJECTIVES: Each child will help make a bulletin showing people
expressing many different emotions and feelings. The
child will make a judgment on five pictures indicating
the emotion the expression seems to convey.

PROCEDURES:

Bulletin:

The children will work together to make a collage bulletin of facial
expressions. The bulletin caption will be: Sometimes | Feel Like
This and That's All Right. Discuss this idea of the humanness of
varying emotions.

Complete Sentences:

I'm afraid when .

The thing that really makes me mad is .
i'm happy if .

| hate it if .

| get all excited if .

| scream when . . . :

| don't want to talk if .

Art Project:

Make masks of paper bags or other kinds that can be used when role
playing different emotions.

Poem:
Weather Changes

The weather changes,

So do |,

From cloud to sunburst,
From.laugh to cry.

From warmth to coldness,
From low to high,
The weather changes
So do |I.
Leland B. Jacobs
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THIS 1S HOW | FEEL (continued)

| Like-=1 Don't Like:

Categoriie into lists on the chart things they like or dislike. Put
up a bulletin of pictures divided the same way. The children determine
by vote likes and dislikes.

Poem:
Bugs

| like bugs.
Black bugs,

Green bugs,

Bad bugs,

Mean bugs,

Any kind of bugs.

A bug in a rug,

A bug in the arass,
A'bug on the sidewalk
A bug in a glass=---

| like bugs.

. Round bugs,
g Shiny bugs,
Fat bugs,
Buggy bugs,
Big bugs,
Lady bugs,
I like bugs.
Margaret Wise Brown

Discuss:
Do we all have to like the same things?

Draw and Project:

Draw themselves when they felt different. Project the pictures with
the opaque projector. Have each child give an explanation of how he
felt and why.

Film:

The Other Fellow's Feelings

The film challenges the children to figure out how they would deal
with the problem of teasing or ridicule.
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THIS 1S HOW | FEEL (continued)

Poems :
I Never Win at Parties

| never win at parties.
| never win at all.
Somebody gets the prizes.
Someone wins the ball.
Someone gets the roses
Off the birthday cake.
| don't get the roses;
I get the stoma:hache.
Someone pins thz2 tail
On the donkey's seat.
When | pin the donkey
It ends up on his feet.

Someone drops the clothespins

Right where they should go.
I can't hit the bottle
Even bending low.
| don't know the reason
Unless it's that |'m small
Why | don't win at parties
| just don't win at all.
Marci Ridlon

oo
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| Woke Up This Morning

| woke up this morning

At quarter past seven.

| kicked up the covers

And stuck out my toe.

And ever since then

(That's a quarter past seven)

They haven't said anything

Other than ''no." i
They haven't said anything
Other than '"Please, dear,
Don't do what you're doing."
Or "Lower your voice.'
Whatever |'ve done
And however |'ve chosen,
|'ve done the wrong thing
And 1've made the wrong choice.
I didn't wash well
And | didn't say thank -you.
| didn't shake hands
And | didn't say please.
| didn't say sorry
When passing the candy.
| banged the box into
Miss Witelson's knees.
| didn't say sorry.
| didn't stand straighter
| didn't speak louder
When asked what 1'd said.
Well, | said
That tomorrow
At quarter past seven
They can
Come in and get me.
I'm Staying I'h Bed.

Karla Kuskin




THIS IS HOW | FEEL (continued)

The Mbrning That Seemed

Like Forever

At eight-thirty
All the kids

Crushed up the stairs and

Into school.

George put his
Jacket on

My hook.

| put my jacket on
His hook.

This started an
Argument.

School was the
Same.

After arithmetic
Came

Spelling.

And after spelling
There was

Social studies.

Outside the window

| saw the gym boys
Running past in their
White underwear.

The heater blower
Went on,
And the furnace pipes
Rattled
Down
Below.

The school secretary
Came in

To get the

New girl for

Eye and ear

Testing.

| remembered
Breakfast,
Far away.

The thirty-four
Children, the teacher,
And |

Had been

In the room about

A year

Since

Eight-thirty.

A bell rang!

| took my
Jacket off
George's hook,
And went out
The door.

| kicked

A can halfway
Home .

Then | lost it
In the street.

| hollered

Very LOUD, and
Listened to myself.
'School Is Over."

I ran in the house
And up the stairs.
'School Is Over," |
Hollered at Mother.

"Why, Johnny,' she said,
"This is only lunch!
You have half a day
Left."

04, NO!
Mary Neville
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FRIENDSH!P

0BJECTIVES: Each child will interact with other children in role-
playing situations, as pal for a day, and in work groups.
Through a sociogram find out who are the isoiates.

PROCEDURES:

+

Picture Study:

Picture: Human Pyramid. Why are the bottom children important? Which
child is having the most fun? What would you say about how they are
playing?

Game:
Pal for a day: Draw names out of a box. The child drawn will work and

play with that person during certain designated class activities. (only
half of the names can be drawn each day)

Finish Sentencgs:

A friend is someone who .

1'1l be a friend if .

Most everyone likes a person who ., .,

Role Playing:

Act out:

How to get friends in a new school or neighborhood.

What your best friend does when you play with someone else.

What you would do if you would meet a child who couldn't speak English.

What you would do if you want to be alone and your friend wants to be
with you.

List:

List words and phrases that teil what a good friend is.

Ways of Showing Friendship:

Handshake, greetings, smile, etc.
Group Poem:

| have this friend . . .

JuU




FRIENDSHIP (continued)

Chart:

Make the class chart together. Have each child write his name with
magic marker on one of the links,




DIFFERENCES AND LIKENESSES
0BJECTIVE: Each child will be able to state verbally at least
five likenesses and five differences among people.

PROCEDURES:

Film:

People Are Different and Alike

Discuss the theme of this film: People are alike and different, but
the similarities are more important than the differences.

Categorize:

Likenesses
Differences

Books:

Ugly buckling
Blue Eyed Pussy

Tape Record Stories of the Children:

Each child selects a picture from among many multi-ethnic pictures.
He records a story about that picture on the tape recorder. (The
children always identify themselves by name before beginning to record)

Play back the creative stories. The child will hold up the picture or
identify it on the bulletin board during the narration.

Filmstrig:
All Alike and All Djfferent

Do not use the narrative on the record. The teacher will adapt the
narrative and use the pictures for discussion. Key ideas are: Universal
human needs of security, love, and recognition. All children play, work,
study something, have feelings, etc. Parents marry, work, care for
their children.
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BEHAVIORAL OBJECTIVES

l. ME
R

The object of these activities is to make the child feel important
and special by taking his picture, displaying it, and putting up a
mirror so that he can see himself. The child will tell about him=-
self and share things important to him.

. ALL ABOUT ME

Each child will make a life-sized tracing of himself and paint in
specific parts of the body. Each child will be able to name those
parts on his own body.

Fhi. MY NAME

Each child will learn to write his name. They will each be able
-to pick their name out of a pack of ten names.

. GROWING
' 7

Each child will be able to categorize pictures of activities into
the age levels at which a child can perform them.
V. WHAT | CAN DO

The child will be able to identify with security at least five
objects by feel, five by smell, and five by taste.

vi. WHAT 1'D LIKE TO DO
Each child will be able to list verbally five things an adult can

do that he cannot do.

(The rest of the chapter objectives are stated in behavioral terms)
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DIFFERENCES EQUAL YOU AND ME

By

Geraldine Johnson
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INTRODUCT{ ON

It is almost impossible to change attitudes in adults. Their ideas,
opinions, and feelings are already formed. We must trust in the new
generations who are now growing up to solve the problems which have
developed because of our ideas, opinions, and feelings that we have
already formed. To them passes the responsibility for the future of
mankind, for harmony between and mutual respect for the rights of indi-
viduals, whatever their color, through understanding.

{. Main !dea:

Comparing and contrasting basic human needs and human dignity

. Major Attitudes:

To bring about learning experiences that show the necessity and
beauty of likenesses and differences of human beings of all races
and cultures.

111, Major Skills:

b.

comparing and contrasting
making charts

reading charts

grasping major ideas
making inferences

listening and speaking skills

v, Specific Objectives:

The students will be able to determine similarities and
differences between cultural groups when observing

1. Filmstrips

2. Pictures

3. Game plays

L, Listening to tapes

Students will develop listening and speaking skills through
discussions of likenesses and differences after viewing and

using materials,

Students will develop skills of making inferences and grouping
major ideas through making charis and bulletin boards.
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Students will learn to appreciate the value of questioning
and will develop some skill in making and interpreting
questionnaires,

Students will learn some methods that can be used to
investigate matters that affect them directly.

Students will be able to recognize and give examples of
different roles.

Students will learn that the differences in behavior are
related to social expectations.

Procedures:

'Setting the stage: Begin by reading a story about someone

wanting to be someone else or to be like someone else.

Choose a story of a middle class child and a socially

deprived child and an underprivileged child. (After-read-
ing the stories a discussion should follow)

1. Have you ever thought you would rather be
than anything else on earth?

2. Is any character in any of the stories like you?

3. Do people ever tease you about wanting to be
different? Continue the discussion of the stories
by making comments and taking phrases from the
stories or just asking questions to make compari-
sons with the stories to show likenesses.

Activities: Days | and 2

Have students analyze themselves by using a chart as
fol lows:

I. Do you llike school?

Yes
No

2. What subject do you like best?

"Language Arts (Reading and Language)
" Mathematics

‘Science

Social Studies

Music

Art

Gym

3. What do you think Is your worst subject?
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Language Arts (Reading and Language)
Mathematlics

Science

Social Studies

Music

Art

Gym

How do you help your parents?

Taking care of younger brothers or sisters
Cutting the grass

Washing the dishes

Dusting

Putting out the trash

Washing the car

Doing errands

Helping cook

What after school groups do you belong to?

Cub Scouts
Brownies
Sports Teams
Orchestra
Others

.A What do you like to do? (Check one or more)

Play games

Be involved in sports
Draw or paint

Play or listen to music
Read books

Take care of pets
Swim, hike, camp
Build models

Make paper dolls

Play jacks

Make doll clothes

What do you want to do or be?

Athlete

Doctor

Nurse
Contractor
Builder (house)
Machinest
Office personnel
City official
Secretary

Social scientist
Teacher

Other

o
-~
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Make a chart showing list of comparisons with one of the
characters in one of the stories that you liked.

You Character

After chart is completed, ask students if these things
can be said about children of all races or ethnic cultural
groups of people.

Ask students to think about the chart again.and pick a
title for it, maybe ''"We Are Alike."

Activities: Day 3

Show filmstrips Growing Up Black and City Living.

Have students make a class chart and make comparisons
with the filmstrips showing their likenesses. (Similar
to the chart of likenesses with characters)

Have students cut pictures from magazines that fit the
chart and display the chart with pictures on chart.

Have students tally each item on the questionnaire
analyzing themselves and ask, ''What could an outsider
learn about the students from the questionnaires? Make
a list of student responses. (Students should retain
questionnaires for further use)

Activities: Day &
Work on charting likes and differences
Use a Random Opinion Chart
1. How do you get to school?
Walk
Bus
Bicycle
Car
2. How long doeslit take you to get to school?
5 to 15 minutes

About 30 minutes
About | hour
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3. Where do you eat lunch on schuol days?

In School
At Home

k. How many days a week do you stay after school
for special activities?

day

days
days
days
days

U 2N e
i

e 5

5. How long do yoqyasually stay after school?
5*to 15 minute
about-. 30 _minutes
about 1 hour

more than 1 hour

6. How do you get home from school when you stay late?

Walk
Bus
Bicycle
Car

Tally and discuss chart as alike and different.

We Are Alike We Are Different

e. Activities: Day 5

Show Filmstrip What | Like About Me. Ask students If there
is anything on the chart that they saw in the picture. Ask
""Do all children like the same thing about themselves?"

What | Like About Me What | Would Like to Change
About Me

ERIC , 10




Have students draw a picture illustrating some things he
likes or dislikes such as:

ice cream
candy These illustrations
vegetables should be displaved
strawberries

Display chart on likes and dislikes. Have students write
about their likes or dislikes. Ask, '"Do all children ljke 4
the same things about themselves?"

Display a bulletin board ''We All Were Little." Have the
students bring a baby picture of themselves and place it
on the bulletin board with comments from their parents
about themselves as babies, such as: My halr was curly,
| stopped using a bottle when | was , | walked at the
age of

Students and teacher make a chart showing likenesses and
differences when students were babies.

Activities: Day 6

Have students make a collage showing pictures of people
doing things to make others happy: hugging them, giving
presents, being with them (playing, talking), going
places together, etc.

Have students make a list of things people do for them
to make them happy. '

Display pictures titled '"Understanding Our Feelings'' and
ask students to list things they see that show that people
may be reacting to things that make them happy or sad as:
laughing, frowning, hugging or crying.

Read a story and show a filmstrip titled Two is a Team and
Evans Corner. Show people learning to appreciate the needs

for being different. After reading and seeing filmstrip,
draw a circle on the chalkboard. Put one dot for you, then
add one for each student and their family members. Ask if
the dots look interesting. What makes us interesting to
each other? .

Have a variety of pictures displayed showing different
people of different races, different sizes, and different
professions. Use children in the room to show differences
in hair, eyes, the way families have fun, and the churches
they attend. Make a large chart showing likenesses and
differences.
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We Are Different From Others We Are Like Others

| Am Different From Others | Am Like Others
In My Family In My Family

Activity: Day 7

Show a filmstrip helping students understand the likenesses
and differences in groups as the Native Americans.

Filmstrip Native American Religious Ceremonies. Ask the
student to help make a list of likenesses and differences
they saw in the filmstrip. Try to help students see that
differences occur between all people. We, like members of
our family, should learn to appreciate other people despite
their differences.

Activity: Day 8

Make a chart showing a comparison with the human family and
your individual family. Then ask questions as:

1. Why is it we like someone?
2. Why do you like some of your teachers?
3. Why is it we sometimes dislike someone?

Help students realize that it is what someone does that you
should dislike, not the person, him or herself.

Activity: Day 9

Have students make a booklet entitled | am Different From My

Classmates and Others in my Family.

Each page should tell about one kind of difference. (Students
may draw pictures or write paragraphs)

ey
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Ask if anyone has a twin. Explain what identical and fra-
ternal twins are and help students realize that twins have
Just as many differences as |ikenesses.

Show the differences and likenesses in roles of classmates.
Role play several roles and discuss what students feel
about the appropriate behavior. Ask if the actors are
different and alike in behaviors. Use a chart of roles
and ask if many are alike. Ask them to check roles that
are alike,

Plan two or three enactments which you can present to the
class. In each enactment place yourself in an untenable
role. For example, you could announce to the class that

you are going to pretend to be a very, very poor person

who is going shopping. - %

Have one student prepared to be the clerk in a department
store. Pretend to go -into the store and buy several very
expensive luxury Items.

For another possible enactment, select several students to
participate. You may want to choose students who have been
hesitant about class participation. Explain to your "actors"
that they are going to help you present a skit to the class.
In this skit they are going to act the way a teacher might
act and you are going to act the way a student might act.

Set up a brief enactment in which the students tell you to
"'please read your assignments for the next day,'" and to
‘please stop talking in class.' You will agree and apolo-
gize for past behavior!

Present your enactments to the class after you have
explained that you want them to tell you what is different
in each skit. After each enactment, ask the students what
they think about it.

Comparing Boys and Girls

Yes or No ‘ BOYS GIRLS

English

Mathematics

Science

Social Studies

Music

Gym

Take care of younger brother

or sister

Cut the grass
| Help with the dishes or dusting
i Put out the trash

Wash the car
Do errands like going to the
grocery store
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Yes or No BOYS GIRLS

Cub Scouts
Brownies
Sports team
Orchestra
Other
Play games like baseball
Draw or paint
Play or listen to music
Read books
Take care of a pet animal
Go swimming, hiking or
camping
Make model airplanes, etc.
Make doll dresses
Be an athlete
Be a doctor
Be a nurse
- Build houses
Hake machinery
Work in an office
Be a mayor
Be a secretary
Be a scientist
Other

Conclude that likenesses and differences are beautiful, are
necessary, are fun, and are exciting.

Evaluation
1. Ask open-ended questions

2. Share all charts, booklets, and involve students in
creative dramatization
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RATIONALE

This will be a study of the Alaskan Eskimo, aimed toward the
interest level of six and seven-year-old first graders. It is an
extension of a unit which taught from the first grade social studies
text, Families and Their Needs, Silver Burdett, publishers. The
intent of this extended study is to make the children more aware of
people from another area and background. Most first-grade children
have a very limited knowledge of people beyond their own family,
neighborhood, and community. This study will help the children
expand their horizons regarding multi-ethnic groups.

INTRODUCTION TO UNIT

- The following unit has been written to cover many facets of
Eskimo life. It has been written in such a way that one can use as
many of the goals as one wishes. Also, they do not necessarily need
to be used.in the order that they were written. Included is a wide
variety of material in the activities and bibliography, however, one
may not wish to use all of the material offered. One must decide how
much time they wish to spend on this unit, and then choose their
materials accordingly.

The children that this unit was written for are basically of
small town and rural background. There is a diversity of ethnic
backgrounds in the classroom. In many cases one can draw out things
from the children's background to use in our comparison study.

GOALS FOR A STUDY OF THE ESKIMO AND
HIS ADAPTATION TO HIS ENVIRONMENT

l. To develop and expand upon the likenesses and differences of
people in general.

3

. To learn about the Eskimo peoplie and compare them to ourselves.

I1l. To learn about the family life of the Eskimo people and compare
it to our own.

IV. To learn about the Eskimo's transportation, past and present,
and compare it to our own.

V. To learn about the education of the Eskimos and compare it to
ours, '

Vi, To learn about the religious beliefs and traditions of the
Eskimo people and compare them to ours.

VIl. To learn about the recreation of the Eskimo people and compare
it to ours,
44
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STUDENT OBJECTIVES AND INSTRUCTIONAL ACTIVITIES

GOAL 1. TO DEVELOP AND EXPAND UPON THE LIKENESSES AND DIFFERENCES OF
PEOPLE IN GENERAL.

Student Objective: A. To observe and describe similarities and
differences between individuals within a
family group.

STUDENT ACTIVITIES:

1. Use transparencies made by 3M Company, Kit: Level | - Student
Objective C, Body Types, Height, and Weight. This set of transpar-
encies shows people of different sizes and builds. It also shows a
comparison of people within a family group.

2. Use the film Families Are Alike and Different. This film shows
likenesses and differences in various family situations of various
family backgrounds.

3. Discuss and list likenesses and differences of members of our own
families.

Student Objective: B. To understand and empathize with the
feelings of others.

STUDENT ACTIVITIES:

1. Use the filmstrip Minorities and Majorities to introduce the concept.
This filmstrip shows children in various play situations and talks
about feelings of being left out, ignored, etc.

2. Discuss the various feelings of people.

3. Role play different situations.

GOAL !l. TO LEARN ABOUT THE ESKIMO PEOPLE AND COMPARE THEM TO OURSELVES.
Student Objective: A. To observe and compare the physical charac-

teristics of the Eskimo people and compare
them to ourselves.

STUDENT ACTIVITIES:

1. Use pictures of Eskimos and people like us. Discuss likenesses and
differences.

2. Draw a picture of an Eskimo and one of oneself.

3. Have each child begin making a booklet to record his drawings.
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Student Objective B: To appreciate the housing of the Eskimo people

and compare it to ours.

STUDENT ACTIVITIES:

Discuss the different types of Eskimo housing, and show how they

made use of the materials available.

a. Discuss how the igloo was built and used by the Eskimo people.
(1gloos are still used by hunting expedi tions, and in some
remote villages)

b. Have each child hollow out a half of a styrofoam ball for use

' as an igloo. Use charcoal to mark the outside, and give it
the appearance of ice blocks.

€. Study the use of the sod house by the Eskimo people. Sod,
houses were used as permanent dwellings using sod and drift-
wood where it was available. These homes were very warm.

d. Discuss how in some areas the Eskimos used stone and peat in

construction of their houses. This type of house was also warm.

e. Discuss the fact that tents were and are still used by many
Eskimo people as summer houses.

f. Discuss how in some areas tarpaper shacks have become home for

" some Eskimo families.

g. Discuss the fact that the Eskimo people now live in govern~
ment-built, pre-fabricated housing.

h. Discuss how in the larger cities some of the Eskimo people
have moved into modern apartment buildings.

i. Use boxes of various sizes to make modern type houses and
apartments.

J. Use clay to make sod houses.

k. Set up a display on a table of the different types of Eskimo
housing.

I. Draw pictures of the different types of housing and include
them in the children's booklets.

Student Objective C: To learn about the different kinds of clothing

worn by the Eskimos in the past and at the
present time. '

STUDENT ACTIVITIES:

Study how the Eskimos used the materials available to make their
clothing.

a. Learn how in the past the Eskimos used animal skins almost
exclusively, such as caribou, seal, fox, wolf, or whatever
was available in their area.

b. Discuss how the modern day Eskimo's mode of dress has grown
similar to our own. .

¢c. Discuss the use of the modern day catalog by many of the
Eskimo people to outfit themselves.

Use pictures to show how the Eskimo people wear different styles
of clothing for different occasions.

ou
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Have the children draw pictures of the different types of Eskimo
clothing.

Have children draw pictures of different types of clothing worn
by ourselves.

Incorporate the children's drawings in their booklets.

Student Objective D: To learn about the foods and eating habits of

the Eskimo people and compare them to our own.

STUDENT ACTIVITIES:

Discuss with the children that the environment of the Eskimo
people greatly determined what they ate in the past and how
they ate it.

Discuss how the Eskimos ate whatever animals were avallable, with
raw meat and blubber being their main foods.

Discuss how in the past as well as the present if a hunter or
fisherman had good luck he shared his game communally with the
others in his village.

Discuss how the influence of the missionaries and other out-
siders changed the foods and the eating habits of the Eskinos.

Discuss how some Eskimos seem to prefer their food to ours, and
consider our foods rather dull.

Discuss how after a good hunt the Eskimo people feast from house
to house. They love celebrations and use any excuse to have one.

a. One of their favorite treats is '"Rotten Mattak''~-fermented
narwhal skin.

b. Another special treat is '"Giviak''-~any meat immersed in
blubber, covered with stones, and allowed to ripen over
summer. :

Draw a picture of an Eskimo family sharing their meal.
Have each child draw a picture of his own family sharing a meal.

Discuss how the health of the Eskimo has been affected by changes
in their eating habits. Tooth decay, which was almost literally
non-existent in the past, has.become a prominent problem now since
the change in the diet. (Another problem is the fact that with
the coming of outsiders to Alaska, many "white-men's diseases'
were brought with them. The Eskimos had little resistance to
these diseases. Many Eskimos died of such diseases:as measles,
chicken pox, whooping cough, and others) ’
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GOAL 111, TO LEARH ABOUT THE FAMILY LIFE OF THE ESKIMO AND;TO COMPARE
IT WITH OURS. /

Student Objective A: To compare the role of the Eskimo father with
our own.,

STUDENT ACTIVITIES:

1. Discuss the fact that some Eskimo fathers hunt and fish to provide
for their families, while others farm or work in factories and
canneries.

2, Other families live in government-owned housing on welfare.

Student Objective B:. To.cgmpare the role of the Eskimo mother with
our own.

STUDENT ACTIVITIES:

1. Most Eskimo mothers are home oriented. They keep house, prepare
the food, clean the fish and game, prepare the skins, make the
clpthing, and take care of the dogs and traps.

2. Some of the Eskimo women have now taken jobs outside the home in
factories and canneries.

GOAL -1V. TO LEARN ABOUT THE ESKIMO'S TRAHSPORTATION, PAST AND PRESEMT,
AND COMPARE IT TO.OUR OWM,

Student Objective A: To learn about the transportation and communica=-
tion systems of the Eskimos, through discussion,
and to compare their transportation and communica-
tion with ours.

STUDENT ACTIVITIES:

1. Discuss the use of dog sleds as one of the main sources of transpor-
tation in the past. Dog sleds are still used quite extensively by
the Eskimos.

2. Discuss the use of the Kayak and the Umiak as another method of -
travel. =

3. Discuss how the airplane has taken over as the main source of travel
for many Eskimos. For long distances airplanes have proven to be
much more economical than dog sleds, since the Eskimo must provide
food for the dogs and himself on a long journey. He must also pro-
vide himself with lodging. This becomes quite costly and takes
much more time than travel by plane.

L4, Discuss how snowmobiles have become an important mode of travel for

those who can afford them. One problem with the snowmobile, how-
ever, is that one can have mechanical difficulty with them.
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5. Study the changes in communication which have affected the Eskimo.
Discuss how two-way radios, celephones, television, and radios
hase put the Eskimo more in touch with modern communication.

6. Discuss how the Eskimo language is possibly one of the hardest of
all languages to learn. Very few whites have mastered the Eskimo
language, only a few missionaries, scientists, and those who have
married Eskimo natives. R

7. Prepare a chart showing different kinds of transportation.; Use
magazine pictures where applicable.

GOAL V. TO LEARN ABOUT THE EDUCATIOM OF THE ESKIMO FEOPLE AND TO
COMPARE IT TO OURS.

Student Objective A: To learn about the education of the Eskimo in
the past.

STUDENT ACTIVITIES:

1. To study how the main knowledge needed by the Eskimo children in
the past was to learn the things necessary for survival.

a. The boys were taught to hunt, fish, build Kayaks, Uniaks,
and the different types of housing.
b. The girls were taught to prepare the food, prepare the
. skins, make the clothes and take care of the household.

2. To discuss how the modern educational system in Alaska ns like
ours and how it is different. '

a. The children in Alaskan cities are required to attend

- - school until the age of sixteen, the same as it is here.

b. The Alaskan children study reading, writing, and arithmetic
the same as we do.

c. The Eskimo children are also being taught some of their own
skills which are being forgotten in the modern times.

GOAL VI. TO LEARN ABOUT THE RELIGIOUS BELIEFS AND TRADITIONS OF THE
ESK!MO PEOPLE AND COMPARE THEM T( OUR OWN.

Student Objective A: To study the past and present religious
practices of the Eskimo people.

N Ve

STUDENT ACTIVITIES:

1. Discuss how in the past the Eskimo people followed the animist
religion.

2. Discuss how they reverenced their ancestors. They belleved that
when a child was born it was watched over and protected from harm
by the spirit of the deceased ancestor.
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~ 3. Discuss how the Eskimos believed In both good and evil spirits.

L. Discuss the fact that most Eskimos today are Christians.

5. Discuss how the Eskimo people continue to follow some of their
ancient customs In their celebrations.

6. Discuss how the Eskimo religion survives mostly for entertainment,
and in the remote regions.

Student Objective B: To learn about some of the traditions of the
Eskimo people and compare them to ours.

STUDENT ACTIVITIES:

I. Discuss the Eskimo practice of giving insults to one another to
show that they care for each other. This is a direct contrast
to our practice of complimenting those we care for and avoiding
insults.

2. Discuss the practice of newlyweds living with the boy's parents
while the bride learns the domestic skills and the groom learns
to become a good provider. This compares to some newlyweds in
our culture, while others start right out on their own.

3. Discuss the practice of naming newborn infants after ‘a"deceased
ancestor, which supposedly keeps a child safe until he is grown.
This relates to our custom of naming a child after some one in
the family.

~

L, Discuss the fact that the Eskimos believe that it brings bad
luck to a friend, acquaintance, or loved one to announce one by
name when they visit. (They love to visit one another) In our
society, it is considered rude and unmannerly not to announce or
address people by name.

GOAL VIIl. TO LEARN ABOUT THE RECREATION AND FINE ARTS OF THE ESKIMO
PEOPLE. ‘

Student Objective A: To learn about the art and poetry of the Eskimo
people.

STUDENT ACTIVITIES:

1. Use Time for Poetry, Arbuthnot, to read poems about the Eskimo
peogle. o

2. Use | Breathe a New Song, a book of Eskimo poems written by Eskimos.

3. Use record, The Eskimos of Hudson Bay and Alaska, to listen to
authentic Eskimo music.

4, Have children dance as Eskimos do.

ad




5. Have children participate in an authentic Eskimo chant.

6. Discuss the Eskimos' love of music and dancing. They use mainly
drums. They dance in connection with almost everything they do
and the same is true of singing. They even sing when they are
fighting and chant while they are working.

~ 7. Discuss the importance of masks and what they mean to the Eskimo
_people. Masks are made to represent animals and their spirits,.
They use paint, feathers and fur to decorate their masks. The
masks are used in various ceremonies and dances.

Student Objective B: To learn about some of the recreational past-
times of the Eskimo people and compare them to
ours.

STUDENT ACTIVITIES:

1. Discuss how Eskimos, not unlike many of our own families, like
very much to play cards and checkers. The children can play
checkers and some simple card games in the room. They may wish
to teach each other card games they have played at home.

2. The Eskimos enjoy playing "Blanket Toss.' In the past they used
skins, but now they use blankets as we would. Discuss with the
children how they would play this game.

3. Explain a ''teeter-totter like apparatus' which the Eskimos use
for jumping on, propelling another individual into the air.
Compare this to gymnastic acts which children may have seen at
the circus or on T.V.

L., Discuss how even the adult Eskimos enjoy playing marbles, chewing
gum, eating candy, and smoking much as people here do.

5. Discuss a popular entertainment device called a '‘bull roarer'
which is made of thin blades attached to a string. This device
is then swung overhead making 3 loud noise. It resembles a
propel ler.

6. Discuss with the children the fact that many Eskimo men enjoy
such sports as wrestling, boxing, and head butting.

7. Discuss and show pictures of a game which the women enjoy in
which they try to spear a ring.

8. Discuss games and activities that the children 1ike particularly
well and compare them to the Eskimo activities which we previously
discussed. Ask the children if they think the Eskimos would enjoy
their games.

EVALUATION:

As the unit progresses, a day-by-day evaluation can be made by oral
questioning of things previously covered, also through the children's

| ;N
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drawings and art projects. Following is a simple test which could be
used to assess some of the learning: of the first grade class. It is
set up so that almost any first grade child can take the test. After
the culmination of the unit, each child will take home his booklet and
his art projects. One can come back to the information gained in this
unit throughout the year and compare the knowledge of the Eskimo people
to other groups of people we study.

—ane

Yes -- No Test for First Grade Students
Children will number their papers from one to ten. Teacher will read
the statements, while the children will write YES or NO in answer to
each one.
1. All Eskimos live in igloos.
2. Eskimos eat a lot of meat.
3. Some Eskimos have §nowmobi|es;
b, Eskimo houses may be heated with oil.
5. Airplanes cannot fly in Alaska.
6. Sod houses are cold.
7. Eskimo children go to school.

8. - Eskimos have television.

9. All Eskimos wear animal skins for clothes today.

10. Eskimos buy clothing from the catalog.

CHILDREN'S BIBLIOGRAPHY

1. Albee, William: Kanguk, A Boy of Berihg Strait; Little, Brown and
Company, 1939. (A true story of Eskimo life from the Eskimos'
viewpoint)

x84
.

Birm, Lorraine and Jerrold; The Little lgloo; Harcourt, Brace,
and World, Inc. (An Eskimo boy remembers his father's instructions
and builds a little igloo to save himself in a blizzard)

3. Brewster, Benjamin; The First Book of Eskimos; Franklin Watts, 1952,
(Information on clothing, housing, hunting, and inventions)

b, Bridges, William; Walt Disney's Animal Adventures in Lands of lce
and Snow; Golden Press, 1963. {Covers information on the polar
bear, caribou, ringed seal, and others)

o
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10.

12.

14,

15.

16.

17.

Copeland, Donald; The True Book of Little Eskimos; Children's
Press, 1953. (A story of an Eskimo family on their own. Good
illustrations)

Carpenter, Frances; Our Little Friends of Eskimo Land; American
Book Company, 1931. (Follows an Eskimo boy and girl through a
year's cycle of adventures: seal hunting, trading, and a festival)

Creekmore, Raymond; Lokoshi Learns to Hunt Seals; The Macmillan
Company, 1946. (The story of an Eskimo boy's experiences on
his first seal hunting trip)

Glubok, Shirley; The Art of the Eskimo; Harper and Row, 1964.
‘(Excellent pictures to show)

Goetz, Delia; The Artic Tundra; William Morrow and Company; 1958,
(Information about tundra Tands, animals, birds, and people found
on the tundra) :

Hermanns, Ralph; Children of the North Pole; Harcourt, Brace, and
World, 1963. (A story of Greenland Eskimos. Children would en joy
the colorful pictures)

Jackson, Katheryn; Homes Around the Vorld; Silver Burdett Company.
(Observe family and home activities in a variety of familiar and
foreign settings)

Krasilovsky, Phyllis; Benny's Flag; World Publishing Company,
1960. (A true story about the boy who designed the flag for
Alaska)

Les Tina, Dorothy; A Book to Begin on Alaska; Holt, Rinehart, and
Winston, Inc. (Well illustrated. Good descriptions of plant and

animal 1ife)

Lipkind, Will; Boy With a Harpoon; Harcourt, Brace, and Worlid,
inc. (Accurate portrayal of Eskimo life through the story of a
little boy who must prove he is a great hunter)

Louvain, Robert; White Wilderness - Animals of the Arctic; Simon
and Schuster, 1958. (Additional information on Arctic animals.
Excellent pictures)

Machetanz, Fredrick; On Arctic lce; Charles Scribner's Sons,
1940. (Tells adventures of Andy and his dog Panuck)

Machetanz, Fredrick; Panuck, Eskimo Sled Dog; Charles Scribner's

Sons, 1939. (A story about an Alaskan sled doa. Children would
enjoy it) .

Mayberry, Genevieve; Eskimo of Little Diomede; Foliett Publishing
Company, 1961. (A story of Eskimo life on Little Diomede, an
island in the Bering Strait)
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20.

21.

22.

23,

24,

25.

26.

27.

28.
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Pine, Tillie and Joseph Levine; The Eskimo Knew; McGraw-Hill,
1962. (An interesting book of experiments children can do to
show how Eskimos learned)

Roussellier, Greg; Beyond the High Hills; A Book of Eskimo Poems;
Wlorld Publishing Company, 1961. {Songs that are chanted to

‘celebrate joy, sorrow, and adventure)

Scarry, Patsy; Fun Around the World; Silver Surdett Company.
(Photographs of children enjoying themselves from Alaska to
Arabia. Brief commentary, activities for children and notes
for the teacher)

Shannon, Terry; A Dog Team for Ongluk; Melmont Publishers, 1962.
(A story about an Eskimo boy)

Shannon, Terry; Kidlik's Xayak; Albert Whitman and Company, n.d.
(A story and pictures of Eskimo life. Utensils used by the
Eskimos are sketched in bold detail) -

Tolboom, Wanda; People of the Snow; Coward-McCann, 1956. (Shows
likenesses and differences in two Eskimo groups living in two
different areas)

Tompkins, Stuart; Life in America - Alaska; Fidelu, 1961. (A
good picture book for children)

True, Barb and Marguerite Henry; Their First Igloo; Albert Whit-
man and Company; n.d. -{A story of Eskimo family life. Colorful)

Turner, Mina; Town Meeting Means Me; Houghton Mifflin Company.
(How different kinds of people all work together to make their
town a good place to live)

Wilson, Bettye; Ve Are All Americans; Friendly House. (A book
about children, parents, and grandparents)

TEACHER RESOURCES

Baily, Bernadine; Alaska; Albert Whitman and Company, 1959.
(Gives background information on Alaska)

Bleeker, Smia; The Eskimo - Arctic Hunters and Trappers; William
Morrow and Company, 1959. (General background information for
the teacher. Igloo, kayak, umiak, Eskimo customs, etc.)

Brindze, Ruthe; The Story of the Totem Pole; Vanguard Press, Inc.,

" 1951. (Gives some background on the meaning of the totem pole

carvings and their significance to the Eskimos)

Bringle, Mary; Eskimos; Franklin Watts, Inc., 1973. (Excellent
background information and pictures covering various ways of
life of the Eskimo)
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5. Butter, Evelyn; Alaska, The Land and the People; Viking Press,
1957. (Chapter 5 "With The Eskimos,” excellent and well {llus-
trated)

(=)

Carpenter, Allen; Alaska; Children's Press,. 1965. (Good back-
ground information for the teacher)

7. Fenchen, Peter; Book of the Eskimos; World Publishing Company,
1961. (Tells of his experiences with the Eskimos. He married
an Eskimo)

8.  Lewis, Richard; | Breathe a New Song - Poems of the Eskimos;
Simon and Schuster, 1971. (Poems to share with the children;
introduction explains what poetry means to the Eskimos)

9. Pederson, Elsa. Alaska; Coward-McCann, !nc., 1968. (Excellent
pictures and background information on Alaska)

10. Spencer, Robert F.; The North Alaskan Eskimos; Government Print-
ing Office, 1959. (Excellent description of early Eskimo 1ife)

. Stephensson, Evelyn; Here is Alaska; Charles Scribner's Sons;

1959. (Good photographs and general background information)

12. Stull, Edith; The First Book of Alaska; Franklin Watts, Inc.,
1965. (Background information on the land above the Arctic
Circle)

13. Weyer, Edward; The Eskimos, Their Environment and Folkways.

4. The Alaska Book; J. G. Ferguson Publishing Company, 1960.
(Some background information; good pictures)

15.  Arbuthnot, May Hill; Time for Poetry; Scott Foresman, 1951.

ARTICLES

1. '""Alaska's Mighty Rivers of lce." National Geographic (Feb.,
1957) (Good pictures, pages 194-217)

2. "Eskimo Life on the Polar Sea" National Geographic (May,
1964) (Good pictures, pages 703-735) %
3. "I Live With the Eskimos." National Geographic (Feb., 1971)

(Excellent pictures and information by a person who has spent
many years with the Eskimos, pages 188-217)

L, "Little Diaomede.'" MNational Geographic (April, 1951) Eight
picture pages. ,

5.  'Nomad in Alaska's Outback.'' National Geographic (April, 1969)
pages 540-567.
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FILM BIBLIOGRAPHY

Angotee, Story of an Eskimo Boy. MP-632 Media System Film Catalog -
Mankato State College.

Arctic Outpost. MP-699 Media System Film Catalog - Mankato State
College.

Baffin Island. MP-986 Media System Film Catalog - Mankato State
College.

Canada - Early Journqx§.of Vilhjalmen Stefanson. MP-612 Media

System Film Catalog - Mankato State College.

Down North. MP-629 Media System Film Catalog - Mankato State College.

Eskimo Art - Living Stone. MP-986 - Media System Film Catalog -

Mankato State College.

Eskimo Family. Encyclopedia Britannica Films. Shows Eskimo

family in various areas of daily living.

Families Are Different and Alike. Cornet Films. (Film shows |ike-

nesses and differences in various family situations of various
family backgrounds) :

How to Build an lgloo. MP-604 Media System Film Catalog - Mankato

State College.

Just Like Me. Thorne Films (Shows why it is good that all people

are not alike)

Nanook of the Morth. MP-937 Media System Film Catalog - Mankato

State College.

FILMSTRIP BIBLIOGRAPHY

Barrow, Alaska, ERCSSP (A study of Eskimos in Northern Alaska.
Text accompanies it) '

Christmas Customs of Winter Lands (from Christmas Customs Around

the World. Society for Visual Education, Inc.)

Eskimo Children, Encyclopedia Britannica Films.

Eskimo Family, Encyclopedia Britannica Films. (Shows the efforts

of an Eskimo family to obtain the necessities of life)

If You Were Born in Alaska, from Children Around the World Series;

Troll Assoctiates.

Minorities and Majorities, Eye Gate; (Shows children in various

play situations and t .. about feelings of being left out, ignored,

etc.)
)




CASSETTES

1. Legends and Tales of the Eskimos; Troll Associates.

BOOKLETS

1. Eskimo Life in Alaska; (1964) Alaska Publications, P. 0. Box

705, Anchorage, Alaska. 50 pages, mostly pictures.

P=53
7. ‘anook and Okawa, Eye Gate; from Children Near and Far Series.
8. Simon and Lucy of Alaska, Society for Visual Education, Inc.
. (Shows the way of Tife and activities of an Eskimo family) .
RECORDS
1. The Eskimo of Hudson Bay and Alaska, Foikways/Scholastic Records.
. (Five bands are about Barrows Booklet accompanies)
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RAT IONALE

Primary grade children (6 and 7 year olds) need to be aware of
different cultures. They need to learn respect for the great variety
of ethnic groups in our own nation as well as people in other nations.
Children of this age are enthusiastic and curious about the likenesses
and differences in other ethnic groups. They need the opportunity to
learn that people of other groups have the same basic needs of food,
clothing and shelter, although they may meet these needs differently.
A study of the people of Korea provides such an opportunity.

SUGGESTED INTRODUCTION TO A STUDY OF THE KOREAN-AMER!CAN

Introduction to the study of the Korean-American ethnic group
could be done by using concepts presented in The Color of Man. This
book explains why people have skin color differences. Robert Cohen
begins by telling why children have freckles and then gets into the
cdetails of pigmentation and how foods we eat have something to do with
the development of pigmentation. This approach has real meaning for
first graders.

After talking about skin color, show the film ''People Are Differént
and Alike." This Coronet film explains the universal needs shared by
all peoples, such as friendship, love, food, a place to live, education,
fun and happiness. After discussing with the childrer 9w they go about
satisfying these needs, begin the unit to show how Koi._.a children do
this. Throughout the study of the Korean children, keep the students
conscious of these similarities and differences of culture.

MAIN CONCEPT

While children are -learning about life in Korea it is very impor-
tant to always bring back every idea to their level. First of all;
compare the particular phase of Korean culture to American culture
and then to their own town and school, and finally to their own family.
Let the children discuss the likenesses and“differences on a very per-
sonal basis. This approach will bring awareness on a level that is
Important to them. While doing this the teacher should notice how child-
ren are able to cope with their awareness of ancther culture. This is
an important part of evaluating the effectiveness of the unit.
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COURSE OUTLINE

GOAL |: STUDENTS GAIN AN UNDERSTANDING OF EDUCATION IN KOREA.

Objective: Children will gain an understanding of the likenesses

and differences in schooling in Korea as compared to
the United States generally and to Blooming Prairie.

Activities:

1. Make uniforms (see Activity Card #1)
2. Make symbol for Hangul language (Cards #2-27)
3. Learn Korean National Anthem; compare to ours,
GOAL 11: CHILDREN WILL GAIN AN UNDERSTANDING OF THE MANY PHASES OF
FAMILY LIFE IN KOREA.

_Objective 1: To have students gain an understanding of family
responsibilities of Korean children as compared to
children in America and Blooming Prairie.

Activities:

1. Boys (Card #28)
2. Girls (Card #29)
Objective 2: Children gain an understanding of climate, shelter,
clothing and food in Korea as compared to the United
States and to Blooming Prairie.
Activities:
1. Climate (Card #30)
2. Shelter (Card #31)
3. Clothing (Card #32)
L. Food (Cards #33-38 and 47)

Objective 3: Children gain an understanding of jobs in Korea iIn
industry and farming as compared to those available
in the United States and Blooming Prairle.

Activities:

I. Industry (Card #39)

2. Farming (Card #40, 41)

ERIC’ 64
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Objective 4: Children will show an understanding of celebrations
and traditions in Korea.

Activities:
1. Asian New Year (Cards #42-47)
2. Harvest Moon Festival (Card #48) |

3. Religlons of South Korea (including death celebrations)

Objective 5: Children will gain an understanding of arts and crafts
of Korea.

Activities:
1. Clay Pottery (Card #49)

2. Basket Weaving (Card #49)

CULMINATING ACTIVITY

To culminate the study of the Korean-American ethnic group, plan
a '"day in Korea." By now the classroom will be full of evidence of
Korean culture (red lanterns, various Korean arts and crafts). The
rice should be growing tall, almost ready for harvest.

Start the morning by having everyone leave their shoes at the door
as children in Korean schools do. The morning of regqularly scheduled
reading work could include having the children write their names and
the date in Hangul. At lunch time or for dessert snack on rice cakes
and pickled fish prepared by the students. In the afternoon have a
real Korean celebration. The children can put on their puppet shows,
dances, show their weavings, clay pots, do swinging, see-saw jumping,
roll hoops, fly kites and do as many activities as time allows. |f.
possible, have a Korean-American child present to enjoy the actlvities.
Finish the day by having all students participate in the Dragon Dance
to chase away evil spirits. '

Evaluation could take place during this celebration: How well
have the. children learned the activities, reacted to the atmosphere
of Korean celebrations? How comfortable do they feel with these
activities? Can the children relate to the Korean-American child
with an awareness of the feelings that child might have? Have the
children grown in respect and appreciation for their own ethnic
heritage and that of others?




BiBLIOGRAPHY

Facts About Korea, 1975. Korean Embassy, 2320 Massachusetts

Ave., N.W., Washington, D.C. 20008. '

Caldwell, John C. and Caldwell, Elsie F., Let's Visit Korea, John Day
Co., 1959.

Cohen, Robert., The Color of Man. Random House, 19€3.

Johnston, Richard J. H., The Two Koreas, Coward-McCann inc., 1965.

Osgood, Cornelius. Ihe Koreans and Their Culture. Ronald Press Co., 1951.

PRI
RAUETER

So-Un Kim. The Story Bag. 1955.

Yong, Kim. Love In Winter. (stories) 1969.

Yong, Kim. Blue In the Seed. 1964.

Woo-kuen Han. The History of Korea. East-West Center Press, Honolulu,

1970.

Korean Literature (Available from Asian Society)

Kim, Ricahrd. Lost Names. Praeger.

Ko Won. (ed. and trans.) Contemporary Korean Poetry.

Mirok Li. The Yalu Flowers: A Korean Childhuod.

Rutt, Richard. (ed. and trans.) The Bamboo Grove: An Introduction to Sijo.

RAS Publications (Available from: Korea Branch, Royal Asiatic Society
CPO Box 255, Seoul, Korea.)

Clark, Allen D. and Donald N. Clark. Soeul: Past and Present. ($6.50)

Cook, Harold F. Korea's 1884 Incident: Its Background and Kim Ok-kyun's
Elusive Dream. ($5.00).

Crane, Paul. Korean Patterns. ($ 00)

Gore, Michael E.J. and Won Pyong-Oh. The Birds of Korea. ($15.00)

Halm, Pyong-Choon. The Korean Political Tradition and Law. ($4.50)

Hoyt, James. (trans.) The Songs of the Dragons Flying to Heaven. ($5.00)

Ledyard, Gari. The Dutch Come to Korea. ($5.00)

b




Lee 0-Young. In This Earth and In That Wind: This Is Korea. ($4.50)

Rutt, Richard. Korean Works and Days. ($2.50)

Rutt, Richard. A Biography of James S. Gale and a New Edition of His
History of the Korean People. ($8.00)

Palmer, Spencer J. Korea and Christianity. ($4.50)

Films

Coronet. People Are Different and Alike. (16 mm.)

National Geographic. Asia: A Portrait of its Variety, its People, its

Problems. (sound filmstrip)

-
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‘CARD 1

EDUCATION

Education for elementary children is compulsory for ages 6 to 11
years old. Secondary education is provided in middle schools for 12-14
year olds and in academic and vocational high schools for 15-17 year olds.

In a one-story wooden school, the boys and girls study separately.
Their subjects are the Korean language and history, arithmetic and hygiene.
Girls also learn sewing and home economics. The schools are very cold
in the winter but even if the child has a warm coat, he cannot wear it
during school hours. The school day is much longer than ours.

Children in Korea wear uniforms to school. This is so children
coming from different classes of people will all look alike and can con-
centrate on learning. Children take their shoes off at the door and walk
in bare feet or socks for the day. Studies stop at lunch time while
everybody eats a little cold rice, kimich'i and maybe some cold fish,
brought from home.

"Children first learn the Hangul alphabet which is 24 'etters and
then they learn Chinese so they can write and read much more.

Activities

Make uniforms the Korean children wear either out of construction
paper or cotton material. Girls could dress dolls and boys could make
puppets. Have some children make doll clothes and puppets as we dress
to compare.. These dolls and puppets will be used in the culminating
activity.

Children like to sing and they could learn the Korean National
Anthem and compare it to that of the United States.

Make symbols for Hangul alphabet and learn to write a few familiar
words. ‘
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CARD 28
BOYS

A first son is especially welcomed because his arrival insures the
continuity of the family line. On his first birthday, a baby usually
has a big party at which he is formally introduced to his family and
friends. As a child grows up, he Is taught to behave properly and to
respect and obey his elders. The eldest son is also responsible to take
care of his parents when they reach old age. Korean boys also have to
help in the rice fields as well as going to school. One of the most
important milestones in a Korean man's life is his hangab, his 60th blrth-
day. This symbolizes the completion of a full cycle and is marked by a
big anniversary party. 1In Korea it is a custom that the father eats alone
and the mother and the children wait until he has finished his supper.
Koreans think that the father works the hardest and is entitled to be
left alone to eat in peace wlthout a lot of chatter.

Boys roll hoops, or play with tops or toss stones in the air and
catch them on the pack of their hands in a game something like jackstones.
They also play baseball which they learned frcm the American soldiers.
Both boys and girls like to speed across ice-bound rivers on little sleds
with metal runners. They push themselves along, jabbing two pointed sticks
into the iece. They also like to ice skate.

Activities

Make comparisons between the culturcs of Korea and our own. Have the
children express their feelings about Korean customs. This will help the
teacher evaluate whether the children understand and can identify with
the Korean culture.

Try rolling hoops with a stick, throwing stones and catching them
on the backs of their hands. Compare their games and responsibilities
with those of the Korean children.

CARD 29
GIRLS

Girls heip prepare all meals and do the dishes. Girls never play
with dolis. Instead, they take care of real babies, their younger
brothers and sisters. As soon as girls are seven or eight years old,
they take turns minding younger members of their family whom they
carry about on their backs in slings made from blankets. Sitting com-
fortably in the sling, babies go nearly everywhere with their sisters.

Activities
Demonstrate how girls carry a baby and let children do this. Make .
experience charts comparing responsibilities of Korean girls and our qgirls.

Let the children express their feelings about both of these.

lave children get rice ready to make rice cakes. (Making rice cakes
will be for culminating activity.)
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CARD 30
CLIMATE (South Korea)

Most of Korea has a humid climate marked by seasonal changes.
Cooi weather begins in October and November, when the winds start
to come from the north and northwest. A long winter follows. Winter
in the northern part of South Korea is bitterly cold, that in the
southern part of South Korea is much warmer. From November to April
the average monthly temperature is below 32 degrees F., and sometimes
below zero. January is their coldest month. Spring arrives in April
and is noted for sunny weather; summer comes in June. By July it is
hot and humid except in the mountains. Temperatures reach 80 to 90
degrees. In September humidity decreases and clear cloudless days
become more frequent. The first cold nights come in October. October
and May are Korea's most pleasant months.

Activity

Compare our weather to Korea's by first locating the two countries
on the ;iobe. Point out the 38th parallel, following it around the
globe, and asking children to tell why this aspect of location may
account for similarities in weather conditions.

CARD 31
SHELTER

Traditienal rural houses in Korea are one-story structures with
mud-plastered brick on wood walls, or stone walls and a thatched roof
of rice straw. There are usually three rooms: a kitchen with a dirt
floor, a bedroom and a living room, arranged in an L or U shape. Flues
under the floor carry hot smoke from a low coal-fired stove in the
kitchen to a chimney at the opposite end of the house. This provides
-a system of radiant heating called Ondol. The living room usually has
a board floor. Koreans remove their shoes before entering it from the
kitchen or the outdoors. They sit on mats and sleep on quilts spread
out on the floor. The mats and quilts are stored in a cabinet, and-
rolled out each evening at bed time.

City houses generally foellow the traditional lines of rural homes ,
though their roofs are likely to be made of sltate or tile. They also
have modern conveniences such as electricity. Public housing has been
built in recent years.

Acfivitz

Show picuures of typical Korean homes, comparing them to those of
the children. They may wish to make Korean homes out of clay or blocks.
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CARD 32
CLOTHING

Traditional clothing is made of cotton or synthetic materials and
is worn by some people in the cities and by most of the people in rural
areas. Loose-fitting, long-sleeved jackets and oversized trousers that
are tied at the waist and bound or left loose at the ankles are tradi-
tional garmets worn by men, Most men in cities and many of the younger
farmers have adopted western-style shirts and trousers or suits. Farmers
and city laborers usually wear sandals or rubber shoes. Some of them
now wear western style shoes.

The traditional dress of Korean women includes the Chima, a long
high-waisted, pleated skirt worn over a slip or loose trousers called
paji. The Chogcre, a short, flared blouse is worn open in the front
over a tight-fitting undergarment. For everyday wear in the cities,
girls have turned to western=style clothing.

Activitz

Show pictures of Korean clothing. Make clothing for dolls either
out of construction paper or material to show their traditional dress.
Make comparisons with western-style dress.

CARD 33
FooD

Korean people eat rice at every meal. This is a staple for them.
These people eat a different type of vegetable than we do, mostly pickled
for preserving reasons. They also eat a lot of fish. Perhaps the differ-
ent types of food explain why people have different physical builds. They
can also tie in with why pigmentation is developed differently.

Activitz

- ,

Discuss similarities and differences in the basic diet of the
Korean and that of the children. Have the children make a2 list of the
foods they eat in one week. Are there similarities in the categories of
foods; differences in the style of preparation? ’
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RICE DISHES

. Plain boiled rice

barley

beans

white potatoes
sorghum

millet

barley and white potatoes
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'CARD 34
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CARD 36
SCQUPS
1. With soy sauce
a. Chicken
b Fish
c. Bean curd
d. White potato
e. Soybean sprouts
2. With Soybean mash
a. Squash or pumpkin with vegetable tops
b. '""Very salty" daikon kimch'i
c. ""Salty'" cumumber kimch'i
d. Daikon from field thinning
3. With hot pepper mash
a. Bean curd
b. Fish
c. '"Very salty'" daikon kimch'i (rare)
d. "Salty" cumumber kimch'i (rare)
L, With kimch'i
a. '"'Large cut'' daikon kimch'i
b. Cabbage kimch'i
CARD 37

KIMCH'I (pickled vegetables)

1. Daikon kimch'i
a. ""large cut"
b, "small cut"

c. "salty"
d. '"very salty"
e. ""pickled"

f. "summer"

2. Cabbage kimch'i
a. cucumber
b. ''salty"

8
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CARD 38

HISCELLANEOQUS DISHES
1. Hot pepper mash

2. Soy sauce

3. Grilled fish

L, Grilled dryfish

. Scraﬁbled eqgs

. Mountain vegetable

Compare Korean dishes with food we eat. What are the requirements of
a healthy diet? Do both Koreans and Americans meet this requirement?

CARD 39
INDUSTRY (South Korea)
. Tennis shmne factory, and umbrellas
. Wig factory
Steel (automobile factories)
Refinery (oil, fertilizer, rayon, nylon, asphalt
. Timber Company
Printing (paper, newspapers)

7. Fishing

Activity
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Use pictures and filmstrips to show these industries. Compare Korean
industries with ours, making a booklet showing those of Korea and those
of our community.
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CARD 40

FARMING

Many people live in rural Korea. Their main crop is rice, which they

pay their taxes with. Also other crops are: barley, millet, soy beans,
sweet potatoes, irish potatoes, cabbage, turnips, apples, pears, peaches,
persimmons and cotton.

Activity

Plant rice according to the customs of Korean people.
Have children taste the different fruits ond vegetables common in Korea.

Add pages on farming to the comparison of industry bookeet.

CARD 41

PLANTING RIiCE

The rice paddy is prepared by plowing the mud under the water. For many
days the patient ox draws a wooden plow back and forth, churning up the
mud to make it soft for planting. Then they stretch a string in straight
rows where they want rice planted. The women pass along bundles of shoots
which are pressed into the mud under the water. This continues for many
days until the planting is finished. (The shoots have been grown from
seed in rich ground to make the shoots.) The rice is then carefully cul-
tivated and weeded many times. The rice stands tall and yellow and the
tops filled to bursting with fat grain. The men carefully cut the stalks
with sickles. The cut stalks are tied into sheaves and carried to the
front yard of the farmhouse. There the sheaves are opened' and the grain
spread on the hard earth. Flails made of two long sticks joined together
are used to beat the rice grains from the tops of the stalks. The grains
are tossed up in the air to get out the chaff and the hard rice kernels
fall out onto straw mats. After cleaning, the kernels are scooped into

straw bags and stored for thair winter food, and some is used to pay taxes,

and the extra is shipped to market.
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CARD 42

ASIAN NEW YEAR (Lunar New Year)

The new year for Asians is sometimes called the lunar New Year, because
it arrives with the first day of the First Moon, which is usually early
in the month of February. Just as there are twelve months, many Asians
believe thet there are twelve years, each of which is given a name and
occurs in a specific chronological order. The year 1974, for example,
was the year of the Tiger; the year 1975 is the year of the Rabbit.

In Asia the celebration of the new year is more eleborate than the Amer-
ican celebration of Christmas. Preparation may begin weeks or even months
ahead: houses are thoroughly cleaned, food and drink are prepared, and
decorations and fireworks are made or readied. There is much symbolism

in the decorations and activities with repeated reference being made to

three traditional wishes for the new year: happiness, good luck and
longevity.

Two special traditional aspects of the Asian New Year are: the color

red and the Dragon dance. The red predominates in new year's decorations
because it represents joy and it is believed to keep away evil spirits
(especially important as one enters the new year). The dragon dance is
as much a part of the Asian New Year as counting the seconds until mid-
night is for the American new year. The dragon, which signifies goodness
and strength, is usually made of bamboo and silk, and may be a hundred
feet long and innolve almost that many individuals in the dance.

The Asian new year, then has many parallels with the American new year.

In both, it is a time of reminising, rejoicing, and starting with a
clean slate. It is an annual re-affirmation of faith in humanity.

Activities

Talk about rabbits feet and good luck: make good luck pieces out of pussy-
willows, and have children bring luck charms.

Make red decorations--such as lanterns, fish, dragons, etc.

Have children create a dragon head out of a box, then using material, do

the dragon dance with the whole group. Be ready to do the dance at the
culminating activity.’
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CARD 43
KITEFLYING AS A SPORT

Kiteflying is an ancient custom. In Korea, men, women and children

fly kites during the first days of the New Year. Some kites are shaped
like dragons and fish. The skies are dotted with the high-flying figures
as boys try to out do each other in diving and swooping their kttes in
great circles.

Actlvitx

Have children make kites using tissue paper, to resemble the sllk kites
of Korean children.

,,,,,,, ' CARD 44
GIRLS SEE-SAW '

Girls make a see-saw out of a teeter-totter board laid across one of
the rolled-up straw bags used for packing rice. The girls take turns
jumping down hard on one end of the hoard to throw the girl at the
other end high in the air.

Korean children have very few toys from stores, so they use things
around them to make up most of their games.

Activi ty

Make a see-saw from a board and a 1og or some straw tied together.
Have the children try out the new spart.
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CARD 45

SWINGING

|

I'n the spring Korean people make swings out of straw-ropes and hang
them from the limbs of high trees, or from two poles. They have con-
tests to see who can swing highest and most gracefully. Also, who can
swing the highest and show the best muccles. These swings are always
used during celebrations.

Activity

Demonstrate what the swings made of ropes are like, with no seat.
Then have contests within your own group using the swings available.

CARD 46
SPECIAL CEREMONIAL DISHES
1. White Rice 11, Chinese ""Flower Bell' boiled
2. Beef Soup 12. Soy or small green bean spraits
boiled
3. Pork Soup 13. Cabbage kimch'i or pumpkin dipped
in flouer and water, fried
L, Seaweed Soup 14, Grilled fish
5. Hot pepper mash 15. Glutinous rice cake
6. Hot pepper powder with spices 16. Steamed rice cake
7. Grilled Pork 17. Yot
8. Grilled Beef 18. '"'Sweet wine" !
9. Fried bean curd ™~ 19. Wine Spirits

10. Fried eggs with pumpkin or dryfish'




P-76
CARD 47

CHOPSTICKS

The orientals claim to have discarded forks centuries ago in favor of
chopsticks. Not only are chopsticks used for eacing, but also for
stirring food in the Wok. They come in a variety of materials, plain
or painted wood, plastic, lacquer, ivory and metal. Here's how to
use them:

Place one stick between your thumb and forefinger, about
three-quarters up its length. Lightly rest the tapered end against the
tips of your ring finger and little finger. With this "stationary"
stick in position, grasp the ''moving'' stick with the tips of your thumb
and forefinger and rest it on your middle finger. Move stick by bending
forefinger and middle finger. The thumb remains still. Make certain the
sticks are parallel to one another, that they are even at the ends and

are kept about an inch apart under the thumb. Don't apply too much
pressure.

CARD 48

HARVEST MOON FEST!VAL

Celebration is much the same as the Lunar New Year. Children o the
same activities but not as elaborate. This celebration celebrates the
end of the spring planting of rice. They they enter into the next
season of cultivation. '

At Seoul Grounds there are jugglers and acrobats, dancers and musicians.
Girls ride on swings in a contest to see who can go the highest; boys
fly their kites at the edge of the grounds. Children get a treat of
candy which is very unusual to Korean children. Moms ard Dads enjoy

the same activtiies as the children do. :

Activity

Start planning a similar celebration for the culminating activity.
Have some children begin to work on juggling acts, some folk dances,
and magic tricks. Plans for a puppet show might also get under way.
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CARD 49

ARTS AND CRAFTS
Performing arts were greatly influenced by China in dance, music and

instrucents. Koreans also did much in pottery, making vases and also
lots of basket weaving.

Activities

Show pictures of dance, music and instruments in Korea.

Make clay dishes, possibly using a dish for a mold as the Koreans
sometimes did. Also do some basket weaving, either using crepe
paper twisted, or construction paper.




OVERVIEW OF IMTERMEDIATE LEVEL UNITS

The student in the intermediate gradés haswa great natural
curiosity about people and things distant from him, and about what
makes him unique. This is an excellent period for exploring con-
cepts of ethnicity. The model units in this section provide some

approaches which caplitalize on these natural interests.

A Multi-Ethnic Unit offers an intermediate level framework for multi-

ethnic studies. Its four parts stress (a) building a

~ positive self-concept, (b) awareness of one's own
ethnicity, (c) reasons for a group's immigration, and
(d) the contributions of famous members cf an ethnic
group to the culture of the United Statgs.

A Study of German and Jewish Ethnic Groups suggests a format for a

comparative approach to be used with two or more
ethnic groups. It tries, in particulér. to sensitize
students to the immigrant experience and to the pawer
of ethnic pride.

Qur Community Project calls for the total involvement of students in

studying the concepts of ''culture' and '‘community,"

which are basic to the idea of ethnicity. These some-
what abstract concepts become real to the students as
they plan and build a community, then role-play in jt.

The Black and Mexican-American is a unit to help students with special

learning and behavioral problems (SLBP) gain self-
confidence, through increasing their awareness of |ike-

nesses and differences among people.
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Ethnic Groups in Minnesota From 1850 to 1900

and

Personal Ethnic Studies suggest a multi-ethnic approach to the tradi-

tional study of state history. Both units create an
awareness of the multiplicity of groups which have
interacted to build Minnesota, either by a more histori-

cal study (Ethnic Groups in Minnesota), or by a more.

personalized study of one's own ethnic group (Personal

Ethnic Studies).

From the Land of the Midnight Sur. to the Fertile Prairie of Minnesota

~

and

The Mexican-American are also units which might be appropriate for a

portion of studying state history. Although they deal
strictly yith the experience of particular groups (the
Norwegian-Americans and the Mexican-Americans), they
offer an ethnfc studies format which could be used with

any group which settled in the state,




A MULTI-ETHNIC UNIT
A Unit for Fourth Grade
By - ’
. Helen M. McLean




A MULTI-ETHNIC UNIT FOR FOURTH GRADE

Rationale

This unit is designed especially for students in newly~integrated
schools. Faced with a situation in which they must relate daily with
persons from a different cultural background, these students have a great
need for developing respect and appreciation for cultural and racial
diversity.. This is the goal of the unit.

Part t. . Building a Positive Self Image
A. Human Relations Concepts to be taught:

1. To understand others, he/she must feel
important as an individual

2. Seif esteem is fundamental to personal
security and learning

3. Everyone must feel that he or she can
contribute to the group

B. Teaching Techniques and Learning Activities:

1. Self Portrait - This exercise used to help
students feel more secure -~ very effective
first week of unit or school

a.7Children draw a picture or caricature
*\~\\1»ﬂ—>of themselves. This activity was done
at least twice, the second or third time
without caricature. Pictures displayed
with a sentence about portrait from
children on bulletin board

2
SRR

2. Autobiographies

a. An autobiography of a famous person was
read first to the class for understanding
of content of autobiography.

b. Lesson developed on content found in
biographies (vital statistics, hobbies,
interests, likes and dislikes, friends,
and goals)

c. Children glven outline to aid in writing
own biographies

d. Biographies were written, cover illustrated.
These were read, discussed, circulated and
displayed in team area




Part 1. Who
: A.
B.
\

3. Keeping the lines of communication open

a. Students with teacher kept a folder that
will be their private communication with
the teacher. Everything put in folder
will be things they wish to share with
the teacher

b. Throughout the year the children will
insert in folder such jtems as autobio-"
graphy, school picture, poems, creative
stories, favorite drawings. Children are
encouraged to suggest things they would
like to have done to improve their class.

Are We = Qur Culture and Heritage
Human Relations Concepts to be taught:

. Americans are products of many diverse cultures
and origins

2, All nationalities, races and creeds have contri-
buted to our American culture

3. To recognize the contributions of many different
people in our American heritage

L., To become aware of the benefits derived from the
rich-variety of our multi-ethnic culture

5. To stimulate individual pride in family origins
and traditions

Learning Activities:

1. Children given after class discussicn an outline
to help research their heritage and origins. They
were encouraged to use information from parents as
well as reference sources.

a. Heritage reports discussed, displayed

b. Children encouraged to bring in articles
that would reflect their heritage. These
were some of the following items shared by
my students in class: Italian corn snack
food; Homemade Polish sausage; Russian baby
seal skin boots; German newspaper and bible;
Scottish tea cookies; Irish hand-sewn linen;
sweet potato pie (Afro-American); Danish cake;
Swedish meatballs; Mexican tacos; and a
collection of Furopean dolls

Ju




Part 111,

Part IV.

c. Class learned songs in Ianéuagés of
various cultures. The songs were shared
with other classes in the building.

d. Scavenger Hunt Our English Language. A
list of words was given every morning as
part of language activity. Children
researched the origins of certain words.
This helped children understand like our
culture, our daily language is Indebted
to many peoples, nations and races.

e. Students prepared a bulletin board display
on words, their origins and adoption in
English.

Explorers Who Came to America and wWhy

(This portion will reinforce through factual history the
concept that America is composed of people from all over
the world)

A. To help children become aware of why people came
to America

B. Children will be encouraged to do research on at
least two Black explorers to gain facts about a
neglected group of people in our books that helped
build America. an

Famous Minority Americans

A. Children will select some famous minority American
and collect information about him or her for a
bulletin board display. Groups may work together
and develop skits, use tape recorder, make puzzles
about famous Americans. (This will include Women--
does not have to be a racial minority)

B. Use will be made of biographical sketches on Sound
Page machine.

C. Resource people, films and field trips will be used
to develop this portion.
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A STUDY OF THE GERMAN AND JEWISH ETHNIC GROUPS

A Unit For Grades 5-7 -

By

Donald Anderson
Roger Manthey
Gerald Ramin
Diane Rappath
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RATIONALE

We are living in a time that the need for becoming more sensitive
to other ethnic groups is extremely important. It is essential that
we teach our students the necessary skills to cope with the problems
that arise from the lack of understanding of the various_ethnic groups.
' There are three points that demonstrate a need for a unit &' minority
groups. These points are the need for (1) better and clearer under-
standing of the population, (2) wholesome attitudes towards members of -
our society, and (3) a constant awareness of other ethnic groups. This
unit has been designed for grades five through seven, but it is flexible
enough to be utilized in the secondary schools. This unit has been
developed because of a lack of pertinent materials relative to multi-
ethnic studies.

A STUDY OF THE GERMAN AND JEWISH ETHNIC GROUPS

Objectives for the Course

Identify reasons as to why German and Jew: came to America

2. To become more sensitive to life styles and customs of the
Germans and Jews

3. To become more aware of the contributions of Germans and Jews
to American society

b, To identify similarities of ethnic groups

5. To make comparisons of the two ethnic groups - Germans and
Jews

6. ldentify social pressures of fhé“}wo éthnicqgroups - Germans
and Jews in American society '

7. To become aware of traits needed to improve relations and
communications between ethnic groups

8. ldentify ways how Germans and Jews react to prejudice

9. To develop further interest in other cultures

10. To help students become more sensitive to ethnic pride

11. To provide educational experiences from the point of view of
several cultures so that they may discover the common bonds
existing between all people

12. To deepen student appreciation of his own culture and help him

begin to see other cultures as complementary rather than contra-
dictory ways of organizing his social world

ERIC . 94




Learning Experiences

Students will:

View films, filmstrips, etc. (see bibliography)

Prepare individual and/or group oral and written reports

Listen to community resource speakers (artists, musicians, historians,
etc. ) utilizing German-American Clubs, St. Paul Jewish Communi ty
Center, parents

Randomly read materials that will help chuldren sympathize with the
plight of these groups:

Travel on field trips to places of interest in relation to the study

Prepare art projects as a follow-up activity after guest speakers,
films, etc.

Receive instruction from the building physical education and music
specialist relative to the music and games of these countries

Participate in food tasting parties (prepared by the district food
coordinator)

initiate a pen pal program

Prepare plans for a possible student exchange program

Prepare maps plotting the origination of the early migrations into
these selected countries

Prepare family trees

Participate in role playing, skits, plays, and other open-ended
situations

Attend religious ceremonies

Attend ethnic conventions

initiate intergroup friendships and visit homes of new friends

Bring artifacts from home relative to their studies

Maintain a log book

Prepare bulletin boards, window displays, and general classroom
decorations

Make a cookbook (collection of recipes from these ethnic groups)
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HISTORY AND BACKGROUND INFORMATION ON
- JEWISH HOLIDAYS, CELEBRATIONS AND CUSTOMS

People all over the world celebrate holidays, some of them happy
and gay, some of them solemn and reverent. Most of these holidays are
religious, for '"holiday" really means holy day. Thus many countries
in different parts of the world celebrate the same occasion, yet they
may have widely different customs.

Many of the countries and religions of the world have a calendar
like the one we use in the United States, where the year begins in Janu-
ary and ends in December. . Other people have different calendars. The
Jewish people begin the religious year in the Hebrew month of Tishri,
which is September on our calendar. There are also people, in Asia and
Africa, who measure the year by the movement of the moon. Their holidays

are known as lunar holidays, and they have a lunar calendar with thirteen
months instead of our twelve.

In countries throughout the world, Jews celebrate Tu B'Shvat or the
New Year of Trees. Every year the fifteenth day of the Hebrew month of
Shoat marks the beginning of Spring in Israel. Trees have always been
an important symbol in the Jewish religion. They stand for what is
good and noble and worthwhile in life. Centuries ago the Jewish farmer
planted trees and blessed his orchards on this day. When a child was
born, the father planted a cedar for a boy and a cypress or a pine for
a girl. VWhen the child grew up, often the bridegroom and his bride
would walk under decorations formed by the branches of the trees that
had been planted in their honor years before.

Every year on this day, boys and girls parade through the streets
in Israel carrying spades, hoes, and watering cans. Later, they go to
the fields and plant trees, amid dancing and singing. .Afterwards, they
enjoy playing active outdoor games. In the country of Israel, trees
are especially important. The land is dry and there is seldom rain.
The trees must be carefully planted and tended if they are to grow.

But once they do, they help to hold the dry and dusty soil in place.

Jews from other countries often give tree memorials for relatives
and friends. These are living, green monuments. In other lands, the
Jews mark the festival by eating fruits, such as oranges, figs, or
pomegranates, that grow in Israel, now the Jewish state.

Pesach, which is the Hebrew word for Passover, commemorates the
escape of the Israelites from their bondage in Egypt, and the end of
a 430-year period of slavery. This Jewish feast falls on the first
full moon of the spring, from the fourteenth to the twenty-first of
the Hebrew month of Nisan. Nisan corresponds to parts of March or April
for us. ' h

The name Passover and the festival's present meaning came into use
when God sent His angel to slay the first-born son in every Egyptian
household. The fact that some sort of Jewish festival already existed
at that time is evidenced by the fact that the Jewish homes were marked
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for the angel with blood of a lamb sacrificed at a traditional holiday.
The sacrificed lamb was known as the Paschal lamb. The Egyptians,
stunned by the tragedy, allowed the Jews to escape. On the night
before Passover, Orthodox Jews make sure there is no leavened bread

in their homes. |If they find any, they burn it the following morning.
During those eight days, the Orthodox Jews eat only unleavened bread,
called matzoth. The family attends a special service in the synagogue
and then returns home for the traditional Passover meal, the seder.

The Last Supper that Jesus and His dlsc:ples ate together in the upper
room at Jerusalem was a seder. The dishes in the center of.the seder
table are symbolic. The dish of bitter herbs is a reminder of what
Israelites suffered when they were slaves in Egypt. The unleavened
bread ‘has been made in strict accordance with the instruction that the
Israelites were given for the first Passover. The shank bone of a lamb
is a remembrance of the Passover lamb that was sacrificed in anCtent
times, -

Ever since the Jews escaped from slavery in Egypt more than three
thousand years ago, Passover has been known as the Festival of Freedom,

‘as well as one of hope and confidence. This event was the real beginning

of Israel as a nation and a religious community. Through the centuries
Jews have -celebrated Passover to commemorate their unity. While they
were still wandering shepherds in the desert with no thought of a
national identity and before their deliverance from Egypt, the Jews

had a Spring festival. They sacrificed a lamb, believing this offering
would keep away plagues, misfortunes, and other kinds of evil.

The seventh day of Passover is the day on which the Red Sea waters
miraculously opened to let the Israelites cross over. But it closed
again to drown the pursuing Egyptians. ‘

The eighth day of the festive Passover season is the day of Yizkor.
Memorials for the dead are said at the morning services at the synagogues.
Jews who cannot attend the services recite the memorial prayers at home. -

An interesting feature of Passover is that it is kept, by decree of
the rabbis, seven days in israel and eight days in all other lands.
With this eighth day the Passover comes to an end everywhere. The last
restriction, not eating unleavened bread, ends when .the stars appear in
the evening sky and the joyous Feast of Freedom is over for that year.

. The Jewish people have a number of festivals in the Spring. The
Feast of Lots or Purim is in early Spring. It celebrates the victory
over Haman. This Is a significant date because it commemorates the
deliverance of the Jews from destruction. The fourteenth and fifteenth
of the Hebrew month of Adar constitute the happy festival of Purim,
in which Jews all over the world celebrate their nation's de'iverance
from a plot which, If it had worked, would have completely destroyed
them. The story of Purim is told in the 0ld Testament Book of Esther.

Actually Purim is a day of feasting and gladness. There are gifts

for the family and relatives, and presents for the poor. It is said that
this is the festival when everyone should be merry.
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Special foods served on this day include Haman's Ear, tiny tri-
anqular shaped poppy-seed cakes filled with honey (hammantaschen) and
a dish of lima beans {bub). The large beans stand f.r the coarse food
Esther, the queen, ate in the king's palace when she refused to eat
the.rich food served there.

~ o

In Israel on Purlqﬂthe children like to wear costumes of Biblical
Ahasuerus, and the wscked Haman. They swing clappers and toot horns,
and parade from house to house, singing loudly and reciting humorous
poems. On this day there are often parties and plays given which enact
the story of -Esther.

Seven weeks after Passover, which is generally at the end of May,
the Jewish people in Israel and in other countries of the world observe
shavuoth, or the Festival of Weeks. This holiday is a thanksgiving to

God for a generous harvest. It is also the day that the Jews thank God
for the giving of the Ten Commandments. According to the 0ld Testament,
the Commandments were given by God to Moses on Mt. Sinai. The Jews

believe that the Commandments are their greatest treasure.

The Greek word for Shavuoth is Pentecost, which means fiftieth day
after Passover. Because the 0ld Testament was translated from Hebrew
into Greek in ancient times,'many of the Greek words have come into
our own language. Pentecost is now the name for an important Christian
holiday. It was-.on.the Jewish Feast of Shavuoth, the fiftieth day
after Passover, that the Christian Church began. Pentecost is called
the birthday of the Christian church Pentecost is also the date on
which the Jewish church began.

Rosh Hashanah is the Jewish Mew Year. The High Holy 0ays are the
first ten days of the Jewish year. They open with Rosh Hashanah as the
Jews' most solemn season, a time of penitence and prayer, for they
believe that in these ten days each man's fate for another year is
sealed in teaven,

Tradition says that on Rosh Hashanah God opens three books, one
for the wicked, one for the righteous, and the third for those in
between. The righteous are immediately inscribed and sealed in the
Book of Life; the wicked are inscribed for death. But judgment on the
third, or middle group, is suspended until Yom Kippur, giving them ten.
days in which to atone for whatever wrong they have done. Though these
holidays are a time of penitence, they are not a time of sadness. |In
Jewish homes, after the evening service at the synagogue, the table is
festive and the spirit around it is happy. The menu varies from home
to home according to taste, but on every table honey and fresh fruit
are found. The honey is for a sweet year and the fruit goes back to
ancient time when Rosh Hashanah was also a harvest festival. Rosh
Hasharnah means ''the head of the year." It is also called Day Remembrance,
Day of Blowing, and Day of Judgment. The New Year always starts as Jews
believe the world did, on the f!rst day of the month of Tishri. Jewish
days begin at sundown.
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is a day of penitence and prayer, to be spent in the synagogue, where
services are continuous from morning to evening. It is also a day of
rest. No Jew will work or transact business on Yom Kippur. it is a
day of absolute fast as well. Not even water may be taken from sun-
down on the eve of Yom Kippur to sundown on the next day. Yom Kippur
is a day for those who have hurt each other during the past year to
make amends. No man can expect forgiveness from God if he does not
forgive his fellow man.

Succoth is the Feast of the Tabernacles. 1{n Israel on Succoth,
which falls in September or October on our calendar, the boys and girls
of school age build small huts of branches, called succa. These huts,
or tabernacles, represent the huts in which Jews lived during their
forty years of wandering after the Exodus from Egypt. They eat in the
huts and give special plays, This festival is also celebrated in the
synagogues. Succoth, or the Fesst of the Tzbernacles, lasts eight days
and Is a thanksgiving festival for the harvest of the fields.

Hanukkah is called the Feast of Lights. Twenty-one centuries ago
a little band of Jews won the first recorded battle for religious free-
dom against the mighty Syrian army. The war was called the Maccabean
War, named after the Jewish leader Judas Maccabeus. The Jews celebrated
their victory-with the eight day Feast of Lights, called Hanukkah. At
first, the rabbis were hesitant about allowing Hanukkah to become a
religious festival, because human bloodshed was prohibited in the Ten
Commandments. Thus the meaning of Hanukkah relates not-only to a real
victory, but also to the survival of Judaism. Time after time the faith
of the Jews has been tested, but each time the hostile forces have been
met and overcome. The Jews have maintained the unity of their faith in
the face of persecution and temptation.

American Jews, especially, make much of this winter festival. The
customs of Hanukkah are not unlike the customs of Christmas. Among the
traditional Hanukkah decorations is the six-pointed Star of David. The
gifts that are exchanged by family and friends are wrapped in blue and
white paper, the colors of the Jewish flag. A special symbol of the
festival is the elephant, because of the trained elephants used by the
Syrian armies, and the hammer, in commemoration of Judas Maccabeus, who
was called ""Judas the Hammerer.'

1-13
Yom Kippur, the Day of Atonement set by Moses nearly thirty
centuries ago, brings to an end the Jewish High Holiday season.
‘ This day is the holiest, most solemn day of the Jewish year. It

' In Israel there is an unusually impressive Hanukkah ceremony. The
large beautiful buildings in Tel Aviv, Haifa, and Jerusalem display

' memorials, which are lighted in honor of the freeing of Judas by the
Maccabeans. Runners carry a torch from Modin, the birthplace of Macca-
beus, to Jerusalem, where it is handed to the President of lIsrael. Every~
where in Israel, in the towns, farm settlements, and in the homes, there

l Is a menorah on which one or more candles are lit every evening.. The
menorah, through the years, has stood for light and truth. The Hanu~
kkah Menorah also stands for the Jewish z<oples' love for liberty. The

' children play different kinds of games wich the dreidel or top during
this festival. There is a story about the dreidel, also called the
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sevivon. It was used in ancient times when the Jewish people were for-
bidden to assemble for prayer. So when they met, they pretended that

they were playing with the top. Inscribed on the dreidel are four

Hebrew letters: Nun, Gimel, Hay and Shin which stand for Hebrew words R
Ness, Gadol, Haya and Sham. These words mean ''a great miracle happened
there." This refers to the restoration of the Holy Temple in Jerusalem

by the Maccabeans. There was an instance where one day's supply of oil

for the holy lamps miraculously lasted a whole week.

Christmas was originc:ly a Jewish custom that is now a Christian
holy day. Every Jewish mother in older times was required to go to the
temple forty days after her first male child was born to present him to
the Lord. The forty days between the birth and this presentation were
considered a time of purification for the mother. People have associated
this day with light, and now there is the custom of blessing. the year's
supply of candles for the church on the Feast of Purification or Candlemas.

Jewish festivals are joyous occasions calling for spiritual,
religious and cultural expression on the part of those who celebrate.
Unfortunately, their beauty and pageantry are not generally familiar to
people outside the Jewish faith for two reasons: first, the celebrations
are based on stories in the 0ld Testament and great events in history
pertinent to the Jews in their struggle for freedom in a hostile world;
and second, the rituals and ceremonies of most of the festivals are per-
formed within the family circle; therefore, it is necessary to have an
understanding of Jewish life in the home, which doesn't always lead to
cultural awareness by other outside groups.

Jewish holidays are also rich and fascinating in their love and
devotion, which they mirror. They also have an interesting and great
history. The following is a list of terms which help make their his-
tory alive and meaningful:

1. Rosh Hashanah - Jewish New Year (also means '‘head of the
year'')

2. Shofar - a trumpet made of a ram's horn

3. Yom Kippur - Day of Atonement - most sacred day of the
Jewish vear

. Pesach - Passover
5. Matzoth - unleavened bread

6. Haroseth - combination of nuts, apples, wine and
cinnamon

7. Matsoth - special dish {combination of nuts, apples, raisins
and wine; matsoth mainly bitter herbs, parsley, celery, or
lettuce and salt water)

8. Arba Kosos - wine




16.

17.
18,
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Succoth - temporary or impermanent dwelling of the
often persecuted Jews

Shamus - a special candle used to light the other candles
Synagogues - church

Latkes - potato pancakes

Kugel! - potato pie

Hammantaschen - triangular cakes filled with poppy seeds
or fruit

Shalach monos tregger - messenger carrying gifts from
family to family

Purim shpieler - Purim players
Huppah - canopy

Habdala - separation

Being an extraterritorial group, Jews always needed strong inner ties.

The holy days have been such ties. They have kept the past alive and
fostered basic teachings of their faith. Each has its own distinctive
philosophy, its own history and its special ceremonies. Two charactéris-
tics mark the whole cycle of Jewish holidays:

They are religious in character. The Bibie orders them as
""Feasts of the Lord.'"' There are no secular holidays in
Judaism; what might have remained secular events in history
became religious institutions.

All Jewish holidays revolve around the people of Israel, or
are in some way related to lIsrael. They commemorate events
in the experience of a whole people rather than one person-

TTality.
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ing Goths, Franks, and Scandinavians. These people are often referred

to as '"barbarians,' and in fact they were then rather crude and wild

as compared to the people of the countries to the south on the Medi-
terranean Sea. Most of the Mediterranean countries kad known agri-"
culture throughout ancient times and even before. The people of northern
Europe had been -a wandering people and they began to settle on farms

only a few hundred years before the fall of Rome. These northern people
had a great influence on the first part of the period of European his-
tory which we call the Middle Ages, a period which extended from the

fall of Rome to the beginning of modern times about one thousand years
later.

Germanic people worshipped and celebrated the seasons, as did
people everywhere. But their ways of doing so differed from those of
people to the South. Winters were cold and long in the North, and the
wind blew hard. Northern people believed that their windy world had
been created by 0din, father of all gods, anJd his two brothers. 0din
rode an eight-footed swift horse and two black ravens flew about him.

Ther was the Northern god of farmers. Thunder roared and lightning
flashed when he threw his magic hammer into the air. Together with
0din he made the wild tempests that raged across the land.

The people of the North had great respect for nature. They were
convinced that man ought not to make great changes in the earth. VYet
farming did change the earth. When these people became farmers they
surrcunded every act of plowing, sowing, and harvesting with rites and
spells to pacify the injurcd spirits of the earth. To be safe, they
‘put- all agriculture under the protection of the gods. The anger of
the god was always appeased because the people felt that there would
be no peace on long winter nights as the farmers walted for the warmth
of springtime.

Some of the festivals of Germany are mentioned in the paragraphs
below.

Neujahr is the German New Year. The first day of the year must be
lived as you would live during the next twelve months, according to
German folk tradition, for New Year's Day is the time of new beginnings.

.The housewife takes care that her home is in order. Everyone puts on
at least one new garment. People try not to spend money, but jingle
coins in their pockets for luck. No unpleasant tasks are undertaken.
0f course, both doctor and chemist are avoided. Everybody settles down
to having a good time with family, friends and neighbors.

Dreikonigsfest is the festival of the Three Kings. The festival of
the Three Kings marks the end of the Yuletide season. This is the day

1-16
_ HISTORY AND BACKGROUND INFORMATION ON
GERMAN HOL IDAYS, CELEBRATIONS AND CUSTOMS
The vandals who destroyed Rome belonged to a nation of Germanic
people. There were other Germanic nations in northern Europe, includ-
| on which the Christmas tree is lighted for the last time. Boys and men
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dressed as the Three Kings wander about towns and villages of the Kinzig
River area and elsewhere, singing old folk songs of the wise men and
begging for alms. The kings wear gold paper crowns and carry large B
cardboard stars. In many parts of the country, salt and chalk are
consecrated in church on this day. The salt is given to the animals to
lick; while the Three Kings traditional initials, C. M. B. for Caspar,
Melchior, and Balthasar, are chalked above house and stable doors. This

is thought to keep evil from entering and harming the beasts.

Epiphany parties are frequent with the traditional cake as a special
feature of the celebration. A bean or sometimes a coin is hidden in the
cake. Whoever finds the symbol in his portion becomes King of the feast.

Fastnacht, as Shrove Tuesday is called, is celebrated throughout
Germany with masquerades, carnival procession, and ceremonials that
vary in character according to locality and. folk custom. !n the Rhine
district where many of the carnivals originate in religious rites, there
is strict adherence to the sacred pattern. In Munich, Shrovetide obser-
vances are marked by much of the pageantry and splendor of the Middle
Ages. Eastern Saxony boasts some of the most charming carnival cele-
brations of all Germany. For over five hundred years Rottweil on the
Neckar has celebrated a Fastnacht parade with all kinds of traditional
figures such as three huge cocks, known respectively as Guller, Feder-
hannes or Feathery John, and Biss of Rite. Another feature of the
parade are groups of fools wearing costumes decorated with ball -shaped
bells, who dance about and recite verses of fools wisdom to the crowd.

The Kope Procession, or Kopenfahrt, observed at carnival time by
Luneburg's salt miners, dates back to the Middle Ages. According to a
chronicle of 1471, an early Duke of Luneburg granted journeymen salters,
the sons of master salters, the privilege of holding the annual celebra-
tion, which has been observed for almost five hundred years. According
to some authorities, the Kopenfahrt originated in pagan, rather than
medieval times.

Brauteln is the name Sigmaringen gives to a carnival custom which
started in 1648, at the close of the Thirty Years War. In that year
bachelors who dared to become engaged were honored with a peculiar
ceremony. Because of the war and hard times, bachelors were not get-
ting married. The mayor conceived a plan to encourage bachelors to
marry and have a family by honoring them in a parade.

In most parts of Germany Easter festivities start on Palm Sunday,
or ‘Palmsonntag. Customs vary widely from place to place, but every-
where they symbolize resurgence of life and joy in the budding spring.
Most unusual of all Palm Sunday customs, perhaps, is the Palm Esel
or wooden Palm Donkey,’ symbolic of the animal upon which Jesus entered
Jerusalem two thousand years ago. The Palm Donkey is reverently carried
to the village church. Devout parishioners believe that by touching the
wooden image they, too, may share the same mystic blessing which people
thought emanated from the humble ass when it carried the King of lIsrael.
Lenten food- consisted of pretzels and brezels.
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Pennsylvania Germans brought customs pertaining to the Easter hare
to America. For the Pennsylvania Germans, the coming of the Easter
rabbit on Easter Eve was similar to the Christkindl's visitor on Christ-
mas. In Fredericksburg, Texas, the citizens continue to burn Easter
fires on the eve of Easter, a custom which was introduced by the German
immigrants around 1846. The children are told that the fires are caused
by the Easter rabbit who is making his dyes for Easter eqgs by burning
wild flowers. <

Grundonnerstag, Green Thursday or Maundy Thursday, is a day where
everyone eats an entire green vegetable dinner, because of the danger
of becoming a donkey, according to the old Saxon tradition.

During Karsamstag, or Holy Saturday, housewives dress up in their
most elaborate peasant costumes and carry the Easter foods to church
for consecration by the parish priest. After the food has been blessed,
housewives. took their baskets home and started preparing the feast day
dinner.

Ostern or Easter customs which originated in early German pagan
rites are largely concerned with eggs, fire and water. Eqggs play an
important role in the Easter sports. Eqg gathering and eqg rolling
are two of the most popular.

Georgiritt, Saint George's parade, is the honoring of Saint-George,
who was martyred on April 23 in the year 300. He is honored annually
at Traustein and some other Bavarian villages. Throughout the centuries
the story of Saint George has symbolized the victory of good over evil.

~Ascension Day or Himmel Fahrtstag is the holiday when everyone
tries to get into the country for picnics and outdoor festivities.
Ascension beer is traditional this day. According to the thirteenth
century, tihiese hamlets were commanded to drink beer on this day in
memory of the Countess Elizabeth; for it was she in older times who
relieved the inhabitants of the payment of tithes.

Pentecost, even more than Ascensicn Day, is a great spring holiday
which everyone tries to spend in the country. In both urban and rural
communi ties houses and doorways are decorated with birch branches in
honor of spring. Characteristic Pfingsten ceremonies and customs take
place in many different parts of the country.

Corpus Christi Day is celebrated throughout Catholic,Germény with B
picturesque processions through streets that are charmingly decorated -
with flowers and garlands of green. B

Sommersonnenwende deals with young people marching and singing on
their way to the hills and other open places to build enormous bonfires
in honor of the summer solstice.

Lindenfest, in Geisenheim régjon of tﬁé Rhineland, has the Linder
Tree festival which boasts of a six-hundred-year-old linder tree which
is the center for the celebration for the sampling of new wine.
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Markgroningen and other Swabian towns honor Saint Bartholomew,
patron of herdsmen with a three-day festival. The celebration begins
with a church service, which is followed by a colorful procession
through the town, a welcome to guests and a program of sports and
contests. The most important race is the race in which the barefoot
shepherds and shepherdesses run in pairs across the stubble fields.
The victors are honored by a shepherds' dance, a water carriers' race
and other events. These are followed by a historical play known as
Faithful Bartel. Period costumes, processions, pageants and general
merrymaking are all features of the celebration. Later in the day
toasts are drunk to the winners in the season's first new wine. All
are also entertained by a sumptuous rural feast.

In Munich the Oktoberfest celebrates the annual s2ason of drinking
huge quantities of new Munchener beer, feasting on stick-fried fish,
steckerifisch, tasting sausages of all sizes and shapes, eating plump
chickens, and feasting on whole oxen.

Advent customs vary from place to place, but everywhere in Germany
the four weeks before Christmas are looked upon as a preparation period
for the greatest festival of the Christian year. Many families make
advent wreaths of fir which are decorated with gold or silver ribbons
or just scarlet woolen threads.

The Yuletide season opens officially on December 5, Saint Nicholas
Eve, or on the morning of December 6, when the good saint appears in
person in many towns and villages to call on the children.

Christmas is the gayest holiday of the German calendar and the
wehnachtsbaun, or Christmas tree, with its lighted candles, gilded
nuts, multi-colored paper garlands, shining red apples and dancing
raisin-eyed gingerbread men is the symbol of German Yuletide.

New Year's Eve is a merry making night throughout Germany. Tradi-
tional foods, ancient customs, old-fashioned games and beloved folk
songs all play an important role in the colorful celebrations that take
place in various areas. In lower Rhine, card games are the most popular
pastime of the season.

The Christmas tree is an important thing in America. Today we use
lights for trees, previously candles were used. It is generally agreed
upon that the first person to put candles on a Christmas tree was the
sixteenth century theologian Martin Luther. It was a young pastor by
the name of Schwan, in Cleveland, Ohio, who introduced the Christmas

~tree to the United States. Burning candles goes back to the time of
sthe Romans. Schwenkenfelder, Thanksgiving was celebrated in Pennsyl-

vania Dutch (German) country on September 24. This has been the custom
for over two hundred years.

- In America we celebrate the coming of Santa Claus. In many of the
country districts and small villages of Germany, Saint Nicholas some-
times came with his assistant, Kris Kringle. The children ate spoeku-
latius, or hard gingerbread, during this time. :
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Veterans Day, formerly Armistice Day, another American holiday,
has also a German and American connection. This was the day that
the Armistice between Germans and Americans was signed.

We celebrate many holidays and events that have originated in a
foreign country or have been established by a minority race or religious
group. Many of these customs or observances stil) are carried on in the
United States or another country, such as Germany.
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Sattler, Helen R. Holiday Gifts, Favors & Decorations. Lothrop, 1971
5.95 (3 up)

Sechrist, Elizabeth H. Red Letter Days. Macrae, 1965. 6.50 (3-7)
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Hol ldays - Non-Print Materlals

Hol idays and Festivals in the City. Urban Media, 1972. 53.00 (p-1I)
(4 fFilmstrips, 2 cassettes)

Christmas Customs. UEVA. 11.00 (P-1) (1 filmstrip, 1 cassette)

Christmas Around the World. UEVA. 22.00 (P-1) (2 filmstrips, 2
cassettes)

Seasons_and Holidays Around the World, Pt. |. Spoken Arts, 1972.
100.00 (P-1) (6 filmstrips, 6 cassettes)

Seasons and Holidays Around the World, Pt. 2. Spoken Arts, 1972.
100.00 (P-1) (& filmstrips, 6 cassettes)

Jews. Ed. Corp. of America, 1972. 8.50 (1) (1 cassette)
Germans. Ed. Corp. of America, 1972. 8.50 (1) (1 cassette)

Living in Israel. Eye Gate, 1974. 16.00 (1-4) (super 8 mm)
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A, RAT | ONALE
i . The need<“for these experiences: was
In a society such as ours, it is important that children
should be tolerant of others. They should be exposed to
the fact that differences do exist among people in our
country and that they also have many similarities.
People in this country come from different cultural back-

grounds. Each person's cultural background-is unique. And
yet, in some ways, one's cultural background is similar to
"’ all others. In this unit these likenesses will be stressed.

2. For whom is the course designed?

' ‘ This project is designed for fourth and fifth grade students.
It could be used with any elementary age group. -

<=

B. UNIT DESCRIPTION

F This unit consists of a series of concrete experiences in which
students plan and build a community, role-play in it, and keep a
journal of their experiences. The principal concepts emphasized
throughout are culture and community. The process employed gives
students practice in problem=solving and decision-making, while
providing a situation in which they learn to empathize with others.

C. OBJECTIVES AND GOALS
Goal A: To ideﬁtify similarities that exist among people

Objective: To recognize similarities in social
structures that exist in all cultures
Objective: To recognize likenesses that exist among
all people by putting themselves in their
place through role-playing
"Objective: To recognize similar basic needs of all

people through the building of their
l communi ty
Objective: To recognize that certain basic world-
wide values exist
' Goal B: To recognize that all persons are unique
Objective: To understand the roles of others by
l putting oneself in their place through
role playing
' Goal C: To recognize and respect other:' beliefs and practices
Objective: To understand the beliefs and practices
' of others by putting oneself in their
.place through role playing
Q ‘ A
}ENC 11v
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Goal D: To understand how culture affects behavior

Objective: To do some decision making and problem
solving based on the culture they are
putting themselves into
Objective: To place oneself in another culture by
means of role playing e

Goal E: To become aware that werking and playing together
with people in a harmonious manner is a never-ending
process

Objective: To work together planning a model com-
munity in order to better understand the
problems involved

Objective: To work together building a model com-
munity in order to understand and prac-
tice sharing responsibilities

Goal F: To develop an awareness of civic rights and responsibilities

Objective: To plan rules, rights and responsibilities
for a community
Objective: To role play dependence on one another

Goal G: To develop an understanding of basic economic
responsibilities '

Objective: To role play limited resources and
unlimited wants
Objective: To role play distribution of goods

D. LEARNING EXPERIENCES
. Planning
A. Who will live in our community?

1. Written opinions of the students

2. Discussion by the students

3. Decision-making by all members of the
communi ty

B. Who wi]l be the ruler?

1. Teacher runs for "king"
2. Verbal persuasion and bribery with candy
3. Voting : '

C. What dces community mean to you?

1. Define
2. Discuss
3. Record in your journal

~- - - 11d
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D. What job would you like to have in the community?

1. Describe it

2. Give reason for wanting it

3. 'Discuss needs of the community for
certain types of labor

E. What will your buildings look like?

1. Home
2. Place of employment

F. What materials are you going to use?

1. Should we have limits?
2. Begin gathering your own

G. where will we build the community?

1. Large table

2. Green bulletin board material for the base

3. Students will divide the space into fifteen
equal parts

k. Students will work on individual projects on
their desks and will place them on the large
table between work periods

H. How shall we record our trip to our new community?

1. Journal

I. What shall we set for a deadline for the building
of our community?

1. Four weeks from now
J. How shall we divide the area?

1. Determine the size of the homesteads equally
2. Location of the homesteads
a. Everyone places the various members of the
community on a large piece of manila paper
they have divided into fifteen equal parts
b. Discuss all the various possible placements
and their desirability
¢. Make the decisions by a show of hands

11, Building

There is a picture of the model community we constructed
enclosed. These are some of the materials we used for the
various structures: geodesic dome=-toothpicks and miniature
marshmallows; geodesic igloo--styrofoam meat cartons; castle--
paper towel rolls and a cracker box; teepee--sticks and
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paper towels. The rest of the structures were made from
various boxes, cardboards, and milk cartons.

'1l. Role playing

A. What will we need to do in the form of decision-making
and problem-solving in our communi ty?

Choose rules

Choose a form of government
Discuss division of lahor
Choose form of commerce
Discuss recreation

Discuss security

Discuss religious facilities
Discuss form of record keeping

B~ NV W N —

B. How do cultural differences affect our answers?

IV, Culmination

A. We will present our community project for the Mother's
Club :

B. We will do some role playing, discussing the successes
and failures of our community project

INSTRUCTIONAL MATERIALS, FACILITIES, OR EQUIPMENT REQUfRED

Table

Bulletin board corrugated paper to cover table
Manila paper

Colored construction paper

Glue _

Small cardboard boxes and cylinders
Styrofoam meat trays

Aluminum foil

Tempera paint

Tape recorder and tapes

Closed circuit television equipment
Magic markers (fine and thick)

Flat sheets of cardboard

Miniature Marshmallows and toothpicks
Colored crayons

RESOURCES

Print: Books of all kinds showing the various types of structures
Books showing and explaining the various types of work

Personnel: A resource person who has slides of Norwegian homes that
date back 800 years

Non-print: A geodesic dome kit
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Vi,

SAMPLE LESSON PLAN
Geodesic Dome Presentation
OBJECTIVE

To focus on R. Buckminster Fuller's philosophy: ''the ultimate
goal is finding ways of doing more with less - to the end that
all peoples everywhere can have more and more of everything."

PROBLEM

To answer the question: Why might the geodesic dome be
considered the ultimate construction?

PROCEDURE

Discuss definition of geodesic: The shortest line between
two points on a mathematically derived surface

Discuss definition of geodesic dome: A dome or vault made
of light straight structural elements largely in tension;
reduces stresses to tensions and reduces weight and amount

‘of building material for economy

MATERIALS

Geodesic dome kit
Miniature marshmallows
Toothpicks

PROCEDURE

Let students build domes frcm the above materials. Then
discuss the construction of the dome compared to the construction
of their buildings in their community

CULMINATIGN

Why do you think your cultural group selected the materials
they did for their building? Why do you suppose constructions
and materials will be different in the future?

FOLLOW uP

Build domes out of other materials
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728
625
729.3
728
728
728
728
745
725
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601

500

BIBLIOGRAPHY (STUDENT)

Adler, Irving and Ruth, HOUSES

Burns, A WORLD FULL OF HOMES

Cooke, David, HOW SUPER HIGHWAYS ARE MADE

Downer, Marion, ROOF OVER AMERICA

Floethe, HOUSES AROUND THE WORLD FROM STONES TO SKYSCRAPERS
Hoag, Edwin, AMERICAN HOMES

Morey, LET'S LOOK AT HOUSES

"Oppenheim, HAVE YOU SEEN HOUSES?

Parish & Lobel, LET'S BE EARLY SETTLERS

Peet, FIRST BOOK OF SKYSCRAPERS

Schwartz, OLD CITIES & NEW TOWNS

BIBLIOGRAPHY (TEACHER)

Fuller, OPERATING MANUAL FOR SPACESHIP EARTH

Franklin'Lectures in the Sciences & Humanities, APPROACHING
THE BENIGN ENVIRONMENT
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THE BLACK AND MEXICAN AMERICAN

A Unit for Elementary Special Education Students
With Learning and Behavioral Problems

By

Mary Jane Johnson
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RAT |ONALE

This unit was developed for a small group of fifth and sixth grade
children who have special learning and behavioral problems (SLBP), and
who have a great need to develop self-confidence. Through the study of
the Black and Mexican-American cultures, and by communicating with the
Black and Mexican-American children in other special education classes,
they will learn the likenesses and differences among ethnic groups and
grow to respect them.. In the process, their own self-respect and
confidence will increase.

COURSE OUTL INE

GOAL A: TO RECOGNIZE SIMILARITIES AND DIFFERENCES IN THE SOCIAL
STRUCTURES THAT EXIST IN ALL CULTURES TO MEET BASIC NEEDS

1. lIdentify basic needs of people such as food, shelter,
clothing, education, and freedom of expression

2. Recognize kinds of neighborhoods such as big city,
inner city, suburban, small town

a. Know that Black and Mexican-American children
live in America and about their environments.

I. Film strips 0.31 '"People of Other Nelghborhoods"
2. Use of pictures

3. Use of books

Yov— i

3. Explore the foods of Africa and Mexico

a. ldentify common foods found in many cultures
(such as bread, frult, vegetables, fish, sea-
food, meats, salt, and spices)

GQAL B: TO DEVELOP RESPECT AND APPRECIATION FOR THE CULTURE OF THE
BLACK AND MEXICAN-AMERICAN ETHNIC GROUP

1. ldentify arts, crafts, and music from the Negro and
Mexican (Spanish and Indian) culture

a. ldentify objects of art of above ethnic groups
b. Make puppets representing both ethnic groups
c. Make pinch pots (pottery)

. I. Decorate with Afro and Mexican designs

' d. Use of pictures of art objects
e. Listen to Mexican, Spanish and African records
| f. Use rhythm instruments with the music

. Teach a song - Mexican, African
Identify foods that come from Black and
Mexican cultures

o 11%
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1. Recognize stereotypfng and prejudices of Black
and Mexican-Americans

a. Discuss ways of overcoming prejudiced behavior
in oneself and others

b. Write to other children in Special Education
classes in Minneapolis schools located in Black
and Mexican-American environments

c. Discuss Black Slavery in the United States

ATTITUDES OF OTHERS

2. '"Color Me Brown'" story, coloring book
coloring famous Black heroes with bio-
graphic details written in verse. ''Learn
Me'' Store - St. Paul
Discuss the possibility of "'walking in
another's shoes'
Discussion of Mexican and Negro ancestory
Find and analyze stereotypes in advertising
Analyze television stereotypes

(e AU o I w

2
GOAL E: TO DEVELOP SELF-CONFIDENCE THROUGH THE APPRECIATION OF BLACK
AND MEXICAN-AMERICAN PEOPLE, THEIR CUSTOMS, CLOTHING, LANGUAGE
AND FOOD

1. Learn to listen, dramatize, and communicate

Use of puppets - dramatizes

Conversation

Learning some words of Spanlsh

Pictures of clothing

Pictures of Africa, Mexico and Spain

Use of filmstrips and films showing common
features in daily lives of people of Black
and Mexican-American ethnic groups

0 ad oo

' QOAL C: TO IDENTIFY PHYSICAL DIFFERENCES IN PEOPLE
1. Understand the reasons why people have different
skin color
, a. Books (see Bibliography) ,
GOAL D: TO GROW IN THE CAPACITY TO SHARE AND VALUE THE FEELINGS AND
1. Use of books (see Bib!iography)
t EVALUATION™

The goals presented in this unit will be evaluated on the basis of
interest and enthusiasm.

The activities evaluated are as follows:




e pem

10.

Writing letters to Special Education children in schools

in Minneapolis. More than one letter will be sent for
better comunication ;

Will draw and cut out pictures on subject matter pertainlﬁg
to Mexican and African culture. Make pottery and decorate
it

Have room and bulletin board displayed to give proper
atmosphere

Have discussions on the history, climate, culture, foods
and geography of Black and Mexican Americans

Construct a puppet show and puppets with a written script
to represent the Black and Mexican Americans to tell
different room levels or grades what they have learned
about these ethnic groups -

Prepare food and eat what is made

Read easy books about Blacks and Mexican Americans

Listen to Afro and Mexican music

Learn some Spanish words and songs

Discuss prejudices and stereotype myths

Through the above activities, the students will be able to tell the
differences and likenesses of the two ethnic groups, the Black and
Mexican American. They will develop self-confidence and learn communica-~
tion skills. They will be knowledgeable of the culture, history, food,
language and geography of these ethnic groups and respect and understand
them better. ‘




Caudill, Rebecca W. A Certain Small Shepherd.

DeAngeli, Marguerite. Bright April.

Fife, Dale. Who's in Charge of Lincoln?

Gipson, Fred. Trail Driving Rooster.

Grifalconi, Ann., City Rhythms.

Harper, 1965. (I Can Read Book) Case of the.Cats Meow. Project Cat.

Inez, Hogan. Nappy Has a New Friend.

Keats, Ezra Jack. The Snowy Day. Whistle.

Lewis, Richard W. A Summer Adventure.

‘Mc Grown. Picture Poetry Book.

Miles, Miska. Mississippi Possum.

Palmer, Candida. Snowstorm Before Christmas.

Woody, Regina. Almenas Dogs.

Physical Differences:

Crowell, 1965. Your Skin and Mine.

Goldin, Augusta. Straight Hair, Curly Hair.

Lerner, Margurete Rush. Red Man, White Man, African Chief: The
Story of Skin Color.

Randall, Blossom. Fun For Chris = skin color.
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| N BIBLIOGRAPHY - AFRO-AMERICAN

Bacmeister, Rhoda. Voices in the Night.

Beim, Jerrold. Swimming Hole. Humorously ridicules ''color prejudice'"
Beim, Jerrold. Two is a Team.

| Bonsall, Crosby Newell. Case of the Hungry Stranger. :
, Carlson, Hatalie. The Empty Schoolhouse.
I

| History:
I Brandenberg, Alill. A Weed is a Flower: The Life of George
Washington Carver. i
l Q , - -
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Johnston, Johanna. Together in America. The story of two races
and one nation.

Patrick, John. The Progress of the Afro-American.

Sterling, Dorothy. Forever Free. The story of the Emancipation
Proclamation.

Biograghz:

Adams, Russel L. Great Negroes: Past and Present.

Bontemps, Arna. Famous Negro Athletes.

Dodd, 1955. Famous Negro Music Makers.

Knopf, 1959. Blood Brothers: Four Men of Science.

Jones, Phllip and Everet. The Adventures of the Negro Cowboys.

Culture:

Brooks, Gwendolyn. Bronzeville Boys and Girls. (poetry)

Felton, Harold W. John Henry and His Hammer. (folklore)

Hughes, Langston. First Book of Jazz.

Newsome, Effie Lee. Gladiola Garden. (poetry)

Rodgers, Bertha. Little Brown Baby. (poetry)

'Swift, Hildegard. North Star Shining. (poetry)

Whiting, Helen Adele. Negro Folk Tales for Pupils in Primary Grades.

Whiting, Helen Adele. Negro Art, Music and Rhyme.

For Teachers:

Allport, Gordon W. The Nature of Prejudice.

Banks, James A. TeéEhfng the Black Experience. A manual with
suggested methods and materials.

Kozol, Jonathan. Death At An Early Age. The destruction of the
hearts and minds of Negro children in the Boston Public Schools.
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ETHNIC GROUPS IN MINNESOTA

FROM 1850 TO 1900 .

An Intermediate Unit

By

Joan Klingbeil
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RAT IONALE

In teaching a unit on Minnesota to fourth graders, lijttle informa-

tion is available at their level on the ethnic groups that have settled
in our state. In developing the reasons these people came and the heri-
tage they have given us, children can develop a sense of pride in their
own heritage. Some customs bequn by groups long ago can still be found
in our society today.

'The purpose of this unit is to present a summary of the ethnic

groups that came to Minnesota, their reasons for coming, where they
settled, and contributions they brought to our state. Also included in
the unit is a bibliography of available materials, suggested activities
for the children, ethnic celebrations in the state, and maps. Length
of the unit is from five to ten days.

OBJECTIVES

To inform children of ethnic groups settling in our state.
To develop a sense of pridg in their own heritage.
To develop understanding and zppreciation of other cultures.

To create interest i the differences among people that helped
to create our society.

To try to develop attitudes of appreciation of differences in
people, and respect for people.

ACTIVITIES

Visit the county museum - examine tools, weapons, and clothing

~ of early settlers.

Examine Indian artifacts and note likenesses add differences
of \Indian articles and those of the early settlers.

Learn folk songs and dances of pioneers.

Arrange a bulletin board showing ways in which the Indcans
lived, dressed, etc.

1lustrate homes and activities of Sioux and Chippewa by murals.

Listen to records of authentic Indnan music. Learn some Indian
songs.

Locate areas first settled in Minnesota, and by whom.
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12.

13,

4,

15.
16,

17.

19.

20.

21.

-39

Write an imaginary diary which may have been written by an
early missionary, pioneer, or Indian in Minnesota.

First discuss how Red River Carts affected the development of
St. Paul, then have the children construct a model of a Red
River Cart.

Find out the national backgrounds of the children in the class
and try to learn why their ancestors came to Minnesota.

A field trip to Seppman's Mill, outside Mankato, to see how
grain was ground into flour in the early days. Illustrate
Seppman's Mill as it was then.

‘Have background reading available for the children in the

class illustrating customs of different nationalities that
settled in Minnesota (see Bibliography).

Reports on famous deceased people in Minnesota, and the
nationalities they were.

Collections of current articles about living famous people who
have contributed to Minnesota's society and their nationalities.

Investigate .Indian words we use as names in Minnesota.

Investigate other names of cities and lakes that came from
other languages.

Discover various ways children celebrate holidays. Special
holidays for various ethnic groups. Where they are celebrated.

Choose ten people who have contributed the most to Minnesota,
in their opinion.

Make a recipe book of recipes from other lands.

Prepare a program for parents and grandparents, each child
investigating his own ethnic background and reporting on it.
Displays could be made or short plays could be developed, as
each group of children would decide how they would like to
present their information.

Children could write for information on ethnic observances in

the state.

BACKGROUND INFORMATION ON SELECTED
ETHNIC GROUPS OF MINNESOTA

Dacotah Sioux

These people were the oldest residents of our state. They lived on
the plains, and their chief source of food was the buffalo. The buffalo
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was also used for clothing and tools. The Sioux originally hunted on
foot, but after white men brought horses to the area they became skilled
horsemen. To travel, they made a boat out of buffalo skin. They pulled
loads on arrangement of sticks called a travois.

The Sioux held possession of the Mississippi valley soutﬁ of the
Sioux-Chippewa boundEry to the Arkansas River, and from the Mississippi
west to the Rockies.

Until 1851 most of Minnesota's lands remained in Indian hands.
Then the Treaty of Traverse des Sioux and treaties of 1854 and 1855
opened the state for settlement.

0jlbwa

The Ojibwa, better known as' the Chippewa, were part of the Algon-
quin nation. They moved westward to this area because of European
settlers. They brought guns with them. These people were forest
dwellers with deer being very Important to them for clothing and food.
They also brought with them the knowledge of tapping hard maple trees
for sugar. Their homes were dome-shaped wigwams. They covered poles
wnth woven mats of reeds or grass or sheets of birchbark. 0jibwa means

"puckered,' and it is thought this came from their moccasin style.

They were very skilled in making(very light birchbark canoces. In
winter they would travel on dog sled or on snowshoes.

Both Tribes

Depended on the land for their food. They used more than forty
plants for food, the most Important plant being wild rice. They used
dried dogwood leaves for tobacco.

Rivalry between the Indian groups was always there and broke out
in 1835, 1842, 1845, and 1858. One area at which they were in peace
was in the Pipestone area. Beautiful stone work came from these quarries.
This was believed to be a sacred area. They believed the dark red stone
must have been used to make their flesh. The stone was used in peace-

pipes.3

. Among customs of the tribes, property was not individualijzed.
They had no desire to save their earnings or income. Their greatest
merit was determined through the distribution of thelr wealth. Their
communal way of life required group responsibility which made for sharing
of resources. Family relationships were very close. Polygamy was
practiced. They had a social form of marriage, but no religious ser-"
vice. The father was responsible for training the boys, and the mother
for the girls.

The first organized team sport in Minnesota was learned from the

Indians. Lacrosse was similar to field hockey with a field several
miles long.?
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Many treaties were made with the Indians for land. The Treaty of
Traverse des Sioux, July 23, 1851, and the Treaty of Mendota, August 5,
1851, provided for the cession of Sioux lands in lowa and Minnesota,
west of the Mississippi. This opened farming land. September, 1854,
at La Pointe the iron mining lands were sold. February 22, 1855, the
indians ceded lands of the Red River Valley. Settlers did not abide by
these treaties and settled on Indian lands, causing uprisings and eventual
removal of Sioux tribes to South Dakota. The Dawes Act, 1887, gave stip-
ulations for allotting lands to Indians. Many white men took advantage
of the Indian's lack of knowledge. The treaty making poligy with the
Indians was abolished in 1871, because it was decided they were not
really an organized government. Agreements were then made with the
Indians.

Today the Indians in Minnesota are mostly Chippewa. Many still 'ike
the traditional life best_of hunting, fishing, trapping mink and beaver,
and harvesting wild rice. :

FRENCH CANADIANS

in 1840, some French Canadians settled in St. Paul and began this
city. In 1883 there were 8,000 in Minnesota. Most of these settled
near Crookston and in the Red River Valley. Many French names were
given to towns, céties, rivers, and lakes. These names come from the
French Canadians.

GERMANS

The main reason Germans came was because the country was divided
into small kingdoms, and people had little freedom. There were many
revolutions. Also, after Napoleon's rule the country was in ruins.
To escape from these hardships and to have an opportunity to own some
land, some of these people came to the new land.

The Germans settled on farms along the Minnesota River in Brown
County. New Ulm was settled in 1855. Father Pierz led another group
in settling at St. Cloud, now Stearns and Morrison Countles.

Most of the Germans were farmers. The skilled craftsmen went to
the cities and towns. The Germans were hardworking and skillful. They
became good citizens. They built churches, schools, stores, and facto-
ries. They brought their love of music as well as violins and cellos.
They were very proud of Bach and enjoyed his music.

Some important Germans that were important to our state were:
Wendelin Grimm, who settled in Carver County and brought twenty pounds
of alfalfa from Germany and planted it here. This has since become an
important forage crop to dairy farmers. Emil Oberhoffer organized the
first Minnesota Symphony Orchestra in 1903. Ernst Albrecht, in 1855,
bought furs from the Indians and established the first business in
Minnesota for making fur garments.
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NORWEG | ANS

in 1851 there were fewer than ten Norwegians in Minnesota; ten
years later there were 8,425. Most had first settled in Wisconsin and
lowa after coming from Norway. In 1869, the State Legislature sent
Paul Hjelm Hansen to the Red River Valley to study the region and its
opportunities. His accounts were sent to Horway and the people decided
to come and settle on the rich lands they could have by living on it and
improving it. The first real settlement was at Spring Grove in 1852,

Many of our churches and schools were started by Norwegians. The
most notable ones were: St. Olaf College, Northfield; Concordia College,
Moorhead; and Augsburg College, Minneapolis.

——. Very prominent men in Minnesota's history were: 0. E, Rolvaag,
author; F. Melius Christiansen, organizer and director of the St. 0laf
Choir; and Knute Nelson, a Minnesota governor.

Skiing, an .important winter sport was introduced by the Norwegians.
DANI SH

The first Danish came to Minnesota to acquire land of their own.
They first settled near Clark's Grove in Southeastern Minnesota. Others
settled at Tyler in the Southwest and at Askov in Pine County.

The Danish people were important in developing the dairy industry
in our state. Hans Peter Jensen organized the first cooperative creamery
at Clark's Grove. This was used as a pattern throughout the nation.
Mads Sondergaars of Hutchinson was a champion butter maker of America.
Chris Ewald of Minneapolis was founder of the milk company now operated
by sons and qrandsons. Professor W. E. Peterson of St. Paul was knighted
by the King of Denmark for research in dairying.

Hjalmar Peterson, of Danish descent, was a former governor.
| CELANDERS

- These people loved democracy, learning, good books, poetry; and
had an interest in civic affairs. Their first colony was founded on the
Yellow Medicine River in Lyon County. They named their village Minneota.

Important people include: Val Bjornsen, state treasurer; the
Gislason family, prominent in politics; as well as many prominent
teachers, farmers, attorneys, businessmen, and leaders in local and
state government.
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IRISH

The Irish came to Minnesota hecause of famine. in the 1840's potato
crop. They also came for freedom. The first colonies were in 1841, at
Currie in Murray County. Others settled at Degraff, Graceville, and St.
Adrian.

_Some contributions of the Irish were the building of churches, hospi-
tals, and schools. The College of St. Thomas In St. Paul and St. Paul
Cathedral are monuments to the work of Archbishop Ireland. The lIrish
were important as policemen and firemern. They were also successful in
politics and civic affairs.

ENGLISH

In 1873, a colony from England formed at Fairmont in Martin County.
They hoped to raise large crops of beans, but knew little about farming.
Other settlements were at Garden City, Zumbrota, and Windom. These
were more successful.

The English were a gay people, enjoying fox hunting and cross
country riding. Many of them returned to England during hard times.

In 1847, William Willim built the first lime kiln in the state at
Stillwater. Or. and Mrs. William W. Mayo were also English.

WELSH

Hard work in coal mines of Wales was the main reason for these
people coming to Minnesota. They settled in Lake Crystal, in Blue
Earth County. They were very industrious and hard working people.
They are especially noted for their choral groups. They have a deep
cultural pride in literature and music.

CZECHS

The Czechs came in 1848 after a nylitical uprising. Anton Philipp
settled along the Minnesota River, beyuid Shakopee in 1856, and was
soon joined by four other families. "'his began New Prague. They also
settled in Montgomery and Lonsdale, Ow&2onna and Blooming Prairie, in
McLeod County at Silver Lake, and at Monticello and Maple Lake in Wright
County. These people are noted for their interest in plays, libraries,
and gymnasiums. o :

Some important Czechs in Minnesota werc: Anton, Wanda, and Flavia

Gag, of New Ulm, who were authors and painters of children’'s books.
Professor J. J. Kovorik was a choir director, organist, and music teacher.
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Or. Charles Proshek worked with the Red Cross during World War I1.
Most of them were farmers - thrifty and indus.rious.

POLES

The Polish people came to Minnesota to farm and to work on raijl-
roads, in sawmills, on ore docks, and on the iron mines. Their settle-
ments were in Winona, ivanhoe in Lincoln County, and in Pine County.

Hieronim Derdowski, from Winona in 1886, established the first
Polish weekly newspaper west of Chicago, '"The Wiorus.'" Dperdowski also
worte poetry.

RUSSIANS

The Russians and Ukraineans came to Minnesota for political free-
dom. In 1880 farmers settled in the Red River Valley. They brought
with them Turkey Red and Durum Red wheat seeds which are two of the
best varieties in the United States.

Another reason these peopie came was for religious freedom. The
Mennonites settled near Mountain Lake in 1873.

Alexander Granousky of the UniVersity of Minnesota has done much
to solve the problem of insects harmful to farm crops. He also he}ped
with displaced persons during World War 11},

FINNS

The Finns came to escape Russian rule. In 1860, they settled and
farmed near St. Peter, Red Wing, Cokato, and Annandale, The largest
group settled in Northern Minnesota and worked in iron mines or became
lumber jacks. The Finns are the dominant immigrant group in Arrowhead
country, ‘ :

The Fénns have kept their own language more than any other group
of people. Important contributions to our society are music, the
sauna, and they are noted for building the best 1?8 buildings that any
American pioneer built anywhere on the continent.

SCOTTISH

First settlements were around the Winnebago and Mapleton areas.
They brought the curling custom, and also the bagpipe music. The
early Scottish used their wives' flatirons for curling stones.
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AUSTRIANS AND HUNGARIANS

These people came for political and religious freedoms. They came
in the 1870's and were skilled millers. They helped our milling indus-
try to develop roller mills for grinding wheat into flour.

Others who came worked on railroads and in fron mines.
I TALIANS

These people came because |taly was overcrowded and there was no
work. They worked in cities and on iron mines.

GREEKS

The Greeks came for better living conditions and for a future for
their children. Greece was a poor country. They settled in large
cities and on the iron range.

In Minneapolis Peter Boosalis and Peter Maroosis started candy
making. They helped establish the first Greek Orthodox Church in Minn-
eapolis. George Vovoulis was a Greek mayor of Minneapolis. His parents
came in 1909.

BELGIANS AND DUTCH

The Belgians came to Minnesota because of small farms and crowded
cities in their country. Angelus Van Hee brought a colony of people
which settled in Ghent in Lyon County.

The first Dutch colony of 320 people was Green Leafton, in Fillmore
County. They came for land and to be able to produce many different
crops. There was also a settlement in Friesland in Pine County.

The Dutch brought with them the art of growing tulips and cther
flowers. .

FRENCH

Although most of our French people were French-Canadians in Minn-
esota, Edmond N. La Croix brought from Europe the secret of a new
method of milling hard wheat so that the undesired husks were eliminated.
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JEWISH

In 1851 some Jews -came to Minnesota from Germany. Most of them
settled in St. Paul and Minneapolis. They were usually engaged in

"manufacturing and selling. Many of them were active in providing

recreation centers for people in crowded areas.
CHINESE, JAPANESE, AND MEX!CANS

Most of these people came from other parts of fhe United States to
work on railroads, in factories, and on iron mines. The first Mexicans
to come were employed by the Minnesota Sugar Company operating a factory
at Chaska. More Mexican labor was brought during World War | for agri-
cultural work and to aid in bulldung barracks to house the new draft army.

Some customs brought to Minnesota by the Mexicans included their
language which they used in their homes. Courtesy could always be
observed among family members. The Mexicans were proud to keep Spanish-
type names rather than adopting Anglo-Saxon names. Many of them were
very devout Catholics. These people were very artistic and musical.
Parents did not believe that a lot of education was necessary. Children
were encouraged to work and help out families. Usually the Mexicans would
settle in an established Mexican district for protection, understanding,
and companionship. Because these people came later, they have found :t
harder to become a part of the community.

NEGROES

The earliest Negroes came as trappers or as slaves of Indian agents
and Army officers at Fort Snelling. The freed slaves then stayed.
Other reasons they came to Minnesota was to work on steamboats on the
Mississippi River, to work as waiters and porters, to work in barber
shops, and a few were public employees. Many of them first came to
Fort Snelling and then to other towns on the rivers. Later they moved
to the Minneapolis=-St. Paul area. In 1870 the Megroes in Minnesota had
their own newspaper. In 1880 there were 2,000 in the state.

Many times the Negroes could not buy land.  Sometimes they would
rent land, build a house and have someone move it if they had to. Mr.
Mof fatt was one of the first to buy a lot in St. Paul. By 1830 movements
were beginning to keep the,Negr0e§ in one area.l2

o

SWEDES

The first settlement of Swedes was near Scandia about 1850. Large
numbers of them settled at Lindstrom, Chisago City, Center City, and in
the St. Croix River Valley. In 1858 Hans Mattson persuaded thousands




1=47

to come to Minnesota to the Red Wing area. In_1868-he brought two ship-
loads of immigrants. In 1858 ther?Bwere 3,178 Swedes in Minnesota; by
1910 there were more than 122,000.

Swedish people came to Minnesota for many reasons. Advertisements
in Swedish newspapers expressed need for 3,000 workers on the railroad
at Duluth. Lakes, streams, and timber areas of Minnesota were much like
their homeland, and the rich land could be obtained cheaply. They also
came for religious freedom and political freedom.

The Swedes made many contributions to our state. They were noted
for community cooperation and neighborliness; they were always ready to
ald, comfort and cheer others. They practiced diversified farming and ,
developed cooperatives for marketing and consumer needs. Alsike clover,
victory oats, and hannchen barley were introduced by Swedes to Minnesota.
They introduced and practiced good methods of forest conservation. Work
with wood and metal was natural to what they learned in Sweden. The
buffet style of dinner called smorgasbord was introduced by the Swedes.

The Swedes favored separation of church and state. The second old-
est Swedish College was founded in 1862 near Red Wing. Thirteen years
later the college was moved to St. Peter and became Gustavus Adolphus
College. Bethel College and Seminary in St. Paul was established by the
Swedish Baptist Church. T. A, Erickson of the College of Agriculture in
St. Paul was founder of the 4-H in Minnesota. Many other contributions
were made in education. :

Seven of our governors have had Swedish parentage. John Lind attended
Gustavus College in St. Peter and studied law at the University of Minn-
esota. He was elected to the United States Congress from Minnesota in
1886 and became a Minnescta governor in 1898. He was the first Swede to
be a congressman and governor in the United States. John A. Johnson,
born in St. Peter, was governor in 1906. Charles A. Lindbergh, Sr.,
was a congressman from Minnesota. ‘

Fredrika Bremer wrote a book of letters in 1849 which helped bring
many immigrants to Minnesota. Swan J. Turnblad was editor and owner of
a newspaper in Minneapolis called the Svenska Amerikanska Posten. This
newspaper had the largest circulation of any Swedish newspaper in the
world. Albin Wilden wrote the book Now the Prairie Blooms which des-
cribes the hardships of settlers in Minnesota. Annette Turngren wrote
the books Copper Kettle and Shadows into the Mist. Both of these were
Minnesota pioneer stories. Much of the verse and prose written by
Swedish immigrants was about nature, religion, and longing for their
home 1and. ' '

Professional men were not eager to come to poor Minnesota settle-
ments. Some came after communities were developed and were leaders in
the community. Dr. John Ecklund, Duluth, was one of St. Luke's Hospital
founders. Drs. Carl Reignell, A. E. Anderson, and Alfred Lind were
founders of Swedish Hospital in Minneapolis. Drs. Erik Lundholm and
Olaf Sohlberg were leaders in building Bethesda Hospital in Minneapolis.
Dr. Earl began the Earl Clinic in St. Paul. Swedish massage, which is
good for arthritis, paralysis, and nervous disorders was brought by
the Swedes.
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Gustaf Johnson established a music school in Minneapolis in 1875.
He was a pioneer in teaching, composing, and directing groups in the
Upper Midwest. J. Victor Bergquist, born in St. Peter, studied in
Berlin and Paris, and was organist In several churches in Minneapolis
as well as teaching and composing music for high school students.

The home of Swan J. Turnblad is now the American-Swedish Institute
of Art in Minneapolis. They have yearly exhibits. - Woodcarving came
naturally to the Swedes. Their homes had many carved wood objects.
Carl Milles, Swedish born, carved the statue of the Indian in the lobby
of St. Paul City Hall from Mexican onyx.

Other important contributions were made by Carl G. DeLaval, 1877,
who invented the cream separator. Carl Eric Wickman, of Hibbing, had
the idea of a ''jitney'' or bus service for getting miners to the mines.
This idea led to the Greyhound Bus Corpor?zion. Swedish 0laf Ohman dis-
covered the Kensington Runestone in 1898.

SUMMARY

All of these ethnic groups helped our state to develop and contri-
buted to the society we have today. Many customs are kept alive through
celebrations and traditions. A leader at a folk dancing festival said,
"For three hundred and sixty four days a year we celebrate our unity.
Today we have come together to celebrate our differences."!5 Perhaps
there are few among them who could remember what the differences were.
It is good to be proud of our heritage and the things that bring us
together, but also set us apart as distinct human beings. By studying
and understanding another's heritage, we can be more aware of their
feelings and attitudes. In the end better understanding and cooperation
could be a result.
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CULTURAL OBSERVANCES 1IN MINNESOTA

St. Paul - St. Patrick's Day Parade, March 17
Minneapolis - Syttende Mai (Norwegian), May 16
Minneapolis - Volkfest (German), June Ii.

Willmar - Xaffe Fest (German), June 24-26

Red Lake - Indian PowWow (Chippewa), July 4
Minneapolis - Grunlovs Dag (Danish), June 6

New York Mills - Juhann Usjulah (Finnish), June 18-20
Minneapolis - Svenskarnas Dag (Swedish), June .27
Edgerton - Dutch Festival, July 13414

Rochester - Greek Festival, July 18

Henderson - Sauerkraut Days (German), July 23-25
Eveleth - All-Slav Day Picnic, July 25

New Ulm - Polka Festival, July 26

West Concord - Berne Swissfest, Aughst 10

Askov - Rutabaga Festival and Danish Days, August 20-2]

Montgomery - Kolacky Days, September 12

Montevideo - Fiesta Days (to honor namesake in Uruguay), June

Pipestone - Song of Hiawatha Pageant, July and August

Lake Crystal - Ganu (Welsh) Hymn Sing, February
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The land cessions by the Indians in Minnesota (adapted from
Poatgieter and Dunn’s Gopher Reader).
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NORTHWEST
ANGLE

Thé waterways of Minnesota (adapted from Robinson’s Farly Eco-
nomic Conditions and the Development of Agriculture in Minnesota).
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Minnesota History and Government, Part 1, Wilderness to Statehood.
‘Minnesota: Its Early Beginnings, set of 4 fs/2cas.

Minnesota: Statehood to Present

Tapes
Along the Voyagers Highway

The Crusader (Theodore Haeckeb and the dairy industry)

Frontier Doctor (Dr. Charles DeWitt and the fight against frontier
diseases)

The Gold Rush (Yes, Minnesota had one in 1866)

The Harvest (Wheat in Minnesota in the 1870's)

The Homesteader (Land speculators and the Red River carts)

Schoolmarm (Education in the 1850's)

‘The Sioux Treaty (Minnesota in 1851)

Address for filmstrips: 1, 2 and 4 are availahle through the University

of Minnesota, 3 is available from Candle Media Productions, Box 256,
Sauk Rapids, MN 56379.

Address for tapes: Listing of tapes from KUOM Radio, University Media
Resources, University of Minnesota, Minneapolis, MN 55455,




PERSONAL ETHNIC STUDIES:

An Approach to Studying Minnesota History

A Unit for Fourth Grade

By

" Beth Krebs

142




1-58
RAT [ONALE '

All students need broadening and enriching materials while
studying Minnesota history Although most Minnesota students
have had