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.During the 1970's, interest in affective development has become
. widespread _in the-schools. There has been a parallel surge in the
_production~0f program materials. As a result, affective education pro-
grams have proliferated in both mental health and education settings.
However, communication among professionals in the field:has been
minimal. Thus, there is a need to gather together examples of the
various approaches being implemented around the country. We can then
learn from the successes and failures of professional colleagues and
move ahead rather than rediscovering what someone else has alrecady .
‘learned. There appears to be an obvious need for the sharing of infor-
mation and stimulation for communication around the country. “Our first
‘step toward this end was ‘an extensive bibliography, Helping Children
and Youth with Peelings, which surveys the literature and materials.
The present title is a ''second step' in facilitating communication
among workers in the field of affective education. ' '

The following page$ contain brief descriptions of representative
programs. The descriptive listings have been assembled from materials
provided by people and programs in the field .. The prcsent edition is

. not -intended to be a-final document and makes no efg%rt to evaluate
the varigus designs. We hope the dissemination of the guide will help -
us locat™ other resources in order to successively produce-morc com-
plete verdions in the futurc. We solicit your help in locating new
activities,, and hope that these two resources will help facilitate the. .

u development of the field as a viable forc=2 in educating children for
A\ . “effective and healthy -lives.~ : ’ o ’ '
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You will note that there is a grcat diversity in approaches. ,
Some of thosc~inc1udeﬂ may seem to be of a different order, but as 7 ‘.
ohie reads beyond the title, the reason for inclusion should be clear.
Those programs that arc included represcnt an initial search of pro-
grams whicli have been located by.their response to the mailing -of a
survey (sce back page), and in other cases, program information has o
been previously collected by the editors. The .amount of space allotted

to individual programs is not meant to reflect either the extent or
quality of the project. ”
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" When progranlétarted and terminated (or

‘Other persons associated with"pfﬂogfém:
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Bchavioral Sciende Education Project

AFFECTIVE DEVELOPMENT IN -SCHOOLS:
RESOURCE PROGRAMS & PERSONS
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Name: Russell A. Hill

Title: Content Director .

Addresg:'Reseapch for Better Schools, Inc.
1700 -Market Street/Suite 1700, Philadelphia, PA 19103

(include titles)

© 4

Name of program: Achievement Competence Training S ?

Affiliation: o ~ " _ RN

expected termination date: -Started - December 1972
. Terminated - -Novembexr 1974
Published - 1975 . AR

Brief description of program: ‘ o i | ,

Achievement Competence Training (ATC) is designed for teachers- to use
in instructing fifth-, sixth-, and seventh-grade children.in a behavioral
strategy for setting and achieving their goals.. The program builds -compe-
tence in goal achievement; helps children set realistic levels of aspiration,
and_enhahces belief in internal control. - Belief in internal control is. ’
defined as the degree.to which an individual views himself as in control of
his 1life. This belief is un important variable which is positively related
to academic achievement, -social responsibility, healthy interpersonal
relationships, and personal adjustment. ACT was eveloped in response™to

-

ope .can significantly influence neither their en-

vironment nor the course of their lives. The

o ‘ six strategy steps are: Study Self, Cet Goals
Additional comments:- Ideas, Set a Goal, Plan, Strive, Evaluate.
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= o Affective Education Advisory Committee: . Department of Educa-
tion, Box 420, Lansing, Michigan *

] ¢ - . - —— . v : 7 . . - ‘:’ ;‘ ) |
An Ad Hoc Advisory Committee to the Michigan Department o
of Education on matters pertaining -to affective education..

”

Chairman: Garth Errington .

' - Assistant Superintendent . ‘ :
‘Battle CGreek Public Schools ' . .
75 Capitol Avenue, NE :

~ Battle Creek, Mich. 49016

The- Commlttee has developed a document, entitled GUIDELINES
FOR AFFECTIVE EDUCATION, with the contents listed below

-

o . : Introduction

I. Definition : ,
“I1I. The Affective Domain.and Humanized Education s,
III. Goals of Affective Education '
IV. Guiding Principles for Affective Education
A. Porces facilitating positive affective education
: B. Factors which retard positive affectlve growth
. " V. Steps in Affective Education :
- A. Realizing human potential
B. Motivation
C. Participative ‘education :
D. Combining the: affective w1th the cognltlve and
: psychomotor domains
VI. Strategies for Developing and Implementing P051t1ve
Affective Education
A. The affective environment , .
B. A more responsive clasSroom © T -
C. Classroom attitudes and postures whlch support
affective educatlon

/
e
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’ Appendix A Summary of existing programs
Appendix B Annotated bibliography B
#Appendix C List of resources: people, instriments.
Etc. '
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Affective Education Program: Curficulum Planning and Develop-
ment, Room %2%,-Board of Lducation, 21st Strcet South of the
. Parkway, Philadelphia, Pa. 19103 ‘

ot
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WHAT 1S THE AFFECTIVE EDUCATION PROGRAM? :

The Affective Education Program (AEP), a division of the
Curriculum and Instruction Office of the School District

of Philadelphia, devotes its energies toward the development: .
of training progvams, curricula and alternative schools that™
explore the interface between the concerns of children and .
the learning of academic skills. The AEP tries to help edu-
cators become more éxc.ting, more fun and. more responsive to
the affective and académic needs of Philadelphia children.

SPECIFICALLY, WHAT DOES AEP BELIEVE?

A1l students have concerns about who they are
(IDENTITY), how they relate to others (RELA- .
TIONSHIP), and how they can influence what happens
to them (POWER). Further, the 'education that.a
student receives will only be meaningful and valued

_ to the degree that connections- are made between
~ . what he is studying (math, English, ‘history, etc.)
: and his own life. ' : o

A process approach which enables us to teach stu-
dents how to do things, rather than just provide

them with information, 1s a more lasting and.

efficient educational. model. '

Experience is a good teacher and the classroom

should be active and experiential..

.

of learning styles for students including cooper-
ative efforts, independent study and Feacher—di-
. rected lessons. - ' o :

Students should be taught to be responsible for

" “their behavior and should be taught how to accept
responsibility appropriate to theilr paturity level.
If we can give students a better notion of-who they
are, how they can relate to others, and how they can
influence and be responsible for:their lives while

" we teach them the basic skills such as reading,
writing and arithmetic, we will be more likely to
produce responsible compétent citizens. .

R
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: > WHAT DOES AEP DO?® i . _ - o
)y ) -~ . v : . ) R
. gf . The AEP prowvides training prggrams;,devéigbé ¢urricula and - .
o ' creates alternative school organizations that -translate .
L these beliefs into practice.® - o

t

- ‘ 1.  TRAINS EDUCATORS AND PARENTS

The Affective Education's principal mode of delivery
is through teacher ‘training and’ support, .the aim of
. .which” is to increases the teacher's awareness of stu-
dent -coricerns and_ to shargen his .(teacher's) skill °7
in cornecting these coricerns to academic subject e
matter. ~ - : - Lo
Teachers are taught experiential techniques such as
gaming, role -play, and creative problem solving, to
~ help students discover their own learning styles, to",
gain skill in relating to others, and to achieve some
measure of control over their lives. : - '

Admini&trators and alternative project leaders are
helpcd to be skillful in listening and in resolving
conflicts so that they can better support teachers
and relate to students in their 'schools. '

Parents are provided similar training in order to

build more positive relationships with their children.

- Parents are-trdined in how to provide a more stimu- ‘
lating home environment to foster -their children's '

. academic achievement. ' '

‘The Affective Edcuation Program has developed a new
thrust called the COMMUNICATIONS NETWORK. Progran
staff -will work with teams of teachers from several
geographically related schools to help them apply
past ‘learnings of the Affective Education Program in
particular, and of learning theorists in general, to-
‘the solution of problems encountered in the teaching
"of basic communication skills: reading, writing, lis-
tening and speaking. S ' o

. . DEVELOPS CURRICULA

Helping the student "to master the basic skills of -
reading, writing and arithmetic and intergrating 3
. them with the skills needed to deal-with his private-

and public 1life are major goals of AEP. The.curric-

ulum elements of the program include ‘logical and -
psychological processes taught students for the de-
velopment of their: feeldngs of self-worth and positive
identity. . These kinds of attitudes are needcd for ’

" students to- confidently handle their social and edu-
cational life. Perhaps even more impgortant, the stu-

dent is encouraged to "be his own person,' honhest

about his feelings and responsible” for his actions. -

8
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Some "curricula created and published,by the Affective
Edueation Program include, at the seconddary level,
courses in Urban Affairs; Family Life Studies, '
Communications and Decision Making. At .the elementary
: level the program gﬁs developed THi LIVING CLASSROOM,
5 an-elementary curr¥culum concerning classroom :
- Agovernance, THE SHARING BOOK, and PROBLEMS, PLANS
-and SHARING, a structure for shared reSponsibilit%;
and cooperation in the classrobm. : )’ =
3. CREATES ALTERNATIVES . : Lo B

The AEP supports the School District"s efforts to-

‘festablish‘aleérnative education organizations.
Teachers and students connected with the program °
have consistently sought ways to break down the

" impersonal, inflexible norms which any large school
imposes upon its members. The'beliefs and class- .
room practices of- the AEP c¢all for more informal
student-teacher relations, greater flexibility®in
class scheduling, increased student résponsibility
and a more open stance as to what is permissible
for both teacher and student. «.° '
Recently the AEP has sponsored the development of a

-~ Schools for All Ages Program whigh will begin with
two sites in. February 1975. Although the SFAA Pro- >
~gram. focuses on cross-generational learnings and
cooperative ways of working, it represents,a sythesis w
of all facets of th¥AEP work and philosophy. T

v , . e

The AEP hds been closely -associated with the formation
and operation-of the JOHN BARTRAM SCHOOL for HUMAN
SERVICES, the RHOADS MINI SCHOOL, and the HARDING

, LEARNING TREE. , - .
~ > 4. PROVIDES SHORT-TERM CONTRACTUAL SERVICES

Drawing on extensive experience in affective education,
program personnel have designed teacher-training :
sequences and approaches geared to the deVelopment of ™
specific affective skills. Beginning with the '73-'74 .

- schHool year, the program contracted with various L
schools, projects and other.curriculum offices to
teach these skills to designated groups of educators.
The workshops and courses offered through: this service
are-competence based, intense and limited in scope;
they range in structure from experiential presentations
for large groups of 100 or more to personalized 8 mem-
ber yorkshop series. o - 4

g

5. . CREATES AND IMPLEMENTS EVALUATION.TOOLS

The AEP uses research as an intergral part of its
program: for precision in sharpening teacher skills

in affective techniques, for feedback- to modify and:
improve classroom implementation of theory and methOdS
at the decision making level, and for measurement of




]

+ B ' ~ the effect of affective classroom interventions.
: ~ These concerns reqliire on-going involvement of . ¢
. - staff trained and experienced in affective approaches 7
{ . * to education for the.’development and implementation .
of research designs ‘tailored to program goals. . ° e

- .

. "6. - MAINTAINS A LIBRARY OF AEP MATERIALS - - : - 0
. " - The Affective .Jeacher Resource Center was created in %
, ' 1972 at the Intensive Learning Center, 5th and Luzcirne
N ‘ . ~Strcets, in order ‘to establish a collectioprof pate-
- “rials related, to-program theory and technology fotr- .
teachers trained by the program. The center contains
, classroom desigms andsplans, curricula, a comptehensive
> v library of books, games, pictures and other media.

-
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Affective Education.Project: Interstate Educational Resource

Service Centgr. 1610 University Club Building.: 136 East

.South Temple. Salt Lake City, Utah 84111 .

The main pufpose of the Affective'Education Project was .
to identify and develop instruments and procedures for affec- )
tive measurement in education. : ' T -

T ; . . \

Publication: MEASUREMENT OF AFFECT AND THE HUMANIZING «
' ( OF EDUCATION. ‘ ' o -
.Paft'i; - . Background’ and Overview of the Project’
o ° _ . ‘. - ($1.00) ' - -
Part 2: ‘InstfumentvDevelopment and Use (§7:00)
Part 3: Workshop- and Proceduies.for‘Working

with Schools ($6.00) ° e

Part 4: ' Search for Affective Instruments and 5
A o~ Measurement Procedures ($2.00)

| | N\ \
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American Educational Research Association:'Special Interest
« Group - Affective Aspects of Education S ’

e Publishes a newsletter and two handbogks on techniques
and exercises for classroom use; also has meeting at the-— 7
annual AERA Conference.’ o

For membership yrite: ($2.00 fee)

Tom Thielen

Office of Student Affairs
Jniversity of Minnesota
. Dgluth, Minn. 55812

o7

For the Handbooks write:

Kent Beeler .

" 13 Boone Hall L
e . " Eastexn Michigan University
' Ypsilanti, Michigan 48197

\ “

IR 1974 Handbook $1.50
I o 1975 Handbook $2.50,
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, . APA Clearinghouse on Precollege Psychology: American
.Psychological Associatlon, 1200 Seventeenth Street, N.W.,
. Washington, D.C. . 20036 o C ‘ o -

\

, X The clearinghouse gathers and.disserinates information
on the teaching of psychology at the secondary school . level .
and the teaching of -the behavioral 'sciences at the elementary
“school level. Holdings include both instructional and non-
instructional materials, cheifly in the print media.  Pub-
lishes a monthly newsletter, Periodically..

@
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Behavioral Science Education Project

" ATTEGTIVE DEVELOPMEINT IN SCHOOLS:
S - RESOURCE PROGRAMS & PLRSONS .

Name: ‘Richard Munger

Title: _P_roject Director

v Addréss:' Ann Arbor Community SerV1ccs o | ’:
‘ 212 S. Fourth Ave., Ann Arbor, Mich. 48108 ’
Other ‘persons associated with program:

(include titles) .. Saul Cooper, Consultant »
'William C. Morse, Consultant
Ruth F. Schelkun, Consultant:

‘Name of program ‘ _
) Behavioral Sc1ence Education PrOJcct .
~ Affiliation: : -
' + Washtenaw County Communlty Mental Health Center

When program started and terminated (or
expected termmanon date:

inforiial beglnnlngs in 1969 no expected termination date

" Brief descrlptlon of program:

" SEE ATTACHMENT

N - ) . P L b

Materials ‘used or developed:

- Additional comments:
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. General Characteristics of the Behavioral Science tducation Project

) 7 -

' The Bechavioral Scicnce Lducation Prgﬁcct (BSEP) 1s an ¢valuation,
development, disscmination, and training/ cffort which reccognizes that ..
an understanding of sclf and others,is/é lcgitimate and important arca -
of lcarning. Project staff and associatcs concentrate their cfforts on
furthering the use of curricula and methods which can be cxpected to’
encourage such an understandihg in primary and secondary school’class-
rooms. The Project goal 1is to encgdurage the development and dispersion .
of prOgrams,-methodologies, and mdterials which enable tcachers and

other school personnel to share;ﬁith chitdren and youth thosc conccpts
regarding‘human.feelingS'and.bqhavior which have been established by a
broad range of the behdvioral sciences and which have the potential for
enabling all concerned to work and live more effectivelys-both in the
classroom and outside. f~ ' ' :

. Lo : : * i
The Project acts as a sresources information center which engages

in various supportive act%ﬁitles in affective/behavioral:-.science edu- o
gation-—including'educational research, ‘bibliography development, -

- h &

{iterature review, in-seyvice training, materials preparation, ‘eval-

uation, anddconsultatiop.‘-
The Project 1is sponsored by the Washtenaw County Community Mental

Health Center in collaboration with local, .regional, statewide, and
-national projects ang programs with similar goals and-has been devel -
~oping within-a broader program of school consultation at the Washtenaw
County Community Meﬁtal Health Center -since 1969. During .the early
period of development-and the eventual establishment of the Project, o
consultants have bgen trained and have participated in a wide range

of activities: : L ' , -

. 1. They haye visited-classroéms on a reguléf basis, sharing the
“affective/behavibral Science‘teaching.experienceﬁ»for training purposes,
with,teaéhers and auxiliary. staff. -~ - . . - " . ' - .

2. They /have aided staff in using and develoﬁiné materials.

3. They have located, evaluated , démonstnated, and aided in
dissemination of existing curriculum aids and materials.

, 4. They have déeveloped and participated in courses, ‘workshops,
and conferences for educational personnel and the parent communities

in areas related to affective/behavioral science curricula.
5. . They:haVe established an information center!f

6. They have developed and keﬁt current a comprehehsiye bibliog-
‘raphy and a guide to programs in process -throughout the country. '

7. They have dévéiéped'and facilitated collaborgtive"binkages
and informal cooperative relationships among thg’various_personnel of
‘differing educational systems and human service delivery systems.

8. wT_hey'h".ave‘furthered”thgd_evelopme’nt_ of thedry.and constructs.

9. They have developed innovative models and methods of skill and
information dissemination. . : ' o ‘ o
B . Ia M. P
;1 )
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10. icy have travclcd extensively beyond the’ catchmcnt served
in order to consult with other program pcrsonncl and to add to the
resouxco center's 1nformat10n storc.

»© 11. They have prcparcd artlclcs for publication and have prec--
sented the Projects findings and experlcnccs for professionals and

other citizens 51m11ar1y interested 1in furthcrlng'fhc goals»cxprcsscd
by the Project. :
4

~ - ) . ) ’

Organizing the*Program

.
. . i . .
Behavioral science curricula have beecn available for at”least
thrqﬁﬂdecadcs Schools have been. u51ng materials field-tcsted and
disscminated by a variety of sources.  llowever, in all this tlmc—-dc-

spite much evidence of the usefulness of such curricula--most tcachers

fcel inadequately prepared to choosc materials or to-cffectively apply"

the lessons, much less to develop or adapt their own curricula. Cou'-
scquently, the Behavioral Science Education Project was initiated in-
order: to develop new strategies and exemplary training models’ from
which @ network of-teachers and.schools could subseqqutly proflt

On a pllot basis, consultants visited .schools, aided aff in us1ng ‘
and developing matellals,*and finally established stu .clubs to in-

, troduce teachers and auxiliary staff to the concepts and tcchnlques of

bchavioral sciencé education. The Project has becn expanding its
efforts in order.to develop a- broader network of partlclpatlng staff

_ and schools.

"

An important part of Behav1ora1 Scilence Educatlon PrOJect ]
activities has involved. its collaborative arrangements, particularly

- with the University of Michigan School of Education’ and the Washtenaw

~County Intcrmedlate School . District’ oo - ) .

AN -
v - '

ﬁu.friéulurd and Materials- - o

—-SincehBehavioral Science Education Project is a dissemination

~ projé€ct, it utilizes the entire range of available curricula and

materials, in addition to those which‘have been adapted or developed

for speC1a1 needs. Although these materials and approaches- have becn
designed £0r classroom use. K- 12, the majority of staff contacts have.-

contentrated on the elementary schools

Behav1ora1 Science Educatlon ‘Project has completed an extensive

~review of available currlcula,_and has field-tested and ecvaluated othcr

resource materials accord1ng to the folloW1ng criteria:

Accuracy of content ' .
Teachability B ” e :
Attractiveness : :
Relevance to the lives and development of ch11dren and youth

. Approprlateness of methodology ‘
Absence of potent1a11y unde51rab1e side effects ’

Behav:Lora1 quencc Educatlon Projcct utilizes the most suitable
of the fidld-tested materials and continues an ongoing evaluation of
these and of new materials,. Unpublished matcrials, as well as tcacher-

“created materials are also. shared, through the,Bchavicral Science
- Education” Project Resource Informatiqanenter.‘

In addition, Behavioral
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Sc¢ience Bducation Project has crcated new curriculum materials.which

pProvide~introductory and background concepts. These have been created

Sut ol specific classroom nceds for which materials have not becén avail-
able and have been continucd where tcachers have reported a hightdegree
of success and «ffectivencss in that thcy arc casy to understand and to
implement. These units rclate to such topics as fighting, control,
personal uniqueness, . conflict resolution, problem-solving, negotiation,

coopcration, classroom norms,. and discussion arcas for Class Mcetings.

A survey of the ‘types of approachcé; progréms, and curricula
utilized~by Behavioral Science Education Project includes the following:

1
k4

Large-Grohp Discussion (The Class Mceting)

- The leading advocate of large-group classroom>meeting is William
Glasser.” lis guidelines are set forth in atwell-known book, in a set
of cassettc. tapes, and in a series of films. -Affective.approaches

occur in meetings where the- teacher leads the class in a non-judge-
‘mental discussion about what is important, meaningful, and relevant

to its members. Glasser feels that there are three. types of classroom.
meetings that should be part of the regular school curriculum: soclal
problem-solving, open-ended, and“eddcational—diagnostic meetings.

. - o "
- @
¥

Ihtegration of Affective & Cognitive Areas for Self-Development

100

Géorge Broiwn has enunciated the importance of‘providingvlearning‘,
experieénces .that not only impart content but which also stimulate the
development of ego capacities. He has called this integtated_approach

t

to.learning, Confluent Education, and has outlined the theory and prac-- ..

tical strategies in several books.. Although many specific curriculum

“materials are available in all subject areas (e.g. Reading, Science,
Social Studies, -English, etc.), Brown's approach emphasizes a process' -

which teachers learn in order to introduce into,the classroom experi-
ences which assist students to understand their emotions, attitudes, -

‘and values and which allow them to relate these dimensions of their

}

lives to tlfe’ subject matters being- presented. = .

-

Small-Group Discussion (The "Magic Circlé”)J | - ngg

The Humén_Deyclopment Progfgm is'én“exfensi;e, devéIépmcntally: L

sequenced curriculum originally designed by Harold Bessell -and Uvaldo

- Palomares: An introductory manual and class manual for cach grade

level, a series of films, and useful&supplementary materials comprisc ;.

.. the.program. In the "Magic Circle,'" children sit in a cirele and’

discuss with each other and the teacher in semi-structured way. The
Program includecs a large number of specific activities and lessons
designed to improve the child's self-confidence, social interaction,
and’ awareness of feelings.  ~ =~ :
, - 3

Growth and ﬁevclopment

Sex Education has traditionally been the one area of human devel- -
opment that has been lcgitimized in schools ‘as important for children
to receive knowledge; however, there is a large body of research rc-
garding psysiological*aﬁdﬂﬁ%ychological development, particularly

~.
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around thosc developmental tasks involving emotional growth, which
ahildren benefit from knowing. This information about themsclves is
shared with children through an array of printed and other’ media ma-
terials. : - K

N . . .
[} - . %

- : 3

N : e N . . ’ - . -
Comprchensive Curricula for Personal and Interpersonal Adjustment:

Three multi-media curricula '(K-6) by well-known commergial pub-
lishers have found wide use 1in schools: ‘ . .

N

1. Developing' Understanding of Self and Others: pDUSO and-Toward
_ Affcctive Development (Amcrican Guidance ServiCCJ -
* . 2. Dimensions of Pcrsonality (Pflaum) o o
: 3. TFocus on Self-Development (SRA)

These kits include materials such as student books, teacher guides,
« puppetss, picture boards, and cassettes. ‘Each program includes specific,
- day-=to-day activities around age-related 1ssues. . S

Values Education: ' .

The values clarification approach to teaching is outlined in a
‘well-known mid-1960's book. Since jits publicatioq, a virtual decluge
of values education curricula has become availablel: practical books-
with exercises, games, A-V materials, materials to\clarify values
through subject matter, and others. These strategles do-not force a
set of "right'" values on students’; instead they raise issues, con-

" front studemnts with inconsistencies, help them sort out their own
values, and guide them toward an understanding of and a respect for
~ .the values of others. ' ' ’

Ay o - 2 ' B
- e <
- s \

vAwareness‘of Others .

- : SR

In-Iarge measure, a child's social interaction is determined by
his or her own point of view vis-a-vis others. Empathy is a primary
~ process underlying human interaction and dgmmunTcation} It is impli-
.. cated 'in a number. of“important social behdviors: altruism, generosity,
“ireguldtion .of aggression. One useful approach finds children discus- .
*sing real-life ''situation" cards.’ Such stratcgies arec designed to
Pr * increasc children's understanding of rclationships with others; to

'~ .. hecighten awarcness of other.people's nceds, feelings, and values; and-

to invite consideratien of the consequences of. personal decisions. " The

. " purpos¢ is to 1increasc the -awareness and understanding necessary for

-

. ’

developing 'a considerate, "caring lifestyle.
' . . . o s . &

- . . =

" Moral Education

'

e ‘ Lawrence Kohlberg is well known for his research in the area of
s~ moral rcasoning. -His theories have .now been translatced intq practical

- stratcgies to develop moral recasoning in the classroom. Students: dis-

O cuss and rToleplay the '"real moral dilemmas' that occur “in everyday !
S living. In this way thcy are cxposed to- their peers' moral recasonings.
' They talk with onc another, argue, compare, .and hopefully move upwards

: on a scale of improved morality. “There is_no sermonizing on a partic-
"Q ular set of virtues. R IR - : '
o % 18




“thoughts. ‘In another, the experiences may be integrated into most

.identity, sense¢ of potency, sense of connectecdng&ss.

.Ojemann. He has been responsible for the development of curriculdm
"‘made available through the Educational Research.Council of America

“ (ERCA)-.  The major premise of his approach 1is thdt - the basic causctf

- of factors that may produce a behavior compared with ‘an approach which T

- and Barbara Ellis.Long.

K X ’ . N . ' '.- n

Psychological Curriculum : ‘ L
r . . . . .

.* . The Psychological ‘Curriculum developed at the University.of
Massachusctts consists of a large resource bank of imaginative, ex-
pericntal tcaching procedures which provide source materials for cur-
ricula ainied directly ‘at psychological growth. 1In,onc appnroach, the
subjecét matter is the student--his or her emotions, behaviors. and ,

traditional curricula. The goal of both approaches is to assist the
student in developing in threce key areas of human concerns: scnsc of

Causal Understanding of Behavior

A pioncer in the field of affective education and the primary
creator of a teaching program for education ‘in human behavior 1is Rafbh

materials for all grade levels and which may be used. either as scpar- \\g\
atc units or integrated into existing curricula. These materials’ arc

many psychological problems is a maladaptive, superficial . thinking
strategy. Therefore, children are taught a dynamic or causal mecthod

of thinking in which they recognize and-take into account the .variety —__

considers only .the overt expression of behavior.- 4 oo

Ongoing,Deyelopmeht,of Behavioral Science Curriculum

it
N

approach include Saul Cooper, Sheldon Roén,
_The content of the curriculum is literally
the belavior of the students -themselves. Lessons and curricula arc
developed after a diagnosis of real-life problems evolve in the class-
room. ~ . e -

Originators of this

[
9. . . . . . . . Cem

Communication §~Group Pr'OCI'e&SS Skills L _‘ . : o .

" Training teachers in interpersonal skills has proven -succes$sful |
and directly beneficial to the classroom adjustment- of students. Skill-
building programs for teachers have been developed by David Aspy, Thomas
Gordor, and others. The training includgs ‘such skills as how: to, listen,
how to negotiate, and how to structure group interaction. Materials_
have -been adapted to teach students thesc skills as well. -

- ) ) ¥ . PR

Decision-Making & Problem Solving

Therc is a significant relationship between problem solving and
healthy interpersonal functioning. A variety of curriculum materials,
are available. which, help students learn effective progcdurds in dis-
covering, sorting, and choosing alternative solutions to problems. -
Students dcvelop a problem-solving style for real-life problems and -
generatc their own-ways of solving the typical interpersonal problems
that arisc during their day. . 19 ‘ :

15~
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,&Qlf—éontrol Curriculum -

7 - .
T ., Various approaches focus on verysspecific arcas of training in. the
. affective domain. The curriculum developed by Fagen, Long, uand Stevens

serves as onhe_cxample.” The self-cofitrol curriculum sccks to develop
skills which are nccessary for confronting, making, and acting upon
 difficult decisions. The curriculum consists of lessons in ecight
- identified proccsses‘for self-control. The gaﬁl is to increasec onc's
"capacity to direct and regulate-persohal action in a given situation,
flexibility anﬂrrealistically. ‘ :

o Teacher Professional Growth

This is not sensitivity training. . Teachers interact in responsc
to the ‘same activities they plan for students. One cannot lcarn about
these methods simply by reading about them and talking ‘abeut themj onc
‘has to do them .and experience feelings while doing them in order to
better understand what the student experiences. It 1s important that
S the teachers have had similar experiences which: can be related to what
it. is they are trying to. give their students.  Affective education '
occurs ih a classroom atmosphere which is dependent on the teacher's
own style. Therefore, "teacher professional growth has as 1ts major
premise that within the teacher's own emotional life are forces that -

- affect the entire teaching process. , - - :

o I o : .- - @& o ~¥§;Q%
-~ . i ) "'0

“--.._ Enhancing Self;Concept/Self-Esteem

D i
f Bt

“This approach has the objective of ¢reating an educational- cn-
vironment “in_which the child can develop a self-concept as an cffec- .
tive learner and.derive realistic judgements of esteem. One program .

i developed by Stanléy-Coopersmith implements a framework of classroom

i practices based on conceépts-such as structure, options and alterna-

Z 7, tives, personal interests, challenge, focus, feedback; personal powcr

- and competency, and responsibility. Inaddition, curricular materials

are available which are directed toward specific—experiences for learn-

ing about oneself and one's personal strengths. = - e Co

o
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RolépléyidgxMéthods A ’

The "acting out" of ideas and social situations-1s an important
: ~ way for students to understand and cope with themselves and their en-

: vironments. Through roleplaying ficthods  students can develop: increased
1 sel f-understanding and awareness.of feelings, releasc feelings''safely,"
4~ - ... develop empathy for and insight 4nto other people, try out new be-

I ‘ha'viors and experiment with new roles, learn and.practice new  social
4 ~skills, develop skills of group problem solving, and grow in creativity.
3 and imagination. ) I ' ‘ ]

/ . . : ' .

4 Wide—Range'Antholoéies of Materials

o -

-7 This -particular category. does net have one thread that runs
through it. There are many collections of materials that have found
"general use, which are both conglomerations of the above approaches
_as well as consisting of unique COE?onents. One example is a practical

o ~, : e e . e R ' -
"*';‘,‘ R ' Lo . s e . . ! * Co ‘ . . .
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e hrog ran for Affective Rducation.. —Sincc there arc so many, no attompt

., 4. to prepare lessons related to. an existing classToom situation for

Cos
@
. -

.t -
o

book by Larry Chusc,'th Other Side of Eﬁdfkcport Card: A llow-to-do-it

QTfl be made to Tliast them here, but suffice it to say there arc num- - . =
drous other anthologics which have ‘been developed and published. )

Tcacher Training

Bchavioral Science [ducation Project utilizes cight different _
approaches to. the training of teacher<~and other school professionals.
These approaches ‘are facilitated by the Project's resource services.

S

Consultation

- Consultants model classwroom strategies with classroom teachers,
social workers, helping teacheTs, teacher consultants, and school
psychologists. - In addition, they meet for planning’ and other consul -
tat<ion sessions related to affective/behavioral sciences education.
Case corsultation is often used to.initiate preventive program

consultation, encouragivig the-use of affective methods.

4 . o -
Consultants and school personnel utilize formalized curricula as

well as.individual classroom exercises. Consultation meetings range
from as fcw a4s three or four sessions to as often as twice-weekly for
- the school yedar. . " B : ' ' '

—;

w?

The Project. has targeted at least one new school for edch of- the

past threc years, where a team of consultants has been available to .

‘the school. Study clubs ‘have alsp been initiated through these schoals 1n
response to the staffs' interest. In addition, single consultants «° '

_trained in affective approaches to consultation serve approximately. 135
other county schools. - ] o e >

Specific objectives have been set to 'prepare teachers for affcc- .
tive-behavioral science education. Teachers aFe .enabled: -
kY - ’ L ) ) PP

I. to experience 'the various types of classroom strategles, - - e L

2. to integrate béhavioral sciences education experiences into exist-
ing classroom content and experiences, o

3. to explore ‘the philqﬁophicél rationale for considering particular
’ affective and behavioral issues ‘in the school situation,
. . - . . h . \

T which the teacher is responsible, s -

~ . = " . . ) .
5. ~to.understand the variety of available Tesources.

! ’ . ’ B 4 o T __..j @
A e

-

] ‘M™ub is a group of teachers and other scHool prbeSSionals
who.come togcthéx_voluntarily to learn about affective/bchavioral edu-
cation in elementary schocls by.a~(1) sharing their own cxperiences™

and knowlcdge, (2) Gt{ii;ing resource Materialslgpd;per§ons,‘(3) devel -
( o

IS TR IR

oping - specific skills,\(4) stimulating the cross-fertilization.of
ideas and (5) finding emdtional support for their work. = ol _
' TN . IR




“The ecarly convener of the group is an experienced cducator and
_mental hecalth professional who has expertise~in the ficld. The group
-+ ~begins in the (all and mecets twicc-monthly through the-spring for

approximately two hours. One Study Club also mects durgng the summer .
. The groups have met in such locations as an elémentary_échool, a
tcacher's home, the community mental hcalth offices. Usually, the
.- groups meet from 7:30 - 9:30 in the ecvening; however, onc very suc-
cessful study club recently has been mecting.from 3:45 - 5:15 in the
afternoon. As the Club develops it takes on more¢ autonomy and devel-
ops its own methods for organization and maintenance. .

The specific content of study and discussion is decided upon by

the group members. Sample topic arcas include: (1) class meeting

. techniques (Glasser), (2) values clarification, (3) curricula (DUSO,
Magic Circles, Pflaum, SRA, ERCA), (4) communication and helping re-
lationship skills, (5)~confluent education (merging the affective and—
cognitive in basic -subjects), (6) enhancing self-concept/ self-esteem,
(7) problem-solving and decision making, (8) facilitation of group )
process, (9) socio-emotional climate of the classroom, (10)-role play-
ing- methods, (11) creative discipline, (12) creating and adapting les-
sons to deal with specifig problem issues in the classroom. o

L - Study club méﬁbership'includes such diverse professional areas as
.classroom teachers, social ‘workers, teacher-consultants, helping teachers,
principals, school psychologists, and graduate students.from sevecral
disciplines.- ‘ : - ' : '

" Among the important principles upon which study clubs operate,_tw%

are: T o : : ' ' ‘

1]
<

(1) --group members arayencouraged to develop their own resource
network and in doing so, to share and instruct one another.

“ (2) ‘the ultimate goal Qf'training, which is curricular in'natgré; :
o is‘to help group members to be able to select and adapt ma-
_terials for their own needs as well as to create their own.

A typical study club meeting has 10-25 members present. ‘Each

'y ., session usually deals with one topic. The presentation .is often made
by.a member ‘and consists of-d’didactic-discussion aspect as well as

“~an experiential-practicing aspect. The group-setting affords the op-.
portunity to safely practice techniqués, to roleplay real-l1ife situa-

" tions, and to reccive useful feedback. -The last half hour is reserved

for ‘the general sharing of ideas and cxperiences and ‘the choosing of

the agenda (topitc) and resource person for the next meceting. At this

time, someone also volunteers as chairperson for the next .meeting fnd'

provider of refreshments. - T e ‘ :

et

. Seminar: Effective Learning and Teachihgﬁéf Affective-Behavioral -
Sciences in.Schools o i ' = - .

AL il il el

The seminar is a series of selected Monday evening workshops,
focusing on the learning and teaching of the affective-behavioral
sciences in schools.- It is sponsorecd by the Washtenaw Intermediatc
School District, in cooperation with Behavioral Science Education Pro-

PeTy

S e i ST &0
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. ject and the University of Michigan School. of Education. - The 'Seminar
" mcets at the Intermediate School District for foqftecn two-hour sessions,
i: T | fall through spring. 29, y B o o
" g " . L . .7 . -
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Annual .Conference . =

- from twenty different“pyofessional-disciplines.u

u . _ T
. . s . , . o . o ..

. The seminar follows a more defined structure than the study club
format. A prescribed scquence of topits 1is followed, with occdsional
“"sharing sessions" planned in order to allow for flexibility. A sample
outline of topics includes: B ' :

“a. Introduction and Theory of Affective Education
b..Classroom clifimate/environment '

_ c. Self-concept/self-esteem

.d.-Glasser class mcetings

-

e.- "Magic Circle' programs °. . ,
f. Major Affective Curricula o o , e
g. "Life Line" Curriculum ' : ' : S -

h. Clarifying values and moral -education
i. Problem solving and roleplaying 4 .
~~. Jj. Confluent education ! : o :
. k. ‘Communication,and group process ! ‘ : -
1. Evaluation in affective domain

The WISD sponsored seminar was, developed by Behavioral Science S
Education Project, which also serves as. the program's principal con- S
sultant. The Washtenaw. Intermediate School DPistrict ‘and Behavioral
Science Education Project consultants constitute the training staff
for the seminar. Additional resource consultants are invited to pre--
sent for about half the sessions. University credit is arranged for
those. who wish it. =~ S &

+
. . . ‘ . .

Inservice Programs
. 4 : )

Staff development progrdms' are offered to schools in Washtenaw
County, ranging from single session workshops to a.series. of five or
more sessions. "Each workshop is customized to meet the schools'
identified neceds and wants. The p;ograms*seek to assist school petr-

sonnel in exploring practical strategles 1O stimulate the affective,

"as well as the cognitive, growth of students. The workshops provide

teachérs,and'qthersﬁWithvan'uhderstaﬁding of the basic concepts of’

"affective education; dimensions of personal and social development in
schools, the building of a. positive classrqom climate, skill—buibding

methods, the stregthening of student self concepts, and - practical

means to:improve, the classroom experlence. - ) A s

- Q-
& o
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.

_ Behavioral Science Educatisn Project co-sponsors an annual confer-
ence on Affective-Behavioral Sciencg Education. The lst Annual Confer-
ence featured two keynote speakers, a choice among-nine worKshops, and

a summary overview of available rescurces together with.a selected dis-

play of resourcc material.’ This Conference was attended by 200 people

te

Alth0ugh_the_ég;ferqﬁce'is not intended as a primary method of
training, it does serve as ‘an:important mcans of exposing pcople to

_the field, increasing the PIOJect's.visibility; and generating-inter-

est in ‘availableé resources. Subsequent confercnces Willfhavg a Ytheme-
focus'" on a spctific&areaAor:approach in .the field, with the opportunity

for.a more intensive training experience. - .

Q 23 e |
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‘University Coursc - ‘ . .. . .y

Preswis

The Dcpartmcét of Lducational PsychoTogy atfthé‘Unvérsity of
Michigan School of Lducation offers a program in Affective Development
“and Mcntal flealth. Behavioral Scienccé Education Project coopecrates
extensively in one of the courses, Affcctive Domain in the Classroom,
which is a graduate level scminar offcred in the ecvening in ordcr ty
enable tcachers o participate. The course is usually offered in the
fall when demand ‘dictates’. ~ '

3

c o

Education for Creative llealth Series - - /(/

A series of monthly film presentations emphasizing the development

"of affective learning in children and youth. -The series is the collab-

 orati¥e effort of the University of Michigan (School of Education and

~~.__Lectures -

Audio-Visual Education Center) and the-Washtenaw CountysCommunity Men-
tal Health Center (Bchav%oral Science LEducation Project).

- * (A

*

.+ - Staff consultants often receive requests from the community to

rE

speak about. and demonstrate methods of affective education.. Many of
the ‘invitations come from the two area Universities--from.such dis-*

ciplines 'as: special- education, undergraduate'teacher—training—programs,

community psychology, health education; and psychology. - .

i

BSEP Information Resource Center (IRC)

-

, The IRC has been;establishéd to coordinate information for a wide
- audience of educators and mental health-professionals.
. N : . -~ d B . .

o The IRC has compiled a ¥ibrary of curricula, teacher resource ,
"books, cassettes;  phonograph records, games, journal articles, re-

'search reports, course descriptions, lesson plans,lproject~out1inesﬁ&
unit descriptions, classroom exercises and techniques, posters and ?
pamphlets which are frequently on-loan to school personnel. Selected”
articles aré made -available in multiple copy for teachers' use. In

addition, the IRC has located other resources and can direct. inquiries.

to these,additional locations.

4

n

The IRC has‘compiled two extensive resourcd guides: = - €§e,
- ' - ) ’ ’ . . ' N ) r P
1. Helping Children and Youth with Feelings: Affective/Behavioral

. Science Education Resourcecs for the Developing-Self/Schools 1s
a bibliography of published resources to promote,affective devel -
opment in schools. . It includes an introduction and a listing of
books, articles, periodicals, &awsampling of children's books,
~organizations; and projects, additionmal rescurccs, and an outlinc
of selected curricula--annotated with publisher's descriptions.

2. Affective Development in Schools: Resource Programs and .Persons
: is a guidc that lists programs and persons working in the arca
of affective development in schoels around the country. The . °
- descriptive listings have been asscmbled from ‘materials provided
by the persons ‘and programs. . - I : =

R : M .. ’ . - . . 3 ) ,). . ) ’ '
There is an ongoing, active search and survey of available re-
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sources . Slgnlflcant publlshers, oxganlzatlonq, and lnleLdUllb will
dontinuc to be¢ contactcd._in order to accruc rcsourccs.and make them
‘. known and access 1ble to a1l cducators. _ - : B
Because of the lack of coordinated thcory and Lonstructs pcxtlln—
ing to the fiecld, an ecxtensive.review of the literaturce has been made.
The [RC 1s dttcmptlng to deveclop concepts and specific ochctlvcs in
addition, staff and projcct consultants have written a serics of guide-
line articles. .

[y T ’ .
’

_ The IRC has provided: editorial consultation for publlcatlons and
has consulted with educational organlzatlons preparlng fundlng proposals
and research prOJects

A 1arge number of persons havc been in contact. with the 1RC through
ongoing mail response, visiting the,project office, and dissemination of
-rcsourcc.materials. Within its relatively limited resources of time,
finances, andmpersonncl the project will communicate with as many persorns
as p0551b1e in order to share-information and stimulate communication
‘across the country. A small fee rs charged for thc cxten%1ve rosourcc
guides. , T
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R Behav%oral Science, Education Project . P
~ Yy o ” )
™ . . «
. ' AHTCTNEmeHOPMENTINSCHOOI& ' N
l RESOURCE PROGRAMS & PERSONS |
Name: Don L Crowder, M.S. _ ‘f i TN
N ' l ’ ’ - ™~ °
- ~

Tnle P ogram Adanistrator
_Addr‘ess’: 713 Ashman St., Suite B . S
' Midland, Mi. 48640 ’ S - v

()ther pcrsons ‘associated with progran1 .
(include titles)  chariotte A. Shand Education Spec1a115t

. . S
Name of program: Comprehensive Drug Services

AﬁLHéﬁdni,vMidland-Gladwin CommunIt&,Mental-Health Services
" - . - B ‘\. - .

VVHon progranmstartod and ternunated (or : ‘ _—

expected ternunatlon date: 4 o . ' 0

Program was 1mplemented in January, 1972 ~no expected termination

'Bﬁ@fd@%&rﬁk&ﬁygf%ﬁxHam:'4-," o - o P - e
$ee'éttaCh€d Program Description. © - - 'iq’lwgg

~ ) . : o : S ' . T ’ .
. ‘Materials used or developed: ° - ' L
Affective Educatlon Newsletter» _ ' .

_ - * Project S.U.N. Currlculum Gpade L ® .

Addﬁtﬁnﬁﬂ.Poanents: ' s - , R R : .
] h " - J 2 :
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' _ e . Comprchensive Drug Services’
N . A 4 Nidland Gladw1n Community Mcntal Health Services

‘ B . . 3 -

[ . : @ o L. {L‘\ oL .o K ' .. 4 .

2

) “ o ' : R Descrfption of School Drug Education Program

»
P I

°

The areas, of preveation, education and consultatlon receiye little attention in
many substance abuse .“rograms. However, the Comprehensive Drug. Services of the
Midland Gladwin Community Mental Health Services places major emphasis. on this
‘ component of our, program. Because of .the unique characteristics of.those
indiy iduals mos t susceptible to substance abuse in Midland and Gladwin counties,
C ~ and due to the' high instance of experimental drug usage, it is felt that the
most economical expenditure of funds is in the area of preventative progranminp.
& e . . S
One illustration of this preventative ap roach 1is the work currently underway -
with the school systems in’Midland and Gladwin counties. Initially, most drug
educatlon programs ‘focused only»on drug takiag behavior dtself .and attempted -
to prevent this by"* bomboardlng ‘the individual with "factual" information,
'concerning drugs., This” approach has been dlargely unsuccessful, very likely™ r
‘because it did -not- attempt to: deal with the reasons gnderlying. the individual's
_ drug using behavior.”'No attempt wad maderto c%amine other areag of the indivi-.
l dual's life that mlght contribute to, the abuse Jof" various chemital subsrances.

>

in many instances, substance abuse is an attempt by the ind1v1dual to satisfy
. human needs that are going unme't? Therefore, the goal of a drug education pro-
gram should be to assist ‘the individual in developing the skills ‘he needs for,
° 4dealln0 w1th problems in living. This shiould be contrasted with the goal of
~a drug information program sthich could be viewed as simply the prov1d1ng of. .
- - factual information about -various chemical substances. . i . z 'g,"
I ¢ : .
. The' programs;which ﬁé aré’ attfmpting'to implement'in the area.schools are not
oriented toward.the providinglof- drug information,but rather toward providing
learning experiences and skillb which' studénts can use to understand .and’ accept -
» © ~ themselves, and deal more effectively with problems in living. Through the ’
‘ development of effective methods of meeting ones own needs, the individual at
< ‘the same time strengtheus. ‘his self image. If a person has developed positive -
) : fealinga about hlmself and skills which are effectlve “4in cop1ng with life's
_ptoblems, then he is léss likely to turn to substancé abuse or other self
,destructive behaviors. The approach we are. using to accomplish these .goals
: is. known' as Affective Education or Values Clarification. One, of our primary
R '.obJectlves is .to reach every teacher in the six school systems (lfidland,

Bullock Creek, Meridian, Colenan, Beaverton, and- Gladwin) witl some training
in Affective Education. T

N ;
2 gg em b d

Bt it el

' We ‘worked with the‘Drug Education Committee of the Midland Pnhllc ‘Schools for
' S three'yearS°cnrthe development and lmplcnentation'of a K=7- pllot drug education
1 “program (PrOJcct S.U.N.). We conducted training in values clarification" for
all of the staff in the pilot schools. .during the.summer of 1974, ‘and continued
to provide consultation and technical assistance. We also assisted in the
cvaluation of the pilot program by conducting pre- and posttcsting in both - oA
~pilot and. control schools.. As the evaluation was positive; the progranm was
expanded 'to’ 311 schools within the Midland Public School System in the fall

.0 of 1975. Our program continues to provide tralning and consultatlon for this
program, :

L e iiatecinat




We are currehtly making contacts with outcounty school systems - to 1nvcst1gatev

" ways in which we might work with them on the implementation of affectlve

. . ... education programs. By February, 1975, initial contact had beefi made with -

- ... all school systems. The initial contact was in most cases with superlntendents
and principals and was.- followed by meetings with.the staff of the various
schools. We did conduct a three day workshop April 16-18, 1975 in which we
trained resource people from some of the county schools-in affective education
techniques. Upon returnlng to their respectlve schools, they worked to attempt

.to implemernt; these techniques in their:own classrooms and assist in ‘the training
of other staff within their building. Consultation and teéhnical assistance is
provided to each resource person by the Education Specialist of the Comprehensive
Drug Sexvices. To assist tecachers in the implementation of these teciiniques, we
do publish a monthly Affective Education Mewsletter which is distributed to all
' a'teacher who have received some exposure-to the area of affective'educationv

Althou°h it may initially be difficul€ to assess the impact of a program whlch
1s~pr1marily preventative in nature such as that described above, we believe
that the long range benefits of such a program are tremendous. If we can

.. prevent an individual from ever becoming involved in substance abuse, then the
N sati/ﬁs both' to the individual and to the-community are immeasurable.
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f"VCEDABCf (Confluent Educatlon Development ‘and Research Center)--.

P.0. Box 30128, Santa Barbara, California 93105

.'=?‘f

CEDARC will conduct the following activitieéi-.' T
- Sponsor'workshops. N N |

Maintain 1ists of qua11f1ed available consultants
in Confluent Education and arlous related dlsc1p—
11ne<

' A551st 1n the establlshment of Confluent Educatlon
w "Study Groups

Maintain a reglster of Confluent Educatlon Study
Groups.

. Sponsor a series of two - week Summer Programs in
Confluent Educatlon in 1975 at 'Santa Barbara.

Sponsor a s1m11ar Summer Program in Sante Fe, New.
A Y p
Mexico. S

K Foster. change in education.‘
: Foster change in quallty of life.

Be home base for anyone 1nterested in Confluent
’ Educatlon.

ARecelve, send share 1nformat1u“ concerning Ccnfluent
; Educatlon and ncw theories in human developmcnt

: e
¥ . . . .
— - ae

.-

CEDARC- PUBLISHES | T -

THE COVFLUENT EDUCATION JOURNAL

fthe journal.

o

~ CEDARC will con51der manuscrlpts concernlng varlous
aspects of Confluent Educatlon.” :

Other Confluent Education publlcatloms are also
available through CEDARC

'Membershlp fee for CEDARC 1nc1udes a subscrlptlon to .
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Confluent EducationvProgram: Graduate School of Education, -
. University of California, Santa Barbara, California 93106 -

— : Confluent education seeks to integrate, in teaching and ,
‘ learning, the realm of emotions, attitudes, and values e
(affective domain), with that of thought and intellect (cog-
nitive domain). It views this integration as essential to
meaningful and relevant education, to- intelligent -and mature
‘behavior, and to a-person's taking a responsible and creative
place in democratic society. I
B . k] -
The: Graduate School of Education at UCSB offers the M.A.,
M.Ed., and Ph.D. degrce in Confluent Education. The two
~ Master's degrees are designed primarily for experienced .
i teachers or practitioners who desire training in confluent
. ‘theory and practice. The Ph.D. program is designed to pro-
. vide deeper understanding of the problems and possibilities,
. of Confluent.Education and addresses inself both to research
\ questions and to the study of the foundatiohs on which the
. theory and practice of Confluent Education are built. Thus,
. the program offers intensive preparation to candidates in-
| terested in* professional careers:-in educational institutions
‘or in human resource areas sucl ‘as adult, community, or family -
-~ leducation, leisure,.rehabilitation, etc. There are no .formal
\course requirements; each progran of study i1s develope for the
‘candidate according to his needs and interests. The prograin is
.. - designed primarily for persons with considerable professional
N _experience who are seeking to extend their understanding and
competence in their field. R '
.. i . ¢ ’ . \ .
' -Although much of the course work and training in .all graduate
work in Confluent Education is experiential .and contains a -
personal growth component, the focus is not on therapy but
raﬁhervon~growth.in the professiongl role. Persons primarily
seeking pérsonal growth are discouraged from®making’application
to\thisgprogram. The program is for professionals who demon-
itratefemotional maturity and personal soundness, but who wish
tlo continue to grow in both personal and professional ways as.a

consequence of the operational inter-relationship of these two

s

"
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Confluent Education Program:,2643~Portaée,Avenue at Harcourt. .
Winnipeg, Manitoba R3J0P1 .Canada ’ :

~
N

.~ Confluent EduCation is an attempt to merge the cdg—‘
nitive and affective domains in teaching and learning. Cog-

" hitive refers to intellectual functioning-the activity of the

mind. Affective refers to areas of emotion, attitudes and

~values.

- -

The basic premise in Confluent Education is that the
cognitive and affective domains in the life of an individual
are inseparable (e.g. one does nos divorce the intellectual
function involved in learning a concept from the feelings about
that concept). If this is true, then it makes sense to take
this merger into account in our deliberate teaching practice.

In Confluent Educatior philosophy, learning is seen:
as a NATURAL process. It is natural in the .sense that the
human organism WILL learn and grow; IS tuned 1into and -inte-

"grated with his énvironment; and will learn about it and make

use of it if hc is not’ blocked. In Confluent Education a
basic preiise is to learn to facilitate natural learning pro-
cesses. This is supported by creating processes which will not

'block_natura1 learning or by creating processes which will
remove blocks to learning. ' : '

In Confluent Education, one aSsumption is fhét'if
the;individual.learner can relate his emotional’life,.his
valles, and his interests (motivation) to the cognitive con-

will increase. In this process it is also iikely that his
learnings will bea “complete"” in the sense that his:-intellec-
tual and emotional growth will flow together.

. Confluent Education is an-attempt to create a more
total or complete learning process in the school system as it
currently exists. The emphasis does not require changes in
content or cognitive curriculum objectives or the creation of
"physical" changes in.schools. ‘ ‘

: This philosophy.may be integrated into-the present
public school system. . : o

1) By creating learnings for teachers and admini- -
strators where they themselves deal with questions of personal
responsibility and awareness in merging the cognitive and af-
fective domains in learning.” This means, among other things, *~
that teachers EXPERIENCE the process they intend to use in
the classroom. . _ : . .

2) By developing techniques for classroom applica-
tion which promote this kind of learning for students. Pro-
fessional development for teachers can include the develop-
ment of these skills. _ v ’ . _

- 3) By involving in. theserlearnings the supporting
or influencing forces in public education. This may include

3 "
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‘tent béimg presented, then his capacity for-intellectual growth
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administrators.at various levels, parents, school boards, etc.
This is important because -thesé are persons who may have the

‘most influence 1in removing”struétural blocks to this kind of

learning. : . 3 ,
, : 4) By deliberately constructing curriculum and .
classroom atmosphere which allows for this type of learning
experience. . =

_Confluent Education, then is a way to bring adbout .

effective and useful changés within the system without dis-

carding, as a first premise, all that is there already.

Confluent Educatfon is not the impositon of pre-ordained

goals and objectives.. It 1is, instead,. a process of learning
which allows each individual to develop goals and objectives
using the resources available in:school and community. The.
student learns to exercise responsibility by becoming more
aware 'of himself and the ‘world dround him. He learns to
take into account his concerns and feelings as well as the
concerns and feelings'of.other:persons.z,He'learns'how-to
discover; select’ and-act on alternatives. He learns how-to
support others and be supported by them. -

The Program provides resources in the<fol¥bwing‘afeas:

Teachet Training: Workshops and in-service pro- -
_grams in personal growth, communications student/
« " teacher relations, cross-cultural orientation,
theory and practice of Confluent Education, gestalt,
values:clarification, transactional analysis.

Curricpldm Development:,Proviéion of models for
‘ the development of integrated. (cognitive and
. -+ affective) curriulum, provision of resource

materidl, fagilitation of student involvement.

School-Community: Increasing the quality of com-
munication between community and the school that
serves 'it; application of Confluent approaches to
assist communities toward developing goals for

N education, volunteer programs..

) : .
Student Programs: Activities emphasizing student/
teacher/community relationships, family communica-
tions, facilitation of student-planned activities.

. - The program acts as 3 co-prdinative and supportive
base for Confluent educators cannected to the Confluent Ed-
ucation Demonstration’Project. This includes being a clear-
inghouse for the ‘sharing of irdvrmation; the. co-ordination -
of the use of.facilitators traiaed in Manitoba and those -
from outside the province; co-nfdination of future training
activities in Manitoba; and liaison with Confluent or Human-
istic Education porgrams in Alberta, British Columbia, Cdli- . -
fornia, Pennsylvaniay, Massachusetts and elsewhere.

Ce
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"Creating the Responsive Classroom' Inservice Program: .
" v Network of Innovative-Schools, Merrimac; Mass. 01860 E .

“The NETWORK OF INNOVATIVE, Inc., has two 1l0-sessiom inservice ° -
‘courses in affective.education underway for 40 elementary and
secondary teachers in the public schools of Medfield, Massa-
chusetts. The program, '"Creating the Responsive Classroom N
'(CRC)" follows a similar course offered last spring.to 20 4
other Medfield faculty members and administrators. The in-’

‘tent of CRC is to interest teachcrs in,exploring practical.
strategies for stimulating the affective side of their stu-
dents' education, as well as the cognitive.

. Some of the impetus for the current program camé from studies,
conducted at the Center for Research on Utilization of, ,
Scientific Knowledge, University of Michigan, which underscore
the importance€ of the affective aspect of a child's ‘education.
The U of M research, compiled over a period of 10 ,years, ’

5 “ - showed a strong correlation between the way in which a student _
e : feels about himself and his interpersonal.relations (particu-

larly those with teache}s and fellow students).-

- ' First giVen in the spring of 1973 to 40 K—eighth‘grade teachers
: : in Holden, Massachusetts, the program provides teachers with =~
some basic information about the affective domain. Program

‘'sessions address ‘such topics as: '

Listening and Paraphrasing: Participants aré exposed to '
essential communications skills as a basis for judging the
quality of discussion and irnteraction in the classroom. . A

.Structuring a Humane Environment: Teachers examine the -
aspects of physical surroundings which encourage positive, '
humane behavier. The classroom is viewed as an environment
with maneuverable components.

Didgnosing the Affective Classroom: This session ad-
dresses alternative means of evaluation to be used with goals
T addressing the affective development of students. ‘ -

' Importance of Positive Feedback: Teachers are actively
2 * involved in exercises which demonstrate the need for students
" to receive continued and genuine positive ‘reinforcement for
their work and behavior. Participants explore new dvenues of
communication opened by a responsive teacher. Lo

~ The nature of the cdurse is experiential.- Teachers interact
- "~ in response to certain problems presgnted to.them that re-
- ‘quiré role-playing or some othér form of simulation. The
idea is to put teachers through the experience.so they grasp-
emotionally as well as cognitively = the concept to. be learned
. before they use similar approaches in their classrooms. Teachers
5 : ‘are also asked to record in a journhal their impressions of these
‘ training exercises,-as well as their-experiences with follow-up
‘dctivities with their own students. Journal entries are dicussed
. ‘ at the beginning of each session, a-procedure that keeps the cgurse
b rooted in the -day-to-day concerns of teachers. S K ‘
- T - 33
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" DARTE (Drug Abuse Reductlon Through Educatlon) Wayne"County: B
Tntermediate School District, 1500 Kales Bu11d1ng, Detr01t : :
Michigan 48226 . . .

l..C,‘_' .
~ DARTE

o \ conducts training WORKSHOPS for 1eadersh1p teams of
I educators parents and young people

o ... develops MATERIALS DARTE Resource Guide, Things To Do
I : To Build Communication and Trust, Declslons:OValues and

: - Drugs,wIn Touch, Alternatives A- Z -DARTE _Scenario.
orggnlzes substance abuse educatlon tra1n1ng CONFERBNCES co .

arranges tra1n1ng CLINICS on communlcatlon skills,
affectlve educstion, simulations and games, and other
innovative and promising educational approaches to

. ' substance abuse educatlon and prevention.

. empha51zes substance abuse PREVENTION
nelps young people 1earn how to make DECISIONS

... FOCUSES on things that adults and students can do to—"
.-~ gether in school- communlty settings.

"1 ... trains LEADERSHIP‘teams of equal’ numbers of students
‘ and adults. : :

»

7
L ... works wit. 1eadersh1p teams to plan substance abuse *
5 . EDUCATION and PREVENTION. programs for their local school
' o districts, to carry out their plans, and to train others
in their school dlstr1ct communltles

4
R

DARTE BELIEVES THAT IF YOUNG PEOPLE HAVE
) ' e p051t1ve concepts of good phy51ca1 and emot10na1 health
co pcrsonal resources to turn to in t1me oﬁﬂstress oT trouble,-
rewardlng relatlonshlps W1th oihers, » ; | -
challenglng and fu1f1111ng experlenccs in schools,.

experlences in ‘making personal dec151ons based on ex- =
~ amination ©f information, their own values, and “the” 74 L

consequences of risk behav1or, they are 1ess ‘likely to

‘misuse drugs A o

e Mo . " , . [g, C v,”. L
ARE YOU NORKING TO :

‘ -
¢ L ©

Tl ... provide accurate and unbiased 1nformat10n about the -+ %
‘pharmacological, social’ psychologlcal legal and medical
“aspects of substance abuse? S

o . .' - -30- 3(1
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, e buiid iewardihg"and continuing'communiCations and trust
- behavior between adults and young people?. . B :
*... create fulfilling school experiences amrd alternatives?
... help young people_learn'probiem-501ving andhdecision-
making skills? : n

o

a..;;help students to build positive concepts of good physical
and emotional health? ' e : o
g_provide'a,sequencg of experiences - a process - 'so that’
individuals work together in action-teams to plan and
implement substance abuse education and prevention

N

programs?
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Education Network: Association For Humanistic Psychology

325 Ninth Strect, San Francisco, California 94103

The purpose of the Ed Net is to support and promete the
the devclopment and implementation of humanistic -education.
It is tg\seek a.clearer definition of. humanistic educatlonal

- ph1losoﬂhy and to support and encourage educators at all

levels in translating that phllosophy into classroom reallty

, Initiated three years ago by- the educatlonal w1ngsof the
Association for Humanistic Psychology, the Ed Net membership
quickly swelled to over 2000 and became a financial liability
to AHP. The result was a temporary suspension of Ed Net

- while goals and.services were reassessed and plans developed
for a more realistic approach to expanding educational con- -

sciousness. Membership in the Ed Net is now offered to AHP
members‘On request but, regretfully, not to non- members

‘Through questlonnalres and dlSCUSSlODS, ‘educatars across

- the nation identified their primary concerns. in applylng the
- principles of humanlstlc education:

The need for profe551onal support

The need for training opportunities

. The need for-classroom materials---lesson plans,
" course descriptions, and exercises facilitating

the intergration of cognitive and affective '

. learning in the regular curr1culum‘

4. The need to relate” philosophy ‘to the practlce of
" humanistic education as opposed to the unrelated

use of technlques and exercises.
%

.. . The Ed Net offers the follow1ng services to help fill %
) these needs :

1.. Monthly Education News -- An educatlon sectlon pub-

lished Tegtlarly in the AHP Newsletter will be chocked

full of articles, notices of workshops “and conferences,
“book reviews, reports on research etc. :

- 2. Educatlon Network Roster -- A rostcr des1gned to
fac1lltate communication among. menibers in the network
including names, addresses and statements on work and
special interests. The roster will enable members 1in
‘close geographical prox1m1ty to form self-help groups. .
Such groups.have. formed successfully for mutual support’
and shar1ng in ‘Long Beach L& Angeles, and thcago

3. Conferences and Worhshops -- AHP is co- sponsorlng )
humanistic education conferences with several colleges_

~and universities to augment“the learnlng opportunities
provided through the educat1dn\track at the Annual
Meeting and at Reglonal Conferences

4. Speakers” and Consultants' Bu\eau -- A source of.
experienced professional leadership 1in humanistic edu-
cation, this bureau will serve- orga\qzatlons seeklng

speakers, as well as schools and. school districts

T -32- 3.()_ |
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SR settdhg up in-service‘training\prggrams'énd workshops.
- . 5.~ National meeting_-;:A lightly 'structured day pre- -

: o "ceding the Annual Meeting for community,ushafing; and .
’ : planning future development of the Ed Net.

6. . Publications -- Limited publications®are preSently
, _ avaiable including an annotated bibliography of Human-
v istic Education and articles helpful to the classroom

: . ‘teacher. ' ’

BN
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B'chaviioral Science Education Project

o . AFFECTIVE DEVELOPMENT IN SCHOOLS:
““RESOURCE PROGRAMS_ & PERSONS

LN
'

?/Naﬁw: Debby.Boerema L.
Tﬂle:'Affective Health Educator : T _ | .

Address: Greensboro Drug Action Council - ‘ : .
’ P.0. Box 2519, Greensboro Vorth Carollna
. Other persons associated with program

(include titles) - S . '
Taylor Carney,.Dlreetor Of Educational Servitces = - .,

. . . .
. ' B : . . .
s .

Name of program: Educat10na1 Se1v1ces -

P X

"

Aﬁinanon \Federally Funded Drug Treatment and Rehabllltatlon Fac111ty

VVhen progranmstarted and terminated (or
expected termination date:

March 1974 to~Present

v

\ ' .Brief description of program

-E~ : - The education office offers preventive . educatlon pregrams. to the

5 ecitizens of  Guilford County. "Preventive education in this context (focusing

5, on self- auareness) is to provide a prucess whereby individudals cognitively

"% and experientially understand the functional relationship of cause and =«
s, effect in_their behavior pattgrns. The educational staff conducts _classes

5 in affective health in local publlc and private schools. Certified renewal
programs for teachers and preserV1ce workshops in 1oca1 unlver51t1es and

colleges . L s .
<‘ bAé;erlals used or(jeveloped ' B - o L
i‘x\t , Draff models for elementary and senior hlgh classes Jre enclosed.
d l‘ - .

: '\\\\Adduionalconnnents: A o " ‘ - o -
[+ . . . ".v » : i . V R N ' )
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: . Behavioral Science Education Project’ - ,
’  AFFECTIVE DEVELOPMENT IN SCHOOLS: |
. ~ RESOURCE PROGRAMS & PERSONS
‘:yt ) , ] ’ . . ’ 0 . .
-Name: ;
Title: . - A
“Address: 2140 W. Olympic Blvd. e B
' Los Angeles, Ca. 90006 , . N SR o )
- ~Other persons associated with prograth: IR "
(include titles) - ” 5 ,
-7 ’
N,avme_ of program: Educator Training Center ’
Affiliation:” o _' \ . .
~When program. starteci and te\mmdted (or , , |
4 expec ted terr“mauon date: -\ ‘ '
. " »' \ . ' i\\ '
Byief description’ of program: R } IR : S . )
Offervst workshops on the Glasser ."Schoplls‘W'it‘hou‘t'"'Failure” approach:’
a & Write for brochure. e
o
Materials used or developed: P | B
. . . . . o ' B ‘ ] . ooy . IN
~ Additional comments: - T . ' o
. |
o d .
' . ; - o
i ‘ .
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' Effectiveness Training Associlates: 110 “South Euclid Avenue,
" Pasadcna, California 91101.- T :
. ‘ B , : N
It has. become apparent that technological advanctes .in’
instructional methodologies and jnnovations in educational
philosophy are beginning to demand a radically new role" for
the teacher in his relationship with studcnts. This role
‘departs frcam the traditional one of authoritative information-
* giver and instcad will require the teacher to perform certain
functions for which most teachers have not been irained or at
. least not adequately trained: . ’
1. Facilitation self-directed learning” .
‘2. . Conducting productive student-centered classroom discus-
- sioms e ‘ : ' o '
3. Serving as an educational consultant to students -
4. Facilitating stadent problem-solving o :
5 Fostering a classroom climate of intellectual freedom and
creativity ' ' S ‘ o
- Equally important, this new role departs from the tra-.
ditional one of thé teacher as the.classroom disciplinarian
controlling student behaVior by reprimdnds and threats of
punishment. Instead, the’new role of the teacher will require
such new -<skills as:. : C

1. Fgstering students' self-control and self-discipline to
~avoid both authoritarian or permissive- approaches to
. discipline - o ) - S .
Developing self-responsibility and independence in students
Fostering student participation in rule-setting R
Resolving classroom conflicts through®mutual problem-
~ solving - ‘ : o ' '

()

F= ¥ 'N.("'.'

o1

T im ~— —Finally,-teachers will need to learn effective new skills
of communicating with students-skills that have a high prob-
- ability of: - ’ .

1. Enhancing students' self-esteem '
2. Reducing students' dependencc.. o
- -3, Helping students solve their own problems »
4. . Making students feel understood o _ K
5 . 5. Reducing the psychological distance between teacher and.
: Students . h T
oy 6. Reducing~ student hostility toward teachers o .
7. Influencing students to have consideration for the needs’

.= of ‘teachers and other students
' . Producing a relationship of mutual respect between teacher,

o

and student .
. A Teacher Effectiveness Training course was designed not
only to teach the -same basic human relations skills as the

_ . P.E.T. course but to give additional training in the special
% ~ 'skills required for tcachers to become effective in 'this new
: role. T.E.T. is a 30-hour coursc, utilizing essentially the

same instructional ‘methods as the P.E.T. course.

| 40—

, . - 6. -




- L . . . A S N ) L L
“ol. Non-evaluative.listening for helping student$~Slee,their', .

w

._m

. ‘the  improvement ¢f the educational process and to teacher-

Co : R 7S ‘ /'
Schools are also beginning to re-evaluate the role of- the .

school counselor and psychblogist-explbring how to utilize

" their time ‘more.effectively- than in the.past. Those school
districts that have enrolled their counselors and psycholo-
.gists. in the T.E.T. course find that the new skills and methods
are as valuable to them as they are. to teachers. Some of the
<chool districts, after offerings the T.ELT. course, report .
‘that htey are.now redefining the roles of counselor and school
~psychologist .in the -direction of their spending more time conr
sulting with teachers on classroom prpb}ems,_conducting,groqg :
counseling for special groups *of students, conducting in- ¥
service training sessions with teachers, helping teachers and
students resolve conflicts, or organizing classes to train

. parents. These new functions are. in contrast to the more
limited.traditional role iﬁvolving\testing;;record—keeping,
scheduling, and -advising on courses.. ’ S 7

- Because T<E.T. provides,a-kind of training that many -
counselors ind  school psychologists;did not receive im their e
- formal academic training, it greatly increases their ‘own pro-
fessional potential for making a significant contrifution to
.child and parent-child relations. Some of the® skills taught %,
. in T.E.T. which are of particular value to counselors are: HC

BN

own problems. . . P
2. A method of involving a teacher and a student in the pro-
. vegess of resolving their own conflicts °° T <. .
3, - A¥method of getting:.a class to work out a "contFact' with'® .
" the teacher that defines rules of classroom behavior
“4. A framework for helping parents chang their child-
) reagring practices - i , -
5. Methods,forqcohductingveffectiVé grouf counseling with .
troubled or under-achieving students . o

uan
2

L

L WHAT IS TAUGHT in P.E.T.7.

-

Session I PARENTS.ARE HUMAN T

. Ipeyldo not have to be cohsistent, present‘a united‘frontt
be forever tolerant, submerge their own needs. S
-Sessﬁdn 2 ‘HQW TO LISTEN SO CHILDREN WILL §HARE PROBLEMS
"Active Listening,! a new way to really hedr | |

Session 3 PUTTING YOUR NEW SKILLS TO WORK
| Coaéhing aﬁd classroom practice-'

hssion 4 HOW T0- TALK SO .KIDS WILL}RESPECT YOUR NEEDS

o~

Effective cohifrontation that really works

- ‘session 5 'OQTHER WAYS TO PREVENT ANDvCHANGE~UNACCEPTABLE BEHAVIOR ,

[ . )

. .Modifying the environment. 41
; | RS TP




PP

e -

~

-
- Q

“Session 6 THE I\IEVITABLE CONFLICTS-WHO WILL wmv
Av01d1ng power struggles . o . O{f
’Sesswn 7..THE NO-LOSE METHOD N A oo

N _ | L

Why this method av01ds rebelllon and resentment

88551on 8 HOW TO AVOID BEIVG FIRED AS- A PAREVT

How to-be a gﬂod consultant So your. Chlld will listen to
your Values . oo - , ,




Bechavioral Scienca Education Project

o AfFlCTnM,DEVEUJPMENTIN SCHOOLS:

RESOURCE PROGRAMS & PERSONS

‘Name: David Groves
Title: Co—ordinator, Primary Prevention Program, Focus

Address: 615 Jones Street

Grand Ledge, Mi. 48837
_ Other perSOns associated W1th program:
~(include titles) . : ‘
Kyle Euckert, Program Consultant - : Vo
Dr. 6il DeRath D1rector, Reg10na1 child § Adolescent services

Neme Ofpﬂxﬂami Focus,' A Program for Primery Ptevention

Affiliation: ’ - L

VVhen progranlstarted and termlnated ( o

expected termination date: : ’ : - .
1972 Fall - ongoing: |

2

B”efdeSC”PUOH Ofpﬁxﬂam f Systematic program implemented in elementary
schools. Designed to teach problem-solving -techniques to help- child
become aware of himselfi' others, and his envirofiment. Our major aim
is to help child focus on and understand his own self-development. A
full time €onsultant-is assigned to help the teacher integrate program .
materials into the daily curriculum process. *On-going training and
.individual teacher instruction and goiisultation is provided.
. T —— s - t & . L

< . .

-

Ndatenals used or developed:
‘Many’ dlf{erent commercial KltS as well as encouragement fqr teacher to
c¥cate-new ones.

\
itxonel comments: .

e




. \ Bchavioral Science Education Project

C - AFFECT IV DEVELOPMENT IN SCHOOLS:
| ~ RESOURCE PROGRAMS & PERSONS

Narﬂve; Howard G. Garner

Title: Assistant Professor of Specﬁial Education
Address: Virginia Commonwealth 7Universit‘y

: 918 Park, Richmond; Virginia 23284
Other persons associated with programi: "

(nclude titles) p George Giacobbe - e

Assistant Professor of Special Education

'

" Name of program: Teacher training program in special education: Area of
"behavior disorders and emotional .disturbance -

® Affiliation: 3 - A
Virginia Commorniwealth University - T
When program 'startedﬁ and terminated (or , . '
expected termination date: "

s

Brief description of program:

s Training teachers im the development and use of affective education

- curriculum with childrén who have behavior disorders and emotional prob-,
lems. .Students develop affective education units and use them with the
university class prior to using thqp with children. , "

\\ v . N
7S i \ R

JU RN
- -
i
e -

.

- £

-

Materials used or developed: , _
- All unpublished affective education cu'rri.culum':units'.' r

3

Additional ‘comments:

—
ot




Behavioral Scicice Education Project e,

3\

AFI‘FCTIVL DEVELOPMENT IN SCHOOIS.:
RESOURCEPROGRAMS(&ETRSONS

1
Al

,

Name: W1111am Al Poppen

Title: Professor Ed Psych and’ Guidance

Address: 108 CEB, University-of Tennessee, Knoxvilie,_TN 37916

Other persons aSSOClated with program: - o ' o,

incl
(inc udetxﬁeS) “Charles L. Thompson

w 5 . . - | . o - ) 'p!”. -t
Name of program: Group Approaches With Students. Educational Psychology
.and- Guidance 5060; Taught quarterly. : ' ' ”
Affﬂiation: . s 3

When progranmstarted and tennxnated (or ‘ _ A
g expected termlnatlon date: - . . ' ‘ ' i g

-

Brief-description of program: ‘
‘This is a graduate course aimed at helplng counaelors, superV1sors and
others learn to consult with teachers -for-the purpose of promoting
"affective' education. Classroom. teachers can also- take the cou@%e to
learn how tfo do affective programs ~in ‘the schools. The approach is to
"'do'" the meetings rather then to merely learn about them

1

;‘4

.

Materials used or developed: ‘
C.L. Thompson and W.A. Poppen, Gu1dance for the Elementary School:
Counsellng_Technlq_es "Robertson Co. Schools, Springfield, Tn. 37172 $4.

Addnlonalconvnents

&




Bchavioral Science Cducation Project

o AFFECTIVE DEVELOPMENT IN SCHoOLS: -
S RESOURCE PROGRAI\/ & PERSONS - . |

N?me:,Mrs: Marcia Rosenblit P ' /

- Tigle: Elementafy SchoollGuidénce'Counsqlof

Address: 298 Leslee Lane, nghland Park I1linois 60035

Other persons a55001ated wdth progranl :
: ‘(1nclude titles) . ’ . ' ' B

t¢

Name of program: yoy Come I Feel The Way T Do? - | A

Atfiliation: School Dist. #108, Highland Park, I1l. 60035 .

When program started and ternnnated (or .
expected termination date: W L ' ' - *

-

1971 - continuing - " ’ - . R -

" Brief descnpnon of program:

I meet with groups -of 10 nine year old children to dlscuss Feellngs,
emotions, parent, te€acher, and peer ‘relationships. During thé same- span’,
~of time, I meet W1th the teachers and parents of those children in
separate sessions to discuss their feeldings, joys, and pressures relative
to teaching and parenting. We try to find commohality and unique areas.
- for all three groups and try to. communlcate the expre551ons and feellngs
to all three groups - = -]

N

O

. Materials used or developed:

Program description available
- Additional comments: h '
. ‘This has become an established and hlghly successful program I
would be happy to share spec1f1cs of setting up and leading this type of

. program with others
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Human Develqpmenthriining Institﬁte: 7574 University Ave.

"Ta Mesa, California 92041

. !

HDTI Researches, develops, “‘publishes and distributes
humanistically oriented educational materials which meet the
needs of students in the affective domain. An organization
of professionals in the areas of Education and .Psychology,
HDTI offers, in addition to its materials, the following
services: . : - R : : '

Human Development Program Pre-service and in-service
-training for teachers, counselors and administrators

staff Training in Affective Education’

Workshops in developing creative oral communication in
children.in Billingual Education Programs o .

Cdréér‘Development Institutes for 'grades 1 fﬂrough'lz
Corréctional Institution Staff Human Relations Training
Edu;aﬁioﬁal Research -

Evalﬁations , « o ; V l - E
Materiéls Development .
‘Needs/Assessment

Educational Program Audits




. _onl

Human Relations Education PrOject of Western New York:
‘Division of Curriculum Cvaluation Development. Buffalo
“Public Schools. Buffalo, N.Y. |

Human Relations Education suggests the philosophy of an
overall approach to life and to the most profound values of
human 1ife. How young people experience life, how they become
aware of values, and how they discriminate and &hoose among
values are important to the concept of Human Relations Educa-
tion. : - o

» : v . v :
- The human ‘relations approach stresses respect for the in- ’
dividual and the development of a positive self-concept. A
respect for the dignity of every human being is a basic .neces-
sity-in the growth:<and development of human relations. It .is
nly-through such..respect and acceptance by othe¥s that am
individual can develop a positgie,-healthy self-concept.

i)

The particular focus of the HREP will be on-interpersonal

and intergroup relations. Most teachers are interested in and.
‘willing to improve -the effectiveness of classroom human rela-
tions, but they may not be aware of available materials, effec--
tive methods, or specific teaching skills and. learning activities..
The- HREP will provide.classroom teachers with lesson suggestions,
techniques and materials designed to help them and their students
gain greater insight and understanding. . - : '




- Name of program: .LangUage»of PersonallEggérience

. - -Behavioral Science Educéthx?fojcct
' AFFECTIVE DEVELOPMENT IN SCHOOLS: o
RESOURGE PROGRAMS & PERSONS IS
z

. . - .

Name: Tommye Casey

Title: Content Direétor

Address: Research for Better Schools, Ine. S .
1700 Market Street/Suite 1700, Phlladelphla, PA 19103 -,

Other persons assoc1ated with program
(include titles) .

-

- e

Affiliation: |

When program started and tennlnated (or
gxpectedterm}natun1date. -Started - December 1973 B
- " Expected term1nat1on - November 1975

Bnefdescnpnoncﬂ;xogﬁnn The Lancuage of Personal Experlence (LOPE) is
designed to provide teachers with the tools to instruct children aged ,
10 to 12 in" a vocabulary which will help them to describe in a consistent
way their personal°reality. - The intent is. to help children to analyze
those elements of personal experience which lead them to behave in certain
ways ‘in spécific situations. They come to understand the perceptions,
feelings, opinions, and conclusions that both produce and result from human
behavior. The instructional materials make no pronouncements about the
relative merits of perceptions, spec1f1c feelings, opinions, or behavior.
Rather, they portray at every opportunity the full range of optlons and

remain as neutral and nonjudgement as p0551b1e
Materialsvused or developed:

P

i

Addiﬁonalbonuﬂents:

©
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- ‘ﬂ . - . ' ‘ ’ . . L . . ’ \
‘Behavioral Science Educétion Project

AFFECTIVE DEVELOPMENT IN SCHOOLS:
RESOURCE PROGRAMS & PERSONS

- Name: Pefer C. "Dorén, Ph. D+ .

“Title: ; i . . ' :

L . Chairman, Health.Science Dept., Secrefary, Malne s Health Edueafuon ConsorTuu
Ad?rgss: Health Science vept., UniVerSiTy-of Maine at Farmlngfon, FarmlngTon Maine 04938 2 -

Other persons associated with }program*(\

(include titles)" ' = ’

Jack Boynton, Supervisor of Medla Servuces
State- DepT of Educaflonal and CulTural Servnces

- .

l@arné of program: Leadershup Tralnang InsTuTuTe - Lufe COplng Sktllsv

IUIiHation B Malne s Health EducaTlon Consorflum
When program ‘started and terminated (or Sunvner"\‘Jorkshop - one week - 1973, 1974, 1975.
. expected termination date: S

)

. . X . N

Brief description of program Through 2 statewide consortiun, we.provide . for training

“.in affective techniques built around mental health oriented
instructional Televusnon serles, e. g "Insnde/OuT” Self
Inc > One To Grow On, ®

4 «
e P N P
E23 =5
b

Mater{als used or developed: Instructional television series--"Inside/Out", "Self, Inc."
' "Bread and. Butterflies", "Social Séminar", "One To Grow On".
3 -Additional comments: - R g o - :

Ve use Iéadershlp training to initiate a process of feachers
training other teachers in the use of affective education

" techniques. Starting with a cadre of 50 we are able to-train
up to 800 Teaqﬂhers to reach 12 000 chuldren per—year.

" - Tou
| £46-




L. . Behavioral Science Lducation Project

AFFECTIVE DE‘VELOPMENT IN SCHOOLS: o e
RESOURCE PROGRAMS & PERSONS . ‘b . e

Name: Wilma Hotaling

o,
o— t3h
. 4

‘Title: Educational-Specialist

Address: 206 Home Avenue - T . ‘ ' -
§ Xenia, Ohio 45385 : e
. Other persons assocxated with’ program: 4 : , - - -

(include titles)

'_Maude Nagle, Psychlatrlc Nurse

~ Name of program: N U
- Let's Look At Aggression : _ e -

“Affiliation: ' ‘ o I .
Greene County Children's Mental Health Program ‘ '

When program started andterminated (or
expected termination date:

-Briefidesctiption of program: ‘ '
- Presentation and- discussion of film - Let's Look At Aggre551on
as basis for workshops on discipline and aggressien in young C children.

- The group ‘discussion is désigned to.clarify individual understanding of

. aggressigQn in children and to develop critical thinking about how such’

" situations can be handled in a pre-school setting. Workshops on this
topic have\geen given.to parent groups and teachers, as well as students’
of Education and Child Development Classes. :

. : o . .
.
\ i ‘ . o
. .
. " - -~

. . \ )
Materials used or developed: .
Film - Let's Look At Aggression

N
N\

: \ ’ '
Addﬁionalconunents:\\ z _ ' : T, ¢

s L oe
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Materials used or developed: ' o —_

Behavioral Science: Education'Pro]ect

AFFECTIVE DEVELOPMENT IN SCHOOLS
RESOURCE PROGRAMS & PERSONS :

%
o

o -

‘Name: Barbara Ellis Long

Trtle Editor Elec,;t;,'.;Jm'Jrna1~of Clinical Child Psychology
13 Granite'Court

San Carlos Ca. 94070
Other person’s assoctated w1th program

(1n¢1ude titles)

Address

k)

Name of program: o ‘ - - k.
Affiliation:. ' o

When program started and terminated (or ' ; '
expected termination‘-}date: - , g ' "

Brief description of program: -~

[

L4
1

Attached list o,f'fiﬁlﬁﬂi—cafcions'desc;ribe' programs

Additional comments: : .

“ o -~

IS
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I ‘. Barbara Ellis Long = * - T E

CURRICULUM:

L.

$

" Long, Barbara Ellis, The Road Game, Studenf Book, New York:

o ’ April, 1975
List BF PUBLICATIONS - Lo

B
St
S
i

Y
¢

-

Linehar, Tom, and Long,3Barbara'Eliis,'The Road.Gane; New Yofk:
Herder and Herder/Seabury Press.. 1970. :
« _ ) _ .

Herder and.Herdef[Seabury Press. 1970. %,
Long, .Barbara ELlisf,Hhman Relations Series. The Grade Teacher, 1971-72:

3. "Pebbles ‘in the pool." | -89, (1), 118-119+. o
4. "Unit I: "'Who am 7' - 89, (1), l19-122.:. .. ;
5. "More about us.'" - 89, (2), 20-25+,
6. "Identity auction.' _ . 89, (3), 56-58+. L :
-7.. "Getting the message." -89, (4), 44-47. . 4
8. MWhen 'Confusion' reigns." 89, (5), 43-46+. ' . - -
9.  "The milk bottle game." 89, (6), 38-4l+. ” _ : o
10. "Decisions, decisions." 89, (7), 20-32. , .
11. ~ "Why words?" - .- 89, (8), 21-28. : N
12. . "Why do people do what th vy do?"89, (9), 70-76. ‘
13, Loné, Barbgré Ellis, "Experimental stUdieS of the intra-personal and intgr—
© personal elements in ‘international understanding," in: Kernochan, A. (Ed.)
A portfolio of projects.’ Suggested prdjects_on the ‘United Nations and *
its agencies for elementary and secondary schools. New York: U.S.
Liaison Committee for -UNESCO, ASP. 1971. ) ‘
‘14. Long, Barbara Ellis,>TheﬂJnuiney to Mfsélf. A curficulum in psychology for
middle schools. (In press). : o -
. .
BOOKS : < o . )
1. Llong, Barbara El1lis, Where do.you learn to be people now - in»schoois?"
An approach for mental health education. In: Bower, Eli M. (Ed.) )
Education and Orthopsychiatry, Detroit: Wayne State University Press, l971;
-2, .iong, Barbaxa'Ellis,sting.thé behavioral sciences~as~a focus fprrchial'.
rgtudies - a string for the bgdds. JAn: Rogers, Vineent R. (Ed.) Teaching
Social Studies in Urban Schools, Reading, Mass.: Addison-Wesley,” 1972.
. N i o ; . - . o <.
3. Llong, Barbara Ellis, and Wolsk, David, Projective €ducation for the child's o
need to know. -In: Hunt, Kendall (Ed.) Social Studies Reader, -
" california,: Califqrnia State College, Penn., .1972. ' 5
. : ’ : K : - ) _
T, Long,'Barbara Ellis, To teach about human behavior. 1In: Skeel, Dorothy J.
(ed:) “Readings in Social Studies. Pacific_palisades’ CA.: Goodyear, 1972
s, :Longszarbafa.Ellis, Incréasing.deptn of self perception,in children ‘through
a course ‘in psychology: A feasibi}ity,study of 4 teacher training .

_program._and A model ﬁorAelementa;y school behavioral science as an agent’
‘of primary prevention.” In: Dupont, Henry (Ed.) Educating Emotionalll 
disturbed children: Readings, (Second edition) Maw York: Holt Rinehart and
and Winsten, 1975. L el : ‘ '

o : ’ - ();3

~

T 4 R ;' .




» - Long, Barbara Ellis; The_journey to myself, (see. above.) .
. . .. j - 'n* -
S . ! . . . ! M ! .

EXS - v
A

2 ©

. PUBLISHED ARTICLES: . . o .

1. Long, Barbara Ellis, Teaching psychology to ch11dreh Amerlcan Psychologlst,
1968, 23, August 691- 692
s b \
2. Long, Barbara Ellis, "Where do you learn to be people’ now - in schools7"
' - An approach for mental health .education. American Journal of Ortho- -~ * ~
' - psychlatry 1969 39 (2), March 291 293. _ ot
/ . . ,"" . *
S 3., Long, Barbara Ellls EleMentary behav1Qra1 science as mental health education,
Elementary School Journal, ;1970 70, February, 253-260. o y

- Y

<

[ 3, y ¢ . . .. . .
. . 4. Longy, Barbara’ Ellis Projective educatiofi for creative human development.
' . Working paper prqpared for the ASCDjWorld Conference on Education, Asilomar,
e o Callfornla,@yarch 1970, mimeographed. (Publlshed in Grade Teacher, 89
K 2 v (1) September, 4971 118- 119 124-130. )

. 5. Boqg, Barbara Ellis, To teach about\human behavior, Educational Leadershlp, 1970,.
: » (7), 683~ 685 g

[ : ’ . .

6. »Long, Barbara ElllS A model for elementary school behav1oral sﬁlence ‘as an
‘agent of primary prevention, a contribution to the symp051um, "The® relevance’
of pre-college behavioral science for soc1ety.': Robert L. Anderson, (Chmn.);
Washlngton, D.C. ,,September, 1969.’ (Republlshed in Amerlcan Psychologlst,

' 1970, .25, 571- 574.).

4 . i

Long, Rarbara Ellls Impllcatlons of «a teacher tralnlng program® developed .

. for a curriculum in psychology, elementary level. A contribution to the .
symposium, "Applications of Developriiental Psychology and Neurophysiology

: to”the, Education of Children: A.New Look,", David Wolsk (Chimn.), presented

R N at the XVIIth International Congress of Applied Psychology, Liege, =~

L . ' [ Belgiu, July 25-30, 1971. (Published in The Proceedings, Brussels, Belgium:

|- " . Editest. 1973.) In’Eric/Chess.' Also in "JSAS (American Psychological

’ Association). - ' B ' Voo o ‘ '

¥
-~
.

. . N ©
H . . H . . oL E} °

b : » 8, ‘Long, Barbara Ellis, and Wolsk Dav1d Projective educatlon for the child's
:need to-know. Soc1a1 Educatnon April 1971. 35 (3) 295-299, 309.

9.  Long, Darbara ElllS Epldemlologlcal con51deratlons and 1mp11catlons of a ]
T ; mutated addictive v1ce recently discovered'in isolated cases. Locus:
‘ Memberehlp, Sectf/ The,Journal of- Clinical Child Psychology, 1, (D).
- - Winter 1971-72, /22, ’, V . ‘ Lo
3 10. Long, Barbara LlllS Where do you ]earn to be peoplc behavioral science-
: ' and ethical imperatives in the classroom. Ethical Educatlon W1nter
1971, .5- 6., :

“

11.. - Long, Barbara Ellis, A model” for a behav1ora1 science curriculum. Curriculum
I , . Trends, April, 1972: Croft Educational Service,. Inc., 100 Garfleld Avenue, .
' " ‘New London, Conn. . 073eJ.

V- : : . . . R A

° -

3 e

4
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T ~.12...Long, Barbara Fllls, A model for teacher training in the behav1oral sciences
. o - Curriculum Trends, May 1972 ‘Croft Educational Service, Inc.,

o . 100 Garfleld Avenue, New. London Conn. 07320,

1‘%’ . :13. Long, Barbara Ellls, A climate for learn1ng.' Today' S"Education, September l97i.

.
- ” v >

S 14. . Long, Barbara Ellls, D1ff1cult1es of 1mplic1t assunptions in "Givifig Psychology -
oo Away~ Amerlcan Psychologist December, 1972, 27, (12) s

15. Long, Barbara Ellls, lmpllcatlons for educatlonal change with elementary school
- :psyohology currlcnlum. A contrlbutlon to the symposium, 'Poss1b111t1es
'.for educatlonal system change when behavidral science is part of the N |
N - curriculum." . Ralph Ojemann and lorene Stringer, (Chmn.) presented at the A
~ annual meeting of the American 0rthopsych1atr1c Association, Detroit, Mich.,
Aprll 5-8, 1972, in: Professional Psychology, May, 1974 166-174.

-

lé. Long, Barbara Ellls, Increas1ng deptn of self perceptlon in children through
) a course 'in psychology: A feas1b111ty study of a teacher tra1n1ng program.
Presented at the XXth International Congress of Psychology, Tokyo, Japan,
August 13-19, 1972, in: Counsellng4§ Values, 1973 volume 18\'2

17 Long,gBarbara Ellls,«with Breeman,'Robert‘E.'and'Nyhan, Patricia,A. An,Adap—'
tation of the Road Game. Intercom, #75, 1974." (Center for War/Peace
" Studies, New York). ' - S - )

i N ~

MIMEOGRAPHED: SR

1. Long, Barbara Ellis, A behavioral ‘sciencé program for children as a primary
R ' - prevention measute, paper presented*at the Second Anndal International
' L " Congress of Social Psychlatry, London, England August 8; 1969, '
mimeographed. -, --° '~ . e

) ' ,‘ 2. . Long,; Rar tara Ellis, Ideas for Pesple Watchers, -the .Survival Kit. Report of
' . the Teachers Workshop,.August 3-14, 1970, Mimeographed. , N~

c

‘3.. Long, Barbara Ellls Prowress report, NIMH 314d grant: St. Lou1s State Hospltal
o teacher tra1n1ng workshop in elementary behav1oral sc1ence, 1971.
4. Long, Barbara Ellls, PrOJective edu atlon. A review ofaresearch with a
5 o behavioral science curriculum for sixth grade children. A contr1but10n T
’ \ ' to the symposium, "Creative human development as a school. curriculum."
. .Wllllam Hollister, (Chmn.), presented at the meet1ng of the American
- 0rthopsych1atr1c Assoc1at10n, Washlngton D. C., March 21- 24 1971 .

5. Long, uarbara Ellls Your students know mdre about you ‘than you thlnk or
’ : . how xo do -a str1p tease without really trying, 1973 :

o o 6. Long, Barbara Ellls, and.Bower, E11 M. Position statement on elementary
L A . 'school behavioral science, ‘presented to: The APA committee on pre-college
' ' - psythology, December, 1973. - ’ :

..7.. Long, Barbara Ellis, School /Community Mental'Health_Centers;, Partnership in

_%‘ . *. Child Mental ‘Health Services. _San Mateo County Department- of Health and— 3
‘ . ‘ . ' Welfare, Califqrnia. Proposal to NIMH }unded 1974.  Eight year program. .
Q- ' : ‘Annual Budget B $355 186. r : : o .

N : : Lol o4 DT . ) “
"ERIC -~ ' O.0) oL » oL ke




Behavioral Science Educétion Project .

“_AFFECT'IVE DEVELOPMENT IN SCHOOLS:
‘RESOURCE PROGRAMS & PERSONS o
‘Name:Dr. Marilyn Wiéntman '
”TiUe: Assiétant Professor ) ./_:
Address: State Univ. Co.lleg‘e’,/ New Paltz, N.Y, 12561

Other pe’rsons\\associated with program:

(include titles). Dr. Shirley Zeitlin - Asso¢. Prof.
Dr. Nancy Schniedewind, Asst. Prof.

: Dr. Frederlc Mayo, Asst Prof
! Nanw of program: Master s in Humanlstlc Education S o ‘ - @:
. State Univ.. Collége, New Paltz ' o
Afﬁliation:
When progranlstarted and ternnnated (or : N ) ; St . | Lo i
expected termination date: = - ( . S .
' i'Brlefciescrxptlon of program: ' o R (//i
- . Master's program in Humanistic Education with’ conceritration on the
affective, component of education. Also leads to NY State permanent
certlflcatlon in .Elem. Ed. : , B ‘ I .
N o )
. " Materials used or-developed: . ‘ N \\\ _'/

'Addnionalcennnents:

-
v 7

3

- Dr. Wightman could give more information aboutithe,program;

-

\ \)‘ | | ' | . . . | \ ', 56 . | : ‘ N . \ .




. I . - . ’
Mental Health Education Branch: Division of Scientific § Tech-
nical Information. Natilonal’ Insitute of Mental Health. -
Alcohol, Drug Abuse, and Mental “Health Administration. Public
"Health Services. Department of Health, Education and Welfare.
‘5600 Fishers Lane. RockV111e, Maryland 20852

Although we are aware that the Consultatlon and. Education
staffs in many of the Community Mental Health Centers are ,
developing and using -their own mental health education pro- -
grams, we also know that many of the Centers have insuffic-
ient, staff and funds to develop such projects for their own
use.j- Therefore, it seems imperative that the ideas and pro-
glamb that have proven successful be shared with others. We
are suggestlng an informal "idea interchange," coordinated by N
our office, which will accomplish this objective and will -
promote communlcatlon among Centers. ' _ %

. We,hln the Mental Health Educatlon Branch “are especially
interested in mental health in the schools-—the development

and dissemination of programs aimed at alleviating mental
health- ploblems and preventing mental illness among: .children.

We would like to provide you with.program ideas from other.

- Centers. If you would be willing to share any resources that
you have. dev elopzﬂ and the problems, successes, and needs

that you have encountered, all the.Centers could beneflt

- Our ultimate, cgmmon goal of preventing mental iliness ‘and. ®
,promotlng mental health wouid be more ea511y accompllshed :

/
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" Behavioral Science Education Projact

_AFFECTIVE DEVELOPMENT IN SCHOOLS:
RESOURCE PROGRAMS & PERSONS

L

r

Name:Gerald L. Stene, Ph.D.

Title: Coordinator, Counseling Psychologwarogram
Address: Department of Psychology, Un1vers1ty of Western Ontarlo
"London, Ontarlo, Canada -
» Other persons associated with progran\ o
: Uncludet1ﬂes)W1lllam C. Hinds, Associate Professor, College of Educatlon,,
: Michigan State Universtiy, East Lansing, Mlchlgan (Mental
"Health Behav1or Project) -
continued

€

Name Ofp“X”a”‘ Mental Health Project (Department of Mental Health, Lansing
”»Mlchlgan) Problem-solving -Project (Masters theses, Univer sity. oF
Aﬁlhaﬁon:" . Western Ontario) -

x~

)

-
L3

VVhen progranlstarted and terminated (or.

*1 expected termination date: Mental Health Behavior PrOJect --1970- 7l
- - Problem-solving Project o -1974 -

: Briefﬁlescriptiqn of progranu see- o >
« Stone, G. L.; Hinds, W.C., § Schmidt, G. L. Teaching mental health behaviors
© 7 to elementary school children. Professlonal Psychology, 1975, 6 34-40.

Martin, D. Psychological education: An approach to problem,solv1ng training
with elementary school children., Unpublished Masters Thesis, University .
. of Western Ontario: : ‘ o S : . S

Materials used or deveioped:

Addiﬁonélconunents:

p—»21g

|
\
Material available on request.

’ .




Other persons assoc1ated W1th program: continued

Iy

o - Gilbert W. Schmldt Coordinator for the Eaton County A
Community Mental Health Center , Charlotte, Michigan : ‘ .
(Mental Health. Pro;ect) ' o

" Danielle P01tras -Martin, M. . é/o Dr. Gerald .L. Stone
(Problem solv1ng ProJect) : , ER




BehavioralScionee Education Project

CL AFTECTIVE DEVELOPMENT IN SCHOOLS:
| RESOURCE PROGRAMS. & PERSONS

,Neﬁe:e Patrick R. McGarth _ g
Title: Director,, Mental Heglth Program‘vr‘

- AdﬁresS:rU.Qf Brldgeport, Brldgepgrt, Ct. -06602 o ) | \
Other persons associated wnth program: i . |
'Uncludet1ﬂes) Edward B. McGinnis; Assoc. Prof. M.S., RN. . 4

Kenneth Geier, 'M.D. Assoc. Prof.
Michael Guglielmo, MSW Assist. Prof.
3 Susan Mann, M.S., ATR, Instructor

‘Name of program:

" Mental Health Work Program “ S o ) ‘
Affiliation: " - o : o o o /

- . When program started and ternﬂnagedﬁ(orl o ¢
expected termination date: Start 1972 .
o Continuing :

R
/

) ‘ . , o /
Brlef(ﬂescrlptxon of program: ‘ : ' o /
Generalist Program for Mental Hea’th Workers Certlflcate § AA Degree

-Levels w/options to empha51ze specialization in worklng with™ /

~, Children , ) Hospital _ X
' Elderly in either o . or ’ settings. /

-, Art ‘therapy Community , ]
Intensive clinical fieldwork with full University 'to draw "support”
course from and affiliation with 30 1OCa1 and regional Agenc1es/ c11n1cs,
-M.H. programs. :
< . ,
. Materials used or developed:

>

AddiUOnalconunonts ) i ) - : :?' D

Program Brochure (currently Being Rev1sed)-
Outrlne of Courses in Mental Health




N

Merrill-Palmer Institute: 71 Easguferry St., Detroit} Mich.
48202 : ' o
’ " . . . ' ! ‘- ‘ '& 4

) . Graduate progfam with a strong emphasis'on the affective ' v
development .0f children in schools.’ ’ :

C it , ) ' Enhan¢ing Human Potential :

’ ‘In Young Childrenm And Their Families . e

. This program unit focuses on recognizing’th§ potential
which -is inherent_ in every child and enhancing the devel-
opment of this potentdal. .

The unit will direct its effortstoward the:creation of
programs’ which will help young children from the inner-city
environment: to enh@nce theéir self-esteem, potential for '
creative growth, and movement. toward an authentic life. In
the process, intervention and growth projects will be devel -
oped in cooperation with other relevant community people.
‘The 'setting will be target schools from the inner city and
special schools in ‘the broader community. I '

Possible activities of this group include seminars, - - - '
workshops, discussion groups, encounter sSesslomns, work-
life projects, person-to-person dialogues, and indiyidual : 5

interviews.” 4 , .

. Students choosing to work intensively in this unit must
. make a work-study commitment for the academic year., The
' " seminars are year-long courses, for which credit will be
: granted only at the end of three quarters. Eingrollment, in |
¢ - the program is limited to graduate students with admission
' by consent of the program unit faculty. ' -

Unit faculty: Clark Moustakas, Cereta-Perry . . .-

o

?




‘Q' . . . ]

‘Michigan Association for Affective Education: c/o Assistant

‘Superintendent. Battle Creek Public Schools, 75 Capitol
Avenue, NE, Battle Creek, Mich. 49016\“ o :

—- !

\

_ t)he purpose of this Association shall be to promote and
legitipize a concept of education stresé@ng the development .
of theswhole person by -integrating the cognitive, affective
and psychomotor; to advocate the importance of the affective

"domain in the educational process; to provide a-forum for
communication and dissemination of information among all" -
members of the educational community. ‘ ’

- \

i
i

. Institutioﬁai member§hip{ $25; Educafioﬁbl membérship:, $5.00;
o Student membership; §$1..00 _ - ' |-

o

4




Behavioral Science Education.Projcét"

N ' AFFECTIVE DEVELOPMENT IN SCHQOLS:
" RESOURCE PROGRAMS & PERSONS

]
- o

"Name: James J. Schafer  ~ NS - | .

Title: Mental Health Educator .
~Address: Connecticut Department of Mental Health, 90 Washingtoﬁ'streétj'
Hartford, Connecticut 06115 : ' : .
Other persons associated with program:
(include titles) - :

s

Frances T. Roberts, Chief of Mental Health Education . '
' ek o ] Leh Bdue ‘

~ Name of .program: "More to Grow on" , : .

Aﬁiuéﬁon: Uﬁi&ersity'of Cohnec%icut - . _
‘VVnen progranmstarted and terminated (or
expectedterminanon date: -

Apr11 7 to Mayr12; 1975‘ . | ',v L=

Brxef<ﬂescr1ptxon of program:

A series of flve, two~hour - programs deallng with the promotlon of
mental héalth in.the classroom was presented through the University of
. Connecticut's cable television system. Each program began with a speaker
presenting a lecture (topics inc¢luded: principal's role. Magic Circle,
theatre-‘games, institutionalized child, and mainstreami ), which was
followed by discussions®at the three 1ocat10ns where the program was seen,
‘The - dlscu551ons were led by experienced facilitators. The cable system's
"talk-back" capability allowed’ a brief question and answer period at the
‘end. . e & .

'5h4aterialsvus§d or developed:

Additional comments:

63
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| = ‘pf‘/‘{f:‘a.‘
o \How would monthly observations by your priicipal and department chairperson affect
~the learning climate in your classroom? In wiat ways can cvaluator and teacher
E collaborate in developing specific performance criteria for growth? 1In his role as
- “principal teacher," .DR. ERIC BERGER of Suffield High School assigns top priority
 to teacher evalunation. He will discuss the administrator!'s impact on the learning
envircnment on Aoril 7 at 8:00 p.m. L ‘ ‘ '
You went into teaching with the idea of wanting to help people live better lives. o
After college you lmew a lot.about subject matter but were still low on’ "helping____ -
_skills," You want to really listen,.to focus on feelings in the-classroom, give
recognition,, increase awareness of similarities and differcnces, involve everyone,
:;2 - and transfer-leadership. here do you and your students learn these skills?  One

€ms’ Llace is in the "Magic Circle," In the April 1k program, PAUL BERKEL, a psycholog-
ical consultant in”the VWest Hartford schools, along with tedchers who have used ihe
technique show how iwenty minutes in the Magic Circle affects the emotional growth .of
students — and teachersi =~ .~ - . : .
On_April 28, watch MARY HUNTFR WOLF of the American Shakespeare Theatre playing
.. theatre games with a group of graduate students. Fun and games time? .They are
':Ei fun and you will beoffered the opportunity to experience sciie of the gemes but they
- & have a serious purpose: to increase awareness, creativity, and expression. Mrs.
Wolf will explain each game and its potential for promoting mental health and.
-affective education in the classroom. . o E

B

“Ahat is a "normal" child? Vhen does a child not belong in the regular classrocm?
. “**What happens to children vho are ‘separated out into special programs and institutions?
44} DR. AMY SLADE/WHEATON, Director of Education, giverview‘School of the Children's Unit,
Connecticut Valley Hospital, and CHARLES LAUNI, Associate Commissioner for Children's
Sexrvices for the Mental Health Depsrtment, tackle these and other questions ~ your

questicns - in program number & on May 5.

CABRIEL SINCIES has raised controversy in the educational community with his recent
- . report on-pupil personnel services. Do guidance counselors and special ed. teachers
i have a legitimate role in general education? What additionzl burdens will "mainsireamn-
EE%;, ing" place on classroom teachers? In our last session, Mr. Simches, Unit Coordinator ™ -
"~ for Imotionally Disturbed in the State Department of Education, will talk about what
happens when a child who has had special. help returns to .the reguler claysroom. This -
B will bz on May 12 C I N : R

e e

- MORE TO GROW oN

b

s series of five workshops designed to provide teachers wvith usgble sgkills for prorot—
" " ing mental health in the classroom. Sponsored jointly Ly the Continuing Educatign :
; Sexvices of The University of Connecticut and The State Department. of lHental Heélth,A
: More tc Grow On" -is unique in that ezch session includes: * - _ ’
! ) ¥a presentation by puest expertvia closed-circuit TV, using films and tupes
. #group discussions led by gualified facilitators , I .
4 #talk-back to guests through UConn's cable facilitics” S )
" PLUS! UConn will award 1 Continuirg Tducation Unit (CEU) for the successful completion
of the course. CEU's arec a natienally recogniued recording device for substantive,
- non~-credit lcarning cxperiences, locations.on reverse side. ‘ : -

- - b4 TN
o ‘-605 e  - . . |

————~
o
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K ) R g o '\ ,
AFTECTIVE DEVE‘(LOPMENT IN S(I\'flOOLS: ‘

'RESOURCE PROGRAMS & PERSONS
. ) N

. N
- . - \
" k)

Name: Mrs.JBettye Alley

)
3
\

' ’ . . . . - . . b\ .
Title: Materials Director, Robertson County Board of Education

\
\v

Address: 22nd Avenue and Woodland Street, * éx - ,
Springfield, Tennessee 37172 _ N\ ’ Ty

Othér persons associated with program: - : o .

(include titles) S . b T ‘ N

-
n

Name of program: Multi-Center Approach to Elementary Guidance -
' ESEA III Project. A : .

Affiliation: . 5
“When program 5tarted and terminated (or
-expected termination date: - \

November 1, 1971 - August 31, 1974 : W\ .
Brief description of program: Theé primary purpd%e-of the Multi-Center‘ApprQach to
" Elementary Guidance programs was to establish.in seven e{smentary-Schools{
representing a wide geographical ‘area in Tennessee, model>~elementary school.
guidance programs. This project afforded opportunitiles to plan .and 1im-
plement essential components of a meaningful developmental elementary ,
guidance. program. -A significant purpose was to develop, design, or .eval-
‘uate strategies, techniques, and measurable instruments for use in the . |
elementary school. The program incorporated the concept that all activities -
are carried on. for the express purpose of helping the child be challenged -

and achieve success through ‘the psycho-motor, cognitive, and affective. . -

“gpmain' o

aterials used or developed: . , =

" Slide-Tape Presentation - "Guidance for the Elementary  School"
Bodk- - Guidance for the Elementary School: Counselor Techhiques
" Additional comments: _ o ) o o ' S

3

Cbpies of the book, Guidance»for the ElementaEXVSchodi:,Counselor Techniqgés,

. are available from the Robertson County Board of Education, Springfield,
Tennessee, at the cost of $4.00 per book post paid. SR : o
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Lafayette, Tennessee -

Mavis Borthick - a .
- Greenbrier Elementary School
- Greenbrier,' Tennessee

. N c

Robertson County Board'Of Education
22nd Avenue and .Woodland Street
Sprlngfleld Tennessee 37172

i

'MpLTI—CENTER APPROACH TO ELEMENTARY GUJIDANCE

PROJECT COUNSELORS

Henrietta Bradford ) Ethel Benson
White Bluff Elemeatary Schoolb

White Bluff, Tennessee - Lawrenceburg, Tennessee

Coox
Sharon Guthrie «Jacquellne Boehler
Central Elementary Scheol

Mllan, Tennessee

-

Ruth Ann Wilson
Evans Elementary School
Erwin, Tennessee

Ce

ﬁ\ -~ ; Vlrglnla Smith,
Lipscomb Elementary School
Brentwood, Tennessee

koS

a

. -+ PROJECT CONSULTANTS

Dr. charles L. Thompson - Dr. William A. Poppen
The University of Tennessee

Department of. Educatlonal Psychology and Guldance
Knoxv111e, Tennessee - 37916

i

VLTTLRRRPRG FOTT Y TR

T

Ingram Sowell Elementary School

Y

i

/-

K.D. McKellar Elementary Scﬁbol
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Name: Frances T.. Roberts

. g . =

Bohavxoral SClonce Educatlon PrOject

e AFFECTIVE DEVFLOPMENT IN SCHOOLS ’\f
L  RESOURCE PROGRAMS & PERSONS

3

L.

. - R ’ v
Title: Chief of Mental Health Education

o W .. .
Address: Connectlcut Department of Mental Health, 90 Washington Street,
Hartford, Connectlcut 06115 : ;
Other persons assoc1ated with program::

(include titles) - - o . ‘ S -

%

4

Name of;nogram "One fo Grow On".

i Aﬁlhanon Natlonal Instltute of Mental Health Unlver51ty of Connecticut’

’ expected termination date

- Department.

When progranlstarted and terminated (or S o )

v

May\7 to June 4, 1974

Brlef(jescrlptlon of progran1 ' o o
' . A course consisting of flve two-hour sessions was offered through
the facilities of the University of Connecticut's Non- credlt Extension
The program was seen: 51mu1taneously in 8 ‘cities using the
Un1ver51ty s cable; tcleV1§}on system The five- speakers used, films from
NIMH's' "One to Grow On" series as. ‘the basis, for a one hour leCture
presentaicion, which was followed by a one- hour dl"CUSSlOﬂ perlod at the

branches 1ed by experlenced fac111tators , L .

‘hAaterials used or(jeveloped o ' #- ‘ ‘ - _ _

- "One to Grow On" -- NIMH teacher -training series\
: t

<

Addnionalconﬂnentsfb

. : - . : . . *
. . - . ]
A i ~ Lo e \ . L.}
o . - . . . . .
. , . ) .

~s
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- . Bchavioral Science Education Project l -

AFFECTIVL DEVELOPMENT. IN SCHOOLS:
RESOURGE PROGRAMS & PERSONS

Name: Gwynette T. Caruthers , - ‘ ' . .

-
' .

;\ Tule: Direcfor of'Speeial Programs

Address: Department of Education, 29 Main.Street;rCheshi e, Ct. 06410f

N , \
Other persons a55001ated with program

(include titles) Lois Rho, Teacher'i D1rector

Name' of program: Pa1enta1 Prescthl Approach For Earl Intervention of
' Lea1n1ng Disabilities . S

Affiliation: / I
1t1e 111 ESEA (P.L. 89-10) " - |
' VVZZfﬁg?ggranlstarted and terminateg-{or : ' . L
- expected termination date: . z o

started July 1, 1972, est1maﬂéd eompletlon - June 30, 1977

v Enefdesonpuon ofpuxuanm Sele,ted severely handidapped chlldren can be
successfully served locally /when 1ntegrated with a few children with
predictable learn¥ng disabi ities. An - innovatiyve feature of the program
will be ‘the continuous ‘attepndance of mothers bﬁﬁldlng curriculum in -
conjunction with spec1a115ts in -a publlc schoo settlng

(This is one of the few truly effectlve parent envolvement programs I
have seen in the\affectlv domaln )

IwateHaISLmed or developed: . Pa phlets on different aspects of the program
: Learning to Learn

- Additional comments: rhls program ‘was va11date
out-of-state evaluation'team
See article on project in the

.+, Title III Projects for the Haldlcapped by
;\ Supplementary Centers § SerV1ces " '




S PSI (Pfoblém Solving.fnstrucfibu): Lakeview Public Schooas,
| 25901 Jefferson Ave., St. Clair Shores, Mich. 48081

\

_'PSI, or Problem Solving Instruction, is a project for

.\ ™ students.in grades 6-12 designed to develop and increase -

o ~_ problem-solving skills needed in any solid decision-making

j>\ rocess. It is intended to arm students with a simple in-

' Strument- for implementing a solution to a problem, with a
\h%@? probability of success in solving that problem.

\ The objective of PSI is to create 2 universal model.in T

problem solving incorporating techniques from other areas of

instruction such as. Management By Objective, Vafues-Clari-

fication, Verbal Skills, Group Dynamics, Psychology of Prob-

lem Solving and Self-Defeating Behavior that can be applied

to, both cognitive and affective problems. The twenty teachers

in\the project are committed to teaching the model_anq using

it'in presenting two cognitive units. ‘




Behavioral Science’EduCation Project

~ AFTECTIVE DEVELOPMENT IN. SCHOOLS:'
IR . RESOURCE PROGRAMS & PERSONS'

Naﬁe: Jim ébllins, Mif Ffaharty, Ingrid Rosenberg

Title: CO- Dlreotors, Project AFED (Affectlve Education), Title III, ESEA
(currently employed by the North Haven, 'Ct. Board-of Educatlon)

Address: North\Haven.ngh School, North Haven,.Ct; 06473 ~ . '\\\_

. Other persons associated Wit‘h program.

~(include titles) Fifty teachers in the North Haven School System who have

been trained by us in the use of affectlve learning in their own lives
and classrooms. ‘ o

v

'Name of : . i
mé‘? program Project AFED \
Affiliation: : : ' § -
‘Title III, ESEA L -
When program started and terminated (or
expected termination date:

, June 1972-to June 1975 - : o .
Brief.description ofpnxuam Our program encourages teachers to experience
self-growth in a retreat setting for 60 hours, firstly through the col-
lection of data about their behavior (and what 'costs are paid), and
thirdly by trying-on and choosing behaviors that better suit our needs.
The goal of our training is now toward the process of self-actualization.
We also encourage teachers to do these things with their students in their
regular grade 1eve1/sub3ect matter classes and maintain support groups
throughout ‘the academic year within which 1nd1V1dua1 and profe551ona1 '
needs are dealt. :

0 - : -
. . ) -
e,

Materials used or developed: pyblic Logs of the training session -(agenda
for d01ng workshgps in Affective Ed.) and newsletters ('Connecting")
which describe itor 1earn1ngs individual's learnings, group 1earn1ngs,
Additional comments: ~and classroom anecdotes and learnings. . .




PROJECT ALPHA: Niles Community Schools, 720 East Main Streét,
Niles, Michigan 458120~ : :

The Roots of Alpha

Affective education is not new, yet some of us have:
neglected it in our attempts to cope with the "things and
their forces' that seem so-important .if ‘we look at life as
a constant struggle. We must build and shape our environ-
ment, wrest resources from the earth, solve problems -of

atomic structure, change raw materials into useful goods,

'solve equations,~Q§velop plans, and balancé columns of °

- figures.

But, .recéntly, some of us have begun to fake a second

“look. We have come to realize that although our appetite

for things may be insatiable, we must work in a human .society,
respecting the dignity of others ,if they are to respect our

. own dignity. For to use the cognitive tools that education

gives us, we must be effective as humans., :

Battelle's Center for Improved Education, Columbus,
Ohio, is responding to changes in our culture. which have
caused educators in the last decade to reconsider 'the -content: |
of what is taught. Vast increases in childhood exposure to
mass media, along with the related decline of the family "and
religion as. strong influences, have made-character building
and emotional development the business of schools, often by
default. The appeal for affective education becomes even
more urgent when we worry- over the dehumanizing aspects of
our highly technological society. As Arthur W. Combs said

recently in an address to elementary school principals, "The

_.trouble with education today is not is lack of efficiency -

but its lack of humanity. Learning is not a mechanical .
process, but a human process." :

But seeking humanistic education and actually intro-
ducing it are ‘two different matters. /Society and its rela-
tionships with the environment-are so complex that a high
level of cognitive knowledge is required for survival. '
Curricula are crowded.with-offerings intended to make one
better perform some skill, better compete with other jobn
seekers, or better satisfy college admission officers. In

some cases thecre has been lip service /to humanizing education,

. but test scores, rigid. age groupings, and letter grades are

still all that matters. At the other extreme, some experilg

~mental schools have been so enamored with '"making school .a

nice place to be" that cognitive learning 1s ignored or mere-
ly .assumed. Near the middle should be an area where affec-

. tive education and cognitive education-the heart and the - |
mind-both can receive attention. S

~ Niles Community Schools. also views education as a human
process. In an effort to implement humane education, the ¢
Niles administrators identified the need for an increased

73 - B . :
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emphaSi§ on the development of positive self-concepts in 1its
elementary students. In order to achieve this end, Niles
joined Battelle's Center for Improved Education and the

~Michigan State Department of Education in the development

and implementation of Project Alpha.

Project ‘Alpha seeks affective and cognitive education
and also seeKs to respond to a related problem-that of
assessment in the affective domain. In cognitive learning,
precise and measurable behavioral objectives generally are
defined, and assessment consists of determining whether those:
objectives have been reached. In Project Alpha, demonstra*

tions of success in the affective domain require different

objectives which are based on a conceptual description of
the effective human being. Through research leading to
Project Alpha, and during the project, a pool of such ob-
jectives is identified. Measures are developed for the

‘objectives, and ‘procedures are delineated for defining af-~

fective abjectives at the local level.

The Niles Community Schools-Project Alpha-began in 1972
on a voluntary basis. It was extended to the regular cur-
riculum in 1973, and it now is in effect for all pupils

" through the sixth grade. ~Alpha is not-a "radical' innova-
‘tion but depends instead on a series of activities carried on

in regular classroom situations. Progress is monitored, and

‘there is in-service training to assist the teachers in imple- -

mentation of the activities. The development of Pfoject

Alpha was funded by Niles Community Schools, the ichigan ‘ {'
-State Department of Education, and Battell's Center for .
- Improved Education. e S

.
A

-4

_The Effective Human Being

.-

An effective. human being is one who is realizing the full
potential of humanness: the renaissance man, the woman whose

_vocational and home interests are both considered, the indivi-

dual whose civil rights,are'unquestioned.~ In separdte inves-
tigations many behavioral s ientists and philosophers have °

studied individuals who appear to be realizing their full poten-

'

tials. In developing his text for Education as a Human Enter-

" prise (1973, Charles A. Jones Publishing Co.), Dr. William D.

Hitt, Director of Battelle's Center for Improved Education,
drew on those areas.in which the scientists and philosophers
came to .considerable agreement to develop a model of human
effectiveness. The person resembling this model could be
described in this way: . '

"He knows who he:is and has‘a gbod imége-of himself. His

~words and his actions are idenical; he says what he means and

he. means what he says. He is open-minded, but he also makes

-up his own mind and has creative ideas. He has a sense of

respensibility; or accountability, to himself and others. He
talks and listens well. He thinks rationally. He 1is concerned
about the welfare of others. He has a zest for living." ’

. . o . . g. .
It is easy to see that these ten characteristics. touch on
all ‘aspects of the whole person-emotions, reasoning and intel-

-70- 74
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lectual ability, values, and conduet. While there may be other ¥
characteristics, this model of an effeciive human being pro-
vides a basic framework and a realistic, workable ‘approach to:
‘personal development. . S : '

Each of the ten characteristics can be defined as follows$:

Idertity-This is the sense or feeling of being one's self,
not someone else; the same person over time. "Psychoanalyst
) Erich Fromm defined identity as '"the experience which permits

. a person to say legitimately 'I'-'I" as an organizing, active
center of the structure of all my many actual or potential
activities." Fromm also.suggests that unless the individual
has faith in the persistence of his sélf, his feelings of : o
identity is threatened and he becomes dependent on -other: T
peoplé whose approval then becomes the basis of his feeling - .
of identity.. The effective human being has- a unified set of | :
values, a personal philosophy that guides and gives meaning
to his 1ife. He has identity; he is a '"subject', not an
"object". : ' ‘

B

Authenticity-The authentic person 1s "for real', is 'himself"§
his thoughts and feelings are consistent with his words and
actions. What he thinks, feels, says, and does are congruent
with his personal philosophy  of life. : o -

Open-mindedness-The open-minded individual is accessiblé to
new ideas, approaches, "and insights. - Plato stated: '"Openness, '
to correction is acquired .by-education and is a sign of dis- -
tinction." Openness is a characteristic of those who recog-
nize that truth comés through many channels and is not restrict-
- ed by personal dogmatic beliefs. The open-minded person con-’ ‘
tinues to transcend what he was before. Throughout his 1life he
will question, search, listen, an@fléarn,new things.

~“Independence-This- is the ability to stand alone. The indepen-

dent person has ideas of his own and is ‘capable of making his
. own decisions. Over 100 years ago, John Stuart Mill, the

English philosopher, described the individual who would not.
do his own thinking: "He who lets the world, or his own por-

. tion of it , choose his plan of life for him, has no need of
any other faculty than. the.ape-like one of imitation.'" The

- independent person does his own thinking; he  is not limited to

~what others think. Sometimes he may stand with the majority;
however, he will fight for his independence under all-conditions..

Responsibility-This means that a person considers himself to
be answerable or accountable for his own actions. g Immanuel _
Kant, a German philosopher of- the 17th century, emphasized the - ]
close relationship between. freedom and responsibility: '"Man o
alone. is free. But if man gives free rein to his inclinations,

“he sinks lower than an animal because he then lives in a state =~
of disorder which does not exist among animals.'" The effective
human being is willing to assume responsibility for his free-

- ‘dom leést-he losé it. :

o

Communication-To the effeciive-human being the objective\bf

communication is to understand, grasp the meaning of whatis
. being said (clarify), and to. respond appropriately to stimuli.
. As Martin Buber sdid, "In a gecnuine dialogue, cach of the
' partners, ‘x : . ' o
Q . part E even\yhgn he stands,lngopp051t10n to the other,

N s ty




heeds, affirms, and confirms his opponent as an existing
other.'" The effective human being communicates with the
other person as subject, not an object. He meets him as a
participant; in trust -rather than suspicion, in'opennezs
rather than concealment. .

Reason-Reason is a joining of 1logic and intuition; it is
grounded in facts but inspired by imagination. It repre-
sents man's highest power of intellect. Jerrold Zacharias
has listed the values that characterize the scientific en-
terprise: longing .to know and to understand, questioning all
things, searching for data and their meaning, demanding
verification, respecting+logic, .considering premises, and
conzidering consequences. In ‘so much as the scientific-en-
terprise is closely allied to reason. Through reason, the
effective human being as a subject, has a connecting link
with otheér subjects. Reason provides the common ground. .
s B ‘

Problem Solving-Problem solving means the ability to cope.
Tt is the opposite of rationalizing one's failures, pro-
jecting one's shortcomings onto others, or trying to es-
cape from the problem. John Gardner suggests ‘that mgn is
a problem solver by nature. '"Total absence of problems '
would be the beginning of death for a society.or an in-
~ dividual. We aren't constructed to live in. that kind of

‘world. We are problem solvers by nature-problem seekers,
problem requirers.' The problem solver 1is able to identify
the problem learly, generate alternatives, select the best
alternatives, ‘and cooperate with others in solving problems.
The Effective human being knows that the world has many pro-
lems and that he will be faced with problems for the remain-
der of his life. - S .

Concern for Others-Concern means a genuine interest in other
people and in doing things-to.help others. "Important qual -
ities are empathy and compassion. Erich Fromm said, "Com- -
' passion or empathy implies that I experience in myself that .
‘which is experienced by the other person and hence .that in
this experience he and I are one.'" Immanual Kant provides

a guiding principle to compassion: "Act in such a way that
" you always tréat humanity, whether in your own person or in
“the person of any other, never simply as .a means, but always
at the same time as an end.'" The effective human being strives
to put himself 4n the place of the other person, to see thie
world as anéther sees it . ' o .

S

i

Zest for Life-Having a zest for life means that the individual
has idcas, hopes, goals; and plans that give meaning and satis-
faction.to his life. Maslow found that ",..self-actualizating ,
people enjoy life in general and in practically all its aspects,
while most people enjoy only stray moments of triumph, of :
achievement or of climax or peak experience.'" In The Prophet
Khalil Gibran says: "Your daily. life is your temple and relig-
- ion.. Whenever you enter into it take with you your all. "The
~effective human being cnjoys his daily lifc and ‘i's rather opti-
‘mistic about 1life in general. He is a totally existing person
each day. ' N | C

s
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Alpha In Action

Taking Alpha into the,classroom involves some procedures
like those we use in teachfing English, or art, or sclence, or
spelling. We try to attain certain results, and we -identify
them. However, we don't keep score by using a numbered rat-
ing scale; we seek to identify certain characteristics by simply
assessing their presence or absence. ‘ :

The philosophical basis is the ten characteristics of human
effectiveness. How can we tell if a person has these character-
istics? First, we look a little deeper by -defining each’ char-
Cacteristic in terms of objectives that people can reach. The

characteristic of identity is an example. This means that a

- person (1) has an-integrated sense of.values, (2) has goals and

objectives, (3) has a clear self-image, (4) has the ability to
act on his values, goals, objectives, and self-image, - and (5)
has the ability to accept the results of acting on his wvalues,

‘goals, objectives, and self-image.

Then we can go to work to identify specific learning ob-
jectives which contribute to each of these subcharacteristics.
For instance, a s$tudent with a clear self-image (a) can state
his own awareness of his self-image, (b) can predict future.
behaviors based on his-self-image, (c).can experience feelings
related .to his experience of self-image, and (d) cdn express
feelings related to his self-image in his past experiences.
This” is not .as. difficult as it may seem; the affective learn-

ing objectives are natural parts of each subcharacteristic:

Working with Battelle, the Niles Comminity Schools Task

" Force on Affective Education developed some 40 activities for

students from kindergarten througﬁvsixthlgrade which support
the development of positive self-concepts and a humane educa-

_tion. For each activity, teachers use a checklist to keep
“track of goal attainment. Most of these -activities can be

conducted in an ordinary classroom, ard many of them contri- ..

"bute to cognitive as well as affective learning. None of
them require elaborate special materials. While teacher aids

would be helpful for keeping records and giving individual

‘attention, the activities can be conducted by the teacher alone.:

The following are example: | c

The Alpha Donut, which allows a child ter axpress his feelings
about his likes and dislikes. For this, he child draws a
circle about 3 inches.in diameter (labeled "ME') and then an
8-inch circle around it. Between the two circles he draws
pictures or writes the names of things he likes or feels really
good about. He draws negative feelings and dislikes outside the
circles. This exercise encoupages'aughenticity»by helping the
child analyze his own thoughts and feelings and their relation-
ships, and-.then-by éncouraging him to act- on . his' thoughts and -~
feelings and to  accept the results of his actions. . -

7Y
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: ";..seif-contgol; and abilify to cope in a girl who Was-cqm¥

"I am ThumbodY”, which allows the child to demonstrate the . —
ability to recognize his own unique identity. The teacher
and students discuss what makes people alike and what makes

them different. The discussion is related to the uniqueness
.of one's own thumb print. " Then the children make thumb prints

on construction paper and use them to makec badges or cartoon-

" like characters.. (Using this theme, the Niles Community .-

Schools have made a film strip showing how the Alpha activities

are related to the characteristics of an effective human -

being.) ' L _ , Il

‘Project Alpha began in Niles in 1972. Kihdergarten through

third .grade classes were involved first on a voluntary basis.
The Task Force was organized, and cognitive and affective
objectives were drawn up. A diagnostic test, the Coopersmith

'Self-Esteem Inventory, was administered before and after the

program. Results were encouraging. Eighty percent of the~
district's classroom teachers through the third grade volun- __ .-
teered to participate. o ' o

In 1973; Alpha became a regular'p;rt of the curriculum,
through the fourth grade, involving 2100 students in 63
ciassrooms. - A validation team approved the project.in the

spring of 1974, noting? : .

"The Niles project has demonstrated its effectiveness by rea-
lizing both objectives validated (objectives were implement-
ation and growth of self-esteem). Specifically, this.pro-
ject has shown that self-esteem of 72 percent of the students
was either maintained or showed growth. Further, the evalus
ation documents state that this type of program can be
effectively implemented with existing teaching personnel as
demonstrated by high levels of activities utilization.' -

In the 1974-75 school year, Alpha was introduced through the
sixth grade, reaching 3054 students in 118 classrooms. Prep-
arations were initiated to introduce this humanistic learning
program into other interested Michigan school districts. N

Some comments from Niles teachers using Alpha are as follows:

“"The children have become more tolerant of each other through-

out the year. They listen to what others have to say. -
"One boy who.has been quite shy about reciting or otherwise
speaking up now can do better. He will even laugh with us if
he makes a mistake. o

. e ,

MThe class has learned to be accountable ras a group for its —

behavior... * They monitor one another and have respect and -
pride in their group. o : . ' -

. : . . R A . 2 i
"On- 'several occasions altercations'arose that involved Several

 children... They chose to hold a closed meeting and settle

their own differences. It worked beautifully. '

o t

pletely anti-social and ,'down on being alive.' She now smiles
and copes with stressful situations. )
. | -74-




"The 'Either-Or' activity really blossemed. We had many
debates ranging from chocolate versus white milk to should .
children be sent. to bed without supper. ¢ T

&%

M. ..We got to know each other in a very informal enjoyéblé
way.--It helped draw us togethex." , e

Rarely is unanimity in any instructional situation achieved,
and teachers like the rest of us sometimes resist change. But
Alpha-Task Force members are pleased that last year 96.6
‘percent of the teachers implemented the program fully and

90 percent completed the reports that were requested.

I~




L . Behavioral Science Education Project ..

MTLCTIVE DLVELOPMENY IN SCHOOLS:
RESOURCE PROGRAMS & PERSONS - oy
“ \;M% . ’ ) N .— o |

Name: Garth Errington

.Title: Assistant Superintendent
\\ddfGSSTiBattle Creek Public Schools - : . N , ¥

: Battlc Creek, Mich. 49016 _ T - : . _ ‘
~ “Cther persons associated with program: - : , . - .

(include titles) . . . ' - - v
) t , .

o

. Namle of program: Project Bacstop
\! ) ) . . . P 4 }
" Affilistion: o o . o . PR
. " Battle Creek Public Schools ' - = | e s R
ij o \Vhefx%ybgranlstarted ana terminated (or © - _ » ’ o . |
expected termination-date: - - : :

.

Brief, Gedcription of program: - . ‘» ) . . o ,
The \Battle Creek- School District has.used its extensive outdoor education
experience and staff to develop and test' somg notions about effecting some
positive chapges‘in inter-racial interaction among seventh grade students in
-~ the most\racially troubled junior high school .in the system, )
. . cT . qQ . . . . \ , ' °

-

\ . . . . -

The concept was to develop. a series of structured experiences in a variety
qf;wiLderness settings which would bring students of different races together
in stressful adventure activities designed to promote,interaction, communica-
tkén and cooperation among participating students. = ° J; o

! ! Ve

Materials. used or developed:

\

. Additiornal comments:. ‘ ‘ ‘ | o .

..

. . - -
. . ; E N

. . ¢ : &
\ : ! .
R ’
: . i
. . . / )
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* - Project T.E.A.Ch.: Dékota,County,Mental'HealthyCenter, 744
Ninetcenth Avenue North, South St. Paul, Minnesota 55075

a. v

«

" T.E.A.Ch, is a program consisting of 10 two-hour sessions

_of communication skill-building conducted by Jim Angell of the

Dakota County Mental Health Center with an optional Magic Cir-
\ o cle Workshop conducted by a trained Human’ Development Program |
représentative. ' ' - :

°

e
" a

.~ Specifically, the skill-building sessions deal with: (1)
Tracking (hearipng and responding to the feeling component of

a given message, (2) Congruent message sending (the use of "I"
messages to share feelings), (3) Identifying and understanding i
various styles of communication, and (4) Lcarning how to con-
structively send negative feeling-messages and positive feel -
‘ing-mcssages. | . . ' -

!

The Magic Circle Workshop provides training in the use
*of a particular technique through which the above mentioned
skills may be utilized. The Magic Circle is the wvehicle by
which children learn about their own and -about other's
emotional needs and ways to meet those needs.

)

~ ' T.E.A.Ch. is.designed to: (1) Improve teachers' and
o students' awareness of their own feelings and emotional needs

(which can lead to a 'more relaxed, open, mutually respectful,

efficient and creative classroom atmosphere); (2) Provide

a mental health -education program in.which a broad spectrum R
of people are exposed at a young age’ to an opportunity toj; ‘ .
(a) learn-about the importance of emotional needs, (b) develop

the intra- and inter-communication skills necessary to deal
"constructively with those needs amd (c) develop an increased
sense of worth and value as human beings. : ' '

.
~ P

i .
P - The training proposed’ by project T.E.A.Ch~pffers a
structured. learning experience.within which the teacher
is provided an opportunity to marshall and refine his or
. her ‘existing communication- skills so as-to maximize the: :
-.effect of those skills in enhancing the emotional as.well as
.the cognitive growth of his or her students. The progran '
is also designed to provide a sense of mastery and self-’ T
confidence on the part. of thg teacher in his or her efforts
- to deal with the emotional components of the student's
. _educational experience. ° N

' g \. , S L
Two ,graduate credits are available through Mankato
State upon completion of the program. o !

£
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- e Behavioral Science Lducation Project

AFFECTIVE DEVELOPMENT [N SCHOOLS:
" RESOURCE PROGRAMS & PERSONS

;Nam?: Claytoh E. Ladd, Ph. D.- ‘ ' v E

Title: Chairman § Professor

_}Addyess: Psychology Dept., Eastern'Ill.'Univ,, Charleston, Ill. 61920
P ,

Other persons assocxated with program: . ‘

(include titles) o L o

’

Name ofpmmram:lCourses Psychology Applled to Personal Adjustment (SIU)
" (ot1) MentaLﬁHygene (EIU)

Affiliation: I o .

Unpublished, experimental test: Psycho*oglcal Self HeLR

When program started and terminated (or

expected termination date: . I started the course at Southern ‘I11. Univ. in.

1971, with the help of Nate ang Vicky Azrln, and have: taught it ever

since. . _

Brxef(jescrxptlon of progran1

It 1s a\effort at the university level toameanlngfully organlze and teagh
“what is known in psychology so that it can bé -applied in pne's personal
‘life to enhance change in the desired directions. It is an elcetic '

orientation which does not over-simplify complex 51tuak10ns or make

©

excessive promises. It teaches one to be thelr own theraplst
. Materials used or(jevelopedf , " : ' {"‘ . , o
1. Textbook . . S 3. Class syllabus

" 2. Student workbook : L : C
Addnjonalconunents S . .

‘The course 1is taught ‘at ‘Southern I11. Univ. now by Dr. chk Miller,

at Univ. of Maryland at Sallsbury by Dr. Bob Graff,aﬂﬂ to some extent at

‘U.N.C. and U. of Md. /

f
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'BchavioralScicnég ducation Project

ﬂt.,_—}# ~* AFILCTIVE DEVELOPMENT IN-SGHOOLS: | —
LT | RESOURCE PROGRAMS & PERSONS . * |
L " A | S : /. | | i
Ff ; Naﬁ@tMrSg Frances Fick g ’ |
fn163édpéétional{Conéultant ' PO .

“ a

Address: 635 So. Main, So: Bend, Ind. ; 46623

‘ a ) . B V- ' . . . / . L, . 0 |
§3§her pevsons.qssobiated w&th program; ’ . ;
. (include titles) = . |- ' - o ,
o - /(hf . ) ) S ) ’ | ; . ) ) ‘

B a

.~ --Name of program: "Thé& Rolé of Affective Education in-Drug Abuse Prevention"
] . B R \? - s i ° . A . .
Affiligtions” Ipdiana Dept. of Publ}c Instruction
When prOgranfstartednénd tefminated {or »
expectedternnnatuyydatai 1970_- termination date uncertain

L €
2 B ® .
i + . N v

Brief d¢ scription of program: Promotion of Affective Education. via: . e
--writing and distribution of a State Drug Guide -- conducting workshops,
~inservice; etc. for administrators,other-school personnel, students,
, parents, youth workers, etc. in various Affective approaches, i.e. com-
o munications, values clarifications, concept building, conflict -- con-.°
» ~ducting 4 day workshops for community teams (150+ teams to date), resolutions
- '&‘etc.‘-- Initiating peer student - ‘peer parent and peer teacher programs, :
™ _dncludes ®he training of-support teacher teams in schools. Also- - Pilot,
new materials for Dr. Merrill.Harmin, co-authdr of "Values in.Teaching'

Materials used or developed: (Co-author of the Indfana'Drug Education Resource
Guide. . (An a affective/cognitive approach to drug abuse §-delinquency
-presentation), several additional miscellaneous materials:have been de-
Additional comments: - .veloped and are distributed. SO :
A.Cgmpriﬁentaryfcopy of the -Drug Guide éVailabié,{wiité'to me at the above
‘address. S " . ' - -

i
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Bchavxoral Scwnce Edu(

" Name: Marian Chapman:

. AFFFC’I IVE DEVELOPMENT

NSQHOQ&&
/  \RESOURCE PROGRAMS

PERSONS™ -

/
/

°

Tnleyg Content. Director
Addtees: Research for Better Schools,

Inc ' o
1700 Market Street/Suite 1700,3Ph11a3§1ph1a, PA. 19103

Othér persons assomated W1th program:
(1nc1ude titles) ' »

'Nanwﬂof;xogram: Skllls for Etthal Acklon

4 E

"\d‘

ffiliation: L .
VVhen progranxstarted and tennlnated (or N - ‘ .
expectedtermxnahon date Started - chober 1973 '
' ESpccted termlnatlon - Nov&mber 1977 T B

/ . .

Bnefdescnptun1ofrxogram The overall obJectlve of tﬁe Skills fbr Ethical
Action iastructional materials.is to provide. teachelrs with the tools to
educate to l4-years-olds to use a behavioral strategy which leads . to~
actions consistent with their regard for the valuesiof self, others,,and
objectivity. Some essential 1ntent10ns "underlie this obJectlve a '
strategy, a prescription for behav1or, a guide to acition, a 'process that
the learner can use 1in daily life. ’The outcome of the strategy is actiorf..
This action must meet two criteria: It must further the values of the

l

: 1nd1v1dual and it nust respect the rights of others Thus, the- pr*mary

aim is to tcach the skill ‘strategy as a behavior tool. A secondary o
ective-is to dispose the learner tP use the strateg) in *his/her own 13 fe.
strategy steps are: Value-naming, G t

o & ' Act on ldeas, Make Ideas Workable, Consider
S T . ‘ ~ Self{ Consider Others|, Act, Reflect.

Additional comments: | T . , '

I\;iaterxals used or developed . The

-80-




T gw

.

Pl

What Does The Consortium Do To Meet Its Goals?

. Who Sgpports The Consortlum Act1v1t1es?'

Lo

Soc1<1 Science Education ‘Consortium, Inc.: 855 Broadway,
Boulaer, Colo 80302 o

What Is The Soc1a1 Sc1ence Educatlon Consortlum (SSEC), Inc?

an organlzatlon establlshed in 1965 composed of nedrly
one humdred leading social SC1ent15tS and educators’

- a social stud1es/soc1a1 sc1ence educatlon resource
and dissemination center

a legally estab;lshed not-for-profit corporation

Why A Consortium°

\ °
~Nearly ten years @go 1ead1ng soc1a1 sc1ent15ts and social
science éducators: pooled their talents and focused on ,
improving the quality of social studies and social sc1ence
“education in elementary and secondary -schools.

The - SSEC 1s\the 1ega11y establlshed body committed to
‘this mission. Its policies and scope "are determined by
a National Board- of Directors. and administered by a
central staff at-the consortium offlces in Bouldcr,
Colorado p

N .
Prlmary support comes from the Natlonal Sc1ence Found— )
ation "and «&the U.S, Office of Education. ‘Other funds
have come from private foundations, sale of publications,
consulting work, membershlp fees, and glfts ‘
. ) SR

1

rWhat Are The~Consortium”s Goals?

to prov1de a forum for soc1a1 scientists and educators
to exchange ideas:and views about improving the quality
and effectiveness of ‘social stud1es/soc1a1 science ed-
ucatlon in the Un1ted States. = S

" to dlssemlnate analytlcaLwlnformatioﬁ”aﬁout'Social
studles“currrculﬁﬁ”ﬁaterlals, instructional methods,
—"and trends ’

* to assist teachers and school administrators in 1dent1-

fying, selecting, and effectively using new ideas and
methods in social studies. ’

‘e

"

Puinshes'a variety-of items related to social science
education, including occasional papers, necwsletters,
books, and analyses of corriCulum‘materials

-81-’




“conducts confeérences and workshops to introduce educa- *
* tional decision-makers to-new ideas and to train: them

. N in the analysis.and use of innovative social studies

curriculum materials and methods :

serves as.the contracting agent for ERIC/ChESS, the
ERIC Clearinghouse for Social Studies/Social Science:
Education-the Office of Education supported center that
puts social studies material into the ERIC system and

~publishes reviews and analytical papé}s based on that:

" material , ) o i '
maintains a Resource and Reference Center (with ERIC/
ChESS)-a "hands on'" center with new social studics pro-

- ject materials, innovative textbooks, games and simu-
lations, ERIC microfiche collection, professional
dibrary, and reference materials =

‘ SO , o P »

o consults, utilizing SSEC membership, to meet -individual, S
- - school, and system needs upon request ’ '

communicates through'an 'idea-sharing network, to pro-
% vide information and to’stimulate .and facilitate coop- '
eration among curriculum developers and innovators '’

° ’ ) : ) ~2

3
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" SEMTOP (Southeastern Michigan‘Teécheré of Psychology): 23704 . .
Schroeder, East Detroit, -Michigan 48021 .

. The purpose of the organization is td provide the oppor-
tunity to share resource people, student activities and pro-
ject ideas, techniques and gimmickry, materials, media and
media information, textbook criticism, experience with inno- -

“'vations, as well

as having someone to-'"talk shop'" with who

understands some of thg unique problems and interests. We
‘dre, in a group, our own best resource. } : -
° 4
* = .
\
. \
- ¢
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”

-~ Behavioral Science Education Project

" AFFLCTIVE DEVELOPMENT IN SCHOOLS:
'RESOURCE PROGRAMS & PERSONS

‘Name: Susan H. Dennison, MSW.
Title: Clinical~SocianWopker,iCripp1ed Children's”Society

_Address: = 1475 NW 14 Avé.

' ‘ ‘Miami,, Fla. :

Other persons associated with program:

(include titleg) - - ST . .
graduate social work students |

% ki ‘ Y : . ‘ ~ . “‘
Name of program:. ¢

"Talking - Time Group"

Affiliation: - ’

When program started and terminated (or , o . _
expected termination date: ~This program is throughout the school year
with our Learning Disabled Children - ages 4 through 8. ) T .

.
< .

Brief.description of program:

About 6-7 children are in the group. at one-time and usually each
group runs 10 weeks-meeting twice a week for a half hour each time.
‘Areas of concentration are (1) to shape §& yelnforce the expression:
.of feelings and (2) .to provide the same reinforcement for coopergt}ve
play, learning to work, and play within a peer group. .

- Materlals used or develcped: Feeling Board® (the five senses aTe placed

on a-board with an examplé)-pictures with prople's feelings displayed
clearly-ganes played-have to tell stories involving how you felt or feel:
Additional comments: - ' ‘ ' " .

Since I have only had this program one year I aiso am in the process
of developing it and would be open to any additional suggestions and.
would be most interested in staying in contact with other agencies doing

. similar programs. - ~ ‘ S ‘ -

.

n

Ct




‘Title: Content Director - SN

'Name ofpnxuam Testing Interpersonal Hypotheses - \\'

‘with®the tools to educate fourth-grade children in selected interpexsonal
.skills, The materials emphasize children's peer relatlonshlps as the raw
. material from which ‘the teacher -fashions the learning experience. To

.1nterpersona1 experiences to enable communication about them. The materials
consist of six units. Unit I includes six story-line lessons focusing on .

Additional comments: ; o : B S .

- N BchavnoralScncncc qucatmx1PrOJoct

AFTCECTIVE DEVE[OPMENT IN SCHOOLS:
RESOURCE PROGRAMS & PERSONS
\

Name: Betty Berzon

\

Addfe;s Research for Better Schools, Inc. v _
' 1700 Market Street/Suite 1700, Phlladelphla PA 19103 -

Other persons assoc1ated with program: N .
(U1Clude tltles) : . . :

LY

Afﬂliatxon

e

VVhen program started and tennlnated (or

expected termination date: Started .- December 1973

Expected termination - November 1977 .\\

AN 4

\

Bdefdescnpnon of program: Testlng InterEersonal Hypotheses prOV1des teache;s

fac111tate learning in interpersonal need areas, an introductory unit oﬁ\’
six lessons prov1des definitions: and explanatlons of 1ntrapersona1 and N

definitions and explanations of internal reality and external reality:
What Your ‘Senses Are; What. Your Feellngs Are; What Makes You Feelings
Happen; How to Show Your Feellngs to Others, ‘How to Join. w1th Others to
Materials used or<ﬂeveloped Ry

893




Brief description of program: continued

»

“

Get Things Donéj and How. to Enjoy Being with the People You-

- Like and Love. Unit II emphasizes skills in the Inclusion

area, with four lessons on including others and four on being
included by others. Unit III deals with skills in the Control

.area, with four lessons on working with others and four on
getting others to work with you. Unit IV emphasizes skills in

the Affection area, with four lessons on liking others and four
on being liked by others. '

°

90




t
ail

o

Training Teachers in Psygchological EduCation: 417 Rock St.

'Fall River, Ma. 02720 - «. . § . . .

. TR

o

Teacher Tralnlng in Psychologlcal Educatlon is an | din- AN
service teacher-training program to 1mplement the Fall River
Drug Abuse Curriculum on a city-wide basis. "The Fall River
Drug Curriculum has elements of selftimage, communlcathpf
SklllS, values, deC151on making and drug knowledae
o

Experlence in Fall River has shown that teachlng facts ' .

about drugs has no effect on student patterns of ‘drug use.
- This -teacher-training program is based on the belief that -
drug education put into the context of humanistic psycho-
logical education can be very effective.

The goal is to foster the normal emotional growth and’
psychological development of each student. This in-service
training program aims to prepare teachers to respon51ve1y
address themselves to the "whole child" and thereby be pre-
\pared to deal not:only with the drug crisis but with any
socral crisis that comes along. :

Tralnlng and evaluat%pn consultants are supplled ’ ' ’
‘through Gerald Weinstein, Director of the Center for e :
~Humanistic Education .at the University of Massachu%etts.
Before Fall River teathers are accepted into the Training.
Program, they must have completed a University of Massa-
chusetts course - (given in+Fall River) ent1t1ed "Introduction
to Humanlstlc Psycholog1ca1 Education. .-

. Through this course they receive a conceptual framework
to understand the Training Program before actually volunteer-
ing for it. They also part1c1pate in many low risk experien-
tial exercises designed to give then a ”gut level" “introduc- —~ =~ -
tion. to the Training Program.

Teachers who then volunteer for the training in psychol-
ogical education receive a minimum of 54 hours during the
+1972-73 school year. - They {form support groups which meet at
least every two weeks Once a month a consulttant comes from———
‘the University of Massachusetts to present some new methods
or techniques of psychologlcal educatlon requested by the
- teachers.

E~1

-

Durlng the school year these teachers will be videotaped,
in their classrooms at least once .2 month and be given feed -
back by their support groups. They will endeavor to move.
their classrooms toward the following nmorms: more spontaneous
teacher; student-teacher shared decision-making; teacher as
facilitator; students' workmate; individualized instruction;
learning centers; feelings will be legitimate; ''present"

. orientation. It is expected that 25 teachers per year will
~receive this training. :

e e b ——




Behavioral Science Education Project _ e cey

AFFECTIVE DEVELOPMENT IN SCHOOLS: ;
r.' . . - N . ’ Vel
RESOURCE PROGRAMS & PERSONS ° ‘

-Name: Jerry Rizniek & Carolyn Wessels ' . » N Ce

-

' Title: »'Valu‘és Tducation ’I‘eachers ' - . .

Address Dearoorn Public Schoo’ls. ‘Of ffice of Academic Tducation
’ 4824 Lois Ave. Dearborn. Michigan 48126 o .

Other persons associated with program Trederick Schreiber, r‘oord:ina\tor Academic Fducatic
(include titles) _ * Frank Alexander, Principal, Nowlin lemantary School
. ) ; * Harvey Failor, Principal, Fordson Yigh School
' ' * Co- hairpnr'sons- Values Zducation t\dvn.sory Comm.ttoe

- . t
Name of program: - Values Education

Af'ﬁliatiOn: o . De'arborh ~Public Schools - | ‘ - ' e

When program started and terminated (or

3 . E

. expected terminauon date:

_ Prorrr'am startlng date: Septemb‘er. 1974 o *
. Provram termlnatlon date: 7 : ' ' '

Brief description of program: See attached deséription and "'—Ieport of Values =ducation.
-. Program, First Year uvaluatwon. 1974-75".

. I X . . . -

3 @ - -7 . L R ' v

Materials used or developed: Included in "Report of sValues Education Program,

. - L l‘_iirst ‘Year Zvaluation, 1971{-75"
/ o g v

Additional comments: ‘Additional 1nforrration, questions, or assn.stance will be
- oo /? provided by Jerry Bieniek or Zarolyn vessels by calling:
. 1-313.582.0441 - © ~

At ) Ext. 251 0r 252

. -
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DEARBORY 'co.~ KUNITY TASK FORCE
AD HOC PROGHA# PLAKNING CORAITTEE
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Aruitoxt provided by Eic:

Histofrical Background--- AR

SERVICES'PROVIDED’EY THE DEARBORN PUJLIC SCHOOLS

RELAT=ZD TO SUESTANLCS AE BLMUS e

2

.I;' AGEﬁCY'-.Dearborn Public Schoolg - Values Ed%cag;ohyPrpgr?m'

-~
v

4

initially the Dearborn Pﬁblic Schools vyorked in co=-

operation with the Community Task Forge to combat

drug abuse by providing schocl preveation, =ducation, .|

and inservice training prohrams. Wayne Couxty Inter-
mediate 3chool District initizted the inservice -train-
ing through tneir DAR DW {Drusz Abuse ueduc+13n Thiough
Education) program, Z$sentially, this prozraac 1s pre-
ventative in nature, using such approaches as values

clarification to help young people with a mecre ef-
fective decision-making process .and at the same time
becone more.aware of themselves, . A
Another prozram of inservice, emphasizing brevention
and intervention, was presented by Dr, AuXthor Jalkaaen
of QOzkland Community Collpqe. Hys model of. Peer Group
Interacticn.has been adopted by the Dearvorn Sublic
Schools including a comaitmerit to provide a teacher
and relesased time 'to lmplement this progranm 1n in-

‘terested secondary schools. A peer interaction group

is designed for students who are zenerally dissatis-
fied with their 1life and who wWish to resolve drugz, -
school, or parent *elated probleas, Thls program 1is
Yased on the premise that /ouuh, ziven a chance, will
help each other in a trusting manner and that they
can nakxe approoriatce decisions that will result in a
more ‘ulfilllnb lifcatyle.

Peer: 9roun 1nuevactxon is onlv ‘one facet o‘ wnat © . -
Dearborn visualizes as the total values education
plcture., Staff wno are ex oer*enced and/or inexperi-

~enced in values clarification must be found and aS&i;u-

ed to develop their competency through inservice. In-
sites into sélf-defeating behavior, communications on
a family or interyersonzl basis, must be  promoted.
Materlals, new concepts and a heightening of the total

c.consciousness of staff to their Besnonsibillty for af-

fective educauion must be achlieved.

S
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\‘v

- Values education 1nseriice LS’beIng pﬂpvidcd by two

1

A . oL B . ;
o~ . | . . i

Dearborn is now taking 4 step. further and currently.

jmplenenting a ‘vrogram ‘of inservice in values edu-
cation for our staff which places 2n emphasis on. the
development of the istudent's _awareness Qf himself.

a

" We are encouraginz opportunlities for the student to

experience his or ner ovmn values, -feellings, 2nd
attipudes ghat affect one's daily lifq,‘*‘ -

, , - R o
Service Telivery--- S \ Lt

@

staff nmembers who have been assigned to carry qut
this responsibility fu1l timé .in the form of work-
shOps,'meetings,)and versongl contact with Dearborn
staff. . ' . e

s
. J;
fo.

Service POpﬁiéti§n_-_‘ o fv/‘

' Approxiﬁaﬁely 1,000 staff members affeqfing 18,000 .

students. (Note: Tais is a ~oluntary involvement
progran. ) L :

7

II. AGENCY FUNCTION -

A. Prevention-c-- )
. Both the values education inservice program afd the
~ peer . interaction grguns are aimed at prevention of.
substance abuses " T _ - "Y
1. Valugs'Edubatioh Program - aporoachesr
methods,ﬁand technigues which can be used
" by teachers in the classroom to help young
 peoplk gain a better understanding and
control over their own lives. ' Lo
2. Peer Interaction GrOupé -8 structuréd'and
. goal oriented model with & rational ex-
: perience'ghat provides youth to th:yk
' through their problems in life-and gain
. ~Qoreuself-confrolw”*’ : : ' -
B. IhterVeﬁtion;-- V \ ufx R . : o

T o .

_.Peer interaction grdﬁps are also aimed at 1nterventioh.‘

1. The modengreJSupposes that young adults
- do care, are capable, and given an oppor-
“tunity, will help each other effectiVely§
3n this case help”themselves out of .and
work through problems that may have ex- -
. pressed themselves in substance use. A

AL \

B
i
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P S A commitment not to use any substances

g < for the period ‘ol time that they are in-

R ‘ . volved in the program is one of the ob-

- Jectives. The logic of this is evoked .
from the mere fact that it does not make
much' sense to be attenpting to make change
within oneself if one 1s going to continue

T ' the same old activitles, Also thes comnit-

I . ment enables an individual to eliminate
the giements of risk thatsarise through
substance use from thelr lifestyle as well
as affording the individual more tim2 to
work on the areas of his lifestyle where I
he would like to initiate change.

Irf. PROGRAM EVALUATION . .. .

A{' Inservica.programs are evaluated by‘staff members
. " follopjing participation and included in a final

o ' evalu tion report to the Values Education Advisory
Committee. . ’ ~ °
. . . - ) ' . 4 L . ) o . -
B B.. Prior to the issuance of the final evaluation re- .

porit, a meeting will be held with administrators o
of ischools in which the”Feer Group Interaction S
Model was condutted and co=-cnairman of the Values |
Education Advisory. Committee for their reactions ]
, anq_recommendations.5This will. become .part of the
~ final evaluation. .

]

" C, Self=-evaluztion and progranm evaluation are also
“inherent in the veer. interaction groups through

Jj . _‘_ ifterviews, Parents!' light, and Board of ILaymen
. B adtivities. : ; - ,
R . . . > . _ T /
IV. - FUNDING . i S R S
.‘i, ) ) e ’ N ) :
A . A. Fﬁnding is previded by the Dearborn Boar& of _ : /»
v ' A Equcation thrOugh?school millage. : - :
s, y. ’COOPERATION [WITH OTHER aGaMCIZS™  » . © P .

- . oL . A. . The Valueé Eduéation-Staff provides assistanée fnh
developirz and preparing workshops and resources

to community and parent groups that/have indicated
. interest in extsting programs throughout the ?ea7;

;o

-Jerry Bieniel
April 1 9/7 5
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. Working Group on Humanistic Lducation: Association for

g Supervision and Curriculum Develgpment, 1701 K Strect, NW,
* Suite 1100,'Washington,\D.C. 20006 . ’

/ . The. charge to this working group‘was to explore what
/'« ASCD might do’ to express it$ concerns for humanistic educa-
‘ tion.and to exert its influence in forwarding humanistic
// “thihking ‘and practice in schools. This working- group made
recommendations to focus attention in four specitfic L St
task of special need in humanistic education at the = o
present timc. These task forces would gorcentrate on the
- following problems: ' ' B : -

/e

- A. Formulation of a 'clear definition of what is meant '
by "humanistic .education." A clear, concise definition of !
humanistic.education would_ hcélp to reduce much of the current. =
‘confusion about these mattlers while at the same time provide Lo
clcar goals and objectives for -futher work, in the field. . !
e ) . v ) ! o V !
B. Assessment of huministic objectives. A major prob-
lem for the achievement offhumanistit objectives is ‘the ZLack
of adequate means for assessment.  As a consequence, the cur-
rent prgﬁs for accountability in the public schools frequently
resultﬁg@n an almost, exclusive concern for nonhumanistic ob- .
‘jectiﬁg; because those objectives can be much more easily and -
.. precis€ly measured. Objectives too often tend to be deter-
" mined b¥ the existence of concrete measures for-assessment.
If humanistic objectives, for education are to be truly im-
plemented, it is necessary,to find more adequate’means by
which they. can. be readily and adequately/assessdd. To do
this requires an exploration of the subject, the exploration
P of already existing means of assessment /and th invention of
— new more appropriatec ones. It is proposed thai,a task force
‘be established to give major attention to this/problem.

e

.C.. Dd&elopment of a checklist. It is proposed.to de-
velop an appropriate checklist for use by. teachers, admini-
strators, parents, researchers, etc., for gaining a rough
assessment of. the degree to which their school or agency is
humanistically.oriented. ' Such a checklist might be very use-

o ful' in helpimg to pinpoint aspects of schools and classroofs
' in need of attention and.to provide important stimulus to
aCtiQn- i : . . SR {n

D.  Leadership conference in humanistic education. An
Annual conference to be held at -the time' and place of the
ASCD convention would be called by the committec each year.
This confgrence would bring together leaders in the Humanistic
Movement_ for considération of the work of the compittee, L
mutual stimulation,andgfertiliiatidn o£'ideas,hnd“the projec- = =
tion of further needs in the area of humanistic education.

—_— S s
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BchévibralScicﬁco Educatﬁanrojoct
AFFECTIVE DEVELOPMENT IN SCHOOLS:

RESOURCE PROGRAMS & PERSONS
Name: Eleanore Fisher
Title:

Guidance Counselor

o

Address: 1031-Pleasantville Rd., Briarcliff Manor, New York 10510
Other persons associated with program:
(include"tnles)

Westchester

Name OfsNEHaﬁN Workshop in Value Clarification - o
Affiliation; NOrtherp Westchester BOCES and various school districts in
‘When program started and terminated (or

expected terminati

A\

g .

on date: 1972 - present

Brief déscription of program: Values clarification. is'an interpersonal épproach
to education which is concerned with the j
to hold certain beliefs. ' How we decide to -spend
certain behavior patterns.)
3
2

designed to help students to understan
own values system.

rocess of valuing.
egperimental'and,théoretiéal way.

(How we come
our time.
There are many activities which have been
Participants. experience for themselves each
i presented to a,class.
rexercise.

k¢

How we establish

d this process and to develop their

“This course concentrates on those activities in both an’
strategy just as it can be

That's followed by ‘a thorough examination of the

What was the purpose?

oo T f )

_hAatenals used or developed: -

. Enclosed is bibliography I use plus

'”:&ﬁdiUOnalconunents:

material W1tk

students.

What feelings did it engender?
accompany an excellent resource: Learning Corp (1350 Ave. of the Americas,
Ia

For which
teachers manual I co-authored to
students.

~ (continued)
New York) film anthology, '"Searching for Values"
In addition to teaching fhese'wOrkshops,'i use much value clarification
I maintain

L)
‘I conduct a peer course program with high school
a library of affective materials for faculty use.

aQ
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Brief description of program: continued
:1‘ " . . , ,, t
' groups would it be most appropriate? Directions and materials
are provided so that everyone 1s able to use these stratcgies
. at once in the classroom.
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w ' BeHavioral Science Education Project
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AFFCCTIVE DEVELOPMENT [N, SCHOOLS:
RESOURCE PROGRAMS: & PERSONS *©

%

Name: Margaret A. Yerian
"‘~~Tjﬂef“Vice—Président/ExecutiVe.Editpr“
Addrgss:  Box 1101, Ann Arbor, Mich. 48106

Other persons associated with program:
(ir_lclude titles) : '

Cameron John-Yerian, President

Name of progrg’m:
.Y" Design, Ltd. .
Affiliation: o

.

When program started and terminated (or
expected termination date:

Brief description of program:
. Our company writes, designs and co-publishes educational
material. One of our. current projects is a multi-media program in

the area of affective education. It will have twelve books, film-
strips, teacher's guides, etc. ' :

Materials used or developed:

Additidnal~ comments: ,

g




