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s S ~° ABSTRACT

o, Stéteﬁent of Problem

. What would'be a possible deSign of'anoeducational
model for an Illanls ieh'sch001 of from less than one
hundred students to a maximum of two hundred students if
—«flt were to meet the state of Tllinois requlrements in the
Aareas of curriculum and staffing as well as meeting . ; .
‘stated student goals? Trad1t10na1 teachlnﬂ-learnlng ;edes
and traditional orcan1zat1onal patterns to dellver the

o

courses necessary,will not suffice to meet state standards
when a school of the above size range cammot afford to

‘hire more than twelve to thirteen faculty me@bers; The

Directorzfof T1llineis Schools"lmsts.at least 115 schools

in the above mentioned size range who must cope with seek-

&

wing solutions to the stated problem;

‘Plan of Study | - o )

The state of Illinois guldellnes were analyzed to’.

identify crltlcal areas of concern that would hlnder a

mall.school from complying with tne gUlchlncS. The 1it-
‘erature on educational models and advantages and disadvan-
tages of a sﬁall sehool were reviewed in’orderltb build a
unique model through the'synthesis process. Literature

was reviewed on the "operational instructional schemes®




whi'ch‘ could facilitate the delivery of the curriculum.

The 1ecture approach may be approprlate at tlmes, whereas

’a331gned readlnb of a correspondence course may be appro-

priate at other tlmes. Organlzatlon of teach ng schematlcs -

was reviewed in 11terature to 1dent1fy and utilize those
organlzatlonal patterns where most approprlate.EEMultlple
'classes, where two related courses are taught 31muluane—
ously by the same teacher, may be the best organlzatlonal
'pattern *o meet students' needs w1th a limited faculty in
speclflc areas. ' .

“As the model evolved through syntheeizing the g'
poptions reviewed in 1iteratnre,,the following criteriab
were_ueed to guidehthe process:. - | ) |

1. Can flexibility be considered a
featuta? .

2. Can a staff of twelve or thirteen
teachers readily adapt to this.
concept9

3. Is the cost reasonable for such a
budget as a small school could '
create? , | : .

4. Is there’ an authority in the field .
: who considers the identified concept ~
valld and worthwhile? o

5. Would this concept facllitate the
goals established by the community
for the imstructional program?

e

5




The Model
The criteria of'the state of Illinois'guidelines
o was the guidepost to- deslcrnlnb the model so as to fulfill
state requlrements. Seven suated student goals were the
framework arcurd which the model.was deslgned. The format
for_eachfof the:student goals was . as folloWs: -
%fil. lnventory of need
2, Statement of need
3. Performance objective
4. lmplementation procedure
Classroom learning conditions thatrencourage
Astndent—centered'learning were'descrioed in the model.
C?urse offerlnos and modes in whlch they will be offered,
' such as regularly scheduled or 1ndependent study approaches;

© were 1aenu111ed. The faculty and the course patterns

taught by each were described.

)

;Conclus1ons

Y; " A model can be developed that accommodates the

unigue features of a small school with llmlted staff and

aeilitles 1f the teachers' roles change nd orvanlzatlonal,

patterns better adapued to a small student ponulaulon ‘are
1mplemented. ~Th1s can be done within the Illinois guide-
lines by petitionfng«for variancesiand'being willfng to

‘arrange staff assignments with personnel meetiig only the

minimun requirements.
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CHAPTER I

INTRODUCTION

D e
2

Statement of Problem -

What would be'a-possible design.for an edudational'

model.for an Illinois hightschool, of from less than one

&hundred students to a maximum of two hundred students Wluh

"a full-time certified faculty of twelve to th1rteen mem-

bers,blf it were to meet the state of Illln01s requlrements

o

.1n the areas of curriculum and staffing as well as meetlnb o

locally de31gned student goals9
The state cr1ter1a whlch must be met are published

in Circular Series A, Number 160,vThe Illln01s Program for

Evaluation, Supervision, and»Recoggﬁtion of-Schodls;j This

g document will be referred to in this study as Al60. This

f;nvflnal form July’ 1973, and 1t 1s-cont1nually being re-

- is a rather new document aeveloped and 01rculated to schools

o

vised~ Many elements of this document would be dlfflcult
for a small school of less than two hundred to meet due to—

lack of staff members, klnds'and numters of courses .

1Illlno:.s, Office of the Sup°r1ntendent of Public

‘Instructlon, The Illinois Program for Evaluation, Suver-

vision, and Recognition of Scnools, Clrcular berles A,

Mumber IbO 1973




required, as Well as limitations placed'on nomber of
teacher preoaratlons and assignments. |

Preparatlon requlrements listed in the appendlx
'mandaue the speclallst aDproach to hl“h school teacher
preparaulon.1 Thus schools that have llmlted numoers or
teachers, many who are on tenure, teachlng in as many as
three dlfferent currlcula areas drll be pressed to 1ncrease
staff beyond either resources or facllltles avallable. An
example of'this>is an industrial arts/agrlculture teacher
who also teaches biology. This persoh will be liﬁited in
several ways. One, 1ndustr1al arts -and agrlgulture cannot
be fused as one course in the lower level courses. The
state personnel s 1nterpretatlon of the old cr1ter1a allow-
1ng certa1n agriculture courses to count’ toward a teacher's
preparatlon qualifying him to teach blolocy will not be oy
_accepted. Separatlnb agrlculture ‘and industrial arts will
produce too many preparatlons for the 1ndlv1dual teacher.

The A160 incorporates~a set of criteria both man-
3 dated -by law and sev forth as a regulation by the Offlce'of
the Superlntendent of Public InSuructlon of the State of

- TIllinois. Included in the Al160 documenb is a requwremeat

that each district wrlte a program plan.2 Some flex1b111ty

o

1Aooendi:c'II

2Illln01s, The Illinois Program for Evaluation,
Sugerv1s1on, and Recognition of Scnools, p. 3.

O
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&
rs thus a710wed from district to dlstrlct to Accommodate

®

~ the unlqueness of eacn.communlty._ o .

The curricﬁlud'ofganizatibﬁal pattérns and

» operational concepus of the teachlnv—learnlnv schematlcs
now beldé 1mp1emented%at Rankln High School, whlch are
primarily teacher—centered with group learning in a def x'

jpartmentalized setting, limit the options ;%Eilable to an

| educational'syetem.' The purpose of this study will be to

utlllve a s&eletaT program plan as a ba31s for an expanded

plan in the crltlcal areas of currlculum and sta;flng that’
will meet -the student goals in the Bankin ngh School
dlstrlct. Other erganlzatlonal patterns of ;nstruct;oﬁ

and ‘teaching-learning schematics m%st“be'implemented in

ofder to. allow fdr a‘flexiﬁility believed necessary;if the |

crltefla and the proaramsplannlng requlrements of the

'Illln01s Offlce of" the Superintendent of Pub11c Instruction

Q

are to be’ met

&l

The Dlrectory of Illinois Schools reflecting the

B number of districts and student enrollment for the 1973-74-

school year_lis%s at least 115 schools with e population
of less than 200 students. A Egnge of 200-219 Students

was allowed for the upper limits to describe a school of

200 -population because of falling enrollments- and drop-outs .

[

since the-Septeiber reporting of,these figures.1 An exact

: 1Illln01s, Offlce of the Superlntendent of Public
Instructlon, Directory of Illinois Schools, Clrcular
Series A, Number glb, 1974. :

B




- number of the schools in Tllinois of less.than two hundred»f

~tionalities and races of people

Phi Delta Kappan 54 (Ssptember 1972):50-52.

@

&, ’ | 4

students cannot be‘determined because of the following
inconsistencies in reportlnor

1. Grades seven through twelve are
' reported as high schools in sone
cdases. : , _ o _g
2. Klndergarten through twelfth grades
are listed as one- school in some - .
cases,  thus not d1scr1m1nat1ng as to- . : :
« . how many are ninth through twelfth s .
2 grade students.

a. &

o

3. Nonpgraded schools produce the same -
confusion as article two for
reportlng purposes. ’

' Ethnlc groups representlng various cultures, na-

ave. requested ‘the rlght

to keep their identities.ﬁ_‘The case of Wisconsin v,

= ~

Joseph Yoder2 and articles in fhe journals of professional

educatlon magaz1nes discussin; black studies are examples,

of a s1mllar deslre 3 The%% and™~ther such etanples are

assumed to be a:.symptom of a re sal from that of @

America's image as becoming a great melting pot. The urge

for individual and group identity is an emerging aspect of

society today. An evidence of this is .the interest ln :

..

"Donald V. Roblnson, "Alternatlve bch00l3° Do They
Promise System Reform?™ Pn Delta Kappan 54 (Maréh 1973):
433. S ‘ N

2 b

Joe W1ttner, "The Amish and tde Supreme Court "

a

. 3Arthur7L Smith, "dhat's the Score on Black

Studies., " Todalrs Educatlon 62 (September 1972): 62-63‘




‘has a definable community idenfity.

3
N

. . . NeL L ol
 community education. Since communiity education is a defin-

T

able educational concept with the community its delivery -

vehicle, it 1s reasonable to suppose_tnat a valid goal
might be to preserve. a school organiZzational pattern which

- : e

Q?f? - Local newspapers have printed articles;Eoncerning

small community resurgence. Alsd, organizations such zas
. ? - B x : .

<
.

the 1llinois Association of Local Control of Schbols have

been formed to. enhance community idéntityband involvement
in tﬁ: pro%eésesAof education. Therefore, it seems evi;
dénﬁ that these sﬁall fural~communities in Illinois are
stfiving to keep their ownﬁuniqueness by retaining the .

' 2

1

) . ) o .. . .
local school system, .regardless of its size.

It may be that tpearequirements for meeting cer-

e X -

tain curriculum and staffing needs and the goals society
sets for the échools.ére of such: large magnitﬁde thét a .
small school distriét Canndtékeép its recognized‘stétus in
I1linois an&?therefofe wouid be required to disband in
some fashion. As mehiioned R;eviously, the thrust toward

specialization in teacher preparation and limitation on

nunbers of preparations leads toward the conclusion. that

-

. . ’ 2

Illinois, 10 October 1573, p. o.

1Jack'I-iIinzey, "Commuhity Education: An Amalgam of

FMany Views,” Phi Delta Kappan 54 gNovember'1972):152.

°Flaine Symanski, nSmall Town Tries to Reverse
Downhill .Struggle,” The Commercial News, Danville,

@ £




1school students is consldered small by the experts.-

e~

the small school concept'has not been adeduately included

in the. plannlno of the Al160 document An attempt will be z

: made to consoruct an educatlonal model that can meet the

- ' various requlrements and yet serve a veryysmall student
. [y R .- L. . - . 7 R

Y
o DA

body.
The range of from less than one hundred students
to a maximum of two hundred students is~not totally arﬁl;.;”

trary, only that Illanls has selected arbltrarlly lower m: )

limits. With less than 31xty average daily attendance o

- students, a.school cannot recelvebstate~a1d_w1thout

‘speciallapproval;

_ = There has been a stron novement to pass leglsla— |
tlon that would requlre the minimum size hlgh school C
dlstrlct to have no less than flve hundred students.

Schools w1th less than two hundred students frequently

.'have ten or less teachers, thus llmltlng course offerlnos

avallable.,,

5

A school which enrolls less than two hundred hlgh S

1

Agaln, two hundred is con31dered small when relatlng to~

'varled levels of. slze where less than four hundred stu—

dents is cons1dered "smaller," less than two hundred

: ; 1U S., Depart ent of Health, Education and Welfare,
Rural Renaissance (Washlngton, D.C.: Government Prlntlng

Office, 961), p 2.

B
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students: is considere@ "small" and less than one hundred -

students is considered "very small."’

The Rankin, Illinois, Community

Rankin's schobl district has a population of
- slightly less than 1,400 people. Although it is essen-
tiallykrural, yet the| heritage 6f having been a railroad

town has had its influence. Agrieulfure; railroeding and
2

businecs pursuits have contributed”to its grewth
The hlgh school whlch was built in 1952 for a

stﬁdenu populatlon of between 100 to 130 students, has

-minimal fa0111t1es that allow llttle or ho room for etpan—

.sion of 1ts program. The board of educatlon.for the high
‘ scheol is one of two boards for the two scnool dlstrlcts

in Ranxln, the otaer be1no an elenentary school dlstrlCu.
.;Rankln is . said to have a dual school district.

The boards of educatlon are conmltted to a quallty

LN

pregram. The staff of ten full-tlme equlvalent teachers,

of which eight are full—tlme teachers, ‘for a “total of

s

. 1Albert I. Oliver, "The Smaller Secondary School
and Accreditation in the HMiddle States Association of ‘
Colleges and Secondary "Schools,” The Bulletin of, the .
National -Assocization of Seconaary S‘hool Pr1n01anS

50 (February lgbo) 107 '

2Sophla Lutz,ied., Storles of a Prairie Town-\ _
- History of Rankin, Illinois (POuonac, IlI}. Westcove S
School, 1972), p. 96.; . : o

N
<




8
| ninety;fhree high school pupils createsva high per pupil
expendlture for instruction: $1, 800. | | |
Four publlc school districts border the Rankln
districts.. Two of these--Hoopeston to the east and‘Paxton'
to the west--are each less than fifteen miles -distant and
have a pupil population in grades nine fhrough twelve ih
tHe 400-500 pupil enrollmenf‘range. Vocaﬁional iducational
z}v | centers. are at least forty-miles away. Paxton will offer
many of the vocational courses needed to - round out Rankin's
vocational program. Other d1str1cts have resources that
could be shared w1th Rankin on a pro-rated cost basis. The7
Rankln school, in the 1973—74 and l974—75 school years,
shared staff w1th Cissna Park to the north and part1c1pated

in the Vermlllon County Association for Special Education

to prouide for pupils-having special needs.

% = . . . _ . .

‘Significance of Study

in a situdy on organizatdon size and effects on em=—

ployees, Davies and Grlfflths ‘infer that individual. school

’ slze should be kept to the absolute mlnlmum essentlal to'
provide a des1rable program. Teacher morale; they.belleved,“
should 1mprove in a smaller organlzatlon.1 The nature.of.

teachlng is that o1” 1nterpersonal relatlons, wh1ch lmplles

that posltlve teacher morale is essentlal 1f the teaching

B

1Danlel R. Davies and Daniel'E Griffiths,
"Organization Size Affects Employees.' Taken .from an
cccasional paper; printer unknown. (Mlmeographed)

!

< o - S N
CN ‘ ) » . l 3 5.
’ . ' . .. . : | ) .
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is to be effective. This view is‘supported,by Barker &ho.
says,.ﬁ. . . the larger and.morevburéaucratically effi;
cient the organization, the grééter the degradation ofvfhe
individual.n’ - "

" Beyond research one can see evidence of the

; virtues of smallness‘in education and thus a breakdown of
fthe'large-system,concept and its effectiveness and desira--
bility., New York City has more than one million students.

The problems offbigness_are.as great or'greater

there than .in any school system. One response . .

has been the developmerit of a variety of differ-

ent. mini-schools. A dozen were .opened_in 1971,

Host average from 100 to 125 students. ‘

. Newman states His belief that studénts in small
schools have more'opportunitiés-fof%participation and re-—
sponsibiiities iﬁ.various activities fﬁén"do“studenfs in.
1afge schools.3 The Broady’'s suﬁport Newman's views when

: B , | : L A
they state: ’
The proportion of students who participated in

district-dramatics,-journalism,.student govern- . : y -
ment, and music festivals and competitions o

o  TRoger . Barker, Big School-Small School
C v - (Lawrence, Ean.: University of Kamsas, 1952), cited by
Knute 0. Broady and Lois P. Broddy, Administration of

v Small Twelve-Grade Schools (Lincoln, Neb.:.University
- of Nebraska, 1974); p. 15. ‘ |
2 |

: “Douglas Wétson, Alternative Schopls:_Pioneéring
Districts Create Oﬂtions for Students (Arlington, V=.: '
Hational School Puplic Relations Association, 1972), p. 193

: 3Pau1“Newman; "The Schoo'l: A'Psycho-SOéial
Ecosystem," Educational Horizons 51 (Winter, 1972-73): 61.

P




sichanges not acceptable under - other conditions. If a model

10

feacned.a peak in high'schools witn enrollments
between 61 and 151. The proportlon of partici-
pants was 3 to 20 times as great in- the small
schools as in the larnest school .

The crltlclsms that tradltlonally are made of the
_small scgools are Justlfled in- that small schools have
attempted to emulate the-larger 'schools, d01ng so at tlmes
or in given situations in a substandard way. Earlier in |
' the century Butterworth stated that the small school could

,be’extremely efféctivevwhén procedures planned.especially
- for the small school were put inte effect.

| The identity crises faced today may add support
to the movement toward communlty educatlon. A document
‘supportlno community educatlon has been slgned Tty nany and
varled leaders ,of the natn.on..3 |

. Perhaps the need to meet new requirements in order

to avoid dissoluti\n of*small schools will allow for

“deslﬂned to meet stated student roals wh1ch 1ncludes dev1a—l
tlonsffrom 1rad1t10nal operatlonal phl]osophy and - thus'

encouraaes a variety of non—prevalent teachlﬁg—learnlnv Gm o ow

-

Knute 0. and Lois P. Broady, Administration of
small Twelve~Grade Schools (Llncoln, Neb.. UnlversltJ or
Nebraoka, 1974), p. 15. ’

J E. Butterworth, "Looking Ahead in Rural s
.‘Educaulon," Illln01s Teacner l9 (Maj 1931):377-78. C ‘
|

|

1

1

i

1

l

3Stanley M. Elam, ed., "Wldespread Support for
Conmurlty Bducatlon," Phl Delta Xa ppan 54 (Ievem%er, 1872
1 4‘7 4 setem 4;,:'9‘?‘ - .

%, 3 503
i b .
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11
modes is designedband‘ifva varied curriculum is developed
“hich meets the criteria of Al60, perhapsvthis model will
zfoster chénge inbthe Rankin school, ’Not only would stu-—
dent needs be- better met, but the schooi could.continue asu
a separate énfity. | ‘

Much has been done to assess urban needs and design
programs to meet the needs in urban areas’ in contrast to
.developments in rural areas and rural schdols.l ' The model
~that will emerge from the present study may éontriﬁute‘to
‘the preéent relatiVeWy meageridesi§ns for rural schdois.
ERIC/CRLSS (Educatjonal Resources Information. Cenuer/ o o
'Clearlnahouse on Rural Educaulon and Small Sohools) and |
NFIRE (Natlonal Federatlon for,the Improvement of Rural
Education) are examples of organizations dedicated to the

imp;o%ement of rural education-and general quality ofo

‘ S A NS . : o
living. <~ = P - _
@ ‘ ’ ) e ’ : . \ -
Political factors have slowed down the consolida-

¥

ticn of Small échools in Illinois.' Only Tetas-has ‘more’
gbindividﬁal’districts than Illihois.g The AloO document has-
been drafued that 1dent1f1es minimal requlrements for a

quallty séhool in Illanls, yet it is to be determ1ned how

FEh

h 1Patrlcla Stans "Issues! in RuralvEduéaﬁlon-
Student Needs," ERIC/CRESS Newsletter 8 (Summer, 1973)

2Jack Wltkowsky, Chalrman, Illln01s State Board
of Education. Speech presented at I111n01s Association of
School Boards Convention, Chicago, Illln01s, on :
November 23, 1974.
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much power the Office of the Superintendent of Public
Instruction has to implement these guidelines when infrac—

tions are discovered..

Procedures

Pertinent 1iterature dealing with other ﬁodels
will be revaewed. Other 1iterature substantiating the ad-
vantages and disadvantages of small dlstrlcts w111 be
rev1ewed. A program plan in the areas of currlculum, staff

and -teaching-learning modes that accommodates the student

'goals_will»also.be'developed._ The skeletal plan has been -

Ldeveloped'through faculty—community interaction with refd

spect to what the ‘general goals should be. The finalvform

. had the OfflClal approval of the 1oca1 board of educatlon

and the Office of the Superlntendent of Publlc Instructlon

during the 1973~T74 school year.

'}

Tne model w111 be based upon student goals and a

"unlaue design for meetlﬁn these goals. Currlculum deslgns

and organlzatlonal patterns not now belleved to be common
in small rural schools will be syntheslzed to acconmodate

+the model deslgn.'

=N Scope and Limitations

b

- The model resulting from the present studyfis

designed to meet:onij Illinois,program planning aﬁd»A16O

‘1Appendix I
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2

criteria for a small rural school of from fewer ugan one
hundred high scﬁool,pupils to not mofe than two hundréd
pupils. - The'expansibn of the skeletal program plan is
only in the areas of student goals, curriculgm ofganiza~
. tion,‘sﬁaffingfpatterns and teaching—learning_modes which
will be designed fo ﬁeet the goalé. State acceptance of, \,i
the expanded areas,does not necessafily mean these would
be accepted by eléments of a smallvrural‘commﬁﬁity or be

officially approved by the local board of education.

s

[

& - T
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CHAPTER II

THE DILEMIA FACING THE SMALL RURATL SCHOOL
; - ~ DISTRICT AS RELATED TO
TLLINOIS INSTRUCTIONAL CRITERIA

Aralz;ls of Sbate Gu1de71nes in Regard
to SmalL SCﬂOOlo

‘Guidelines established bJ tne state of I111n01s in

the A160 state that local fleX1b111by is one goal of the

Stato Department of Educatlon.1 Howaver bazsic minimal
\

Suandardg arlse from assumntlons and attltudos that do not

£ ),

lwnyg allow for flex 1b11;ty. qu eTemants of the Al60

L

guide that.tend to restrict’a small nlghsscnool in the

-

areas of burriculﬁm organization and staff utilization

will be 1dent1f1ed in the fOllOﬂln? dlscu551on.

g : . Some leclslatlve mandates ecwst over which the’ -

- Office of the Superfﬁtendbnt of Public Insﬁructlon has
.\\‘ . . E . Lo ) . N ) K .
- -1little control. Most of these legislated mandates“concern

" IR

either curriculum requirements, such asjcareer educaulon,

\

ox ce\\\flcablon roqulrev@nus, Ofther |

. " those esuabllsned by the Supprwntenden

\

tloa by au norlty of the leﬂlolauure. .The standards fall
. \ o . * .

. - v : ”,.‘.,
11111*101;, The, Illingis Dro~raﬂ'Lor Evaluztion

Suoerv1cwon, aﬂd necozn_blon oi Schools, p. 3.

- L%

: 2 . ‘ AN
e e w - .

c i , S - 14 i .‘ - o
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into tﬁb'categories, quantifative and qualitative. These
sfandardé are only minimal standards, This in itself is
restrictive. ~ For ékample, Guideline 6-4.5 of A160 states,
"No teacher shall have more than'fiﬁevdifferent preparé-
tions.“ﬁ -This standard, if,narrowly-intérpretéd, could

- limit a scheol which practiCes m tiple’classes as émplqyed'
in The Catskill Area Project in $mall School Design.’
Multiple classes will be desérib a in Chapter V.

; The followiné requirem?nfs of the Al60 are areas of

concern in this paﬁeri |

1. Provisions for;all students e

ol

i 'Every school dist®ict shall make provisions for.
- ‘ students of different talents, intellectual
- - capacities, and interests. The lisfing of course’
‘ ' offerings alone is inadequate evidence that such ,
provisions exist. ' ' '

Special education for "gifted" as well as "disad-

"

vantaged" students is nearly an impossible task in the

small school -district unless there is cooperation with

-
]

other districts in the area. Also,&situationsyconcerning
hY Lo . . .
pupils with special curricular interests of low incidence
. . NS . v
.. ‘ » N

are difficult fo serve.

' ' . : 1Ibldo, po‘ 180 | N —- - . ‘ o

2Nevada Western States Smalll Schools Project, New - = =
Dimensions for the Small Schdols of Nevada. - A Report of

the Western otates omall Schools Project for Nevada

(Janvary 1, 1962 — huguss 31, 1965) (bLas Cruces, Néew Mex.: ~ - -
ERIC Document Reproduction servicde, ED 026 169, 1966). B

} 3Illinois,’The T1linois Program for Evaluation
Supervision, and Recognition of Schools, p. 15. '

o .22
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2. Semester-hour requirements:

3 ’ .
The. instructors shall meet the semester hour
requirements for the areas of their teaching
a331vnm°nt as outlined in Chapter. IA,
Section 9.5, of this aocument

It is difficult for the small nlgb school dlstrlct

o

to secure’ beachlnb personnel meeting semeater—hour requvre—

°

ments; as often one teacner must teacn in several‘subgect

-~

areas.
3. HMinimum of program offerings required:

"The district must provide a comprehensive
vcurrlculum, including the following as a
© minimum program of offerln”s- oo o

Language Arts

Science

Hathematics ' ' :
Social Studies and ngtory of Unlted States
Foreign Janguage -

Husic .

Art '

Career Develoment——Orlentatwon and
Preparation

Health Education

Paysical Education.

Conservation s . ' .
. Consumer Education: ' ' _

‘ .Nature and Effect of. Klcoholic Drinks .

o .and Narcotics :

Special “Education , ]

Driver FEducation (high school only) .
< Vocational and Technical Skill
- Developmernt (high school onlJ)

Safety I Tducation?

Offerlng a full array of vogcational courses 1s.

v . . b .

rather difficult. Advanced courses in each area are not

#, - :
. : : -
Ly .

P

1Ibid.,'p.'15{k (See Appendix IT)

2Tpid., p. 17. . .
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’ . “a

©

in the area of career development are within the realm of

-

possibility. Job-entry preparation in a wide numeer of

fields presents seridus. problems.
4. Teachers teach in major arsa of preparation:

At least soventy—flve percent of the courses
shoald be taught by teachers who have major
Drenaratlon in tha subject areas.

This is not too difficult a requlrement for a
small school to meet for the total provram, ‘but some indi- -

v1dua1 beachera will teacn less than seventy-five percent

v
pECN

cf the time in their areé-of ma.jor preparation. .
’ . ﬁ:*":‘.:‘t‘

5. Addltlonal Crlterla

J{(

\ W
Eich teacher should teacn subjects that are in
his field of major preparation and the teaching

. 1load should not be excessive: A teacher who

- has three different class preparations in the
fle‘d of his major preparation should not have )
more- than one class preparatlon in the fleld of .0 _
hls minor proparatlon. _ w S :

-~ ‘The "shoulds" 1n thls reoulrem ‘t as well.as others

v s -

. may allow a devree ox flex1b111ty, but 1f "should"™ 1s in- ,

terpreted as "must, " another‘proolem is creauea in admlnls-

an
-

ror L

I

terln* taﬂ sma71 nig hfsc%ool stalf . . .

_Althovra -a ouantltatlve stvndard deoldnatlpg a
-'(- .

uota7 nunber is not- ap 'od to course offerings in the.

AI60, it is 1nternreted by staue\personnel that numerous .

o

N

pia., p. 18.

ZI‘biclo -

o
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courges are to be offered and that a range of forty to

YTty course offerings ws a minimum requwrement for any

hlnn school Whis'broad reoulrement tied in with the

prev1ously listed reoulremenus, creates a prooleg if all

o ‘ 1t

‘courses must oD tauent durlng one scaool yoar.

s

Twenty-four semester hours 1s-tae ‘minimwa reguine—

-ment in order to teacn in most speéific subgect areas.

However, foreign language, health educatlon and matnemat—'
ics each require twenty semester~hours and are exceptions

to-the twenty—four°semester—hour rule.‘ In'vocatiohal

flelds a nornal reoulrement is elﬂht hours of snec1flc

paratlon for the ?arulcular course one is teachlng, 3
consequently, one person rarely qualllles to’ teacq all
areas in nis or her ‘vocational field. A complete llstlng

P

of requirements in'the appendiX-will reveal the full scope

of tqe A160 requlrements 1n spec1f1c areas.1
r"]:1e problems the small high scnool has 1n meeting

$l6o requlremonts 'is in providing an adequate stafI, each

©

membex; havl.ro the apnroorlato number of course hours. of
preparatlon to meet the standards stated.~ Altaougn o

"should" moJ be a fle: 1ble and permissive termy there is

nced for en acceptable alternative to the "three and one™

QreparatiOns in majér and minor fields. vLibrary/mediak‘g
y o : R ,
) : . . . . ) ¢

Tpppendix IT :

L T
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criteriza are a-major hurdle as well as offering numerous

career offerings that prepare students fov career endeav-

©

- ors at graduation. It~ishdifficﬁ1tvto offer advanced |
level course work in manj flelds of vocational study,if _’%ﬁ 5
* o .
AAnother.dlmens1on *to this dllemna of the small S“ﬂOOl' )
problems is- the fact'thatISCHOOI'preg}ams’generally are .
T Ny - not changed in docal schoel'settings.j _Thst.is,,the small |

high school tends not to be"innovatiVe“and'tendsenot to

generate a move toward internal changing or improving of .

Sl . its program, Outside forces usually must bring about this
,? . . ..\‘ ’ ~ " o - | .
D ew change. °
Ay e B M ) ) ’ . . ‘ o | . )
I ‘ ~ The Dilemma--as Seen by Other ’
' T LA }'”bmall Scnogi’Adnlnlstrators a S .

‘
Seven of the sma 11 'schools of nearly;one hundred -

studen* in cenural Ill nois‘wefe surveyed~by telephone to : e

debernlre wneuher tﬂ81” super1ntenden+ could envision

o e A L .

problems neeting tHe new guidelinesa Four of the responding
. £y . - - o . ! ) ' ayv o . * . : »
superlntendents 1nd1catad that in GeneTal;they viould have a

LA ' dlfflcth tlme meetlns the new A160 —uldellnas.‘ Three indi- ,

cat d tqau they would not have.a. dlfflhult time me ting nex

_o . . ;)“ et 1

_ wguldellnea.ﬁ ' - SR '
211 bwt one superlntendent 1rvdlcated that their o

: teachers presen ly meot the semester nour reaulroﬂents for

' - - - ' ' e o 3
. ' ) '8, Frenk Brovm, "“The CradD Dll° ma," in Criticism ¢
Conflict & Change, ed. by Enanuel Hurwitz, Jr. and Rooert . }
' < Taidment (New York: Dodd, Mead & Comoanj, 1970) _ B »1
© pp. 401-405. ' ‘ e
. - ST, .-
Q . 2o |
. i
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v : the courses they teach; however, all agreed that their

teachers are 11m1ted as to waat squects the V‘can teach in

thelr rlelds and thus extra s?&%* is requi&ed to teacn the. .“.;_“Mm

'Lull soectrum{of mosU aoademlc dtsclpllne areas.' This is

\,.,3 T

especlally trua w%en older/teacae”s TCCer (wao are allowed -
to teach with lesser requ;rements met; 1;e., ‘grandfather

clause) and new teachers are hired with narrower teaching

o backgrounds.' Four superlntendents responded +that some

toachers are teachlnor more tnan one course in: tqelr mlnor

‘o

field; one dld not know. None felt tneJ WOuld nafe trouble

 ]1 ) ; : hav1ng seventy—flve percent of the courses tauvnt by uhOS° -

9

b4

teaching in their major'field., Co . : ' - e

. . s, , S . g .
- N AThere is. no consistent pattern as to what the super-

va‘

1ntendenus statvd as their magor concern in fulfilling

AlSO requlrements. 'Eachfhave dlfferent curricular or ~

¢

sbaffvnc aréas tnat need,to be - fllled or »oaTd be dlffvculu

. _to fill if present staff left. Library, art and pupil .

i : oersonneT serv1ces are areas toat are’ not staffed or are not

well-staffed in some of these schools. One” school had no
) Lol s 3 A . ) .
cafeterla. The lack of money available to continume their 4 -

-

§ VIStlnﬁ programs is a probTemzconﬂon to all o- the .

d._+ 'ct

0]

[

e

Observations madé in the process of colllnc tqat
X . -y : ' ‘ . O
: are worthy of mention are C.

. . - - . )
A p .o s
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!

‘ o ST T o o B4 -
B o . ‘ ' = C o ,
,é\& - ~ + 1. All but one of] the superintendents have

.. - o - . :
T . a short tenure of one.to three years in
e L . -the diSL i C-t. N Do ' » , . v
- . -2, All bu* TWOo cuperlnupnderts 1ndlcabed by
’ . ’ / %
. ‘
! o ,thelr answers vlven that they were nob
2 .
- conVersant about the Al160 requlrenenus. S ‘
3. One superinuendent did not‘unde“"tand vhat - A L
) preparatiqn in a minor field meant. )
4. Unit districts under one school board have
less problems meeting-staffing concerns than
i '+ . dual districts-of the same size., Dual . - -
° < .
. districts usually have one high school v
L : ~ board and one lgrade schoql board operating .
- ~as separate entities. The superintendent E
_ may be common [to both. . . .
5.. Part-time stafif and long-tenured teachers- .
sbolve the problem of cos% and qualifications
for those schdols whose superintendents ' .
' believed they meet state requirements. ' ,
S 6. None of these |schools have yeb been '
- evaluated with the new Al60 guidelines. | N .
. S x> - -
Te IO ;hnovative progran.was mentioned as a .
vay of solving in-house problems. o,
o - o '
L} ) 1 - " . . .
| - _ . .
: _ - . <
- i i
I B : 'J
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o ; ' = Summary .
X s ~ A sampling of schools revealed that there are areas

of concern in thax all of the reoulremenus cannot be met - .

‘w1thout exce331ve exnendltures of money per puplr. Sﬂall

school sunerlntendents are sport—tern adm1nlstrauors in-

"a

" most ca ses and a slgn icant number of these supe 1ntendents

aren' t conve sant abc‘t-the detalls of the state guidelines.

<t

The randfather clause allows older teachers to teach

r:r»

in several-areas, such as agricﬁlture and biology, or .at.

% :
€

4 least the state has not enforced semester hour requlrements
oE . in these 31tuatlons in the past. However, as’ renlacemnnu

'_1 ~ u>teachers are Dﬂployed no one teacher can replace the older

\ : : .
3 o
teacber 1n areas such as btsmness, avr’culuure, and indus-

trial arts. - ‘ S , e -
. 'éhe “shoulds" are often internreted as 2 license %o
' h meet the Suandards only 1v a mlnlmal ay, Most, if not
|. . o all:;dlstrlCuS have teachers who are: aching more‘than cne

=

(/’ course in their mihor fields. -ll of the superintendents
o ‘ e s R .
who were contacted felt c at se Jenuy—flve percent of the

»

cburses'would be taagr by t cachers' ;eachinv“in their
major fields.' Suﬂerllj ndents! riot being cognlvant of -
wha% their teachers Qualificafions ave, or even wrat is
’~interpreﬁed'as being a minor field,ibrings up further areas
.Of*éoncern,LSuch as: "Are small“school-&Qminisﬁrators ih—

o formed s to state reguirements?” andé "Are they capable of S
. . o 1

interpreting the state requirements?” ; , . j

Aruitoxt provided by eric [
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v ' : ‘ Area~ vouLhona”‘ cen’cers have. of (-,rcd the small .
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CHAPTER III

. REVIEW OF LITERATURE ON MODELS' |

|

i

Introductlon §
i

"Much has been uone in tne area of needs assess—

ment for urban students . . . More attentlon should be
|

~directed: %o rural youth now . . ."1 The analys s of

rural-uruun dlfferences could be the first step‘toward

understandlnor the needs of rural. students. R

- |
Do those who leave the communlty go prepared to
attack the problems of employment and llVlng 1n‘the metro-

politan»areas?v Are the schools preparlnv students to llve-

v productively in their own commun1t1es9 Career and post-

| graduate tralnlng awarenesses are important; are they

) be:;no met? All of these questlons need to be answered for ;
the small scnool Stans 1nfers that little has been done

lgln these areas of concern about the_ rural school

Technologlcal chanves, organlzatlonal chanoes and.

changes in patterns of 1nstructlon are some of the transfor-

mations on th° edunatlon scere toaay. The rural school,

@ 1

Stans, "Issues in Rural Lducation: Student
Needs," p. 1. L Ca . ~ ‘




necessarily designed with size in mind. o

e | N
’w“' hd
L e,

2D .
many tlmes belno small in student population, cannot
always adapt these chanaes to its 31tuatlon.1
B s Rev1ew1ng models will reveal answers to some of
these questions.. Theumodels‘reviewed;include those for..

larger schools as well as smaller schools zud those not

o
& e,
4

" Pincher, in discussing planning models, makes a

dls netion between efficiency and effectiveness types of

models.. The former is descrlbed in terms of 1nput—process~

)

output resultlng 1n a measure of e;flclency as opposed to

-

:$he effectlveness model wh1ch can only approximate a

mathematical equatlon. The effect;veness model 1s based

e, ' “

1. Objectives that can be stated in terms of
o accompllahment'

2. leferent strategles that are ava11ab1e° and

3. Outcomes that can be stated 1n messuraoLe
wterms.

.

' The varlous process ‘models are couched 1n unlque

.
8 e

terms and llst a variety of steps 1nvclved in the process

31m11ar %o KYatz s process model as fOlLOWS'

a

‘l;'.Preplannlnn
2. Organizing
3. Establishing assumotlons and premlses

Mpia, T o

P

~

Caméron Fincher, "Planning Models and Paradigms

in Hlnher Education," Journal of H;gher Education 43
‘(December 1972):760-63.

v




. "Obtaining data

Evaluating data : 4
Selecting a course or courses of action
Control v o 1

Approval and implementation.

O~ VU

. . . .

‘Educational model p]anninﬁ nas' evolved into the

process approach emulatlnﬂ the sc1ent1f1c methodolovy-

fornulatlnv nypothe °s, controlllnﬁ varlables, interpret—

ing data, defining oneratlonab111+y and ecperlmentlng.z'ﬂgrm} .

'Of cour e, the educatlonal metnodology takes oan a unlque—
ness of 1ts own. Educatlonal Program Plannlnﬂ and
Budﬁetlng Systems (PPPBS) is a. contemporary example of an
educatlonal process mnodel. The Trenton schools 1nc1ude:
tnls process model as only one . phase of their system for.
Trenton's educational planning. Trenton 'S plan is compre—
'hens1ve ahd could be sald to tnrust toward effectlveness
_meas urement rather than efflclency measurement althouga a .
Suoﬂefflclency model is a phase of thelr:plan.3<" | |
Fihcher is concerﬁed &ith describing various_levels
of e&ucationai piahning. Effectiveness and efficiency '
-5corcerns.are only one rpa or 1eve1 of plannlﬁg. Substan-

- tive and pxpedlent concerns are otner oypes of plannlng

. e , . , E *, N |
1Robe*‘t N. Kratz,"Educational Plamning, o The -
Bulletin of the Mational Association of uecondarr ochool
Princivnals 56 (Novemoer 1972):29-31. .

2Gerald H. Krockover and LJnn W. Glass, VAddlng | N
Process to Content," School Sclence and Dathem“tlcs 69 _ ' ‘
( \pril 1969):299.

A

—;" ‘ , ‘ 3Dawd B. Welscn dle, An Educational Plenning ‘ | g
Systen (New Jersey: Trenton Public Scaools, 1972). " | .

Q. } » 33
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‘matters and specific priorities among program and curric—

'ula, methods of instruction,,facdlty.selection, student -

-,1nst1tutlons, cost of 1nstruct10n, space utlllzatlon,
}class size and student—faculty ratios. DMNore evidence of

" expedient planning exists than subsyantlve plannlng.‘

models descrlbed tend to be "eerctlve" or1ented and "sub—"

, in abundance. If one would thke 1nto conslderatlon re~
?portlnﬂs of chanves occurrlno

‘there are 1nstances where process models dre reported An

27

with substantive placing emphasis on educational policy

admlsslons, flnances and facllltles. Expedient'planning¢

is, concerned w1tn such issues as campus slze, thes of ' 4

7 9""\

17

The models descrlbed in thls chapter do not neces—
sarlly fall 1nto an elther/or category as descrlbed above.

Neltner are they necessarlly process models~ however, the

'stantlve" in nature.\
| | The'llterature'on small schools is voluminous in '?7?.
tha$ ERIC/CRESS has become a reposltory for 1nformatlon

in this area of concern Although the 1nformat10n on

small schools is generous, p'ocess models are not reported
mlnlmal systematlc way,(
examnle of a process model plan that 'is speclflcally

de31¢ned with the. small school in mind llsts the stens-

taken to develop the model as follows:

1F1ncher, rpPlanning llodels and. Paradlvms'ln
Flﬂher Educatlon," Pp. 757—58




g

. L w
1. Invention T T " RS
2. Diffusion _ : e
3. Decision
4, Adoption-rejection o S
5. Consequences1' :

Fleblder, rennrtlng on tne class schedule in

Charlo, Hontana, presents another example of process

l

reoortlng. Student and facultj were descrlbed as belng
1nvolved with the plannln° operation and evaluaulon of a

rotatlno modular schedule.; Their concept of process planp

-

ning is as follows-

Identltylna a solutlon idea - ' »
Orlenulng teachers on an 1nd1V1dua1 baSlS
Comprising and modlfylng solutlon idea
o Implementatlon

" Evaluation {‘teachers ang students)
Accepuance or rege*tlon ‘ :

@

OV WNH

Nuch of the literature marely reports on: certain
aspects of the currlculum and organlzatlonal patterns with
descrlptlons of the elements of the models. ERIC/CRESS

has.printed many.examples of " these kinds of models. Many

'types of schedule models are 2cseribed. On-sight sources
'where one. could see, the schedules in operatlon are reported

_and blbllographles ari¢ﬁncluded to form a manual for the

1Everett'D(/thnton and Jane Mullesman, Proceedlnns
of a National Conference on Solving Educational Problems in
Sparsely pPopulated Areas (Las Cruces, lew Iex.: BRIC.
Document Reproductlon Service, ED 029 164, rJGO), . 30

2Leo J. Fleblﬂer, Charlo nlass Scheduling Plan ‘

(Las Cruces, New lex.: IRIC Document Reproduction Service, - -

ED 072 904, 1972), pp. 1-3.




‘coping with challenges posed by such quesfions as:

"process applled to organlzatlons and groups. %h&srprocess

g brldges the gap between theorj and practlce ’ThelGuba

29
administrator of a smdll school who wants to investigate

schedullng.1

Xreitlow and NacNell have. bullt upon Gooason and

Hammes' change—agenu concept and.have designed a way of

1. By what process do teams of change agents
: 1dent1fy chanoes°

2. By what process do tney declde ‘to
institute change?

3. By what Brocesses do they'implemenf
changes? ' ' ‘

: Kreltlow and MacNell's model utlllzed the=elements‘fc1”

ey N

of a Guba and Clark Schema that developed an adoptlon

and Clark Schema identifies the follow1ng four stages:
- 1. Research
2. Deveiopment ,
a. Invention .
b. DeSign
3. fDiffusion'

4; Adoption

T,

- ‘\
- 1James E. Heathman and Alyce J. Nafz1nver, %
Scheduling’ for Flexibility: A Manual for Admlnlstrators'

of small .Scaools (Las Cruces, New lieX.: LPIL Documeﬁ%

Reproduction.Service, ED 056 820 1971)

: Burton V. Kreltlow and Teresa MacNell An
Bvaluntwon of the Model for Lducational . Improvement as an

Analytical Tool for Describing -the Change Process

(Naaisou Y/1sC,.: The Unilversity of Wisconsin; Las Cruces,
’ v

- New Ilex.: ERIC Document Reproduculon Serv1ce\ ED 030 197,

1969) , PP. 1-2.
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The schemna iS‘multi;dimensional”and-ihcludes for each of

the ubove staves, three sbraba as folTOWS-

— . . -

1. Criteria
5. Relation to change
v3. ObjeCtiveT

Models | L

smallway Hodel

A

" Leggett and bthers have. developed a model for a
high scnool with 2 maximum of 250 students and ten to

twelve teachers. . The staff ratio for’ 200 to 250 Suudents

. 4

would be::l7—20:i.~ The teacher's role-becomes primarily
that of é'facilitator, Individualized instruction accommo-
dates the gifted and interested students. Qeaqhef’talenfs : L

considered_when selecting staff are.as follows:

L Artlst o ' ) ' .
: Communicaiions and llterary expe“t
Home économics specialist ok
Language instructor B
Mathemat1c1an S

- Fusician ’

Scientist . :
‘Social scientist . - , S,

Technologist ' , f )

One or two teacaers in athleulcs . o :

As a resulb of hlrlnﬂ generallsts, in-hous , staff is sup-
t

pleme nued by spec1a11sts 1n the communltJ who are uulllVed

as resource people;;

T
i

. 1Dav:.d L Clark and Lgon G. Guba,'"Understandlnc
Social Chané SEC Newsletter I, Mo. 2 (1955):1-4, cited
by Burton . Yreltlo; and Teresa lacleilj An Evaluation of

the liodel for LBducational Improvemeht as an’ Apaly+1cal Tool

ior boSCTlDan wne Cﬁanwe Process, pp. l~2

. a
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Phasing, of course, allows for offering cerfain .

courses on.only a two or three year cycle. Short term

'_mini—courseé are part of the desiga. A non-graded approacn

in sk11l cours es allows for those W1th varying abilities-

ﬂ“~sp do of leﬂr‘nnrr to have their needs mﬂb. Uncom- .o,

-

mltted time allows for. 1ndepend9nt study, studeﬁt—teacner

g

meetings, open labs, etc~

'
~

A modular schedule 1s the neart of thls partmcular

model. Teﬂcnlnv bloc&s are 1ncornorated in such a manner

that prenaratlons for any one day are hold at 2 m1n1mum.1

. .

NASSP Hodel  Schools Proiect . . v .

Thv*NASSP (National’ Asaocwaulon of Seco“d ry School.

Principals) model has been 1mp1emented W1th tnlrtj-four .

.sbhools participating initially. Although goncepus are

»

gleaned from old 1deas, this model is distinctive in tna+
ttm pts to change all asnects of the scqool procram.
nhe purpose of tq1s model as uta+ed by © éutho s, is "to

help avjone 1n any place to improve the ouallty 0¢ teachlng

and 1eurn1nb.. The basic requlrement is to know where. you

- . N o
are going, inat your-educaﬁlonal goals are clear." The

.-

1Stanton Leﬂgntt Arthur Snanlro, Aaron Cohodes
and C, W. Brubaker, "”be Cese for a Small High Scnool
Nation's DCﬂOOlS 86 {September 1Q70) 454
- 2~

dJdoe LlOVd Trump and W1111am ‘Geor vladéa "Doing
Better with %hat You Have: NASSP Model SChOOlo Progect
The Bulletin of the National Association of Secondary

T T
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result emanating from this medel is a more humane school

because each individual receives more attention. The
. . : :“

> eiemente of the model are‘as follows:
1. Listing basic‘goals

o ; 2. Stating charac*erlstlcs of program 1n

' areas of administration, staff, '
teaching-learning modes, curriculum,

inservice and evaluation procedures. . g

3a.gUnderlying_conditions such as:

a., Commitment to goals
. b. Evaluation of program by all concerned
.« - _c. Community involvement-
A : d. Developing time parameters. .
s i e. Limiting publicity during embryo stage,
- T f. Insistence on self-study and
: / ' ~ professionalism

Bloadxand Broady's Model & - ,' | . - 9

J h In Chapter Four of Admlnlstrdtlon of Small' Twelve-

rade Schools, the Broady's present a model as follows:

'f / I Multiple'elasses_in areas of commonalities
/ ; 'svech as“Toneign language, bookkeeping énd’
/ “ -+ . business math, and science classes;‘ This.

leads“to 1nd1v1duallzed 1nstructlon where'

§

‘ there is a low pupll—teacher -ratio.

B 2. Independent study utilizing supervised

correspondence study, -programmed materials

and teaching machines.
b4 .

‘tvid.; pp. 106-133.
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‘3. School aides"forutyping,and other clerical

work.

3

4. Shared services with regional or area’
. - . . o
= ) schools.

q :
e

S,. Flexible,scheduling - Fifteen 28-minute V_fu;A;““"f;¥;’w
modules allow for varying lengths‘oﬁrﬂ | B |
~‘class heetings that can be scheduled on
a weekly bas1s. Indepehdent study time

is prov1ded in thls schedule. , ; .J ,
?';_r‘. | . C.K»Advanced placement through testlno allows R

a glfted student to take college level | |

| work,through;correspondeuce or. 1ndependent
~  study.) "

e ) > ~ . . . . .

a : * ' €

~ Charlo Rotating_class Schedule

e A schedule modlflcatlon developed throudh‘coopera— ‘

'tlve efforts of students, teacners, and admlnlstratlon “

- ' . consists of a 75-m1nute perlod followod by two 60-m1nute .

.,perlods in the mornlng and 1our 45—m1nute afternoon"' » 0

4 P 7 “ 4

mperlods. Thls schedule is desldned for 125 suudents in .
B grades —12 and. only nlne teachers The schedu modules
;are rotated in such a manner that the last class of day one

© would ba the flrst class of day two. Tne reporued lavorable
- L&

Ll

aspecus of the schedule ares

o
\

b g 1Broady and Broady, Admlnlstratlon of/Small
‘ - o Twelve-Grade Sch ls, pp 47~75

-
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f' ; 1. Longer periods in the morning‘when“
] | v sbudents are more alert -
t ’ 2. No class is placed in an unfavoraole
r hour for “the' entlrelYear,
3. .intermpti'o;ls 5f schedule do nob
' éonstantlyuaffectlthe same class.
<II" C . ’ 4._LMofale'of teachers.and‘studen%s was - .. o
- . constantly upllfted | o
! | The neported negatlve ‘aspects of this model were~
1. The 75—m1nute modules present°d dlfflculty
i 7 in nlannlng ' : .‘> S
2. :Lona—range plannlna is dlelculu._f o Lo
- 3. leflcultwes were exper;enced 1n : ;":h,
. ) adgustlnﬂ to an éver—changlng‘schedule.
B 4. - Work—study‘prog;ams wene not coordlnajed p
’th"schedule. , ~~?fi - .
) \ E;F Shared fa01llt1es with elementary school | |
) Arequlred close coordlnatlon.1 L
. \ " >
'.thernal Hlvn School Dlploma, Nev York Plan;“" . .
\ This is a tradltlonal system for valldatlng thej"'
) %l v: exuernal hlgh school dlploma. Th"s system‘con31ets of a - -
e . panel of certlfled teachers and spec1ally quallfled out-'
31ders worklnm 1nd1v1dually or on panels*who Judge the
O, S .

I4 . & * ) . . -

) 1Fiebiger, Charlo.dlass Scheduling'Plan; . o

. .
p - . N ‘
e K . . — N . o |
. ’ . _ . A .

. v : . |

. 3 © * . . . - 5
, . . . v . N |

. . “ .
- o -
. - * . * -

: ’ : a . o - B . L !

: ; . S = E

.~ . < . I3 . B . ° |
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. , ;sﬁills or portfolios offaccompiishmepis.ﬁﬁLocal ehd,re;
gibnal ad@inistretive.maehinery iS'utilized; The reqﬁire—
7 ments er'this plan are: . | - '
.o | 1. Basic Skills: Achievémeptfof a minirnum

‘level of reading‘and computatiOnel_skills

~as measured by eriterion—refereﬁeed tests; . .

: ability‘to cbmmunicafe‘effeetively in

writing or through some combination pf

R n o - wrltlnD dnd other v1sual media.
2. General Knowledge: Knowledce in severai

flelds of learnwnﬂ consldered 1mportant to

the 1nd1v1dual's entry 1nto the’ larger

’communlty in Wthh he will live hlS llfeu
3. Social and_Po;lulcal"Skllls: Lnowleuae

- - _of “the individual and’social'consequences' CogTT
; o "".of personal and group behav1or, 1nclud1nn o fg;
g ; the knowledﬂe -of how 1nd1v1duals and groups
| ,relate to politjcal 1nst1tutlons and .
processes in the American: system.

“ 4. Personal and Career Plannlng Skills:

oo | Ability to identify alternmative futures— .

both occupational and personal’ terms—-

N .o and toaselect,ambhg these .. -
. The curriculum for this program”is divided into  the.

{

* following two areas: . -

& 4}2' _f: e : . R
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1. ;Learnlnb Sluuatlons- Widely'diverse
| types are used—-from work experience. to ‘
“adult classes at nlghb |
2. Eearnlnﬂ Experlences‘ ertten reports to-
g;ibl—medla presentatlons can be utlllzed
'Independent research of- 1oca1 anen01es
throuﬂh superv1sed study could be
1ncorporeted.
Evalueyion is done with existing %ools-such as
GED ex§§3i~on;the-job evaluation”Prepared exa@s, ete.

which are ufilized;1

t

_The Jeﬂser and Stut? Model

This model 1dent111es three phases of currlcular

v change- exploratlon, develooment and tnen the operatlonal
phase. The first stage descrlbes “the 1n1t1a1 stage as
exploratlon with a declslon-maker usually belng the adm_nl_
strator; however, thls 1slnot done unllauerally. Teachers,
:board lay oeople and students should be 1nvolved w1th the
tentative decision concernlnc change.‘

| Durlng the eyploratlon stage, rnserv1ce occurs

and facultj and others v1s1t other schools. Resource S

: 1Stephen K. Bailey, Francls U. Nacy, and Don F.
Vlckers, Alternative Paths to the High School Diploma .
(Syracuse: Syracuse University Research Corporation, Tne
Policy Instltut 1973), pp. 25—~ 33

¢

43
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P

- poople are called in concurrently. The second phase then
o begins with more finite planning such as a needs inventory,

further inservice and decision making. The third phase is
the implementation stage.

-

Schools Without Walis (Philadelphia Parkway Prosram)

Originally in 1969, 143 students were randomly

, &

- chosen to participate in the Parkway Program. Freedom

from limits of any one building is the ynigque feature of

this design. - Away from school experiences occur. with

°

follow-uv of group discussions or 2 student may be involved.

-

in what is called a tﬁtorial unit. The philoséphy is th
there are a million ways to learn. Other schools withou

- walls haverbeen established in Chicago, Boston, New York

» ~ City and:-Madison, Wisconsin.

-

Mini-Schools'

2

Targe cities such as New York and Berkeléy,-

'

California, have developed mini-schools %o accdmmodate tha

varied inte?ests~and needs of the student body of the o

ES

1David L. Jesser and Rowan C. Stutz, eds. ;. .

Scheduling for Flexibility (salt Lake City, Utah: Western

States omall schnoois Project; Las Cruces, New ilex.: ERIC -

Document Reproduction Service, ED:021 657, 1966), ppe 1-20.
, - . : » L

°Douglas Vatsox, Alternative Schools: Pioneering

Districts Create Options for' Students, PD.. 14-17.

~
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__respective districtn The follow1ng two schools- are . -

lTocated in Hew York Clty

1. Wingate Prep

This,echool is;sﬁecifically designed for -
‘sfﬁdents who cannct‘functioﬁ'in‘a largei
.impersonal schooll' One»hundredftwenty*
students were enrolled in,September, 197?.

2. The Irving Place Academy

This is an all%girls' school with.120 '
high—risk*ninth’and tenth'gradevetudents. 4 o
Anuindividﬁalized”prcgrém fitted into a '
[ | S shoftened day is tailored for the
studenfe' short attenﬁion span. The :
teachefs also play e couriseior’,role.1

The Berkeley Board of Eaucatlon has aeveloped the v

following concepts of nlnl—schools for thelr school system'

2 .
.

- - 1. Agora o
o Student - say=so is the heart of this
provram. Two full—tlme teachers,-one

half—tlmo teacher and teacher a331stants‘

v o work w1th ceventy etudents. _

2. Alliance-Black House

Students“serious'about studies that would :

lead to a resclution_of the'ﬁroblems of

Tvid., pp. 20-21.

45
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. - ,black-people are admltted to this nrOJram

Seventy students are involved in grades —12.

I

. 3. Alliance - Caia del’la Raza

A famlly concept isy developed here. Chicano
- Z““".
. culture threads tHrough the currlculum for
10hty~f1ve studénts in k—l2 grades.'

4. Berkeley College Preparatorg

:One hundred-xlfty students in grades Lu-lz
~are ‘involved in studles de31gned to build

college survival skills.

-

5. East Campus

One hundred seventyéfive 9-12 students

‘who cauld not or would noﬁ\cope w1th the
’re;ular program work w1th teachers who
also serve as_counselors., The goal is

. “for students to develop a mechanism'for

coping with themselves and society.

6. Garvey institute’

' Slxty ‘g-12 students are 1nvolved in
masterlnv at. least one skill. They have

\ o " missed the pasic skllls and need to grow

in prlde of themselves and to leaﬁn the
¥ | measure of the1r own woruh. o "
; l 7.“ Genesls |
'A chanvlng concept for one hundred—slxtJ

grade 10-12 students is the hallmark of
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Genesis. uTo;qreate and fo do oné's._
own thing is chggacte;istic,}alfhough. o ‘
mastery of math ahd reading é@s S o o
S | _e#dlved. 7 - '  o J
| +8. Model A
Thévunfreezing_of subject matter to run
'thrdﬁgh the'themé of the s%udy of man is
the goal. Foﬁrlﬂundre& gradg'ld—lZv -
sfudents;are iﬁvolved.’ | |
:9.‘.On Target
Cagéérs and.ocbupafibns are.exploréa by

Q

one hundred-~forty grade 10512 students

.7}/ | , by taking field.trips and being involved
in- other experiences from testZEPking to .

. 1listening to speakers.

10. School of Arts . . L

.Qpportunity to explore and develop
creative processes by theée two hundred-
fwehfy gradé'lbii2 étudenfé assists them -
‘in developing“artisticilives.'kA"mutual

\ : " interest is found in an arts—centered

o 1
curriculum.

-

-1

1Berkeley Board of EdﬁCatibn, Experimental Schools = -
Program (Berkeley: Berkeley Unified Scnool District, 1972).

=
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- Summary

Process model designs for the small scheol are

-

few in number. ‘The Smallway‘Model 1§ a rather cemplete

model 1nvolv1ng the currlculum, staff and- organlzatlonal
_.needs of a small schoel, however, 1t.1s not a,process ’
model._ . ‘ | _ f
" The NASSP‘ﬁ%del 1is assumed to be adaptable té a

small school Large school systems have developed mini-

schools to meet specific needs of groups of students.

A

Y

Q




CHAPTER IV .
OPERATIONALnINSTRUCTIONAL SCHEMES

~Introduction

The Smallway Model relies on a changed teaching
" role and rarely-used pattefns-of'instruction.. Dimensions
of changeAare required’other/than adding,eoursesiand per- *
- gonnel when educat10na1 modeling 1nvolves stating D'oa:l_s
that must be implemented with llmltatlons. 'The small
school is- usually llmlted in flnanc1a1 conslderatlons and
facilltles. One must conslder the snall number of students.
-ayailable for the deslgned spnedule.and course offerings as
a limitation. o | | “
The *“acnlng-learnlno scnematlcs that are avallable '
hto the model builder are discussed in this chapter as are
the organizational patterns that facilitate the implemen-
itatlon of the teachlnc—learnln* process. The dlscus51on of

both .of the above is not intended to be comprenenslve

"vdnly unose elements found in the. llterature on small

| ;sch001s and those thau are feaslb]e in central IllanlS

are reported.

P




43 .

o : a Teachlnc—Learnlng Schematlcs
oY ,
The Lecture llethod V// _

ﬁesearch on the leeture ﬁethod is voluminous."
Bone, Spence, Brlaa and others have studled themiecture as. -
a teachlnv method ard have made connarlsono between the
lecture and;dlscu331pn method§3' ”he 1ecbure 1is con51dered
' effective in achievi‘n‘or ﬁhe'dbjectlve of teachlng knowledge,w
esp001ally in. dlssemlnatlng 1nformat10n- i.e.y, facts, fig-
f.ures, opinions and the llke., The same knowledve, however,‘
. “may be learned by'reading'a textbook or'other source.1
Lectuiiﬁr mey save the learner's time if the lecturer is,

selective as . to. the knowled e he is attemptlnO uO 1mpart

and, ordinarily, if he is effectlve as a speaker. Contrari—-” L

v
3

w1se, the lecture method 1is a passive one 1nsofar as tae‘

leepner is concerned. Unless the lecturer has sone attrac—
tive quality inahis'delivery, organization, hlS personality
or evern his personal prestige, tne hearer may not react at
all. The lecture method of 1tself does not necessarlly
‘affect the behavio? of the hearer except perhaps only

superficially.

g, 4. lHcKeacnie, "Research 1n Teachlnﬂ° The Gap
- Between Theory and Practlce " in Fducation for #What?:
Readings in the Ends and Neano of Education, ed. by
Charles H. llonson, Jr. (BO—TOn- Houchton le llp Company,
1970), PP - 338—39 ‘ ~ :
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e The Discu 51on Method .

s The discussion method *s bellevee to be superlor‘

o the lecture in achieving the more~complex.cogni¢ive

and a blbUdln 1 objectives. Activityr-intellectuél; emo-—

tional, or even physical-—that discussion gengrates was

found to be a more effective way to learn than the passive

~)

of the lecture method. Inethe latter the intel—_

-

igtenin
A

&
lectual act1v1tj presumabe sought Rt noh meaaur?ble
except +hrouvn overt benav1or of somd sort avd 1ts pres-—

ence was uvncertain. As between +the two'metnods elscu331on
- 4

- S

1
was found to e superlor.

wotlvatlon oLASUudent learnlnc seemed to 1mprove

. L .
. e

'wifh diseussion that centered around g estions of the

dlscussan¢s,2i Change'oF behaviof reﬁardﬁnf socisl issues
. k3

.and the. llke possibly can besb be achieved tnrouvh dlecus-

sion in that\ghange‘is~apparently_ea31er on a groun basis

@ | . . . \\:.‘ L. ) 3

than it is for ‘individuals.,.

M

. Peachar-Fa c111uutor Concevt

Pogero is a prononent of what may be’ called the

N

"non—teacher teacher,! He does not believe the teacher

2 . > - B . »

o~ Yipig.,. pp. 3Ao-£i.

’ " °Dp, E. - Berlyme, Confllejl Arousal, and Curiosity
(New York: MLG“aW—Hlll Book Company, 19667, D 219,

L

3K; Tern Field Tneorv in Socisl Science
(?ev Yo k:,Harper and Broths rs, I95%), p. 150,

£

LN . . . . T ) ~

. ~ T . X
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' dut by them cooperatively, the “teacher is in the back-

_ 5

can teach anything wdrtﬁwhile; the studehﬁ’iearns.worth—e

B

_ while ‘things. The teacher cam only facilitate the

student's'Iearning by 5eing a warm, empathetic, trusted
indiVidual who may in one’ 1nstanee act as a resource and o
in another. instance be a motlvator. Rogers' concent of
the learner—centered 1nstruct10n 1nvolves such elements as

the'teacher facilitator's having empathyl galnlng the

_trﬁst of‘studehts,'and‘otﬁer such subliminal elementSchot_{

always otressed in becomlno a successful teacher.j_

mhere are variations of student-centered learnlnb :
such as non—dlrectedf(Rovers' varlety), group-centered

and democratic dlscu331on.2' These are all break~a1aj

'autempts from the tradltlonal teacher-centered or domi-

nated instruction. hether it be the 1nd1v1dual viho is
takeh up with the."ex1stent1al moment! or the group vhich

pas“planﬂed a cooperativé pfoject designed tokbe'carfied

ground. The Summerhill,concept'isJan example® of” such as
' 3

approach If one_stresses outcomes other than that of
L& ' : ’ ‘

- 1Carl Rogers, On Becomlgg a Person (Geneva Ill.. -
Houghton Mifflin Company, - 196T), pp.~ 275~ -278. P

2Iuc;(eachle,'"Research in Teac¢hing: The Gap Betﬂeen

Theory and Practlce," 342. .

3plexander Sutherlond Neill, Summerhill: A Radical
Approach to Child Rearing (New York- Hart Publlshan

Company, 196l1).

P - -
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knowledge‘acquisiﬁion,'then it is more likely that“stddent—v

centered learning will pl:‘eva'ifl..'1 Lefeeut and others have

. included this in their model design.

' Proerammed Learnlnﬂ Scbem

. : 7 '
"ochool etnerlence and psychologlcal experlments |

both stronoly support tbe need to des1gn teaching tech- -
nlques that w111 cater to. canabllltles of 1nd1v1duals."2
The fact that students differ in 1earn1ng abllltles and
rates of learn;ng is one 1mportant factor,tO»conslder.
Programmed learndngvas well as other individualized

<

approaehes adgust to this factor.

. : °, sophlstlcated programmed material also accommo-

dates dlfferlng modes of learnlng. Mager's boolk,-

Preparing Instructional Oblectlvesl3 is a simplified

. example of this concept in praétice. .
J s . . . .. - .

Other }§d1v1dua11zed Instructlonal Apnroaches

o

X Igdxvlduallzed educatlon has many var1ed forms.
'~Pittsbnrg'§ Oakleaf'Elementary School has a project

o

= 3

1McKeachle, "Research in TeachlnG:'The Gap Between
Theory and Practlce," p. 343. - "

in An Introduction to Education: Selected Readings,"ed. by
Marjorie Mitcnell Cann (New York: Thomas Y Crowell .
Company, 1972), p. 253.

i , 3Robert Mager, Preparing Instfuctional Ob]ectlves
(Palo Alto, Cal.. Fearon Publlsmnb 00mpany, L962)

<

>1 ) ::f"\r
g - ‘ o JO

b ' 2Andrea G. Burton, "An Educatlonal System Analyaed "
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5 = . f o - . ' ’ .
.entltled "Ind1v1duallv Prescrlbed Instruction." “Thig is

: 4
, e 8 forn of provramned 1hstruct10n. . .- -
Several unlversltles and 1ndependent organlzetlons

o t
”’

,.encoura 1edrn1ng through corresoondence courses, a form:
3 ' O N
o ‘ of LthVlduallz°d 1nstruct10n;”“Tne Unlver 1ty of Nebraska

e Lo %

T ~ . and the Unlve“sltj of Tenmessee .are examoles of colleaes

3 . - °

.OIferlng correspondencercourﬁes. The Ame® 1can Schoo"I 1s

‘ s

one of‘the'blder corréspondenceoschools. The Natlonal

3

Assoclatlon of Secondary Schoo1 Prlnclpals Moael Schools

Progect rec0ﬂmends the corresoondence learnlrg mode as an
B s . . : ° « 2" .:;I' ¥ . " . ._

alternat1Ve'cu rlculum pattern.

. .

g .

. . ‘The Amerlcan School contracts on an 1nd1V1dual

.
.

T basis for credlt, "but a varvatlon of this occurs where

7 . there is cooneraulon Wlbh the* 1ocal‘ cnool when a student

n ’ ? >
.

. \takes a.course; Tne ﬁChOOl thon emoloys a lodal 1nsuruc—
< . o . “‘ I . . .

tor Vo ShDeTV1S°S study as | vel"I as the tests.3;' A

. ":- ;‘-

Teacner—made 1ndependent s“ﬁdj materlal is &, grow—

“ n» -
o

1

o

1nc concept and tnere are manyeexampWes or teacher—gede:?'

v E 5 -

- naterLals.;“Some or these materlals produced bJ local

- N *

g 4 L ". e : Lo h < ."“ Tt
- . .

. 1D1ﬂne Dlvo&y""Iﬂleldually Drescrlbefl Instrhc—‘j
. tion," Natﬁon’s Schools 74 (November 196 ) 44~4 o
. . K i LN . :.
o 2+ - ,' -
. T - Le LiOJa”LFUFD and Willigm Ceorvllde "Dorng ",
. . . Better W"ba What-You I ave:ﬁ“AoSP hodeT Schools Profject," .

e
<
17
/O . »‘, N - . : 4 . . r
. X ’ DN »
@

.&. . . . R

e SN 3Suoervtaed Corresoondence Stuov At You: Senwwce T
. > (Chicago: ﬁnerlch School, nod e T T
, . . 1 . . - . . . ) ‘ ‘{;)
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_1nd1caue little or no dlfference in: learnlng when compared

Laboratory Learnin55

: o -~ 48 C e T
5,08 . . o [ .

o . .
.o « ~ : - .
& \

N
teachers can be seen. at Washln ston. Elementarj School.ln

lneaton, Illln01s.d Some studles on 1ndependent study; -

© L. .

to the resultsﬁfrom other methods.T o _ - e

4

kperlod of tr1al and error in laboratory 1earn1ng can be

';results in learnlng concepts, processes, ete.

Trlal and error and deslgned d1scovery are among

the Characterlstlc processes of laooratory learnlnc,, Tne R

4

ishortered 1n some 1nstances by show:l.nb fllms, oemonstra—

tions - and . other methods. "Medical students thought that

fles and . programs could be used to replace both labora-

tory and demonstratlon perlods . o o 2‘ Laboratory work

o °

‘ need not be 1nd1v1dua1 to e effectlve. Accordlnb to o .

Downey, two pr more maJ work togetner and ach1evc the same

2 3 'v

1Norna»V. Sche:demarn "An Experiment in’ Leachlno
Psychology," JournJL of Applled Psychology 13 (1929)

h188—91 - ‘¥'- .

Charles R. Atherton, "Iecture, D:scusslon and

»Independent Study-Instructional- Materials Revisited,"-

Journal of Experimental Education 40 (oummer 1972) 27,

. ‘\
w \ 2W. T. St1cxley, The Evaluation of a Pilm Procram
Technidue for Self-instructiion 1n kedical fharmacolocy,

0P 4462, n.d. ) " . . e

University of Wasaington Dissertation AbsEracus 25
(xnn Arbor, mlcn..aunlverslty mlcrofllms, Incorporated,

o

3w. J. NcFeachle, "Research in Teach The Gap
Between Theory and -Practice," P. 350.
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,. Assigned Reading Techniques

": ate aSslgned rcadln as a scneme- however, it is an

1ptegralipartfof the current teachlng process.1

' being manufactured”by the multltude, from 31mp1e to com-

’pleX‘ - Readers ‘and provrammed materlal are examples of

gtudent's 1nd1v1dua1 1ns»ructlon.3_ Educatlonal telev1sron

l

Ting mode.'-Small schools and rural schools find hope in

© 49

X ; .
“ . Tittle llterature was fbund to isolate and evalu—

% * N a, <

»

TechnologicalnTﬁnovation
Computers have been developed such as those used
in PLAN (Programmed Learnlnc Accordlnr to Need) to analyze

and program an 1nd1v1dua1's.work.2 Teacnlng’machlnes are

these~ The 1nventlon of tne cassette tape recorder and

player has opened up a wnole new world of opportunltles.

Thls “has produced an array of books, textoook serles,
films, audlo and«v1sua1 tapes and mlcroforms.

Computer—asslsted 1M truction and records have beeq

-

commercially produced to ennance or-to completely dlrect a

©

-

is still strug llng in some areas to be an”éffectlve teach_

- '.5.

o Tonris A DeYoung and Richard Wynn, American

Tducation. (New York: McGrgw—Hill_pook Company, 1972),
. D. 368. N Lo

2Ib1d., p.  386. i o

ui

N\ —

“Ste phcn K. Bailey. and obhers, Alternatlve Dabhs
High School Dlploma, p. 48. 3 _ ‘ -

ISR

—c

.
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the .fact that these technological advances improve

the curriculum.1

- o _ Organizational Patterng for -
' Teaching-Learning Schematics

Team(Teaching'

Gogdlad,states that “. . . team teaching opens up .
the school: to fufther‘innovationgéin‘scﬁool puilding
‘désign;“persongel Ltilizétion, teacher education, pro-

gr?mmedrinsﬁruCtion,’edﬁcatio?al guidaﬁce and_Cbmpﬁtef .
_use."'2 ,Séverél types of feam teaching stfuctures hévé been '

identified, irncludings’
Li.; Team leader type: One persod is desig-
- , - _nated as leader and co-teachers are
v - ’ " considered either as subordinate ..
teachers or peer-teachers. :

2. Associate type: Two or more teachers.
join ‘together as colleagues.
3. Master teacher - beginning teacher
_type: One teacher is a leader and
RN . " more expert professional with the
§ ' . * co-workers being less expert and sub-
- o . o dinate to the master teacher.3 .

,_ - "Robert E. King, "New Technology and the Smaller
Secondary School,” The Bulletin of the National Association
* of Secondary School Principals 50 (February 1966):29.

2Jonn I. Goodlad, "Thought, Inventior, and Research o
“in Advancement. of Education," The Educational Forum 33 : |
(November 1968):13-14. C , - C |

: ’3Pau1 R. Mort, "The Middle Ground Hypothesis,"
taken from an occasional paper, Columbia Teachers
‘College,_Columbia»University, n.d.




A set of criteria that allows ore to measure

.

whether an organizational pattern is team teaching 6r nét
was established by Mort. -The patternm:
1% Musf involve a sufficient number of students;

2. Ts of sufficient length of time;
3. Has instructional objectives in order to
sufficiently permit some type of formal
evaluation. f .

Mort defined team teachingvas'fQ11§WS; ‘

Team teaching is .a tﬁpe of organization,
involving teaching personnel and the students
assigned to them, in which two or more teachers
are given responsibility, working. together, for
all or a significant part of the instruction:of .
the same group of students.” S

Davis states that one of the primefpeasong for'aaopting

team teaching_is tO'imprdvéhstaff utiliiatiqn and thus '

presumably to improve instruction;3 ‘
"Differentiated staff" may be'consiﬂered as a sép—f
. . . . s L g - _':”ﬂ .

3 .

. . - ) _ : O
arate variation of the team ‘teaching system. One usually

thinks of differentiated staffing in hierarchial terms

B

“.with staff members with degrees of competency and responsi--. -

bilityj howevef;.the staff can be made up of a team of

T1vid.

27via.
. 3Harold S. Davis . "Organizing an Effective.Team
Teaching Program," in An Introduction to FEducation:

Selected Readings, ed. by HMarjorie Mitchell Cann
- (Wew York: Thomas Y. ¢crowell Company) Pp. 260.
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peers.1 According %o Colman and Budahl, team teaching;
thouWh evlsbent, admlttedly poses no. real threat to the _

5

2
one—teacher classroom. omall scnools can perhaps utlllze

-<the scheme in the area of flne arts{

hultlple Class

.01 the same course are taught in the same room at the same
stlme, it 1s,con31dered to he a rultiple class. Nultlple
:_classes are not Widely?advocateo nor.discussed in
viiterature.: ) e ' )
The Catskill Area Project in_Small.SchoolbDesign

and the7Western States Small_Schools‘Project recognize the

. mulblple class plan as a vehlcle for expandlna course
offerwngs in a school having a smal‘ yup11~t°acher ratlo.
I,v ' " Dr. H:-H. RJan, who was pr1nc1pal of* the Un1Vers1ty of
_ W1scon51n s Exnerlmental High School, made reference to the

. plan ‘as’ early as tne 1920 S. 3 Comblnatlons of classes
<

taught by one teacher such as the follow1na are recommended-‘

1Ibid., p. 269.

, 2Clyde H. Colman arnd Leon Budahl, "Necessary
Inﬂredlen for Good Team Tezuching," The Bulletin of the
Nat*onal Assoc1at10n of’ Secondar[ School Princivals 57

(January‘19737 41,

3Broady and Broady, Admlnlstrablon ‘of Stiall Twelve—
Grade Schools, p. 14. .

.

-
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When more than one- subgect area or varled sequences’




which many teacners in larver scnools have.

-1, Intermediate aléebra; trigonometry,
: advanced mathematics; -

2.',Art, shop, buSLness,'

3. Frenoh'I, II, rrr.!

'Throubh mulblnle classes, schools may combi sev-

eral levels of forelgn landuage classes, thus creatlnb :

mu_tlple classes.’ Schools w1th enrollments of four hundred_@l///%

or more are “doing tnls in low-enrollment areas. The' inven-

tion of the cassettemand the invention of the language.
laboratory have facllltated tnls. Nultiple—classes’are
c1ted as.an 1nnovat10n by Mefrlll in his report on the
Viestern Statesromall Schools Project.

A dvsadvanuage of multlple classes is that more
1ntens1ve prenaratlon is needed- Also, there 1s an, urvent
need for aids.. The teacher must be inclined toward enjoy—

1nb the. stlmulus of varied act1v1t1es- 0wever, the

‘J.a

multiple class annroach where only a few sbudents are
'1nvolved in each subject area will not overload a teacher

“.in .comparison to the load of from lOO $o 150 students

3

Alfred P. Wllson, Educational Innovatlons in Rural

America (Las Cruces, New IMex.: BRIC Docurent. Reoroductlon
Service, ED 045, 2Zl 1970), »n. 31. : :

2Russell Herrill, "A Model Staffing Plan," The

Bulletin of the Nationzl Assoclatlon of Sccondary Scnool

Principals 94 (October 1970):9

Twelvc Ctﬂde Schoolis, p. l7

;Broady and Broadv Admlnlscratlon of Small

G
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&

ModulariFlexibie Schedfling

-

.Becausé SOmeJdisciplinésé?equire‘moré'teacher'
iﬁStruétion‘time‘br that certain othef,argaS’can release
students fof-indiéiduai study, flexibie schedules built |
on rg_nd_ules1 have been deveioPed with Vanying degrées'df

sophistication.2 Small—group>aﬁd‘1arge~gr0up instrucfion:

3

can be facilitated through flekible'SCheduling. Uncom-

4

‘

mitted time can be assigmed through flexible‘schedulihg;
.This‘plén:has beEn‘recomménded by some educational conﬁﬁh
sﬁitants.4 The Smallway Model, as well as the models

reported in the Vestern StatesszaIi Schools Project and

‘other projects, includes flexible_séheduling or an element
" of flexible scheduling.

e

Tndividualized Study

Tndividualized education can be spoken of in many,

"

varied terms. Ncn=grading; the open classroom, programmed
" - ) ‘

L 1Modules are aefined here as time blocks of varying
-' . lengths . . ’ ‘ } " It :
. 2Daniel P.’Shockldss, *Changing to Modular Tlexible

Scheduling," The Bulletin of the National Association of
Secondary School Principals 57 (January 1973):79. '

o 3ﬁwight,w. Allen, "Innovations in Elementary and
Secondary Education,” in Criticidm, Conflict, & Change,

ed. by Emanuel Hurwitz, Jr. and Ropert Tlaildment (New-York: -
Dodd, IMead and Company, 1970), p. 392. *° o

A 4Leggétt and others, #The Case for 2 Small High
School," p. 47. - > .

\
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e . - e
1nstruct10n and 1ndependent study are related to individu-

allzcd 1nstructwon. 5

Learnln" packanes stating goals, Jlearning. modes,

“ ¢

_and evaluatlon technloues have been developed by staff

nenbers in the Ore¢on Small Schools Programn. Comoletelv
packaged 1earning'materials have beeéen developedrfor.a_high
'school of one‘hundredjin the area of English. Siletz High = = ~
School éf‘one,hundred'§tudents and two Ehgliéh teachers
have developed a noh;graded pfbgfaﬁiof 27 nine-week
courses.1 .Go6d1ad sees a vertical proéyessiénvwith,a
crlterlon—referenced standard meanlng that progre331ve
levels of 1earning must be mastered before moving on to
higher levels. Ha.believes non-graéedness-has'virtue ' .

- because of this essential concept.

. ' ' . Summary
0f the various delivery systems whereby one or a

group of teachers produces an atmospshere in which students

'1eafn, lecturing is the oldest'and perhaps still theﬂpfeé g
”vallln mode. It is éome**fdaﬁ limiting in that acquisiﬁioﬁ

of knowled e, espe01ally the facts of 1n¢ormat10n that are

. a part of knowledge, 1s the general result,_ Dlscu331on is

o 1yonald F. Miller, "Thé Oregon Small Schools
Program,” The Bulletin of the National A33001at10n of

Secondary Scnool Principals 54 (October 19/0)

2G00Qlod, "Thought, Inventlon and Research in o
Advancement of Eaucaulon," p. 16. - ) a3

Q ' - o ~\’.’3 . o : o
_ERIC | e S
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belieVeE.to be a more effective producer of learning of-a

more complex nature.

v

- o

r

Prograﬁmed learning and‘other mechaﬁical modes,
as well as asslcned readlnb, are contemnorary apnroaches.
%o 1 7earn1ng. These add the dlmenslon of speed of learnlng-
that pfpv1des for 1na1v1dual learnln CorreSpOndence.
courses and’ teacner—made systemsﬂare varlatlons of th13:

The modes of. teachlng can be organlzed 1n a vari ty
of ways to further ennance the productlon and dellvery of

learnlng. Team teachlnb, of whlch _planning is the heart

o

amd perhaps the essence of the resultlng learnlnb, is a

contemporary‘organlzatlonal pattern. The multlple-dlass

e ~ plan can utilize one or more teachlng schematics. Modular

fWex1ble schedullng and 1nd1v1duallzed ‘study deslﬁns al,

‘utilize other teachlng—learnwnﬂ seuematlcs. Technological

. _advancements may enbance any of the plans. I . . ..Q

et

I8
op]
o
7




CHAPTER'V -

ADVANTAGES AND DIsADVANTAGEs OF¢SMALLfSCHbOLS
\A‘Schools with less than two hundred students are'
stlll in ex1stence 1n the United Staues, e“pe01ally in
: remote areas in tne central to western states. In lltera-:
ture one can flnd-postures advan01ng/the cause of the
‘small school and arguments agalnst the small school.‘ th-
tle seems toO have been done with staulstlcal research over
a slgnlflcantly lonor perlod of tlme substantlatlnﬁ the
clalms of either v1ew001nt. v
: A puollc credlblllty gap perhaos is a most serious
hanoicap to the prooonents of avsmall 'school since our i
society seems “to equate efflclency w1th larffeness.1 Yet,
Carleton states, "There's no reason why a small hth
scnool—-even one with .an enrollment under one hundred-——
.should necessarlly be a poor school ne X

Resourees such as software for audio-visual equlp—

‘ment and the audlo—v1sual eou!pment itself are costly in

' eggett and others. "”he Case for a "Small High
School," p. 52.

2Llnus J. Carletop, "The Problem of the Smal]
High School in the Northwest Association of Secondary and
Higher Schools," The Bulletin 'of the National Association
of Secondarv School Principals .50 (February I]oo) 104.

6




ot

=

1

y

f5chool " p. 52,
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proportion to the'numbgr of S‘tuden’cs..1 The;cost'perfpupilA
is perhaps the cléarest_évidehce ﬁbr a case against smaii-
sécoﬁdary schp;ls. In the New<England‘regiO£'a_éomparison
6f cost clearly révealéd theféost of_education per student
incréés;d as thefpopulétion ofﬁthe schooly decreasgdlz

Cronin states that in the 1970's laymen'will refuse to pay

the bill for small.schools and that federal.progréms“with

P

incentives will produce considerations toward consolida-

tion{B‘ Also, teachers and administrators who desire a more -

manageable orgarnizational patterm and who desire more humane

working conditions will influence ecisions on school size.
» . : ) .'.. - » 01 . |
The argument heard often is concerning transporta-
, o,

tion éosts. nhe Ohio’School’Boéra Association. investiﬁated

thls concern and dlscovered that when -sSchool dlotrlcts

.reorganlze, transporuatlon costs do not rise any faster

than other costsﬂ4,

1Leggetu and others, "The Caoe for a Smﬂll ngn

2Grecro*‘y R. Anrig, "The New Fngland Assoéiation'df
Colleges and Secondary ochools and Accredltatlon of the
Small Secondary School,” The Bulletin of the Netional.

‘Association of Seconda rv School Pr1nc1palo 50
(February 1966): Sb. ‘ - ’

. JJosena 1. Cronin, School ‘District Reorvanlzatlon
for the 1970's (Las Cruces, New hex.: ERIC Document
Re productlon Service, ED 017 039, n.d. ), p. 6.

4K C. DeGood, The HMyths of Reorganlzaulon.
(Columpus: Ohio School. Boards Essoc 1ation; Las {ruces,

Tew Iex.: ERIC Document ReDroductlon Serv1ce, ED 020 036,

1968); p. 5.
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| "Schoo“s are deslgned to do many thlncs for many
studenus." If t11s theory can be accepted the small
scnool s limited currlcular and ez tra—currlcular offerlnns
v1olate th1s. Lack: of currlcular depth.and admlnlstrator S T
w1th little .experience as full—timeiadmindstraters present

reasons forudoubting the quaiity~of a small schbol L

) Barmer, however, states that one. cannot assume that rich

currlculum, varied extra-currlcular aLbLVltleS and good

fa0111tles necessarlly mean rich eXperlences for students.

" He dlscovered that students in small school seutlngs par—

\

t1c10ated more, assumed ieadershlp roles more and utlllzed

a varlety of.- -courses more often- furthermore, the students
in small school settlngs were 1nvolvedr1n communlty llfe.
more.

'Small schools are notorious for placing many .

demands upon teachers by assigning them several classes

‘and many different‘preparations. There are probably more,

_extra—currlcular expectatlons of a teacher in a small high

.school 3 Schools in the 100~l99 student population range

1A; W Sturges, "The Upper'Midwest Small Sch,oo]_s(\.u
\.

~Project," The Bulletin of the National Association .of
- Secondary Scaool Principals 50 (February 1966):73.

-

2Bar’»cer,'Blg School-5mall "School, pp. T72-73.

Ay

3Thomas o Gallan and Larry J. Zimmer, "Teaching
in the Smaller Secondary bChOOl -Its Demands and Oppor-
tunities," The Bulletin of the National Association of
Secondary School Principals bO (hebruarJ 1966):12-13.

a
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are restrlcteo An the number of course offerlncs because

< v

of llmltcd staff = nd facllltles. The staff is utlllzed-to

k4 <

~.it° maximum in order to prov1de as many orierlngs as .possi-

ble. Tne tvplcal oChOOl of the above size range would

offer rorty;one units of 1nstruct10n.1

1

It has been said that @ high- school should offer
3 2 tlmes as many courses as are requlred for vraduatlon
if the youtb enterlnﬂ the laoor field are to have as ade-
quate an opportunlty as the one prov1ded for youth enterlnn.

college. Tnus, if seventeen courses are requlred for grad—

uation, about FﬂIty;rour should be. offered 2 -

w .

°

Restr1cted course oerrlngs 1s a serlous deflclency

@

of many small schools. lany lack two years-of forelnn 1an-

'

.gua e, fine arts, anc little or no guldance services. One
section'of Envlish and few'electlves are,common.3 The mini-
coursse concept nodlfles this crltlclsm to ‘a denree Comp

huge w"o:rrarn based on and tallored to the needs of suudents

.. L . A
1skfeas1b1e. Thais 1s acq1eved through mlnl—courses,

n"\

~F

&

1uordon Cawelt1 "Small Secondary‘Schools of the

North Central Assoclatlon n The Bulletin of the National @ -
. Association of Secondary School Principals 50 @

(February 1966):66. - . - . A

.2y, D. MeClurkin, Rural Bducation in the United
Staues (Las Cruces, New liex.: BERLC pocument Reproduction
Service, ED 043 408,- 1970), pp. 7-10. o . :

d‘
: 3Ollver "The Snaller Secondary School 1nd
Accreditation in the Tlddle States ASSOClauWOn of Colleges

and Secondary Schools,® p. 110.

_ 4Lerﬁett and others, "The Case for a onall leh
-~ School," p. 52 : : ' ’
’
. 0 ) _ \‘\ , : . C .
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R lndependenb learﬂ1ng‘ag&;ut111zatzon of. commqnlt/ resourcg» ‘
L : b

L T peaslen One would thlnk thaL teachers in small scheb: T

T

5 »
. " . a R
e \ . bedngs c:uewuLpu Lo'thw mWleuy pouonzjal'uuf_uelng LRI VITE B ST

, . ) v ‘;‘, ' - ) s " : " f v

: , torwoake Ffv’:f JreL Lil,LiC*‘f‘e nt prepara tloxl A4 be wonce g s

L . : : . -

; o i . : . . ‘
ﬂhput éhe mnthar.h Fdrdﬁdldcovere& tﬁbuw teuoiersxwere vt
0 . . i w - .

o ©

s . so COueFIW‘} about td’s ‘ag they were auout toe 1 ol\oto Lo
v ° “ N »] Cu - y o { . ’_l :Q" : .
‘ e m;tvrlii SR - . . .

: o ~ -
¢ . - . . o ’ -’
- TV L e ) o ‘

. oL
¢

, coon A teaoher“e helng a penera11st wmth < broad bagk—-

~:
o ) 3 . N

sround oﬁ eubgect matter.hasﬂlts\advanmaﬁe“ inﬁthat he

W .

) WOle tend.to be lesg resurlcbeo 1n h1u onutlook ond bhe-
= ’ Gg" .
co . . . 4 - ’ : . 8] N - - .
'wore anf fo be oooperatwve w1un other toaohorg. " Thig situ— 2
. ; ° B . v @ .
. ﬂatlon would place the teacher in, close conta w‘th “the '

e ' ' }

I - stuoents, a]low1ng him’ to sée them from & new persp%ctlve N

or - -

- fne teacner in a malL secondary school experipnces inde; . _
) " ,o - ) A\l <
.pendenoe and freedom. Fewer currlculum ruldes Jnay cv0vve“ fo

buu tqe teaoher may develop a Crovram unloue tc his "

. : B *\

Ateachlng suyle.Z. - ~-b, ;

L A 1ong1tad1nul s+udy comparing ‘student aohlevement

»

in. reo*;anl zed and non~reorﬁanlzed sohools 1ndlcabes Jhat

’,- " those students in the reorganlzed,sch001s scqred hlgher ‘ n

4 -, a

a
1Paul Ford and others, Remote Hlﬂn Schocl
(Portland, Ore.: Northwest Regiomal Education Lo ordtory,
4 R LQ Cruces, llew Mex.: ERIC Document Reproduct;on Sorv1ce,
PUES -~ ED 012 208 1968), pp. 8-9. . ‘ .

. . v
. - . ¢ A B

° T 2Gai1ant ana 7ifmeT,* "Teaching in- themSmaller T

ondary School," pp. 12- 14 : Lo

@

N . - <
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when given school achievement tests.  Programmed material
’ ' . . a .

is found to be recommended and used by many small schools

to 1n“1v‘»uxll’“ =111 Increase 03u~¢« offerince,” Toss of

cifort towards oomnleting course work throuzh programmed

Craterlial in an 1nn1v1duallzed way was found to be steudy

ahd‘subetautiﬁi'in.One~studf. The students ih this stu@y
vere ldentified as higﬁ'achievers.g‘

" Teachers Inow each s tudent by nane in the small
°ehool and overy studen+ is needed to operate the vavloua
°ct1v1ilos of the gCﬂOOL tnusvstudent-self~esteem’seems
‘o be higher in small schools. . Also, ineffective teachers

can be more easily identified and provided with help.B-

- R . Summafx : .

3

Literature on small schools abounds; however, B

'llttle reuearch has been reported. It is comnon thit

yhat is" seems to’be reported as.opposed to "what should

B ow, Kreitlow, Long-Term Study of Eduéatidnal‘k

‘Effectiveness of Newly Formed Centralized Schools in Rural’

Areas, Part II. .(MadlsOn, Wisc.: University of \/isconsin;
Tas Cruces, New Mex.: ERIC Document Reprohucblon Service,

"ED 002 857, 1969), p. 10.

) o gProgrammed Instructlon for Quperlor bLudents in -
Small High SCh0014} Interlm,Report~lor Project Year Ho., 1

(L s Cruree,‘Ne Mex.: .ERIC Document Reprocuction Service,
ED 010 269, n.d. | . - ad F
3Jack B. Schoemhoth, "Smal] High Schools—- S %

Pinacea or V&ll gnancy?" Phi Delta Kappan (May 1972): 578.

B
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b, IO'OWS have been devolopnu for small. gchools in /
large numbers if one wouldICOn31der a.report on a small

segment oi the school enterprise such as scheduling as )/

_“being a model. Comprehensive’modestare hot reported |

e, !

extenslvely nor are the process type ‘models. Models lﬁ
general can many times. be applled to elther small or ;args
schools w1th sllcht modlflcatlon. » /-

Most educators who comment on the ‘merits of//small
hlgh school W¢th less than two hundred students aifee that

‘there are advan’ages and dlsadvantages to a ‘small /high
u/

~ school. }Cost is a glarlng d;sadvantage as is the’teachers'

) N /

not teachlﬁg in thelr flélds of expertise. Student par-

tlclpatlon and close teacher~pup11 1nteract10n dre often -

/

mentioned as strengtns of the small school I7/one study

the students in Wlscons1n who‘attended reorgan%ied schools
) ‘ . |
attained higher test scores on their achievement tests:

s

than their counterparts in non-reorganized schools. TLittle |

research of this kind_is.found to support Or/reject the

small—schbol'concept. . . /

's. L. Oliver, A Technological Ratignale for
curriculum and Instruction (Las Cruces, New/Mex.: ERIC

,Document Reproduction service, ED 031 774, 1969), p. 27.

-
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CHAPTER VI
THE MODEL o

Objoctives

The basic nu”nose of this concepTual model wHLca

follows is to engineer a design—--in wach currlculum,”

" staff, and orcanization are elements—-for-which a small

hlgh school w1th an enrollment ranging From less than one
hundred s»udents to not more than two nundred stulents can
prov1de a satisfactory nrovran ot eduuatlon Lor secondawy~
school pupils as noasured by the AL160 documeﬁu and local

student,goals,. This 1is to'say, also, that at least mini-

mal requirements are to be met. The structure of the

model wills :
1. Be a design rellectlve of a small
school vnlch is unigue, rather than
the " Warre 01by school. i

2. Be practical and'operatioﬁal;
3. Provide the basic educational oppor-

: tunities identified in the A160,
A Ch nter VL.2

.

1Broady and Broady, AQﬂlﬂlSura ion of Small
Twelve-Grade %hnools, p. 10.

2Illlno:Ls, The J1llinols Proaraﬂ for Fvaluat1on

.Superv1a10~ and Reco mition of bcqools, pp. Lb 25.

©
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4. Provide for the student who is in
the normal or regular Dprogram.

5. Accommodate stated student goals.

The model will be develoned by synthesizing the
various elements Ymown to exist in educational practice

thet will produce a model with elements meeting the follow-

ing criteria:z

1. Can flexibility be considered & L
feature? C
2, Can a staff of twelve or thirteen
teachers readily adapt to this
concept? - .
3. TIs the cost reasonable for such a . SR
budget as a small school could : -
craate? A . .

4. TIs there an authority in -the field
who considers the identified concept
valid and worthwhile? - :
5. Would this concept facilitate the
goals established by the community
for the instructional program?
his model will fulfill the design aspsct of the

Guba and Clark Schema, described in Chapter IIT, The

exact positioning of the model can be szid to be located

.at the design element stage of the relation to change

level., That is, the model reflects the engineering and

) : . &\ - - 0 N >

packaging role of an educational invention &s opcosed %o
NP . -

t

designing a criteria model or developing a dissemina

model that proposes a method of informing the educational

community of the invention. This type of model design

~J
DO
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calls for fashioning the solution into an acceptable and

adaptable form, It engineers and packages' the inven'tion.1

\ o
\

Model Design - .

The:model<design will be developed from the

student - voals\as ostab11ohed in *he Rankin . Provrﬁm Pl 2’

‘waich was app roved by the local school boa 4 and the Offlce

of the Superintendent of PubliC'Instruction. The following
format for ¢ach of the student goals is the heart of the
model :

1. Inventory of need
2. 'Statement of need.
3. . Performance objective -
4. Implementation -
Student. Goal {(Number One) -~ Develon a desire for learning
now and in the future.

A

Inventorvy of nesd., Five to six percent of the

students drop out before high school graduation. Fifty

percent of the juniors and seniors surveyed indicated that

Bl

.the courses taken were not of interest to them. Only very

few coqu recall from memory. ninety percent of the coucses

t

hi
)

ENg hadhtaken the,past three -or four years. FlLty percant

o

f the courses recalled were taken beczuse they were reé

W

uired or to acguire -enough credit for graduation.

1{ t1lov, Lonﬁ—mprﬂ Study of Educ tional |

fa)

rei

FI[PCtTVPGGS of Newly Formed CentrﬂLw ed uchooL in
oag .

fural Ar , bp. 1-2.

o _
Appendlx I

3
i .

it r
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Thersfore, it is concluded that e significant number of :

'con-veo .are taken v1thouu forethought as o) productive
purposep

Statement of need. The drop-out rate'needs,to

(ecrease, Students need to sélect courses w1th a more ;

= direct urnose and tne scnool climate needs bo be orne

walch encourages an enthusiasm_for the school tasks.

. Performarice objective. ‘The drop-out rate will
decline to less than five percént{ students will develop
) patterns of curricular choices that indicate a career or

occunaulonal goal and a survey of student attitudes will

- «

produce repWies 1nd1c9t1nﬂ an 1mnrovement in personal sat—

-

. isfaction in the course areas chosen for study.

&

Implementation. Scheduledvinto a student's week

'will be periods of tlme whereoy the student can chooae ' N
1pdapznﬂent studv, teacher consu*tatlon, llorarv work or
JuST rzlafauwon in a lounae area. Teachers will be sched-
uled to allow this. A phased modular schedule will be
éeveloped to accommodate-thls. A typical teacher will -
have five courses meetinﬂ thrnﬂ hours -per w2ek to lessen
ner §reparatiohﬁand daily load.
A qounseling system will incorporate @ career and

occupation des ign léading students to first explore
through Orl°1bau10ﬂ courses "and -first-year courses,
Attempts will be made to produce conmltmﬂﬁts by tho sop

more year, wneredy the Suudonu selects an array of COurses -

ERIC . S e
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that would vault him‘ta;ard a career or'oécupational goal,
A sﬁfveyvtaken prior to impleméntation viill be fhe_basis |
of comparison and then a Survey on attitudes is to be
taken each year. - |

An inservice program dééigned to identify teach-
ing Styles'will be"ongoing, Teachers will be allowed o
identify the sfyle_or stylesvthey are uéingfaﬁd they'will-j'
monitor %heir actual teaching through the Verbal Pattern

Analysis system and evaluate themselves. Awareness of

vihether a teacher is controlling student-—teacher talk in

such a marmer as to allow.aistudent—centeredness 1s the
major goal of the Verbal Pattern Analysis system;_ th—.
bining the avareness of teaching-sﬁyles with a skill- for
measuring such, it is believed fhat teachef vehavior will

change and students will experience a more varied and

]

Student Goal (Number Two) - Develop skills in math, reading,
writing, -speaking and listening.. C.

- Inventory of.need. Over fifty-psrcent of +the

Juniors and seniors are underachieving as neasured by

intelligence tests, achievement tests &nd'Coufse grades.

{od

- need. A criterion-based instructional

Statement o

method needs to be available in these skill areas with pro-

vision being made for altermative learming styles.’
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Performance objective. A criterion-based instruc-

a2tho d will be established for these curricular

[y
)
(@)
1
W
r.J

- areas, as well as elternatlng modes of 1n°tructlor.

Tmolementation. Procrammed material will be Dur«

chased for thess skill areas a2S an optlonal learning mode

througn independent study or through a designed Tadividu—

ally Guided'Instruction ZE‘rotgrnam..'1 An audio-visual programn
will be 1mnlemenued wnere- posslble.

Teacncr—centered courses wvll remain, but a set of -
measurable objectives or developmental léarning objectives
will be designed and students will be taught‘from theseyf

and will be evaluated by the same criteria. The guidance

'counselor w1ll be res sible for 1dent1fy1nd students

with differing learning styles and will establlsn a program

unique to the students' needs. Pupil personnel staff will

be involved in the process. This includes tne school psSy—

.chologist, social worker, diagnostic teacher, nurse and

others as needed.

deﬂt Goals (MNumoer Three and Number Four) — Develop
1de T work and feeling of sell—wortn, develon character .
na seli-respect.

S“ *d U)

Inventory of need. Through unobtrusive measures

such 28 observations by o“uldza.f\ce versonnel, faculty neﬂooqs

and adminlstrators, it is deduced that a large- nlnorltv

'appendix III

7o ' S

%
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of'neérly-fifty percent of the Rarkin students éxhibit
feelings of low self-esteem and feelings -of inadequacy,
thus resulting in weak character which leads to little ‘or
no pride in themselves or in.thé,%ork,which they do. It
is Observed.that these séme feeliigs are rarely veroalized

>

to the staff, even those who are considered to be in closer

2

communication with the students than .other members of thae

a

staff.
Some of the observations mads are as follows:
1. Nearly fifty percent of the students

working below. grade level.

R e e .

2. Students! comments.sﬁch as:
. a. "I am going to get out of this
ST area when I gféduate. There is
nothing hera."
De ﬁThe tgachers are to blame for my
negative attitude,"'(or "poof'grades") g
c. "The administrators don't care about
us." o : ‘ o.
3 Laqk of.follow—thrbughvwhen naking commitments

ts.  (The same. two

o]
"
i
o
s
>
o
U
[y
<
(@3]
@
iy
or,
8]
o
¥
s
e
<

h z2dvisors and show

D

up for work andif @gny snow up, a large

number do not participvate in the activity.)

4. Destruction or multilation of school properiy.

7

RC
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5. DLack of -team-work in team afhleuLc events;

parsecusion of those Wno Lry to excel .above .

the norm,

6. 'lsolatlon of pee rS vho excel academic allj. ' _

—aearaermar——

T Statement'of'need. A program needs to be developed

]

t t w111 prOV1de plannpd onuortunvules for studeﬁ s 1o

'exnerlence-successes share feelings and deveTO better
Aodi b4

~-images. A design needs to be structured whneraby stu-

.

el

m <

‘dents will be scheduled according to individual needs and

wilﬁa?e encouraged to communicatg.concerﬁé about themselves.

Performance.objective. lMore extensive guidance in—-
volvement will be brOVided for course selection and'more'
alberﬁablves with a W1der range of co“rseg will be made
Agvailable., Se531ons W111 be scnedulﬂd with the counselor:

K vine rebj sbudenus are invited at tlmes and scneduled at
ther times to become ianlved with the concerms of one's

-

self, Opportunities to communicate this Vlll be prov1ded

. . during these sessions.

Implemnantation. The couriselor .will meet on 2 daily

tasis with students 1o diséuss areas concerned with self-
image énd to involve 'students in.commuhicetl.g their
feeiings, Voluntear involvémeht'and scpeduled invoivement )
“on behélf of %he:students will be aréanged. ihe;schdol

4

) : socizl worker will periodically chair the se therzapy

s

sessions. Mini-courses in English and individualized

programmed courses will be designed.. o , |

ERIC - o &
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Exnositions, displays, contests and other varied

act1v1t1es W111 be organl.ed to recognize student achieve—

ments. bfudenfs~W111 be given rebovnltlon for pa*t1c1pabln~

Sin extfa-curricu r act1v1t1 5 such as chess c’ub camera

club, science cluo, etc., ‘as well as Eor participating in

-~

the traditio nal athletic and mu31c aCulVltTQS.-

tudent Coals (Mumber Five and Number Seven) — Learn to
soect 2nd get alonz with peobple wilta waom Vou work - and

- Tives Learn how to resnect. 2nd cet *Lonv witn people wno
“think, dress and act differently.

Inventory'of-need. Rankln studen+s ‘are sOlated

from other cultural and eihnic groUps. Those whoéhave

been . on student exﬂharve v131ts have auestibned 1ife
stjleo o; those they VlSlted and havs commented inisﬁch
a way as to show eVLdence of lack of understanding of
other life styles. |

Statement of need. Students.need to understand

the 'sociological undnrdlrdlncs of our culture.

o=>

Performance obnectlve. The soc1gl sciences and

humanities will purposolj integrate tﬁe study of man and
relate theso learnings to contemoo%ary 81tu9tlols?' This
will be done tO‘a'lesser"degree in ‘other courses.

’Cnmmunity.dad wiversity resouycesnwill be utilized

to guarantee other perspectives being brought into the

clagsroom. An exchange student program will be implemented.
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Student Goal (lumber Six) = Lezrn how to examine and use
information. )

Taventory of need, . Teaching modes generally prac-
ticed do not oncourage active Suudent involvemsnt in
learning, Observation 1ndlca ed +nﬂt 2 h D‘h percent of

k3

s teacher—-centered wnd results 1n tﬂv recall

b

level of

-

earning. Students rarely,implement what is

learned in school in.a meaningful way, S

s

Statement of need. More instruction needs to occur

vinereby students learn by discovery and are given a.utili-

tarian purpose for learning

Performance objective. Teachers will»be gliven

inservice as’to the varied modes of learning. Attempts
. > N

#

will bz made to gain cornltm nts by teachers toward student-—

centered learning and through inservice, teachers will lezrn

A

to iden ulfY whether tbey ere student-centered in their

L3

teaching s yle oxr stvles.

-

-]

Tmnl ementation. Inoerv1ce as. 1ndlcafed for the

first student goal will help implemeht this.: A commitmant
. N 2 . e

toward stgdept—centere learping wiliiﬁe solicited for
those areas of learning for wﬁich teachers feel this'is’
bezt suited. \Fﬁrt*er 1nserv1ce tnroa"h the_ unlverbltleu
will be solicited for tnooe teachers wao indicate. neod or

B

wino cannot'show how they lmplemenb pnls concept once they

© -

ree to it. The librarian will teach a mini-unit on

library usage for freshmen and sophomores. A senior-level

.
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English course will be developed, centered around the idea
R _ . .

of writing research papers.

Flements of the Model

. ) . Classroom Learning Conditions C .
LI - ~ -

priﬁe element of the model is to enhance the

L e

‘. teachers!' tendendy to be concerned azbout the student as ax

@

individual--his interests, his capacity, and himé ll as a

unique person. Secondly, increased awareness through

( ,insefvice“will_further help orient teachers to‘the concept.'f _
‘OL the micro-cosmic learner——one wno seeks knoviledge bit ﬂ
by bit, yet operate; with whole universas oI knowledve. qu_ .
must do so by selecting appropr ate bits of knowledge th o.
. help him piece together-the jTgsay puzzle of learning. Not g

- N

all of the Dieces need to be 2 pa?t o° the learner's reper—
toire for him to see tne coeplebe picture, for the humen
mlnd Caﬂ syntueswze w1thout completenews of the set.

Throdgh.inservice education, each teacher will be ‘

]

urged to play the role of facilitator--—one who becomes a
= ' ~ . ‘ Ll : . . ' N N
resqf?c%'person, directnr of learning axnd who reclates to

et . ’ ,

o

the student to support the learning process. Howbver;;theq

0]

uniguenass of each teacher will be recogn iz ed., Thes

elements will be thd heart of the a2ttitudinal changes,

2%
P

3

: . A S o
. Teaching-Learning Schematics e . o

A ' . The lull ranwe of teachlﬂﬁ~leera1nc Seﬂématics of

b ==

o < N

wnighn one conld think might be ‘in one uay or 3noth°r a .

w T
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A

’: . R 7‘ . . . B - “.
part o thls rnodel,: " In uerﬂs of’ the’ 1ndvvldual tnacner

’ - and his nroFeSSLonal worldf—Fho clasgroom——thls is bcllevnd

5 ' .
; to be especlally tvae. In the-widervenviraﬁment of. the Lo

- R Pe o

" school——its designs and natuefﬁb——CQTt in schemes will be

"purposely-de sned and empa°517nd or dc—e monasized.

o /

-+ Tecturing w1“l rot bu encou aved,, Dvscu331on w111

e wt - 2z i A
- . . -be encouyaged to a small degrse.] The or anlaatlonal pat—

’ . . 9

tern of. the courses and'teacher independence in most areas

o]

wL11 lnave llmlted control\over the Drecedwnv two. 'The, .

2

7 teacher as. a. £a0111ta+or Wlll be strorﬂly ennha81zed and

e espl" 1ly in the ﬂreas -of 1ndep°nuent s*udj, cor‘responu

ence O IQ”WPﬂS, Drovrammed 1earn1rb, laboratory learning. -

-

, S and multi;le classes. Th rough th= purchase of. fechnical

- ~appa tus and games, 1n11vwcn31 Jearning and broun learning

2 “

will Be encouraged and thus teacher—centeredness will be

. avoideda. - 4 . -~ . - .
’ : | . ' ‘. v - i N -@ .
o : Organizational Patterns
- T o . A :
o Deﬁaruﬂantallzed claos schedule. A trad1t1onal ©

.
.
.

schedule of clﬁsses wigll be ofier&d for mos T areas.. A
o ‘ : ulldhblf modified traditional S”h°dhle wi 1lnbe'crgated_%O'. ..

v 5.ccommo date uho 301“t voc%tlonnl education %$bventure“and

PR

Y
~ywill provide one eAu“emaly 1or1O~ nerlod for cex ulln other

n

o~ ..~ vocational offerings. ;
“a ';
. o |
< \ » :
' 8 N
\
o
e ,
: o o L ?
s .\)‘ R . . . C ’ ’ - @ ” - L ’
"ERIC:. - S P S
. M . - - . - . . ‘U . ) ,
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Indenendent studv.‘ A policy to encdﬁradé students

9.

to TCan 1ndeocndeﬂt1y throuvn commerCLal and teucrer—made'

3

courses will be developed. ‘
. o _ N
Corre nondence courses. Course, credit may be i : '

J ne COUI‘QES

esrned towards graduation by cqyrespondenc

El

, and the numoer oF courses apnroved are to ba recommen ded
{ R . . . . L. ,
. : _by\the guidance counselor and approved by the admlnlstrator.

R \ . '*
\ JTultivnle classes. When low enrollnent occurs 1nﬁ
B . v l

!

bNO or more areas in & dlSClnllne of study the teacner‘.

i

will be»encouraved to teach two coursest slmultaneously

. N . . ¢ i
Thls can occur in the tradltlonal manner of une d1s01p11ne

or through a com01nat10n of tradltwona] tho classes,

a

‘o COrTri:8pGT Gonce cour sesvand/or.independent'study. (Ex mnle-

5 e ' ‘ " ' ° R .

' 'A.regular,draftlng course could be combined with a. .o
vocational supervised-correspondence study, such as rlck— - ;

O

laying. A written design to. operats as.a non—vraded
y =D e [=)

SR 'Fféntity will be required for each multiple class situation

e . k ‘ R B ) . 0 -
. '.;rus1nr this Lorma+ ) . , o L
: ) ‘.; . N QQ ) K - . ‘ v . )
AP . : Ta%n teaching AlthOugh this pattern is .possidle
e : _ : .

G - aj an\optlon, it will not be built into the model immedi-

o

eli. imen the. aﬁproprlabe Dersonnel are available, it

2

W eAll 5b‘cﬂcouraved in the areas of the fine avrts and physi-:

A}

SETR S cal education. .. _ SR ' o

LB
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. *Required Unit

- N

T

"

‘Credit by examination. A student

may earn credit

by means of an examination with the admﬂnistratdr's

approval. A satisfactory test to measurie competencies

will be developed for each situation.

- i
. . < -

Course Offerings and Modes of Delivery

.
!

Course Offerings to be Scheduled .
on Regular Schadule - . . . . P

B ©

Lansuage Arts

unit each
with some
I and‘II)

English I, II, III, IV - one

‘ Four mini-units per yearJ
A required units for~Engli§h
Fnglish I - Basic'Grammar’,Grammar I,
Besic Writing Skills,* Advanced Grammar IT,*
Types of Literature* / .

*

Enzlish IT - Ihtroductioyvto Poetry,* -
Communication Skills,* Advanced Composition,
The Novel, Dramatics, Writing in"Action

English ITT and IV - Introduction to
Shakespeare, liark Twain, Edgar Allen Poe,
Russian Literature, Black ‘Literature,
Early Awmerican Literature, American
. Literature, The Amerigan Novel,
Shakespeare II, Modern Poetry, Writing in
- Action II, Creative Writing, The Research
S Paper, The Romantics, 18th Century English-
: Literature, World Literature, Modern o
° ~ . American Titerature, Independent Study,
Horror Literature or Science Fiction

N

Science ¢ v .

Geﬂéral Science -~ one unit

' (maets eonservation requirement)
Biology T and IT - one unit each .
Cheaistry — one unit
- Physics ~ one.unit:

.

A .
P




_Mathematics

. Pre-Algebra - one unit
. ' ) Alzebra I - one unit
_ ‘ o ' Geometry — one unit

Lo Algebra II ~ one unit

Advaﬁced hathemablcs — one unit

4

- . ~

Social Studies and United States 1storv

Civics — one unit :
United States Hlstory — one unit
Geograpaj.— one .unit
Sociology — one unit
PSJcnolosy —~ one urlt

.T‘ore1 Lanruage

Snanlsq I and TI - one unit each
(Otner languages v1a correspopdence)

,b'
Musi :

llixed Choir — one-half unit
Band - one-~half unit
Individudl -Lessons

Art ' -q

S Non-graded Art I, II, III, TV = o
: - one-fo ruh unlt eacn ' '

¥ fiealtnh Fducation - .

Health -~ one-~half unit

*

Consumer Education

Family Living - one.unit

cl

Safe

v and Driver Education

- B . _ Driver Rducation — one-nalf unit

Agriculiture

Basic Agriculture — dne unit

AgrlcuTGure Science ~ one unit

AvrlcuTtu al Occunablons — one=-half unit
barm,Oneratlono ~ one uni®

Small Ln01nes“*“oqe—halL unit

Hortlculfu“e — one unit - R

RC B
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Business

General Businegs - one unit - ,
. Typing I and II ~ one unit each o X
Booklkeeping I and II — one urit each '
) - 3horthand -~ one unit S
. : ' Secretarial Science — one unit
‘ ‘Business Law — one-half unit

Industrial Arts

Industrial Arts Orientation - one unit '
Woods - ome-half unit :
Drafting ~ one~half unit
Llectricity ~ one-half unit

° Advanced.Voods ~ one-half unit .
Architectural Drafiting - one-half unit
Blectronics — one-half unit

Home Icohomics

‘Home Ticonomics Orientation - one unit
‘Foods — one-half unit ’
Sewing — one-half unit i )
Child Development — one-hali unit
Interior Decorating — one-half unit
Advanced Foods ~ one-n2lf unit
Bachelor Living -— one unit

Physical Tducation

Boys' Physical Education - one-~fourth unit
., ber.year : . o

Girls' Physical Education ~ one-fourth unit 1

per year _ . ‘ A v ]

° ) . . i

Interrelated Cooperative

On-the-Job-Training — two uni

Health Care Cooperative —-two units
4
P

Data Processing Cooperative - two units .

Advanced IEngines Cooperative - two units. -~ | T
Q B . - ) 47 N . . M !
’ Career Awareness - T - : o

: Career Awareness Course — one-half unit
. !
t @ ]
0, oW ;.
QO \ - .

.ERi(i S . o >ﬂ Eﬁﬁ E o . ", i
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’Indbpenuent Study - “01 rse

%

- : Apy'oﬁ the abovn courses, wherc con51cered feasible,
e - may be arranged as 1ndeoenuent studJ courses by rﬁacae“ and
. -

stud ent coopcraulvelj, with guidance Tecomnendﬁulon and

administrative evbfoval.

Individually Guided Instruction

The following program of courses are offered by

using Renkin High School's' developed.guidelines and: pro-

-

grammed texts

- - : Maoximum Units
' Composition .
English Grammar I
English Grammei Il
Basic Hath
.- : o : Pownr/SDeOd Reading
: Speed/Power ue”dlﬂb
Spelling
g ' Bookkeeping
EIR Algebra T
: ' hlﬂebra 1T

-
NN\ .
H NN

?

Alternate Year Courses (Phasingl1'

Tnese ‘courses \lll be offered every other year

unless enrollment dictates otherwise: -

hemistry - ", Biology IT
, Physics ' - Spanish-I
- . echanical Dra fting Spanisnh IT 2

Electronics
Bookkeeping II .
‘ ~uuoln°qﬁ Law
= : , E Ylorld History
o Geograohy -

o~

- . ' . . .

” ' o 'Anoendlf ITT

-
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If any students desire any of these courses vaen
they ore not available by means of the regularAclassroom-

instruction, they may take thenm by independent study or . ..

supsrvised corres ondeace

imltiple Class (ourses o

sSome courses lend themselves t0 t@W0o or more being
. S

taught at the same time. A non-graded,- 1nd1v1dua7 ed
L, approach can be used with cassettes or other programmed”

e material., This is.done where there are a minim97 numoor
of tudents involved 1n uWO or more courses and the teacher
agrees- that *heJ c@n be taught in such a mewner. The fol-

lowing courses could.be'taught as multiple classes:
1. Foreign languages ; _
2. TFoods and Advanced Foods . . - o
3. : Sewing and Advanced Sewing
4. Drafting and Architectural Draltlpn

- - = 5. Bookkeeping snd Typing '

S 6. Algebra ITI and Advanced Math

_ i 7. Any low enrollment course and an IGT

. g I S or .correspondence course student

Faculty an d Cou*‘sec Tausht

-3

OalJ the. courses to be tau@nu in ~ny one Vea” wvlT

be listed for “the students to select from. Alternate

years would.probably fealign the teachers' te &Ch¢do loags
%séuming‘th 26 studonts reolstered to some eYuent for uhe
al?ernate courses.‘ The. following ueacnlnv ‘areas and‘ ’
courses make up fhg acédeﬁic curriculum: 1
| |
. |
| 86 | |




g2
. 4 ~ . _
ngl 1sh—WoreL¢n Lensuage Teacher
1. Eight English II and III mini-units
2. pvllsa Iv .
3. Spanish I and IT (Pu1ulnle clas )
Bu311csa—F‘"lloa Teacher\
1. Four English II and ITT mini-units
. 2. (eneral Business
3, Typing IT
4. Dookkeeping I end IT (Iululnle class)
5. Secretarial Sclence
6. Business. Law ;
’ 'Bu31ness-C1rl“' Physical Education Teacher
1. Typing I
2. Shorthand
3. Girls' th31cal Educaulon
'Library—Enzlish Teacher. C , 7 : ' ;'
. 1. 01151’1 I
~ 2. Llorarj and 1ndependenu gtudy
coordlnator a331fnment° :
Mathematics-?hysﬁbal Science_Teacner
1. Pre-Algebra
2., Algebra I-
3. Geometry
4. Algebra IT
5. Advanced Nauheﬂaulcs
6. Physics
~ Sociazl Studies Teacher
1. Civics _ ' g
. 2. TUnited States hlSuor ' ‘
f - 3. Geography
’ - 4. yorld History
Dr1V“v Education-Heal h—va31cel Education Teacne
: o 1. Driver Education
. 2. Hezlth : ,
' 3. Boys' Physical Tducation

Rl -’ . :

Aruitoxt provided by Eic:




Asriculture Teacher

. Bosic Agrlculture
Agricultural Science
‘Horticulture
Aqr|cultural Occupat ions
a Opernuloﬂ"
Inuncrbla sed Cooperatlv0'
. Small Engines

‘
~IOYT 0N

Industrial Arts Teache

1. Industrial Arts Orientation-
. Woods ’
Prafting

Electricity

Advanced Voods
Architectural Drafting
Electrogics ’ :

IO\

Home Economics Teacher

+

1. Home Economics Orientation
2. TFoods . '
3. Sewing
4, Bachelor Living
5. TPamily Living . _ 5
6. Child Development
7. Interior Decorating
\\\ 8. Advanced TFoods
N o ‘ One-half Time Music Teach
: \\, ) . ] A ’
AN
Y ) ‘ l . Baﬂd
N o 2. Iixed Cnorus
N 3 InalVldual Lessons
" \‘ ' - ey ‘
k Science— Pa 2lish Teacher
1. General Science
2. Biology
3. Chemistry
4., ZEnglish T
Guidance Counselor
o 1. Cuidance
2. Career Awareness
3. - Sociology ’
4. Psychology
. O R B i ) ‘ - 'R E) ‘.,
'
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' One~fourth Time Fine Arts Teacher

Non-graded Art I, II, III, IV

Two Half-Time Adnministrators e

"1, Superintendent
2. Principal
Schedule .

A typical sehedule,with varied period:lengthe‘fo
allow for vocatiehal offerings will be used. K floeter
schedule can add to the number of classes that can be
fitted on the scheé?le. T@is is done by teaching courses
four'&ays a week where fifty—minute’timersegmentS‘are pro- -
. vided on the reguiar schedule. The noh—teaching daysrcaﬁ
be wfloated" across the schedule, replacing the Tifth non—'

teacnlng day.

How Model Meets erterla

Crlterﬂa Numoer One —»"Can FWe 1b111tv be con81defed a
feature?"

v

Flexibility in numbers served is met with'thisfmodel

inasmuch as from sllghtly less than one’ hu dred up to two
hundred Suudents could be served w1thout placing an ex ccegm
sive load on;teacners and on the other hand,,lu would not

make ‘the venture more expensive. The schedule would support

this criteria in that 37*’ough only one seCtion of‘each

class would be offer ed, the coufseg would be acce831ble to

=

(s

a high majority of students. Vocatwonal laborauO“" and

o
o

9l

>
-
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phychal educaumon classes would hehefit from longer class
peri@ds. The rotation.of classes would provlde for this
bykroggéing classes by periods from Monday through Friday
with shorter and longer oeriods hhilt into'the schedule.

| Students would be prov1ded vocablonal courses 1n
the baSlC five areas- i;e., home economicCs, 1ndusurial arts,
business, agriculture and ‘allied health, in the traditioﬁal
manner. Correspohdence courses would expand‘on this furiher.
Teacher—supervised correspondence courses would'strengthen
this., An example would be'the‘industrlal arts teacherls
supervising a correspoﬂdence coursehon bricklaying forvone

scudent while ceachlng six to twelve students a woods course.

ThlS is an example of a mulblple class concept.‘ Collece- ]

* pound students®would be prov1ded Four years of math ‘science

and English and. two years of a forelgn lanvuace.

Crlterla Number Two — "Can a staff of twelve or thirteesn . -
teacners readily adapt to this concept?" -

The curriculum as - deslgned requlres no unlqueness of

teacher preparation other chan teachers' belng w1lllnc to

’ bulld strenvchs in thewr minor flelds. The'ueachlng modes,

ucq as 1nd1v1dualluac1or requlred in multlole. asses and L

programmed learning, would be, better handledl/3 the teachers
if they recce ved some 1nserv1c ; however, these are,notﬁ
radlcal ideas beyond the teachers‘ aﬂareness levels., Philo-
(sophic attitudes such as uh° oeacher—faCIllo ator concep”, and

studeno—ceuoered learhlng should be explored tlrolgn

e L e e

[AFuiTox provided by ERIC - . .
' ) ' ! . - =




86 )
inservice.p Role changes are neceosary to fully 1molemevu
) - the model. - Only 1¢ teachers are wlllwng to train themselves
to pTay dlfierenp roles in teacm.nCr will the model succeed,

The "teacner—teller" concept that~1s so prevalent

‘today will be utilized but twelve or thirteen teachers can-

LN

not provide for tre total scope,of the model with this mode

RV

3

of instruction if other modes of instruction are not

P el e e

‘emnloyed. Multiple-classes—éwhere two courses are taught
e-slmultaneously-dw1ll be required 1f certain low-incident
:courses are.offered. This necessltates 1nd1v1dua11z1nc and
ﬁs;ng pregrammedllearnlng materlals._
vP“ The answer phus, is: "Yes, twelve or.thirteen
t°ach°rs can make the model ooerable, but inservice and

Il R o

retralnlng are necessary. A w1111nuness to part1c1pate 1n

the program is also necessary."

3

Criteria Number Three - "Is the cost reasonable for sucn a
~budcep as ‘a smaII’scnooIfcoﬁId create?" ‘

The model is purposely deslgned.to utilize no more

3 S personnel than typically are operating in a school of from

N N N S
e Lt . .

less than one hundred students’to a maximum of two hundred

%: i students. Persennel costs are a high percent df any

?f school budget and-s-e preseﬁtly eighty percent of the total

B o . L : _ o

g; - budget for Rankin High School.’ The model as designed would

%? not increase tﬁis percent o; cost for personn°1 - '

ié Materlal and equﬂpment costs would 1ncrease sonewhat

élf' ~ X due to,alternative approaches and added- courses in the

s 3 . 6 .

- e o Jo S
B —_— - / ’
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programmed learning and multiple class concepts. "This

1 ’

ay

increase could not be considered significant when looking

at the total budget.  Added facilities are not necessary
with this model’.
Criteria Number Four —- "Is there an authority in the field
wno conslders tne 1dnnoified concept valid and VIO thwhile?"

The scqedullng aspect of the model has been incor-
oorated from several sources and is thus eclectic ;n nature.,
A rotatlna schedule is 1ncorporated in this model; elements
of thﬂs -concept were taken from Fleblger's report on a bu

rotating scpedule,l Pha51ng and modular—type time blocks

’

their model.” , | /

,'}f'

The external high scnool dlploma prooram(oP New York

used in the modol‘were developed by Lcdgett and others 1odffdg

\\
and its tendency to utilize the teacoer~fa0111taoon~eoncept
- of Carl Rogers had a decisive influence on the model.z The

Loe

Phiiladelphia Parkway Program4~and the New York and Berkeley

lrle01ger, Charlo Class Scnedullna ‘Plan, -

. . 2Leggott and othefs, "The Case for a Small. ngn
_School." , ,

P

v 3Balley an ooners, DLternqolve Paths to une ngh
- School Diploma.

LJaoso“, Aloeopatlve Schools \Ploueeflnh Districts

Create Options for sStudents. - 3\\\////7

3. o

T
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o . 1
. Mmini-schools

encoufaved development "of the model for a
uudepu body. |
Broady and Broady’s wrdtlnv contributed much to
the/%odel because they encouraged multlple classes 1ndepe
déﬁt_studf, and programmed-learnlng.2 The Guoa and CWar“
Schedajaided in giving the model an identlty; the model was
established at theudesign element stage of the relation to
change 1évé1.3.‘ | |

The lecture method will contlnue as a dearning o
vehlcle of ‘the wide range of teachﬂpv—learnlng scnematlcs
available as will.the dlscusslon method. ~ The teacher—

o

facilitator conceob~as advocated by Carl ROUGPSL will be a

I3

'ratlonaT element and a thrust of the model Student—

cenuered learnlng as advocated by Ne1115 and others w1ll be

scressed Procrammed learr\lncr has been establlsbed and is

1ncorporated in many commer01al 1nstructwonal approaches

v o ‘ that will be utllIVGd more extenslvely in thls model than

. in mOSU\siaool schemes. ’ : . ~ ’

e

' 1Berkeley"Board inEducationZ Experimental Schools
-Program, _ | - » L -

- b 2Broadj and Broady, Admlnlstratloﬂ of Small Twelve—
Grade Schools. :

n

JhreltTON, Lopv-Term Study of Educablona1 o _ .
Effectiveness of Newlﬁonrmed Centfallved Schools in Rural A
- Areas, pp. 1-2. , . - _ PR ' .

hRogersl On Becoming aQPerson, PP. 257~5§. _ - °

Vo . . SNeill, Summerhill:-AARadical Approach to Child
’ Rearing. . , , _ . . S = — , -
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Criteria MNumber Five — ”Jould this concept facilitate the-
g0aLls established by thne community for the 1nstructional
progrﬂm?" .

S D, o .
- The model is de51gned‘around goals establyshed at a *,
meeting in which the commuplty develooed utated stuaenu

‘goals which cqeyaw1sned to see met. These are as foll@vs-*

‘1. Develop 2 deolre for learning now and

: in the futur ‘ =
AN . - . ) - @y ‘ £
: . - 2. Develop skills in naun, reading, writing,
N L speaking and llstenl »

3. DevelOp prlde in wofk and fecllncr of self-
worth

‘

L. Develbp characﬁ%r and éelf—respect

g _ 5. Learn to respect and get along with people
oo “with whom you work and live

o

6. Learn how to examine apd use information

¢ 7. TLearn-how to respect and get along with
peoplp -who think, dress and actmdlflerenuly

Lhe ‘model proceods to.final developmenu 1n Cha ter‘.

K

ive with tne follow1pg fOrmat ih regard u0°these Suudentv

t

-t ° e < o
goal L -
R c. . . . . - ‘. e )
. . S Invv"tory of need e o o .
. . , SR . . - ' ;
1Y . . B . e - >, . I e
_ / IR - 2.  Stateme of need- ‘
* - a T & ) .~ » - "v.' Q . . ;ob\ N ’ . /—,’ﬁi-
; 3¢ Performance objective S //{'5
L. Impl@mentatioh BN /e e
- Through this a“alYSWS of each- goal lidted aoové“apd
_ h lmpleqentatlon stage of dewvelopment, it is shown how
“‘this modol add its 1molementatlon -would f06111tat?/%he. B
» wo " o
. :, /'
. \)' " : ’ RS

P A i text Provided by ERIC
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‘Implications

‘without inventing anythiﬁg entirely new, dne»can
rear“én?e and modify concepts that are in.operation and
© - discover a new ﬁodel for an edueatioﬁ progfam. 'Multiple
classes are mentioned in'literature out afe noﬁldsually

comnected with regular classroom teaching and correspond-

ence coursés'to constitute a multiple ciass. Several
factors muSu be mauﬂhed to reproduce the uanueness of the
,pronosad mululnle-class concent of this model. - Among
these factors are such'items as the Individuallylduided
Instruction Program, emal%.class en}ollments, and a eorre;
spondence school such &% the American th051 that-gér
»alllng to work out special arrangenents with a ocal
school, -
The model as deeigned is unique %o the school for
which it was designed. The'f ulty also must be unigue,
~yet the model cowld be reproduced in anothe; eetJing. |
A moﬁel of an inservice program of teacner improve-
meQu mist be develoned to brlnc other concgerns LuTTy to-
rfrthlo". The'mechanlcal;changes alone, it is believed,
may be ekpedited 1o cause some change of behavior on the
" part of teachers. The Individuelly Guided Inetrﬁction
Program and the multipie—class conceet for examnle, a%e"
expected to encourage the teachor to view the student as
an individual legrners = "‘“ ' .

() ! ) o

'gg;ggﬂ' | " | e | " . - : . | T Aii

~
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. The cost o

L)

) . . X
such a prozram as outlined in the model

2

I

vrould not be significantly more than iS'presently'expended.

(]

I5 is Within the reach of the j resent and prowocfed teacq~

::S

ing staff as far as t@oir energy. output and Ohallllca ion

are concerned. The facility in*which'thisomodel_would

be operational is adeguate.

Summa oy

3

A model has. been designed reflective of a small

school's needs'based upon stated studen+ goals. Inservice

education will.be the key to meesting the épecific goals as

e

vill the full and plamned utilization of persomnel. such as .
counselors., Course designs based upon criterion~referenced

standards will be a further @spect in meeting student

¢

goals.

e : Tnplementation bf_group—therapy practices involving

_the social worker, guidance counselor and other personnel

1 . N B . .
wwll he on:ro:Lno to enhance student self—imaoe. Other llfe

styles will be eanOreu throuch redesigned course ‘content

and integratibn:of real life experiences “with course_
content. ‘ .
A full range of teaching-learnming schematics will

be implemented and a number of organizdtional patterms for
specific courses will be designed around specific teaching-

o

learning modes. A faculty is described that can deliver

“O

the currlculum t0 meet the needs of the st udenu body.
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- organizational patterns.  The model is designed around
. ~ Al . .

92
. . ~ N : . .
The wnigueness of the design is found in the

rearrangement of knpwa teaching-learning,schematic

w

and

0] . . . .
stated student &oals, These are discussed in terms of

inventory of need; statement of need; verformance objec-

tives; and finally and criticzlly, an implementation
statement. This model outline is the

and perhaps contributes an original approach to designing

a curriculum and staffing pattern for a small high school

setting.. ' : o '

“,

de)]
o)

heart of.the modelv 




APPENDIX I
THE SKELETAL PROGRAM PLAN -

Introduction

Rankin is located in Central Tllinois, thirty-eignt

8

miles north of the University of Illinois in Champaign-
,Urbana and sixty. mlles east of 1111n01s State’ Unlver31ty in

Normal. Rankin has a dual dlstrlct scqool system with

apnrowimately forty—Seven square miles in the high school

dlstrlct and apnrowlmatelj th1rty—rour square mlles in tne

<

elementary_dlstrlct: Recently the courts have awarded te;-

ritory to the elementaryidlstrlct that_now makes the two
dlSurlCtS have ne arly. contermlnous boundaries.

a

The Rankin populace has, since. consolldatlon to its

‘present size, eon31dered their dlstrlct as’ one dlstrlct and

thus hired one superlntendont to- serve both dlstrlcts.v Tom

v

"day there 1is a movement and trend toward board membe;s sit-

tlng on both boards. Two members presently do so. L
The Rankin elemontery sehool has 160'studente_ |
enrolled ' The nigh school has 93 stude ts,
: ”he elementary’ school is the older ot “the two,

belnﬂ bullt in t/o stages in the early-l9OO Se It is well

 kept un, adequate in size for the present school nonulatlon.

and has complled w1uh the life safety codejrequlrements.

93

100 -
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-

- The high school is approximately twenty years old, -
well built and adequafe in size.foﬁﬁthe present‘school

ot
Fan .
e

(LB

population. However, like many other facilities throughout

 “the State, it does not easily lend itself to the many addi-

tional programs‘required since it has been built,

The ﬁigh schOol,hés an assessed valuation of
$7,000,000 and a budget bf approxiﬁétely $223,000. The
eleﬁentary school's asseséedﬂvaiﬁation is-$6,700,000 with
a4 budget of $200;ooo‘ ;'
b Four years ago an educatignal referendum-waé

passed three %= one by. the high school district for edu-

cational purposes. This attitude of support for a local

- school and community identity still ekists, although high

taxes are a concern.

Rankin is unique in many ways. It is a small town .

'in a rural area without a total rural flavor. Its histofy '

indicates the railroad was a big part of its life. This

Aaspect‘of culture still exists. The people»are'heterogene- N

‘ous by culture, ethnicvbackgroﬁnd;‘and status in life.

There are extremes of position in life among the people in -

©  Rankin.

Although not a high percent of the Rankin populace

are college educated, a proportionately high'numberbhave

gone on to school and left the community. Others have

become successful in business, farming and other self-pade

ventures. ‘Although some students come from low income-

o

101,
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- families, the percent who go on to college from Rankin's

high school has ranged from approximately thirty-three

percent to fifty-five percent. There has been only a

five plus percent drop-out ratevfor the last three yéars;

This is below the county rate. '

(=]

The fact that there were fourteen board members

o,
o

serving on the two school boards over the past years has
guaranteed community involvement. There has been-a

Citizen's Committee and a Vocational Advisemeﬁt Committee -

involved in school matters.. To further,enhance.this, the -

community was invited on January 23, 1973, to meet with

the staff and Mr. Nap DeFault, from The Office of the

‘Superintendent-of Public'Instruction, to help establish and

to react to goals that would give direction to the Rankin

schools in the future. Thirteen community members met
with staff members on January 23rd. A letter was sent out

following  the meefing. A priority of goals was estab-

lished by theicommunity. A draft of these goals has been

ﬁresented'to the board for approval.

During August of 1973 and on Octobern 9 and

October 25, 1973, personnel from The ffice_of the

Superintendent of Public Instructiocn met with the admini-

stration to correct form and suggest improvement in the

"Program Plan." Tezachers were given an opportunity to .

comment on their areas of concern during a meeting on
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“October 31, 1973. 'Pereonnel_from°The Office of the
Suberintendent of;Public Instruction were present at fhis

_; meeting.to fnrther clarify the "Program.Plan" concept.

Student Goals and System Goals

A, Sﬁudent Goals

-1.* Develop a desire for learning now and in the
~future

2. Develop sxllls in math, readlng, ertlno,
,speaklno and llstenlng ‘

3. Develon prlde in “work and feeTlng of self~worth
4, Develop good character and self-respect

5. Learn to respect and get alonw with people w1th ’
whom you- work and live . _wr

6. Learn how to examine and use information

‘7. Learn how to respect and get along with people
‘ who think, dregs and act differently oo

B. . System Goals
1. bistrict GeVernance Policy‘and Practices

The board of education shall delegate”all
executive functions to the dlstrlct °
superlntendent , _ o

2. District Admlnlstratlve Structure and Practlce

A sunerlntendent Wlll serve as- superlntendent
: of the elementary and hlgh school districts.

3. Dlst”lct Pollcy Regarding Rights and
Responsibilities of Indl jfiduals

 There will be written policy guidelines for
administrators, teachers. and students concerning
rlghus and resnon31b111t1es of students.
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4. The Instructional Program

a. Students will be viewed as individual .

learmners.

,b. -Imp1ementation of "Health Probléms and
* Comprehensive Health Education Act" will
be achieved..

5. Support Services
- Health Service - Vision and hearing screening.
will be provided for elementary students.

6. Staff Development and Inéervige'Training

All teacher inservice days should be planned

B J

on a system-wide basis.

Needs and Obigctiveé for System Goéis——~“

-District Governance and Practices

Goal - The board of education shall delegate all . -
executive functions to the district
superintendent. . o

Inventory of need — New board members are not always
aware of the differing roles of board and
superintendent. ’ C

Statement of need - Eachﬁéucqeeding'board needs to be
oriented as to the role and responsibility of
board members. S ‘

Performance objeciive — By lay, 1974, the superintendent.
and returning board members will orient new board.
‘members toward differing roles of board and '
superintendent. This will then be done annually.

District Administrative Structure and Practice

Goal — A superintendent will serve as superintendent
of the elementary and high school districts..

Inventory of need — Renkin has two districts with

ohared facilities end staff as well as .other
' resources which they share. -

104 -




" Pertormance objective -~ By February of each year both

e

i
- ¥
x\//

Goal ~ There will be a written pollcy for admlnlstra-‘

98

Statement of need — One superintendent needs to serve.
‘both districts for artlculatlon and cooperative
purposes.s : ,

9 .

school boards will meetb together to select and
make decisions concerning the hiring of one

superirtendent to serve both districts. Yearly .

contracts will be established at- thls tlme.

t)

District Policy Regardlnb Rights and Besponslbllltles
of Ind1v1dua7s : ’

“tors, teachers and students concerning rlghts
and respon31b111t1es of students.

Inventory of need — Student pollcy guldellnes are
fragmenqu and should be brought up to date.

Statement of need - Pollcy guidelines should be
revised on a regular basis an& a student-
‘handbook s%ould be developed

Performance obgectlve - Policy guldellnes connernlns N
student rights will be reviewed by the boarad
by hay of the 1974-1975 school year.

!

: Instructlonal Program

o

1. Ind1v1duallzat10n ; ’ B S

Goal - Students ‘will be’ v1ewed as 1nd1v1dual learners.l

Inventory of need.—.Viewing students as a O'J:'oup by
grade, level is encouraged by the type of
material being used.

Statement of need — Teacher commitment toward material
geared to 1nd1v1dual 1nstructlon is needed.

Performarce objective - By June of 1974, toacher
involvement toward developing a concept of -
individualized instruction and suggestion
toward purchase of materials to encourage

"~ individual instruction will be directed by
“the admlnlstrator.
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'2. Critical Health Problems and Comprghens1ve Healuh

o Tevel. One is being initiated on uhe tenth

, ° develop a program that meets mandated act by

.SuppOrt Services-~

: . _ { : .
 Performance objective 2 By the end 0f\1973-1974

“ 29 =

Bducation Act

Goal — Impjementation'of "Health Problems and
Comprehensive Health Educatlon Act" will ’ .
be achieved. : :

Inventory of need ~.No~ prOﬁram is avallable on K—8
N grade level

Statement of need - Ve need to develop a cufrlculum
- and «delivery system for K-8 gnd a curriculum
e for grade 10 to cover 9-12 léwvel to meet
o state mandates. .

u

Performance obgectlves — Administration &nd staff will

the second semester of 1973-1974 on the high
school level and by September o; 1974 on the
elementary level. '

o

Health Services

Goal -~ Vision and hearlnfr screenlng will be provided
for elementary students._ , .

Inventory of need“— Attempts are be1n made to
provide personnel and equlpment to screen
students each year.. -

-

Statement off need - There is a”deflnlte need for
- the child to be able to:advance in school
work and communicate in everyday life -

_through senses of sight and sound. The
screening should be done as early as
possible for the studenu.'

all elementary students will be tested for
vision and heariwg defects by the school
nurse.. . B '

Staff Development and Inservice Traininé

Goal — Aii.teacher inservice will be planned on a .
system-wide basis.

[
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Inventory of need - Very little plamning for
inservice has been done in past years for
either district.

Statement of need - Inserv;pe planning had been :
done for 1972-1973. lore seguential and .
~coqprehensive planning needs to be done.

Performance oogectlve ~ By June of 1974, the
superintendent will have. scheduled articu-

° lation meetings and inservice days for“the
g1974—l975 schoolmyear. »

o
2
.

&
5

Procram D931gn for Accomnllshlng Obgectlves

13

‘A. Dlstrlct Governwnce Pollcy and Practices

e At the reorganization meet1ng~held in April of edch
year, Illinois School Board Association material swil}l
be providea for new board members along with local

" policies and procedures. :

.0

B. ‘District Administrative Structure and Practice

A- joint meeting( of the two boards will be called by
the presidents oI the réspective boards in January.

‘- . or February of each year for the purpose of seleCulng
a superintendent.

’ a’ R . . . »u-
C. District Policy Regarding Rights and Responeibilities
. of Students ' o !

A citizen's commlttee will be actlvated for purpose
of advising in the area of policy. The students,

'; through their student council, will recommend policy .
and procedure to place in a student handbpok. The
board will review their policy on student Tights and
responsibilities, taking into con31deratlon the 1nnut
from the abové two groups. - -

v

D. InstruCplonal Pfogram
7 ¢

1. Individualization

* Inservice will deal with the topic of individualizing
instructionand encouragement will be given tog
- purchase material that lends itself +to individualizing.

&

[y
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2. Critical Health )
Meetings will be scheduled to orient teachers and to
develop a program. A class schedule <for second

7 semester. of 1973-1974 has been developed thQh pro-
vides for 1nstruct10nal time for sophomore students.
Tne health teacher will develop ‘a curriculum.by the
. second “semester.: Inservice meetings have been BRI
attended and naterlal w1ll be- seleéted for the courge,

E. Support. Services (Health Serv1ces)
A school nurse will be ret 2ined for a- squ1c1ent
period of time to screen students and. equlpment w111
be provided to accompllsh uhe taﬁks. : _

F.qn Staff Development and Inservice Training | .

In planning inservice d&ays, both districts Wwill work
in consortium in planning and holding inservice.

- - Evaluation Progran

. @ »

Teacae”s will be 1nv1ted to evzluate with the‘”,f”

9

admlnlsuratlon the denree of success in meeting the above
s
goals and will attempt to deslgn a device for measuring

accomplishments. A report will be presented anmially to
' ; o I I
the board on the deégree of accomplishment.

©

s o Reporting

The Citizen's Adv1sory Comml tee Will review the

report to tne board. cherpts of the report w1ll be

published’in_thealoeal newspape_. , ;

° . : - : no-
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Addendums to Program Plan

Addendum I - Stlpulatlon '

The Program Plan, as presented to each board, was
e Fross : : .

”approved with the stipulation that the Program Plan was

not intended to supersede present board policy.

Addendum 11 — Desired Profes31onal Competen01es

Durlng released perlods monthly, the faculty w1ll
be 1nvolved in helplng descrlbe de31red profeSslonal Com=
=D
peten01es. A commlttee of teache s will be asslcned to

establish a recommended list of competen01es for the

4suner1ntendent to establlsh as a goal for the dlstrlcts.

This recommendatlon should be on—-going but w1tn a tenta—

t1vely completed recormendatlon by November, l97A he

superlnuendent will act on and establish a llst;by ~

<

Februafy, 1975.

Addendum III —~ Plan for Deslﬂnlnr Develop ental
' Learner Oblectlves ) 24 ‘

‘ We are 1n the process of developlng the concepz

| . of Developmontal Learner Ob;jectlveso ¥e have Had two
workshops presenued by personnel from‘The Office of'the 1 -
Superlntendent of‘Publlc Instructlon for the stated purpose |

of brlnﬂ'lncr an awareness of Developmental Learner ObJec—'

t1ves uO tne suaFf Vet w1ll'cont1nue to expose‘ourﬂstafft
to knowledve in this aroa‘and will begin to'desi"n
Developmental TLearner Obgectlves durlnb the l974-l975

sohool year

v




. AGRICULTURE e

AVIATTOV/ALQOSPACE EDU"ATIOV

. | APPENDIX IT

STANDARDS FOR SECONDARY TEACHERS
AS TAKEN FROM A160

24 senester hours in the field,: including work in .
some of the following areas, plus preparatlon in the" °
speclfwc courses. taught .

a2

1. Agriculture science

2. Agriculture engineering

3. Agriculture fundamentals . , o
4, ‘Agriculture electricity and construction -
5. Horticulture '

6.,  Agriculture power and machlnery

7. - Agriculture gupply service

8. Agriculture occupations

ART

0

24 semester hours in the fleld includi ng an
approprlate dlsbrlbutwon in: -

1. Palntlng, draw1nv, prlntnaklno

2. 'Sketchlnb, lettering, jewelry, design, smlkscreen
3. Pottery and sculpture

4. Constructional . deslvn

5. Art education :

6. History and appreclatlon of art

1. General Aviation;and/op Aercspace Education

Completion of an approved aerospace educabtion work-
shop course.  Five hours of flight orlentatlon or
familiarization within the last five years, " This
- flight experience does not necessarlly need to be
- as a member 01 a f]lehh crew,

;

<.
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' If the material that is beihg taught is st*ictly':

~sociological in nature, the flight orientation
requ*remont may be minimal. If the material that
is being taught emphasizes astroscience, the
teacher should have at least one. college course 1n
astronomy.

Aviation ‘Science Course o o
(Based upon a preflight course leadlnor to comnle—
tion of the PAA private pilot's written examlnatlon.

A valid FAA private pilot's license or higher, or a
valid FAA ground school instructor's certificate
and ten hours of flight orientation or familiariza-
tion in the general aviation category aircraft
within the last five years. This flight experience
does not necessarlly need to be as a menber of a
flight crew.

BUSINESS EDUCATION

24 semester hours, whlch must include a sne01allzed
methods course with the .following minimum qualifica-
tions for the subject matter areas of course taught:

1.

Typing

6 semester hours, or a statement of eqﬁivalendy
from the institution grantlng the degree, or the
completion of the termlnal course in ihe tyne—'
wrltlnﬂ seouepce. .

Shorthand and Transcription

. ! ) }
6 semester hours, or a statement of equivalency

“-from the institution granting the degree, or the

completion of the terminal course in the short—

hand-transcription sequence. ..
3. 'Bookkeenlnb, accountlno, recordkeeping
of . .
"6 semester hours in. aecountlnﬂ and a course in data
. processing, or a statement of equivalency- from the
lnstlbUbIOQ granting the degree. .
4. Business law

5 semester hours of business law.

111




D. . B 105

< ‘ 5. Distributive subjects: i.e:, marketing, retailing, =~ .
e e : distributive education ‘ ' ‘ ’

8 sémester hours covering at least two of the
following: sales, retailing, advertising,
pPrinciples of marketing. .

6. Business. arithmetic \

A 2 semester hours in business mathematics or §
- semester hours in accounting. o

practice or office machines
: L - , Vo ' _ .
| o 2 semester hours in course work which includes
L the operation of the office machines taught in
. the secondary school course and qualifications for
| ' tedaching whichever of the following is part of the -
o course: typewriting, “shorthand, bookkeeping (see
\ - paragraphs 1, 2, and 3 as aforementioned).
’Q C . 8. _Basic business, general business, introduction to
N\ - business, consumer education, or consumer economics

7. Office practice, secretarial practice, clerical

3 semester hours of consumer education and at .
least 7 semester hours distributed in at least
three of the following areas: business law,
T economics, introduction to business, marketing, .

o ' management or a methods of teaching basic business.

. J 9. Business English

: : v ' : . L s .

S S 2 semester hours in Business English, business, ,
L : - correspondence, business communications, or :
e " business writing. . ‘ o

- 10. Business economics

8 semester hours in the area of economics,  finance, =
financial management, or marketing, inecluding at - %
least one course in principles of economics.,

“ R
N

. ' ~ 11. Data processing -

5 semester hours in data processing or the
eguivalent. - e .

e

A 1701 Provided by ERic:
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ENGLISH

© 24 semester hours in the. field including 6 semester
- hours in rhetoric and composition and not more* than 8

semester hours in speech and journalism. To teach
grammar, American literature, English literature, world
literature, reading or dramatics, the: Envllsh teacher
nust have one course in the subgect :

@

dJd OURNALISM

8 semester hours in speech and 16 semester hours in -
English or 18 semester hours in speech and 6 semesuer

.~ hours in rnetorlc and composition.

. 20° semester hours in the languaéej

.Ebsachm4>uam}4'

SPEECH

8 semes%er hours in- speech and 16 semester hours in.

Engllsh or 18 semester hours in speech and 6 semester
hours 1n rhetoric and coemposition. -

o -

FORﬁIGN LANGUAGE

4

HEALTH EDUCATION

a

20 semester hours including work_in:

1. School health education
2. Basic health sc1ences .
3. Apnlled health scifnces .

HOWEM%KTVG EDUCALION

24 semester hours in the fleld, including work in some
of  the follow1rg areas, plus preparatlon in the SPeClLlC
t dching a¥eéas. % ' ‘

General homemaking,
Family living

{hild development

Foods and nutrition
Textiles and clothing
‘Home. furnishings’ .
Home mechanics
\Homemaklrg occupations’

To teach & special course in any of the above areas,
8 senester hours are required in the area to be tauvht

115 .
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'PHYSICAL,EDUCATION
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INDUSTRIAL ARTS

_24 semester hours in the field, including work in each

shop subject to be taught. To teach a unit shop, the-
teacher shall have 8 semester hours in the subject
taucnt ' o

INSTRUCTIONAL MATLRIALS (uedia Serv1ces) | E

All staff members asslgned media dutles, including .

1ibrarians, shall sat:sry requlrements in anpter Q- 3;~

MATHEMATICS
20 semester hours in the field.
MUSIC

24 semester hours in the field, including:
1. Applied music o

2. Music theory

3. Conducting

4, History of music

5. ; Methods and materlals for general school music

PHILOSOPHY

20 semester hours in tbe fleld . &

i

20~ semester hours in thejfield,,including:

1. Team sportsm: % T j

2. Individual dctivities .-

3. Rhythms

4. Body meéhanics ‘and basic exercisgs

5.. Organization and adh_nlstratlou jox physlcal
educatlon classes : ! /

6. c<Health education

PSYCHOLOGY

20jsemesterihours in.the:field’
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 SAFETY" AND DRIVER EDUCATION

semester hours in the field, inecluding preparation /.
follows: : - _

3 semester_hours in general safety

5 semester hours

in drivér educaztion and advanced
traffic safety SR

8 semester hours chosen from two or more of the
following areas: :

General safety, 1nc1ud1no urafflc end industrial
sa;ety

Advanced psychology and sociology

First aid and health education

-Instructionaltmaterials

Teachers assigned to e1t er simulation or mu1t1p1e
car programs must have preparation in the use of
thege methods which shall consist of a minimum of
one semester hour or its equlv lent in each aréa,

b1010ﬂ1ca1

24 sémester hours in the fleld, including the semester
L - “hours 1nd1cated in the subJect to be teucht

1.

"zoology 1nc1ud1n° 5

_ 8 semester hours in

Blolocy o

8 semester hours in
hours in laboratory

botany :anludlno 5 semester
work, 8 semester hours in
semester hours in laboratory
work, = ‘ o

Botany

8 semester hours in

botany 1nc1ud1nv 5 semester
hours in laboratory '

work,

Physiology

8 semester hours

Zoology . o

zoology 1ncluo1ng 5 semester

hours in laboratory work. : L
. : T ~ T : '

QA
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SCIENCE, physical

24 semester hours in the field, including the semester

hours 1na1qated in the subject to be taught.

1. Astronomy 5 semester hours

2., Chemistry ’ 10 -semester hours

3. Geology : 8 semester hours

4. Physics ' 10 semester hours

5. Physiography . 5 semester hours

6. Aerospace - 5 semester hours

7. Earth science 8‘semester nours

Note: It is recommended that a teacher of astronomj,‘

rrequlred of a mathematlcs teacher.

.SOCIAL‘STUDIVS

‘24 semester hours in the field,

semester
Hours 1nd1cated in each subgect to be taugnt:
1. Unlted States hIstorya; 8 semester hours
.2.“-Clv1cs-pollt1cal sc1ence -8 semester hours
3. Economics - 8 semester hours
4. Geography 8 semester hours- .
5. Sociology 8 semester hours el
6. World hlstorJ 8  semester hours in-.world - -
history and 5 semester |
S o -hours in United States
P . ' history
T Anthropology ' 5 semester hours
Note: Every history teacher sh@ll have 16 semester

hours in history.

chemistry, or physic¢s has the minimum nreparatlon

SCIVNC“, general
24 semester hours inrthe'field'ineluding:

8 semester hours
8 semester hours

Physical science
‘Biological science

1.
2.w

.including the

o ’ s
. - Vs




~ APPENDIX III

RANKTIN HIGH SCHOOL
INDIVIDUALLY GUIDED INSTRUCTION

.'Stﬁdents interested in taking courses based'on.the
"1nd1v1dually~paced pr1n01ple—-pr03ress at a pace;%et by
- the pupil in learming at his own rate——may do so f%r credit
as provided below: | | .
1. This COursé is a fifth solid course - . - o
and does not substltute for a required ’

cldssroom course.

R 2. This-course is a substltute for a
required course failed previously.

”hosa who are- 1nterested in taklnv such @ course
must get the anproprlaue teacher's perm1331on and. then

‘ enroll with the librarian.

Credit
! '  Credit of  one~fourth to one- full unit may be .

earned depending upén ghe pfogram offeréd,' Units of credit

may be completed as follows:

" 1/4 unit -~ 29 hours of lozged work
S 1/2 unit —= 58 hours of logged work
N 3/4 unit -~ 87 hours of logged work
™ 1 unit - 116 hours of leogged work -

RN 110 .
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Grades
A paé;s/fai1 grade will be giﬁen for units of credit
" unless a student petitions for a letter grade. Then the |
teloher will de51gn tests to assess the approprlate grade """"
to as slgn and a contract will be written up statlng the L = -

speczflc goals to be accompTlshed before a grade and cred1t

can be given for a course.

‘Non-Credit - o -
. Any oourse may be‘taken'without'credit by just

‘making your request to‘the'apbropriéte teacher.

Time . and Place of Study

All logeed study must be done under the sunerv1s;on o
¢ - of the llbrarlan. However, the text may be checked out as o
a regular library text if avallable and taken_home for non-

'-;_,,logged study. f”, n . ) - | df - ",’ —

Teacher Guidance

,The'l%brarian will be the supervising teacher and
'will be available during-library houré'tobassist'studente.
o If further assistance ie!needed,‘sheAwill_coordinéte sched~

uling other teachers from the appropriate Tield.to work @+

with students during study periods and eighih hour. .
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Course Offerings . , _ N p

As material becomgs available and as the school
board approves additional courses, the offerings will be -

increased. The following courses .are available to

students: . N v T S
Course- Max. Units . Teacher L
l. Composition 1 unit English
2. English Grammar I .. 1 unit English
- 3. English Grammar IT 1 unit English .
4. Basic Mathematics 1 unit Mathematics
5. Power/Speed Reading 1 unit ‘English or Title I
6. Speed/Power Reading . 1 unit English or Title I
7. Spelling 1/2 unit  English ‘
8. Bookkeeping 1/2 unit Buginess
9. Algebra I 1 unit lHathematics.
0. -1 unit llathematics

Algebra IT

s
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