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INTRODUCTION

Arts 100: Communications is a communications course designed

by Donald R. Gordon of the University of Waterloo. Originally, it was
taught by Professor Gordon and others at the University of Waterloo with-
out the aid of television; however, during the 1971-72 academic year, a
series of televised lectures, featuring Professor Gordon as the lecturer,
were used for the course instead of the traditional live lectures. These
televised lectures were produced and transmitted by The Ontario Educational
Communications Authority (OECA). In addition, the OECA and the University
of Waterloo developed supplementary learning resources, including a set of
audio~tape cassettes, making the course fﬁr the first time a multi-media
learning experience.

To obtain information about the appropriateness a;d effective-
ness of the revised methodology i# the Arts 100 course, The Research and
Development Branch of the OECA commissioned an evaluation study of the
course as it was designed and offered in the 1971-72 academic year. The
investigators were Drs. Marvin Brown and Edward E. Ware of the University
of Waterloo; Section I of this report presents the results of that
evaluation.

During the same year, 1971-72, the multi-media Arts 100 course

was used as a basis for developing a communications course at Erindale

College, Communicationz 100E. The Erindale course was not offered in the

way that the Arts 100 course was designed. However, because it




incorporated some of the Arts 100 coﬁponents, including the televised lectures,
it provided an opportunity for studying other possible uses of these
components. Consequently, The Research and Development Branch of the OECA
also conducted an evaluation of: Communications 100E for the 1971-72 year.
The Project Officer for this latter study was Dr. Donald M. Keller and
the findings of his study can be found in Section II. (Page 87)

In interpreting the findings of Dr. Keller's report, one must
remember that the study was an evaluation of Communications 100E, not Arts 100.
Findings regarding the use of various Arts 100 components provide insight into
the appropriateness or inapprppriatepess of thgse components in the course,
Communications 100E; they should not be used, however, in any assessment of
the Arts 100 course per se.

The major result of the investigations conducted during the past
year has been an improved Arts 100 course for the 1972-73 year. The course
will be offered again at the University of Waterloo. In addition, a more

definitive evaluation project has been designed. It 1s obvious that on-going

evaluation is a prerequisite if positive course evaluation 1s to be maximized.




SECTION I

EVALUATION OF ARTS 100: COMMUNICATIONS
UNIVERSITY OF WATERLOO

1.971-72

by
Marvin Brown and Edward E. Ware

University of Waterloo
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ABSTRACT

This ﬁioject sought to evaluate the effects of Arts 100 on the
students enrolled in it and on the nonstuaonts who viewed th; weekly televised
lectures. Several questionnaires, a survey of attitﬁdcs toward the mass

media and s course exsmination were developed for this purpose. About half
the students in the course c;lpletod the final questionnaire. The p-rt-tiue;
mainly adult, students fntod the course very highly. The ratings of the full-
time students were moderately positive. Both groups gave positive evaluations
of most of the course components -- the lectures, the text book, the lecture
notes, the assignments and the audio tapes. Only the monthly sglinars were

‘negatively evaluated.

The lecture material on the mass media w;i nucﬂm;;;tor re;§1ved
than that on the senses. A considerable number of the students reported
changes in their attitudes toward the mass media,generally in the direction
of greater scepticisn about the media as sources of information. The exami-
nation revealed that Arts 100 students were better able to deal with msaterial
about communications than were other university students.

The reactions of a group of 80 volunteer nonstudent viewers were
similar to those of the part-time students. This group, which was not necessarily
typical of all viewers, watched the broadcasts regularly and was quite enthusiastic

about thenm.
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The University of Waterloo, in co-cperation with the Ontario
Educational Communications Authority (OECA), offered Arts 100: Comsunications
== A Course on the New Literacy, during the 1971/72 academic year. 'nﬁfording

to the course announcement

Arts 100: Communications is intended to facilitate the under-
standing and use of contemporary commumnications media. It
explores the various kinds of information available to modern
man through his senses, and it considers the relationship between
sensory perception and communication. The oourse inciudes sections
on the mass media (print;, film, radio and television), alternatives
to the mass media, and language and logic. Communication is showm
to be an orchestrated process involving the simultaneous use of
many techniques and devices. Finally, evidence is presented for
and against the proposition that conventional literacy is now
.. being replaced by a new literacy involving the various communications

N ° “di.-
The course made use of 30 weekly half-hour television broadcasts, a textbook

(Professor Gordon's The New Literacy), 12 sudiotape cassettes, notes on the

sudio and videotapes, monthly small group seminar meetings, and a toll-free
phone ;1ne between students and the course assistants. The students' course
grades were based upon seven assignments completed at thQ rate of roughly one
per month during the academic year.

Although university course-enrolment figures are imprecise (Arts
100 is no exception to that rule), at last count (March 27) there seemed
to be 317 students officially enrolled in the course.) This number may be
‘too high since 14 stuécnts officially on the class list had not handodxin'
any assignments by the end of the course. Of the 317, 201 (63.4%) were full-
time students who took Arts 100 as part of their five or six course load.
Among the full-time students were some in all faculties of the University.

About half of them were in Arts, with sizeable numbers in Mathematics and

*

lTho Registrar's Office counted 322 official registrants on Decenmber 1, 1971

for Provincial Grant purposes. We use the later figure of 317 provided by the

Interfaculty amme Doard, the administrative unit in charge of Arts 100.

Even this figure iprobably overestimates the number of students in the course as

grades were submitted fqr;mnly 308. - 9
¢ x 1}
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Environmental Studies, a smaller number in Science and a few students in
each of }he other faculties. The other 116 students were part-time --
109 having registered in the University specifically to take Arts 100.
Of the 109 students taking only Arts 100, 75 lived outside the Kitchener-
Waterloo area -- 48 in the Toronto area, 12 in Oshawa and 15 in Hamilton.

The course hropout rate was quite low. Although comparable
figures are not available, the drop rate of approximately 1} (less than
5%) does seem to be lower than other comparable courses (e.g., Introductory
Psychology and Sociology).

It would seem that the course was quite successful in attracting
fg{}-time students. There was a substantial increase in its enrolment from
135 in 1970/71. On the other hand, fewer part-time students than were origi-
nally projected enrolled. The University, in its response to the draft report
of the Wright Commission, stated that the part-time enrolment 'turned out to
be one third of“what had been estimated." Since we lack data for part-time
enrolment in comparable courses, it is difficult to know what to make of
the numbers. Further, the projected enrolment seems to have been more a guess
than a well-researched projection. It appears fair to say that the 1971-72
course enrolment could not be accurately projected.

Since the television broadcasts were shown over channels 19 (Toronto)
agg 13 (Kitchene;-Waterloo), there was also an audience of viewers who watched
the telecasts but who were not enrolled in the course. The BEM Fall survey
of Channel 19 viewersz (weeks of November 1-14) estimated 3100, 5700 and 7600

viewers for the Tuesday, Thursday and Sunday broadcasts, respectively. In

March the comparable figures were 7400, 8300 and 4000, suggesting an increase

2These figures are projections based upon telephone interviews of fewer than
1700 people (only 600 in the Toronto area). As such, they are imprecise and
could involve substantial errors. They should be taken as very rough estimates

only.
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viewers, a truc/false "Content Examination' based on the text and
TV presentations, and a measure of attitudes toward the mass media

("Mass Media Survev'). Copies of these instruments are included in

the Appendices and more detailed descriptions are given in the Results

section of this i1cport.

PARTIC!PANTS IN STUDY

Project participants were recruited in much the same manner as
they were last year:
1. Viewers

An abbreviated version of last year's "spot" was run at the end
of\u number of televised lectures asking for volunteers to "fill out
a couple of 'simple gquestionnaires' in return for which we'll send you
materials to use in conjunction with the programs'. Th; spots were
run in two series. The first, from October 29 through December 3, 1972,
produced 30 volunteers. The second, from February 27 through March 18,

1973, produced an additional 16 volunteers.

In April, questionnaires and a free copy of The New Literacy were

sent to these 46 volunteers; 11 of the first group and 13 of the

second returned completed questionnaires. [t is interesting that last
year, a single series of '"spots" produced 123 voluntecers of whom 76
were respondents at the end of the ycar. These figures suggest lower .
viewer "involvement'" and are consistent with the apparent decrease

in the size of the viewing audience noted later.

to

Students

Like last year, students were isked to participate in the evaluation i

11




information. It also asked for the student's educational background, his

or her status as a student (i.e., whether full-time or part-time, etc.),

and related questions. This sheet was sent to all students enrolled in

the course. It was accompanied by a cover letter from Professor Gordon
urging students to take part in the project and assuring them that individual
responses would be kept confidential. Another cover letter from the investi-
gators described the general purpose of the project and what the students‘
would be asked to.do. It stressed thet responses would be anonymous and
would be tied only to a project-related code number. An addressed postage-
paid envelope was also provided. In all, 224 (70.7%) of the students returned
completed forms. One hundred and ninety-three students returned completed
forms in time to be included in the mid-year evaluation. The analysis of

the demographic data (sec below) is based on these returns. The 70% return

rate was a pleasant surprise in that we had anticipated about a 50% return.

Weekly Activity Sheet

We were also interested in the amount of time students spent on
the various course-related activities. After considering several possible

ways of obtaining such an index, we devised a log, called the '"Weekly Activity

Sheet", on which the students could record the time spent on each of the

course activities (watching TV lecture, preparing assignments, reading, etc.)

during a specified one-week period (see Appendix B). We felt and experience
confirmed that this part of the form would be easy to use and relatively
unsusceptible to either faulty memory or deliberate distortion on the part .
of the students. We were also interested in the students' evaluations of

each of the course activities. Since the mid-year and final evaluations

dealt with relatively general reactions to, for example, the text and the .

12




TV series, we thought it would be useful to obtain evaluations of specific
broadcasts or chapters. On the back of the Weekly Activity Sheet the students
were asked to indicate how valuable they found each activity engaged in
during the week by circling the appropriate number on a seven-point rating
scale running from "little or nc value" (1) to "qxtreﬁely worthwhile" (7).
The students who had agreed to participate by returning a com-
pleted General Information Sheet by November 15th (N=155) were dividel into
four groups. Each group was sent a Weekly Activity Sheet covering one of
the weeks of November 15, 22, 29 or December 6. We origin}lly planned to
continue sending out the logs for 11 weeks starting January 3, 1972, so
that each student would be surveyed about three times during the course.
We soon discovered several serious difficulties with the Weekly
Activity Sheet and, as a result, decided to discontinue its use. (1) Only
108 students, 69.7% of those to whom the form had been sent, returned it.
The comments on the forms returned indicated that some students resented
completing this particulr form. Also, the return rate tended to be quite
variable and generally to decrease from mailing to mailing (November 15 =
90%, November 22 = 73%, November 29 = 46%, December 6 = 68%). (2) The
students took a long time to return the forms, so that in many cases we
could not be sure which week was being reported. For example, one return
for the week of November 29th was received by us on February 9th. And for
the December 6th mailing, only'7 returns were received within the 2 weeks
of the mailing date (18 others were received later -- several much later).
(3) Most important, perhaps, was the indication that while the log section
posed no problems, a number of students did not understand how to do the
evaluative ratings of the weekly activities. These problems, coupled with

the clear tendency for successive mailings of project materials to produce

13




diminishing return rates (see below) led us to abandon our weekly logs.
The measure of primary interest -- the time spent in course-related
activities -- could be obtained on the Mid-Year and Final Evaluation

Questionnaire without increasiné the risk of.losing respondents.

Mid-Year Evaluation Questionnaires

\

In order to obtain interim evaluations of Arts 100 from both the
students and the nonstudent viewers, two three-page questionnaires were
administered at about the halfway point of the course. The questionnaires
were similar in content and format except that the face sheet of the non-
student questionnaire asked for some of the same information as did the
students' General Information Sheet (education, occupation, age, sex, etc.),
as well as general information concernihg the viewing of the Arts 100 series
(e.g., reasons for watching, what they thought they were getting out of the
programmes so far, how regularly the broadcasts were viewed, whether they
were seen in colour or black and white, alone or with others, etc.). In
both questionnaires, the questions were mainly multiple choice, but con-
siderable opportunity was provided for more open-ended responses. These
responses clarified and elaborated upon the multiple-choice responses, and
were very helpful in the development of the final evaluation questionnaires.
Since the mid-year questionnaires were very similar to those used at the
end of the course? it is not necessary to describe them in detail here.

The student questionnaire w;s sent to the 193 students who had
returned the General Information Sheet by January 15th. In all, 125 students
(64.8%) returned completed questionnaires. The questionnaire for the non-
students was sent to the 123 viewers who had volunteered earlier and 88 of

them (71.5%) returned questionnaires. All nonstudent respondents were sent

Copies and descriptions of the mid-year questionnaires, as well as analysis
[:R\f: and discussion of the responses are given in the interim report of this project.
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a copy of the programme notes for the TV lectures as promised in the
televised '"spots" which had invited them to participate. In addition,
every second respondent was sent a copy of Professor Gordon's course

text The New Literacy. This was done to permit us to determine whether

the addition of relevant materials would affect the viewers' final reactions
to the series.

The response rates from both the students and nonstudents
illustrate a problem we had been concerned about from the outset of the
study. With each mailing fewer people continued to respond. A problem
that had not been ;nticipated involved the extremely high mobility rate
and consequent address changes of our student sample (this was much less
true of the nonstudent sample, though even in this group there was a fair
bit of moving). We know that some 15% of the students changed addresses
during the academic year -- some several times. Undoubtedly there were
other students whom we just lost track of. This may account for some of
the progressive attritions. For these reasons we decided to discontinue

all mailings until the final evaluation.

Final Evaluation Questionnaires

The most important part of the project involved the end-of-course
questionnaires. An attemft was made to make the student and the nonstudent
questionnaires short enough so that they could be completed in thirty minutes.
Like the mid-year questionnaires, the format was mainly multiple-choice.

A few questions asked for open-endad responses and there was room beside every
question to clarify or elaborate upon the rssponse checked. Each questionnaire
had two parts: one concerning the evaluation of Arts 100, the other dealing

with attitudes toward and use of several of the most popular mass media.



Student Questionnaire. The Student Evaluation Questionnaire

(see Appendix C) had 29 questions and was five pages long. The 22 multiple-

choice items covered general evaluations of the course as a whole (e.g., 'To

what extent has Arts 100 met your personal expectations?' -- almost completely

to not at all; "How would you rate Arts 100 overall?" -- excellent to poor; 'Do
you feel that the time devoted to Arts 100 was well spent?" -- always to never),

as well as specific components of the course such as the book (''How worthwhile

did you fine the book The New Literacy?" -- extremely worthwhile to a waste of

time), the seminars and the assignments. Several questions dealt with the
televised lectures (e.g., "How understandable did you find the TV lectures?"

-- extremely to not at all understandable) as well as specific aspects of the

lectures (e.g., "What effect do you think the use of the puppet had on the
TV lectures?" and "How do you feel about Professor Gordon's use of 'academic'

or technical language?'" -- too much, just about right or too little). The

evaluation suggested should be explored), and asked about the amount of time
spent on the course, any 'nonacademic" effects of the course, its most and

least valuablq aspects and suggestions for improvement.

Mass Media Survey. Attached to the student questionnaire was

open-ended questions focused on the teléphone line (an area that the mid-year
a two-page questionnaire (see Appendix D) concerned with the use of several
of the most popular mass media (TV, radio, books, newspapers, magazines, and
movies) as sources of information, and the respondent's opinions regarding i
the accuracy and objectivity of these media. The Mass Media Survey asked the %
respondent to indicate how accurate or biased he felt each medium in general |
was, and also how he felt about those parts of each he made use of (e.g., to

TV in general as well as the specific TV programmes he watched). The question-

naire also asked about any changes in use or attitudes during recent months.
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Because of the problem with response rates already mentioned
.(p. 7) it was decided to have the students complete the questionnaire and
the course exam (see below) in their seminar meetings. With Professor
vordon's agreement all studcnts sn the cource were asked to attend any
one of 13 seminar sessions scheduled from March 21st to April 8th for this
purpose. Since seminar attendance had been quite low, the students were
told that those who completed the final evaluation questionnaire (whether
or not they had completed previous items) would be given a free copy of
Benjamin Sirger's "Communications in Canadian Society'', a recently published
paperback worth $4.75. The students were also told that if they could not
attend any of the seminars they could complete the questionnaire by mail
by returning a card to the project. In all, 84 students completed the final
evaluation in the seminar groups (some three times the number that had been
attending the same seminars) and another 615received and returned it by
mail. Thus, 145 students, 45.7% of those apparently in the course (50.2%
of those who had handed in at least onc assignment) made up our student
sample. We feel that under the circumstances this was an excellent sample.

Nonstudent Questionnaire. The questionnaire for the nonstudent

viewers (see Appendix E) was comparable in format and content to the student
questionnaire. It asked many of the same questions about the televised lec-
tures (e.g., "How would you rate Arts 100 overall?") and also asked for com-
parisons between Arts 100 and general TV fare as well as educational TV.

This questionnaire was three pages long. The two-page Mass Media Survey

was also attached. The combined questionnaire was sent to all 123 volunteers,

whether they had completed the mid-year questionnaire or not, on April 3rd,

5To permit the analyses and the issuing of this report on schedule, a cutoff
date of May 12th was used. Returns received after this date have not been
included. The return rates cited are, therefore, lower than the actual rates.

ERIC 17
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the Monday of the final week of the Arts 100 series. A reminder letter
was sent on April 28th. In all, 76 of the 88 (86%) viewers who had com-
pleted the mid-year questionnaire and four of the 35 who had not (11%)
responded, for a nonstudent viewer sample of 80.

It is not clear why one third of the volunteers failed to complete
the questionnaire:. Part of the reason may involve the original delays (up
to two months in a few cases, one month in most cases) in getting the mid-year
questionnaire to the volunteers, although several letters were sent informing
them that there would be such deiays. A few of the names we received were
sent in error. But we are unable to explain an attrition rate of this mag-

nitude, given the fact that we were dealing with volunteers in the first

v instance. Perhaps some of them stopped watching Arts 100. (Also see footnote

three, page three.)

Course Examination

In addition to any other effects of Arts 100, we were also interested
in the acquisition and application of the course content. The seven course
assignments did measure this, but we felt that the assignments were too general
for our purposes. And since we wished to compare the knowledge about communi-
cations of the Arts 100 students to others who had not taken the course, it
was necessary to develop a relatively standardized instrument -- in effect,

& coursc examination.

The course material does not readily lend itself to '"objective"
(multiple-choice) questions. Long essays are both unreliable and time con-
suming to administer and grade. Therefore, we decided upon a short essay format
for the exam.

The exam was designed to measure the three major objectives of

18



the course as defined by Professor Gordon: (1) critical judgment of the
mass media, (2) understanding the role and importance of sensory perception
and (3) understanding the role and limitations of language in communication.
It was intended to be appropriate to the course, but also to permit those
not in the course (see below) to answer the questions. That is, the exam
had to be '"fair'" to both Arts 100 students and those not in the course.

The final examination was developed by the course assistant6 in
consultation with members of the evaluation project, Professor Gordon, and
the OECA project officers. It was agreed by all concerned that the exam
was a reasonable measure of mastery of the course content, and that it
could alsn be done by pecple who had not taken Arts 100. Appendix F includ?s
the exam and the scoring key.

The examination was administered to all 84 students attending
the final seminar sessions. It was done after the questionnaire in order
to keep it from affecting responses to the questionnaire. It was presented
as part of the final evaluation procedure, some questions about cqmmunications,
rather than as an "exam" per se. The students were assured that\their answers
would not Le used in arriving at their final course grades. Forty-five minutes
were allowed, although many students. finished in less time.

The answers were graded by the course assistant, using a scoring
scheme developed in conjunction with the project team. The scheme (see
Appendix F) assigned specific numbers of points to various responses and was
relatively objective. As a scoring check, the exams of 30 students, selected
randomly from among the groups taking the exam, in proportion to their size,
were scored independently by a member of the project team who had helped
develop the system and was familiar with it. For the 30 exams, the two sets

of total scores intercorrelated .82 (.85, .83 and .69 for the three questions),

®We are indebted to Edith Rice for developing and grading the examination.
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indicating high agreement between the two graders of the same qQuestions,

and more than acceptable reliability of the exam scoring.

Comparison Groups7

Examination. Since we had no measure of Arts 100 students'
knowledge about communications before they took the course, it was important
to compare what they knew at the end of it, as measured by the exam, with
what other, comparable groups knew at the same point in time. Several
comparison groups were used. One was a class of 20 Introductory Psychology
(Psychology 102) students (these students were roughly comparable to those
taking Arts 100 in terms of distribution of academic years and programmes).

A group of 39 students tuking a Social Psychology extension course at Wategloo
Lutheran University (Psychology 205L) was used because it contained many "adult"
students, like the part-time students in Arts 100. In addition, we had access
to a grade 13 class, and administered the exam to 18 grade 13 history students
at Waterloo Collegiate. This was done to see how a grade 13 group would com-
pare with the university groups. In each case the exam was given during

a regular class period, with 45 minutes being allowed. The exams were done

anonymously. All those taking the exam were given a copy of The New Literacy

afterwards.

Mass Media Survey. For reasons similar to those outlined above,

we needed comparison groups for the Mass Media Surviy. Four such groups

were obtained: A different Psychology 102 (N=20) class taught by one of

the authors, the Psychology 205L (N=39) class at Waterloo Lutheran, and
two classes taking Psychological Statistics (52 in Psychology 283, 35 in

Psychology 284). The survey was given at the end of each of these classes

7We wish to thank John Shaw, Gary Reker, Dave Reid, Gary Griffin, John Dun-
bar and Marvin Brown for making class time available to us. We also thank
their students for being so helpful.
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and took about five minutes to complete. Thess responses were all anonymous.

Course Dropouts

L L2 " _—— b A ot et ——-—-———‘—“‘7
~ - ‘
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We had hoped to be able to determine the dropout rate in Arts
100 and to compare it with that of other, comparable courses. We had also
planned to contact those dropping the course to determine their reasons
for doing so. A list of the twelve students who were thought to have
dropped the course was obtained near the end of the course. We could not
locate the phone numbers of six of them (and did not pursue them since
we felt they would be disinclined to respond to our questions by mail).
Only four of the other six could be reached. One had registered in the
course by accident and had corrected this by officially "dropping" it.
Two had fallen behind in their work, and the fourth, a nonstudent, had
taken the course hoping it would provide techniques of media presentation.
When he found that it was not doing this, he dropped the course, though
he continued to watch the televised lectures.

It is clear that our attempted analysis of the course dropouts
was not successful. Indeed, since many students enrolled in the course
well beyond the usual "add' period for other courses, only those who had
already seen enough of it to know they were interested.in it would have
registered. The number who dropped was probably much lower than for com-
parable courses, but the dropout rate is not a very meaningful index. Ia
future it would be interesting to examine drop rates of those students

preregistering for Arts 100 as compared to those preregistering for other

courses.
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Results and Discussion

Students' Demographic Data .

The demographic data were obtained from the 'General Information
Sheet" which was, unfortunately, not completed by a1l the students in Arts
100. The data below are based on the 193 completed returns received in
time for the mid-year evaluation. However, this group includes 116 (80%)
of the 145 students who took part in the final evaluation and is in most
respects quite representative of the course as a whole.

Table 1 shows that most students in this sample were full-time
(71.0%). This figure over-represents the full-time proportion (63.4%) in
the coursc as a whole. .t also underestinates the number of students who
registered primarily to iake Arts 100. This is probably because we recruited
volunteers early in the term and close to 75 students (almost all part-time)
had not yet registered by that time. As indicated above 80% of the students
who completed the final «valuation questionnaire were from the original
193 volunteers, and ther: is no reascn to suspect any important demographic
differences between the jroups, with two exceptions: The final evaluation
group contained fewer fuil-time students (51%) and more adult students (28%).
Thé students in the sample of 193, like all those in the course, wer; mainly
from the Faculty of Arts, though there were some from all other faculties.
Almost half of them were in first year, with sizeable numbers in years 2 and 3.
fhis "mix" of students is just about wnat would be found in most introductory
Arss courses. Since the twc groups were probably not comparable, in most cases
separate analyses of the results have been carried out for full-time and part-time
students. There were no relationships of interest bLetween any other demographic

and any of the outcome variables.

22
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Table 1

Demographic Data -- Students Completing "General Information
Sheet" (N=193)

Number' Percent
\ge
Up to 00 81 42.2
21 - 25 66 34.4
26 - 30 10 5.2
31 - a0 19 9.9
41 - 50 12 6.3
51 - &0 4 2.1
Mean 24.5
Median 21.0
S.D. 8.5
fex
~Male 110 57.0
Femaic 83 43.0 .
Occupation
Student 139 72.4
Teacher 28 14.6
Housewife 9 4.7
Other ‘ 16 8.3
Highest level of education completed
Grade 12 9 4.7
Grade 13 54 28.0
Comiini vy College 27 14.0
Some .t versity 93 48.2
Other 10 5.2
turrent student status
""Full-time 137 71.0
Part-iive (degree) 21 10.9
Non-dngree part-time 35 18.1

Adult student?

Yes 27 14.0
No 166 86.0
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Table 1 - (cont'd)

Number® Percent
knrolled primarily to take Arts 1007
Yes 27 14,
No 166 86.0
Faculty
Arts 121 65.4
Science 11 5.9
Environmental Studies 21 11.4
Mathematics 24 13.0
Physical Education Recreation 4 2.2
[ntegrated Studies 3 1.6
Engineering 1 0.5
Year *
First 76 48.7
Second 41 26.3
_Third 31 19.9
Fourth 8 5.1
Lecturcs watched on
Black and white TV 89 46.6
Colour TV 76 39.8
Both 26 13.6
Seminars taken in:
Waterloo 166 86.0
Toronto 15 7.8
Erindale 7 3.6
Oshawa 3 1.6
Hamilton 2 1.0

— - e ———— o m————— " o rem———— e % s

hNot all students completcd all questions.
slightly from variable to variable.

The rumbers of responses vary
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Students' Course Expectations

Table 2 summarizes the reasons given by the sample of 193
students for taking Arts 100 and what they expected to get out of the
course. As might be expected, many recasons for taking Arts 100 were
aiven. These seem to divide into fiv: ma or groups: Half the students
cited an interest in the area of communications (27.5 + 19.2 + 4.2%);
some¢ had heard that the course was interesting or worthwhile (23.8 +
6.3%); others cited its accupational relevance (11.4 + 12.4%); and a
significant number cited convenience, the possibility of an easy credit
and similar reasons (22.5 + 11.4%); finally, a few students cited personal
prowth 01 development as the reuson f.r taking the course.

When asked what they hoped to jet out of the course, the students
gave somewhat similar answers: Two thirds stated they hoped for increased
awareness and understanding and another 18% gave a related answer --
knowledge; 20% stated they hoped for a cradit, and 12% mentioned personal
development and satisfaction. )

These reasons seem to be similar*;o those we imagine would be

given for taking most courses, although, lacking data, no direct comparisons

are possible.

Table 2

Students' Reasons for Paking and Expectations of Arts 100 (N=193)

No. Students % of Students

Stating Responding
Reasons for taking Arts 100
Interested in communication 53 27.5
Heard or thought it was interesting 46 23.8

29
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Table 2 - Cont'd)

No. Students % of Students

Stating Responding?
f
Reasons for taking Arts (00 - cont'd
Fasy option and credit; break from
osther :urses 43 22.5
it Lpowledge and unde <’ anding '
commuri ation and mass media 37 19.2
turther education and upgrading
qualifications 24 12.4
tonvenience 22 11.4
Help in present or future occupation 22 11.4
Recommended by a fricend 13 6.7
Perso ul growth o ~\-®. ) 4.7
\ Interest in educational télevisic' 8 4.2
flope to get out of the course
Increased stimulation, understanding,
awarcness and sensitivitv 128 66.3
t'redy- 39 20.2
b < bground oo tie 3 b ded 36 18.7
ifer-onat satisfaction i develop ont 23 11.9
Appteviation for educational television 6 3.1
Other yi 1.0

“Many stridents gave more than one response. The figures, therefore, do
ot sum to 100%.

26




- 19 -

Viewers' Demographic Data

Table 3 gives some descriptive data on the Z? non'student
volunteers who completed the viewers' mid-year evaluation questionnaire.
The nonstudent respondeﬂts for the final questionnaire included four
persons not in this group, but the two groups overlap so much in member-
ship that they can be assumed to be the same.

As might be expected the nonstudent group was somewhat older
than the students. The nonstudents also varied much more in age, ranging
from 13 t> 69 years. There was a considerably greater percentage of males
among the nonstudents. While there was a good deal of variability in edu-
cational background among the nonstudents, they were, on the whole, 2 highly
educated group: Almost a third (28%) were university graduates, and 64%
had some post-secondary e¢ducation. Most (60%) of the noqstudent volunteers
were engaged in other educational activities (e.g., unlversity extemsion
courses, dcneral interest courses), v~ile some 75% indicated that they were
engaged in other activities related ¢~ communications (e.g., reading, working
on photography, discussion groups, performing). Occupationally, the nonstudent
group (which included a {ew students not formally enrolled in Arts 100) con-
tained significant numbers of professionals, technicians and skilled trades-
men, clerical workers, and people involved in television (performers and
producers).

dost of the voluateers watched the series on channel 19 (90%), on
black and white TV (59%), alone (74%), and quite regularly (65% watched all
or almost all broadcasts). They tended to be moderate TV watchers (just over
two hours per day on average) and three quarters of them watched other "edu-
cational” TV programmes. All these characteristics suggest that our nonstudent

group was not typical of the general population. Since they were volunteers,

27
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Table 3

Demographic Data -- Nonstudent Viewers
(78 Completing Mid-Year Evaluation Questionnaire)

Question Number? Percent
Age
Up to 20 12 16.2
21 - 25 16 21.6
26 - 30 15 20.3
31 - 40 15 20.3
41 - 50 10 13.5
51 - 60 3 6.8
Over 60 1 1.4
Mean 33.0
Median 28.4
S.D. 13.6
Lex
Male 55 70.5
Female 23 29.5
Occupation
Student 16 20.5
Teacher 11 14.1
Housewife 11 14.1
Clerical 9 11.5
Professional 8 10.3
Technician/Skilled trades 8 10.3
TV-rrtated 4 5.1
Sales 3 3.8
Other 8 10.3
iighest level of educatior .ompieted
Up to grade 8 2 2.6
Grade~ 9 - 11 7 9.0
Grade 12 12 15.4
Grade 13 7 9.0
Community College, etc. 9 11.5
Some university 12 15.4
University graduate 22 28.2
Other 7 9.0
1ther q}kgﬁonnai activitio-!
Yes 47 60.3
No 31 39.7

238
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Table 3 - (Cont'd)

Question Number® Percent

Other activities related to

communications?
Yes 58 76.3
No 18 23.7
How did you hear about the programme-*
TV listings 20 25.6
TV advertisement 18 23.1
Newspaper 17 21.8
Friend 9 11.5
Other 14 17.9
What channel do you watch on?
19 UHF 39 50.0
19 Cable 31 39.7
13 VHF 1 1.3
13 Cable 7 9.0
Do you watch on:
Black and white TV 46 59.0
Colour TV 29 37.2
Both 3 3.8
Alone or with others?
Alone 58 74.4
Others 17 21.8
Both 3 3.8
tlow regularly do you watch?
Every wcek 31 40.3
Miss occasional one 19 24.7
3 out of 4 weeks 12 15.6
Half of them 9 11.7
Less than half 6 7.8
Time spent watching TV
Mean 128.4 minutes/day
S.D. 87.4
watch other "educational' IV?
Yes o 58 75.3
No 9 11.7
Occasionally 10 : 13.0

*Some respondents failed to answer the odd question; so the numbers of
responses vary a little from question to question.

29




| they were probably also not typical of the whole Arts 100 viewing audience.
We cannot determine this, so it must simply be recognized that our sample

of viewers may be highly select.

1uwers' Programme Expectations

The nonstudents provided a variety of reasons for viewing Arts
10y, including particular interest in the mass media, relevance to occu-
pation anrd enjoyment {see luble 4). Ih; largest proportion of viewers expressed
a concern with the mass media either through general interest or through
their own work. In stating what the, had hoped to obtain (in retrospect)
fhey gay 4NSWETS quite sim,lar to tn.se (ited as the reasons for viewing.
lThe 1tem asking what they were getting so far suggests that the programmes
were successful in meeting their expectat.ons and that this occurred fairly
carly in the series. This result was to have been expected since these
volunteers were the viewers who had decided to continue watching the
programmes and this deciszion would only have been made if Arts 100 was

largely ne:tang their exdectations.

seekly Aviavity Sheet
1he Weekly A.ti.ity Sheet, included as Appendix B, was sent

wm U tor iour weeks (November 15, 22, 29 and December 6) to a different

vroup of students each week. Results from this questionnaire are presented

'abl. . pata from th 1>ur weer have been combined into a single
ccalysin and, in addition «‘e 1itic,  of the notes on different lectures,
A1fferent aadio tapes, and varicus «hapters of the text have been collapsed

#to overa't ratings for thie lectures, tapes and the text respectively for

30
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Table 4

Viewers' Reasons for Watching Broadcasts, etc. (N=78)

No. Viewers % of Viewers
Stating Responding?
Reasons for watching broadcasts
interest in communication and mass m->:lia A8 61.5
Further cducation/relevance to occupstion 22 28.2
[ncreased knowledge; awarencss; int-!lec;
tual stimulation 15 19.2
Enjoyment; entertainment 10 12.8
Self-en)ightenment; self-improvement 4 - 5.1
Uther 8 10.3
Hope to get out of the broadcasts
Factual knowledge; understanding; a: :rencss 48 61.5
Fresh vicwpoint; new ideas 15 19.2
Self-enlightenment; self-improvement 8 10.3
Fnjoyment; entertainment; <timulation 5 6.4
vrepdrat -1 for further + .- ation 4 5.1
Other 5 6.4
Ger ing ot of the broadcasts so farb
tactual hncwledge; understanding; awareness 48 61.5
Fresh viéwpoint; new ideas 15 19.5
Fnjoyment; entertainmen;; stimulation 9 11.5
~alf-ent-ghtenment; self epeoy2men! 9 11.5
Uther 9 11.5

, aM.my viewers gave more than one response, so the figures sum to more than 100%.
EI{I(j These responses were given at about the halfway point of the series.

T 31



- (ut paSedus pajaodax jou sem AITATIOE II3YM PIPIOIAL (¢ Jo dWTIl) pakaains sjuapnis [1e JO Ya3M xad mou::uzv

. . ‘pakoains yoom Jernorixed ay3
mcmuzvxua>ﬁuuuunsuucﬁuuomoumu:ovzumouuomoumo&:&umomo:h.vo:u:uououozmuoo:m xum>muu<x~xooz woau

(L) .OTTYMyziom A1owa13xd, 03 (I) ,°NTBA OU 10 ITIITY,, Woxy Surduexs ‘aredSs jutod uaass uodn paseg

*(sz ‘s +dd) axodexz ay3
30 uUOT399s 21npe>01d 9yl UT USATS SuOsess 103 PApAIIXd UISQ dABY SIEUTWAS pue sjuduulrsse jo sBuriwa oyl

q

L vL 6°vZ 0°8¢ 8¢°1 Ly°S S3TITATIOY PIIBVTIY IdYI0
v°S9 6°S¢ € 1L -- -- . o STBUTESS Papually
. L v0C . rA 7A | AN 42 -- -- uvuﬁoscmMmm< Surardaag o
o » " 00T s "6t ah i L Saipresy peoo &
. 7" 0S 8 6¢€ 9°€9 1071 06" v §00q1¥a]
S°8¢ 0°¢l 1°¢€ 67" T ¢et soade( otpny uo 8. 6N
-ANAY o€ vrog 14 ST°¢ sadey ciyre
| A Y 0°¢s 0°2¢c 971 6L° Y 3IN3d97 U0 $3ICN
-- -- '8 06°1 11°¢ u] pauoyd
6°61 1°8¢ 8°88 se 1 Lt INIA T 4y
*as ueap um:auhomom S uean )
v:o juadg sut} IUID X34 ncoquu=~u>m L3TAT2™Y
(pouUTQUO” SY¥99M INOJ) UOTIBWIOIUT 333US AITATIOY ATNI3NM (@)
\Ul

Aruitoxt provided by Eic:

S a1qey

E




- 25 -

eééh student. Detailed analyses for particular chapters or tapes involve
sample sizes too small to be reliable. The items in Part III of the Weekly
Activity Sheet, involving evaluation of assignments and seminars, were
inappropriately responded to by some .tudents (see page 5) and have been
left out of the table.

The ratings in Table 5 refer teo the students' estimates of the
value of cach activity on a seven-point scale from "Little or No Value'"
(1) to "Extremely Worthwhile" (7), with the intervening points (2-6) not
labelled. Thus, a rating of 4 represcnts a neutral positi&n. On this
basis mos* of the course components were seen to be of some value with
the unassigned related réadings (5.31) and other activities (5.47) seen
as most worrthwhile. However, only abont s third of the students were
engaged i1 those voluntary activities during the weeks sampled. Since
thesc activities were optional one might expect them to be rated as
worthwhil:. Only the post-lecture, pnone-in procedure received a nega-
tive ratiig (3.11). It appears that this feedback procedure was not
serving a particularly useful purpose and in fact, was not being used
(3% of the students repo:ted phoning :n). As well, the notes on the
aviio taprs received only o <lightly posi:ve rating. Here too, only
one third of the students :-~ported using the audio tape or the notes.

The different comﬁonents o1 the ours: are discussed in greater detail
lzter.

it is interesting that 71.3% of the students reported attending
a seminar during this period. Since !iter attendance was substantially
<&, it op-ears that st nts initie:iy oitended the seminars, but stopped

gning because they did not t.nd hem .~rthwhile. This point is considered

This document was processed for the ERIC Document Reproduction Service

by the ERIC Clearinghouse at Stanford. We are aware that some pages probably

will not be readable in microfiche or in Hardcopy form. However, this is the best

available copy, and we feel that the document should not be withheld from 3 3
interested readers on the basis of these unreadable pages alone.
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at length later.

Table 5 also indicates the time spent on the course-related
activities during the four week period. There was considerable variability
i~ the timec spent on the course by di..erent students. The major consumer
of time was the assignments. The avc:ige for all course components was

just over seven hours per week (430.7 winutes), but the standard deviation

-
o

was five and one half hours (330.7 minutes). This finding is consistent

with the comments of the students: < ue reported spending almost no

time .on the course, others reported a ‘onsiderable amount of time spent.
' The weekly Activity Sheet :iso showed that 67% of the students

wi-ched tne televised lecture once, ’~% watched it twice, and 8% three or

more times per week. The comments cenfirm that the repeated broadcasts

of the same lectures appears to he us=ful to many of the students.

Finally a few (12-14%) of the students reported picture and/or
sound reception that was not norual, .t these slight distortions in

reception did not affect the evaluatiun of the TV lectures.

Miu-Year Lvaluation Questionnaires

1. Students. FPusults of 'he mid-year evaluation for the 109

registerei students who re. :rned com, .~ted questionnaires in time to be
included a1e summarized in !able 6. lhe (uestionnaire used was'very

umitar ' > the final evaluation quest-onnaire (See appendix C and p. 8
i this toport). The first 14 items - -1 § alternatives per item and
v.ore scored frem 1 through %, with‘S ~epresenting the most positive
position and a value of 3 w(presentis . a somewhat neutral position. In
general, at about the haltva- point i- the course, there was a positive

fecling that the course was meeting tho students' personal expectations

o 34
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and its own stated goals. Overall, the first half of Arts 100 was rated
between good and very good and a little above average when compared with
other full courses the students were taking.

Arts 100 was vated as int;xcsting (3.41),~inte11ectua11y
stimulating (3.29), and being worth the time spent on it (3.79). The
different components of the course, TV lectures, text, assignments, etc.,
were all seen as worthwhile with the notes on the lectures receiving
the highe:t rating. The erception here was the monthly seminars which
received a rating of only 2.55.

A high percentage (63,) ot the students felt that, in addition
to coursc content, the first halt of Arts 100 had already influenced
their behaviour in some way -- that it Qac resulted in.increased awareness,
a different manner of thinking, preatcr scepticism, etc. on their part. '

On the mid-yeer questionnaire thc students reported spending
an average of three hours on the cour:c. (Most of them felt that this
was about the same time as was being spent on other courses.) However,
on the Weckly Activity Shect the stuacnts reported an average of 7 hours
on the course -- more than twice as mi~hl The two sets of time estimates
arc significantly correlated (r=.45, '.-68, p<.001), but the agreement
is not very Ligh. We arc i'nable to { 'ily explain the discrepancy (but
sec p. 21), and are inclined to accept the responses to question 16(B)
a~ being the most accurate: For most :tudents Arts 100 was no more time-
cwsuming taan their other cours:s an. for almost half the students it
was less t'me-consuming.

The ;id-year qu: stionnaire also asked the students to indicate

what thcy had found to be the most-an. leust-valuable aspects of the course.

In order of frequency, the most valuahle aspects were seen to be: TV
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lectures (18%), assignments (16%), OECA workshop (10%), convenience

(10%), The New Literacy (9%), the lecture notes (7%), feedback from

Professor Gordon (7%), the audio tapes (6%) and the outside readings

(4%). More general aspects of the course were also mentioned: in-

creased awareness and understanding .10%), opportunity for self-

cvaluation (10%), and individual freedom in learning (6%).

Least valuable were seen tn be the seminars (32%), the
TV lectures (ll%j, audio tapes (10%), »ssignments (8%), the material
on the senses (6%) and the hot line 33). The lack of personal contact
was mentioned as least vuluable by 7% of the students.

As often happens with such evaluations things that some students
saw as most valuable, otliers saw as least valuable. By and large, though,
these data support the evaiuative ratings On the negative side two \
things stood out. First, fully a third o the students said that tho
seminars ~ere the least ‘aluable part »f he course. Sucond, a number
of students mentioned the impersonal natuie of the course.

Table 6 also presents some interesting differences between
the reactions of the full-time and pert-time students. The part-time
«tudents gave higher rat n-. for al! item~, statistically significant
differences in all but three cases. ‘i the comparable items the part-time
students gave ratings quitc similar t¢ thcse of the nonstudent viewers.

n the mid-year evaluation, then, Arts 100 was much better received by the
part-time students (and thc nonstuden: viewers) than by the full-time stu-
dents. This difference was not due t: the fact that the viewers and part-
time students, who were older and m.r ma.ure, were in general more appreci-
ative of university courses since the part-time students rated Arts 100

as "better than most'' when compared with other courses they were taking
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or had taken.

2. Nonstudent Viewers. The mid-year evaluation data from

the 78 nonstudent viewers of Arts 100 appear in Table 7. This group
rated the first half ot Arts 100 as very good (4.01). When compared
with other general TV fare and "educational' television, Arts 100 was
considered better than most. It was rated as quite interesting, quite
informative, and quite iiteliectuall: stimulating. About 63% of the
nonstudent viewers stated that the cc:'rse has influenced their behaviour
in terms of increased awareness, gre.:ior scepticism, etc. The responses

to this item were very s.milar to tho<e ot the students.

Tabtle 7

Nons cudents' Mid-:car Evaluation

Qucstiona Nb Mean s.D.
14. How would you rate Arts 100

overall? 78 4.01 0.69
15. How .lces it compare wi'h

othe~ TV programmes’ k) 4.15 0.86
16. How dc:s it compare vith

othcr "educational" TV? 72 4.11 0.85
17. How intcresting? 78 3.99 0.76
18. How informative? 72 3.99 0.74
19. How intellectually stimu-

lating? 74 3.85 0.87
20. Any ~ffect? Yes 45 (63.4%)

No 26 (36.6%)

%Ihese are abbreviated ver-ions of the actnal questions asked.
PSome viewers did not answar all questions.

ERIC 39




l

' Comments on the open-ended questions concerning viewers'
opinions about most and least valuable aspects of Arts 100 fall readily
into two large categories: (1) general statements about the course, and
\ 3peci’ic comments referring to p-: .ci {ur components or aspects of
11, Almo-t half the viewers cited as most valuable the information,
increased awareness and understanding, and¢ intellectual stimulation
provided by the course. These outcomc: were similar to the reasons for
watching and expectations discussed carlier and suggests that the course
was meating the wishes of this group «f viewers. There were very few
gen?rtl comments regardiig the least valuable aspects of the course. As
with the students, lack «f personal c-.-tait was mentioned by 6% of the
group and another 4% felt that too mu.h mrterial was covered.

Among the specific comments, the puppet received support as
both the most (10%) and also the least valuable (19%) aspect. The most
common positive statement concerned the use of film clips and aids (23%
found this most valuable, although 8% tound this aspect least valuable).
On the ne;ative side, 13s were critical o' the use of academic language.
Both of these items appeared as speci'iC items on the final evaluation
questionnaire, and are discissed again later.

luble 6 shows tho responses of students and nonstudents to
four items from the mid-year evaluation questionnaires which were com-
parable O~ the-three evaiuitive items the nonstudents were clearly more
positive and less variable in ti’mit ~atings than the full-time students.
The nonstudents' reactions were quite similar to those of the part-time
students. For the item concerning behasvioural effects of the course the
results of the nonstudents and ail s'-idents were almost identical, with

a high percentage responding yes in hoth groups.
|
|
I
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In summary, then, the first half of the course and most of
its components were moderately well-received by the students and very
well-received by the nonstudent volunteers. Among the students, those
who were part-time rated the course h-.tte- than did the full-time. The
ratings of the part-timers were very similar to those of the nonstudent
viewers. The ratings of these older and perhaps more mature groups,
part-time students and nonstudent viewers, constitute very good iﬁterin

reviews for Arts 100. The reactions of the full-time students, while

on the positive side, suggested that there is more room for improveme.t.

Final Evaluation Questioma:re

1. Students. As stated jrevijusly about one-half of the
students in the course took part in the final evaluation (N*145). The results
of the Final Evaluation ‘Juestionnaire for students are given in Table 8. The
responses for all students as well as a breakdown for full-time and part-
time students are includad. As at m'i-year, the part-time students gave
higher evaluations that did the ful: time <tudents. To place these ratings
in perspective the mean rating for 3 Psychology Department courses are
Ziven in Table 8 for four comparable items. In each case the Psychology
vatings are higher than those of the full-time, but lower than those of
the part-time Arts 100 students' ratings. In fact, the part-time students'
ratings ar: comparable to the ratings of the top courses in‘Psychology: while
the full tiwe students wou.! clearly nlace Arts 100 in the lower half of the
distriburion of Psychology :ourses.  prcoblem interpreting this comparison
results from the fact that these 30 Psychology courses cannot be considered

s a representative sample of Arts F1 ulty courses. They are probably among

the better courses in the Arts Facult,. (Psychology courses at the University
v
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of Waterloo tend to have a good reputation among the students.)

Table 8 also includes nonstudent viewers' ratings for several
comparable items. .(Complete results for nonstudents' final evaluations
are in fable 10.) 1In general, the virwers' were not significantly dif-
fcrent from the ratings -f 211 student. (fnll- and part-time combined).
However, if we look at the general evaluative items (questions 3,4, 5,
8, 9), in each case the nonstudents' mean is closer to the part-time
than the full-time students. Thus, both the part-time students and the
nonstudent viewers were more enthusiastic about Arts 100 than Qere the
full-time students, whose ratings werc moderately positive.

\gain, the on y rlearly n::itive aspect was the seminars, al-

tiough the part-time stuaents did giv~ them a rating of "worthwhile'.
Clearly, this aspect of the course requircs considerable reworking. The
comments on this item shed some light on the problemw' There was apparently
considerable variability in the performance of different seminar leaders.
Comments ranged from '"no direction tc or from the seminar leader" to "leader
was most helpful". Also :cveral componts suggest a desire for more structure
in the <er »ars. A brief ¢-iining pr ‘ramme for seminar leaders and somé
degree of direction as to what might be dealt with in particular seminars would
help. Experiences like the OECA workshop, which was extremely well received,
might replace some of the <°minars. Resides weaknesses in the seminars them-
selves, scveral administrat.ie difficnities interfered with their operation.
Problems weic encountered : schedul rp rooms for the seminars, and several times
crudents arvived te find the rooms ¢ ted Projectors and audio-visual perscnnel
were not always available when needed. These problems may well have played

a part in "turning off" the full-time students. The data do not suggest doing

away with the seminars. Many student< expressed a need for '"personal




contact” and others -- part-timers especially -- did find the seminars

useful,

The only other aspect of questionable worth was the audio
tapes. Overall, they were rated as adequate, but several comments
suggest that the.tapes on the assignments were worthwhile, while the others
were of little value.

The other specific components (text, TV lectures, lecture
aotes, etc.' were quite well received by rthe students and the comments
made reflec' these high rarings. Se.-.al comments on the assignments
referred to them as challenging, difficult or time-consuming. This was
meant as praise since the students seemed to feel that much was learned
from the assignments. The question about the puppet generated a large
number of comments ranging from "insulting to my intelligence" to "very,
very effective" with more of the comments in the latter category. "I
must admit that Thomas helped b&‘frequvntiy askin& just what was on my
mind" represents the content of several of the comments and explains
the high rating received.

The amount of material covered in the lectures and the amount
of time Professor Gordon wss on camera seemed about right to the students.
There was too much "academic” langua. . according to a sizeable number of
students, particularly full time stud-nts It is interesting that the
tull tine students who were ordinaril; much more exposed to academic
anguage than the part-time or nonstndents should have complained of this.
Perhaps they expected Arts 100 to be different. In any event, the comments
here were quite varied ranging from "sometimes it seemed like too much
jargon" to "it stimulated me and made me sharpen my own language'.

The difficulty with the "hot line' was simply that most students

did not use it. The comments indicate that they felt no need to. Most

47
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of those who did phone in felt their needs were met. Accessibility
of reading materials appeared to be a problem for a large number of
part-time students -- no doubt those living outside the Kitchener-
Waterloo area. It should be relatively simple to solve this problem
through arrangements with local public libraries.

A large proportion of the students reported that Arts 100
had an effect on tpem. In general, they felt an increased awareness
and a more critical view of the mass media.

The part-time students tended to put more time into Arts
100 (roughly 4 hours/week) than the full-time students (about 2 hours/
week), many of whom found Arts 100 less time-consuming than their other

courses. It is likely that the part-time students were more highly

motivated in Arts 100, consequently épent more time and effort and got
more from the course. Their higher evaluations and the fact that the
course grades were significantlyrhigher for part-time than for full-
time students support this interpretation. The time spent by the two
groups might also account for some of the discrepancy between the Weekly
Activity Sheet and the Mid-Year Questionnaire results noted earlier:
Part-time students made up 31.5% of sample and only 26.5% of the Mid-Year
sample.

The comments generated by the open-ended items on most and
least valuable aspects of the course are summarized in Table 9. As
with the mid-year evaluation, these have been broken into general and
specific comments. The most valuable general aspects mfinly involved
jincreased awareness of the mass media, information and intellectual
stimulation, and self—evaluatisn. The most valuable specific aspects

tended to be those components (assignments, TV lectures, text, workshop,

ERIC 13
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etc.) which received high ratings on the objective items. The number
of students indicating least valuable general aspects was too small to
place any interpretation other than that there were very few general
complaints about Arts 100. The seminafs were again the leading speci-
fic complaint. ‘

Finally, a number of students were especially pleased with
Professor Gordon's comments on their assignments and his prompt replies
to their letters.

2. Nonstudent Viewers. The final evaluation results for

the nonstudent viewers (N=80) are presented in Table 10. As stated

earlier for the questions that were comparable the nonstudents' ratings
were similar to the part-time students and somewhat higher than those

of the full-time students. Over 60% of the nonstudents stated that they
watched 75% or more of the broadcasts and only 17.5% viewed less than

half. This group, then,‘pretty well stayed with the series. Their evalu-
ative ratings are all quite high, including comparisons with TV in general
and "educational" TV. These ratings are summarized by comments like ''very
well planned -- thought-provoking conclusions' and ''of consistently high
quality throughout the series''. The nonstudents also appeared comfortable
with the amount of material, the use of "academic'" language, and the amount
of time Professor Gordon was on camera. Again the puppet received many com-
ments covering a wide range. Most of them were quite positive like 'was

fantastic idea'" and "many of his questions were my own', but a few viewers

were quite annoyed or insulted by the puppet and called it "babyish", "de-

1
humanizing", and ''too cutel'..
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Table 10

Nonstudents' Final Evaluation Results

Questiona Number *  Percent
1. How regularly did you watch the
broadcasts?
(a) every week 17 21.2%
(b) missed occasional one 22 27 .5%
(c) about 3 weeks out of 4 11 13.7%
(d) roughly half of them 16 20.0%
(e) less than half of them 14 17.5%
N Mean S.D.
2. How would you rate Arts 100 overall? 79 3.98 6272
3. How does it compare with other TV
programmes? 77 4.22 0.72
4. How does it compare with other
"educational" TV? 76 4.24 0.69
5. Would you recommend Arts 100 to
a friend? 78 4.42 0.70
6. How interesting? 80 3.91 0.70
7. How informative? 79 3.96 0.65
8. How intellectually stimulating? 79 3.99 0.71
9. How clear were the presentations? 79 3.75 0.81
11. How effective was use of puppet? 78 3.87 1.28
14. How effective were illustrative
materials? 79 4.52 0.81
10. How do you feel about the amount Too much 11 (14.5%)
of material covered? About right 54 (71.1%)
Too little 11 (14.5%)
|
|
51 l
|
|
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Fable 10 - (Cont'd)

Questiona Number Percent
12. How do you feel about the Too much 12 15.6
use of "academic" language? About right 63 81.8
Too little 2 2.6
13. How do you feei about the Too much 19 24.1
amount of time Prof. was About right 56 70.9
on camera? Too little 4 5.1
15. Any coffect? Yes (13 72.4
No 21 27.6
18. Did vou find the brcadcast Yes 58 74.4
time; convenient? No 20 25.6

These ar: abbreviated versions of the questions asked, slightly
rearrangad for tabular prcsentations. Actual questions are in
Appendix E.

A large proportion (72%) stated that Arts 100 had an effect
on them. Their comments were similar to those of the students, suggesting
that most of the effect has been in gaining insight, more critical attitudes
toward and more concern with the mas< media, as well as an increased
awareness of and concern with the accuracy of what they thought, heard
or apprehended.

The most valuable general aspects of the programmes (Table 11)
were also seen as increased awareness of the media, intellectual stimulation,
and self-enlightenment. The most and least valuable specific aspects and
the least valuable general aspects were responded to by too few nonstudents
to draw any useful conclusions except that the great majority of nonstudents

cited (and presumably found) no least valuable aspects.
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Since half of the nonstudent viewers had been provided with
only the lecture notes and the other half with both the lecture notes

and the text, The New Literacy, a comparison of their responses to the

evaluative items was made. The two groups were almost identical in their

[y

ratings. The addition of The New Literacy did not affect viewers' ratings

of the series.

Change From Mid-Year to inal Evaluation
e

1. Students. Table 12 presents the analysis of changes in

‘students' responses from the mid-year to the final evaluation for those
items and people in common. Table 13 gives the same data for the non-
student viewers. Positive means represent an increase from lid-y;ar

to final evaluation. Most of the students' ratings were more positive
at the end of the course than at the middle. There were significant
changes for overall course rating, recommendation to a friend, stimu-
lation of intellectual curiosity and worth of lecture notes for all
students. The only significant decrease in evaluation for students con-
cerned the seminars, indicating that what was already the weakest conm-
ponent in the Arts 100 package became even worse as the year progressed.
The tendency for most items to increase in evaluation from mid-year

to the end of the course may be explained by several comments which sug-
gested that the later material on the mass media tended to be much more
interesting and relevant in the students' opinion than the earlier material
on the brain and the senses.

2. Nonstudent Viewers. There were no significant changes in

evaluative items for the nonstudents. There was a small but significant

04
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rable 13

Changesa from Mid-Year to Final Evaluation (Viewers)

Qo T Change
1. How regularly do you watch broadcasts?b Mean -.699’
S.E. .108
N 73
2 How would you rate Arts 100 overail? Mean -.081
S.E .076
N 74
How'vy:1¢ you rate At 300 in ¢ Mean .C14
parisnn with other 1+ ;:rogrammes® S.E. .079
N 71
4. How would you rate Arts 100 in com- Mean .116
parison with "educat:onal" TV? S.E. .091
N 69
5. liow i1nteresting was programme? Mean -.068
S.E .087
N 74
5. How i1nformative was programme? Mean -.114
S.E .078
N 70
7. How intellectually scimulating di: Mean .114
you find the programmes? S.E. .088
N 70

a - P .
Positive change means more positive cvaluation at end of course than
2t mid-

i . . S .
Foi this analysis 5 repre¢-ents most regular viewing, and a negative

<hange

*Change from mid-year to final is statistically significant beyond .05
level,

year.

retlects a decreas in viewing regularity.
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decrease in the regularity of .viewin., but this is probably explained

by a regression to the mean phenomenon. That is, this sample was originally
obtained from those who were highly regular viewers. Some decrease in
viewing on the part of this extreme group would be expected. As indicated
previously, the nonstudents viewing habits were quite regular throughout

the series.

Examination

Results of the examination for students and for three com-
parison groups are given in Table 14. The examination, consisting of
thrce open-ended questions, was not a part of the course; it was developed
specifically and used only for the purposes of the evaluation project. The
examination and the scoring key are ir Appendix F. Scoring of the exam
was done "blind" (that is, without knowledge of whose exam was being scored)
and was highly reliabie. It should be n;ted that absolute scores on the
cxam have no meaning since its difficuity level is unknown; only relative
scores can be interpreted. A comparison of full-time and part-time students
indicated no difference in performance on the examination, so only the dis-
tribution tor all students is given. The Introductory Psychology and ex-
tension course comparison groups had been selected because they were some-
what comparable to the full-time and part-time students, respectively.
ihe se twe comparison groups did not differ from each other, but both were
significantly below the students in ¢xamination performance. Further, 42%
of Arts 100 students scored above 12 whilz only 5% of the two comparison
groups did. And, only 10% of thc Arts students scored below 7 as compared
to 44% of the two compariscn groups. These results indicate that at the end

ol the year Arts 100 students were ahle to deal with material that other

08
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university students could not handle.
Our third comparison group was actually not included in the
original project design, but was, in fact, simply available and was in-
‘o L.1harily for ex; loautory pu. -.se.. The grade 13 history students
were described by their teacher as a highly mgtivated, quite bfight
group (a nquer of whom were the sons and daughters of University profes-
sors) and should not be virwed as a '-presentative sample of grade 13
tudents  tlowever, it 13 “otercsty tha: this group was not signifi-
cantly bolow the Arts 109 <:udents ©  the ~xamination. The examination
11! not «ttempt to measure¢ nighly s -¢ific course material, but was con-
tued w1 U, adequacy of i proach te wme problems in communications and
mass media and, in these areas at lc:sL, it appears that a bright, well-
rcad group of grade 13 st.dunts per . med as well as students who had
cempleren the course.

For the Arts 100 student: .orrelations were computed between
the examination and items on the fin:l evaluation questionnaire (see
Appendix G). The examination scores were not significantly correlated
with any of the evaluative items or w:th the average time spent on the
course.  There was a smal. positive rrelation (r=.29, N=80, p<.05)

s tunen xaminiat,on - coursc .0 Jes, which were based on the seven
coarse assigaments. There 1s, then, ome evidence of exam validity.

The course grades did cor:~late significantly (p<.05) with
must of the general evalua'ron jtem- ‘corrclations ranging from .26 to

18) and with average time per weel :pent on the course (r=.33). The
sverdage time per week spent on the ¢ rarse also had similar correlations

-

oth the f.nal evaluaticn » ms % general relationship among course

g1ddes, average time spent on the course and the evaluative items was

60
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probably a function of a variable not directly measured--motivation or
involvement in the course. This interpretation is supported by the fact
that the part-time students who spent more time on the course and gave
' higher evaluation . is abtaine. gt grades (average slightly
better than B+) than did the full-tim: students (average B).
In summary, the exam results siowed that students in Arts
100 were better able to make use of course concepts than were two
appropriate comparison groups. A third comparison group, apparently
bright and well-read, did as well as e Arts 100 students. To help
clarify these results, i~ would nave » - en interesting to have given
the exam to a sample of sjcwers. Of st importance perhaps was the
confirmation that the part-time stude:ts :ho can be assumed to have
l.een more motivated and .nvolved in th: curse (and who spent more

time at it) received betver grades and al.o rated the course more highly.

Mass Media Survey

Results of the Mass Media Survey are given in Appendix K
(the questionnaire is found in Appendix D). The survey dealt with any
vffects that Arts 100 had on use of and attitudes toward the mass media.
As has be.n indicated, the survey wa: administered to the students, the
vicwers, and four comparison groups. Some of the comments indicate that
this quesrinnnaire was less clear and -ore difficult to respond to than
the other project materialc.

The pattern of results of the Mass Media Survey is not very
clear and there is a good deal of variability in the data. However,
cortain trends do emerge: In terms f time spent on each of the media

as sources of information, students rited radio, books, TV, newspaper,

magazines and movies in that order. The order is essentially the same
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for the viewers and comparison groups, with just one reversal in each
case. All groups expressed more doubt regarding the accuracy of the
media in general than about those parts of each they selected. That
"wha. | watch" wa: . it @s mor: :.cu-ate and objective than "TV
+t general' and the same was true fo: the other media. The full- and
part-time students and the nonstudent viewers of Arts 100 had similar
views regarding the accuvacy of the mcdia and these tended to be more
sceptical than those of the compariscn groups. So, those involved in
Arts 100 believed the media to be l¢ < objective than those not involved.
Respondents we-ve asked v her there had beea any change in
-¢ and ! itudes in rec- ..t onths. 11 <roups reporte@ a good deal
of change in use (as many as 60% in -ome groups), but the amount of
reported change was abou. the same for all groups. How;ver, the Arts
100 students and viewers reported much more change in attitudes than
did the comparison groups. For examcle, 4% of the Arts 100 students
and 58% of the viewers raported a ch'+~ge .n their attitudes toward
television. Among the -.umparison g.nups only 27% reported such a
change. A similar patte:n holds for cach of the media surveyed. If
these reported changes can be accepted as reasonably accurate, it appears
that Art. 0y did affect <tndents' an! viewers' attitudes and that, in
geaneral, they became morz .i1itical ot the media. At the end of the year
the medi. v ere seen as '"somewhat bias.d" by the students and viewers of

Arts 100

Conclusions and Implications
Before summari’i 'l ard di- -ussing the findings of this study

we must note its methodologi-al limitations. These have been mentioned

62
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earlier in this report, hut they are important and bear underscoring.
First, while our sample >f Arts 100 =tudents was large and quite
adequate, the nonstudent viewers were a special group of volunteers (an
educated, motivated and very interested group), probably not typical of
the viewers of the broad:asts. Generalizitions from this group to all
viewers are highly tentative. Second, there were no pre-course measures
on any of the variables. While appropriate comparison groups were used
in severa. cases, they do not quite «-mpensate for the absence of pretests
(vhich we ould not cairs out beuaus~ of rhe timing of this project) and
we must be cautious in attributing course "effects."” Finally we would
remind readers of something which is, periaps, quite obvious, but is

extremely important. Our findings refer ily to Arts 1)0; they do nit

pertain to other courses offered via tele’ision, other "multimedid' courses,

or, indeed, any other courses. It would e extremely hazardous to genera-
lize from the positive findings concerninj Arts 100 to, say, other educational
television courses. With these limitatioas in mind, let us turn to the

N major findings and their implications

Specific Components of Arts 100

Most of the components of .he course -- text, lecture notes,
1\ presentations, OECA workshop, etc., wefe quite well received by all
students. [he OECA workshop was extremely well received. More such
cxperiences would be well worthwhile.

[he weakest asp~ct was the :eminars. An attempt to better
train seminar leaders and vo give morc direction to the seminars seems

warranted. In addition, reducing the administrative problems mentioned

\ 63
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carlier (p. 38) would no deubt help a . 00d deal to courterbalance the
feeling of isolation generated by a TV course; the seminars could provide
such contact. Further, some students rated the seminars very highly.
Presumably they were useful to some s .dents and could be made useful

to more of tﬁsn.

Another weak component wac the phone-in system for feedback.
bkaovover, for those who used it, it w:is geqcraliy viewed as successful.
Ine wajority who did not make use ot .t did not express any need to.
Perhaps providing a number to call (4t any time) for the few students
wanting this kind of feedback wouild b sufficient.

Some negative rcactions we: expressed about the first five
audio-tapes. The last s:ven tapes, those dealing with assignments,
were seen as quite helpfil. This point would be worth following up in
subsequent offerings of Arts 100.

For some of tie part-time <tudents accessibility of reading
materiale posed a probles that could - :sily be solved ty better arrange-
ments with local public libraries.

‘The use of "academic'", technical language was a complaint of
almost half of the full-time students, but relatively few of the part-time
«tudents and viewers. When videotapes are re-done this point should be

borne in mind.

veneral Lveluation of Ar&g_:ig

Arts 100 was very well received by the part-time students and
nonstudent viewers, who were quite enthusiastic about the course. The

full-time students ratings were moderately positive, but somewhat below

641
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. the average rating of a comparison group »f Psychology courses. For
full-time students Arts 100 was just anotiier course. The improved
evaluation by the students from mid-year to the end of the course
probably reflects greater interest in the material on the mass media
in comparison with the material on the brain and the senses. The
material on the physiology of the brain and the senses was not well
received and could probably be shortened and made more interesting.
Conceivably, it could come later in the course when students' interest
might be higher and the relevance of the material more obvious.

The regularity of viecwing by the nonstudent viewers suggests
that Arts 100 is capable of attracting and maintaining an‘audience of
this sort.

Many students watched the lectures more thai once and found
it useful to be able to do. Broadcasting then several times a week
should be continued. A few students and viewers complained that the
broadcast times were inconvenient.

Results of th? examination incicate that Ar<s 100 students
were more able to deal with material invelving communications than
were University student: in other courses.

From responses to a question concerning effects, comments on
the most valuable aspects, and the mass media survey, it seems clear
that Arts 100 had attitudiral effects on students as well as nonstudents.
Both groups reported more critical views of the media and increased
insight into the limitations of the media in attempting to present

Teality.



In summary, then, the first offering of Arts 100 in this

way must be viewed as successful. While a couple of aspects require

improvement, the overall evaluation of the course was quite positive.

Q 66




- ~ APPENDIX A o ’.

1 ~
i x ARTS 100 EVALUATION PROJECT
General Information Sheet
HAME, : STUDENT NUMBER:
1.OCAL, ADDRESS"
PHONE NUMBER: BEST TIME TO REACH YOU:
AGE: SEX: NATIVE LANGUAGE:
OCCUPATION:
Highest level of formal education successfully completed (check one):
grade 8 or less Note: If not educated in Ontario, reply
grades 9-11 in terns of Ontario equivalent.
grade 12
grade 13

conmunity college or equivalent (teachers' college, nursing school, etc.)
some university
otker (specify) __

T

fitudent status:

full-time student
pairt-time degree srudent
non-degree part-tine student

ilow many previous university :zourses have you completed?

full-year (tw>o semester) courses or cguivalent

bid you apply to the University primarily to take Arts 1007 Yes; No

bid you enter the University as an "adult" student (a person of mature age who has
teen away from formal education for at least two years and who does not meet the
1cgular admission requirements)? Yes; No ’

'ACULTY OR PROGRAMME ENROLLED IN (e.g., Engineering, Arts):

YEAR:

Where (city) do you meet for your monthly seminars?

What were your original reasons for taking Arts 1007

what do you hope to get out of the course?

Do you watch the lectures on: black and white TV, or colour TV




YROJECT CODE NUMBER: WEEK STARTING: Monday

ARTS 100 LVALUATION PROJECT
Weckly Activity Sheet

llease indicate your activities related to Arts 100 and how much time you spent

on each during the week indicated above. Below are listed various course-related
-ctivities, Indicate which you did and when you did them by putting the times in
the appropriate boxes. For example, if you watched a TV lecture from 7:00 to 7:30
“uesday evening and read The New Literacy from 10:00 to 11:30 Saturday morning,
s0u would put "7-7:30 PM" in the first box of the Tuesday column and "10-11:30 AM"
«n the sixth box of the Saturday column. Similarly, for the other things you did.
dote that there are also spaces to indicate other course-related activities not
iisted below (e.g., other reading, discussion, etc.).

MONDAY TUESDAY WEDNESDAY THURSDAY

»

Watched TV lecture

Phoned in after TV lecture

Read notes from lecture

Listened to audio tapes

Read notes from audio tapes

Read Ihs !S! Literacx

LF

Read other material
related to course

(Pp18 19y30 9391dwod> Iswayd ‘aoN)

Attended monthly seninar

Prepared assignment

Other (specify) -

— 638




SATURDAY SUNDAY

FRIDAY
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PROJECT CODE NUMBER: WEEK STARTING: Monday

ARTS 100 EVALUATION PROJECT .

Activity Evaluation Sheet

We would like to get your evaluation of the worth of the various activities relat
to Arts 100 that you engaged in during the week indicated above. The course-relat
sctivities you might have done are listed below. Please indicate how valuable you
found each one by circling the appropriate number on the rating scale beside that
activity. The more valuable you thought the activity, the higher the number you
would circle. Try to make your ratings accurately reflect your evaluation of each
specific activity. Indicate the activities you didn't do last week by checking the
column at the extreme right.

Little or Extremely Didn't Do
No Value Worthwhile Last Week
Saw TV lecture 1 2 3 4 5 6 7
thoned in after lecture 1 2 3 4 5 6 7
lead notes from video tapes
topics 1 2 3 4 5 6 7
l.istened to audio tapes '
topic — 1 2 3 4 5 6 7
topic — 1 2 3 4 5 6 7
topic - 1 2 3 4 5 6 7
topic _ 1 2 3 4 5 6 7
Kead notes from audio tapes 1 2 3 4 5 6 7

Read The New Literacy

chapter 1., 2 3 4 5 6 7
chapter 1 2 3 4 5 6 7
chapter 1 2 3 4 5 6 7
Kead other material related to
course (specify): - 1 2 3 4 5 6 7

Other relevant activities
(specify): 1 2 3 4 5 6 7




Part 1I. Below, please indicate whether the TV reception was '"normal' or whether
there was something wrong with the:

Picture:
Sound:

Part 1II. Now, would you also please evaluate the following aspects of the course |
(these need not have been done during the past week): |

Last completed assignment
number 1 2 3 4 5 6 7

Seminar most recently attended
month 1 2 3 4 5 6 7 |

Do yru think your ratings acenrately reflect yosur &évaluatiun of ine verious course
activities? ’ Yes; No

1f not, please elaborate,

Other comments?




|

' APPENDIX C

Student Evaluation Questionnaire

Student status: full-time .
part-time degree
non-degree part-time

Did yon apply to the University prim.rily to take Arts 100? yes
no

Were you admitted as a "mature” studout did not meet the University's
reqular grade 13 admission requirements)” yes; no

Please answer questions 1-22 by circi.ng the letter of the alternative
that best answers each question. Place any comments about your answers
in the spaces to the right of the alternatives. If an item asks you to
evaluate part of the courss which you haven't done (e.g., the OECA

workshop) or materials you haven't used (e.g., the audio tapes), ignore

that item.
1. To what extent has Arts ii}0 met ycur personal expectations?

(a) almost completely ~Tomments ...
(b) to a considerable extent
(c) somewhat

(d) a little
(e) not at all

2. To what extent has Arts 100 met the objectives stated in its brochure?

(a) almost completely Comments ...
(b) to. a considerable extent
(c) somewhat

(d) a lictle

{e) not at all

'
[}
]
[}
¢
)
i
*

3. How would you rate Arts 100 overall?

(1) excellent » Comments ...
(1} very good )

c) good '
«d) failr 1
(e) poor '

4. would you recommend to a friend that he or she take Arts 100?

(a) yes, recommend it highly ; Comments ...
{b) yes

(c) don't know

(d) no

(e) definitely not
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5. How interesting did you find the course?

. 1) extremely interexting omments ...
(b) quite interestin-,

(c) interesting

(d) not very interesting !

(e) boring :

'y
6. Hlow would yoeu rate Arts 100 in comparison with other university courses?

(a) one of the best  Comments ...
(b) better than most '
(c) about average '
(d) not as good as most !

{¢) one of the poor: :t
7. D v fe that the ¢ 1 ‘evote. >« ts 100 was well spent?

(a) always c‘omments ...
(b) usually
() sometimes
(d) seldom
(e) never

e -

8. How intellectually stimmlating dit you find the course?

{(a) highly

{b) quite .
{¢) som2what

(d) slightly

(e) not at all

Comments ...

!
]
|
i
¥
i
|
)

9. How understandable did you find tie TV lectures?

‘a) extremecly underst -niable omaants ...
i cquit- nderstandts o

v} undesstandable )

1d4) not very understandable :

(2) not at all unders:andable ;

10. Hcw dn you feel about tue amount of material covered in the lectures?

ta) too much Jomments ...
(b) ju=t about right

(r) too little

11. lisw worthwhile did you :.nd the . »ok "The New Literacy"?

{a) extremely worthwh. e omaents ...
(b) quite worthwhile
{c) worthwhile

(1) of little worth
lc) a waste of time

73




12. How worthwhile did you find the monthly seminars?

(a) extremely worthwhile H
(b) quite worthwhile !
(c) worthwhile :
(d) of little worth i
(e) a waste of time L

13. How worthwhile did you find the 4ssignments?

(a) extremely worthwhile Comments ...
(b) quite worthwhile
() worthwhile

(d) of iittle worth
(¢) a waste of time

- — - - -

-

14. How worthwhile did you find the T.V. lectures?
(a) extremely worthwhile | Comments ... .

(b) quite worthwhile i
(¢) worthwhile '
(1) of iittle worth '
!

(e) a waste of time
15. How worthwhile did you find the notes on the lectures?

(a) extremely worthwhile ! Comments ...
(b) quite worthwhile '
(c) worthwhile {
(d) of little worth '
(e) a waste of time '

16 . How worthwh.ile did you find the 1adiv tapes?

(a) extremely worthwhile Comments ...

. (b) quite worthwhile
(c) worthwhile

(d) of little worth

(e) a waste of time

[
=2
o

17. How worthwhile did you find NECA TV workshop?
(a) extromely worthwh .o : comments ...
(b qu'~ worthwhis
(¢) worcthwhile :
(d) of little worth :
(e) a waste of time ]
18. what effect do you think the use of the puppet had on the TV lectures?
(a) considerably aided | Comments ...
(b) somewhat aided i
(¢) neither aided nor -ietractc

(d) somewhat detracted .
(o) co.siderably detr-. ted

1

ERIC 71
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19. How do you feel about Professor Gordon's use of "academic" or
technical language?

(a) too much of it

| Comments ...
(b) just about right . :
]

(c) too little of it
20. llow do you feel about tha amount 1 ime Prof. Gordon was on camera?
(a) too much

i
(b) Jjust about right |
(c) too little '

‘omments ...

21. How effective did you find the iliustrative materials used in
the TV lectures?

(a} considerably aided y omments ..«
(h) somewhat aided ‘
1) neither aided nor Adetractc
(d) somewhat detracted i
(e) considerably detracted '

22 How do you feel the focmat of Ar'. 100 compares with "standard"
university course formats?
(a) much better comments ...
(b) better
(c) about as good
(d) not as good
(e) much worse

23ta). Did the "hot line" satisfacto:ily meet your needs?

yes ’
. no
_ didn't us=2

it you checked "no" c¢. "didn't use", please indicate why.

(). What other arrangemerts would you like to see for receiving your
comments, providing you with holp or feedback, etc.?

— - -~ - - o —

24. pil you f£ird that seccndary read:ng materials were accessible enough
for your needs? _yes; no

Please elaborate.




25,

27

28

29
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Beyond providing course content, has Arts 100 had any effect on what
you do, think, believe, etc.? ____yes; no

Please elaborate.

e .- —— — —

Roughly how much time »er week did you spend on Arts 100 (including
TV viewing, reading, preparing assignments, etc.)?

Average time spent per week - __ hours.
In -cmpali.on with oth.: courses * ts 100 took:
more time
about the sam: amciunt - time
less time

- r———

The most valuable aspects of the -"ourse were ...

The least val'able asp:acts of the sour8e were ...

il v vould you like to see the course changed?

76

(51



- 66 -
APPENDIX D

Mass Media Survey

1. On the average how many hours a we. - do you spend on each of the
tollowing media as a source of inf mation?

(a) TV Please elaborate ...
(.1 Radio
(v*) Newspapers

'
]
t
§
¥
1
)
t
|
(d) Magazines :
|
|
]
]

{¢) Books
{“. Mo o, (not »n T L
Other: )

I

2. Below please indicate yo>ur opinion: rugarding'how accurate as sources
of information the various media a»e. Do this separately for: (1) the
media in general, and (2) your choice from each of them.

dce Reasonably Somewhat Quite
arite Accurate Biased Biased

TV : In g2aneral
What I watch

Radio: In gon-ral _
What I listen t .

Newspapers: In gencral
° What I read

Maga.ines: In general
What 1 read

Books: In general
What 1 read

Movies (noot on TV): In o, « ral
What ! .atch

Other:_r“

Comment .




|
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3. Has there been any change in your use of these media in recent months?
Yes No Please elaborate:

(a) TV

(b) Radio

' .: Newspapers

(d) Magazines

(e) Books

(f) Movies (not on TV)

Other:

— - . ———— —

4. Has there been any chanjye in your opinions of or attitudes toward
these media in recent months?

Yes No Pieagse elaborate:

(a) TV

(b) Radio

(c) Newspapers

(d) Magazines .

(e) Books ;

(€£) Movies (not on TV)

Other:

Please write any comments ahout this questionnaire below. Additional
comments about the questionnaire or Arts 100 can be written on the back
of this page.

78
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APPENDIX E

Nonstudent Evaluation ‘uestionnaire

Please answer questions 1-14 by circl.ng the letter of the alternative
that best answers each question. Place any comments about your answers
in the spaces to the right of the alternatives.

1. Hew o ogula:rly did you watch the b: adcasts?
(a) eveiry week y ‘omments ...

(b) missed occasional one '
(c) about 3 weeks out of 4 :
:

'

(d) roughly half of them

(e) less than half of them
2. How would sou rate Arts 10 overa’ '?

(a) exc :llent ! Jomments ...
(b) very good 1
(c) good '
(@) fair :
{e) pco- :
3. In comparison with all other prog:.mmes you watch on TV, how

would you rate Arts 1002

(a) one «.f the best ' Comments ...
(b) bettrr than most
(¢:) about average

(d) not as good as most
(e) one of the poorest

4. In comparison with other programmes you watch on "educational" TV,
how would you rate Arts 100?
(a) one «f the best , ~omments ...

(L) better than most. '
(¢) about average !
(1) not as good as mo 't !
1t~} one .f the poorest '

5, Would you recommend to a friend that he or she watch Arts 1002

(2) yes, recommend it highly | Comments ...
{b) vyes !
(¢) don't know )
(d) no X
(e) definitely not !

6. How interesting did you find the -rogrammes?

(1) extr-omely interexring “onuments ... .

i gquite interesting \

(«) interesting X

(d) no! very interesting : |

(e) boring ' ]
1

qy 79
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7. How informative did you find the programmes?

(a)
(b)
(c)
(d)

Y

extremely
quite
somewhat
slightly
not at all

Comments ...

|
'
t
-} oo - -
1
[}
|
1

8. How intellectually staimuluting d?,'koL find them?

(a)
(b)
(c)
(d)
(e)

highly
quite
somewhat
slightly
not at all

Comments ...

9. How would you rate the clarity of the presentations?

(a)
(b)
(c)
(d)
(e)

extremely clear | 'omments ...
quite clear |
clear !
not very clear '
|

not at all clear

10. How do you feel about the amount of material covered?

(a)
(b)
(c)

too much :
just about right :
too little |

Comments ...

11 what effect do you think the use :f the puppet had on the programmes?

(a)
(b)
(c)
(d)
(e)

considerably aid=2d | Coments ...
somewhat aided !
neither aided nor detracted
somewhat detracted '

considerably detracted !

12 dow do you feel about Profestor '.crdon's use of "academic" or
technical language?

(a)
(b)
(c)

tOO much : . Omt‘:nts s
just about right !
l

too little

13. How do you feel about the amcunt of time Prof. Gordon was on camera?

(a)
(b)
(c)

too much | Comments ...
just about right ;
too little '

14, How effective did you f: .1 the i. ustrative materials used?

()
(b)
(c)
(d)
(e)

considerably aided | ~omments ...
somewhat aided !
neither aided nor detracteda

somewhat detracted !
considerably detracted "
o 8V
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15. Beyond providing information, has Arts 100 had any effect
you do, think, believe, etc.? Yes; No

Please elaborate.

on what

16 . The most valuable aspects of the broadcasts were ...

e

17. The least valuable aspects of the broadcasts were ...

18. Did you find the broadcast times convenient? Yes;

Please elaborate.

No

19. How would you like to see the Arts 100 series changed?

81
3)
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APPENDIX F
\

Lxamination

Project Code Number:

The questions brlow deal with the subjece of communications. While very long
ansuwe o5 could be written to the questions yon are asked to answer them briefly
in one page or less. This means that you won't be able to elaborate much upon
your ideas. You should spend no more than 15 minutes on each question.

L. You arc interested in knowing what i< happening in the world. You get your
infurmaticn by watching the evening : ws on TV. What sorts of things would
y v« tonside v in deciding how accurat this information is?

~

vore are 1aterested in knas ng how reliahle your sense of taste is. How
would you go about comparing it with «hat is "average'?

3. what would vou keep in miuna in tryin, .o eplain things (like snow) to
people who are unfamiliar with them iiike Arabs)?

Note: tfach question appeared on the top of a different page, with the rest of
the page (and the back if necessary) availabls for the answer.

¢
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Scoring Manual

The rollowing are actual sample answers chosen from the evaluation
examinations which are to be used simply to provide an idea of the scope and
quality of answer required for each score. The answers are not necessarily of
great depth or clarity. In the case of questions for which more than one
por~t vonld he awarded, the Irtermintien ~F ‘h» actual score was made on the

fOl‘\ .1 ba-
I poost - a mention of the conce,: without elaboration
2 points - inclusion of one aspect or factor with elaboration or
of two aspects without elaboration
5 points - inclusion of two uspec*: w:rh elaboration or three aspects
without elaboration.
! points - inclusion of threc asp ts with elaboration or of .four or

more aspe:t« without .* .horation.

In crery category fo. wiich morc 'nan one point was awarded several
aspecis or factors could be inciuded in the answer.

Questaon #1

vontrel und (ensorship (4 po nt . max;mum)

1 porirt - Does the s<ation which s showing it or the source from
where it was received have censorship?

2 points - The first thing which - :st be considered is whether or not
the station, program, announcer o: sponsor would have any reason for
presenting a biased approach to the subject.

3 point,  What type of slant does that station take? How is the station
owned, i.c¢., public, government <ibsidized or private - Have social slants
been scen previously in their braadcasting (e.g., no negroes in the com-
aererals or interviens

} pouiat not awardcu A four , oint answer could include the control
and censorship of station owners, iicencers, advertisers and government,
~ith evluboration.

Sele.tivity (3 points maximum)

1 point - The medium of television has technical limitations which make
selection material necessary.

2 points - For instance, if { am <hown a scene of a riot and police are
presented clubbing thre - demonst>-:ors, I won't accept this as an example
of th .Inbbing of hma ds of 1. er~ My understanding of camera angles,
lense<, framing etc. a. o forces . to qualify the material presented for
ay at-ention.

83' |
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3 points - Time limitations resulting in condensation cause selection
of certain material. Some stories are scrapped because they cannot be
visualized. Stories are passed over or just mentioned because they
lack the excitement that most editor's demand of material. Some areas
are inaccessible to cameras. Thrra is selectivity in film shots.

cier-ic - (2 points ma<i:um)

1 point - I would turn to other newscasts, the newspaper and radio.

2 points - Compare different networks news and the news of other media
and relate the report to our own first-hand knowledge of the situation.

Sourte tauthority) (2 points n.a» imum)

L pornt I have to <enider wh * 1he: say they are using as a source
for thecir informaticn

2 points - Never awa:'ded. This would include an elaboration of the
above answer.

Othevs Scorable Answers (1 point each)

Source type: 1 would have to take in:o consideration that while seeing
an even on televisio: which taks. in Siberia, the Siberian problem may
not really be intell.gible to us.

Personnel bias: I would like to ~now whether the broadcasters are biased
heavily or not. The biases that :hey have may be projected into the in-
formation they give to the public, even though they may be unaware of it
and this could radically alter the wa- the public looks at the situation.

Consideration of audience to which the news is directed: Whether the
station is just tryiag to present wha: the public wants to hear.

Timeliness: How current is the reporcing of a news item.

Lalw  Are inter/i +5 from® " < des of the story given?

Intvapretation according to culc:cal wrend: To what extent are facts
interpreted in the light of the caltural beliefs of the people reporting
to and controlling the media or in the light of the cultural beliefs of
the -ociety for whom the news is written.

Commentator and/or reporter image: The announcer's projected image --
does he seem to be factual -- or does he seem to embellish certain news
items?

Governnent policy: Whit is the ,»vernment policy toward the country
disces od. Is it r-f.- ved in : in vrpretation of the news item.




Consideration of basic assumptions: What basic assumptions is the station
making about a story or about its viewing public.

Presentation: Format of the report (audio-visual etc.)

Station Reputation: History of credibility of the station, i.e., past
pertormance.

Medium: fhe medium of television is limited as to what it can communicate
and the impact it will have.

Question 2

Concept of Standardized Measurement (4 points maximum)

I point - [ would first have to find an objective test with which to measure.

2 points - 1 should select a certain number of foods and give each of them
to a group of people who would tell me how they tasted.

3 points - Choose substances tha: arc known to be tsweet, salty, sour and
bitt r and have a group of peopl- test them and tell me how they taste.

Now -- how do they taste to me?
4 points - Basic tastes -- sweet. sour, bitter, salty. With a large number
of persons -- have them categoriz: various foods or a scale as to:

a. very sweet

b. sweet

c. slightly sweet

a. very sour

b. sour

<. slightly sour

.. very bitter

. bitter

. oslightly (xrrer

4. very salty

b, salty

. slightly salty

Now, 1, not knowing how the othcis categorized these foods, would categorize
them and compare my results against those of the group of people. Note:
This shows how I label foods -- 1ot really how they taste to me.

Comparison with select reference group i+ points maximum)

1 point - I should have to gathe a group of people whom I consider average.

2 points - The people ¢ am comj: ng my taste to -- have they been brought

up 11 the same type or culture c¢* . that I have -- did they eat "fried |
potaioes and apple pie' or were they raised on caviar ? Have they been

14)
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raised with restrict.ons similar to mine? Have they been in an
anti-alcoholic familv?

3 points - First, I would have to decide approximately what I could

consider hverage' ! would tend *o d-sregard groups such as 'smokers'.
They are obviously nst average { th.ir tastes are impaired. Then,

I wotld have to .+ © neople - “ar cultures who have developed
different taste pattci. . 1 wou u po. ,ibly select as average a group

of people who are cu.turally comparable to me and who do not smoke

or use a lot more or less chemicals than I do. Therefore, I would

ask questions of and observe people who are living in the same culture
and environment as I am,

4 points - The first question is “what is average?". To obtain an

average group, I must select from among people who are from my cul-
" ture, my socio-economic. group, »: he “rom my age group, and who do not

have diseases or hab’ts that affert the taste. I would also obtain
at lcast one hundred foods and liquid;. Then, with myself in ons
room and these people in another, we would proceed to taste at pre-
determined intervals thc entire stock and label according to pre-
specified labels how we thought each narticular item tasted. Then,
if 1 agreed with the labelling of this group of people, I would con-
sider myself 'average'.

Other Scorable Answers (1 point each)

Definition of Averagz: What is - ‘craze? That is the first stubling
block.

Cross Reference: I would remember taste of something familiar in a
certuin way, therefore the memory of it would make it taste as I
remember it tasted.

Consistency of Taste: Taste seems to be subjective and not always the
same for the same foods.

Affecting Factors: Smoking, dis-ase, age -- these have an effect on
tast:
Cross-sensory Stimutat.on: In 1. .ting the reliability of taste, I

must remsmber that most Of our tu<te sensations are coupled with our
sensv of smell and sig’:.

conc 'pt_of the Differcuce Betwer the Perception of Taste and the
Sensation of it: The way one understands a taste may be different
from the taste on the tongue.

Rsm

Analogy (4 points maximum)

Question #3 1
|
|
1 pont - Relate snow 10 someth - they are familiar with. ]

Y86
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2 points - Base your explanation on something in their own experience
(like sand).

3 points - Use of comparisons and analogies. Snow, for instance, can
be reolated to water - a sulsta- -« .n to everybody -- and to sand,
something known to tte Arabs.

4 points - Empiricism, analogy and regulation all would then come into
play. I would compare snow or anythirg else to something that they
are familiar with. For instance, rair. "Snow i$ like rain, only the
drops are frozen intc white patters which do not always melt into the
ground, but stay piled up on top of it."

"mpir:cism (3 points maximum:}

1 point - They must touch snow. I would take snow to them.

2 _points - Pictures c¢r films of snow niight help -- also an explanation

that it was cold.’

3 poiats - If possibie, I would show the ice which forms in a freezer and
indicate that snow ir close in appearance to this. I could gather pictures
of snow from magazines, photos, etc., and augment my explanation with
these.

Other Scorabl: Answers (1 po:.nr each)

Gestural Implications or Body Lai,uag): By moving my face or body a
certain way, I might inadvertently co'our my description or their
understanding of it.

Commcn Experience: [iven explanations are difficult because there is
little common experirsnce on which to “ase an explanation,

Context: [ should b: aware that in their living context, snow is
incomprehensible.

Regaraf1on (in a corm v languag: W.: could look up the word snow in
a dict onary.

Lang.a,c Barrier: I must choose my words so that they imply to the Arabs
what [ mean them to imply.

Clarity of Explanation: Keep the explanation as simple and as concise
and clear as possible.

Concept that Basic Assumptions cannot be made: One should keep in mind
that their frame of reference would b: different from ours, that in

describing something v~ must not let our particular prejudices about
snow show.

8¢
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Empathy: Be understanding and try to feel how they are reacting.

Feedback: I would watch their faces and listen to their verbal
reactions to determine if they were understanding me.
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APPENDIX 1

Intercorrelations
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Table 15
Intercorrelations<? (Students N=145) 5
ariable 3 4 5 6 7 8 9 10 11 12 13
i. Expectation -61 74* 6y 77 68' S 66 26 43 32 57 59*
2. Objectives 59 61" s8 47" 47" 56" 247 33" 207 44" a6
3. A100 overall 77 77 74 2" 66" 290 560 20" 56 60
4. Rec. to friend 740 74 9 64 31 43 18 54 52
5. interestingness 72 V7 ~;3 28 56 34 49 66*
6. Ve. other cour-es 03 2; 42 17 51 56*
7. Time spent wel, 64 29" s¢° 25 s6 51
8. Stimuiating 21 5] 34 59 56*
9. C arity of lectures 27 03 21 36*
10. New Literacy 19 42 _51*
511. Seminars 15 29*
2. As«signments 34*
13. Tv lectures
4. Nctes on lectures
15. Audio tapes
"
6. OECA workshop r/
7. Eftect of pupp-t
18. lllu-t-atsve material
9. Firmat ;
20. Bchavioural Effectb !
1. Time spent |
2. Exam |
3. Course grade
1
1
|
%
|

90
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lable 15 - (Comnt'd)

Intercorrelations?® (Students N=145)

riable 14 15 16 17 18 19 20 21 22 23
o « * * * v * * * *
1. Expectation 30 21 25 1 12 60 -38 33 10 35
* N “ * l * * *
2. Ol jectives 20 g 14 . .9 39 -22 20 09 25
* * * L] * * * * *
3. AJOO overall 28 27 33 24 31 65 -40 36 06 28
N * * * * * *
4. Ree. to friend 27 07 18 ] 26 65 -37 24 06 36
* * ” * * * * *
S. Irtterestingness 27 12 28 2C 26 62 -44 37 03 45
* * * * * *
6. Vs. other courses 26 10 27 te 20 69 -36* 25 07 36
* * * » * * * * *
z. T me =pent well 23 20 37 it 25 52 -3 34 -07 25
* L4 * * * *
8. Stimulating 21 N 24 o L) 61 -36 30 -01 33
* * * * *
9. Clarity of lectures 28 04 08 01 19 24 -15 19 09 20
* * * * l * * *
0. New Literacy 19 21 21 14 31 48 -22 32 07 26
- * * * * * *
1. Seminars -04 27 26 24 03 22 -20 28 -05 18
* * * * * *
2. Assignments 26 06 33 HN 02 48 -Z8 26 13 37
* * W i * * * * *
3. TV lectures 39 21 28 3¢, 30 59 -35 25 14 19
*
4. Notes on lectures 27* 12 14 09 38 -12 01 13 05
x * * *
5. Adio tapes 32 30 36 18 -19 11 00 -01
” *
6. OICA workshop 38 14 27 -03 13 03 08
* *
7. LEffect o1 pupper 18 21 - 05 16 -08 03
*
8. lllustrative material 25 -14 11 -02 06
* * *
9. Format -45 26 13 35
M *
0. Behavioural Effect” -13  -01 ~-21
*
1. Time spot -05 33
*
2. Exam 29

3. Course grade

ecimals omittcd. 1

ous variable {yes=l, no=2) S)J_ ] ’ i
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judgments have been made.

The students of Communications 100E, their instructor
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. Donald-R.-Gordon-illustrated with numerous and varied ¥isual— o

fLroadcasts, each of which consists of a lecture by Professor
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INTROQUCTION

The course Comrunications 100E, qas offered at Erin- -
dale College of the University of Toronbo during the 1971/72
academic year. It is based on "Arts 100: Communications--
A C&urse on the New Literacy”, a University of waterloo.multi-
media course offered at that University in co-operation with
The 'Ontario Educational Communications Authority (OECA). The

major component of Arts 100 is 30 weekly half-hour television

materials and supplemented by dialogue with a puppet. The
other components of Arts 100 are 12 audio-tape cassettes, an
W%

assigned text: The New Literacy by Professor Gordon, a

reading list, printed notes on the audio and video materials,
monthly tutorials held in various locations throughout tle
area, provision for comments and questions from students via
the mail and telephone (the toll-free "hot-line"), an OECA
TV procduction workshoé on problems related to production of
media material, and seven research assignments to be completed
by the students (and on the basis of which they were graded).
Arts 100 as taught at waterloo during 1971/72 did not include
regular class meetings at which all students assembled. Arts
100 was designéd to accommodate full-time students, part-time
students, and non-students working on their own at home (ex-
cept during the monthly small group tutorials and the single !
| |

102

OECA workshop).
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In principle, Communications 100E was to be the 'same
course' as Arts 100, but certain circumstances led to a
number of differences between the two coursés. One kind Bf
difference concerned promotion. The decision to offer the
course at Erindale was not made until after the formal
registration period was over at the College. Thus, students
Q; did not know that the course was a possible choice for them
until it was about to begin, and by the time it was announced

most students were 'settled' in their courses. Furthermore,

at least some of the promotional material published to

advertise Arts 100 was hot available for inspection by — "]
prospective students at é;indale. These facts may partially
explain the small size of the class and any init}al miscon-
ceptions the students had .about the nature of the course.

A second k%nd of_difference concerned the components
of the courses. Arts 100 as taught 'by TV' has been
described. hCommunications 100E differed from it in one very
‘basic way. It was assigned a scheduled meeting time, the
first half-hour of which coincided with one of the time slots for
the weekly TV programs. lMrs. Sandra Sachs, who haa previous;y
taught Arts 100 'live' before the TV lectures were available,
was hired by Erindale to meet the class each week at the scheduled
time. Thus, Communications 100E met regularly, whereas all

the students of Arts 100 never met together. Related to this

very basis difference are a number of other differences re-

garding components: (g) for the first half year the Erindale 1

“
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i students watched the TV programs together in class; (b) Mrs.
! Sachs provided the students with an extensive reading list

. which was not the same as the Arts 100 reading list; (c)
i)' : monthly tutcriale-wére not necessaky for the Erindale stu-
{ dents since these'lgudents met weekly; (d) provision for
3 comments and questions via mail and telephone was likewise

unnecessary; (e) Mrs. Sachs chose to evaluate the students on

the basis of a major.prcject and an exam, not on the basis of
the seven assignments; and (f) the class engaged in various
activities which were not equivalent to any of Arts 100's

- components, 1ncluding listening to guest speakers, attendlng

a play, visiting a 1ad10 studlo, and attendlng a mcvie. Thus,

Communications 100F, although based on Arts 100, was very
different from Arts 100.
The purpose of this evaluation is to summarize the

y opinions of the registered students about Communications 100E.
There are no pre-tests or control groups because the decision
to undertake the evaluation was not made until after the
course was over. Fortunately, an evaluation questionﬂaire had
been filled out at the end of the course. Furthermore, no
attempt is made to draw general ccnclusicnp. Not only is the

number of students small, but there is little justification

for trying to say anything about any course except Communica-
tions 100E as offered at Erindale during the 1971/72 academic
year. Therefore, this evaluation had distinct limitations and
should be viewed more as a retrospective case history rather
than as either a thorough evaluation of a single course or a

collection of data from which broad generalizations can be made.
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HIGHLIGHTS

>

' D
-Most of the students in Communications 100E expected a
eourge on media—and media techniques.

~The course fulfilled the expectations of many of the students.

. £ ]
. v

R
-

-The ‘overall rating of the course by the students was favour-
able.

-The best received components of the course were the OECA
workshop, the class trips, the class discussions, the

gquest speakers, and the illustrative materials used in the . |

TV lectures. Also, some of the specific topics, such as
hypnotism and advertising were very well received.

S

-The informality and flexibility with which the course was :
conducted was greatly appreciated by the students. §
’

-Some components and parts of components of the course verc
disliked or ignored, including some of the TV programs (thosec
on the brain and senses), some aspects of all the TV programs
(the puppet and the technical language), the text, the notes,
and the audiotapes.

-The students claimed to have become more critical with res§ect
to the media as sources of information during the period o
the course.
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METHOD

Twelve Erindale students were registered in the

course. Eleven of these completed the Final Questionn-

T £ NP

aire with attached Mass Media Survey at the end of the
academic year. The Questionnaire ;nd Survey were
originally desjgned for students at the University of
Waterloo. The Questionnaire consisted of 29 questions,
mostly, but not exclusively, of the multiple-choice

variety. It was chiefly concerned with opinions regarding

the course and its specific components. Five of the

. ..Qriginal queétiéﬁéwﬁéfe om£££;d b; 511—§£ﬁden£§ siﬁééwlﬁéf’-
did not apply to the course as conducted at Erindale, but
five supplemental questions that were pertinent replaced
these. A céﬁy of the Questionnaire including the supple-
mental questions is in the Appendix. The Survey consisted
of questions about the student's use of the media and about
opinions regarding the media. A copy of the Survey is also
in the Appendix. ’

Seven of the students (all those who could be located

at the time) were interviewed over the telephone by the
author several weeks after the end of the course. The

questions asked concerned how the students had heard about

the course, their expectations and the benefits they

received, the course components, and how the course should
be changed. A list of the questions asked is found in the

Appendix.
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RESULTS AND DISCUSSION

Final Questionnaire. Table 1 presents the results

obtained from the ‘objective' items on the Final Question-

"* 'naire. In cases where the student expressed his opinion on

“assignied a score of one. These evaluation scores were

a five point rating scale (items 1, 3-9, 11, 14-18, 21, 22),
numerical scores were assigned to.the lettered responses
1;uch that the most positive response, a, was assigned a
score of five, the second most positive response, b, was

assigned a score of four, and so on, so ‘that “esponse e was

averaged for each relevant item apd the means, along with
the number (N) of students responding to each item are
indicated in tﬁe column "Results."” The items themselves
are paraphrased in the column "Item." Thus, for example,
tﬁe mean of 3.00 for item 9 indicates that, on the average,

the students thought the TV lectures were understandable (see

alternatives on sample Questionnaire.in Appendix).

If we assume that a score of 3.00 (the mid-point of each
of the scales) represents a neutral opinion, then the rggults
obtained with the rating scales can be summarized in the
following manner: -The students were generally positive
(favourable) about the course as a whole, as indicated by
the fact that the mean evaluation scores on all general

items concerning the course (items 1, 3-8, 22) were 3.50 or

greater. On the other hand, the students were negative about

107 -
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TABLE 1

Results obtained from 'objective' questions

on the Final Questionnaire

i
Item® Results
!
‘'l. Has course met your perconai‘ Mean 3.72
expectations? . N 11
3. How would you rate Arts 100 Mean 3.90
overall? ) N 11
4. Would you recormend course Mean 4.09
T Tt a friepd? - - oo N 11
5. How interesting was the Mean 4.63
course? N 11
6. low would you rate Arts 100 Mean 3.90
in comparison with other N 11
courses?
7. Was time devoted well spenté Mean 4.54
. N 11
8. Did it stimulate intellectual Mean 4.36
curiosity? N 11
9. How understandable were the Mean 3.00
lectures? N 11
< &
11. Worth of textbook. Mean 7.44
N 9
14. Worth of TV lectures. Mean 1.90
N 11
15. Worth of lecture notes. Mean 2.44
N -9
16. Worth of audio tapes. Mean 2.25
. N 4
1\

17. WOrtﬁ of OECA workshop. Mean 3.75
k . : N 4
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TABLE 1 ~ Cont'd

. Wi
Item® Results
\
18. Effects of puppet on TV Mean 2.40
lectures. N 10
2l. Effect of illustrative Mean 3.90 -
materials. N 10
22. How format compares with Mean 3.50 )
“standard". N 10
10. Amount of material covered Too much 4 (36.3%)
in lectures. About riqght 5 (45.4%)
Too little 2 (18.1%)
19. Use of "academic¢" language. Too much 4 (50.0%)
About right 4 (50.0%)
Too little 0 (00.0%)
20. Time prof. was oh camera. Too much 4 (40.0%)
About right 6 (60.0%)
Too little 0 (00.0%)
25. Any effect in what you do, Yes 9 (81.8%)
think, feel, etc.? No 2 (18.2%)
26. (A) Average time spent Mean 212.4 Minutes
on course? N 7
(B) In comparison with More 1 (16.7%)
other courses? Same 1 (16.7%)
Less 4 (66.7%)
Sl. Should course be taught Yes 10(100.0%)
again at Erindale? No 0 (00.0%)
S2. Should TV format be taught? Yes® 3 (30.0%)
No 7 (70.0%)
S3. Same format, but without TV? Yesb 9 (90.0%)
No 1 {10.0%)

2Items are abbreviated and slightly rearranged for better
tabular presentation.

b

tions.

Two of those responding "yes" proposed extensive modifica-




ACHER A = D A T A O R = A
T - . R . ‘

most of the components of the course they were asked about,
- a8 indicated by,the'fact that the mean scorgs for the worth
of the textbook, TV lectures, lecture notes, audio tapes,
and puppet (a part of the TV programs) were all 2.44 or
less. Finally, two components do 'buck the trend'. The
worth of'thc OECA workshop was given a mean score of 3.75
and the effectiveness of the illustrative materials used in
the TV lectures was rated at 3.90. \

There appears {0 be a contradiction in the data. Com-

munications 100E was very .favourably received, and yet most

of its components were not favourably received! It seems

{
unreasonable to believe that the course as a whole could be

so pell liked when the only worthwhile components were the
’““"Eﬁék workshop that was attended by only fou; of the eleven
students (presumably, since N=4 for that item) and the
illustrative materials of the TV programs. Tais contra-
diction can be explained, however, by the presence of
course components that were not asked about in the Final
Questionnaire. As indicated in the Introduction, Com-
munications 100E included components other than those asked
about on the Questionnaire. The popularity of these was
great and probably accounts for the generally favourable
reception of the course. Which of the course's components

were favourably received will become clear when the re-

sults of the open-ended questions and of the interviews are
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considered. M

o

The remaining results listed in Table 1 (items 10, 19,

20, 25, 26) rqquireilitglc explanation gince in all but one

. VA

case (item 26A) the actual response alternatives and fre-
'qugnciel with'hhich each was chosen are indicated. Thus, it

can be noted that the amount of material covered in the lec-

:

|

§

i

A

?
=

tures, the use (amount) of "academic® language, and the time

the professor was on camera tended to be perceived as too

3 much rather than too little, although in all three cases many

students replied about right. These results support the

JRET S
D P N S 7P )

1 conclusion that'somethinq was less than ideal about the TV
lectures in the opinion of many students and suggest that
the lectures were 'too much' with respect to both amount of
material and its technical nature.

The responses to item 26A indicate that the mean time
spent by students on the course was about 3.5 hours. (The |
median time, however, was less than three hours.) This was ;
felt to be less than the time spent on other courses. Since 2
there was a two hour class meeting scheduled during most }
weeks, the mean number of non-class hours is presumably about
1.5.

The final three items of Table 1 are the three yes-no
supplemental questions (S1, §2, S3). The responses to these
questions indicate that most stydents feel Communications 100E
should be taught again at Erindale, but that the "television

format" should not be employed. Once again, the results point

111




to the students' antipathy towards the TV component.

The verbatim responses to the open-ended questions
(items 25, 27-29, 84,‘85) are presented in Table 2. (In
this table the several reactions of a single student to
a particular }t.n are grouped together 6n successive lines,
while reactions from different students are separated by
several lines.) Table 1 indica;ed that nine of the eleven
students felt the c&urse had affected them (item 25). The
elahoréii?ns listed in Table 2 indicate that the perceived
éffobts iﬁclude increased exposure to ideas, critical ability,
facts, in;ight, understanding, and communication ability.
These and the other effects listed suggest that different
students have different ideas about how the course affected
thenm.

Items 27-29, S4, and S5 all deal, in one way or another,
with what is right and/or wrong about Communications 100E.

In general, the students liked or wanted more of the following:
trips, guest lecturers, discussions, informality, freedom,
reading lists, workshop, some specgfic topics, some spe%}fic
TV programs, class projects, and p;dctical technical exper-
ience. The students did not like or wanted lgss or the fol-
lowing: the TV programs (especially the puppet and the
material on the senses), the "handbook" (program notes?), and

the relative lack of structure.

It is very clear on the basis of the Final Questionnaire
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TABLE 2

Verbatim responses to open ended questions
on Final Questionnaire .

25. Beyond providing course content, has Arts 100 had any

effect on what you do, think, believe, etc.? Please
elaborate.

323:. exposed to QFfferdnt ‘&cets of communication - to new
as. -

—Hade me more critical of the various media,

" -1 could explore topics I wanted to and hence learned about
advertising, Canadian Content Regulation, Radio Broadcasting,
& Camera work better.

-Gain insight, new perspective |
-Better understanding -of oneself . z
~Enabled me to communicate more effectively

-1 have learned to communicate yet cannot really express my-
self properly, at the moment.

1
i
]
' i
i
i
;
;

-It made me realize that the media exist. ;
-Profound effect, it allowed me to take "part" in a course.

~Educated me regarding the ad industry. i

113
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TABLE 2 - Cont'd

27. The most valuable aspects of the course were...

\

-Trips, guest -lecturers & discussions with them after
class.

-Some of the TV programs; discussions.

=The informality

-The closeness of the prof.

~The diversity of all of our interests blended

-We were free to delve into topics of our own choice
at anytime right down to the final exam

-Guest speakers

-Flexibility of course content in tutor1a1 period
-Tutorial leader was understanding

-Was interested in exploring our areas of interest
-Gave us opportunity to choose topics for discussion

-Reading lists and references

-The most valuable aspects of the course were the program
workshop and guest speakers. The course was extremely
informational in respect to current problems in the media
(effects of advertising, CATC disputes, how the media are
manipulated - both good & bad.)

-The programs on hypnosis and what is good and bad about
the media.

\

-Advertising studies
-Guest speakers
=Cultural aspects

-Sparked interest in new topics - subliminal, communication,
brainwashing etc.

L4
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' TABLE 2 - Cont'd

i ' 28, The least valuable aspects of the course were...

-Video Tapes

-Puppet

~More organization in the seminars
-We should have been able to prepare more for many of the
seminars (by knowing the topic to be discussod).‘

=TV format was unappealing to me

- -The handbook for the course -

-The TV ﬁioqranl. Somshow TV programs are intimidating.

- There is no give & take - just take:. Some areas covered
in the program, specifically the program on the senses
were interesting biologically but we were concerned with
commpunication ~ not that it was completely irrelevant
but just overdone.

~The first 5 programs were of little use.

-TV lectures 2
£
.
‘!‘

-Technical TV programs on mechanics of s:eing, hearing etc.
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TABLE 2 - Cont'd

29. How would you like to see the course changed?

-More emphasis on actual techniques of film, VTR

~How to assemble a film to get the effect you want
~How do film-makers communicate - what difference

does the editing, of the sound background make to the
meaning of the film

-Take out the puppet, treat university students 1ike
university students perhaps more research work

=More handling of cameras etc.

)

-1 would‘like to see the TV programs eliminated and more
time spent on things like workshops such as the one at °
Scarborough College .

>

-Drop the TV
-More class projects eg. get advertising men & men in all
other areas of communication to .talk

-A more free format, minus TV lectures
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TABLIL 2 - Cont'd

~

S4. What other recommendations would you have for next year?

~More practical knowledge, plus more knowledge of the phil.
of communications - a closer look at techniques.

3

-Less difficult assignments on TV; more research.

-

-None
-Keep it as informal as it was this year with the emphasis
on individual incentive.

\ s

-More technical work - ey. workshops
-exposure to radio & films a bit more 1
-More field trips - to,radlo stations, CBC, newspapers

-1 recommend a complete revamping of the course. It should
include a variety of topics such as - Mass Media (theoretical
study), Audio-Visual Techniques (practical study), Advertising
practical),& my most enjoyable part of the year, . Marketing

& Photo Journalism,

- =A more free format giving professor more choice of material

to be covered.

-More funds .
-Seminars
-Same small classes

-Would recommend more practical experience in use of audio-
visual equipment .
~More fieldtrips




-17-
TABLE 2 - Cont'd
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§5. What other comments do you have regarding céhmunica-
tions 100E this year?

A

=Could have wished for a bit more practical knowledge, but
in general very interesting. Exposure to many facets - A
advertising, hypnotism, theatre, movies, video as movies etc.

—Horthwhilq\but perhaps needs more structure

-Workshop at Scarbcrough College - extremely interesting
lectures - were informative & interesting

-Informal atmosphere was very nice to work in

=TV programs - some were interesting but obviously one-
sided mechanical type of situation .

-1 enjoyed the course

-

-Good

-Stimulating lectures

-Interesting guests

-High level of sophistication

-Perhaps students should be a little more sure what was
expected of them

-Interesting
-Liked open discussions

-There seemed to be a lack of funds for anything we wanted
to do.

-Could be more structural

-The variety of guest speakers was excellent
-Enabled us to examine many aspects of the communications
media
-Well chosen & informative speakers
-choice of topics covered was flexible - this was appropriate
because students had the opportunity to explore their interests
& yet learn new aspects of communication.

s
-

-As an idea - it was great. I thoroughly enjoyed attending your
classes and hope that you will go into the teaching field. It
was so refreshing to see someone who doesn't use regimentation
in lectures. 1I enjoyed your guest speakers and particularly

the advertising man. The outings to the theatre were well ;1].8

studied and of great importance to cultural formation. The TV
lectures were - plain & simple. I feel that video-tape lectures

are too inanimate which results in the student's disinterest in
them. You can't ask a taped professor a question.
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that most of the components of Arts 100 were not regarded

as worthwhile. They certainly did not contribute greatly

to the positive reception of the course as a whole. Of the
regular (Arts 100) course components, only the workshop and l
some of the TV programs were well liked. Some of the TV ‘ %
programs and techniques were disliked enough for the stu- |
dents to suggést major changes in them. Presumably, the
other components that were used were notVQisliked, although
they‘w-re not considered to be valuable. The non-Arts 100
components of Communications 100E that were liked include
Lrips, guests, discussions, technical experience, projects, -
and some specific topics. The favourable reception of

these components explains the discrepancy between the over-
all positive reaction to Communications 100E and the negative
reactions to so mahy of the Arts 100 components.

Interviews. The answers to the interview questions as
recorded by the author are found in Table 3. It is important
to remember that only seven of the students were interviewed:
and therefore the results may be based on an unrepresentative
sample. Each line beginning with a hyphen (-) indicates the
answer of a different student. 1Item 1 requires little com-
ment except to remind the reader that the information avail-
able to the prospective student may have been limited. The -
initial expectations as listed in item 2 tend to revolve
around two major themes: media and experience with equipment.

'‘Officially’', media was only part of the subject matter of
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the -course; also, equipment experience was a very small part
of the course. Thus, the initial expectations were discre-
pant with respect to the course as originally conceived to

the extent that the course was to contain many topics. and

experiences that the students were not expecting (or, rather,

which they did not recall expecting when Qquestioned in May). .

The replies to item 3 indicate that in spite of whatever dis-
Ccrepancies may have existed bétween initial expectations and
reality, ; good number of the students (about half of those

interviewed) felt that their expectations had been fulfilled.

When asked about what they got out of the course the

students mentioned a variety of skills and topics which
practically defy generalization. They ranged from philosophy
of communica&ion to technical information to experience i
(item 4). When asked about what the course consisted of, how-
ever, there was relatively great agreement as might be ex-
pecteh given a factual question (item 5). It consisted of

TV, trips (including trips to see plays and movies), speakers,
discussion, projects (all of which were mentioned by a number
of students), and a few other components such as an egam,
program notes, equipment, labs, and reading list (each of

which was mentioned by only one of the seven students inter-

viewed). It is interesting to note that certain components

of the course were not mentioned at all (e.g., the text) al-

though other evidence (the Final Questionniire) indicates

they were known to at least some of the students. In a few
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TABLE 3

I Verbatim responses to interview questions

' """ " 1. How did you hear about Arts 100?

-was going to take Communications 220 and Com-
munications 100 was recommended v
. -bulletin board
-registrar (wanted another communications)
 -a friend; bulletin boaxd
-poster
-friend; notices
~-bulletin board; people who liked it

2. What did you initially expect to get from the
course?

-media, influences, equipment, hands on exper-
ience

-technically, TV, equipment -

-other course was } course

-gomething different; cameras

-study of media & its effects on people

-communications - media, technique, effects, a
little philosophy

-broader view of communication topics, adver-
tising, Mcluhan, practical

3. Were these initial expectations fulfilled?

-yes, workshop at Scarborough

-no

-?

-yes, but senses screwed it up
-yes, own work

-nil for Arts 100? (not in depth)
-yes

4. What did you get out of the course?

-experience, useful information about commercials,
CRTC etc.

-plays, cable TV, basic introduction

-technical information, subliminal media, McLuhan,
broad range

~different media, movies plays etc., workshop,
advertising, bad TV

-just talking, visitors

-broader view of philosophy of communication, where

A O e e e Yl R el 3
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TABLE 3 - Cont'd -

to go for information about communication
-practical stuff (advertising, marketing), speakers

5. What, actually, did the course consist of?

-TV, guests, trips, discussion

-TV,. spcakcrs, plays, movies

-Tv, ipnakerl, exam, projects

-projects, equipment

-TV, discussion, ‘visitors, movies

-seminar, labs, program notes, list cf tapes,
class discussion, TV, speakers, trips, project,
reading lint

-TV, speakers, plays

6. (I know this has been asked before, but...)
How would you change the course?

-No TV

-No TV, too much like Sesame Street, too slow (boring)

-TV worst, couldn't hold attention, too many technical
terms, better when course wasn't on TV

*No TV & discussion of TV, do your own thing

-Wouldn't, but more selective on TV side

-TV: More clear cut, no crammed information, no frog,
better organization, slow down the superfluous, too
simple, distracting but interesting, more information
less image

-No TV: too intangible, more personal contact, no
senses, no frog, you can't ask a TV a question
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cases, the author pursued the matter by specifically asking
;bout the audio tapes. 1In these cases, the students usually
aaded that they had not used them. Again the data led to
the conclusion t;at a number of the course coﬁponents (audio
tapes, hooks, and notes) were not of value to many of the
students; these components were simply ignored by most stu-
"dénts wheinl the composition of the course was asked about.
The responses to item 6, about changes, tended to stress,
even nr re than did the similar items on the Questionnaire
;“ (items 29 and S4), that the TV corponent should be improved

or eliminated. There was considerable variety in the specifics,

and in some cases there werecontradictions--one student would
like the TV programs slowed dpwﬁ, while anéther thought they were
{ too slow. But the students in;erviewed are unanimous in feel-

{ ‘ ing that the TV programs should be changed in some way. The

E students do not igncre the TV component; they advocate specific
changes in it.

Mass Media Survey. Table 4 gives the results of the Mass

Media Survey. The responses to item 1 indicate that in terms
of time spent with the media as sources of information, the
students averaged 7.05 hours with television, 11.83 hours
with radio, 3.45 hours with newspapers, and so on. The order-
iﬁg of the media in these terms, in descending order, was radio,
television, books, newspapers, magazines, and movies.

The responses to item 2 indicate that the students tend

et s s

to perceive radio and books as the most accurate sources of
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information, to perceive movies as the most biased, and to ~
believe that the specific material they watch, listen to, or
read 3 somewhat more accurate than media supplied information
in general,‘witP the greatest discrepancy being between the
television they watch and television.in general. ]

Tre responses to items 3 and 4 are hard to interpret
withbut considering the students' elaboration:s, except per-
haps by roting that the students' use and opinions of tele-
visio: «nd newspapers have changed moré (in their judgment)

i have their use and opinions of the other media. Unfor-
tunately, the recorded elaborations (which are not preserited)
~are sparse and not always relevant, but if trends can be
based on two or three comments per medium then a few can be
discerned. One is that overall there seems to be more men-
tion of increase in media use than decrease. However, among
the most 'active' media television decreases in use, while
newspapers increase. Some of the increases are due to the
students' having more time to read "now that school is over.”
A second trend, probably the most important regarding the
course and the media, concerns the responses to item 4. Most
of the elaborations, for all the media suggest an increase in

caution towards the medium in question as a source of informa-

tion.
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TABLE 4 -
1 Results of the Mass Media Survey

Question - Results

¥

1. On the average how many hours a week
. _do you spend on each of the following
. ledia as a source of information?

~  Please elaborate.

(a) TV Mean 7.05

y N 10

‘b) Radio , Mean - 11,83
x ] N 9

c) Newspapers Mean 3.45
. N 10

‘d) Magazines Mean 2.43
N 8

{e) Books Mean 7.78
N 7

(f) Movies (not on TV) Mean 2.08
. N 6

7, Felow please indicate your opinion
regarding how accurate as sources of
information the various nedia are.

Do this separately for: (1) the
media in general, and (2) your choice
from each of them.

(a) TV: In general Mean 2.27 What I watch Mean
N 11 N

(b) Radio: In general Mean 2.70 #What I listen Mean

N 10 to N

(c) Newspapers: In general Mean 2.09 What I read Mean
N 11 N

(d) Magazines: In general Mean 2.60 What I read, Mean
’ N 10 N

{e) Books: In general Mean 2.72 What I read Mean
: N 10 N

+f) Movies (not on TV): 1In general Mean 1.50 What I watch Mean
N 8 N
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TABLIY 4 - Cont'd

Question Results

! . 3. Has there been any change in
3 ‘ your use of these media in
recent months? Please elaborate.

4 (a) TV Yes 5  (45.4%)
: \ No 6 (54.5%)
1 ' (b) Radio Yes 2 (20.0%)
‘ ) No 8 (80.0%)
(c) Newspapers Yes 5 (50.0%)
. A No S (50.0%)
(d) Magazines Yes 2 (18.1%)
No 9 (8i.8%)
- (e) Books Yes 4 (36.3%)
No 7 (63.6%)
(f) Movies (not on TV) Yes 2 (20.0%)
" No 8 (80.0%)
4. Has there beeni any change in
your opinions of or attitudes
toward these meciia in recent
months?
(a) TV Yes 8 (72.7%)
_ No 3 (27.2%)
(b) Radio Yes 4 (36.3%)
‘ Ne 7 (63.6%)
(c) Newspapers ‘ Yes 6 (54.5%)
No 5 (45.4%)
(d) Magazines ’ Yes 3 (27.2%)
No 8 (72.7%)
(e) Books. . Yes 1 (09.0%)
No 10 (90.9%)
(f) Movies (not on TV) Yes 1 (09.0%)
No 10 (90.9%)
|
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CONCLUSIONS

Ti:ends c;n be discerned in the data lead:ng to the
following conclusions: Most éf the students cxpected a
Lourse on media and media techniques. Furthermore, most
of those interviewed had their expectatiﬁns fulfilled. '

The overall rating of the course was favourable, but
most of the components of the course that led to this fa-
vour were components that were not part of ‘Arus 100. These
welI-Egceived non~-Arts 100 components include class trips,
questhspeakers, and class discussions. Certain othe: aspects
of the course were :1lso we. l-liked, such as the informal Ly
with which it was ccnducted, and some of the specific topics.

Many of the Arts 100 compohents were not considéred
valuable by the Erindale students. Thege included the text
the ahdio tapes, and the lc¢cture notes. The WV programs in
general and certain specific aspects of them {the puppet,
the lectures themselves, some specific topics, the techn.cal
language) evoked mary recommendations for change. One as-
pect of the TV programs, the illustrative material, was
considered to be Yaluable. Also, one Arts 109 component was
gyiven a clearly positive rating--the OECA workshop.

A final relevant trend that can be detected is that to-
wards more caution with respect to the media. Th;t is, the
students who claim their opinions of or attitudes toward the

media have changed in recent months usually claim that this

change 1s in the direction of greater caution.

127
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2. Mass Media Survey

3. ‘Interview Questions
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Project Code Number:

ARTS 100 EVALUATION PROJECT
o Final Questionnaire

©

- 2. 'Student status: full-time . -
part-time degtee

.....

[

t<?'5 13id you apply to the University primarily to take Arts 1007?

Were youladmitted as a "mature” student (did not meet the University's.
reqular grade 13 admission requirements)? yes; = no

3 Please answer questions 1-22 by circling the letter of the alternative

) that best answers each question. Place any comments about your answers
in the spaces to the right of the alternatives. If an item asks you to
evaluate part of the course which you haven't done (e.g., the OECA

j» - workshop) or materials ybu haven't used (e.g., the audio tapes), ignore
, that item.

1. To what extent has Arts 100 met your personal expectations?

(a) almost completely | Comments ...
(b) to a considerable extent
(c) somewhat '
- (d) a little !
1

(e) not at all
2. To what extent has Arts 100 met the objectives stated in its brochure?

(a) almost. completely
OMIT THIS (b) to a considerable extent
QUESTION  (c) -somewhat
= (d) a little

(e) not at all

| Comments ...
' .

]

]

|

]

]

3. How would you rate Arts 100 overall?

(a) excellent
(b) very .good
(c) good
(d) fair

(e) poor

Comments ...

4. Would you recommend to a friend that he or she take Arts 100?

(a) yes, recommend it highly
(b) yes

(c) don't know

(d) no

(e) definitely not

Comments ... ' %
]
1
1
{
4
1
1
1
|
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(a)

i (h)

(c)
(d)
(e@)

extremely interesting
quite interesting
interesting

not very interesting
boring

5. How interesting did you find the course?

: COl'M\entS oo L ]

- - -

6. How would you rate Arts 100 in comparison with other university courses?

(a)
(b)
(c)
(a4)
{e)

- 7. Do you

(a)
(b)
(c)
(d)

one of the best
better than most
about average

not as good as most
one of the poorest

feel that the time devote

always
usually oA R

sometimes

seldom

(&) never

. e

] Cmntl e oo

d to Arts 100 was well spent?

| Comments ...

8. How intellectually stimulating did you find the course?

(a)
(b)
(ec)
(d)
(e)

highly
quite
somewhat
slightly
not at all

Comments ...

P d

9. How understandable did you find the TV lectures?

(a)
(b)
(c)
(a)
(e)

extremely understandable
quite understandable
understandable

not very understandable
not at all understandable

] COmmentS s e

|
|
|
|
|
i
|

10. How do you feel about the amount of material covered in the lectures?

(a)
(b)
(c)

too much
just about right
too little

IComments ...

11. How worthwhile did you find the book The New Literacy"?

(a)
{b)
(e)
(d)
(@)

extremely worthwhile
quite worthwhile
worthwhile

of little worth

a waste of time

'cment, LI ]

\
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%v 12. How worthwhile did you find the monthly seminars?

; (a) extremely worthwhile
[ ‘oMIT THIS (P) quite worthwhile

[}

|

D |

]

. §§:§TT3§— (c) worthwhile E
]

Comments ...

(d) of little worth
(e) a wgag”of time

t L13. How worthwhile did you find:'the assignments?

(a) extremely worthwhile

o | cm‘nt. so e
- 39 ;%%g (b) quite worthwhile K
- T (c) worthwhile i
< (d) of little worth 5
|

(e) a waste of time
» 14. How worthwhile did you find the T.V. lectures?

(a) extremely worthwhile | Comments ...
(b) quite worthwhile |
(c) worthwhile |
(d) of little worth :

]

(e) a waste of time

15. How worthwhile diad you‘find the notes on the lectures?

(a) extremely worthwhile
(b) quite worthwhile

| Comments ...

{
(c) worthwhile E

{

{

(d) of little worth
(e) a waste of time

16. How worthwhile did you find the audio tapes?

(a) extremely worthwhile !
(b) quite worthwhile !
(c) worthwhile :
(d) of little worth |
(e) a waste of time !

T ————

(a) extromely worthwhilo | Comments ...
~ (b) quite worthwhile |
(c) worthwhile !

(d) of little worth '

|

(e) a waste of time _
18. What effect do you think the use of the puppet had on the TV lectures?
(a) coniidcrably aided | Comments ...
(b) somewhat aided !
(c) neither aided nor dctractéd
I
I

(d) somewhat detracted
(e) considerably detracted

pe oLy

17. How worthwhile did you £ind the OECA TV workshop? 1
i
1
]
|
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. 19. How do you feel about Professor Gordon's use of “academic® or
technical langquage?

i.. . © (a) too mnch ‘of it

: Comments ...
1 . (b) Jjust about right :
. '

(c) too little of it

20. How do you feel about the amount of time Prof. Gordon was on camera?

(a) too much : Cosments ...
(b) just about right co
]

(c) too little

)

21. How efﬁuctive did you find the illustrative materials used in
the TV lectures?

(a) considerably aided » Comments ...
(b} ewhat aided

(c) neithcr aided nor detracted

(d) somewhat detracted 0

(e) considerably detracted '

22. How do you feel the format of Arts 100 compares with “standard"
university course formats?

(a) much better 1 Comments ...
(b) better '
(c) about as good ] *
(d) not as good :

]

(e) much worse

23:.a). Did the "hot line" satisfactorily meet your needs?

yes
OMIT THIS ‘ no
QUESTION ______didn't use

If you checked "no" or "didn't use", please indicate why.

(b) . What other arrangements would you like to see for receiving your
comments, providing you with help or feedback, etc.?

*

24. Did you find that secondary reading materials were accessible enough
1T THIS for your needs? yes; no

Please elaborate.
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you do, think, believe, etc.? yes; no

Please elaborate.

i 25, heyond providing course content, has Arts 100 had any effect on what
Bv,

——

26. Roughly how much time per week did you spend on Arts 100 (including
TV viewing, reading, preparing assignments, etc.)? '

Average time spent per week = hours.
In comparison with other courses Arts 100 took:

more time '
about the same amount of time

" less time

27. The most valuable aspects of the course were ...

28. The least valuable aspects of the course were ...

29, How would you like to see the course changed?
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SUPPLEMENTAL QUESTIONS FROM THE FINAL QUESTIONNAIRE

Sl.

sa.

s3.

S4.

S5.

Would you recommend that Communications 100E be
taught at Erindale next year?

Shou{d the TV format be taught?

Should a course of the same format, but.not using
the Arts 100 Waterloo TV format be used?

What other repommondations would you have for next

year?

What other comments do ycu have regarding Communica-
tions 100E this year?
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l MASS MEDIA SURVEY

:
.

“l. On the average how many hours a week do you spend on each of the
following media ‘as a source of information? . ’

(a) ™V ; Please elaborate ...
|
(b) Radio !

(c) Newspapers

(d) Magazines

(e) Books

—— —————
e ———————
————————
———————

-‘(f) Movies (not on TV)

Other:

2. 3elow pleas: indicate your opinions recarding how accurate as sources
of information the various media are. lio this separately for: (1) the
nedia in geaeral, and (2' your choice from each of them.

Quite Reasonably Somewhat Quite
Accurate Accurate Biased Biased

Movies (not on TV): In general
What I watch

‘ Other:

™: In general -
What ~ watch -
vadio: In general
What I listen to
Newspapers: In general
What 1 read
Magazines: In general
What 1 read -
- Books: In general
What I read

NIRInin

Comments:
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f

Yes No Please elaborate:
(a) TV
(b) Radi>

f“
l‘ 3. Has there been any chang? in your use of these media in recent months? y
E:

(c) Newspapers
(d) Magazines
(9) Books

(f) Movies (not on TV)
Qther:

4. das there b:en any change in younr opinions of or attitudes tovard
~hese media in recent mounths?

- Yes No Please elaborate:
(a) v
(b) Radio *

(c) Newspapers

(d) Magazines

(e) Books

(f£) Movies (not on TV!

Other: t

- e oo e on oo e O S D e D D P D P TS D W P D T D B D D S D D D R WD D D W W
i Ce

Please write any comments about this questionnaire below. Additional
comments about the questionnaire or Arts 190 can bae written on the back
of this page.

i3
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INTERVIEW QUESTIONS

How did you hear about Arts 100?

What did you initially expect to get from the
course?

Were these initial expectations fiuilfilled?
What did you get out of the course?

What, actually, did the course consist of?

(I know this has been asked before, but...)
How would you change the course?
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