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Chapter I

INTRODUCTION

This is a report of a needs assessment survey, A Survey of
Opinions of the Training of Exceptional Children , conducted under
the auspices of the Special Education Ad Hoc Task Force of the Mary-
land State Department of Education. The survey is one of the first
steps in the developmen. of a plan to prepare personnel to provide
for full special education programs and services for all handicapped
from birth to twenty-one years of age by 1980.

The Ad Hoc Task Force was formed in 1974 pursuant to Section 106
D and E, Chapter 7B, Article 77, of the Public School Laws of Mary-
land. This Section, coupled with the opinion of the court in MARC v.
Md. (1974) and Bylaw 13.04.01.01A, mandates that local education :
authorities provide programs for all handicapped persons.

In 1974 the Task Force developed a '"plan to plan" how the neces-
sary personnel preparation programs would be handled. In May, 1975
the Department of Education contracted with the National Association
of State Directors of Special Education to assist in the development,
planning, implementation and interpretation of results of this survey.
The results contained in this report are hoped to provide directions
for further cooperative planning and decision making of the Task Force.

Background Information

It is estimated by the Department of Education that only 60% of
the State's handicapped children and youth are receiving appropriate
public education services. The Public School Laws of Maryland pro-
vide for full special education programs and services for all handi-
capped from birth to twenty-one years of age by 1980. The MARC
opinion mandates this for all handicapped between five and twenty-
one years. Bylaw 13.04.01.0l1A establishes standards, rules and
regulation by which these programs will be phased in by 1980 in
accordance with plans submitted by local education agencies. The
Maryland State Department of Education has developed and begun imple-
mentation of the Continuum of Education Sérvices to ensure a more
effective and efficient delivery of services to all handicapped
children and youth. '

Since 40% of the State's handicapped- population are without
appropriate special educational programs, the problem is what can
special education do to form close working relationships with regular
education, to determine options pertaining to training, to share
responsibilities, and to identify current technology and management
systems that have proyen effective in providing servies to the handi-
capped? '

Institutions of higher education, locul education agencies and

the State Department of Education are struggling with the problem of
providing adequate training opportunities and models to support and
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‘implement new alternatives for special education. The emerging de-
signs for delivery of special education services are part of a re- ‘
fashioning of the total educational system. The changing environ-

ment of the schools is creating new interface problems for both
special and regular educators. Both groups are looking for the com-
mon competencies that teachers need to possess. No longer 1is the

training of teachers or special personnel clearly the province of
‘one group or the other.

The changing role of the teacher - from operating solely in self-
contained classrooms to participating in teams and from a dispensor
of information to facilitator or advisor - has presented a series of
new challenges: To teachers who need new and different competencies;
to institutions of higher education as to how to identify the new
training needs and how to facilitate the acquistion of them; and to
State and local educational administrators to permit the flexibility
in organizational patterns to allow these changes to take place.

The mandated and moral responsibility for providing appropriate
educational programs for all handicapped children and youth requires
the efforts of educators, advocates, and legislators and also must
include public and private agencies, professional and lay organiza-
tions, interest group, parents, the courts and taxpayers.

There are teachers and other personnel presently on the job who
are not properly certified. There is the need for newly trained
teachers in certain areas of programming for the handicapped. Ad-
ministrative and teacing personnel need to constantly update and up-
grade their skills. These are only a few of the problems facing
today's educators.

A1T" of this raises a number of questions and considerations.
What is the extent of the need for trained personnel? What types
of personnel are needed and where are the needs most prevalent?
Who is best equipped to best provide what type of training and where?
And finally, but first and foremost, how can the State best coordin-

ate its human and monetary resources to meet the total gamut of
training needs? ‘ -

It becomes immediately obvious that there must be cooperative
and systematic planning to address the total problem and to accomp-
lish the desired results. This requires that all of the State's
resources, whether human or financial, be brought together in a
‘planned and coordinated fashion. The Maryland State Department of
Education and the Ad Hoc Task Force have undertaken the challenge
and have taken the initial steps to accomplish this.

Objective of the Study

The objective of this study was to identify training needs
within the education community of Maryland through an assessment
technique which will allow the Ad Hoc Task Force to make systematic
and valid desisions in its further planning efforts.




The study was designed to provide data ror answering
these questions:

|
|
|
1. What does the sample perceive to be desiraple |
directions for the future?
i
\
\
|
|
|

2. Where are we now relative to where we want to
be?

3. What is the priorlty rank of needs?

Need was defined as the discrepancy between '"what is" (Real)

and ''what should be' (Ideal). Figure 1 (p. 4) aisplays tnis model
for decision making.

v In addition, research shows tnat this type ot study 1s a potent
deviece ror teaching people to think apout the future of cducation

in much more complex ways than they ordinarily wouid, and 1s a
teaching strategy in itself.

Approach

The approach used in this studv was to survey representative
mempers of the education community as to their opinions ot 65 event
statements judged to have potential impact on tne pianning ana
decision making of tne Ad Hoc Task Force.

Selection of the Sample K

Tne Ad Hoc Task rorce determined to invoive representatives
trom eleven distinct groups in order to obtain perceptions of a
wide range of persons who ultimately wiil be affected and involved in
prospective changes in the near furture. '

These groups, the number of persons who were surveyea in eacn
group, ana the percentage or the total sample those persons repre-

sent are shown pelow: v ’

Group Number % of Sample
Reguiar Education Teachers 40 20%
Regular Eaucation Aaministrators 20 10%
Special Eaucation Teachers o 40 20%
Special Eaucation Supervisors 16 8%
rrivate Agency Representatives : 10 5%
Handicapped Chiid-Parent Group Representatives 10 %
PTA Representatives 10 : %
University rrotessors -- Regular Education 20 10%
University Professors -- Special Education 14 %
State Department of Education-Reguiar rducation 10 5%
State vepartment of rducation-Special Eaucation 10 5%

200 100%
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Chapter II

DEVELOPMENT OF THE INSTRUMENT FOR IDENTIFYING NEEDS

Item >election

More tnan 300 event statements were written by members of tne
“"Aa Hoc Task Force during meetings in May, 1975. A screening ana
selection committee parea the list down to 65 statements by
eliminating repetitive items ana by establishing criteria for final

selection or items. The criteria requirea that tne items relate to:

e the MARC v. Md. decision (mandatory eaucation for all
handicapped chiidren)

® the broad aspects of the continuum of services' principles
® parent and community involvement

e the concept of the least restrictive aiternative

. immeaiaterand long-range personnel training

Item Grouping

Once tne items were selectea, tney were grouped into iogicai
clusters according to commonality. After several revisions, five
groups emerged which were then titlea as noted below:

-

Title //%' Number of Items
A. The Community | 8

B. Colleges and universities ] = 16

C. School Districts ‘ 18

D. Teachers ‘ 13

E State Eaucation Agency A 10

N = 65

Instrument Form

Tne instrument form containea five groups of statements wnich
were sequentiaily numpered within each group heading.

3

A page of instrutions explainea the rating process and the
rating scaie. xesponaents ratea each event statement twice on a
rive-point Likert scale, the first time to the extent that a con-
aition actualiy exists (xeai) and tne second time to.tne extent
tnat the i1tem shoula exist (Ideal):




Actually Exists 'Should Exist

(1) Condition does not exist at (1) Condition snouid not exist
all T at ail

(2) Condition exrsts to slight (2) Conaition should exist to

. extent slight extent -

(3) wonaition exists to moderate (3) Condition shoula exist to

' extent ' moderate extent

(4) Condition exists to fairuiy (4) Condition snouid exist to
lLarge extent fairly large extent

(5) Condition exists to very (5) Condition shoula exist to
large extent very large extent

if
The respondents were askea to ieave tne answer spaces b}ankhl
tney aid not know the extent to wnich a condition exists or if they
dia not have an opinion on the extent to which the condition shoula
exist. A

Distribution of the Instrument

Due to the geographic dispersai of the sample 1t was ~ppro-
priate to administer tne instrument oy mail. An introductory cover
letter on Maryiana Sta'te vepartment of rducation stationery briefiy
explained tne project and 1ts purposes. The cover letter aiso

explained that oniy collective aata would pe used i1n tne final
report. '

The survey instruments were number coaed and color codea and
keyed for each referent group. The survey form was accompanied by
a stampea return addressed envelope.

W

]

TREATMENT OF THE- DATA

In computing ana analyzing the data, means and stanaara devia-
tions were the statistical calculations used. The mean was consider-

ea the inaex of importance and the standard deviation (SD) the index
-of consensus. - o '

B

.A high mean was an 1ndication of high rank, while a high SD
(usually avpove 1.u0) was indicative of a wiae range of alsagreement
among tne respondents. Tnerefore, the iower tne mean, the less that
the condition either actuaily exists or snouid exist; tne lower the
SD, the greater tne agreement among respondents. Standard aéviation
1s indicative of the true position of tne mean. e

11




Following are the techniques used:

1. The means and SD's for each item were computed on
each scaie, reai ana Ideal (Actuaily rxists/Shoula Exist)
for each sampie group, i.e., Regular Eaucation Trcacners,
Special Eaucation Teachers, etc.

2. The .mean score ana SD tor eacn item tor all

gesponaents were computed and ranked on the Real and Iaeal
calss. '

3. A mean score and SD for ali 65 1tems for tne totail
group of respondents was computed ror eacn rating scale and items
ranked according to tne Ideali mean. 1his rank was considered
d4s ‘tne priority list ot events for the sample.

The processes noted allowea comparisons to be maae among ana between
sub-groups and the total sample.

2 VLYY

Determining Priority Needs

Comparisons of the Ideal and Real mean scores of all statements
for the total group and sub-groups were then made and one of four
indicators placed beside each statement: a plus (+), a double
plus (++), a triple plus (+++), or a minus (-).

e First Priority Needs (+) .

A plus indicated that an item's Ideal mean score was
above the Ideal mean for all items for the total sample,
and the Real mean score was below the Real mean for all
items. The assumption was that items in this category
are first priority needs and primary attention should be
placed upon them in order to reduce the discrepancy.

® Second Priority Needs (++)

A double plus indicated that the Ideal mean score was
above the group mean score for all items and above the
Real mean score for the single item

e Third Pridrity Needs (+++)

A triple plus indicated thdt the Ideal mean score is
less than the total sample Ideal mean although greater
than the corresponding Real mean score.

e Low Ideal, High Real Statements (-)

A minus indicated those statements whose mean scores
show that the Real is greater than the Ideal. Examination
of the statement should lend decision-makers to consider
curtailment of these practices in order to reduce the
discrepancy.

12




¢ Controversial Ytems

Those single items whose standard deviation scores were
close to or in excess of 1.00 should be considered as con-
troversial and should be closely examined regardless of the
general category in which those terms were placed before

decisions are made regarding changés in emphasis in these
areas.

y

A special computer program was written for the calculation of the
data.

oA
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Chapter III

RESULTS uF THE SURVEY

Respondees to Survey. The eleven referent groups involved in
tne survey included 200 persons. osurvey returns were recelvea from , .
124 persons (62%). wune return was unusabie as the number coae had
been removea from tne instrument rorm. Tne rate return Dy group 1is
shown in Taple 1. ‘

TABLE 1
RATE' OF RETURNS BY REFERENT GRQUP

Group —— Number Returns Percentage
Reguiar rducation ieachers o _ 4y | 23 58
xegular Educatioh Administrators 20 13 65
Special Eaucation Teachers v .4u 25 03
Special cducation supervisors 16 11 ; 69
Private Agencies , | 1lu 8 8u
Handicapped Parent Groups 1u 7 70
PTA Representatives CRRR VR . 10 4 40
University Professors -- Regular

Eaucation 20 9 45
University rroressors -- Special ‘

Education 14 9 64
Department of Eaucation -- Regular :

Eaucation 1v 6 60
Department of Eaucation -- Special

Education v _10 8 _80

TOTALS - 200 123 62

14




) Taple <« shows the ideal and Real mean scores ana standard ae-
viations for tne totai list ot events for each referent group.
As expected, the Ideal scores are significantly higher than tne
Real scores.

The range of scores among reierent groups on tne Iaeai scale
was 4.51 to 4.12. The range of scores among referent groups on the
real scale was 2.88 to 2.19. 1he standard deviation scores for tne
totai sample ana for each referent group indicate a nigner aegree
gf a§reement on the Ideal scaies than on the keai scales (0.94 to

.10).

Analysis shows that on tne Iaeai scale, generaliy, the higher
the mean score, the lower the standard deviation, thus the higher
. degree of consensus. :

MEANS AND STANDARD DEVIATIONS OF THE TOTAL LIST OF SURVEY STATEMENTS

" Ideal Real

|
\
TABLE 2 ’

Group Mean SD Mean SD
Total Sample (N=123) 4.57 0.94 Z.54 1.10
Regular Education Teachers (N=23) 4.44 0.85 2.73 1.16
Regular Education administrators (nv=13) 4.44 U.8y 2.58 1.04
Special rducation i1eachers (N=25) 4.45  u.94 2.49 1.10
speciai Education Supervisors (N=11) 4.4, 0.y1L 2.72  1.2>
Private Agencies (n=8) 4.51 0.89 L.35 0.99
Handicappea Parent Groups (n=7) 4.41 0.87 L.25 1.00
PiA Representatives (n=4) 4..49 0.92 .64 1.16
University pvroressors -- regular
Education (N=9) .. . 4.15 1.02  2.29 v.9s
University Professors -- Special
cdugation (N=9) . 4.24 0.98 2.43 u.9s
Department or Education -- Kegular
Education (N=6) _ 4,20 1.u6 2.46 1.00
Department of Eaucation -- Special
Eaucation (n=8) 4.12 1.08 2.19 0.93
RANGE: 4.12 .85 2.19 0.92
: 4.51 1.08 2.88 1.45
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Non-Responses

As noted earlier, respondents were asked to not respond to items |
if they did not know the extent to which a condition exists or if }
they did not have an opinion on the extent to which a condition |
should exist.. Analysis of the non-responses on each scale (Table 3) |
shows a wide variability among referent groups as to their ability |
Oor willingness to respond to the Ideal and Real scales. Eighty-
nine percent (7092 of a possible 7995) of the Ideal scale events

were marked by the participants. The range among referent groups
was 82% to 95%.

Total response to event statements on the Real scale was 78%

(6217 items marked). The range of responses on this scale was
61% to 90%.

A comparative analysis of responses on each scale is shown in
Table 3.




20

15
TABLE 3
NUMBER - AND PERCENT OF ITEMS
MARKED BY REFERENT GROUP
R ~
Possible Ideal Real
Responses Responses Responses
Group~ N - Each Scale Marked Pct. Marked Pct.
Regular Education
. Teachers 23 1495 1329 89% 1147 77%
Regular Education
Administrators 13 845 784 93% 692 82%
*Spetial Education
Teachers 25 1625 1266 78% 1094 67%
Special Education o
" Supervisors -~ 11 715 671 94% 643 90%
| Private Agencies 8 520 472 913 398 775
- Handicapped Parent ¢
. Group 7 455 372 82% 279 61%
PTA Representatives 4 260 256 98% 229 88%
University Professors - -
Regular Education 9 585 539 92% 426 73%
University Professors -
Special Education 9 585 547 94% 472 81%
Department of Education -
Regular Education 6 390 362 93% 351 90%
) Department of Education -
-Special Education - 8 520 494 95% 486 93%
Total Group 7995 7092 89% 6217 78%

7




Priority Events and Needs Expressed by All Respondents

Tables 4 and 5 display the priority rank of event statements,
as divided above and below the Ideal mean, as rated by all parti-
cipants in the survey. Forty-three items whose Ideal mean scores
were above the total sample mean for all items (4.37) are listed
according to rank in Table 4. -

Twenty-two items whose Ideal mean scores fell below the total
sample mean for all items are clustered and ranked in Table 5.

The table columns contain: (1) the Ideal rank (according to

16

Ideal mean); (2) the event statement; (3) Ideal mean and its standard

deviation; (4) the Real mean and its standard deviation; and, (5)
the symbols used for indicating priority needs:

First priority needs = +
Second priority needs = ++
Third priority needs = +++

Low Ideal,-High--Real
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Explanation of Tables 6, 7 and 8

Tables 6, 7..and 8 show the first priority training items as expresseq by
each referent group and provide interesting visual aids for making comparisons
among and between the groups.

Table 6 simply shows the total number of items considered to be first
priority training needs, according to the statistical rationale, as expressed
by the total sample and each referent group. The table also shows the number
of "lTow ldeal, high real" statements as marked by each group, as well as the
number of “controversial" jtems within the first priority needs as indicated
by the standard deviation scores (above 1.00).

_ Table 7 shows the first priority training needs clustered according to
the group headings of the survey instrument: The Community, Colleges and
Universities, School Districts, Teachers, State Education Agency.

Table 8 provides a graphic display of the data on first priority training
needs which is summarized in Tables 6 and 7.

The tables are followed by a series of lists containing the wrjtten
description of each statement considered to be first priority training needs
by the referent groups.

I




) 26
_TABLE 6 |
NUMBER OF FIRST PRIORITY NEEDS AS ..
EXPRESSED .BY EACH REFERENT GROUP |
Number of
First ' Controversal
Priority Jtems
o Needs Low Ideal, (SD over 1.00)
- Group . , (+) . High Real on Real Scale
Total Sémple‘ 17 Tl 3
Regular Education Teachers 22 0 10 ,
Regular Education
Administrators ' 23 1 5
Special Education Teachers 20 0 7
Special Education -
Supervisors 27 1 10
Private Agencies 25 3 4
Handicapped Parent Groups 28 2 1
PTA Representatives 22 1 5
University Professors - }
Regular Education 24 1 1
University Professors - '
Special Education 27 1 1
Department of Education -
Regular Education 30 1 3

Department Q£~Education - '
Special Education 29 2 - 2
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FIRST PRIORITY NEEDS AS EXPRESSED BY ALL RESPONDENTS
N=T7 '

’

The Community

Parents receive counseling.services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Colleges and Universities

Training of teachers includes units on the importance of the home in the education
of the exceptional child.

Teachers and classroom aides receive training in diagnostic.and prescriptive
teaching.

4Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

College preparation programs train teachers to work with teacher aides and
other paraprofessionals.” -

'Training in behavior management techniques is an integral part of all teacher
- training curricula.

Preparation programsinclude coursework in counseling students and parents.

School Districts

Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped are provided in every school.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm. . '

Public schools provide special programs and support services for the severely
retarded. ' :

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Local school districts have an effective inservice training program for school
administrators.

Teachers

Terminology of handicapped conditions is_ciearly defined and understood by
all personnel responsible for educational programming. :
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Teacher-pupil ratios are adequate in providing for special needs within a
regular classroom. :

Teachers adjust adequately to their problems arising from the integrating
of handicapped children in regular classrooms.

Inservice training programs in the supervision of teacher aides and
assistants are available to classroom teachers.
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EéRg;)PRIORITY NEEDS AS EXPRESSED BY REGULAR EDUCATION TEACHERS

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Day care centers in Maryland have programs for young handicapped children (0-5).

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Colleges and Uni&ers?ties

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems. ’

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching. ' "

Coimunity colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

College preparation programs train teachers to work with teacher aides and other
paraprofessionais.

Training in behavior management techniques is an integral part of all teacher
training curricula.

Preparation programs include coursework in counseling students and parents.

School Districts

Art (music, drama, creative playiwétc.), and recreation or physical education
programs for the handicapped are provided in every school.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Children are piaced in programs according to éducational and deveiopmental
needs, not according to categorical labels.

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.

Districts employ teachers who have demonstrated teaching competency, rather than
on the basis of college courses or degrees.
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Public schools have an effective program for the identification and placement
of children with handicapping conditions.

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Local school districts have an effective inservice training program for school
administrators.

Teachers

Terminology of handicapped conditions is clearly defined and understood by
all personnel responsible for educational programming.

Teacher-pupil ratios are adequate in providing for special needs within a regular
classroom.

Teachers and administrators are directly involved in planning and delivering
inservice programs which meet their needs.

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.




l(-'IRST)PRIORITY NEEDS AS EXPRESSED ‘BY REGULAR EDUCATION ADMINISTRATORS
N=23 ,

The Community o

~ Parents receive counseling services to help them deal with emotional and adjust-
. ment problems in coping with handicapped children.

Colleges and Universities

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching. , '

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

College preparation programs train teachers to work with teacher aides and
other paraprofessionals.

Colleges provide preservice training programs based on local school district
needs. _

Training of teachers includes units on the importance of the home in the educa-
tion of the exceptional child.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

Inservice training programs are developed cooperatively between the colleges,
agencies and the sch~ol systems.

Preparation programs include coursework in counseling students and parents.

Special educators are required to take coursework in recreation for the handi-
capped.

Competency-based training is a viable alternative for the education and certifi-
cation of teachers of exceptional children.

School Districts

School curriculum for grades K-12 create positive attitudes toward people who
"Differ" from the norm.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Local school districts have an effective inservice training program for school
administrators.

Guidance and counseling services ére availaktle to each handicapped student in the
elementary and secondary schools.
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Teachers

Teacher-pupil rations are adequate in providing for special needs within a
regular classroom. ’

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Terminology of handicapped conditions is clearly defined and understood by all
personnel responsible for educational programming. :

Te=cher organizations support and encourage inservice training activities.

State Education Agency

The Department of Education collects and disseminates significant materials
and strategies used by various training agencies in the state.

The Department of Education provides leadership in identifying personnel prepara-
tion needs, both at preservice and -inservice levels. :

Teacher certification requirements are sufficiently flexible to encourage experi-
mentation and innovation in colleges and universities.

Certification of adﬁinistrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.




?éG? ?RIORITY NEEDS AS EXPRESSED BY SPECIAL EDUCATION TEACHERS
=19

EO

The Community ‘

Parents recéive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Employers, sheltered workshops and community agencies work with schools in developing
on-the-job training opportunities for exceptional children.

L}

Day care centers in Maryland have programs for young handicapped children (0-5).

Colleges and Universities

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching. ~

Preparation programs include coursework in counseling students and parents.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals. ‘ .

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

School Districts

Guidance and counSeling services are available to each handicapped student in
the elementary and secondary schools.

Local school districts have an effective inservice training pragran for school
administrators.

Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped are provided in every school.

— School curriculum for grades K-12 create positive attitudes toward people who
' "differ" from the norm. '

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Public schools provide special programs and support services for the severely
retarded. I

Teachers

- Terminology of handicapped conditions is clearly defined and understood by all
personnel responsible for educational programming.
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Teacher-pupil rations are adequate in providing for special needs within a
regular classroom.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Teachers adjust adequately to their probiems arising from the integrating of
handicapped children in regular classrooms.

State Education Agency

The Department of Education personnel help individuals interested in developing
services for the handicapped to locate support, especially financial support.

The Department of Education collects and disseminates significant materials and
strategies used by various training agencies in the state.
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HIGH PRIORITY NEEDS AS EXPRESSED BY SPECIAL EDUCATION SUPERVISORS ~ -
=27

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Colleges an.' Universities

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

Preparation programs include coursework in counseling students and parents.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education

College preparation-programs train teachers to work with teacher aides and other
paraprofessionals.

N,

Rt P S S VA . e s . . s
Teachers and classroom‘aides receive training in diagnostic and prescriptive
teaching.

Training of teachers includes units on the importance of the home n the education
of the exceptional child.

Training in behavior management techniques is an iﬁtegral part of all teacher
training curricula.

Competency-based training is a viable alternative for the education and certifi-
cation of teachers of exceptional children.

Community colleges, universities and col]egés develop a consortium to offer
training to special educators (professional and paraprofessional).

Colleges prdvide preservice training programs based on local school district
reeds. .

Special educators are required to take course work in recreation for the handicapped.

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

School Districts

School curriculum for grades K-12 create positive attitudes towards people who
"differ" from the norm.
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Districts employ teachers who have demonstrated teaching competéncy, rather than
on the basis of college courses or degrees.

Local school districts have an effective inservice training program for school
administrators.

Local school districts provide preservice training programs for prospective
teachers. : .

Public schools employ special physical educators for the handicapped.

Teachers

Teacher certification requirements are sufficiently flexible to encourage
experimentation and innovation in colleges and universities.

State Education.Agency

The Department of Education personnel help. individuals interested in developing
services for the handicapped to locate support, especially financial support.

Certification of administrators who work with exceptional children is based on.
performance (competency) standards in functions to be performed.




?IGg ?RIORITY NEEDS AS EXPRESSED BY PRIVATE AGENCY REPRESENTATIVES
N=25

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Colleges and Universities

Training in behavior management techniques is an integral part of all teacher
training curricula.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

Training of teachers includes units on the importance of the home in the education

of the exceptional child. e

College preparation programs train teachers to work with teacher aides and other
- paraprofessionals.

+Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

School Districts &

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Children are placed in programs according to educational and deve]opmenta] needs,
not according to categorical labels.

School curriculum for grades K-12 create positive attitudes towards people who
"differ" from the norm.

School districts have an "early identification" program in kindergarten and grade
one.

Public schools have an effective program for the identification and placement of
children with handicapping conditions.

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Local school districts have an effective inservice training program for school
administrators.

Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped-are provided in every school.
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A1l handicapped children are educated in the least restrictive alternative model.
——————

Public schools employ special physical educators for the handicapped.
‘*'lr. |

Public schools provide special programs and support services for the severely
retarded. -

Teachers

Teachers and administrators are directly involved in planning and de]iVering
inservice programs which meet their needs.

Teacher-pupil ratios are adequate in providing for special needs within a.
regular classroom.

Inservice training programs in the supervision of teacher aides and assistants
are avaitable to classroom teachers.

Teachers of children in regular classes acquaint students with the human, legal,
and educational rights of exceptional children. v

Teachers adjust adequately ‘to their problems arisingvfrom the integrating of
handicapped children in régular classrooms.

-

State Education Agency

Teacher certification requirements are sufficiently flexible to encourage experi-
mentation and innovation in colleges and universities.

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.

S
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HIGg8PRIORITY NEEDS AS EXPRESSED BY SPECIAL EDUCATION PARENT GROUPS
(N=28)

The Community

Day care centers in Maryland have programs for young handicapped children (0-5).
Schools provide special classes to educate highly disruptive children.

Parents are directly involved in the decision making processes regarding special
programs at the local district 1eve1:w“

Colleges and Universitie;'f . e

Practical trainindfékperienceSAEre integrated elements of preparation programs
for developing general and special education teachers. :

Training of teachers includes units on the importance of the home in the education
of the exceptional child. .

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

Preparation programs include coursework in counseling students and parents.

Community colleges provide complete vocational training programs for handicapped
teenagers and adults.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Community colleges, universities and cdlleges develop a consortium to offer
training to special educators (professional and paraprofessional).

School Districts

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Public schools provide special programs and suppoft services for the severely
retarded.

Public schools have an effective program for the identification and placement of
children with handicapping conditions. '

General and special education administrators work together effectively for the
advancement of the educational program.

School curriculum for grades K-12 create positive attitudes toward people who
“differ" from the norm.
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Local school districts have an effectiVe inservice training program for
school administrators.

- Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Children are placed in programs according to educational and developmental
““needs, not according to categorical labels.

»Districts employ teachers who have demonstrated teaching competency, rather
than on the basis of college courses or degrees.

Teachers
Teacher aides and assistants are used effectively in the public school system.

Teacher-pupil ratios are adequate in providing for special needs within a regular
classroom. :

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.

Teachers and administrators are directly involved in planning and delivering
inservice programs which meet their needs.

State Education Agency

The Department of Education regularly evaluates local school districts' programs
for exceptional children.

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.

The State Department of Education enforces statewide standardized guidelines and
regu]ations‘for non-public schools serving handicapped children.

Periodic renewal of certification is based on relevant and continuous professional
development.

Department of Education personnel help individuals interested in developing
services for the handicapped to locate support, especially financial support.

Teacher certification requirements are sufficiently flexible to encourage
experimentation and innovation in colleges and universities.
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?IGH PRIORITY NEEDS AS EXPRESSED BY PTA REPRESENTATIVES
N=22) '

The Community

Schools provide special classes to educate highly di$ruptive children.

Pareqts are directly involved in the decision making processes reéarding
special programs at the local district level.

Day care centers in Maryland have programs for young handicapped children (0-5).

Colleges and Universities

Training of teachers includes units on the importance of the home in, the education
of the exceptional child.

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems. :

College preparation programs train teachers to work with teacher aides and
other paraprofessionals. -

Preparation programs include coursework in counseling students and parents.

~

Teacher training programs for reguiar classroom teachers require at least six
credits of course work in special education.

Colleges provide preservice training programs based on local school district
needs. e

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

School Distritts

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.

Local school districts have an effective inservice training program for school
administrators.

Local school districts provide preservice training programs for prospective
teachers. p

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Public schools employ special physical educators for the handicapped.
Teachers : .

Teacher-pupil ratios are adequate in providing for special needs within a regular
o ~lassroom.

ol
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Prescriptive, individualized incstruction is provided each child in special
education programs.

Teachers of children in regular classes acquaint students with the human,
legal, and educational rights of exceptional children.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

State EducationuAgengy

The Department of Education enforces statewide standardized guidelines and
regulations for non-public schools serving handicapped children. ... B

Teacher certification requirements are sufficiently flexible to. encourage
experiemntation and innovation in colleges and universities.

Certification of administrators who work with exceptional children is based
on performance (competency) standards in functions to be performed.
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HIGH PRIORITY NEEDS AS EXPRESSED BY UNIVERSITY REGULAR ED PROFESSORS
(N=24)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Schools provide special classes to educate highly disruptive children.

Employers, sheltered workshops and cdmmunity agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Day care centers in Maryland have programs for young handicapped children (0-5).

Colleges and Universities

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Community colleges provide complete vocational training programs for handicapped

teenagers and adults.

Colleges preparing special education teachers develop "generalists", capable
of teaching a wide range of learning handicapped students.

School Districts '

Public schools have an effective program for the identification and placement
of children with-handicapping conditions. - . -
School districts have an "early identification" program in kindergarten and
grade one.

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Children are placed in programs according to educational and developmental
needs, not according to categorical labels.

Handicapped students are adequately prepared for emplcyment through vocational
education programs in the schools. ,

Administrators and teachers appropriately utilize legal due process guarantees
in the diagnosis, placement and exclusion of handicapped children.

Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped are provided in every school.

Districts employ teachers who have demonstrated teaching competency, rather than on
the basis of college courses or degrees.
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Public schools employ special physical educators for the handicapped.

Public schools provide special programs and support services for the
severely retarded.

- Teachers

Terminology of handicapped conditions is clearly defined and understood by~all
personnel responsible for educational programming.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Prescriptive, individualized instruction is provided each child in special
education programs.

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.

Teachers of children in regd]ar classes acquaint students with the human,
legal, and educational rights of exceptional children.

Teacher-pupil ratios are adequate in providing for specjal needs within a
regular- classroom. )

State Education Agency

Certification of administrators who work with exceptional children is based
on performance (competency) standards in functions to be performed.

.
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?IGH gRIORITY NEEDS AS EXPRESSED BY UNIVERSITY SPECIAL EDUCATION PROFESSORS
N=27

The Community

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Schools provide special classes to educate highly disruptive children.

Colleges and Universities

Community colleges provide complete vocational training programs for handicapped
teenagers and adults.

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching. .

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Preparation programs include coursework in counseling students and parents.

Training in behavior management techniques is an integral part of all teacher
training curricula.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

School Districts

Public schools have an effective program for the identification and placement of
children with handicapping conditions.

Children are placed in programs according to educational and developmental needs,
- not according to categorical labels.

A1l handicapped children are educated in the least restrictive alternative model.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.

Administrators and teachers appropriately utilize legal due process guarantees
in the diagnosis, placement and exclusion of handicapped children.

00
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Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped are provided in every school.

Local school districts have an effective inservice training program for school
administrators.

Public schools provide special programs and support services for the severely
retarded. :

Guidance and counseling services are available to each handicapped student in the
elementary and secondary schools.

Districts employ teachers who have demonstrated teaching competency, rather than
on the basis of college courses or degrees. '

Teachers
Teachers seek cooperation from parents in solving problems of mutual concern.

Terminology of handicapped conditions is clearly defined and understood by all
personnel responsible for educational programming.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Prescriptive, individualized instruction is provided each child in special
education programs.

Teachers of children in regular classes acquaint students with the human,
legal, and educational rights of exceptional children.

State Education Agency

Teacher certification requirements are sufficiently flexible to encourage
experimentation and innovation in colleges and universities.

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.
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'?IGH PRIORITY NEEDS AS EXPRESSED BY DEPARTMENT OF EDUCATION GENERAL EDUCATORS
N=30) °

The Community

Schools provide special classes to educate highly disruptive children.

Parents are directly involved in the decision making processes regarding special
education programs at the local district level.

Colleges and Universities

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

Preparation programs include coursework in counseling students and parents.

Preservice training of special education teachers requires experience in
teaching normal children. :

Competency-based training is a viable alternative for the education and certifi-
cation of teachers of exceptional children.

Training of teachers includes units on the importance of the home in the educa-
tion of the exceptional child.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Special educators are required to take coursework in recreation for the handi-
capped. -

Training in behavior management techniques is an integral part of all teacher
training curricula.

Community colleges provide complete vocational training programs for handicapped
teenagers and adults. S -

School Districts

Local school districts have an effective inservice training program for school
administrators. '

Districts employ teachers who have demonstrated teaching competency, rather than
on the basis of college courses or degrees.

A1l handicapped children are educated in the least restrictive alternative model.




53

Teachers

Prescriptive, individualized instruction is provided each child in special
education programs.

Terminology of handicapped conditions is. clearly defined and understood by all
personnel responsible for educational programming.

Teacher-pupil ratios are adequate in providing for special needs within a
regular classroom.

Teachers and administrators are directly involved in planning and delivering
inservice programs which meet their needs.

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.

Teachers have as an educational goal strengthening the self-image of handicapped
students.

Teachers of children in regular classes acquaint students with the human, legal
and educational rights of exceptional children.

State Education Agency

The Department of Education collects and disseminates significant materials
and strategies used by various training agencies in the state.

Periodic renewal of certification is based on relevant and continuous professional
development.

The Department of Education regularly evaluates local school districts' programs
for exceptional children.

| 58
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?IGH PRIORITY NEEDS AS EXPRESSED BY DEPARTMENT OF EDUCATION SPECIAL EDUCATORS
N=28)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Parents are directly involved in the decision making processes regarding special
education programs at the local district level.

Colleges and Universities

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

Training in behavior management techniques is an integral part of all teacher
training curricula.

‘Teachers and classroom aides receive training in diagnostic and prescriptive
teaching. ’

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Training of teachers includes units on the importance of the home in the
_education of the exceptional child.

Community colleges provide complete vocational training programs for handi-
capped teenagers and adults.

Colleges provide preservice training programs based on local school district
needs.

o Preparation programs include coursework in counseling students and parents.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

School Districts

*$.% proghoal, curriculum for grades K-12 create positive attitudes toward people who

"differ"*from the norm.

A11 handicapped children are educated in the least restrictive a]ternativevmodel.‘“J?

Handicapped students are adequately prepared for employment througbwvocatibnal
education programs in the schools. i

09
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Children are placed in programs according to educational and developmental
needs, not according to categorical labels.

Public schools provide special programs and support services for the
severely retarded.

Guidance and counseling services are available to each handicapped student
in the elementary and secondary schools.

Administrators and teachers appropriately utilize legal due process guarantees
in the diagnosis, placement and exclusion of handicapped children.

Districts employ teachers who have demonstrated teaching competency, rather
than on the basis of college courses or degrees.

Local school districts have an effective inservice training program for school
administrators.

Teachers

Prescriptive, individualized instruction is provided each child in special
education programs.

Teachg;:pupil ratios are adequate in providing for special needs within a
regular classroom.

Terminology of handicapped conditions is clearly defined and understood by all
personnel responsible for educational programming.
P -

Teachers adjust adequately to their problems arising from the integrating-of
handicapped children in.regular classrooms. o

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Teachers of children in regular classes acquaint students with the human,
legal and educational rights of exceptional children.

State Education Agency

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.

|
|




Chapter V- |

"SUMMARY , .

The objective of this study was to identify personnel training needs with-
in the education community of Maryland. Training needs were assessed according
to opinions of persons who ultimately will be affected and involved in change
processes in the state. ' '

Need for the Survey

The survey was conducted because of the following new demands being placed
on state education agencies as a result of recent events in Maryland and the
United States.

® Major special education legislation and litigation have placed new
responsibilities on the state education agency to provide quality
services for all handicapped children.

e Information on available resources for serving the handicapped and
"~ levels of parental and professional educator satisfaction with
existing services was needed for setting priorities and goals.

What Was Ascertained from the Data?

“The survey format and statistical procedures yielded data which provided
a multi-dimensional view of 65 event statements represented within the instru-
ment form. The data provided

e Actual, or "state of the art" of 65 conditions as seen by 11 referent
groups and the total sample.

o Views of the desired, or Ideal, state these conditions should attain

® A list of training needs as perceived by the total sample and each:-
referent group }

e The degree of consensus among and between groups on both the actual
(real) and desired (ideal) conditions

® A rank order of priorities of the 65 statements as seen by the total
sample and each referent group

o A way for each referent group to see its perceptions in comparison
with other group's perceptions . .

e A way for major segments of the educational community, as represented
--by clusters of event statements (The Community, Colleges and Universities,
etc.) to see itself the way other referent groups see it.
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Data was clustered according to commonality of events and was presented
in tabular and graphic format in order to provide useful information for
planning and decision making of the Special Education Ad Hoc Task Force. A
statistical rationale was used which allowed for easy clustering of statements
into broad areas. However, in order to meet the intent of the Ad Hoc Task
Force readers are cautioned to carefully examine all of the data available
on each statement in the survey before making decisions on setting further
priorities and setting goals. '
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Name

IN STR UCTIiONS Position

"lo. of years in education

By completing this questionnaire you will assist the State Department of RBducation
plan for, develop or improve teacher preparation programs and inservice development
programs to help accomplish the goal of providing an appropriate educational pro-
gram for 'all handicapped children in Maryland.

Please respond twice to each statement presented on the following pages:

El) To what extent does the condition actually exist?

LAl

2) To what extent should the condition exist?

Your responses to these two questions about each statement will be selected from the
following five choices.

Actually Exists Should Exist

(1) Condition does not exist at all (1) Condition should not exist at all

(2) Condition exists To a slight (2) Condition should exist to a slight
extent : extent

(3) Condition exists to a moderate (3) Tondition should exist to a moder-

, extent ate extent

(4) Condition exists to a fairly (4) TCondition should exist to a fairly
large extent large extent

(5) Condition exists to a very large (5) Condition should exist to a very
extent large extent

IT you do not know the extent to which the condition exists or do not have an opinion

on the extent the condition should exist, please leave blank the space provided for
your answer,

EXAMPLE

Actually Should
Exists Exist
Teachers are given the encouragement and the finan-
cial resources to participate in a continuing edu-
cation program. ) 2 5

In the example, the person ‘answering na: indicated that (a) he/she believes that
to a slight extent teachers actually are given the encouragement and the financial
resources to participate in & continuing educotion program, and that (b) he/she
believes that to a very large extent incentives antt” financial resources should

be provided teachers to participate in a cor:tinuing education program.

Remember to respond to both scales for each statement. Please be objective and
use do not know only if you can make no judgment. A scale is provided on each
page for your reference when responding to the items.

Thank you for your cooperation.




ACTUNLLY et At To A Slight To A Moderate To A Fairly To A Very

PNICTO A1 Extent Fxtent Large Extent  large Extent
1 2 3 4 >

FHIUTD Hot At  To A Slight  To A Moderate To A Fairly To A Very

EXIST A1l Extent Extent 'Large Extent Large Extent

If you do not know the extent to which the condition
exists, or do rot have an ovinion on the extent the
condition rhould exist, pleaie leave blank the space
provided ror your ancwer.

I. "IE COMMUNITY

Parents receive counseling services to help them deal

“with emotional and adjustment problems in coping with

8. .

handicapped children.
Parents are directly involved in the decision making
processes regarding special education programs at the
local district level,

Teachers suggest to parents methods or techniques for
changing behaviors of students.

Non-public agencies play a major role in providing
programs and services to the handicapped.

Schools provide special classes to educate highly
disruptive children.

Severely and profoundly handicapped children are
educated in conventional state supported residential
institutions.

*Day.caré centers in Méryland have programs for young
handicapped children (0-5).

‘Employers, sheltered workshops and community agencies

work with schools in developing on-the-job training
opportunities for exceptional children.

Actually Should
Exists Exist

Begies

*A center under professional guidance designed to provide
children of working mothers and otherz, ~hile providing,
tional experiences for children.

care for prekindergarten
at the same time, -educa-

II. COLIEGES AND UNIVERSITIES
Practical training experiences are integrated

elements of college preparation programs for
developing general and special education teachers,
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ACIUALLY " Not At  To A Slight  To A Moderate To A Fairly To A Very
EXISTS Al Extent Extent Large Extent Large Extent
1 2 3 L )

SHOULD Not At To A Slight To A Moderate To A Fairly To A Very
EXIST Al Extent Extent .Large Extent Large Extent
If you-do not know the extent t& which the condition

exists, or do not have an opinion on the extent the

condition chould exist, please leave blank the space Actually Should

provided for your answer. Exists Exist

-

2. Inservice training programs are developed cooper-
atively between the colleges,r agencies and the
school systems.

3. Competency-based training is a viable alternative

for the education and certification of teachers of

exceptional children. -

L. Training of teachers includes units on the importance
of the home in the education of the exceptional child.

5. Teachers and classroom aids receive training in dlag-

nostic and prescriptive teaching.

6. Preservice training of special education teachers
requires experience in teaching normal children.

7. Community colleges, universities and colleges

develop a consortium to offer training to special

educators (professional and paraprofessional)

8. Special educators are required to take course work -

in recreation for theé handicapped.

9.' Community colleges provide complete vocational
training programs for handicapped teenagers and
adults,

P

10. Colleges preparlng special education teachers
develop "generalists", capable of teaching a wide
range of learning handicapped students.

11. Teacher training programs for regular classroom-
teachers require at least 6 credits of-: course
work in special education. -

12. Teacher training programs train only "generallst"

teachers capable of effectively teaching both
regular and special education students..

-2
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|
|
ACTUALLY ~ Not At  To A Slight  To A Moderate  To A Fairly  To A Very ;
EXISTS Al Extent Extent Large Extent Large Extent |
1 2 3 N 5
SHEOULD Not At To A Slight To A Moderate  To A Fairly To A Very
EXIST Al " Extent A Extent Large Extent Large Extent

If you do not know the extent to which the condition
exists, or do not have nn opinion on the extent tre

condition should exist, please leave blenk the space Actually Should
provided for your answer, o ' Exists Exist

13. ‘Colleges provide preservice training progrars based on
local school district needs.

14, College teacher preparation programs train prospective
teachers to work with teacher aids and other para-
professionals,

15. Training in behavior management techniques is an
integral part of all teacher training curricula.

16. Preparation programs include coursework in counseling
students and parents.

ITI. SCHOOL DISTRICTS

_ 1. Art, (music, drama, creative plsy, etc.), and recreation
or physical education programs for the handicapped are
provided in every school. '

2. Handicapped students are adequately prepared for
employment through vocational education programs in
the schools. ‘

3. Children are placed in programs according to educational
and developmental needs, not according to categorical
labels, .

4. school curriculum for.grades K-12 create positive
attitudes toward people who "differ" from the norm.

5. ¥A11 handicapped children are educated in the least
restrictive alternative model. .

*Least restrictive alternative--to the maximm extent possible, handicapped children:
are educated with childrern who are not handicapped, and that special classes,
separate schooling, or other removel of handicapped children from the regular
education environment occurs only when the nature of or severity of the handicap
is such that education in regular classes with the use of supplementary aids and
services cannot be achieved satisfactorily. e
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ACTUALLY Not At To A Slizht To A Moderate To A Fairly To A Very

EXICTS A1l - Extent Extent Large Extent Large Extent
1 2 3 b 5

SHOULD ot At  To A Slight To A Moderate _To A Fairly To A Very

EXIST Al Extent Extent Large Extent Large Extent

PSR

If you do not krnow the extent to which the condition

exists, or do no. have an ovinion on the extent tue

condition rhould exist; please leave blank the space Actually Should
proviaed for your answer. . . Exists Exist

6. Districts employ teachers who have demonstrated
teaching competency, rather than on the basis of
college courses or degrees.

7. School districts have an "early identification”
program in kindergarten and grade one.

8. Public school funds are used to fund private
tutoring for children with special needs.

9. The public schools have an effective program for
the identification and placement of children with
handicapping conditions.

10. Public schools employ special physical educators
for the handicapped.

11. The public schools provide special programs and

support services for the severely retarded.

12. Iocal school districts, in addition to colleges
" and universities, provide preservice trainlng
programs for prospective: teachers.

13. Guidance and counseling services are available to
each handicapped student in the elementary and
secondary schools.

14, Public school districts.provide an instructional
materials and resource center staffed by a full time
or part time coordinator,

15. IQ tests are used as the prime tool in the educational o
placement of children. : 1

16. Administrators and teachers approprlately'utlllze
legal due process guarantees in the diagnosis,
placement and exclusion of handicapped children
in the state of Maryland.
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ACTUALLY Not At To A Slight To A loderate To A Fairly To A Very
EVITTS All Extent Extent Larire Extent Large Extent
1 2 3 L 5
SHCULD liot At To A Slight To A Moderste _To A Fairly To A Very
EXIST Al Extent Extent Large DIxtent Large Extent

If you do not know the extent to which the condition
exists, or do not have an opinion on the extent the
condition should exi:st, plcase leave blank the space’
provided for your answer.

17. General and special education administrators work
together effectively for the advancement of the educa-
tional program,

18. Iocal school districts have an effective inservice

¢raining program for school administrators.

IV. TEACHERS

1. Terminology of handicapped conditions is clearly
defined and understood by all personnel responsible
for educational programming,

2. Teacher-pupil rations are adequate in providing for
special needs within a regular classroon,

3. Teachers who provide leadership in work with excep-
tional children are certified in special education.

4, Teachers and administrators are directly involved
in planning and delivering inservice programs which
meet. their needs. ‘

5. Teachers adjust adequately to their problems arising
from the integrating of handicapped.children in regular
classrooms, .

6. Teachers use new developments in instructional tech-
nology. ' .

7. Teachers have as an educational goal strengthening
the self-image of handicapped students.

8. Teacher aids and assistants are used effectively in
the public school system,

9. Inservice trainihg programs in the supervision of
teacher aids and assistants are available to class-
room teachers, :
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. ACTUALLY Not At To A Slight To A Moderate To A Fairly To A Very

EXISTS Al Extent Extent Large Extent Large Extent
1 2 3 L . 5

SHOULD flot At To A Slight To A Moderate To A Fairly To A Very

EXIST A1l Extent Extent TLarge Extent Large Extent

3
If you do not know the extent to which the condition
exists, or do not have un opinion on the extent the

condition rhould exist, please leave blank the space Actually Should
provided for your answer. _ Exists Exist

10. Teacher organizations support and encourage inservice
training activities.

11. Teachers seek cooperation from parents in solving
problems of mutual concern.

12. Teachers of children in regular classes acquaint
students with the human, legal, and educational
rights of exceptional children.

13. Prescriptive, individualized instruction is provided
each child in special education programs.

V. STATE EDUCATION AGENCY

1. Teacher certification in special education requires an
identified area of specialization, such as mental
retardation, blind, emotional disturbances.

2. State department of education personnel help indivi-
duals interested in developing services for the handi-
capped to locate support, especially financial support.

3. The state department of education collects and dis- .
_ seminates sighificant materials and strategies used
by various training agencies in the state.

L. The state department of education provides leadership
in identifying personnel preparation needs, both at
preservice and inservice levels. )

5. Certification of administrators who work with -excep-
tional children is based on performance (competency)
" standards in functions to Be performed.

6. The state department of education offers inservice
training programs for teachers and administrators
who work with handicapped children.
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To A Fairly To A Very

* ACTUALLY  Not At To A Slight  To A Moderate
EXISTS All Extent Extent Large Extent Large Extent
1 2 3 L >
SEOULD Not At To A Slight To A Moderate To A Fairly To A Very
EXIET All Extent Extent

Large Extent = Large Extent

7.

10.

ll.

»,
gl

A

provided tor your answer.

If you do not know the -extent t0 which the condition
exists, or do not have an opinion on the extent the
condition should exist, please leave blank the space

Actually
Exists

The state department of education enforces statewide

standardized guidelines and regulations for non-

public schools serving handicapped children.

Teacher certification requirements are sufficiently
flexible to encourage experimentation and innovation
in-colleges and universities. -

Periodic renewal of certification is based on rele-

vant and continuous professional development.. ..

The state department of education regularly evaluates

local school districts'. programs for exceptional:

children.

Should
Exist
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APPENDIX B

TSTATE OF MARYLAND
EDUCATION SURVEY

L]

e GROUP ALL GROUPS L
----- INEAL= = ~ = - ~ - - - -REAL- - = - -
STANDARD . STANDARD
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APPENDIX B

T ) T TSTAYE OF MARYLAND T
EPARED 18 AUG 1975 ‘ EDUCATION SURVEY
e GROUP ALL GROUPS . o
————— IDEAL- - - - - - - - = -REAL- - - ~ -
) STANDARD ; STANDARD .
T T TTTTTTTRANK TTMEANTTT DEVIATION RANK MEAN ~~DFVIATIONT — 77
A- 3 51  4.l4 0.85 2.71 0.81
B~ 3 52 - 4.10 l.14 . 1.99 0.95
C - 12 ~7TTTTEY TR0 T 04 2.24 1.06 o
ﬂ - 6 54 4003 1008 2039 1010
‘3 - 13 55 4,02 1.07 1.73 0.82
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E- 9 66 0.0 0.0 , 0.0 0.0
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NO RESPONSES 503 1778
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APPENDIX C
TTSTATE NF MARYLAND  ~ 7~

CPARED 18 AUG 1975 FOUCATINN SURVEY

THE COMMUNITY ToTTToT T T e -
A - 1 1 4,91 D.29 2.50 D67
A - 7 2 T 6T T T 0089 T 2.54 T 0.63 ¢~
A - 8 3 4,57 0.58 2.74 0.78 »
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4091
R S LY
4.83
4450

4e45
445

ey e

0.29

0.37

0.37
0.65

0.66
0.78

0,65

3.75

2.917777
3.33
2.78

I - 1
2.86
2.33

1.30
0.7 v
l.15
1.13 v
0,48
0.35 Vv

2.92
3.20
275

—Te

2.99

0.86
0.6
1.09
0.0

0.98

T8 T TAL3Y S0.91 T
1 4.08 1.00
10 3,45 1.23
L 0.0 0.0
CATEGORY E ] 4443 C.85
NO RESPONSFS 12

40

ALL CATEGORIES 4et4 0089

2.88

NG PESPNRNSES

e e
-
o e
: S
79




- APPENDIX E

STATE OF MARYLAND = 77 TS PAGE
FPARFED 18 AUG 1975 . FEDUCATION SURVEY
: ' __GRNUP_SPECIAL FED TEACHERS

STANDARD STANCARD

RANK =~ MEAN 77 DEVIATION = 7 RANK MEAN"" "HDEVIATION

THE COMMUNITY 7~

A - 1 1 4.90 0.29 , 2.15 0.65 Vv

A- 8 T T T2 T 4,65 77 TOWAY T T 2.29 0.8 v T T
A - 7 3 4,56 0.8 1.92 . 0.86 v

A- 3 4 4.15 0.85 - 265 0.85

A - 577 5T TR, 00 T T 1l0e ' i 2.33 “0.99

A - 2 6 3052 0091 1.84 0087

A - 6 . 7 3.32 LtOB 3.35 1.19

A - 4 8T 3,29 77 T TTTT2.40 0o.71 " " 7

1.07"

CATEGORY A 4:06  1.03 2,38 0.99

'ND RESPCNSES 44 ' 59

COLLEGES AND UNIVERSITIES

1 4,86 TT0.34 o 2.71 1.18
2 4.84 0036 3.12 1.08

3 4.80 0.40 2.05 0.67 v
4T TR7T6”

5 4,12 0.56 P 2.63 0.78
6

7

8

S 2.28 1.1070 v

4.67 0.64 2.53 1.04

4,557 0,59 1.67 .70 '~
4,43 1.09 1.50 1.12 »

] - 6 9 4436 ~1.02 _ 2.53 1.29 _“'afff.
- 4 11 4.33 0078 2.53 0078
- 9 12... 4.10  1l.22 1.33 0.47
-"10 ’ 13777410 D S 15 (R % AN WY 0¥
- 3 14 3,79 0.823 l.46 0.59 .

3 - 13 15 3,50 l.46 1.43 0.62
-y T T TTTNE T A2 T L s s T 1.67 ) SP S

8
[+
B
3
b
?

B~ 3 .' 10 4,33 T 1.15 2.23 0.80
8
8
3
B
3
B

CATEGORY B 4435 1.03 | 2.20 1.08

NO RESPGNSES 79 ' 150




APPENDIX E

EPARED 18 AUG 1975 EDUCATION SURVEY

.. GROUP SPECIAL FD TEACHERS

TSTATE OF MARYLAND

----- IDEAL- - - - - - - = -REAL- = = = -
STANDARD STANDARD
. RANKTT TMEANTT "DEVIATION TTTTTTTRANKT T MEAN DEVTATION —7° °
SCHOOL DISTRYCYS o T T
C - 9 1 5.00 0.0 290 0.68
C =717 7777727495 o2V T 2.60 o.86 "~ T
C - 3 3 4.95 0.22 2082 1.11
C - 13 ' 4  4.90 0.29 2.35 1.01 o
C = 7 T TTTSTTTA90 T 0.3 0 T T T Z2.86 1.04
C - 18 6 4.89 0.46 2.08 1.00 v
C - l N 7 4081 0.39 2.15 0.96 v
C -4 8§ 4,80 T 0,40 7T - 2.19 .66, T T
c- 2 9 4.80 0.40 2.24 0.73 .
C - 14 Il 7 74,7377 "7 0,54 T 3.00 56 77
C - 16 . 12 4.64 0.48 3.13 1.27
cC - 11 13 4.58 0.617 2.53 1.09
C =12 I4 774,15 0,79 Z.15 I.1I9 77~
R S O A S Y3 2.06 0.757 " T T 7
C - 15 18 2.35 1.01 -3.25° 1.22
CTATEGORY C 4.43 1.0l FARN § 1.09 , -
NO RESPONSES 100 117
TEACHERS
D - 7 1 5.00 0.0 3.05 0.97
D - 8 7773 4,957 T 0,2 T T 3.09 o857
D =-11 . 4 4,86 0.34 3.33 0.94
D - 13 5 4.86 0,35 . 2.86 0.70
D =76 T 6T T 4,85 T 0.4 T 2.95 0,79 )
D - 2 ’ 7 4,82 0.39 2.00 0.87 v
n - 10 L B A Y S 3.29 1,07 7~
D - 3 10 4,67 0.70 3.13 0.86
"""" n¥E 5 T2 74755 T 0,59 T T 243D .79 v~
CATEGORY I~ 7 777 72,76 TUSH T 286 .o3
N0 RESPONSES . 60 72




APPENDIX E

T STATE OF MARYLAND

FPAIEN 18 AUG 197 EDUCATION SURVEY

__GROUP SPECIAL ED TEACHERS

STANDARD

STANDARD

"~ RANK MFAN ~ DEVIATION ~

MEAN — DEVIATION

. STATF EDUCATION™ AGFNCY 7777 7 = =7 = =7

4.%24 0.23

1
—
N

TUUTRLTYTT TTTO R T
4,73 0.57
4,72 0.93

1
¢

3.60 0,88
2.67 1.25
2.30 1.19 «

T4,60 T 1.02 7
4.517 0.73
4,53 0.70

l
—

4,25 70.43
2.84 0.87
3.70 0.90

U3 TTT0,82T T
4.25 1.16
3.88 1,13

i
i
]
1

2.83 0.99
1.29 0.45
3.46 1.60

nTMMmAmMMM P mmm
|
QU =0 N0 W

- COE®~NO WS W

T 0.0 0.0

CATEGORY E 4,55 0.85

0.0 0.0

2.93 1.22

NO RESPONSES 76

133

N RESPONSES 359 531




APPENDIX F

STATE OF MARYLAND™

PAGE 10

PEPARED 18 AUG L9755 EDUCATION SURVEY
. GROUP SPECIAL ED SUPERVISORS e
————— IDEAL- - - - - -~ - - - ~REAL~- - - - -
STANDARD . STANDAR )
T RANK T MEAN T BEVIATION =~ 7~ “RANR MEAN ™ " DEVIATION
THE COMMUNITY =~ - &~ Tt T i
A= 1 4,73 0.45 2.27 0.75 ~ |
A - 8 T2 T AT T 00627 T . 27377 77121 T |
A - 3 3 4,138 0.72 2.82 0.72 ‘
A - 5 4 4,18 1.03% 1.73 0.75
! A - 2 TBET T 4,107 7 TTTL,04 T 3.545 TIL3TT |
A - 4 6 4,00 €.85 2.73 C.62 \
A- b N : R W I : s S ) S 3.18 1.7 T |
CATEGDRY A 4,08 1.04 2.69  1.12 i
NN RESPONSES 3 2 |
COLLEGES AND UNIVERSITIES ‘
3 - 1 T TTTTTTSL00 A o M 2.33 0.9% v
BTl T TTTTTTET TR b0 T T 0 9T T .53 0.9 i
Q.' - 5 5 4-56 a*‘O.S(\ 2-22 a-63 v
3 - 15 7475577 T 0066 T 2007 TIN50 v
B - 13 TT10 T 74400 T 0J667 7 } I.TT TOV3L v
R — 8 1l 4.33 0.67 ' 1.50 0.50 v
B - 2 12 4,33 . 0.82 1.89.. Q74
B - 6 137 4,22 0,92 I I (S o I 1 B
L3 -9 14 4,22 0.63 1.29 C.45
B - 12 16T TTRL63TT T - 2.36 0.997 + (X
CATEGURY B 4431 0.89 1.98 0.91
NG RESPONSES 31 50
t
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] APPENDIX F ,
L T o TSTATE OF "MARYLANDY T
FPARED 18 AUG 1975 EDUCATION SURVEY
oo i . GROUP SPECIAL ED SUPERVISORS
- = & = -IDEAL- - - - - == - REAL= == — =
STANDARD _ STANDARD
T T T T UURANKTTT REAN TTTBEVIAYION T T RANK MEAN DEV!ATIUN
]
SCHOOL DISTRICTYS 7~ - T v mrmTer e
‘C - 7 1 5300 0.0 3.80 1.33
C -t TR 500 To.0TT T T 4,107 1,04
c- 9 3 4.91 C.29 3.91 0.79
c- 3 4 4,82 0.39 3.27 1.21
c-"2 5 4,827 T0.39777 2.91 1.24
cC - 17 6 4.82 ---- 0,39 3:55 0.89
N R O e A S D 3.55 1,37 7
cC- 5. 9 4,64 0.48 3.09 1.44
C - 6 10 4,64 0.64 2.55 0.89v
C—-18" 7 TNl A 64 T 01T T 2.18 1,10 7v
C - 12 12 4.45 0.78 2.55 1.30 v
T C - 11 13 4,45 0.99 2.217 1.35 v
f TC-TTATTTTTTTTA 4436 P & - 2.73 1,867
c - 13 157 T4.27 0.86 1.91 0.79
¢c-10 16 3.91 1.16 N 2.36 1.07
T =15 T 17 2.36 0.64 . 3.45 1.23
c- 8 18 2.11 1.45 1.56 1.07
T "CATEGORY C 4.39 1.4 - 2.91 T.37
. NO RESPONSES 4 >
__ TEACHERS |
l D - 1 1 4,91 0.29 2,73 0.75 v
D - 2 2 4,91 0.29 2.45 1.08 v
R E e S T 6,29 - 3745777 0.18
; D - 7 4 4.82 0.39 3,60 1.28
D - 9 5 4.82 0.39 2,27 'a1a o
TUDTET h 6 4,73 7 T 0,627 7 . 3.55 7 TT.16 T
D- 8 7 4.73 0.45 3.64 ~1.07
I D~ 5 8 4,73 0.45 2.55 0.50 v
D= 127 7T T T4 ,737 T 0,45 7T T TTTTTTTTTT2O33T T T 1L2s v
. n - 11 10 4,55 0.78 1 3.09 0.73
N = 377 12 G 45T T 0.8 T - J.30 T1.4e3 T
. N =10 13 4,30 0.90 2.80 1.08
P‘ CATEGORY O ™7 77 777477077 0,56 ” ) TTTTT3U4 T T Lk1e
' NO RFSPONSFS 1 4
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SARER. 18 AUG 1975

RANK ™ TMEAN

APPENDIX F

"TSTATE OF MARYLAND
EDUCATION SURVEY
_GROUP SPECIAL ED SUPERVISORS

- e -

STANDARD

STANDARD

‘BEVIATION

RANK

AEAN TDEVIATION -

‘AGENCY

STATE EDUCATION' B - T
F - 6 1 4,91 0.29 3.00 0.85

£ - 7 7 T 2T UHIT0OTT0.467 4.00 0.89
£ - 8 3 4,60 T 0.66 2,517 1.29 v

E - 10 4 4.56 0.68 3.11 1.29

E - 2 ST TTa.55 T 0.66 2.55 0.99 v
E- 3 6 4,55 - 0,78 2.89 0.99

E- 5 7 4445 0.66 245 1e44 Vv
-4 T8 4.45 0.78 2.90 0.70
E - 1 9 4.18 0083 2.82 1053

E - 11 10 4,10 1.30 2.70 1«10

E- 9 DS S« T B« Y 2.0 0.0

NO RESPONSES 5 11

ALL CATEGORIES

4,42 0.91

2.72

NO RESPONSES

&

- g s
1
o
A

12
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APPENDIX G

TOTTTTTIIT T ST GrATE OF MARYLAND R
'CPARED 18 AUG 1975 _ EDUCATINN SURVEY
oo . _GROUP PRIVATE AGENCIES — ‘4
————— IDEAL- - - - - - - — - -REAL- ~ - = -
STANDARD STANDARD
TTRANK TTMEANTT  DEVIATION RANK MEAN DEVIATION
THE COMMyNITY — 777 T T T T o
A - 1 1 4,88 0.33 . 2429 0.70 v
A - "8 T2 4,88 T 0.33 2.14% 0,357 7 T
A - 3 4 4,25 0,97 2.17  0.37
A - 5 TTETTTTRUI T T 1405 2.00 0.53
t\ - 2 6 4.00 0.82 1‘067 0.47
AN - 4 7 3.75 1.48 3.38 0.48
A - o0 T T T TT3L,29 T L2 3.36 .36 ="
CATEGNRY A _____‘_t}_.__g_l_ ___l:._.(:‘_" 2.52 0__._98__ L
N FESPUNSES 3 10
- ——— » — e e e
COLLEGES AND UNIVERSITIES
B -15 T 50007 TTo0T T 2.17 0.09 v
B - 4 3 4.83 0.37 2.[7 0,.69 I
B - 1  ~ 4 4,83 T 0.37T r 2.80 0.75
8 - 14 5 4.75 0.43 1.33 0.47
-2 6 4,70 0,45 ' 2.60 0.49
n- 7 T 4,677 T 04T 1.50 7 T 0.50 «
3 - 5 8 4457 0.49 251 0.49 «
H - 16 9 4.38 0. 86 1.67 V.47
n =10 7107 T%,00 T T.oT 2.50 T 0Vie T T T
R- 9 12 ~4.00 0.0 _ 1.50 0.50.
5 - 3 ' 13 3.86 1.36 2.14  0.83
R - O 15 3;00 1.73 | 2.33 0.75
B ~ 12 7 716 2083 T TL21 1.50 0,16
CATEGORY B 4,26 1,05 1.95  0.79
NO RESPONSES 20 34




EPARED 18 AUG 1975
e GROUP
----- INEAL
- TRANK TMEAN

SCHOOL ' DISTRICTS ~—— —~

" 5.00

T TSTATE OF MARYLAND
EDUCATION SURVFY
PRIVATE AGENCIES

APPENDIX G

STANDARD
TDEVIATIONT T R"w\" MEAN

STANDARD
"DEVTATION ™

c - 2 1 0.0 1.83 0.37 v
C = 377/ 777 RTTTTSC0 0.0 2.00" 0.53 v -
C - 4 3 5.00 0.0. 2.00 0.53
c - 7 4 5,00 0.0 2.17 0.37

c - ¢ 777 BTS00 Ty, 0T 243 1,057~
C -~ 14 6 5.00 0.0 3,00 1.4l o

cC - 17 7 ' 5.00. n.0 2.67 0.47
TSI T8 T 4,86 T T 0.35 1,60 0,49 VT
C - 18 10 4.83 0.37 2.00 0.C
c=-"1 1L T T 4,15 0,43 2.00 0.89
c- 5 12 4,57 0.49 2.00 0.58 .

c - 10 13 4.57 0.49 2.00 1.15
C' = 1177 7TTME TTTRUEY T T 0,49 T —1.86 0.64 [
cC- & 15 4,29 0.70 1.50 0.59

c - 12 16 4.00 1.07 2.00 0.0

C - 87 "TTTTYTTT T3040 0,80 T.67T 0417

cC - 15 18 1.86 0.35 4,50 0.50 ~
TCATEGORY T T T TSR T T 0.887 2.22 0.8 )
N} RESPONSES 19 46
TEACHERS

N - 4 1 5.00 0.0 2.29 0.45 v

7 - 7 2 5.00 0.0 2.86 0.64

D - 8 TTTTTT3TTTSJ00TTT TOL.O0T T T T TTTTTTTITTTTEL00T T 7 70.58

D - 1 4 4,88 0.33 2.63" 0.79

n -~ 2 5 4,88 0.33 l.67 0.75 v

0= 3 T TTTETTTT4.,B8 T TUL,33 T 3,17 0.90

n - 11 7 4,48 0:33 .- 2.43 0.49

D - 13 8 4.88 0.33 2."’3 0.49 t

D - 9 T T 4,867 T 0.3 T T.50" 0,50 v

D - 10 10 4.75 0.43 - 2.83 ‘0037 ]

n - 12 1i 4.67 0.47 1.40 0449 v

N - 5 T TR 0070 T T 2°007 77053 o
n- 6 13 4,63 N.48 2.57 -0 e49
CATEGORY D~ 7 "7 "3 B T 0,39 T TTTTTTTTTTTTITTIRVGYTTTTT 0.3

NO RESPONSES 3 21
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s AT kv i

ST : T PAGE 15
EPARED 18 AUG 1975 EDUCATION SURVEY
o . _GROUP PRIVATE AGENCIES . o
----- IDEAL- — = = - - = — — -REAL- - - - -
STANDARD STANDARD
T CRARKTT MEANT T DEVIATION RANK —MEAN  DEVTATION
STA TE‘ i FD'UC_A'TTON" "AGENCY e T - -
F - 2 1 5.00 0.0 2.61 0.75
T g LTy 2 5700 070 7.50 0,07 T T
E - 8 4 4,75 0.43 2.29 0.70 v
TF -1 T 5 4,15 0.43 2.43 1.29 ~~— T T
E - 6 A 7 4.67 0.47 2.83 1.07
F - 10 ;| %.50 0,50 2.75 T1.09 -
E -~ 1 10 3,25 1.48 4,29 0.88 -
E = 9 TTTTTY{LTTTT0..0” 0.0 - 0.0 0.0 T
CATEGORY E 4,58 0.80 2.90 1.20°
NO RESPONSES 3 11
- ALL CATEGORIES 4.51 0.89 2.35 0.99
NO RESPONSES 48 122




LEPAREN 18 AUG 1675

&g

APPENDIX H

7T T USTATE OF MARYLANO
EDUCATION SURVEY

o _._.___GROUP SPECIAL ED PARENT GPS o
----- IDEAL- -~ - - - - = = - -REAL- - = - -
4 STANDARD STANNDARD
T TTRANKTTT MEANTTTDEVIATIONTTTT RANK MEAN DEVTATION &~ =~ 777
THE COMMUNITY '" T -
‘A - 8. 1 5.00 0.0 2.50 0.50
TN =TT P4 4,83 TT0L.3T Z.00D 0.58 v 7 -
A - l . 4 '4.57 0049 2.43 0.73
A - 2TTTTTTTTTRTTTTRUS 0 T 70076 - 1.83 0.9 v~ = T
A - 6 6 4.00 0.89 3,00 0.89
A= N 8 3,29 0.4 3.33 0.94 4 2 7
'M“CATFGQEX A 4429 Q:B? 2440 Q:QH
NO RESPONSES 5 . 9
‘ COLLEGES AND UNIVERSITIES
v
l BTl I 5.0 0L Z.33 AT T T
. B - &4 2 4,80 0.40 1.50 0.50
['""B"— . % 4.67 Y 275 L. T
B - 9 6 4.50 0087 1.50 0050 "4
8= TS T 4033 O IR T Z.33 Y A -
B - 14 8 4,40 0.80 1.00 0.0 v
8 - 15 9 4.40 0.49 2433 0.94
B R 4 - 10 4,30 049 1.67 0,94 v~ 7T
B =" 10" = TTI3TTUTIVIST TTT1L64 T B 3433 .70 i
8 - 6 15 g 2.50 1.12 1.33 0.47
B="172 16 2.00 0.82 2.50 150 =
CATEGORY 8 4,22 1.07 1.92 1.06
NO RESPONSES 34 62




- APPENDIX H

T T T T T T TS YATE NF MARYLAND T TTPAGE 17
FPARED 18 AUG 1975 _ EDUCATIOM SURVEY
o i __.__ GRNUP SPECIAL ED PARENT GPS e
- - - - =IDEAL- - - - — e REAL- = - - -
. STANDARD STANDARD
LT T TTRANKTT MEANT T DEVIAYIONT RANK MEAN  "DEVIATION 7
SCHOOL DISTRIETYS  ~ o T
C - 2 1 5000 0.0 1.67 0.‘07 v
L9 7T 2 5.00 0.0 1.83 069 v T
C - 16 3 5.00 0.0 3.33 0.94
- % 7T 5 4,86 T0.3% [.83 669 o« 77
cC - 18 6 4.86 0.35 1.60 - 0.49 -
c~- 71 7 4.83 0.37. 2.75 1.39
TTOCTET LT 8 %.83 0.37 Z.33 ) L
C:— 13 9 4.83 0.37 . l.40 0.49 .
c - 3 10 4,83 0.37 1.83 0.37 v
C - 1 — 717 4,60 0.49 4.00 B LS U
, C - 5 12 460 0.49 2.80 0.75
;. C - 6 13 4,50 076 . 1.83 0.37 v
c - 1177 | %.%40 0.%49 ] 2.80 0.75" " T T T T
C - 10 15 ©  4.25 0.43 1.50 0.50
C - 12 167 4.00 1.00 ‘ 2.00 0.0
cC -8 17 3,67 1.11 4 1.00 0.0 T
TTTCATEGURY C %4.50 0.86 Z2.15 T.03 7~
NO RESPONSES . 21 35
TEACHFRS s e
—— , : — — o
n <+ 7 1 4.86 0.35 _2.57 0.73
- TT8 T3 4,71 0.4 T .17 0.69 «
n - 2 4 4,71 0.45 2.14 0.33
. N -9 5 4,67 0:.47 2.33 0.47
IR R § R 6 4.57T 0.49 2.43 0.73, - 7
D - 5 7 ‘0.50 0.50 2.00 0.0 v
D' - 4 8 4.43  0.49 2.20 0.40
D= 10 TUTTT9TTTR 40T T 0.49 T T, 3,25 0.83"
D - 6 10 4,33 0.47 2.60 1.02
n - 1 11 4,00 0.53 2.14 0.99
B B T 12 44,00 [.107 7 3.67 TTO0.gA T T
n - 12 13 3,66 0.99 1.20 0.40
" CATEGORY D777 "7 T a6 TT T 0.66 T ; 2.3% T 0.a87 -
NO RFSPONSES 7 20
e an e e
JUJ




FPAREN 18 AUG 1875

 APPENDIX H

T T TSTATE OF MARYLAND
EDUCATINN SURVEY

" PAGF 18

— ... GROUP SPECIAL ED PARENT GPS _ _
----- IDEAL~- - - - - - - - = -REAL~- - - = -
' STANDARD . STANDARD
TTTTTTTTRANK T MEANTT DBEVIATION T RANK MEAN OEVTIATION
. !
STATE EDUCATION AGENCY B T -
e - Ty 2 4,837 0.37 I.50 0.50 o
E - 6 3 4,80 0.40 4,00 0.0
F-"107 778 4,80 0.40. 2.00 0.0 v
F - 4 6 4,50 0.50 3,00 1.00 '
E - 2 ¥ 4,40 0.80 2.00 0.71 i
F- "3 8 %433 0.75" ~3.50 0.50 l
E~- 8 9 4,00 0.89 1.00 ° 0.0 v
CE - 1 10 3.07 1.37 3,00 l.63
F < 9 11 0.0 0.0 0.0 0.0
~ CATEGORY F 4,50 0.81 2.35 lel5- _
NO RESPONSES 16 50
_ALL CATEGORIES 4,41 0.87 2.23 1.00 .
NO RESPONSES 83 176
”“’!“u'_;r-w\\: o
s - e .
> -
L




&

APPENDIX I

- T T T T T T STATF OF MARYLAND T T T " T UPAGE 19
REPARED 18 AUG 1675 FDUCATION SURVEY
e i GRrOuUP_PTA _ - - e
----- IDEAL~ - - - - -~ — = — —REAL—- - - - =~
i . STANDARD STANDARD
TTUTTRANKT T MEANTTTUREVIATIONT T RANK MEAN  DEVIATION
THE COMMUNITY  ~ "~ 77— T T
A - 8 T TR LTS T TTTOL 43T T 3.00 T 0.71
A~ 3 3 4.50 ., 0.87 ot 3400 1.22
A- 5 4 4,50 - 0.87 1.50 0.87 v
A S 2 TS 4,567 7T 0,507 2.25 0.43 v
A= 6 ‘ R - B T o1+ R 1.58 2.33 0 4T T
CATEGORY A 4.25  1.06 2,42 0.98
NN RFSPbNJSES e 0 bl
COLLEGES AND UNIVERSITIES
[‘ B~ 1 7~ 1 5.00 0.0 2.75 .63 T
B 4 3 4,50 0.50 2.00 0.7 v
[ B = 2" 4 4.50 "0.50 2.50 | S -
B - 14 5 4,50 0.50 1.25 0.43
B - 15_ o __6 4.50 0. 87 3.00 1000_
B = 16 T T 4.50 0.50 1.75 0.83 -
B - 11 8 4,25 0.83 1.33 .47 v
TR Ty T 10 4,00 i 00" T1.67 . 0247 o7
[ R - 10 11 3.75 0.83 3.50 1.50
3 - 8 12 3,61  0.47 1.33 0.47
B =9 1377773.50 T 1.12 1.00 0.0 ’
[ B - 13 14 3.25 1.30 3.00 1.41
R - 6 15 3.25 . 0.83 1.50 0.50
TR =Ty 16 2.75 T I.30 I.75 0.43 T
CATEGORY B 4.06 1,01 2.02 1.05
_ ND RESPOMSES 1 10
92




TEACHERS

n- 7
b h - 11
Nn - 8
n - 10
) " - 2
L R &
n - 3
n - 4
n - 12" """
n - 6
n - 9
n < 1
N - 5

CATEGOPY D

IFPADFD 18 AUG 1975

i CATEGCRY C

NO RESPONSES

1°  5.00 0.0 3.75

2 5.00 0.0 3.25
37T T4UISTTTTT 0443 T 7 3.25

4 4.75 0.43 3.50

5 4.75 .43 2.50

TR TGS 0Ny T T T 2507

7 4.50 0.87 4.50

8 4.50 c.50 3.25
QT 4S50 TUTTOMS0 T T TR T
10 4.50 0.50 3.00

11 4,25 0.83 2.00
12777 %,25 . 70,43 T T 275 T
13 4.00 0.71 2.25

NO RESPONSES

~ 7 "RANK" "TMEAN "7 DEVIATION

GROUP PTA

APPENDIX I

" T'STATE 0OF "MARYLAND
ENDUCATION SURVEY

STANDARD

RANK MEAN ™ " 'DEVTATION

STANDARD

4.38

T TR 58

SCHOOL DISTRICTS T T

C - 7 1 5.00 O-O 3.25 1.30

L - 14 TTRT TTSL00 T T0W0 T 4,567 o547 T T

C - 3 3 4,75 0.43 3.00 1.22

C - 9 : 4 4.75 0.43 3.25 1.09

cC - 13 T s RIS TTTTTOVEY T T T T - 2.75 | S I

C - 16 6 4,75 0.43 3,25 0.83

cC - 17 7 4,15 0.43 3,50 1.12

C - 4 R : 3o I o I Y o R 2,25 0.83 J ° -
C - 11 9 4,50 0.50 2.75 0.43

C - 18 10 4.50 0.50 1.33 0.47 v

c - 12 1Y T2 T TTC. 83 1.75 0.8377y

c- 5 12 4425 0.83 3.25 1.48

c - 2 13 4,25 0.83 2.50 0.50 Vv

c - 177 - 14 TTRV2577T0083 7 - 3.00 X ZZ T . -
- 10 15 4,25 0.83 2.50 1.50 v

c - 8 16 3.75 1.64 3.00 1.22

¢ -6 TUTULT U302 TG Z2.00 o717, i}
C - 15 18 3.25 0.43 4.00 d.71 ()

o.90 T

2,89

T 0.60 7

T2 927




BEP‘ARED 18 AUG 1975

APPENDIX I

‘STATE OF MARYLAND
EDUCATION SURVEY

o GROUP PTA e
----- IDEAL- - - - — = = - - -REAL- - = - -
STANDARD STANDARD
[' C T TTRANKTT UMEAN T T DEVIATION T RANK HETN'_- DEVIAT ION’
'S'TATF_ EDUCATION AGENCY T
£ - 7 1 4467 0.47 2.50 0,50 v
B T A Z 4,50 0,50 2.50 1°5¢ "7 7
E- 5 3 433 0.47 2.50 1.50 ~
CE - 377 5 4.C0 1.0 3.25 0.43 7 T
F,’ - 6 6 . 4.00 1.00 2033 0047
E - l X 7 4:00 1000 3000 1.00
F -7 % B~ T 4,00 0.82 3.50 0.507 " ~° B
bE- 2 10 3.75 .83 2.67 0.47
- g LT 11 0.0 0.0 0.0 0.0
-___CAI;GDRY E 4.14 0.87 2.85 0.86' B N
NO RESPONSES 3 14
___QEE___C__A_TE_CEDQ[ES 4,29 0.92 2462 1.16 _ B
[. NO RESPONSES .~ 4 31




e i e e APPENDIX T S
' TSTATE OF MARYLAND PAGF 22

EPARED 18 AUG 1575 EDUCATION SURVEY
GROUP UNIV REG ED PRCFFESSORS

- 7
STANDARD . STANDARD
T UTTTTTRANK T MEANTT TDEVIATIONTTT T T RANK T MFANT T DEVIATION

THE'COMMUNITY"“”” AR . .

1 4,78 0,42 : 2.14 0.35
TN TR 56T T 0.68 0 T 20077700 v
3 4.44 0.50 2.14 0.64
Ml 4 »4.11 0074 . 2014 0.64 v
TSI TRL,89 T 0.7 T T 2.43 7T 0,713
6 3.57 1.18 3,17 1.07
7 3.33 0,67 1.71 0.45
TTTTTTTTETTTTT3,00 T UL, 05 T - 2.29 .73

>>>> b >>0b
[
FNE NI STV

CATFGORY A 3.97 0.97 2.24 0.74

ND RESPCNSES 2 o : 17

COLLEGES AND UNIVERSITIES

[ - 5 7T T 4.44 T0.68 - 2433 0.70
- 1 2 4.38 0.48 ’ 2.83 0.69
- 2 3‘ 4.33 0067 ) 2.57 0049
[,._. - 14 T T4 4,33 MY : . 1.88 .60 v
- 9 5 4014 0083 1.75 0043 V’
- 10 6 4.13 1.27 2.17 1,07 v
‘ - 6 TOUTT T A0 T 0,99 T ' 257 77770049 -
I - 4 8 4411 0.31 2.57 1.18
7 9 3.89 0.87 T 1657 0.49

B0 5- 2D ¥ ¢ JERNC YO - £ A o I I 2.03 TCLT70
- 16 11 3078 0079 1.88 0)60

- 13 12 3.56 0.83 - 2+13 0.78

= 37 T3 A5 TT TTLe26 T TTTTTTTTTTTTTTTTELNO T T 0G0

- 11 ) 14 3.56 l1.34 ‘ 1.00 0.0

- 8 15 3.22 1.03 2,20 1.17

TELZTTT T TIVEE T T e T L7177 " 0.88

TTOTTRITCTTE@DETDDE
I

0.87

l CATEGORY B ’ 3.85 1.08 2.11

-NO RESPCNSES ' 6 33

3
PPy r-
95




. APPENDIX J : L
TTTSTATE OF MARYLAND PAGE 23
FPARED 18 AUG 1975 , EDUCATION SURVEY

‘ : GROUP UNIV REG ED PROFFESSORS . P

o STANDAPD STANDARD
" RANK TTMEANTT DEVIATION RANK — MEAN  DEVIATION 7 =7

SCHUOOL DISTRICTS 7~

1 $.00 0.0 2.50 0.76
- 17 T T ZTTT4,88 T 0.337 3.00 0.82 -
4071 0.70 . 3.40 0049
4.56 0.68 : 1.88 0.78
4.44  0.83 . 2.13 0.78°
4444 0.68 1.57 0.49 -~
4.44 0.68 1.83 0.69 v
v
| 2l

i
-
~N oUW

2 : Y Y A ¢ U0 ’ 2.00 J.58
- 16 . 9 4,33 1.11 2.33 0.47 -
10 4, 2 5 O, 83 'N'w.\.natos 0 O . 50 "‘ ~2

'
1

- 1T 1T = %.,25 777066~ 1.57 G749 U
- 6 12 4.00 l.41 1.88 Q.78
- 10 13 4.00 0.71 1.63 0.70 o
-1 147460 " 0.767 T 7T 2. 17 a.89 o
- 18 15 4,00 1.12 2.33 0.47

- 8 16 3.63 1.11 2.25 0.83

e V-2 I A T )R B X N . 2.00 d.76
- 15 18 1.78 0.92 12440 0.49 (=)

COOCMOOOCOND0ONO0A0
|
W

CTCATEGORY C T 790 v unii v v S “Z.13 OVRYT T T T

N0 RESPCNSES - 15 50

o TEACHERS e e
1 5.00 0.0 * 3.00 1 0.87
.2 4.88 0.33 '  3.14 0.64
3 4,88 0.33 o 2.71 T1.03

]
t
i
]
|
t
:
'
1
t
!
'

4 4.88 0.33 2.43 Q.73
5 4.75 . 0.43 1.88 L.05 +
6 TTTATST T T 00e T T 2.00 0.63
7
8

t

looowz2o20o
) ' '
H

|
NSV WOo OO~ W=

v
-1 4.71 0.45 . 3.17 0.69
444 0.68 2.38 0.86
D -1 9 a3 0,700 T T Z2.14 .64 o
n - 10 4.33 0.67 2.13 D.60 o
D - 11 4433 0.67 2.75 0.66
D-TIZ2T T A3 Cherv .~ T .75 0,66 v
0 - T 13 4.14 1.36 - 2433 D.94 o

CATEGURY 'O~~~ "TZIg0TTTTON6T T . p— SR

quﬁespowses 10 24

e bt et e sma pee e —_— U

s




APPENDIX J

TTUUUSTATE OF MARYLAND T " TPAGE 24
EDAREN 18 AUG 1975 | EDUCATION SURVEY » , .
_GROUP UNIV REG ED PROFFESSORS

) STANDARD STANDARD
TOTTTTTTTTTTRANK ST MFANT T UREVIATIONT T TTTTTTTRANK T MEANT DEVTATION T

STATE ENUCATION AGENCY ' ' o

4,86 0.35 2.67 0.75
TS UTTOVTL T 2.63 YT
4,43 0.49 ' 2.50 0.50
4,38 0.70 : 3.17 1.07
4,38 T

—
(=

;

SWN-

0.70 - —2.75 Dea3 T

4,38 0.86 2.83 1.07

4,38 0.70 e ¢ 2.75 0.33 -
4.13 .36 ~ 2.0D 0.63 v T
4,00 1.20 2.67 1.37

3.75 1.39 - 3.33 1.70

0.0 0.0 , 0.0 oL, T T

1
{
i
|
~oul
|
i
'

: et : '
NIRRT, SO NI SO NICN. -

llll-anlflzlfl
1
H
|

!

mmmMmMmMmMMMmMmm

—
. = OV

CATEGORY E 4.31 0.96 ' 2.75  1.18

NO RESPONSES ¥ 13 o 35

ALL CATEGORIES 4,15 - 1.02 2.29 0.92

NO RESPONSES 46 129

e e - iea - et w ¢ b e o ———— — ’ s - e o e e v
|
- - — _— Lt — - e e e e
C e e et e e e e e - ot S— = ¢ —-— . m— pp—
!.
s
C e . e —m - —- - —————— e e




e+ e, APPENDIX K i -
STATE OF MARYLAND PAGE™ 25
EPARED 18 AUG 1975 EDUCATION SURVEY ’
o GROUP UNIV SPEC ED PROFESSORS L
----- IDEAL~ - = - = - = - ~ -REAL- - - - -
L STANDARD . STAVDARD
T RANK ™ MEAN BEVIATION™ R'ARNK MEAN DEVIATION ™ 7 ~
" THE COMMUNITY o i T B
A =1 2 4.78 0.42 Z2.38 0.70 ¢ — 7
A- 5 3 4456 0.50 2.25 0.43 v .
_ _-e_" .7 " 4050 0071 2071 0088 o
A - 3 5 3'89 0_:6‘7 2050 0050 - i
A - 2 6 3078 0092 2000 0050
A- 6. 7 3.33 l.15 3.00 1.05
A=~ 4 8 3,27 1.03 2389 o.99 7 T
_ _CATEGORY A 4.11 1.00 2.46 G.32
NO RESPONSES 1 7
COLLEGES AND UNIVERSITIES
. i |
R - l l 4-89 0031 3033 0032 - )
B - 9 2 4050 0071 2000 0053 v
B - 2 3 444 0.68 3.22 Q.92
B - 3 4 403@ 1.32 2.13 0078 v o ) -
B - 14 5 4.38 0.70 l1.83 Q.37 ~
: B___- 16 6 4038___ 0.70 243 0073 LN
| 815 7 4,25 0.83 2.43 (205 v
] B - ll 8 4011 1045 1050 (076 Vv
) B - 13 9 4,00 0.71 2425 Q.66
B4 10 4,00 O.a7 2.22 42
B~ 6 11 4,00 0.67 2.22 92
B - 10 12 3.89 0.99 2.44 .07
B -1 13 3.56 0.96 1.89 W8T T
8 - 8 - 14’ 3033 lolfl 1067 094
8 - 3 15 3.23 'l./tB l.63 0048
B =12 16 2.78 1.47 .63 U.70 -
CATEGORY B 4.00 1.13 2.20 0.95
N RESPONSES 7 16
- e —yFEmg, S e —




EPARED 18 AUG 1975

CTTTRANKTT

SCHRDL OIS T ICTS

APPENDIX K
TEYATFE OF MARYLAND ™™

EDUCATION SURVEY
GROUP UNILV SPEC ED PROFESSOPS

cw e ———

ety

"TPAGF 26

STANDARD
T TRARKTTTMEAN T DFVTATION T

STANDARD
MEAN ™ "DEVIATION -~

SNt aamnbiob b Oh e ks T e te TNl T L - .- Cota e a

¢ - 9 1 5.00 0.9 Ay Hedd ¢
T T 00 0Lh . ?ﬁ‘ig& o ;2}'{* v
c- 3 3 4, 0.3 iR Bed ¢
C=- 5 4 4,88 (.32 fg§? B:6k o
=72 577 ThL887T 7 Deay o T TR gL E T faE e
C - 4 6 4 .86 U3 b adi ggga i
Cc-16 7 471 Gual £160) Hash g
R e R T 1 A \ggg RISt é'{ ?& ‘..‘.‘&;.',
C - 18 9 5.57 L . 848% H:8% ¢
C - 11 10 4,56 bt o 5 Hig¥.
C - 7 e e O S - TR o R
oo~ 13 12 4425 016t i olife g4 g
€ - 10 13 4,13 Ge78 EL nie
T G g e 5,78 - F R T }?fi%‘ TR :;ﬁ . f ..
C - 14 15 4.11 5. Th ¥:§3 Y s 84
¢ - 12 16 3,75 8% 241 [
- 8........_'~._--—- {7 --—-"—.::,57 o ‘3},‘5&@’;‘3" . TEE gy e, TTIRLTLE f,g‘f;. TR “ A ;;;:.;.I
C - 15 18 z.22 Gabd f3%:22 & o687 Ao
CCATEGORY T et A S R T R
. ND RESPONSES 48 &
| TEACHERS
o~ 7 i 5 L B K oty Pady § 7L
" 8 2 5.0 e Esid g
D - & k4 T RLEE Fe2Z “";-:?;;q,_*“" o é;«ré}’ .
7 -1 - 5 o B8 823 ZoP A
5- 1 5 e B ﬁ»&»‘ e s v
C = T T g LB A R 27 EESR: 7w
- i¥ r By FHE : a'f e e a d”ﬂ{ " z?
B 18 & M St o b
R BT EMER s TR e
B~ iz L A dwﬂ’ i Py
TR~ & % B & iy o, et Q\i O
nEF T TR T e AT S = - »@wg‘:«%ﬁmﬂ oo
S - 5 FEd o IUB -t jheehyd ol aft>
CATECORY B 7 7777 CHmEE T LR R e |
4 &&@?mw5£$ #: s

JUSETEYMY R gesn, ST L e
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APPENDIX K

STATE OF MARYLAND — 777 T PAGE 27
FPAREN 18 AUG 1975 EDUCATION SURVFY - .
GROUP UNIV SPEC ED PRCFESSORS

. STANDARD , . STANDARD
~ 7 TRANKT TMEANTT TDEVIATION 77T T TRARKTTT MEAN DEVTATION

STATE EDUCATION AGENCY — 77~ 777777 7~ - o

1 4,56 0.68 3.50 0.76
T T G310 T 3,80 T1777
4,33 0.67 : 3.25 0.66
"44.33 0.67 : 2.50 0.7 +
4,33 7T ToVeT T 2,80 0.15"
4,22 0,63 3,25 0.66
4,22 0.79 3.75 0.83
4,17 0.69 1.57 0,94 v
3.78 0.79 2.88 C.60
3.44 0.68 3.25 " 139

0.0 Ca0 - ’ N.0 T 0.0

‘
1
+
|
+
[

'

OO X ~NO W

mmmmmmMmmMmmmm TN
|
O WUV HOCODN ~ -~

|

t
—
'-‘i

CATEGORY E 4,17 0.77 ' 3,13 1.02

N3O RESPONSES 4 , 23
7 ALL CATFGUR!FS 4.24 0.98 2.43 0.98
NO RESPOMSES 38 L13
) S - L o e e
"
100
O . [ e e e ot oo et o it —in s e mbn 4 4maae e PR — e -




APPENDIX L

TTTTTTUSTATETOF  MARYCAND
~ EDUCATION SURVEY
GROUP STATE AGENCY GEN ED

EPARED 18 AUG 1975

STANDARD

: STANDARD
B T RANK  MEAN UDEVIATIONT T~ 777

"RANK™ "MEAN ~ DEVIATION =~

CUTHE TCOMMUNTTY T T T T - -
A - 8 1 5.00 C.0 3.17 0.37
AT T T oy R TBI T 0,37 27873 0,69 " T
A- 5§ 3 4,67 0.75 2.00 0.0
A- 3 4 4.50 1.12 2.83 0.69
Y e - S A | T0.47 2.33 T0.15 T
A - 4 6 4,00 0.53 3.33 , 0.94
A - 7 7 3,80 1.47 2.60 0.49
K =76 s SR Y By AR Y A 3.00 I.To
CATEGORY A %430 1.09 2.76 0.81
NO RESPONSES 1 2
COLLEGES AND UNIVERSITIES.
TR U7 7R8I 0037 Z2.50 0.7 Vv~ -
B - 1 2 4,80 0.40 2.40 0.49 v
R - 7 3 4,80 0.40 2.20 .40 o
B =16 4 Ny A 0.75 2.33 0.75 -
B - 3 6 4,60 0.80 2.00 Q.63
TR T4 T 4,60 " "0.80 2.40 0.49 v
83 - 14 8. 4+50 0.87 1.25 0.43 v
R - 5 9 4,50 1.12 2.67 0.75
I R I0 4,25 T 0,83 7 1.725 [ IS S
R~ 15 11 4,20 0.98 2.0C 0.63 v
B - 9 12 4,00 1.00 : 1.50 0.87
B - I3 T 3,837 TT0.69 7 - 3% Y AR B ) 4
B - 10 14 3,80 .98 3.60 0.80
B - 11 15 3.40 1.36 1.20 049
T B =712 16 3,00 T T T1L26 T T [.407 7 0.80 7
CATEGORY R 4,28 1.01 2.10 0.95
NO RESPONSFES 15 15
101 -
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APPENDIX L . - |
T T ITTIm T T T OTETATE COF MARYLUANND ’ ;TTTTTPAGE 29 ‘
CPAREN 18 AUG 1975 , ENUCATION SURVEY .
e GROUP STATE AGENCY GEN ED o
----- IDEAL- - - - - - = - = -REAL~ - = - -
STANDARD L STANDARD-
TTTTTUT TTTTRANKTTMEAN T DEVIATION " RANK MEAN  DEVIATION™ ~ = 77
. ’ .,;_4.‘,.\‘.’;’%}} ™ e,
"7 SCHOOL OISTRICYS =~ . L Ve T e
C - 7 l. 5.00 0.0 * 3.80 0.40
BRI & I Z 5.00 C.o. 7 "~ 2.60 0.80 " T
c- 9 3 4.83 0,370 7 C 2.50 0.76 M
-2 4  4.83 0.37 - 2.20 0.75 +
c - 16 5 4.83 TT0.317 ' ~2.83 0.37T 77 ¢
€ - 17 6 4,83 0.37 3,00  0.58
C - & 7 4,67 0.75 2.40 0.80 v
TTTCT-T18 B %67 T TO0L.T5 I.83 0.69
c - 3 9 4,60 0.80 -7 2.00 0.89 v
C - 14 10 4.50 0.76 2.80 .o 0e40
C=- 6  TTI1 T30 T T0.50 1.83 1.21 « 777
C - 1 12 4.33 0.94 . 2.00 0.63_ &
TTTTCT=T11 1% Q.17 .21 2.50 0.96 T
cC - 12 15 3,33 l1.70 . . 2.00 0.82
€ -0 l6 37207 1.83 . ' ‘ 1.60 0.80
C - 15 I 2.20 0.40 " 4.40 1.20 —
" " TCATEGORY™C 4,22 I.27 ) 2.42 —I.07 T
| NO RESPONSES : 6 ‘ R . 12
TEACHERS
D- 6 1 - 4,83 C.37 : 2.83 0.69
) D - 8 2 4.83 0037 2.83 0069 }r’:z'\
D=9 T 34,83 0.37 ) ' 2.83 0.6 T T
D - ll 4 4.83 0037 R 2-83 0069
D= 13 ) 4.83 0.37 . 2.17 0.69 v
B R | 6 4,67 0.75 2.00 0.58 v T
D~ 2 7 4,67 0.75 2.17 0.69 v
TN Ty T CHEE Y | 0.75 2.00 0.58 v ~
n - 7 10 -4.40 1020 B 2.40 . 0.49 v
D~ 3 1L 4,40 0.80 3.40 ...0.80
TD =12 12 4.33 .49 I.83 0,69~ T
"CATEGORY D 4563 C.79 2.47 o0TT T
NN RESPUNSES 2 2




* APPENDIX L

l
_ UL T T T T T STYATE OF MARYIUAND : PAGE 30 ‘
EPAREN 18 AUG 1975 EDUCATION SURVEY : |
T GROUP STATE AGENCY GEN ED L |
- - = = —IDEAL— ~ - - - - = - - —REAL= = = = = 1
e STANDARD I . __STANDARD
' T RANK T TMEANTT T BEVIATION RANK MEAN DEVTAYTION — 7~ =
STATE E‘D;Ug ATTON AGENCY
E - 7 1 "080 00"0 4060 0049
E -8 2 4.80 0.40 2.60 0.80 7 "~ ‘
£ - 3 3 4.67 0.75 2.50 0:96 v
FE- 6 4 4,67 0.75 . 3,67
F =710 5 4,67 0.75 2.33
F - 11 6 4.67 0075 2020
E_ ’f.—glf_——__ 7 "033 1011 2067
E-TTYTT T A0 W 1.21 3.20
F - 5 .9 3.80 C.40 1.25
E- 1 10  3.80 1.17 . 3.25
E -9 Il 0.0 0.0 0.0
_ CATEGORY E : 4.45 0,90 2.85
NO RESPNNSES _ o 4 |
_ ALL CATEGORIES 4,36 1.06 2.46
NO RESPONSES ' 28-




APPENDIX M

TTSTATE OF TMARYL AND
FDUCATION SURVEY
GROUP STATE AGFNCY SPEC ED

LEPARED 18 AUG 1575

PAGE- 31

----- IDEAL- - - - - - = - - —REAL= = = - -
o STANDARD ‘ STANDARD .
TTTTTTRANK MEAN 'DE”VI'A'TYON RANK MEAN ODEVTAT fON T
TUTHE T COMMUNITY T T T T T T - -
TOTATSTTTe T 2 4.38 T 0.70 2.25 0.66 T
A - 3 3" 4,25 0.83 2.38 0.70
A= 2 4 4,13 0.93 2.13 0.78 v B
- A 5 3.88 0,93 2.50 I.12 T
A -5 o1 3.13 1.27 2.25 0.83
TTRT=TTe T ) 2.50 1.32 3,00 .00 =
_ _CATEGORY A 3.78 .17 2.42 0.86
NO RESPONSES o oy
COLLEGES AND UNIVERSITIES
TR ST T T 4,887 0.33 2.13 0,33 )
B - 1 2 . 4.75 0.43 2.63 0.86
| _B'_- l“‘f —6 4.38 0.99 1050 0.-5"()” t’_ L
BT- &4 T 4,38 0,70 1.57 0.73 v
B - 6 8 4.13 0.78 2.63 0.99
T BT="13 T 10 4.00 1.32 ' [.33 0.48 & e
B - 16 11 4.00 1.00 1.75 0443 ¥
_ ___.E_DH"_W'B_ . 12 3.88 1005-___ o 1.50 0.71 .
R - ll~~ _.“13 3.75_——_ 1.30 T i 1.00 0.0 [
B - 10 14 3,63 1.22 2.71 l1.16
B Py 8 15 3.29 1.03 ].05.*@~ 0.50
8 - 12 lb Z.ST 1-:_0_5— ].ollf 07035 - . -
_CATEGORY B 4,09 1.05 1.79 0.81
NO RESPONSES -2 5
S - ~ R

TR S 2k iy e S




APPENDIX M

TTUSTATE OF TMARYLAND

EPARED 18 AUG 1975 EDUCATION SURVEY

" TPAGE 32

GROUP STATE AGENCY SPEC ED

STANDARD

TTUTTTTTTRANKT MEANTTTDEVIATION

STANDARD

MEAN — DEVTATION 777

SCHOOL DISTRICTS

C - 4 1 4.88 0.33 1.50 0.71
T = 177772 77T%.,88 T DL.33 2.38 D.86 - T
c - 7 RIS 3 4.75 0.43 2.38 0.70
c - 9 4 4,15 0.43 2.63 0,86
C = 5 Ty TTT4.637T 0448 2.13 0.60 Vv T
C - 2 6 4.63 0.70 - 2.25 0.83 v
CT-T1T g 4.50 0.71 Z2.25 0.83 v
c -~ 1 9 4443 0.49 2+.43 0.90
c - 13 10 . 4.38 0.99 2.13 0.93 v
C - 14 [1T7774.29 i.03 2.43 0.73 T
C - 16 12 CG.14 0.99 2.14 0.64 YV
cC- 6 13 4.00 1.32 l1.38 0,43 o
TTTTC=-T18 14 4.00 0.76 1.33 0.47 +
cC - 12 15 3.38 1.22 1.75 0.66
¢ =15 17772.00 T 0.87 3.50 I.50 — 77
[ TCATEGORY C %, 06 ~ 1.25 2.14 0.95 T
WO RESPONSES 4 5
TEACHERS
D - 13 1 4,88 0.33 2,00 0.50 Vv
n - 7 2 4.75 0.43 2.50 0.87 .
D - 11l 3 4,75 L0043 2.50 [/ & SR
n - 8 4 ‘9063 0.48 2.50 0.50
n - 2 5 4.57 C.49 2.29 0,70 v
D =g & 4457 0,49 2+57 o.737 T 7
D=5 8 4,50 0.50 2.13 0.60
=TT 9" 4,38 77 770.,99 1.88 0.33 v
n - 6 10 4.38 0.48 2.50 0050
- 10 11 4.29 0.70 3.14 0.83 -
h =12 127778725 1.09 1.50 0.50 v oL
D"" 3 13 3.67 1.11 2.67 0075
CATEGORY OV 77T g ARG T 0.7 T 2,30 "o.1s T T
6 6

NQMRESbONSES




] L APPENDIX M :
) o STATE OF MARYLAND T PAGE 33
EPAPED 18 AUG 1975 EDUCATION SURVEY
) GROUP STATE AGENCY SPEC ED o
----- IDEAL- - - - ~. - = = -~ —REAL= = - ~ -
) | : STANDARD o STANDARD
o T"RANK T TMEAN DEVIATION RANK MEAN DEVIATION —
STATE EDUCATION AGENCY | Tt
EE=TY z 3,50 0.76 ) —%.00 .00 T T T
E - 11 4 4,33 0.75 . 2.33 0.47
F - 4 3 4.29 007;5 B . ZobT 0.75 T
£ - 5 7 4,00 0.82 T 1.40 0.49
TE=3 B 3,71 1503 , 2 17 037
_E - 1 10 3.57 © 1,05 2.86 1.25
I Tg (0.0 070~ 0.0 0.0 i
_ CATEGORY € 4.11 0.92 2.69 1.06
NO RESPONSES 14 ~ 18
ALL CATEGORIES 4,12  1.08 2.19 0.93
NO RESPONSES 26 ' 34 -
06
o =2 e




