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Chapter I

INTRODUCTION

This is a report of a needs assessment survey, A Survey of
Opinions of the Training of Exceptional Children , conducted under
the auspices of the Special Education Ad Hoc Task Force of the Mary-
land State Department of Education. The survey is one of the first
steps in the developmen, of a plan to prepare personnel to provide
for full special education programs and services for all handicapped
from birth to twenty-one years of age by 1980.

The Ad Hoc Task Force was formed in 1974 pursuant to Section 106
D and E, Chapter 7B, Article 77, of the Public School Laws of Mary-
land. This Section, coupled with the opinion of the court in MARC v.
Md. (1974) and Bylaw 13.04.01.01A, mandates that local education ,

authorities provide programs for all handicapped persons.

In 1974 the Task Force developed a "plan to plan" how the neces-
sary personnel preparation programs would be handled. In May, 1975
the Department of Education contracted with the National Association
of State Directors of Special Education to assist in the development,
planning, implementation and interpretation of results of this survey.
The results contained in this report are hoped to provide directions
for further cooperative planning and decision making of the Task Force.

Background Information

It is estimated by the Department of Education that only 60% of
the State's handicapped children and youth are receiving appropriate
public education services. The Public School Laws of Maryland pro-
vide for full special education programs and services for all handi-
capped from birth to twenty-one years of age by 1980. The MARC
opinion mandates this for all handicapped between five and twenty-
one'years. Bylaw 13.04.01.01A establishes standards, rules and
regulation by which these programs will be phased in by 1980 in
accordance with plans submitted by local education agencies. The
Maryland State Department of Education has developed and begun imple-
mentation of the Continuum of Education Services to ensure a more
effective and efficient delivery of services to all handicapped
children and youth.

Since 40% of the State's handicapped population are without
appropriate special educational programs, the problem is what can
special education do to form close working relationships with regular
education, to determine options pertaining to training, to share
responsibilities, and to identify current technology,and management
systems that have proven effective in providing servies to the handi-
capped?

Institutions of higher education, local education agencies and
the State Department of Education are struggling with the problem of
providing adequate training opportunities and models to support and
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implement new alternatives for special education. The emerging de-
signs for delivery of special education services are part of a re-
fashioning of the total educational system. The changing environ-
ment of the schools is creating new interface problems for both
special and regular educators. Both groups are looking for the com-
mon competencies that teachers need to possess. No longer is the
training of teachers or special personnel clearly the province of
one group or the other.

The changing role of the teacher from operating solely in self-
contained classrooms to participating in teams and from a dispensor
of information to facilitator or advisor has presented a series of
new challenges: To teachers who need new and different competencies;
to institutions of higher education as to how to identify the new
training needs and how to facilitate the acquistion of them; and to
State and local educational administrators to permit the flexibility
in organizational patterns to allow these changes to take place.

The mandated and moral responsibility for providing appropriate
educational programs for all handicapped children and youth requires
the efforts of educators, advocates, and legislators and also must
include public and private agencies, professional and lay organiza-
tions, interest group, parents, the courts and taxpayers.

There are teachers and other personnel presently on the job who
are not properly certified. There is the need for newly trained
teachers in certain areas of programming for the handicapped. Ad-
ministrative and teacing personnel need to constantly update and up-
grade their skills. These are only a few of the problems facing
today's educators.

ATI-of this raises a number of questions and considerations.
What is the extent of the need for trained personnel? What types
of personnel are needed and where are the needs most prevalent?
Who is best equipped to best provide what type of training and where?
And finally, but first and foremost, how can the State best coordin-
ate its human and monetary resources to meet the total gamut of
training needs?

It becomes immediately obvious that there must be cooperative
and systematic planning to address the total problem and to accomp-
lish the desired results. This requires that all of the State's
resources, whether human or financial, be brought together in a
planned and coordinated fashion. The Maryland State Department of
Education and the Ad Hoc Task Force have undertaken the challenge
and have taken the initial steps to accomplish this.

Objective of the Study

The objective of this study was to identify training needs
within the education community of Maryland through an assessment
technique which will allow the Ad Hoc Task Force to make systematic
and valid desisions in its further planning efforts.

7
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The study was designed to provide data ror answering
these questions: .

1. What does the sample perceive to be desiraole
directions for the future?

2. Where are we now relative to where we want to
be?

3. What is the priority rang of needs?

Need was defined as the discrepancy between "what is" (Real)
and "what should be"' (Ideal). Figure 1 (p. 4) aisplays tnis model
for decision malting.

In addition, research shows tnat this type of study is a potent
device ror teaching people to think aoouc the future of education
in much more complex ways than they ordinarily would, and is a
teaching strategy in itself.

Approach

The approach used in this study was to survey representative
memoers of the education community as to their opinions or 65 event
statements judged to have potential impact on tne planning ana
decision making of tne Ad Hoc Task Force.

Selection of the Sample

Tne Ad Hoc Task rorce determined to involve representatives
rrom eleven distinct groups in order to obtain perceptions of a
wide range of persons who ultimately will be affected and involved in
prospective changes in the near future.

These groups, the number of persons who were surveyea in- eacn
group, ana the percentage. Qt the total sample those persons repre-
sent are shown ee?ow:

Group Number % of Sample

Regular Education Teachers 40 20%
Regular Eaucation Aaministrators 20 10%
Special Eaucation Teachers 40 20%
Special Eaucation Supervisors 16 8%
private Agency Representatives 10 5%
Handicapped Chilth.Parent Group Representatives 10 5%
PTA Representatives 10 5%
University Professors Regular Education 20. 10%
University Professors Special Education 14 7%
State Department of Education-Regular education 10 5%
State Department of education- Special Eaucation 10 5%

200 100%

8
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Chapter II

DEVELOPMENT OF THE INSTRUMENT FOR IDENTIFYING NEEDS

Item selection

More tnan 300 event statements were written ey members of tne
Aa Hoc Task Force during meetings in May, 1975. a screening ana
selection committee parea the list down to 6s statements by
eliminating repetitive items ana by establishing criteria for final
_selection oI items. The criteria requirea that tn_e_items relate to:

the MARC v. Md. decision (mandatory eaucation for all
handicapped children)

the broad aspects of the continuum of services' principles

parent and community involvement

the concept of the least restrictive alternative

immeaiate and long-range personnel training

Item Grouping

Once tne items were selectea, tney were grouped into logical
clusters according to commonality. after several revisions, five
groups emerged which were then titlea as noted below:

Title Number of Items

A. The Community
B. Colleges and universities
C. School Districts
D. Teachers
E. state Eaucation Agency

Instrument Form

8

16
18
13
10

N= 65

Tne instrument form containea five groups of statements wnich
were sequentially numeered within each group heading.

A page of instrutions explainea the rating process and the
rating scale. xesponaents ratea each event statement twice on a
live-point Likert scale, the first time to the extent that a con-
aition actually exists (Keal) and tne second time to.tne extent
tnat the item shoula exist Odeal):
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Actually Exists

(1) Condition does not exist at
all

(2) Condition exi-Sts to slight
extent

(3) LonaitiOn exists to moderate
extent

(4) Condition exists to fairly
large extent

(5) Condition exists to very
large extent

Should Exist

(1) Condition snould not exist
at all

i2) Conaition should exist to
slight extent

(3) Condition shoula exist to
moderate extent

(4) Condition snould exist to
fairly large extent

(5) Condition shoula exist to
very large extent

6

The respondents were askea to leave the answer spaces blank if
tney aid not Know the extent to wnich a condition exists or if they
dia not have an opinion on the extent to which the condition shoula
exist.

Distribution of the Instrument

Due to the geographic dispersal of the sample it was -ppro-priate to administer the instrument Dy mail. An introductory cover
letter on Marylana State Department of education stationery briefly
explained tne project and its purposes. The cover letter alsoexplained that only collective aata would De used in tne finalreport.

The survey instruments were number coaed and color codea and
Keyed for each referent group. The survey form was accompanied bya stampea return addressed envelope.

TREATMENT OF THE DATA

In computing ana analyzing the data, means and stanaara devia-tions were the statistical calculations used. The mean was consider-
ea the inaex of importance and the standard deviation (SD) the indexof consensus.

A high mean was an indication of high rank, while a high SD
(usually aoove 1.u0) was indicative of a wiae range of aisagreement
among tne respondents. Therefore, the lower tne mean, tne less thatthe condition either actually exists or snould exist; tne lower theSD, the greater tne agreement among respondents. Standard aviationis indicative of the true position of tne mean.

11
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Following are the techniques used:

1. The means and SD's for each item were computed on
each scale, !teal ana Ideal (Actually txists /Shoula Exist)
for each sample group, i.e., Regular Eaucation Tracners,
Special Eaucation Teachers, etc.

2. The,mean score ana SD ror eacn item tor all
responaents were computed and ranked on the Real and Iaeal
Scales.

3. A mean score and SD for all 65 items for tne total
group of respondents was computed ror eacn rating scale and items
ranked according to tne Iaeal mean. this rank was considered
as tne priority list or events for the sample.

The processes noted allowea comparisons to be maae among ana between
sub-groups and the total sample.

Determining Priority_Needs

Comparisons of the Ideal and Real mean scores of all statements
for the total group and sub-groups were then made and one of four
indicators placed beside each statement: a plus (+), a double
plus (++), a triple plus (+++), or a minus ( -).

First Priority Needs (+)

A plus indicated that an item's Ideal mean score was
above the Ideal mean for all items for the total sample,
and the Real mean score was below the Real mean for all
items. The assumption was that items in this category
are first priority needs and primary attention should be
placed upon them in order to reduce the discrepancy.

Second Priority Needs (++)

A double plus indicated that the Ideal mean score was
above the group mean score for all items and above the
Real mean score for the single item

Third Priority Needs (+++)

A triple plus indicated that the Ideal mean score is
less than the total sample Ideal mean although greater
than the corresponding Real mean score.

Low Ideal, High Real Statements (-)

A minus indicated those statements whose mean scores
show that the Real is greater than the Ideal. Examination
of the statement should lend decision-makers to consider
curtailment of these practices in order to reduce the
discrepancy.

12



8

Controversial Items

Those single items whose standard deviation scores were
close to or in excess of 1.00 should be considered as con-
troversial and should be closely examined regardless of the
general category in which those terms were placed before.
decisions are made regarding changes in emphasis in these
areas.

A special computer program was written for the calculation of the
data.

13



Chapter III

RESULTS uF THE SURVEY

9

Respondees to Survez. The eleven referent groups involved in
tne survey included 200 persons. ourvey returns were receivea from
124 persons (62%). une return was unusable as the number coae had
been removea from tne instrument corm. Tne rate return Ely group is
shown in Tanle 1.

TABLE 1

RATE' OF RETURNS BY REFERENT GROUP

Group Number Returns Percentage

Regular bducation leachers 4u 23 58

Kegular Education Administrators 20 13 65

Special Eaucation Teachers 4u - 25 03

Special education supervisors 16 11 , 69

Private Agencies lu 8 8u

Handicapped Parent Groups lu 7 70

PTA Representatives 10 4 40

University Professors -- Regular
Eaucation 20 9 45

University Proressors -- Special
Education 14 9 64-

Department of Eaucation Regular
Eaucation lu 6 60

Department of Eaucation -- Special
Education 10 8 80

TOTALS 200 123 62

14
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Taole c shows the ideal and Real mean scores ana standard ae-
viations for tne total list or events for each referent group.
As expected, the Ideal scores are significantly higher than tne
Real scores.

The range of scores among reterent groups on tne Iaeai scale
was 4.51 to 4.12. The range of scores among referent groups on the
zeal scale was 2.68 to 2.19. the standard deviation scores for tne
total sample ana for each referent group indicate a nigner aegree
of agreement on the Ideal scales than on the Kea." scales (0.94 to
1.10).

Analysis shows that on tne Iaeal scale, generally, the higher
the mean score, the lower the standard deviation, thus the higher
degree of consensus.

TABLE 2
....

MEANS AND STANDARD DEVIATIONS OF THE TOTAL LIST OF'SURVEY STATEMENTS .

Group
Ideal
Mean SD

eal
Mean SD

Total Sample (N=123) 4..57 0.94 z.54 1.i0

Regular Education Teachers iN=23) 4.44 0.85 2.73 1.16

Regular Education Administrators (N=13) 4.44 u.89 2.68 1.04

Special tducation ieachers iN=25) 4.45 u.94 2.49 1.10

peciai Education Supervisors iN=i1) 4.4L 0.91 2.72 i.2

Private Agencies (N=8j 4.51 0.89 z.35 0.99

Handicappea Parent Groups (N=7j 4.41 0.87 z.2. 1.00

PiA Representatives (N=4) 4.z9 0.92 z.6z 1.i6

University Protessors -- Kegular
Education (N=9) 4.15 1.02 2.29 u.9z

University Professors -- Splcial
tducation (N=9) 4.24 0.98 2.43 u.96

Department or Education. -- Kegular
Education (N=6) 4.20 1.u6 2.46 1.00

Department of Eaucation Special
Eaucation (N=8) 4.i2 1.08 2.19 0.93

RANGE: 4.17 .85 2.19 0.92
4.51 1.08 2.88 1.z5
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Non-Responses

As noted earlier, respondents were asked to not respond to items
if they did not know the extent to which a condition exists or if
they did not have an opinion on the extent to which a condition
should exist- Analysis of the non-responses on each scale (Table 3)
shows a wide variability among referent grOups as to their ability
or willingness to respond to the Ideal and Real scales. Eighty-
nine percent (7092 of a possible 7995) of the Ideal scale events
were marked by the participants. The range among referent groups
was 82% to 95%.

Total response to event statements on the Real scale was 78%
(6217 items marked). The range of responses on this scale was
61% to 90%.

A comparative analysis of responses on each scale is shown in
Table 3.

19



TABLE 3

NUMBERAND PERCENT OF ITEMS
MARKED BY REFERENT GROUP

M 4

15

Group" N

Possible
Responses

Each Scale

Ideal
Responses
Marked Pct.

Real
Responses
Marked Pct.

Regular Education
.Teachers 23 1495 1329 89% 1147 77%

Regular Education
Administrators 13 845 784 93% 692 82%

.Special Education
Teachers 25 1625 1266 78% 1094 67%

Special Education or

Supervisors -''' 11 715 671 94% 643 90%

Private Agencies 8 520 472 91% 398 77%

Handicapped Parent 0

Group 7 455 372 .82% 279 61%

PTA Representatives 4 260 256 98% 229 88%

University Professors
Regular Education 9 585 539 92% 426 73%

University Professors
Special Education 9 585 547 94% 472 .81%

Department of Education
Regular Education 6 390 362 93% 351 90%

Department of Education,
-Special Education. 8 520 494 95% 486 93%

Total Group 7995 7092 89% 6217 78%

20
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Priority Events and Needs Expressed by All Respondents

Tables 4 and 5 display the priority rank of event statements,
as divided above and below the Ideal mean, as rated by all parti-
cipants in the survey. Forty-three items whose Ideal mean scores
were above the total sample mean for all items (4.37) are listed
according to rank in Table 4.

Twenty-two items whose Ideal mean scores fell below the total
sample mean for all items are clustered and ranked in Table 5.

The table columns contain: (1) the Ideal rank (according to
Ideal mean); (2) the event statement; (3) Ideal mean and its standard
deviation; (4) the Real mean and its standard deviation; and, (5)
the symbols used for indicating priority needs:

First priority needs = +
Second priority needs = ++.
Third priority needs = +++
Low Ideal,-High-Real =

21
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e
 
p
u
b
l
i
c
 
s
c
h
o
o
l
s
 
h
a
v
e
 
a
n
 
e
f
f
e
c
t
i
v
e
 
p
r
o
g
r
a
m
 
f
o
r

t
h
e
 
i
d
e
n
t
i
f
i
c
a
t
i
o
n
 
a
n
d
 
p
l
a
c
e
m
e
n
t
 
o
f
 
c
h
i
l
d
r
e
n
 
w
i
t
h

h
a
n
d
i
c
a
p
p
i
n
g
 
c
o
n
d
i
t
i
o
n
s
.

5
C
-
7

S
c
h
o
o
l
 
d
i
s
t
r
i
c
t
s
 
h
a
v
e
 
a
n
 
"
e
a
r
l
y
 
i
d
e
n
t
i
f
i
c
a
t
i
o
n
"

I
V

p
r
o
g
r
a
m
 
i
n
 
k
i
n
d
e
r
g
a
r
t
e
n
 
a
n
d
 
g
r
a
d
e
 
o
n
e
.

I
V

.

6
C
-
4

S
c
h
o
o
l
 
c
u
r
r
i
c
u
l
u
m
 
f
o
r
 
g
r
a
d
e
s
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-
1
2
 
c
r
e
a
t
e
 
p
o
s
i
t
i
v
e

a
t
t
i
t
u
d
e
s
 
t
o
w
a
r
d
 
p
e
o
p
l
e
 
w
h
o
 
"
d
i
f
f
e
r
"
 
f
r
o
m
 
t
h
e
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o
r
m
.

7
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r
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t
i
c
a
l
 
t
r
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n
i
n
g
 
e
x
p
e
r
i
e
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c
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s
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e
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t
e
g
r
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t
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d

e
l
e
m
e
n
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o
f
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l
l
e
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p
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p
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r
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v
e
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n
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r
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l
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d
 
s
p
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c
i
a
l
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d
u
c
a
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n
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h
e
r
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.
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r
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n
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c
e
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e
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l
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g
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c
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p
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p
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p
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c
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c
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c
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p
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c
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c
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c
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p
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c
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c
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c
a
t
i
o
n
 
p
r
o
g
r
a
m
s
.

I
d
e
a
l

M
e
a
n

S
D

M
e
a
n

R
e
a
l S
D

C
l
a
s
S

o
f

N
e
e
d

4
.
8
8

0
.
3
3

2
.
9
1

.
0
.
9
5

+
+

4
.
8
7

0
.
4
2

3
.
1
8

1
.
0
2

+
+

4
.
8
6

0
.
3
4

3
.
0
8

1
.
0
1

+
+

4
.
8
5

0
.
3
8

2
.
8
0

0
.
9
8

+
+

4
.
8
4

0
.
4
6

3
.
0
4

1
.
1
5

+
+

4
.
8
3

0
.
4
2

2
.
2
5

0
.
9
1

4
.
8
2

0
.
3
8

2
.
7
9

0
.
8
7

+
+

4
.
8
1

0
.
4
1

2
.
4
0

0
.
7
2

4
.
8
0

0
.
5
5

1
,
2
.
5
7

1
.
0
3

+
+

4
.
7
9

0
.
4
5

2
.
7
9

0
.
9
2

+
+



T
A
B
L
E
 
4
 
(
C
o
n
t
i
n
u
e
d
)

C
a
t
e
g
o
r
y

I
d
e
a
l

R
a
n
k

N
u
m
b
e
r

1
1

D
-
1
1

S
t
a
t
e
m
e
n
t

I
d
e
a
l

M
e
a
n

S
D

T
e
a
c
h
e
r
s
 
s
e
e
k
 
c
o
o
p
e
r
a
t
i
o
n
 
"
f
r
o
m
 
p
a
r
e
n
t
s
 
i
n

s
o
l
v
i
n
g
 
p
r
o
b
l
e
m
s
 
o
f
 
m
u
t
u
a
l
 
c
o
n
c
e
r
n
.

4
.
7
7

1
2

C
-
2

H
a
n
d
i
c
a
p
p
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p
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p
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c
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p
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p
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p
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p
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c
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p
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p
l
o
y
e
r
s
,
 
s
h
e
l
t
e
r
e
d
 
w
o
r
k
s
h
o
p
s
 
a
n
d
 
c
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c
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c
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p
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p
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-
1
6

A
d
m
i
n
i
s
t
r
a
t
o
r
s
 
a
n
d
 
t
e
a
c
h
e
r
s
 
a
p
p
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p
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p
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c
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c
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p
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c
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e
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p
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p
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p
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c
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c
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l
 
s
y
s
t
e
m
s
.

1
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(
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r
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c
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e
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c
r
e
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r
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i
c
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l
 
e
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u
c
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p
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o
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p
e
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e
 
p
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d
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v
e
r
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s
c
h
o
o
l
.

4
.
6
5
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R
e
a
l

M
e
a
n

S
D

C
l
a
s
s

o
r

N
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.
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+
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2
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C
-
1
3
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e
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s
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l
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n
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e
r
v
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s
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d
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l
e
m
e
n
t
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r
y

a
n
d
 
s
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n
d
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y
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c
h
o
o
l
s
.

2
1

C
-
1
8

2
2

B
-
5

2
3

D
-
9

2
4

C
-
1
4

i
V

L
o
c
a
l
 
s
c
h
o
o
l
 
d
i
s
t
r
i
c
t
s
 
h
a
v
e
 
a
n
 
e
f
f
e
c
t
i
v
e
 
i
n
s
e
r
-

v
i
c
e
 
t
r
a
i
n
i
n
g
 
p
r
o
g
r
a
m
 
f
o
r
 
s
c
h
o
o
l
 
a
d
m
i
n
i
s
t
r
a
t
o
r
s
.

T
e
a
c
h
e
r
s
 
a
n
d
.
 
c
l
a
s
s
r
o
o
m
 
a
i
d
s
 
r
e
c
e
i
v
e
 
t
r
a
i
n
i
n
g
 
i
n

d
i
a
g
n
o
s
t
i
c
 
a
n
d
 
p
r
e
s
c
r
i
p
t
i
v
e
 
t
e
a
c
h
i
n
g
.

.
I
n
s
e
r
v
i
c
e
 
t
r
a
i
n
i
n
g
 
p
r
o
g
r
a
m
s
 
i
n
 
t
h
e
 
s
u
p
e
r
v
i
s
i
o
n

o
f
 
t
e
a
c
h
e
r
 
a
i
d
s
 
a
n
d
 
a
s
s
i
s
t
a
n
t
s
 
a
r
e
 
a
v
a
i
l
a
b
l
e
 
t
o

c
l
a
s
s
r
o
o
m
 
t
e
a
c
h
e
r
s
.

C
o
l
l
e
g
e
 
t
e
a
c
h
e
r
 
p
r
e
p
a
r
a
t
i
o
n
 
p
r
o
g
r
a
m
s
 
t
r
a
i
n
 
p
r
o
s
-

p
e
c
t
i
v
e
 
t
e
a
c
h
e
r
s
 
t
o
 
w
o
r
k
 
w
i
t
h
 
t
e
a
c
h
e
r
 
a
i
d
s
 
a
n
d

o
t
h
e
r
 
p
a
r
a
p
r
o
f
e
s
s
i
o
n
a
l
s
.

2
5

E
-
7

T
h
e
 
s
t
a
t
e
 
d
e
p
a
r
t
m
e
n
t
 
o
f
 
e
d
u
c
a
t
i
o
n
 
e
n
f
o
r
c
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t
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i
d
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z
i
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u
i
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l
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n
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p
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c
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p
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c
h
i
l
d
r
e
n
 
a
r
e
 
e
d
u
c
a
t
e
d
 
i
n
 
t
h
e

l
e
a
s
t
 
r
e
s
t
r
i
c
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d
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c
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c
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p
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p
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c
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s
e
r
v
i
c
e
 
t
r
a
i
n
i
n
g
 
a
c
t
i
v
i
t
i
e
s
.

T
r
a
i
n
i
n
g
 
i
n
 
b
e
h
a
v
i
o
r
 
m
a
n
a
g
e
m
e
n
t
 
t
e
c
h
n
i
q
u
e
s
 
i
s
 
a
n

i
n
t
e
g
r
a
l
 
p
a
r
t
 
o
f
 
a
l
l
 
t
e
a
c
h
e
r
 
t
r
a
i
n
i
n
g
 
c
u
r
r
i
c
u
l
a
.

T
r
a
i
n
i
n
g
 
o
f
 
t
e
a
c
h
e
r
s
 
i
n
c
l
u
d
e
s
 
u
i
t
s
 
o
n
 
t
h
e
 
i
m
p
o
r
t
-

a
n
c
e
 
o
f
 
t
h
e
 
h
o
m
e
 
i
n
 
t
h
e
 
e
d
u
c
a
t
i
o
n
 
o
f
 
t
h
e
 
e
x
c
e
p
-

t
i
o
n
a
l
 
c
h
i
l
d
.

3
4

E
-
6

T
h
e
 
s
t
a
t
e
 
d
e
p
a
r
t
m
e
n
t
 
o
f
 
e
d
u
c
a
t
i
o
n
 
o
f
f
e
r
s
 
i
n
s
e
r
v
i
c
e

t
r
a
i
n
i
n
g
 
p
r
o
g
r
a
m
_
f
o
r
 
t
e
a
c
h
e
r
s
 
a
n
d
 
a
d
m
i
n
i
s
t
r
a
t
o
r
s

I
U

w
h
o
 
w
o
r
k
 
w
i
t
h
 
h
a
n
d
i
c
a
p
p
e
d
 
c
h
i
l
d
r
e
n
.

3
5

D
-
5

T
e
a
c
h
e
r
s
 
a
d
j
u
s
t
 
a
d
e
q
u
a
t
e
l
y
 
t
o
 
t
h
e
i
r
 
p
r
o
b
l
e
m
s
 
a
r
i
s
-

i
n
g
 
f
r
o
m
 
t
h
e
 
i
n
t
e
g
r
a
t
i
n
g
 
o
f
 
h
a
n
d
i
c
a
p
p
e
d
 
c
h
i
l
d
r
e
n

i
n
 
r
e
g
u
l
a
r
 
c
l
a
s
s
r
o
o
m
s
.

3
6

B
-
1
6

P
r
e
p
a
r
a
t
i
o
n
 
p
r
o
g
r
a
m
s
 
i
n
c
l
u
d
e
 
c
o
u
r
s
e
w
o
r
k
 
i
n
 
c
o
u
n
'
-

s
e
l
i
n
g
 
s
t
u
d
e
n
t
s
 
a
n
d
 
p
a
r
e
n
t
s
.

3
7

E
-
2

S
t
a
t
e
 
d
e
p
a
r
t
m
e
n
t
 
o
f
 
e
d
u
c
a
t
i
o
n
 
p
e
r
s
o
n
n
e
l
 
h
e
l
p
 
i
n
d
i
-

v
i
d
u
a
l
s
 
i
n
t
e
r
e
s
t
e
d
 
i
n
 
d
e
v
e
l
o
p
i
n
g
 
s
e
r
v
i
c
e
s
 
f
o
r
 
t
h
e

h
a
n
d
i
c
a
p
p
e
d
 
t
o
 
l
o
c
a
t
e
 
s
u
p
p
o
r
t
,
 
e
s
p
e
c
i
a
l
l
y
 
f
i
n
a
n
t
i
a
l

s
u
p
p
o
r
t
.

3
8

E
-
8

T
e
a
c
h
e
r
 
c
e
r
t
i
f
i
c
a
t
i
o
n
 
r
e
q
u
i
r
e
m
e
n
t
s
 
a
r
e
 
s
u
f
f
i
-

c
i
e
n
t
l
y
 
f
l
e
x
i
b
l
e
 
t
o
 
e
n
c
o
u
r
a
g
e
 
e
x
p
e
r
i
m
e
n
t
a
t
i
o
n
 
a
n
d

i
n
n
o
v
a
t
i
o
n
 
i
n
 
c
o
l
l
e
g
e
s
 
a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
.
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a
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D
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R
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a
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a
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e
e
d
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0
.
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.
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.
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.
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.
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+
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0
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7

2
.
3
3

0
.
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0
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.
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9
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.
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3
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.
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2
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.
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9

0
.
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7
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.
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9
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+
+
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.
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.
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5

0
.
7
6

4
.
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7

0
.
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4

2
.
0
0

0
.
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0

4
.
4
6
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.
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4
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.
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.
9
3

+
+
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.
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+
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(
C
o
n
t
i
n
u
e
d
)
'

C
a
t
e
g
o
r
y

I
d
e
a
l

R
a
n
k

N
u
m
b
e
r

S
t
a
t
e
m
e
n
t

3
9

D
-
3

T
e
a
c
h
e
r
s
 
w
h
o
 
p
r
o
v
i
d
e
 
l
e
a
d
e
r
s
h
i
p
 
i
n
 
w
o
r
k
 
w
i
t
h
 
e
x
c
e
p
-

t
i
o
n
a
l
 
c
h
i
l
d
r
e
n
 
a
r
e
 
c
e
r
t
i
f
i
e
d
 
i
n
 
s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
.

4
0

E
-
1
1

T
h
e
 
s
t
a
t
e
 
d
e
p
a
r
t
m
e
n
t
 
o
f
 
e
d
u
c
a
t
i
o
n
 
r
e
g
u
l
a
r
l
y
 
e
v
a
l
t
h
-

a
t
e
s
 
l
o
c
a
l
 
s
c
h
o
o
l
 
d
i
s
t
r
i
c
t
s
'
 
p
r
o
g
r
a
m
s
 
f
o
r

e
x
c
e
p
t
i
o
n
a
l
 
c
h
i
l
d
r
e
n
.

4
1

E
-
4

T
h
e
 
s
t
a
t
e
 
d
e
p
a
r
t
m
e
n
t
 
o
f
 
e
d
u
c
a
t
i
o
n
 
p
r
o
v
i
d
e
s
 
l
e
a
d
e
r
-

s
h
i
p
 
i
n
 
i
d
e
n
t
i
f
y
i
n
g
 
p
e
r
s
o
n
n
e
l
 
p
r
e
p
a
r
a
t
i
o
n
 
n
e
e
d
s
,

b
o
t
h
 
a
t
 
p
r
e
s
e
r
v
i
c
e
 
a
n
d
 
i
n
s
e
r
v
i
c
e
 
l
e
v
e
l
s
.

4
2

B
-
7

C
o
m
m
u
n
i
t
y
 
c
o
l
l
e
g
e
s
,
 
u
n
i
v
e
r
s
i
t
i
t
e
s
 
a
n
d
 
c
o
l
l
e
g
e
s
 
d
e
-

v
e
l
o
p
 
a
 
c
o
n
s
o
r
t
i
u
m
 
t
o
 
o
f
f
e
r
 
t
r
a
i
n
i
n
g
 
t
o
 
s
p
e
c
i
a
l

e
d
u
c
a
t
o
r
s
 
(
p
r
o
f
e
s
s
i
o
n
a
l
 
a
n
d
 
p
a
r
a
p
r
o
f
e
s
s
i
o
n
a
l
)
.

4
3

C
-
1
1

T
h
e
 
p
u
b
l
i
c
 
S
c
h
o
o
l
 
p
r
o
v
i
d
e
 
s
p
e
c
i
a
l
 
p
r
o
g
r
a
m
s
 
a
n
d
.

s
u
p
p
o
r
t
 
s
e
r
v
i
c
e
s
 
f
o
r
 
t
h
e
 
s
e
v
e
r
e
l
y
 
r
e
t
a
r
d
e
d
.

I
d
e
a
l

M
e
a
n

S
D

M
e
a
n

R
e
a
l S
D

C
l
a
s
s

o
f

N
e
e
d

4
.
4
5
'

0
.
8
5

3
.
3
1

.
1
.
0
7

+
+

4
.
4
4

0
.
8
4

3
.
0
6

1
.
1
0

+
+

4
.
4
0

0
.
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3

3
.
0
3

0
.
9
7

+
+
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.
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.
8
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.
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E
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W
H
O
S
E
 
I
D
E
A
L
 
M
E
A
N
 
S
C
O
R
E
S

F
A
L
L
 
B
E
L
O
W
 
T
H
E
 
T
O
T
A
L
 
G
R
O
U
P
 
M
E
A
N

C
a
t
e
g
o
r
y

I
d
e
a
l

R
a
n
k

N
u
m
b
e
r

S
t
a
t
e
m
e
n
t

T
d
e
a
l

M
e
a
n

S
D

4
4

E
-
5

C
e
r
t
i
f
i
c
a
t
i
o
n
 
o
f
 
a
d
m
i
n
i
s
t
r
a
t
o
r
s
 
w
h
o
 
w
o
r
k
 
w
i
t
h

e
x
c
e
p
t
i
o
n
a
l
 
c
h
i
l
d
r
e
n
 
i
s
 
b
a
s
e
d
 
o
n
 
p
e
r
f
o
r
m
a
n
c
e

(
c
o
m
p
e
t
e
n
c
y
)
 
s
t
a
n
d
a
r
d
s
 
i
n
 
f
u
n
c
t
i
o
n
s
 
t
o
 
b
e
 
p
e
r
f
o
r
m
e
d
. 4

4
D
a
y
 
c
a
r
e
 
c
e
n
t
e
r
s
 
i
n
 
M
a
r
y
l
a
n
d
 
h
a
v
e
 
p
r
o
g
r
a
m
s
 
f
o
r

4
.
3
1

0
.
9
5

y
o
u
n
g
 
h
a
n
d
i
c
a
p
p
e
d
 
c
h
i
l
d
r
e
n
 
(
0
-
5
)
.

T
e
a
c
h
e
r
s
 
o
f
 
c
h
i
l
d
r
e
n
 
i
n
 
r
e
g
u
l
a
r
 
c
l
a
s
s
e
s
.
a
c
q
u
a
i
n
t

'
4
.
3
1
 
i
0
.
z
9
8

s
t
u
d
e
n
t
s
 
w
i
t
h
 
t
h
e
 
h
u
m
a
n
,
 
l
e
g
a
l
,
 
a
n
d
 
e
d
u
c
a
t
i
o
n
a
l

r
i
g
h
t
s
 
o
f
 
e
x
c
e
p
t
i
o
n
a
l
 
c
h
i
l
d
r
e
n
.

T
e
a
c
h
e
r
 
t
r
a
i
n
i
n
g
 
p
r
o
g
r
a
m
s
 
f
o
r
 
r
e
g
u
l
a
r
 
c
l
a
s
s
r
o
o
m

t
e
a
c
h
e
r
s
 
r
e
q
u
i
r
e
 
a
t
 
l
e
a
s
t
 
6
 
c
r
e
d
i
t
s
 
o
f
 
c
o
u
r
s
e

w
o
r
k
 
i
n
 
s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
.

4
5

A
-
7

4
6

D
-
1
2

4
7

B
-
l
i

A
-
5

4
9

C
-
6

5
0

B
-
9

5
1

A
-
3

5
2

B
-
3

4
.
3
5

0
.
8
9

S
c
h
o
o
l
s
 
p
r
o
v
i
d
e
 
s
p
e
c
i
a
l
 
c
l
a
s
s
e
s
 
e
d
u
c
a
t
e
 
h
i
g
h
l
y

d
i
s
r
u
p
t
i
v
e
 
c
h
i
l
d
r
e
n
.

D
i
s
t
r
i
c
t
s
 
e
m
p
l
o
y
 
t
e
a
c
h
e
r
s
 
w
h
o
 
h
a
v
e
 
d
e
m
o
n
s
t
r
a
t
e
d

t
e
a
c
h
i
n
g
 
c
o
m
p
e
t
e
n
c
y
,
-
r
a
t
h
e
r
 
t
h
a
n
 
o
n
 
t
h
e
 
b
a
s
i
s
 
o
f

c
o
l
l
e
g
e
 
c
o
u
r
s
e
s
 
o
r
 
d
e
g
r
e
e
s
.

C
o
m
m
u
n
i
t
y
 
c
o
l
l
e
g
e
s
 
p
r
o
v
i
d
e
 
c
o
m
p
l
e
t
e
 
v
o
c
a
t
i
o
n
a
l

t
r
a
i
n
i
n
g
 
p
r
o
g
r
a
m
s
 
f
o
r
 
h
a
n
d
i
c
a
p
p
e
d
 
t
e
e
n
a
g
e
r
s
 
a
n
d

a
d
u
l
t
s
.

T
e
a
c
h
e
r
s
 
s
u
g
g
e
s
t
 
t
o
 
p
a
r
e
n
t
s
 
m
e
t
h
o
d
s
 
o
r
 
t
e
c
h
n
i
q
u
e
s

f
o
r
 
c
h
a
n
g
i
n
g
 
b
e
h
a
v
i
o
r
s
 
o
f
 
s
t
u
d
e
n
t
s
.

4
.
2
5

1
.
1
4

4
.
2
3

0
.
9
9

4
.
2
1

1
.
0
8

4
.
1
5

0
.
8
8

4
.
1
4

0
.
8
5

C
o
m
p
e
t
e
n
c
y
-
b
a
s
e
d
 
t
r
a
i
n
i
n
g
 
i
s
 
a
 
v
i
a
b
l
e
 
a
l
t
e
r
n
a
t
i
v
e

4
.
1
0

1
.
1
4

f
o
r
 
t
h
e
 
e
d
u
c
a
t
i
o
n
 
a
n
d
 
c
e
r
t
i
f
i
c
a
t
i
o
n
 
o
f
 
t
e
a
c
h
e
r
s
 
o
f

e
x
c
e
p
t
i
o
n
a
l
 
c
h
i
l
d
r
e
n
.

a

M
e
a
n

R
e
a
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D

C
l
a
s
s

o
f

N
e
e
d

2
.
1
0

1
.
2
0

+
 
+
+

2
.
3
2

0
.
8
0

+
+
+

1
.
9
8

1
.
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+
+
+

1
.
4
0

0
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8
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+
+
+
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0
.
8
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+
+
+
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0
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0
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9
6

+
+
+
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0
.
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+
+
+

2
.
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.
8
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+
+
+

1
.
9
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9
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(
C
o
n
t
i
n
u
e
d
)

I
d
e
a
l

R
a
n
k

C
a
t
e
g
o
r
y

N
u
m
b
e
r

S
t
a
t
e
m
e
n
t

I
d
e
a
l

M
e
a
n

S
D

M
e
a
n

R
e
a
l S
D

C
l
a
s
s

o
f

N
e
e
d

5
3

5
4

5
5

5
6

5
7

5
8

5
9

6
0

6
1

C
-
1
2

B
-
6

B
-
1
3

B
-
1
0

A
-
2

B
-
8

C
-
1
0

E
-
1

A
-
4

L
o
c
a
l
 
s
c
h
o
o
l
 
d
i
s
t
r
i
c
t
s
,
 
i
n
 
a
d
d
i
t
i
o
n
 
t
o
 
c
o
l
l
e
g
e
s

a
n
d
 
u
n
i
v
e
r
s
i
t
i
e
s
,
 
p
r
o
v
i
d
e
 
p
r
e
s
e
r
v
i
c
e
 
t
r
a
i
n
i
n
g

p
r
o
g
r
a
m
s
 
f
o
r
 
p
r
o
s
p
e
c
t
i
v
e
 
t
e
a
c
h
e
r
s
.

;
\

P
r
e
s
e
r
v
i
c
e
 
t
r
a
i
n
i
n
g
 
o
f
 
s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
 
t
e
a
c
h
e
r
s

r
e
q
u
i
r
e
s
 
e
x
p
e
r
i
e
n
c
e
 
i
n
 
t
e
a
c
h
i
n
g
 
n
o
r
m
a
l
 
c
h
i
l
d
r
e
n
.

/
C
o
l
l
e
g
e
s
 
p
r
o
v
i
d
e
 
p
r
e
s
e
r
v
i
c
e
 
t
r
a
i
n
i
n
g
 
p
r
o
g
r
a
m
s

b
a
s
e
d
 
o
n
 
l
o
c
a
l
 
s
c
h
o
o
l
 
d
i
s
t
r
i
c
t
 
n
e
e
d
s
.

C
o
l
l
e
g
e
s
 
p
r
e
p
a
r
i
n
g
 
s
p
e
c
i
a
V
e
d
u
c
a
t
i
o
n
 
t
e
a
c
h
e
r
s

d
e
v
e
l
o
p
 
"
g
e
n
e
r
a
l
i
s
t
s
"
,
 
c
a
p
a
b
l
e
 
o
f
 
t
e
a
c
h
i
n
g
 
a
 
w
i
d
e

r
a
n
g
e
 
o
f
 
l
e
a
r
n
i
n
g
 
h
a
n
d
i
c
a
p
p
e
d
 
s
t
u
d
e
n
t
s
.

P
a
r
e
n
t
s
 
a
r
e
 
d
i
r
e
c
t
l
y
 
i
n
v
o
l
v
e
d
 
i
n
 
t
h
e
 
d
e
c
i
s
i
o
n

m
a
k
i
n
g
 
p
r
o
c
e
s
s
e
s
 
r
e
g
a
r
d
i
n
g
 
s
p
e
c
i
a
l
 
e
d
u
c
a
t
i
o
n
 
p
r
o
-

g
r
a
m
s
 
a
t
 
t
h
e
 
l
o
c
a
l
 
d
i
s
t
r
i
c
t
 
l
e
v
e
l
.

S
p
e
c
i
a
l
 
e
d
u
c
a
t
o
r
s
 
a
r
e
 
r
e
q
u
i
r
e
d
 
t
o
 
t
a
k
e
 
c
o
u
r
s
e
 
w
o
r
k

i
n
 
r
e
c
r
e
a
t
i
o
n
 
f
o
r
 
t
h
e
 
h
a
n
d
i
c
a
p
p
e
d
.

P
u
b
l
i
c
 
s
c
h
o
o
Y
s
'
e
m
p
l
o
y
 
s
p
e
c
i
a
l
 
p
h
y
s
i
c
a
l
 
e
d
u
c
a
t
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Explanation of-Tables 6, 7 and 8

Tables 6, .7_and 8 show the first priority training items as expressed by
each referent group and provide interesting visual aids for making comparisons
among and between the groups.

Table 6 simply shows the total number of items considered to be first
priority training needs, according to the statistical rationale, as expressed
by the total sample and each referent group. The table also shows the number
of "low Ideal, high real" statements as marked by each group, as well as the
number of "controversial" items within the first priority needs as indicated
by the standard deviation scores (above 1.00).

Table 7 shows the first priority training needs clustered according to
the group headings of the survey instrument: The Community, Colleges and
Universities, School Districts, Teachers, State Education Agency.

Table 8 provides a graphic display of the data on first priority training
needs which is summarized in Tables 6 and 7.

The tables are followed by a series of lists containing the written
description of each statement considered to be first priority training needs
by the referent groups.
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TABLE 6

NUMBER OF FIRST PRIORITY NEEDS AS
EXPRESSED BY EACH REFERENT GROUP

Group

First
Priority
Needs
(+)

Low Ideal,
High Re-al

Number of
Controversal

Items
(SD over 1.00)
on Real Scale

Total Sample 17 3

Regular Education Teachers 22 0 10

Regular Education
Administrators 23 1 5

Special Education Teachers 20 0 7

Special Education
Supervisors 27 1 10

Private Agencies 25 3 4

Handicapped Parent Groups 28 2 1

PTA Representatives 22 1 5

University Professors
Regular Education 24 1 1

University Professors
Special Education 27 1 1

Department of Education
Regular Education 30 1 3

Department of Education -

Special Education 29 2 2
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FIRST PRIORITY NEEDS AS EXPRESSED BY ALL RESPONDENTS
(N =17)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Colleges and Universities

Training of teachers includes units on the importance of the home in the education
of the exceptional child.

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

College preparation programs train teachers to work with teacher aides and
other paraprofessionals:-

Training in behavior management techniques is an integral part of all teacher
training curricula.

Preparation programs include coursework in counseling students and parents.

School Districts

Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped are provided in every school.

Handicapped students are adequately prepared for employment through vocational
education programs* in the schools.

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.

Public schools provide special programs and support services for the severely
retarded.

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Local school districts have an effective inservice training program for school
administrators.

Teachers

Terminology of handicapped conditions is clearly defined and understood by
all personnel responsible for educational programming.
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Teacher-pupil ratios are adequate in providing for special needs within a
regular classroom.

Teachers adjust adequately to their problems arising from the integrating
of handicapped children in regular classrooms.

Inservice training programs in the supervision of teacher aides and
assistants are available to classroom teachers.
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FIRST PRIORITY NEEDS AS EXPRESSED BY REGULAR EDUCATION TEACHERS
(N=2-2)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Day care centers in Maryland have programs for young handicapped children (0-5).

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Colleges and Universities

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Training in behavior management techniques is an integral part of all teacher
training curricula.

Preparation programs include coursework in counseling students and parents.

School Districts

Art (music, drama, creative play; etc.), and recreation or physical education
programs for the handicapped are provided in every school.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Children are placed in programs according to educational and developmental
needs, not according to categorical labels.

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.

Districtt employ teachers who have demonstrated teaching competency, rather than
on the basis of college courses or degrees.
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Public schools have an effective program for the identification and placement
of children with handicapping conditions.

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Local school districts have an effective inservice training program for school
administrators.

Teachers

Terminology of handicapped conditions is clearly defined and understood by
all personnel responsible for educational programming.

Teacher-pupil ratios are adequate in providing for special needs within a regular
classroom.

Teachers and administrators are directly involved in planning and delivering
inservice programs which meet their needs.

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.
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FIRST PRIORITY NEEDS AS EXPRESSED'BY REGULAR EDUCATION ADMINISTRATORS
(N =23)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Colleges and Universities

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching.

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

College preparation programs train teachers to work with teacher aides and
other paraprofessionals.

Colleges provide preservice training programs based on local school district
needs.

Training of teachers includes units on the importance of the home in the educa-
tion of the exceptional child.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

Preparation programs include coursework in counseling students and parents.

Special educators are required to take coursework in recreation for the handi-
capped.

Competency-based training is a viable alternative for the education and certifi-
cation of teachers of exceptional children.

School Districts

School curriculum for grades K-12 create positive attitLies toward people who
"Differ" from the norm.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Local school districts have an effective ioservice training program for school
administrators.

Guidance and counseling services are available to each handicapped student in the
elementary and secondary schools.
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Teachers

Teacher-pupil rations are adequate in providing for special needs within a
regular classroom.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Terminology of handicapped conditions is clearly defined and understood by all
personnel responsible for educational programming.

TP.cher organizations support and encourage inservice training activities.

State Education Agency

The Department of Education collects and disseminates significant materials
and strategies used by various training agencies in the state.

The Department of Education provides leadership in identifying personnel prepara-
tion needs, both at preservice and inservice levels.

Teacher certification requirements are sufficiently flexible to encourage experi-
mentation and innovation in colleges and universities.

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.
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HIGH PRIORITY NEEDS AS EXPRESSED BY SPECIAL EDUCATION TEACHERS
N. 9

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Employers, sheltered workshops and community agencies work with schools in developing
on-the-job training opportunities for exceptional children.

Day care centers in Maryland have programs for young handicapped children (0-5).

Colleges and Universities

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching.

Preparation programs include coursework in counseling students and parents.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

School Districts

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Local school districts have an effective inservice training prograll for school
administrators.

Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped are provided in every school.

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Public schools provide special programs and support services for the severely
retarded.

Teachers

Terminology of handicapped conditions is clearly defined and understood by all
personnel responsible for educational programming.
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Teacher-pupil rations are adequate in providing for special needs within a
regular classroom.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.

State Education Agency

The Department of Education personnel help individuals interested in developing
services for the handicapped to locate support, especially financial support.

The Department of Education collects and disseminates significant materials and
strategies used by various training agencies in the state.
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HIGH PRIORITY NEEDS AS EXPRESSED BY SPECIAL EDUCATION SUPERVISORS
'(N =27)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
,

ment problems in coping with handicapped children.

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Colleges an' Universities

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

Preparation programs include coursework in counseling students and parents.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education

College preparation-programs train teachers to work with teacher aides and other
paraprofessionals.

14
Teachers and

;
classroom aides receive training in diagnostic and prescriptive

teaching.

Training of teachers includes units on the importance of the home in the education
of the exceptional child.

Training in behavior management techniques is an integral part of all teacher
training curricula.

Competency-based training is a viable alternative for the education and certifi-
cation of teachers of exceptional children.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

Colleges provide preservice training programs based on local school district
needs.

Special educators are required to take course work in recreation for the handicapped.

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

School Districts

School curriculum for grades K-12 create positive attitudes towards people who
"differ" from the norm.
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Districts employ teachers who have demonstrated teaching competency, rather than
on the basis of college courses or degrees.

Local school districts have an effective inservice training program for school
administrators.

Local school districts provide preservice training programs for prospective
teachers.

Public schools employ special physical educators for the handicapped.

Teachers

Teacher certification requirements are sufficiently flexible to encourage
experimentation and innovation in colleges and universities.

State Education. Agency

The Department of Education personnel helil individuals interested in developing
services for the handicapped to locate support, especially financial support.

Certification of administrators who work with exceptional children is based on,
performance (competency) standards in functions to be performed.



42

HIGH PRIORITY NEEDS AS EXPRESSED BY PRIVATE AGENCY REPRESENTATIVES
(N =25)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Colleges and Universities

Training in behavior management techniques is an integral part of all teacher
training curricula.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

Training of teachers includes units on the importance of the home in the education
of the exceptional child.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

School Districts

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

ry

Children are placed in programs according to educational and developmental needs,
not according to categorical labels.

School curriculum for grades K-12 create positive attitudes towards people who
"differ" from the norm.

School districts have an "early identification" program in kindergarten and grade
one.

Public schools have an effective program for the identification and placement of
children with handicapping conditions.

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Local school districts have an effective inservice training program for school
administrators.

Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped are provided in every school.
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All handicapped children are educated in the least restrictive alternative model.

Public schools employ special physical educators for the handicapped.

Public schools provide special programs and support services for the severely
retarded.

Teachers

Teachers and administrators are directly involved in planning and delivering
inservice programs which meet their needs.

Teacher-pupil ratios are adequate in providing for special needs within a
regular classroom.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Teachers of children in regular classes acquaint students with the human, legal,
and educational rights of exceptional children.

Teachers adjust adequate-1'1v to their problems arising from the integrating of
handicapped children in rlgular classrooms.

State Education Agency

Teacher certification requirements are sufficiently flexible to encourage experi-
mentation and innovation in colleges and universities.

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.
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HIGH PRIORITY NEEDS AS EXPRESSED BY SPECIAL. EDUCATION PARENT GROUPS
(N =28)

Thn Community

Day care centers in Maryland have programs for young handicapped children (0-5).

Schools provide special classes to educate highly disruptive children.

Parents are directly involved in the decision making processes regarding special
programs at the local district level.

Colleges and Universities

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

Training of teachers includes units on the importance of the home in the education
of the exceptional child.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

Preparation programs include coursework in counseling students and parents.

Community colleges provide complete vocational training programs for handicapped
teenagers and adults.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Community colleges, universities and Cbileges develop a consortium to offer
training to special educators (professional and paraprofessional).

School Districts

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Public schools provide special programs and support services for the severely
retarded.

Public schools have an effective program for the identification and placement of
children with handicapping conditions.

General and special education administrators work together - effectively for the
advancement of the educational program.

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.
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Local school districts have an effective inservice training program for
school administrators.

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Children are placed in programs according to educational and developmental
needs, not according to categorical labels.

dlistricts employ teachers who have demonstrated teaching competency, rather
than on the basis of college courses or degrees.

Teachers

Teacher aides and assistants are used effectively in the public school system.

Teacher-pupil ratios are adequate in providing for special needs within a regular
classroom.

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.

Teachers and administrators are directly involved in planning and delivering
inservice programs which meet their needs.

State Education Agency

The Department of Education regularly evaluates local school districts' programs
for exceptional children.

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.

The State Department of Education enforces statewide standardized guidelines and
regulations for non-public schools serving handicapped children.

Periodic renewal of certification is based on relevant and continuous professional
development.

Department of Education personnel help individuals interested in developing
services for the handicapped to locate support, especially financial support.

Teacher certification requirements are sufficiently flexible to encourage
experimentation and innovation in colleges and universities.
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HIGH PRIORITY NEEDS AS E YRESSED BY PTA REPRESENTATIVES
N.22

The Community

Schools provide special classes to educate highly ditruptive children.

Parents are directly involved in the decision making processes regarding
special programs at the local district level.

Day care centers in Maryland have programs for young handicapped children (0-5).

Colleges and Universities

Training of teachers includes units on the importance of the home in4the education
of the exceptional child.

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

College preparation programs train teachers to work with teacher aides and
other paraprofessionals.

Preparation programs include coursework in counseling students and parents.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

Colleges provide preservice training programs based on local school district
needs.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

School Districts

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.

Local school districts have an effective inservice training program for school
administrators.

Local school districts provide preservice training programs for prospective
teachers.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Public schools employ special physical educators for the handicapped.

Teachers

Teacher-pupil ratios are adequate in providing for special needs within a regular
classroom.
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Prescriptive, individualized instruction is provided each child in special
education programs.

Teachers of children in regular classes acquaint students with the human,
legal, and educational rights of exceptional children.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

State education Agency

The Department of Education enforces statewide standardized guidelines and
regulations for non-public schools serving handicapped children.

Teacher certification requirements are sufficiently flexible to encourage
experiemntation and innovation in colleges and universities.

Certification of administrators who work with exceptional children is based
on performance (competency) standards in functions to be performed.
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HIGH PRIORITY NEEDS AS EXPRESSED BY UNIVERSITY REGULAR ED PROFESSORS
(N=24)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Schools provide special classes to educate highly disruptive children.

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Day care centers in Maryland have programs for young handicapped children (0-5).

Colleges and Universities

College preparation programs train teacher's to work with teacher aides and other
paraprofessionals.

Community colleges provide complete vocational training programs for handicapped
teenagers and adults.

Colleges preparing special education teachers develop "generalists", capable
of teaching a wide range of learning handicapped students.

School Districts

Public schools have an effective program for the identification and placement
of children with-handicapping conditions.

School districts have an "early identification" program in kindergarten and
grade one.

Guidance and counseling services are available to each handicapped student in
the elementary and secondary schools.

Children are placed in programs according to educational and developmental
needs, not according to categorical labels.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

Administrators and teachers appropriately utilize legal due process guarantees
in the diagnosis, placement and exclusion of handicapped children.

Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped-are provided in every school.

Districts employ teachers who have demonstrated teaching competency, rather than on
the basis of college courses or degrees.
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Public schools employ special physical educators for the handicapped.

Public schools provide special programs.and support services for the
severely retarded.

Teachers

Terminology of Handicapped conditions is clearly defined and understood 11rall
personnel responsible for educational programming.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers:

Prescriptive, individualized instruction is provided each child in special
education programs.

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.

Teachers of children in regular classes acquaint students with the human,
legal, and educational rights of exceptional children.

Teacher-pupil ratios are adequate in providing for specjal needs within a
regular classroom.

State Education Agency

Certification of administrators who work with exceptional children is based
on performance (competency) standards in functions to be performed.
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HIGH PRIORITY NEEDS AS EXPRESSED BY UNIVERSITY SPECIAL EDUCATION PROFESSORS
(N=27)

The Community

Employers, sheltered workshops and community agencies work with schools in
developing on-the-job training opportunities for exceptional children.

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Schools provide special classes to educate highly disruptive children.

Colleges and Universities

Community colleges provide complete vocational training programs for handicapped
teenagers and adults.

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Preparation programs include coursework in counseling students and parents.

Training in behavior management techniques is an integral part of all teacher
training curricula.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

School Districts

Public schools have an effective program for the identification and placement of
children with handicapping conditions.

Children are placed in programs according to educational and developmental needs,
not according to categorical labels.

All handicapped children are educated in the least restrictive alternative model.

Handicapped students are adequately prepared for employment through vocational
education programs in the schools.

School curriculum for grades K-12 create positive attitudes toward people who
"differ" from the norm.

Administrators and teachers appropriately utilize legal due process guarantees
in the diagnosis, placement and exclusion of handicapped children.
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Art (music, drama, creative play, etc.), and recreation or physical education
programs for the handicapped are provided in every school.

Local school districts have an effective inservice training program for school
administrators.

Public schools provide special programs and support services for the severely
retarded.

Guidance and counseling services are available to each handicapped student in the
elementary and secondary schools.

Districts employ teachers who have demonstrated teaching competency, rather than
on the basis of college courses or degrees.

Teachers

Teachers seek cooperation from parents in solving problems of mutual concern.

Terminology of handicapped conditions is clearly defined and understood by all
personnel responsible for educational programming.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Prescriptive, individualized instruction is provided each child in special
education programs.

Teachers of children in regular classes acquaint students with the human,
legal, and educational rights of exceptional children.

State Education Agency

Teacher certification requirements are sufficiently flexible to encourage,
experimentation and innovation in colleges and universities.

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.
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HIGH PRIORITY NEEDS AS EXPRESSED BY DEPARTMENT OF EDUCATION GENERAL EDUCATORS

The Community

Schools provide special classes to educate highly disruptive children.

Parents are directly involved in the decision making processes regarding special
education programs at the local district level.

Colleges and Universities

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

Practical training experiences are integrated elements of preparation programs
for developing general and special education teachers.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

Preparation programs include coursework in counseling students and parents.

Preservice training of special education teachers requires experience in
teaching normal children.

Competency-based training is a viable alternative for the education and certifi-
cation of teachers of exceptional children.

Training of teachers includes units on the importance of the home in the educa-
tion of the exceptional child.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Special educators are required to take coursework in recreation for the handi-
capped.

Training in behavior management techniques is an integral part of all teacher
training curricula.

Community colleges provide complete vocational training programs for handicapped
teenagers and adults.

School Districts

Local school districts have an effective inservice training program for school
administrators.

Districts employ teachers who have demonstrated teaching competency, rather than
on the basis of college courses or degrees.

All handicapped children are educated in the least restrictive alternative model.
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Teachers

Prescriptive, individualized instruction is provided each child in special
education programs.

Terminology of handicapped conditions is:clearly defined and understood by all
personnel responsible for educational programming.

Teacher-pupil ratios are adequate in providing for special needs within a
regular classroom.

Teachers and administrators are directly involved in planning and delivering
inservice programs which meet their needs.

Teachers adjust adequately to their problems arising from the integrating of
handicapped children in regular classrooms.

Teachers have as an educational goal strengthening the self-image of handicapped
students.

Teachers of children in regular classes acquaint students with the human, legal
and educational rights of exceptional children.

State Education Agency

The Department of Education collects and disseminates significant materials
and strategies used by various training agencies in the state.

Periodic renewal of certification is based on relevant and continuous professional
development.

The Department of Education regularly evaluates local school districts' programs
for exceptional children.
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HIGH PRIORITY NEEDS AS EXPRESSED BY DEPARTMENT OF EDUCATION SPECIAL EDUCATORS
(N =28)

The Community

Parents receive counseling services to help them deal with emotional and adjust-
ment problems in coping with handicapped children.

Parents are directly involved in the decision making processes regarding special
education programs at the local district level.

Colleges and Universities

Inservice training programs are developed cooperatively between the colleges,
agencies and the school systems.

Community colleges, universities and colleges develop a consortium to offer
training to special educators (professional and paraprofessional).

Training in behavior management techniques is an integral part of all teacher
training Curricula.

Teachers and classroom aides receive training in diagnostic and prescriptive
teaching.

College preparation programs train teachers to work with teacher aides and other
paraprofessionals.

Training of teachers includes units on the importance of the home in the
education of the exceptional child.

Community colleges provide complete vocational training programs for handi-
capped teenagers and adults.

Colleges provide preservice training programs based on local school district
needs.

4,Preparation programs include coursework in counseling students and parents.

Teacher training programs for regular classroom teachers require at least six
credits of course work in special education.

School Districts

,,9.hgoA.lcurriculum for grades K-12 create positive attitudes toward people who
"diffeelfrom the norm.

All handicapped children are educated in the least restrictive alternative model.

Handicapped students are adequately prepared for employment through
.. vocational

education programs in the schools.
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Children are placed in programs according to educational and developmental
needs, not according to categorical labels.

Public schools provide special programs and support services for the
severely retarded.

Guidance and counseling services are available to each handicapped student
in the elementary and secondary schools.

Administrators and teachers appropriately utilize legal due process guarantees
in the diagnosis, placement and exclusion of handicapped children.

Districts employ teachers who have demonstrated teaching competency, rather
than on the basis oF college courses or degrees.

Local school districts have an effective inservice training program for school
administrators.

Teachers

Prescriptive, individualized instruction is provided each child in special
education programs.

Teacher-pupil ratios are adequate in providing for special needs within a
regular classroom.

Terminology of handicapped conditions is clearly defined and understood by all
personnel responsible for educational programming.

Teachers adjust adequately to their problems arising from the integrating--of
handicapped children in-regular classrooms.

Inservice training programs in the supervision of teacher aides and assistants
are available to classroom teachers.

Teachers of children in regular classes acquaint students with the human,
legal and educational rights of exceptional children.

State Education Agency

Certification of administrators who work with exceptional children is based on
performance (competency) standards in functions to be performed.

GO
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Chapter IV-

SUMMARY

The objective of this study was to identify personnel training needs with-
in the education community of Maryland. Training needs were assessed according
to opinions of persons who ultimately will be affected and involved in change
processes in the state.

Need for the Survey

The survey was conducted because of the following new demands being placed
on state education agencies as a result of recent events in Maryland and the
United States.

Major special education legislation and litigation have placed new
responsibilities on the state education agency to provide quality
services for all handicapped children.

Information on available resources for serving the handicapped and
levels of parental and professional educator satisfaction with
existing services was needed for setting priorities and goals.

What Was Ascertained from the Data?

The survey format and statistical procedures yielded data which provided
a multi-dimensional view of 65 event statements represented within the instru-
ment form. The data provided

Actual, or "state of the art" of 65 conditions as seen by 11 referent
groups and the total sample.

Views of the desired, or Ideal, state these conditions should attain

A list of training needs as perceived by the total sample and each,-
referent group

The degree of consensus among and between groups on both the actual
(real) and desired (ideal) conditions

A rank order of priorities of the 65 statements as seen by the total
sample and each referent group

A way for each referent group to see its perceptions in comparison
with other group's perceptions

A way for major segments of the educational community, as represented
.bpi clusters of event statements (The Community, Colleges and Universities,
etc.) to see itself the way other referent groups see it.
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Data was clustered according to commonality of events and was presented
in tabular and graphic format in order to provide useful information for
planning and decision making of the Special Education Ad Hoc Task Force. A
statistical rationale was used which allowed for easy clustering of statements
into broad areas. However, in order to meet the intent of the Ad Hoc Task
Force readers are cautioned to carefully examine all of the data available
on each statement in the survey before making decisions on setting further
priorities and setting goals.
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INSTRUCTIONS
Name

Position

7o. of years in education

By completing this questionnaire you will assist the State Department of Education
plan for, develop or improve teacher preparation programs and inservice development
programs to help accomplish the goal of providing an appropriate educational pro-
gram for all handicapped children in Maryland.

Please respond twice to each statement presented on the following pages:

(1) To what extent does the condition actually exist?
(2) To what extent should the condition exist?

Your responses to these two questions about each statement will be selected from the
following five choices.

Actually Exists

(1) Condition does not exist at all
(2) Condition exists to a slight

extent
(3) Condition exists to a moderate

extent
(4) Condition exists to a fairly

large extent
(5) Condition exists to a very large

extent

Should Exist

Condition should
Condition should
extent
Condition should
ate extent
Condition should
large extent
Condition should
large extent

not exist at all
exist to a slight

exist to a moder-

exist to a fairly

exist to a very

If you do not know the extent to which the condition exists or do not have an opinion
on the extent the condition should exist, please leave blank the space provided for
your answer.

EXAMPTE

Actually
Exists

Should
Exist

Teachers are given the encouragement and the finan-
cial resources to participate in a continuing edu-
cation program. 2 5

In the example, the person -answering ha: indicated that (a) he/she believes that
to a slight extent teachers actually are given Lhe encouragement and the financial
resources to participate in c. continuing educAion program, and that (b) he/she
believes that to a very large extent incentives and-financial resources should
be provided teachers to participate in a continuing education program.

Remember to respond to both scales for each statement. Please be objective and
use do not know only if you can make no judgment, A scale is provided on each
page for your reference when responding to the items.

Thank you for your cooperation.
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ACTUALLY Not At To A Slight To A Moderate To A Fairly To A Very
rxi:=

. Extent Extent Large Extent Large Extent

1 2
3 4 5

Not At To A Slight To A Moderate To A Fairly To A Very
,EXIST All Extent Extent 'Large Extent Large Extent

If you do not know the extent to which the condition
exits, or do not have an opinion on the extent the
condition :Mould exist, pies_ ;e leave blank the space
provided for your answer.

I. THE CONNTJNITY

1. Parents receive counseling services to help them deal
with emotional and adjustment problems in coping with
handicapped children.

2. Parents are directly involved in the decision making
processes regarding special education programs at the
local district level.

3. Teachers suggest to parents methods or techniques for
changing behaviors of students.

4. Non-public agencies play a major role in providing
programs and services to the handicapped.

5. Schools provide special classes to educate highly
disruptive children.

6. Severely and profoundly handicapped children are
educated in conventional state supported residential
institution;.

7. *Day care center in Maryland have programs for young
handicapped children (0-5).

8. Employers, sheltered workshops and community agencies
work with schools in developing on-the-job training
opportunities for exceptional children.

*A center under professional guidance designed to provide care for prekindergarten
children of working mothers and others, .;bile providing, at the same time,,educa-
tional experiences for children.

Actually Should
Exists Exist

II. COLLEGES AND UNIVERSITIES

1. Practical training experiences are integrated
elements of college preparation programs for
developing general and special education teachers.
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ACTUALLY Not At To A Slight To A Moderate To A Fairly To A Very
EXISTS All Extent Extent Large Extent Large Extent

1 2 3 /4 5

SHOULD Not At To A Slight To A Moderate To A Fairly To A Very
EXIST All Extent Extent .Large Extent Large Extent

If you -ado not know the extent tb which the condition
exists, or do not have an opinion on the extent the
condition should exist, please leave blank the space Actually Should
provided for yourAnSwer. Exists Exist

2. Inservice training programs are developed cooper-
atively between the colleges,,ragencies and the
school systems.

3. Competency-based training is a viable alternative
for the education and certification of teachers of
exceptional children.

4. Training of teachers includes units on the importance
of the home in the education of the exceptional child.

5. Teachers and classroom aids receive training in diag-
nostic and prescriptive teaching.

6. Preservice training of spedlal education teachers
requires experience in teaching normal children.

7. Community colleges, universities and colleges
develop a consortium to offer training to special
educators (professional and paraprofessional).

8. Special educators are required to take course work
in recreation for the handicapped.

Community colleges provide complete vocational
training programs for handicapped teenagers and
adults.

10. Colleges preparing special education teachers
develop "generalists':, capable of teaching a wide
range of learning handicapped students.

11. Teacher training programs for regular classroom-
teachers require at least 6 credits of.course
work in special education.

12. Teacher training programs train only "generalist"
teachers capable of effectively teaching both
regular and special education students..
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ACTUALLY Not At To A Slight To A Moderate To A Fairly To A Very
EXISTS All Extent Extent Large Extent Large Extent

1 2 3 4 5

SHOULD Not At To A Slight To A Moderate To A Fairly To A Very
EXIST All Extent Extent Large Extent Large Extent

If you do not 'know the extent'to which the condition
exists, or do not have rui opinion on the extent the
condition should exist, please leave blank the space Actually Should
provided for your answer. Exists Exist

13. Colleges provide preservice training programs based on
local school district needs.

14. College teacher preparation programs train prospective
teachers to work with teacher aids and other para-
professionals.

15. Training in behavior management techniques is an
integral part of all teacher training curricula.

16. Preparation programs include coursework in counseling
students and parents.

III. SCHOOL DISTRICTS

1. Art, (music, drama, creative play, etc.), and recreation
or physical education programs for the handicapped are
provided in every school.

2. Handicapped students are adequately prepared for
employment through vocational education programs in
the schools.

3. Children are placed in programs according to educational
and developmental needs, not according to categorical
labels.

4. School curriculum for.grades K-12 create positive
attitudes toward people who "differ" from the norm.

5. *All handicapped children are educated in the least
restrictive alternative model.

*Least restrictive alternative--to the maximum extent possible, handicapped children
are educated with children who are not handicapped, and that special classes,
separate schooling, or other removal of handicapped children from the regular
education environment occurs only when the nature of or severity of the handicap
is such that education in regular classes with the use of supplementary aids and
services cannot be achieved satisfactorily.
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ACTUALLY Not At To A Slight To A Moderate To A Fairly To A Very
EXU,TS All Extent Extent Large Extent Large Extent

1 2 3 4 5

SHOULD Not At To A Slight To A Moderate To A Fairly To A Very
EXIST All Extent Extent Large Extent Large Extent

If you do not know the extent to which the condition
exists, or do not. have an opinion on the extent the
condition should exit.; please leave blank the space Actually Should
provided for your answer. Exists Exist

6. Districts employ teachers who have demonstrated
teaching competency, rather than on the basis of
college courses or degrees.

7. School districts have an "early identification"
program in kindergarten and grade one.

8. Public school funds are used to fund private
tutoring for children with special needs.

9. The public schools have an effective program for
the identification and placement of children with
handicapping conditions.

10. Public schools employ special physical educators
for the handicapped.

11. The public schools provide special programs and
support services for the severely retarded.

12. Local school districts, in addition to colleges
and universities, provide preservice training
programs for prospective. teachers.

13. Guidance and counseling services are available to
each handicapped student in the elementary and
secondary schools.

14. Public school districts provide an instructional
materials and resource center staffed by a full time
or part time coordinator.

15. IQ tests are used as the prime tool in the educational
placement of children.

16. Administrators and teachers appropriately utilize
legal due process guarantees in the diagnosis,
placement and exclusion of handicapped children
in the state of Maryland.



ACTUA.La
EXU7S

Not At
All

To A Slight
Extent

To A Moderate
Extent

To A Fairly
Larrre Extent

To A Very
Large Extent

1 2 3 5
SHOULD
EX-IST

Not At
All

To A Slight
Extent

To A Moderate
Extent

To A Fairly
Large Extent

To A Very
Large Extent

If you do not know the extent to which the condition
exists, or do not have rtn opinion on the extent the
condition should please leave blank the space
provided for your answer.

17. General and special education administrators work
together effectively for the advancement of the educa-
tional program.

18. Local school districts have an effective inservice
training program for school administrators.

IV. TEACHERS

1. Terminology of handicapped conditions is clearly
defined and understood by all personnel responsible
for educational programming.

2. Teacher -pupil rations are adequate in providing for
. special needs within a regular classroom.

3. Teachers who provide leadership in work with excep-
tional children are certified in special education.

4. Teachers and administrators are directly involved
in planning and delivering inservice programs which
meet their needs.

5. Teachers adjust adequately to their problems arising
from the integrating of handicapped children in regular
classrooms.

6. Teachers use new developments in instructional tech-,
nology.

7. Teachers have as an educational goal strengthening
the self-image of handicapped students.

8. Teacher aids and assistants are used effectively in
the public school system.

9. Inservice training programs in the supervision of
teacher aids and assistants are available to class-
room teachers.

09
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ACTUALLY Not At To A Slight To A Moderate To A Fairly To A Very
EXISTS All Extent Extent Large Extent Large Extent

2 3 4 5

SHOULD Not At To A Slight To A Moderate To A Fairly To A Very
EXIST All Extent Extent Large Extent Large Extent

If you do not know the extent to which the condition
exists, or do not have an opinion on the extent the
condition :should exist, please leave blank the space Actually Should
provided for your answer. Exists Exist

10. Teacher organizations support and encourage inservice
training activities.

11. Teachers seek cooperation from parents in solving
problems of mutual concern.

12. Teachers of children in regular classes acquaint
students with the human, legal, and educational
rights of exceptional children.

13. Prescriptive, individualized instruction is provided
each child in special education programs.

V. STATE EDUCATION AGENCY

1. Teacher certification in special education requires an
identified area of specialization, such as mental
retardation, blind, emotional disturbances.

.

2. State department of education personnel help indivi-
duals interested in developing services for the handi-
capped to locate support, especially financial support.

3. The state department of education collects and dis- .

seminates significant materials and strategies used
by various training agencies in the state.

4. The state department of education provides leadership
in identifying personnel preparation needs, both at
preservice and inservice levels.

5. Certification of administrators who work with excep-
tional children is based on performance (competency)
standards in functions to be performed.

6. The state department of education offers inservice
training programs for teachers and administrators
who work with handicapped children.

70
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ACTUALLY Not At To A Slight To A Moderate To A Fairly To A Very
EXISTS All Extent Extent Large Extent Large Extent

1 2 3 14 5

:;HOULD Not At To A Slight To A Moderate To A Fairly To A Very
EXIST All Extent Extent -Large Extent Large Extent

If you do not know the extent to which the condition
exists, or do not have an opinion on the extent the
condition should exist, please leave blank the space
provided for your answer.

7. The state department of education enforces statewide
standardized guidelines and regulations for non-
public schools serving handicapped children.

8. Teacher certification requirements are sufficiently
flexible to encourage experimentation and innovation
in colleges and universities.

10. Periodic renewal of certification is based on rele-
vant and continuous professional development.--

11. The state department of education regularly evaluates
local school districts'.programs for exceptional
children.

71
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C 17
D - 7

O - 8-

C 9
-C 7

VC 4
B - 1

u/A 1

C - 3

D - 13
n - 11

-VC--- -2
V0 - 2

v0 1
.._... ..
v v A - 8

O - 4.

C 16
8 - 2

VC 1

VC 13.

IC .:. -18

VB 5

4/ 0 - 9

--c---;---r4
E - 7

C 5

F 10
D - 6

E - 3-

-Vfl------14-

D - 10
VB 15
,/8 4

E 6

D 5

B - 16
E 2

F - 8

D - 3

E 11

E 4

Iv tk- '-:--- 1

V C - 11
E 5

A - 7

, O.- 12
B .11

C 6
3 9

APPENDIX B
STATE OF MARYLAND
EDUCATION SURVEY

IDEAL REAL- - - -
STANDARD

IT N ------EA-w-xSTANDARD
TANDARD

RANK rrrI oN
1 4.88 0.33 2.91 0.95
2 4.87 0.42 3.18 1.02
3 4.86 0.34 3.08 1.01
4 4.85 .0.38 2.80 0.93
5 4.84 0.46 3.04 1.15
6 4 .-83--- 0.42 2.25 0.91
7 4.82 0.38 2.79 0.87
8 4.81 0.41 .... 2.40 0.12
9 4.80 0.55 2.57 1.03
10 4.79 0.45 2.79 0.92
11 4.77 0.46 3.07 0.91
12-- 4.7ô 0 . 41:17-- 2.36 0.92
13 4.75 0.57 2.22 0.94
14 4.74 0.53 2.36 0396
15 4.69 0.52 2.55 0.87
16 4.67 0.54 2.82 0.96
17 4.66 0.73 3.18 1.19
18 4.65 0.54 2.58
19 4.65 0.58 2.52 1.18
20 4.65 0.64 2.19 0.95
.21 4.63 0.68 2.22 1.01
22 4.63 0.68 2.36 0.81
23 4.63 0.63 2.17 0.94
-24 4.63 0.67 3.18 1.33
25 4.60 0.74 3.75 1.16
26 4.58 0.65 2.64 1.08
27 4.56 0.71 3.10 1.13
28 4.54 0.62 3.03 0.87
29 4.54 0.75 2.73 0.86
30 4.51 0--.Z6 1.73 0 .77
31 4.50 0.73 3.03 1.00
32 4.50 0.77 2.33 0.90
33 4.49 0.63 2.38 0.92
34 4.49 0.77 2.99 0.92.
35. 4.47 0.71 2.35 0.16
36-- 4.41 -0.74 2.00 0.8-0-
37 4.46 0.84 2.84 0.93
38 4.46 0.79 2.62 1.17
.39 4.45 -0.85 3.31 T.07-
40 4.44 0.84 3.06. 1.10
41 4.40 0.73 3.03 0.97
42-- 4.39 0 .79) 2-a-5 0 .85
43 4.37 0.83 2.48 1.07
44 4.35 0.89 2.10 1.20
4. ti 4.31 0.95- -2.32 0.80
46 4.31 0.98 1,9.4 1.02
47. 4.25 1.14 1.40 0.8

49
4.8---- -4-.2 -0-3-- .99 2.1-1 0.131

4.21 1.08 2.04 0.96
50 4.15 0.88 1.56 0.62

GROUP ALL GROUPS

d., 72
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A 3

B 3

C 12
11 6
- 13

TO
A 2

B 8

APPENDIX B

STATE OF MARYLAND
EDUCATION SURVEY

GROUP ALL GROUPS

t
.. ...IDEAL REAL

STANDARD
il7 A NI K -1A 6i*F OF V I AT 1 ON- ---ANK---IE AN -0F VIA T 1 0 N

51 4.14 0.85 2.71 0.81
52 4.10 1.14 1.99 0.95

-3-3- --4-.-0 5 1.04 2.24 -r. al 6

54 4.03 1.08 2.39 1.10
55 4.02 1.0? 1.73 0 .82
56 3;c-47-----1.10 2. 84 ----r:o 9--
57 3.90 0.93 2.19 1.10
58 3.88 0.97 1.74 0.85

-C.--Z-10-------------5-q------3.-8-T--- 1.04
E 'I. 60 3.76 1.18
A -- 4 61 3.58 1.06
A- ----- -6 --n-62 I- . 50 -172-3
8 12 63 2.99 1.41
C 8 64 2.83 1.40-
C-715 65 2.23 0.82
F- 9 66 0.0 0.0

1-.T9 0.9
3.17 1.43
2.82 .0.87
323 12 0
1.87
1.94
3.47
0.0

1.08
1.01

3

0 .0

ALL CA TEGOR I ES 4.37 0.94 2.54 1 .10

NO RESPONSES 903 1778

73
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APPENDIX C

STATE nF mAkYLAND-'
FoucAltom SURVFY

GROUP REGULAR ED TEACHERS

PAGE 1

- - .i. - -IDEAL- -
S1ANDARD

REAL -7

'WANK -MEAN-

-

STAND/PD
DEVIATIONRANK DEVIATION

THE COMMUNITY

A - 1 1 4.91 0.29 2.50 0.67
A 7 2 4..-6-7-----0.89 2.54 0.63

- 8 3 4.57 0.58 2.74 0.78
A - 5 4 4.38 0.79 2.09 0.85
A 6 5 4.26 1.02 3.33 1.-11

4 3 6 4.26 0.67 3.14 0.76
A - 4 7 3.84 1.14 2.61 0.39
A 2 ----.8- -----1.82- --0-.--98-- 1.021T76

CATEGORY A 4.35 0.90 2.58 0.99

NO PFSPONSES 16 31

COLLEGES AND UNIVERSITIES

..._

B 1 i 4.82 0.39 2.76 0.68
b- 4 2 4.77 0.42 2.88 1.02
6 - 2 3 4.76 0.43 2.58 1.04
R 5 4 4.73 -0.54 2.5-8 1.14
3 15 5 4.70 0.46 2.48 0.91 I-

6 16 6 4.48 0.77 1.84 0.81
R- 7 7 4.'4 0.79 2.60 0.95
B 14 8 4.43 0.66 2.11 1.02
a. - 3 9 4.35 0.85 2.44 1.22

10 10 4.33 0.-75 2.8L 0.95
---3 '.- 13 .4.!44. 4.32 0.92 1.94 0.97

B 11 12 4.30 1.14 1.80 1.28
B 8 13 4.25 0.77 2.33 1.11
B- 9 14 4.15 0.85 1.71 0.70
B- 6 15 4.09 0.95 2.56 1.22
8 12. 16 1.80 1.33 2.00--- 1-;08

CATEGORY R 4.43 0.83 2.35 1.03

NO RESPONSES 39 q4

74



.PARED 18 AUG 1975

APPENDIX C

STATE nF MARYLAND
EDUCATION SUR VFY

GROUP REGULAR ED TEACHERS

'"---1,DE A L REAL

PAGE 2

RANK

SCHOOL DISTR ICTS

STANDARD
MEAN- DEVIATION!

STANDARD
DEVIATION

C 7 1 4.90 0.30 3.28 1.04
C 3 2 4781 0.39 -- -2:6-8 -0 .98- ,--

C 4 3 4.77 0.52 2.40 0.97 1,-

C 14 4 4.77 0.52 3.45 1.20
C 17 5 '."--4.74 0.44- -3-.714--17;12
C 2 6 4.73 0.45 2.62 1.001,-

C 1 7 4.70 0.55 2.68 1.181.-

C 9 -8-- 0 . 46 0.84 P.--2.67
C 18 9 4.68 0.57 2.71 1..02,
C 13 L') 4.68 0.55 2.41 0.97 v'

C 6 11 4.48' 0.73 2./-i-'-., - 1.12 P.-

C 16 12 4.38 1.15 3.25 1.16
C 11 13 4.37 0.58 2.83 1.01
C 5 -----1.-4 ---4-.35 ---0:79 2.6-5 0.90
C 12 15 4.32 0.82 2.14 0.94
C 10 16 4.14 0.89 1.75 0.99
C 8 17 3.30 1.19 2.18 -1.20
C - 15 18 2.32 0.92 3.67 1.08

CATEGORY- 4-.40 2.71 -1.15
NO RESPONSES 39 72

TEACHERS

9 2 1 4.90 0.29 2.19 1.011/
9 - 8 2 4.86 C.34 3.20 1.25
9 7 3 4.78 0.51. -r.19
0 1 4 4.78 0.51- 2.b4 1.11_
n_ 13 3 4.71 .0.55 3.44 1:21
0 11 4S- 4.64- -0.48 3.67

5 7 4.56 0.60 2.70 0.95
r) 4 8 4.50 0.58 2.63 1.13 V
r) 6 9 4.45 0.66 .45 0.8,4
0 9 10 4.35 0.73 2.35 1.23
O 3 11 4.32 1.02 3.14 1.28
r) 12 12 4.32 C.-92- 1-.23-Z.813
0 10 13 4.29 C.93 3.22 1.13

CATEGORY fl 4.58- 0.69 I .20

NC) RESPeNSFS 23 41
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APPENDIX C

STATE OF MAR
EDUCATION S

GROUP REGULAR ED

IDEAL
STANDARD

RANK-- MEAN- --DEVIA'T I

STATE EDUCATION AGENCY-

E 6 1 4.68
r 7 -2-- -----4-.-65

,E 3 3 4.63
E 11 ,-4 4.55
E 4 5 4.44
E 5 6 4.41
F 1.0 7 4.27
F 8 -8- -4-22
E - 2 9 4.19
c 1 10 4.00

9 11 -0.0

CATEGORY E 4.

NCI RESPONSES

ALL CATEGORIES

NO RESPONSES

41

4.44

YL AND
URVEY
TEACHERS

REAL
STANDARD

ON-------------R-011(---NtaN-11EVI AT ION

.46
0.37.
0.60
0.67
0.61 - - -3.44 -0.96
0.91 2.90 1.22
1.01 3.47 -1.31

3.0-8--
0.88 3.00 0.53
1.14 2.92 1.19.

. o

0.86

41t

0.85

3.00 1.13
.86

3.00 1.08
3:69 1.21

3.23 4.1.9

11:0

2.73 .1.16

0

7G

PAGE 3
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APPENDIX D
STATE OF MARYLAND
EDUCATION SURVEY

GROUP REGULAR ED ADMIN

IDEAL
STANDARD

--RANK MEAN DEVIATION

PAGE 4

-REAL
STANDARD

-RANK

THE COMMUNITY

.A - 1 1. 4.85 0.53 2.83 . 0.69
'A 8 2 4.69 0.900.46 3.17
A - 7 3 4.25 0.83 2.38 0.70
A - 5 4 4.15 0.95 2.23 1.05.
A 2' 5 4.15 0.77 1.14
A 3 6 4.08 0.73 2.92 0.64
A - 6 7 3.92 1.26 3.33 1.31

8 3.83A - 4- 0.80 3.0-9

CATEGORY A 4.25 0.88 2.90 1.02

NO RESPONSES 3 12

COLLEGES AND UNIVERSITIES

1B 5 0-.28 .2.67 0.85
1 2 4.82 0.39 2.67 0.67

14 3 4.75 0.60 2.11' 0.74 V
B 13 4 4.64 -0 .8-3-0.4.8 1.90
B 4 5 4.58 0.49 2.75 0.97V
B 7 6 4.50 0.65 2.33 0.674/
[3 2 7 4.50. -0.50 2.1-5 1.10 v
B 16 8 4.50 0.65 2.17 0.37 v

8 9 4.42 0.64 2.01 0.63 1/ -
0.66-- 1.70-- ---o-;7a

B 11 11 4.27 0.86 1.29 0.45
9 12 4.27 0.62 1.33 0.47

B 15 13 4.25 1.16 0.60
B 6 14 4.11 0.87 2.443 1.11

10 15 4.09 0.90 3.11 0.74
8 12 lb 3.00 -1;13 -1.282.7F--

CATEGORY B 4.39 0.83 2.31 0.96

NO RESPONSES 27 71

I 77
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SCHOOL

APPENDIX D

STATE- OF MARYLAND--
EDUCATION SURVEY

GROUP REGULAR ED ADMIN

- -IDEAL REAL
STANDARD STANDARD

FNK MEAN-- DEVIATION faRK---wrAN---bEVFATIoN

.0 - 4 1 4.92 0.27 2.85 0.95 I/
C - 7 2 4.92 0.27 3.85 1.03
C 9 3 4.92 0.27 3.46 0.75
C -17 4 4.92 0.28 , 3.17 0.90
C - 3 5 -4-.85 0.36 2.92 0.92
C 2 6 4.83 0.37 2.55 0.89 v"
C - 5 7 4.b3 0.55 3.53 0.96
C-. --:--1-8----------7-78- --4;82 0.39 2.91-------1-7I6
C 16 9 4.80 0.40 4.10 0.94
C - 14 10 4.75 0.6C 3.64 1.23
C - 1 11 4.75 0.43 3.00 1.13
C 13 12 4.67 0.62 2.67 0.751/
C - 12 13 4.64 0.48 3.09 1.16
C---------6-7----14 4.23 r.25 2.45- -0.99

C - 11 15 4.00 1.24 3.08 1.07
C 10 16 3.50 0.87 2.42 0.86
C 8 17 2.69 1.38 2.08 0.76
C - 15 18 2.15 0.53 2.82 0.9q --

4.38- 1.07- 3.03 1-.09

NO RESPONSES 14 22

TEACHERS

D - 4 1 4.92 0.27
fl- 8 2 4.92 0.27
n ,- 7 3 4.85 0.36
D 11 4 4.85 0.36
n - 13 5 4.85 0.36

-7 D'-:- 2 6 4.77 0.58
D - 9 7 4.77 C.58
D 1 8 4;75 0.43
D- 3 9 4.67 0.47
D - 6 IC 4.58 0.64
O - 10 11 4.54 0.75

---5.--" 12------4-:-2-5 -0.72
D - 12 13 4.08 1.19

3.38 0.8+
3.69 0.61
3.75 0.63
3.46 0.63
3.15 0.53
2.38 0.14
2.69 0.72
2.75 0.83 t/

-0.86
3.42 0.64
2.62 1.00

0 .55

2.20 0.75

CATEGORY D 4-.68 0.63
-

0-.68

NO RESPONSES 5 8

78
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APPENDIX D
STATE OF MARYLAND
EDUCATION SURVEY

GROUP REGULAR ED ADMEN

- - - -IDEAL REAL
STANDARD STANOARD

--RANK MEAN DEVIATION' MCAN 'DEvlArioN

STATC EDUCATION AGENCY

- 7 1 4.91
F 3 ------2---.4.83-
F-- 10 3 4.83
r - 4 4 '4.50
r 2 5-' -4.50

8 6 4.45
5 7 4.45

F _ 0 ---8 ----4.51.
F 11 9 4.08
E. 1 10 3.45

- 9 ---1.1 0.0

CATEGORY E 4.43

NO RESPONSFS

ALL CATEGORIES 4.44

0.29
0.37
0.37
0.65
0.65
0.66
0.78
00.91.

1.00
1.23
0.0

0.85

12

----7-

i./

i/

v
V

3.75 1.30
--201-----0-;79

3.33 1.15
2.78 1.13

--------3.36---- -6.48
: 2.86 0.35

2.33 1.25
--q2 . 2 0.86

3.20 0.63
2.75 1.09
0:0. -T.---- 6:0

2.99 0.98

40

0.89 2.88 1.04

NO PESPnNSES

79

PAGE 6
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APPENDIX E

7- ----STATE OE MARYLAND
, EDUCATION SURVEY

GROUP SPECIAL ED TEACHEPS

- - -IDEAL REAL

STANDARD STANDARD
RANK MEAN DEVIATION YANK DEVIATION

-
THE COMMUN I FY

A - 1 1 4.90 0.29 2.15 0.65 1r

-2 4.65A 8
_

U.48 -2.24 0.82 v
A - 7 3 4.56 0.68 1.92 0.86 v
A 3 4 4.15 0.85 2.65 0.85
A 5 5-- -4:60- 1.14 2.33 0.99
A 2 6 3.52 0.91 1.84 0.87
A - 6 7 3.32 1...03 3.35 1.19
A 4 8 3.29 1.07 2 :40- 0.71

CATEGORY A 4.06
.._.. .

1.03 2.38 0.99

NO RESPONSES 44 59

COLLEGES AND UNIVERSITIES

B- 1 4.86 0.34 2.71 1.184,2-

3 -:'' 1 2 4.84 0.36 3.12 1.08
B fl-=1`-' 5 3 4.80 0.40 2.05 0.67 V
13--:- 1-6-* 4 4.76 . 0.43 -2.28 1.10 ..

13 7 5 4.12 0.56 2.63 0.78
B 15 6 4.67 0.64 2.53 1.04

3 14 7 4.55 0.59 0.70 .,--1.67

R 11 3 4.43 1.09 1.50 1.12 Ir.

B - 6 9 4.36 -1.02 2.53 1.29
3 10 4.33 1.15 2.237- 0.80

B - 4 11 4.33 0.78 2.53 0.78
B 9 12.. , 4.10 1.22 1.33 0.47
8 10 -13 4-.167 1..1
3 d 14 3.79 0.83 1.46 0.50
3 13 15 3.50 1.46 1.43 0.62
B -1-2- ------1.6---1-;n7 1.58 1.67*-1. .14

CATEGORY B 4:35
.. ...

1.03 2.20 1.08

NO RESPONSES 79 150

80

PAGE 7
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APPENDIX E

STATE OF MARYLAND-
EDUCATION SURVEY

GROUP SPECIAL FD TEACHERS

IDEAL REAL

PAGE

SCHOOL DISTRICTS--

.0 - 9 1

-MEAN-- -DEVIATION
STANDARD

0.0

STANDARD
ANMANOEVThTION

5.00
479-5
4.95
4.90
4 . 9 6
4.89
4.81
4-..ao

2.90 0.68
0-.86-

1.11
1.01 V

C ---17
C - 3

C 13

2

3

4
-5
6

7

0.21
0.22
0.29
0.30
0.46
0.39

--2.--63--

2.82
2.35

C -:-. 7

C - 18
C 1

-2-;-a-6

2.08
2.15

1.00 V
0.96 v'

C - 4 11--- a-. 4-o- ---2-r- 1,-

C 2 9 4.80 0.40 2.24 0.73 v
C - 5 10 4.75 0.43 2.71 0.98
C 14-- 11 4.13 0.54 3.-00 1,56
C - 16 12 4.64 0.48 3.13 1.27
C 11 13 4.58 0.67 2.53 1.09 a--

C - 12 14 -4.15-------0--;79- 2.15 1.19
C - 6 15 3.89 1.25 . 1.94 0.87
C 10 16 3.74 1.02 1.47 0.60
C - 8 E.-7 2.61 1.15 2.06 0.75
C -.- 15 18 2.35 1.01 3.25 1.22 ii

-uTE-oarolf-c . 1.01 2.47 1.09

NO RESPONSES 100 117

TEACHERS

D 7 1 5.00 0.0 3.05 0.97
0 1 2 4.95 0.21 2.25 0.94 v
1-, - 8 -3 .-4:95 0.21
0 11 4 4.86 0.34 3.33 0.94
9 - 13 5 4.86 0.35 2.86 0.76
0 '-- 6 ---------------6--- -4--.-8-5---------0-.-4-8- 2.95 0.79
D - 2- 7 4.-82 0.39 2.00 0.87 v
D - 4 8 4.74 0.44 2.65 0.96

4772- 0.45 1.07r) - 10 9 3.2-9

D - 3 10 4.67 0.70 3.13 0.86
2 9 11 4.65

-4755
0.57 1.69 0.77 v

--11.-79 v--.1.- 5-
--T2- 0.59 -z-.35-

D 12 13. 4.24 1.06 1.76 0.88

CAT -4 -.7-6 0.54 r .-o 3

NO RFSPONSES 60 72

81
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APPENDIX E
STATE OF MARYLAND-
EDUCATION SURVEY

GROUP SPECIAL ED TEACHERS

PAGE' 9

r-

IDEAL REAL- - -
RANK MEAN

STATE EDUCATION AGENCY

F 3 1 4.94
C 10 2- -4;79-

8 3 4.73
F 2 4 4.72
E 7 5 -4.60
F 6 6 4.57

11 7 4.53
F 4 8. --4:-13-
F - 5 9 4.25
I .' 1 10 3.88

- 9 11 0.0

CATEGORY E 4.55

STANDARD
DEVIATION

0.23

STANDAPO
DEVIATION

I--

RANK MEAN

.2.43 0.73
0.88.
1.25
1 .19 ,---
-0.43
0.87
0.90
0;99-
0.45
1.1,0
.07; O.

1.22

-0.-41
0.57
0.93

36-0-
2.67
2.30

1.02
0.73
0.70

4.25
2.84
3.70

0.-82
1.16
1.13

2.83
1.29
3.46

0.0

0.85

0.0

2.93

NO RESPONSES

ALL CATEGORIES 4.45

76
. .

133

0.94 2.49 1.10

N:1 RESPONSES 359 531

82
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APPENDIX F

STATE (IF MARYLAND
EDUCATION SUR VEY

GROUP SPECIAL ED SUPERVISORS

IDEAL REAL
STANDAR 0

DEVIATION

A -
A -
A

A

A

A -
A -
A -

T'-IF COMMUNITY

1 1 4.73 .0.45 2.27
8 ---2 r- 4-.73 -:-0-;62 2.73
3 3 . 4.18 0.72 2.82
5 4 4.18 1.03 1.73
2 5 4.10-- ---1--. 04 3.4T
4 6 4.00 C . 85 2.73
7 7 3.44 1.26 2.56
6 -8-- 3;18-- -----1-.11 ----T.:I 8

CATEGORY A 4.08 1.04

Nn RESPONSES

COLLEGES AND UNIVERSITIES

STANDARD
RANK- -MEAN DEVIATION

3 -. 1
_

-I- ---5-..0-0-- ------T, . 0 2.33
8 16 2 4.73 0.45 1.89
A 11 3 4.67 0.47 1.44
3 L.- 14- ---4--- .--4:60- ----15,-,49 1-.-6-3---

5 5 4.56 ......--0.50 2.22
3 - 4 6 4.56 0.68 1.86
A - 15 .7 4.,;55- .066 20-0
B 3 8 4.50 0.50 1.86
B 7 9 4.43 0.73 2.17
A 13 -10 4;40- 0.66 --1 'TT
B 8 11 4.33 0.67 1.50
ti 2 12. 4.33 0.82 1.89-
A 6 13 4.22 0.92 2-:-14-
3 - 9 14 4.22 0.63 1.29
A 10 15 3.00 0.94 3.33
B 12 1-6 2.t3 1 .1. 1 273-6-

CA T EGURY B 4.31 0.89

ANEAN

2.69

3

1.98

NO RESPONSES 31

PAGE 10

0.75 ,
1.21 -1.i.

0.72
0.75

0.62
0.63
1.s7

1.12

-0-.9-4 ,/
0.57 v
0.68 v
0.70 v
0.63 ../
0.64 -/
0.5O v
0;64 ,
0.90 v
-0.3F v
0.50 v
0.74 v
0.99
0.45
0.94
0.99 P; (7)

0.91

50



FPARED 18 AUG 1975

. APPENDIX F
STATE OF MARYLAND PAGE 11
EDUCATION SURVEY

GROUP SPECIAL ED SUPERVISORS

IDEAL

CATEGORY C

NO RESPONSES

TEACHERS

ID - 1 1 4.91 0.29
0 7 2 2 4.91 0.29
n 13 3 4.91 0.29
0 - 7
0 9

4 4.82 0.39
5 4.82 0.39

0--- 4-- - 6 4.73 0.62
0 - 8 7 4.73 0.45
0 5 8 4.73 0.45
0- 12 9 -4.73 0.45
0 11 10 4.55 0.78 I.
0 - 6 11 4.45 0.78
0 ---- 3. -------1-2------4:43 : 0-.7-8

___

0 - 10 13 4.30 0.90

cATEWY 0----- 4-:70---- 0-.-59 -----3.:04-- -1.16
NO RESPONSES

SCHOOL DISTRICTS

STANDARD STANDARD
BANK- 14 AN On/IA.1'10N LANK MEAN DEV AT iON

C - 7 1 5.00 0.0 3.80 1.33
C --16 -2-- 5'200 0.0- 4710- 1:04
C - 9 3 4.91 C.29 3.91 0.79
C 3 4 4.82 0.39 3.27 1.21_ _ ...
C 2 5 4.82 0.39 2.91 1.24
C - 17 6 4.82 0.39 3:55 0.89
C - 4 7 4.80 0.40 2.60 1.11v

-C -1 -8 ---4-r73- 0:45 3.5-6 I.37
c - 5 9 4.64 0.48 3.09 1.44
C 6 10 4.64 0.64
C---1-8-----------11----4.-64- 0.77
C - 12 12 4.45 0.78
C - 11 13 4.45 0.99
C ---T4- -----T4- 4.33 0.77
C - 13 15 -4.27 0.86
C 10 i 16 3.91 1.16
C 15 ---'- 17 2.36 0.64
C - 8 18 2.11 1.45

473-9

4 5

1 4

2.55 0.89r
2.18 1.11 v
2.55 1.30 v
2.27 1.35 v

.66
1.91 0.79
2.36 1.07
3.45 1.23
1.56 1.07

2.91 r.3T---

2.73 0.75 v
2.45 1.08
3.45 0.78
3.60 1.28
2;27" 11.14 v

3.64
2.55 0.50 v
2.33 1.25
3.09 0.79

v

3.64 0.8d

12.80 1.08

84



FPNRFP. 18 AUG 1975

APPENDIX F
STATE OF MARYLAND
EDUCATION SURVEY

GROUP SPEC IL : ED SUPERVISORS

IDEAL
STANDARD

-RANK-- MEAN-. OE VI AT fON

STATE EDUCATION. AGENCY

-F - 6 1

5 7 -2-

E - 8 3
E 10 4
E 2 5

- 3 6
E 5 7

F- 4 -8-
E- 1 9
E 11 10
E- 9 11

CATEGORY E

NO RESPONSES

ALL CATEGORIES

INO RESPONSES

REAL
STANDARD

121R. 14501-- -DEVI AT I 0N

4.91 0.29
4-;-70 0.46
4.60 ' 0.66
4.56 0.68

--4. 53 0.66
E 4.55 -. 0.78

4,45 0.66
4.45- D.78
4.18 0.83
4.10 1.30
0.r) 0.0

4.50 0.78

5

4.42 0.91.

3.00
4.00
2.57
3:11
2.55
2.89
2.45
2.90
2.82
2.70
0.0

0.85

1.29 V
1.29

0.99
1.44 V
OT70
1.53
1.40
0 .0

2.90 1.21

2.72 1.25

11

85

PAGE 12



FP ARED 18 AUG 1975

APPENDIX G _

STATE OF MARYLAND
EDUCATION SURVEY

GROUP PR! VATE AGENCIES

IDEAL REAL

PAGE 13

STANDARD
MEAN

STANDAR0
UEVI-AT ION

-

ION RANK

THE COMMUNI1Y

-A - 1 1 4.88 0.33 . 2.29 0.70
A - -8- i -.33
A - 7 3 4.38 0.70
A- 3 . 4 4.25 0.97

2.14
2.33
2.17

.35
0.47
0.37
0.53
0.47
0 .48

-17,36

A 5 --5 4.13 1.05
A 2 6 4.00 0.82
A - 4 7 3.75 1.48

2.00
1.67
3%38A-6 8 3.29 1.28

CATEGORY A 4.21 1.07

3.d6

2.52 0 .98

Na PE SPUNSE S 3 10

COLLEGES AND UNIVERSITIES

15 1 5.00 0.0 2.17 0.09 v
i 3 11 2 4.86 0.35 1.40 0.49 L,

B 4 3 4.83 0.37 2.17 0.9 ,--

B 1 4 4.83 0.3T 2.80 0.75
1-1 - 14 5 4.75 0.43 1.33 0.47
B - 2 6 4.71 0.45. , 2.60 0.49

0.50 ."n 7 -7 4.67 0.47 1.5i)

'3 5 8 4.57 0.49 2.57 0.49 .0.-

B 16 9 4.38 0.86 1.67 0.47
R 10 ---10 zT:0-0 -------F.-07---- 2.50 0.76

8 11 4.00 0.53 1.50 0.50
R - 9 12 4.00 0.0 1.50 0.50,

'.B - 3 13 3.86 1.36 2.14 0.33
B. - 13 14 3.57 1.29 1.40 0.49
P 6 15 3.00 1.73 1

2.33 0.75
B 16 -2 . 1721 0-.76

CATEGORY B 4.26 1.05 1.95 0.79

NO RESPONSES 20 34

r



EP AR Er) 10 AUG 1975

APPENDIX G
STATE OF MARYLAND
EDUCATION SURVEY

GROUP PRIVATE AGENCIES

IDEAL
STANDARD

RANK MEAN DEVIATION

scimoc-D-ISTR IC Is

PAGE 14

- - - - -REAL- -
STAN DAP

RANK -D EV I AT 10

5.00 0.0 1.83 0.31 V
053 v
0.53 v
0.37

-I-TO -17

-5.00
5.00 0.0.
5.00 0.0

2.-0O
2.00
2.17

5.00 0.0 2743-
5.00 0.0 3.00 1 .41 -

5.00. 0.0
-----4-

2.67 0.47
-0.4-9 v..- -8-6- 0.35 1.60

4.86 0.35 3.00 1.22
4.83 0.37 2.00 0.0 v
4.75 "(5 .43 2.00 0--a9 v
4.57 0.49 2.00 0.58 v
4.57 0.49 2.00 1.15 y

0.64 v474-3--- --0749 1.86
4.29 0.70 1.50 0.50
4.00 1.07 2.00 0.0
3.40 0.80 -0 .4-7
1.86 0.35 4.50 0.50

0.88 2.22 0.98

19 46

5.00 0.0 2.29 0.45 v
5.00 0.0 , 2.86 0.64

----3-.0-0----- -0.58
4.88 0.33 2.63 0.70
4.88 0.33 1.67 0.75 t/
4.,.88-- D-.33 0.90
4.88 033 2.43 0.49
4.88 0.33 2.43 .490 t
4.86-- .0-.33- 0.53
4.75 0.43 2.83
4.67 0.47 1.40 00 .4397 v

-------4-;63 0.70 0.532.00
4.63 0.48 2.57 0 .49

0. 3-T -2 ;41-- 0.78

3 21

.0 - 2 1C- 3 2
C- 4 3
C - 7 4
C - ---9 -5
C - 14 6
C - 17 7

-C. - -13 -8
C - 16 9
C 18 10
C 1 -11
C - 5 12
C 10 13
C 11 r-6
C - 6 15
C - 12 la
C - 8 17
C - 15 18

-CATEGORY- -C----------

NO RESPONSES

TEACHERS
. _

4 1

7 2
3

1 4
2 5
3 6-

11 7
13 8

9 .9
10 10
12 11
5- -12-
6 13

CATEGORY D

NO RESPONSES

87



Ati3E4INx
E-ut- MAKYL AND PAGE 15

SPARED 18 AUG 1975 EDUCATION SURVEY
GROUP PRIVATE AGENCIES

STATE

E - 2

E '- ----3-
E.- 4
E - 8
F 11
E 5

E 6
----F -- -10

- 7
E

E

- 1

9

IDEAL REAL
STANDARD STANDARD

ANK SfEA N-------DE1/1-AT ON- FrXNK I4tAN D E V FATION--

'an -A GENC Y

1 5.00
-2 5.0-0

3 4.75
4 4.75
5 4-35-
6 4071
7 4.67

0.0 2.67 0.75
0.0 2.50 0.8T--
0.43 2.83 0.69
0.43 2.29

2.430.43
0.70 1,

0.45 2.20
1.29
1.17 v

0.47 2.83 1.07------E1---47-50-- 0.50 2.15 --T:0-9
E 9 4.50 0.71 3.88 1.27

10 3.25 1.48 4.29 0.88
-11 0.0 0.0 0.0

--
6.0

CATEGORY E 4.58 0.80 2.90 1.20

NO RESPONSES

ALL CATEGORIES

I.

3

4.51 0.89 2.35 0.99

NO RESPONSES 48 122

88
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LFP ARED 18 AUG 1975

I.

APPENDIX H
STATE OF MARYLAND
EDUCATION SURVEY

GROUP SPECIAL ED PARENT GPS

- - - ..- REAL
SIANDARD STANDARD

-MEAN-- DE VI AT I ON WANK4EArnDEVTATIoN

THE CUMMUN ITY

PAGE-1.6

.A 8 - 1. 5.00 0.0 2.50 0.50
83 0-..-37 2.OU-----0 .5-8 ..r

A .5 3 4.71 0.45 2.17 0.37 v
A 1

. 4 4.57 0.49 2.43 0.73
A 2--- -5---- ---W;-50-------- 076 1.83 0.90 V-
A - 6 6 4.00 0.89 3.00 0.89
A 3 7 3.57 1.05 2.14 0.83
-A -. -4 8--- -3-.29 0.45 ----3 :33 0-.-9.4

1

CATEGORY A 4.29 0.87

NO RESPONSES

2.40 0.89

5 9

COLLEGES AND UNIVERSITIES

1
R. - 1 -1 5.00 070 2.33 0-;47-- ot
B - 4 2 4.80 0.40 1.50 0.50 v
R - 11 3 4.80 0.40 1.33 0.47 v

1 B 2 4 4.67 0.47- 2.75 -7--1":48
I B - 16 5 4.60 0.49 1.67 0.47 V

B 9 6 4.50 0.87 1.50 0.50 v

I

-R- . 5 4-43 0.73 2.33
B - 14

--T -.--
8 4.40 0.80.

7 10; cT

1 .0 0 0 . 0 v
8 - 15 9 4.40 0.49 2.33 0.9'
R 7 DI 0.49 1.67 0.Y4 V
B 13

-74.;"4-0

11 4.25 0.43 '. 1.67 0.47
8 - 3 12 4.17 1.21 1.00 0.0
B 10 13-- 3.75 1.64 3.33 ---I.- .70--

15 '' 2.50 1.12 1.33 0.47
9 - 8

,

14 3.40 1.02 2.00 0.82
B 6

-16 2.00-- ---0.82 2.50 --1.:50

CATEGORY B 4.22 1.07 1.92 1.06

NO RESPONSES 34 62

I.
89



FP AR ED 18 AUG 1975'

APPENDIX H
STATE OF MARYL AND
EDUCATION SURVEY

GRnUP SPECIAL ED PARENT GPS

,..-1DEAL REAL

PAGE 17

-
NK

STANDARD STANDAR D

SCHOOL. D-I-S-TRir.-TS--

m t AN- DEVI-KT I ON R A W--11E-AN- DEV!ATIUN

C - 2 1 5.00 0.0 1.67 0.47 v
C---- 2 5700- 0.0 1.83 0 ;-6-9
C - 16 3 5.0.0 0.0 3.33 0.94
C 17 4 5.00 0.0 2:14 0 .35
C- 4 5- 4.86 0.35 1.83
C 18 6 4.86 0.35 1.60 0.49
C- 7 4.83 0.37 2.75 1.30

O37 Z.33 T.23-C--:;- -1 4.83
C., - 13 9 4.83 0.37 1.40 0.49
C- 3 10 4.83 0.37 1.83 0.37 1,

C 4.60 0.49 4700 1.41
C- 5 12 4.60 0.49 2.80 0.75'C- 6 13 4.50 0:76 1.83 0.37
C T4 4.40 2.80 0775
C - 10 15 4.25 0.43 1.50 0.50
C 12. 16 4.00 1.00 2.00 0.0
C- -8- 17 3.67 1.11 1.00- 0.0
C 15 18 2.29 0.45 3.43 0.90 --

-CA T-E G-0 kY-C 4.50 Da6 2.19

NO RESPONSES 21 35

TEACHERS

fl- 7 1 4.86 0.35 2.57 0.73
0 - 13 2 4.86 0.35 2.43 0 .49
0 - 8 3 4.71 0.45
D 2 4 4.71 0.45 2.14 0.83
n 9 5 4.67 0.47 2.33 0 .47
1) - 11 6 4.5T- (I.-49 2
D- 5 7 4.50 0.50 2.00 0 .0
0.- 4 8 4.43 0.49 2.20 0 .40 v
O - 10 9 4.40 0.49 3.25 0.83
D - 6 10 4.33 0.47 2.60 1.02
D - 1 11 4.00 0.53 2.14 0.99

x.44--D 3-- 12 4 .3)- 0 1.10 3.67
0 - 12 13 3.86 0.99 1.20 0 .40

CATEGORY D 4.46 0.66 2.34 0.87

NO RESPONSES 7 20

9-0



APPENDIX H
STATE OF MARYLAND

IPP AR F n 113 AUG 1975 EDUCATION SURVEY
GROUP SPECIAL ED PARENT GPS

PAGE 18

IDEAL

-MEAN-

STATE EDUCATION AGENCY

STANDARD
REAL

STANDARD
IONRANK MEAN IIEV1AT

F- - 11 1 5.00 0.0 2.30 0.0-0c - 5 --2 4.83 0.3T 1.50
E 6 3 4.80 0.40 4.00 0 .0

E - 7 4 4.80 0.40 2:00 0.0 v
F 10 5 4.80 0.40. 2.00 0.0
F - 4 6 4.50 0.50 3.00 1.00
E -. 2 1 4.40 0.80 2.00 0.71
F-- 3 - El- 4.33 0.75- 3.50 0.50
E 8 9 4.00 0.89 1.00 0.0
F - 1 10 3.67 1.37 3.00 1.63

..:
9 --- -11 0.0 0.0 0.0

CATEGORY F 4.50- 0.81 2.35 1.15

NO RESPONSES 16 so

ALL CATEGORIES 4.41 0.87 2.23 1.00

NO RESPONSES 83 176

1

.

.: Y-1- Y 1-', 1- 1...., )...,,,..--.....%,:



APPENDIX I_

I
TATE (1 ARYLAND-

EPARED 18 AUG 1975 EDUCAT ION SURVEY
S M-

GROUP PTA- -

PAGE 19

IDEAL REAL- -
STANDARD STANDARD

--RINK- MEAN. DEV IAT,ION ABEAN DEV I A T ION

THE CO1MUN I TY'.

I -A 1

A - 8

A - 3
A - 5

A 2 ------5

I---

A 7.

A

A 4 '1.

6- ";

1

CATEGORY A

NO RF SPONSES

COLLEGES AND

/
B -: 1

8 - 5

8 - 4
8 2

1 8 14
8 - 15

I

8 - 16
B 11

8 - 13
8 7

/

R - 10
B 8

B --- -.9--

1 B 3
B - b
B - 12

1
CATEGORY B

NO RESPONSES

1

2

3

4

6

7

8

4.75
---4.75

4.50
4.50
4.50
4.25
3.75
3.00-

4.25

0.43
2 .7

0.83
6771
1.22
0.87 v

v
v

0.43
p.87
0.87

3 .0-0-5

- L,-p,. 3.00

0.50
0.83
1.09

\ 2.25
1.50

.3.00

0.43
0.50
0.71

-1-.3 -8

1.06

2.33

2.42

0.4U

0.98

0 1

UNIVERSITIES

-1.831

2
5.00
4.15

0.0
0.43

2.75
2.67 0.47

3 4.50 0.50 2.00 0.71 v
4 --4;30 0.50 2.50 -1.12- v-

5 4.50 0.50 1.25 (1).43
...-.

6 4.50 0.87 3.00
7

8

4.50
4.5.

0.50
0.83

1.7-5
1.33

4.83
0 .47

v
1---

9 4.25 0.43 1.50 0 .50 v
TO- -4 . 0 0 [70Y 1.67 - 0.4T v
-11 3.75 0.83 3.50 1..50
12 3.67 0.47 1.33 0.47
13 3.50 1.12 1.00 0 .0
14 3.25 1.30 3.00 1.41
15 3.25 0.83 1.50 0.50

-16 2.75 T:3-0 1.75 04.3

.4.06 1.01 2.02 1.05

1 10

.1

92



IFPADFD 18 AUG 1975

APPENDIX I
STATE OF -MARYLAND
EDUCATION SURVEY

GROUP PTA

IDEAL
STANDARD

RAi4K -MEA-N DEVIATION

SCHOOL DISTRICTS

C 7

14
C 3

9

C 13

C 10
C 17

C 4
C 11
C 18

C 12

5

C 2

C

C 10
8

C. 6

C 15

CATEGORY C

1 5.00
2 -5-.00
3 4.75
4 4.75
5- 4.775

6 4.75
7 4.75
8------ -4-750

9 4.50
10 4.50
11 -----4-.25

12 4.25
13 4.25
14 -4-.25--

15 4.25
16 3.75
--1 7.-3;25
18 3.25

NO RESPONSES

TEACHERS

--4.38--

r) - 7 1 5.00
O 11 2 5.00
1 8 3 .--4.75-

r) 10 4 4.75
9 2 5 4.75
J) --- 13- 6- 4.75
9 3 7 4.50
O 4 8 4.50
O 12 9-- 4...50

0 6 10 4.50
Pi 9 11 4.25
n 1- 12-- 4.25
1) - 5 13 4.00

CATFGOPY D

NO RESPONSES

REAL
STANDARD

RANiC eMEAR----11E V AT ION

-PAGE-20

0.0
--0-.-0

0.43
0.43

-0.-43-

0.43
0.43
0.50
0.50
0.50

0.83
0.83
0;83
0.83
1.64
1.48
0.43

090

3.25 1.30
07;47

3.00 1.22
3.25 1.09
2.75 48-
3.25 0.83
3,50' 1.12

--ILO /
2.75 0.43
1.33 0.47 1/
1.75 r.83 v
3.25 1.48
2.50 0.50

-300
2.50 1.50 V
3.00 11.22

0.71
4.00 0.11 )

2.89 1.27

2

0.0 3.75 0.43
0.0 3.25 0.83
0.43 -----3-.2 5----- 1 ;0 9-

0.43 3.50 1.12-
0.43 2.50 1.12 J
0.43 --2-.-50 0.50 v
0.87 4.50 0.50
C.50 3.25 0.83

-- -0;50- r.67 0.94- v
0.50 3.00 . 0.71
0.83 2.00 0.0 V

.-- ---.0.43-------- -2.737 0.83-

0.71 2.25 0.83

0.60 2 ;9-2--

0 4



APPENDIX I
STATE OF MARYLAND

EPAR ED 18 AUG 1975 EDUCATION SURVEY
GROUP PTA

IDEAL
STANDARD

RANKMEANfWVIATION

STATE EDUCATION- AGENCY

E - 7 1
r -- g- 2--

1

E - 5
E - 10

3
4

E 3 5
F - 6 6

2i[ 8-

E 1 7
F-._-'
E- 11 9
E 2 10

I -- 9,,-- -_-,:-------i1

iCATEGORY E

NO RESPONSES

ALL CATEGORIES

NO RESPONSES 4'.;

F.

REAL
STANDARD

RANK ----I4E-A14---' -DEV I-A-T ION

F g ,T.
is

PAGE 21

4.67 0.47 2.50 0.50
v
v

----4.50
4.33
4.25

0750
0.47
0.83

2.56
2.50
3.33

1 .50
1.50
0.47
0.43
0.47
1.00
0-.-50
0.47
0.47

4.00
4.00
4.00

1.60
1.00
1.00

3;75-
2.33
3.00

--4:-:-00
4.00
3.75

0.82
1.00
0.83

3.50
2.67
2.67

0.0

4.14

0.0

0.87

0.0

2.8,
0 .0

0.86

3 1.4

4.29 0.92 2.62 1.16

4 31

94_



APPENDIX J_

STATE-OF-MAMIE AN0-
EPARED 18 AUG 1975 EDUCATION SURVEY

GROUP UNI V REG ED PRCFFESSORS

IDEAL REAL-
STANDARD STANDARD

----RANK- WEAN- -DEVI-AT ION RANK- -14FAN DEVIAT ION

THE COMMUN I TY

IA - 1 1 4.78 0.42 2.14 0.35 Y
A ---- -Z..-- --4-. 56 0 68 2:00 0 .0 v

I

A - 8 3 4.44 0.50 2.14.
2.14

0.64
A - 7 4 4.11 0.74 0.64 v
A - 3 -5- -3.8.9 0.74 2-.41 0.73

1--

A - 6 6 3.57 1.18 3.17
1.7 1

1.07
A - 2 7 3.33 0.67 0.45
A 4 -------8---3700- 1 05 2.29 0.70

CATEGORY

NO RESPONSES

COLLEGES

B - 5
B - 1

B - 2
B .:. 14
B - 9
B 10

A 3.97

AND UNIVERSITIES

F -4.44
2 4.38
3 4.33

----4-----4-73-3-
5 4.14
6 4.13

B -:- 6 7- ---4.11-
B - 4 8 4.11
B - 7 9 3.89
B 15 -10 --3:119
B - 16 11 3.78
B - 13 12 3.56
B 3 -13 3.b
B - 11 14 3.56
B - 8 15 3.22
B 12- [6- -1786-

0.97 2.24 0.74

2 17

0.68 2.38 Gall-
0.48 2.83 0.69
0.67 2.57 0.49
0 . 4 7 1.-6U 0.60 I/
0.83
1.27 2.1 7

0.43 ./.1.75
1.07 V0;992

0431
7:5-7 .0 :49

2.57 1.18
0.87 0.49
0.87

1.57
-2.L-3 -0b70

0.79 1.88 0.60
0.83 2413 0.78

-1.26 2.00 6.76
1.34 1.00 0.0
1.03 2.20 1.17
1.12 T;71 0.88

CATEGORY B 3.85 1.08 2.11 0.87

NO RESPONSES 6 33

_

PAGF 22



IF.PA1ED 1p AUG 1975

APPENDIX J
STATE OF MARYLAND
EDUCATION SURVEY

GROUP UNIV kCG ED PROFFESSORS

IDEAL
STANDARD

SCHOOL DISTRICTS

c 4 1 5.00 0.0
C 17- ----2-- -4;8-8-------0.33

I.-

C 14 3 4.71 0.70
C 9

_._
4 4.56 0.68

C - 7 5 4.44 0,83 2.13
C - 13 6 4.44 0.68 1.57

7 4.44 0.68 1.E3
[ . cC.: _3

D.50 2.00
C 16 . 9 4.33 1.11 2.33
C 5 10 4.25 0.83

I C 1 11 4.25 0.66 1.57
C.- 6 12 4.00 1.41 1.88
C

I =

13 4.00 0.71 1.63
C =-11-14.-7-4-.0o -676 2.17
C - 18 15 4.0.0 1.12 2.33
C 8 16 3.63 1.44. 2.25

: 11.

----11--- --.1.25.----1-.20

C 18 1.78 0.92

-CATFG0q-Y-C-- ---4-.--I2---- -1--.12

NO RESPONSES 15 50

PA-6E-23

REAL
STANDARD

RXNK-MSW-N DEVIATION

2.50 0.76
3.00 0.-82

3.40 0.49
1:88 0.78

O .7d V
O .49
0.69 L.

6.58- v
0.47 1./

O .50 --

0.49 v
0.78
0.70
a.697
0.47
O .83
4-.76

2.40 0.49

2.13

TEACHERS

O 7 1 5.00 0.0
O 3 2 4.88 0.33
r) - 8 --3- 4.88 0.33
D - 11 4 4.88 0.33
0 1 5 4.75 0.43
0 - 4 6- -4-.75-
n 10 7 4.71 0.45
O 6 8 4.44 0.68

-0. ---9---4:38-- 0)70
O - 5 10 4.33 0.67
D - 4 11 4.33 0.67

---D ---.. 12 -12- -473T C.67 .

D 2 13 4.14 1.36

CATEGORY D 4.60 0.67

NO RESPONSES 10

96-

3.00
3.14
2.71
2.43
1.88
2.00
3.17

.0.87
0.64
1.03
0.73
1.05

v
0.69

2.38 0.86
2.14
2.13 0.60 ,..

2.15 0.66
.13-----1)-;-6-6---;

2.33 0.94 L.-

24



Et'ARED 18 AUG 1975

APPENDIX J
STATE OF MARYLAND
EDUCATION SURVEY

GROUP UNIV REG ED PROFFESSORS

IDEAL REAL- - -

--PAGE 24

----RANK

STATE nyucArroni AGENCY

MEAN--
STANDARD

TAT ION-
STANDARD

-E - 10 1 4.86 0.35 2.67
-2.63

0.75
E - 8 -2- 4-.50- 0;71 1.49
E - 3 3 4.43 0.49 2.50 0.50
E 4 4 4.38 0.70 3.17 1.07
F - 6 5 4.38 0.70 2.75 0.43
F - 2 6 4.38 0.86 2.83 1.07
E - 11 7 4.38 0.70 2.75 0.83
E - -5 8 ---4-.1-3- -1.36 2757) co .63- V
E - 7 9 4.00 1.20 2.67 1.37
E 1 10 3.75 1.39 3.33 1.70
E- 9---- 11 0.0 0.0 0.0 0.0

. .1

CATEGORY E 4.31 0.96 2.75 1.18

NO RESPONSES 13

ALL CATEGORIES 4.15 1.02 2.29 0.92

NO RESPONSES 46 159

.97,



APPENDIX K
-..-

STATE OF MARYLAND
EPARED 18 AUG 1975 EDUCATION SURVEY

GROUP UNI V SPEC ED

.1,

PROFESSORS

IDEAL
STANDARD

.

-REAL
. STANDARD

D EV 1 A T 10NRANK Fr r AN -----MIT DM ON- R A/TV-WA N

THP--- cemffuNiry

A - 8 ta 4.89 0.31 1.88 0.33 V
-0-.70 v

0.43 v .

0.88

A - F 2 4.78---0. 42
A - 5 3 4.56 0.50
A - 7 4 4.50 0.71

2.3-8

2.25
2.71

A - 3 5. 3.89 0.87
A - 2 6 3.78 0.92
A - 6 . 7 3.33 1.15

2.50
2.00
3.00

0.50
0.50
1.05

-A - -4 fl--- 3.27- 1-.03

CATEGORY A 4.11 1.00

2.89

2.46 0.82

NO RESPONSES 1 7

COLLEGES AND UNIVERSITIES

d. 3-2
0.53 V
0.92

8 - 1 1 4.89 0.31
B -. 9 2 4.50 0.71
B -. 2 3 4.44 0.68

3.33
2.00
3.22

B - 5 -4 4.38 F.32
B - 14 5 4.38 0.70
B - 16 6 4.38 0.70

2.13
1.83
2.43

0 .37 v
Q.73 v

8 - 15 7 4.25 0.83
B - 11 8 4.11 1.45
r3 13 9 4.00 0.71

2.43
1.50
2.25
2.22
2.22
2.44

.05 v
9.76 v
q.66
.42-
.92-

1.07

B - 4 4.00 0.477
B 6 11 4.00 0.67
B - 10 12 3.89 0.99
B - 7 --13 3.56 0.96
B -. 8 14 3.33 1.41
B

.
3 15 3.23 1.49

-1- -B-

1.89
1.67
1.63

9.87
.94

0.48
-. 12 16 2.78 F.-47--

CATEGOPY B 4.00 1.13

r.-s-s-

2.20

Tr--.--To

0.95

NO RESPONSES 7 16

..........._

.

,7,0,6

. . .

. 98 .

P-AGE 25



EP APED 18 AUG 1975

APPENDIX K
STA TF OF MARY L AND
EDUCATION SURVEY

GROUP UNIN SPEC ED PROFESSORS

IDEAL
STANDARD

ANK MEAN DEVIATION

SCHrlOr-Xf1S S

C - 9 1 5.00 0.02 0.0
C - 3 3 4.H8 001
C - 5 4 4.80 0.3)

5- 0,01
C - 4 6 4.06
C "" 16 --- 7 4.71 00.4
C 1 8
C - 18 9 4a57 0.40
C )1 10 4.56

- 7 if
13 12 4.25 0.4b

C - 10 13 4.13 0.70
C- 6 14 -4";13
C - 14 15 4.1.1 O if
C - 12 16 3.75 (1.41C -L721

15 18 2.22

..CATE Gag Y--C"

NO RESPONSES 1.*

TEACHERS

O - 7 1
a ,

.e. 5 . PI 646-
O - 4 -3,-*
- 11 ,

At- 4*.113
1 5

--9 ,-- 97
4.-1-

D - 10 --

..4

-.47ECCIIRY

"N.0 RES.KAUSE'S

REAL
STANDARD

-NNOFV14T ION

PAGF 26

et"IV 5 r

:84
4071'

-01
*ok
4,41

,

- _r V orerf



FPAED 18 AUG 1975

APPENDIX K
STATE MARYLAND
EDUCATION SURVEY

GROUP UNI V SPEC CD PRCFESSORS

IDEAL- REAL- -

PAGE 27

RINI< MF.A

STATE EDUC AT AGENCY

STANDARD STANDARD
()EV 1 A-11.0N. -CrATIK-211EA-fi- DEV TA T ION

-E 11 1 4.56 0.68 3.50 0.76
E- 7 ----2--- -4:3'8 0.70---- 1.17_ 380
E - 2 3 4.33 0.67 3.25 .0.66
E - 8 4 4.33 0.67 2.50 0.C7 1,-

E 10 ----5" 4.33 0.67- 2.80 l.75
E 6 6 4.22 0.63 3.25 0.66
E 4 7 4.22 0.79 3.75 0.83

F.94 L'-E. - 5 8-- 4.1T 0.69 1.67
F 3 9 3.73 0.79 2.88 O.60
E - 1 10 3.44 0.68 3.25 1.39
E - 9 11 0.0 C.0 0.0 0.0

CATEGORY E 4.17 0.77 3.13 1.02

NO RESPONSES 4 2.3

ALL CATEGOMES 4.24 0.98 2.43 0.93

NO RESPONSES 38 113

1 0 0



APPENDIX L

EPARED 18 AUG 1975 EDUCATION SURVEY
GROUP STATE AGENCY GEN ED

I IDEAL
STANDARD

/-
-------------RANIK-----MtAl1/41---- DEVIATION

T HE -co mt.iuN t ry

1

PAGE 28

REAL
STANDARD

RNK---MEN DEVIATION-------

.A- 8 1 5.00 6.0 3.17 0.37
-2- 74-.83

A 5 .3 4.67
A- 3 4 4.50

0.3-T.

0.75
1.1.2

2.83-
2.00
2:83

0.0 V
0.69

-A ----;---- 2 -5--4:3-3-
A - 4 6 4.00

0.47
0.58

2.33
3.33 0.94

A- 7 7 3.80 1.47 2.60 0.49
-1-.10A- - 6 8 3-.17 1.57 3.00

CATEGORY A A.30 1.09 2.76 0.81

NO RESPONSES 1 2

COLLEGES AND UNIVERSITIES

14.--------2-- 1 4.83 -0--,--3-7-- 2.50 0-;-7.3 V
8 - 1 2 4.80 0.40 2.40 0.49 v
B 7 3. 4.80 0.40 2.20 0.40 .,

B - 16 4 4-.-6-7- ----0--.-75-- 2 .33 0.75 L-

8 6 5 4.60 0.49 2.00 1.26 .v
B 3 6 4.60 0.80 2.00

-2.4-0
0.63 ..

0 .4-9-:----- 4- 7 0.780-

B 14 8, -C.50
R 5 9 4.50

0,87
1.12

1.25
2.67

0.43
Q.75

13 8 ID- 4.25- 0-.83 1:25 10.4-3
B 15 11 4.20 0.98 2.00 0.63 v

B - 9 12 4.00 1.00 ' 1.50 0.87 1./

B IS 13 3.83 0.69 2.1T 1.07
8 - 10 14 3.80 0.98 3.60 0.80
8 11 15 3.40 1.36 1.20 0.40
B ---12 r6 3.00 1.26 -F.-40 0.80

CATEGORY R 4.28 1.01 2.10 0.95

NO RESPONSES 15 15

101



[PARED 18 AUG 1975

APPENDIX L
STATE OF MARYLANQ PAGE 29
EDUCATION SURVEY

GROUP STATE AGENCY GEN ED

- - -IDEAL

SCHOOL DISTRICTS

.0 - 7 1

c--=-1.3---- ---r-
C - 9 3
C - 2 4

-t - 16 5
C - 17 6
C 4 7

--C-7-----1-8 8----

C - 3 9

C - 14 10
11

C - I. 12
C - 5 13

-17-7--- 11 14
15
16
17
18

C 12
C - 10
C - 15
C - 8

CATJt.
NO RESPONSES

TEACHERS

0 - 6 1

D - 8 2
D 7..----- 9 3

O - 11 4
O - 13 5

-1---:- 1 6
O - 2 7

0 - 4. 8
n---:- 5 9

0 - 7 10
O - 3 11.
D - 11- 12-
D 10 13

'CATEGORY D

110 RESPONSES

REAL
STANDARD STANDARD

DEVLMIONRANR-14EAN

5.00 0.0 3.80 0.40
5.O0 C. , 2.60 0.80
4.8,3 0.3.177 7 2.50 0.76 MO

4.83 0.37 2.20 0.75 iv
0.31-4.83 0.37 2.83

4.83 0.37 3.00 0.58
4.67 0.75 2.40 0.80 V
4.67 0-775- 1.83 0.6T iv
4.60 0.80 2.00 0.89 I-
4.50 0.76 2.80 .... 0.40
4.50 0.50 1.83 1.21
4.33 0.94 2.00 0.63_ 4-

4.33 0.94 1.80 0.75
4.17 r.-2-F 2.50---- -0.9-6
3.33 1.70 2.00 0.82
3-.-20 1.83 . 1.60 0.80
2.20 0.40 4.40 1.20 -
1.40 0.80 1.25 0.43

4.22 1.27 2.42 1.07-
6 12

4.83 0.37 2.83 0.69
4.83 0.37 2.83 0.69
4.83 0.37 2.83 17)9
4.83 0.37 2.83 0.69
4.83 0.37 2.17 0.69
4.67 0. 75- 2.00 0.58- v
4.67 0.75 2.17 0.69 v
4:67 0.75 2.50 0.50 v
4.67----- 0.75 2.00 0.58 v
4.40 1.20 2.40 0.49 v
4.40 0.80 3.40 0.80
4.33 ---1-7-49--- 1.83 0 476-9

4.17 0.69 2.50 0.50

4.63 0.79 2.47 0:TT-

2 2
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EPAR ED 18 AUG 1975

APPENDIX L
STATE OF MARYLAND
EDUCATION SURVEY

GROUP STATE AGENCY GEN ED

IDEAL REAL

-AWN

STAXE EnticAffilT-A-GENCY

.E - 7 1

2--
3

4
5

6
7

STANDARD STANDARD
Del-/TAT ION65v !ATI RANK MEAN

4.80 0.40 4.60 0.49
0.8t/
0,96
0.94

F 8
E - 3
F - 6
F =-10-
F 11
E - 4
5.----2--------6

4.80
4.67
4.67
4.67
4.67
4.33
4.17-

0.40
0.75
0.75

2.60
2.50
3;67

0.75
0.75
1.11

2.33
2.20
2.67

0.47
0.75 v
0.94

1.21 3.20 0.98
F - 5 . 9 3.80 0.40 1.25 0 .43
E 1 10 3.80 1.17 3.25 1.30
E 9 11 0.0 0.0 0.0 0.0

CATEGORY E 4.45 0.90 2.85

NO RESPONSE S 4

ALL CATEGORIES 4.36 1.06 2.46 1.00

NO RESPONSES 28- 39

PAGE



APPENDIX M
STATE OF MARYLAND

SPARED 18 AUG 1975 EDUCATION SURVEY
GROUP STATE AGENCY SPEC ED

IDEAL REAL

PAGE 31

.T11-ECOVIUN I TY-

AW---r4EAN-Wilttil
STANDARD STANDARD

-DEVIATIONI" ON RANK MEAN

'A - 1 1 4.63 0.48 2.13 0.60 v
A - 8 2 4.38 O.70 0.66
A - 3 3'- 4.25 0.83 2.38 0.70
A - 2 4 4.13 0.93 2.13 0.78 V
A - 7 5 3.88 0.93 2.50_ 1.12
A - 4 6 3.38 0.86 2.75 0.66
A - 5 . 7 3.13 1.27 2.25 0.83

3.008

t

1.32--- 1.00

CATEGORY A 3.78 1.17 2.42 0.86

NO RESPONSES 0

COLLEGES AND UNIVERSITIES

8- 2 1 4.88 0.33 2.13 0.33
B- 1 2. 4.75 0.43 2.63 0.86
B- 7 3 4.63 0.48 1.75 0.43 I/
B =T5- 4 4.50 6:50 1.63 0.7116-4--

B- 5 5 4.38 0.70 2.00 0.50 '-
B - 14 6 4.38 0.99 1.5.0 0.50 fr
B- 4 7 4.38 0.70 1.57 0.73v
B- 6 8 4.13 0.78 2.63 0.99
8 - 9 . 9 4.00 0.50 1.75 :0.66

1.32 1.38--8-=-1-3 1-0 4.00
B - 16 11 4.00 1.00 1.75 0.43
3 - 3 12 3.86 1.05 1.50 0.71
R 11 13 3.75 1.30 1.00 0.0 1--

o - 10 14 3.63 1.22 2.71 1.16
B ;7 8 15 3.29 .1.03 1.50_ 0.50
r=-12 16 2.57 1.14 0.35

CATEGORY 4.09 1.05 1.79 0.81

NO RESPONSES 2 5
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EP ARED 18 AUG 1975

APPENDIX M

STATE OF MARYLAND
EDUCA II ON SURVEY

GROUP STATE AGENCY SPEC ED

IDEAL REAL- - -

PAGE 32

Mgkr4-----
STANDARD

KEAN-
STAN0ARD

DEVTAT IONRANK

scHocxD-rsTR IC-TS

- 4 1

DEVIATION SANK

4.88 0.33 1.50 0.71
2.38 0.8-6--C "7 17 1 6.88 D.33

C 7. 3 4.75 0.43 2.38 0.70
C 9 4 .4.75 0.43 2.63 0.86
C 5 5 4.63 0.48 2:T3
C - 2 6 4.63 0.70 2.25 0.83
C 3 7 4.50 1.32 2.13 0.60 v

4750 0771 2.25 0.83
C 1 9 4.43 0.49 2.43 0.90
C - 13 10 . 4.38 0.99 2.13 0.93 v
C - 14 rI 4.2 03 2.41
C 16 12 4.14 0.99 2.14 0.64
C 6 13 4.00 1.32 1.38 0.48
C 18 1-4 47700 0. /6 1.33 0.41.
C 12 15 3.38 1.22 1.75 0.66
C 10 16 3.00 1.00 1.88 0.60

17- 2.00 0.$7- 3.50 1.50
8 18 2.00. 1.32 1.88 1.05

4.06 1.25 0.95-----C-ATEG010' C

NO RESPONSES 4 5

TEACHERS

D 13 1 4.88 0.33 2.00 0.53
- 7 2 4.75 0.43 2.50

-2;3-0
0.87

4:75- -0.71-0 11 3 0.43
0 8 4 4.63 0.48 2.50 0.50

2 5 4.57 0.49 2.29 0.70
4.57 0;-49 2.57 0.73- 4 6

D 1- 7 4.57 0.73 1.86 0.64 v-
5 8 4.'50 0;50' 2.13 0.60 1-
9
6

9-
10

4.18
4.38

0.99
0.48

1.88
2.50

0.33 v
0.50

10 11 4.29 0.70 3.14 0.83
4725-1z- 12 -1.09--

0. - 3 13 3.67 1.11 2.67 0.75

-CATEGORY-1r- 4.4V- -0.7T 2.30

NO RESPONSES 6 6
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EPAREO 18 AUG 1975

APPENDIX M
STATE OF MARYLAND
EDUCATION SURVEY

GROUP STATE AGENCY SPEC ED

IDEAL REAL- - -

PAGE 33

1

STANDARD
(EViA11ON

STANDARD
RANK

STATE -E1Y0C-A TION

T - 2

-MtAN

E NCI?

4.67 0.47 3.17 0.69
--E - -7-
E - 10
E - 11

2

3

4

4.50.
4.43
4.33

0.76
0.73
0.75

4.00
2.57
2.33

1..- ITO-

1.05
0.47

F- 7 3- 4 .29--- 0.45- 2.67 o .77

E - 8-- 6 4.14 0.83 2.50 1.12
E 5' 7 4.00 0.82 1.4D 0.49 1,--

T 3 8 -3-.71 1;03- 2.17 0:3-T
E - 6 9 3.57 1.18 3.00 0.76
F - 1 10 3.57 1.05 2.86 1.25
E -: 9 11 0.0 O.0 0.0 0.0

CATEGORY E 4.11 0.92 2.69 1.06

NO RESPONSES 14 18

ALL CA TEGOR IFS 4.12 1.08 2.19 0.93

NO RESPONSES 26 34
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