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. CHAPTER I ! . T : ;

L . INTRODUCT;CN

. * . .
3y - D .

. Unprecedented interest in carly childhoed education-

3

" has been evident since the mid-1960's. In -an attempt to
. solve a poverty problem through education, the federal'f'

7 v - -

government allotted financial support to programs for young

\\ N

children from low ircome families. Another 1mpétus for theL )

interest stemmed from the women's llberatlon movement. Th;s N

interest in adequate child care and st;mulation contgfues to- .

surge ahead even at the present. Professionals and lay”

people alike have been seriously regarding the

) capacity of the young "child to learn and regardlng the
impact of early learning experiences on the Full
development of the child's potentials. Attention Has
been directed to helping the child develop a positive .

" self-concept, motivation to .learn;-adequate social .
skills, emotional stablllty; and phys1cal well belng.

! Other important concerns have becn the determination of
the-critical stdges for the presentation of learnings,
the important content tor be learned, the most
effective strategies for teaching the child, the o

N effectiveness of learning, measurement or evaluation
©of relevant variables. , "

‘ . . . - -

Y

- 3 - r . ) T
. . \’ .
. lMerle B. Karnes, Foreword ‘to Not All Little’ Wagons
are Red, ed. Rebbecca’ F. Dalrey and June B. Jordan
(Arlington, Va.: The Council for Exceptlonal Children,

1973), p. xi. . -

.




Head Start, and other programs that were developed

—

'researched and evaluated in the l960 s, have prOVided know-'

-

ledge important to the development of other programs for t

YOung children and are espeCially v1able programs for young

. handicapped children. Some ninety nodel "First Chance"

, ~
programs were developed throughout the countrX for early

educaETOn of the bandicapped« Other examples of QationalIy
recognized programe developed are: the’ UNISTAPS/ModelQ

Preprimary Center for Hearing Impalred Children, 0-6, and

4

the Fami}ies, St Paul,.Minnesota, A Model 2§eschool Program

M *

.for’ Mentally Retarded, Seriously Emotional Disturbed,~and

ﬁ”‘\Ch@ldrqn with Handicaps (PEECH) at the University of Illinois,

Speech Impaired Handicapped Children in‘Southwest Arkansas, .

e

Magnoliac Arkansas; Developing Language and Perceptual Skills'

in Preschool and Early Educational Périodg at'Mississippi
State University, State Collegé,'Mississippi; Rreschool.

Project for Developmentally Handicapped Children, Chapel

-
.

Hill, North Carolina;uand'Precise Early Education of 9

4

N 4 . . ' o 0 ”» . : ) l *
Champaigh, IllinOis, just to mention a few. All of thesef‘

.- p
programs include parent involvement as a major com%gnent.

[}
.o ¥

Early_lnxervention allows the school and family to

‘combine~foroes early in the life of the handicapped child
- ‘ k3

and together set common goals and objectives that will help

him maximize his potential Researéh with mothers and

.Siblings of learning ‘disadvantaged children reveal that

family memBers can acquire improved skills in develomentally’

’
-

-,

e




delajeﬁ young children as reflected in the rate of-aevelop-‘
:é . iy ' !

~«ment of t?fspreschooltghild.
> . . - )
Although federal funding for early ‘education is being
drastically curtailed, there are some trerids that. kindle
Eeellngs of optimism. States are’ 1ncreasxngly kowerlng
the age requiremen@ at which handicapped children receive
services. Thirty-three states now, allow programs for
. ‘ . handlcapped children below age Jlx, W1tﬁ'§h1rteen~
\ ) T ' permlttlng programs to chlldren at birth. . ’

: Michlgan requires ‘that school systems prOV1de~appropriate

[

services for nandlcabped chlldren from blrth to age twegnty-
' flve. R o )

3 X ] & * “ .
. It is apparent that administrators of special edu%a-

Al

qion programs are beginning to reorder their priorities and

dapped chlldren They are beginning to mgre fully recognlze

that the young years are the "payoff" years.

™ .
4 . hi 4

Early tducatron is most important fer young handl—

gapped’' children because 1t can ellmlnate many problems ‘that

-

Co may  become entrenched.if they persist into later years, thus
\ v reducing the necessity for‘placement in special classes gr
< N A
‘s - i . I ’ \

.
e

, 2See Merle Karnes et al., "An Approach for Working
. n » With Mothe(s of Disadvantaged Preschool Chlldren,“ Qﬁarte__x
- of. Behavior and Development 14 (1968): p. 16; Merle Karnmes
et al., "Educational Intervention at Home by Mothers’-of
Disadvantaged Infants," Child Development 41 (December 1970):
p- 929; and Merele Karnes et al., "A New Professional Role

! ' in Early Chlldhood Education,” Interchange 2 (April 1971):
. P 103. 3 _
. . oy o
< 3Merle B. Karnes, Foreword to Not All Little Wagens '

are Red, ed. by J. B. Jordan and R. F. Dailey (Arllngton,
Va.: The Council For Excepthnal Ch}lﬂpen, 1973) P. Xiv.

L 4 1
.

) | . ), . ‘8
Q . ]

the 1dent1f1cat10n of and early prograrming fpr young, hfndl’ .

-

allocate 1arge proportioné\of the funds ‘available .to them to.




“

t

.handicabped children,"will.be éxpected to‘sﬁdw"fesufté if .

‘and has provided the #ipetus to deéign a prescriptive develop-
) ’ - [ . - 2 .

* ) LN} - M ]

for special~Services. Il other words; pféscﬂoolveducation' L

’ - -

can be.a preventive program for many children who are prone

’ 1 ;.

to need special education. For-others, preschool educatibp
. . ‘< ' .

can enab®e the handicapped to function at a higher.level than

is possible without early.intépvention. In terms of financial N

.consideration, as well as promoticn of fuller development of

. . , _ ) : \ ‘ FER
thé potentials of a handicapped -child, preschool education is
L \ b . . . * .:' ' '

a must. ¢

. . . .- o )
Special edycation, as is true ¢f all education,_is

- . J

.

.
N -t

-being held more and more accountable for programé. New
PR . L . 4 ) .
programs that are developirng, such as early education for

'

support is to be obtaihed and maintained. Thus, ongoing a .

-~ . .. -

~4

3 ; _ " . _
evaluation is a must in order to produce th# data necessary

to -convey the worth of a program. . ° f\x\ o o ’
'~ . :. ® - . 8t
. The author, 'having worked as a speech clinician in

1 .

public schools for a total of nine yearé, has become increas-
5

»

ingly aware of the neéd for early identification and inter-
. 4

-

. .

Véption. " An analygié of the daté.and rationale written by
. - . . - 2 * ,

'expérts”in early childhoad education sdppqrts this’observation

" — .

A, % . R
menéhl program to meej the needs of preschool handicapped

children in a rural area. * The basic goals of this initial’
% N

cooperative pilot program were: . ° . .

. . \ P

1. to cooperatively (NICE Community Schools, Y
Republic-Michigamme Schobls, and Marquette-Alger Internmediate
School District) develop and implemenht a screening procedure
which enables evaluators to observe and record children's

[ ) e .

.
¢ . , .

.
M . .

. G
‘)A Y
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S true behaviors. Past eXperiences by this speech e¢linigcian in -

’ : screening preschool childrén had proven that fd&malized testing .
“data .0ften provided ske&edtﬁnformation because of the * - —

" children's reactions to what 'was ,for them an unfamilfar, thus

uncomfoxtable experience.

—— ' o
2. @¥identify the number of preschool children .
. with significant developmental delays in learning. This :
° would provide the Boards of Education of the districts with_
significant data enabling them td determine the feasibility of
® & full time preschool program for handicapped children in their -
. regﬁedtive districts. . - -

. 3. EO»design and impiement a prescriptive program
for each child participating in the classroom sessions.

. 4. to utilize the MarquetterAlger Infermediate . o >
+ .. “School District referral system for those children reguiring
additional services, e.g., medical, mental, health,l'
audiological, social, etc. -

. . - \
¢

AR 5. to provide inservice training and materials to
parents of children with specific learning needs but not
sévere enough to warrant a classroom program.
+
) 6. to provide intensive inservice training and - o
- classroom involvement to pgrents of children in the program. .
”~

Fae ‘ 7. to develop a descriptive evaluation system with q
a systematic-continuous ahalysis of child progress, preschool . "
staff effectiveness and paként effectivenegs. :

-




‘CHAPTER II A

. /

-PROGRAM DESIéN'ANﬁ7DESCRIPTION: : -

7." * ,. . .. . b .
) Screening children for identification of Probiem

4

areas has been an accepted practice in Marquette aad Algér
counties for many years. The children in the districts have
their vision @nd hearing tested by county health department

] \
technicians and their speech and language skills are screened

3

by spéech;ciinibians. The problem indicated in doing such

screening the year before the children are.in school is that

»

once.the .children with problems are identified, there .has

’ v

‘been no fdilow—up progéam for helping these children and

- »

their parents so that some of the problems could be
; : el . ‘
elimingted or at least decreased before the child;entered

school. With spéech'therapy classload limitations, it '.'
became evident to school administraﬁors that additional
téécheiitime was necessary for preschool children if these

N

children were to obtain skills .necessary for successful

v . -~

learrning in the school setting.
. [ 4 [N « o
‘The speech clinician for the NICE Schools and the

Marquette~Alger Intcrmediate School District speech clinician”

-

. A

assigﬂed to..the Régublic—Michigémme Schools met with their

S

respectiva superintendents  to discuss the problem-and

b 6




-
P
. . ”

}/* explore possible solitions. All of the "peoy le at this '
iaé 'meeting agreed it seemed unjust to identify children with
- problems 1f'the $chool districts could not provide an adequate
remedial program for the children and their parénts. .
It was at this time that the ide; of ‘a cooperative ‘

preschool pilot program was born. Preschool screening had )

“ )

usually taken place in April or May Because of the numbers -

-

of children seen the area speech clinicians generally have . .
helped each other w1th the testing. Both speech clinicians

in the districts 1nvolded felt a need to change .the SCcreening __

. A
from a rather formal testing situwation to one where children -
.1 4 L]

would be more comfortable and thus the clinieians would see

» a more realistic sample of’ each child s behaviors and skills.

.

They proceeded to develop such a screening situation.

Screening ‘done in the past showed children having a wide |

A

-range of problems so.plans for a follow-up program had top

encompass remediation needs in many areas of learning.

#

¢ . The ,Speech clinic1ans (preschool directors) began

v

del&geating their ideas for a preschool classroom program

to be conducted on an experimental basis following the

screening, if a sufficient number of children with problems N ,

-

, .
were identified. The plans became the-rough draft of a

¢

. formal proposal. YSee Appendix B, K p.58) This draft was
presented to the administrators of both districts and the
decision was made to approach their Boards of Education

requesting approval. of a coopirative program between the}




: M \o.' . . - : » ! . . ) N ' '.
NICE and‘Republlc-Mlchlgamme_School Districts, It was.to -
Y . o - . /C . -/‘. .. - . . . - ,
S~ include two wegks of teSting‘'and four weeks of a classroofl’

. A c Y > .

- - ’ ’ . .- A s
program for’remediation of children's problems. In addition,

parents would be trained to help remediate problems thus
. )‘é\
prov;dlng a twenty-four ,hour, seven day a week program.

L]
13 <« . "\ -

ThefSpeech cllnlclans assumcd the positions of

-

1
-

preschool dlrectors and procéeded to wrlte'the propbsal ‘for

) . - ‘. . .

the program. -They then -met. agaln with admlnlstrators tq put
| ’

",
it 1n flnal form for presentatlon to, their, Boards- of Education, ¢
\\ . .y

(Sée Appendlx B, .p. 2}4' Duang this meetlng wisth agmlnlstrators,

LY
-

altérnatlve ways tol fund the pnogram were d13cussed Both
* - I\'.
school drstrlcts \Ere able,to use supplementary Tltle I
¢

‘monies recently allotted to them as well as some. money from

their general funds. A budéet of $3 500 00 yas approvea for

the_program. The hous1ng of, the.program was also dlscussed

P 4

~

at this me%ting. The program necessf!ated two separate

. . oo ) ‘ -~ .
' centersepecause of sthe rural nature of the setting. Because
“ . ‘

no réoms were vacant in any of thé-séhoq&;kin either district,
“ ‘, [ ) . ". -~ .
it was necessary to consider other facilitieg. The most

7 g ’ BN
approprlate Iocatlons were the township hall on the perimeter’

L3

‘ of the NICE dlstrlct (East Center) .and Ehe townshlp_communlty

_—_— -

bulldlng on the’perlqpter of the’Repub11c~M¢ch1gamme dlStrlCt

(West' Center) . The superlntendents issudd the requests for .

V.
- "l

the use of these ﬁacilltles for the program and also sought

the approval of the oounty health department and fire d%part-

o

ment for the use of‘the“facxlltles. (See Appendi¥ B, p.65) j

o~ oo




. .- Shortly'aiter this administrators/preschool directors
com
meetlng tpe progran proposal was presented to the Boards of

Educatzon at thelr ‘regular’ meetlngs. ‘The presentatlon in

-

, , X <
- * N RS
n N - ! - . . '

one district wds'done by the preschoal director and in the

. ~ . N . . : » .

other district by thd ssuperintendent.

Lt - . . " \ A , ]
.Kfndergarten Teacher Contact ., . . .y
;& ", All klndergarten teachers were contacted ‘and |, . N

\ - -
requeStedkto develop a llSt dellneatﬂng those s&llls mlnlmum

to klndergartéh readiness for entrance. Thls request would
.fulfill a need ror uniiormity of goals for preschool, as ’ _ ' .
conceived by tne kindergarten teachers and the 5reschobl .
lustaff. The‘kindergarten tgaohers at\that time wéretinformed‘

of the time and place for a group meetlng between preschool .

LY t

d1rectors and klndorgarUﬁl\machers at which time all mlnlmum

¢ -

readlness skills would be complled and a umiform list of .

ot .
. .«

‘qoals #ould be prepared. . ..
. | m"' ’ o S

‘ Dissemination'of General Program Infcrmation .to the Public

»

’ L

“«
« 8
4
L

. . } - . ' .
= To, disseminate program 1nformatlon-to\the general

A “

: " N P . ..

public numerous vehiclés were utilized. Direct contagts with 5
" ) *.'

‘the publlc were made through Parent Teacher. Associations

*

(four), Preschool Story Hours (two), an activity sponsored

: By the Community School Division, where each week parents  _ -

L4

are provided with speaﬁers dealing with variocus child care

“ ,

¢ and development topics, .and, finally, panel discussions (two).»

“ & . . o
. .
., ' .
.

2




¢

.

. services to the handicapped. The discussions were divided
i ., - " . . ] .,

10 ) -
The presentation. by. preschool directors at the Parent-
Teacher Associations and the meeting of parents of children

—

enrolled‘in‘preschOOI story hours dealt with.an explanation

:

of the preschool screenlng and diagnostic des1gn, the class-

room progran, and a descrlptlon of <che parent involvement in

. -

the %ntlre preschool.program!s progress. The directors
e L e . .
requested the support. of the-parents, ‘dissemination of

. ' . . N - 3

. . - T, . b
information, cooperatlon in attendarnce of screenlng and .
- . E

- donations of new and used chlldren s play 1tems. (See .
¢ © - -
Appendix B, p. §7 and §, p.69)~ Time was provided for .the _
: v N}
N . ]

preschool directors- to answer guestions asked by parents

" concerning the PilOt'Program. B

.The panel dlscussfbns prOV1ded an addltlonal

opportunlty to -the generdl publlc to dlrect their questlons

to profess1on§ls who‘spec1f1cally deal wath “the aéeas of v

admimistration of programs for handicayped, preschoolu-,
N - 5 L o,
«children with legrning\degicits, and brovide consultant

-

.

. A3

between two panels. Panel members included the Superintendentq
oi the.MarQuette-Alger Intermediate Schbol Districth‘the -
‘Superintendent of the Republic-Michigamme School District, -

; ,
the Supérintendent of NICE Community~Schools,.the Curriculum__‘ '

L
- ‘ ’

Coord1nator*of NIC tommunlty Schools, the Preschool

'

..Coordlnator of the Marquette Alger Intermedlate School
-Dlstrlct, the School Psychologlst of Marquette-Alger ]
Intermedlate School Dlstrlct, the Consultant to the Emotlonally

Dlsturbed bf the Marquette—Alger Intermedlate School Dlstrlct, T,




' ’ H

. panels excnanged places to afford thh groqps of people an

“radio and!television stations two weeks prior to the screening

. . N . .
] // . .. .

garten- entrance if a chlld was to succeed on the klndergarten

11,

and the two preschool directdrs._ Fach panel member described

his role (five minutes), and the prescnool d1rector Pn each

~a

panel outlined the preschool program. The public was then -

invited to address, their questions to the'panel. Once o\
. !

guestions appropriate .to this group appeared exhausted the

occas1on to address tne;r queStrons to the des1red specific
panel participants. Time was allotted at the close ‘of the
panel discussions for informal conversations, thus enabling

3 e k] . .\ . . 3
ﬁeople to direct their concerns to specific - individuals.

. ‘ News articles were released to local newspdpers,

I . -
dates. School bulletins to district residénts were one C

¥ . .
. & . . " =~ .
‘other vehicle emR}qyed to circulate, information concerning
L3 ., . ) >
the Preschool Pllot Program, its purpose, goals and
L 4

-

ications. (See Appendix B, pf70) . e -
A )

The preschqpl dlrectors and klndergarten teachers.

§
g@t after school on January 28, 1974 Durlng this meeting

N

'the preSCKGOL dlrectors explained 7in detail the planned

s
screening, testing and classroom progxram. The teacherSa
. * - » :‘;.
were aware that theix concerns for children who were failing

-

kindergarten had beeh an impetus for the preschool directcrs ) Con
. * , * . v

.

andwvadministrators in-debeloping the preschool program. All

kindergaFten teachers’brought to the meeting a written, list-

‘ -
.

of minimum skills whlch each felt was negessary for kinder- ‘\

level in, these particular systems. (See Appendix.B, p.71) v
= o » - - :

M




. . Tentative dates for the visitations were agreed wupon.

-

e 12 R

It was soon discovered thdt not everybne was in full agree-

ment but with discussion of mutual ‘concerns a compiled lisgt

-

evolved. Thé kindergarten, teachers éléo decided .that it
might be he;pfuf for allrpargnts of ghildren entering kinder--

garten the next year to have a, booklet discussing such skills

and suggested activities they might wish to do at.home wit
> .

their children to encourage the development of these skills
at their own chiid's pace. They proceeded to make plans of

writing such a booklet and the decision was made to distri-

bute it to the parents at the time of screening. Arrange-

ments were then made with- the kindergartern teachers to have
& B : R .

them visit the preschool classroom program for at least ond=
half day. so ‘they could observe the children who would be in.

their classes the following year. Subst

-

itute teachers would

.

-

. be in their classrooms thus relfeasing thém for the visitation.

.t
]

) ¢ . e o .
Kindergarten teachers were also informed that individual fi-les

would be made for each child screened and these files would

3

be given to them at the conclusion of the program. They

‘would also- recéive more extensive files on tho;é ¢hildren

-
. [y

who required diagnostic workrups and those children

partioipgﬁing in the .classroom program.- ‘

' Aftér~the gdminisﬁrators and preschool directors

. ffthad proﬁgeded_individually on areas .for which they were,

L e T

responsible, a work meefing took place. The first item on

* the agenda was financing. (See’ Appendix B, p.72) It was
. ’ ) . - 3 ’
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/

1 -

. : ’ L .
decided that each district would purchase equipment for one _
- .
of ‘the centers and thus have it for use in possible future
4

« !

“

"programs. It was also decided for ease in bookkeeping that .
all biaIs for equipment and supprles would, be 1ssued to the

Repugalc -Michigamme School Dlstrrct and that they should blll

5

. the NICE School District ﬁ?r one-nalf of the total. Rach
N . . .
center was to have two téachers and one teacher aide. It
; N -
was ant1c1pated that the children in the West Ceneer would g

be from both dlstrlcts and the chlldren in the East Center .

would be from~the NICE"Schpol District only. This predlctlon '

was based on total school population statistics. Therefore,
L4 [

‘the preschool directors would be the teachers in’ the West "
Center while the NICE preschool director pius an assistant

teacher would be the ‘teachers for the East Center.[ The

-‘\‘ v
East Center's sess1onSrwqyld be held in the mornlngs whlle

rc._..c »‘. V4

“the West Center's seSSLons would be held in the afternoons*

. v

The preschool dlrectors were already undar contract. They

[y —ﬂ

assistant teachei/gor the East Center vas hired on the N}CE “

-

classroom aide's salary schedule. (1he Republlc Mlchlgamme,

system has ;\\Salarled classroom aldes at this time). /Dne—
% f"
half of the salary f\r the aide at the West Center wasﬁpald ot

~

by the Republlc—Mlchlgamme distriect., A budget of $92§ 00

for equlpmeht and supplles was des1gnated during thlsumeeting
?

sQ that materials could: be ordered as soon as poss1b1e. ~

Because the programs .were in.session at dlfferent tlmes of

LY

the day it was pos51ble to share some of the materlaIs. The

. .o

items shared however had tb bé eas1ly transportable- O ) ) \\d)

)

- &

W
"l ’ v B o e
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A mileage budget was involved for both preschool

directors since one drove from the Republic-Michigamme

13

school to the West'Center and the other from the East Center v

tolthe West Cente{. Mileage was paid to each director by her
school district (NICE and Marquette-Alger Intermediate School

District) acaording to the ﬁictates of, each master contract.

’
- . .

Duplicating services were purchased from the Marquette-

-

‘ Lo . v
Alger Intermediate School' District and the cost ‘divided

‘ejually between the Republic—hichigamme and NICE systeﬁs.

>
These services were used for the duplication of letters to

parents of ehildren to be screened goals, and objectives of

. the program sent to parengs, 300 case hlstory forms, 300

‘ manuals. .

'proéram’at“the West Centeér.. Car pools weretdlscpssed as a

.observatlon check lists and 300 DEPS forms plus 10 DEPS

- WQ'

»

v T . - )
The need to transport'the children who would be in

the program was.explored. The NICE diStrlCt felt they couid

_not assume the addltlonal flnanc1a1 burden of transportlng
» -~ "’Q

preschoolers. The Republic-Michigamme dlstrlct‘Sald they

planned’to bus the pregschoolers from their district to the

v

poss1ble alternative for chrldren from the NICE district.

P

Both school districts eyentually dl@ transport éhe chlldren.

All neéesse;y approvals for the use of'toynship '
faci}ities as class;opms'yexe finalized, -and the’East and
West sites were designated for the}programs.

, The preschOol'directors and administrators went over
» ‘ . t"‘ *s A

the final draft of the screening process and scheduling

, i
. ~ . “ e
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a

L8 “
procedures. Evaluation procedures”were discussed in detail.’ |~

It was decided that five methods of”evaluation would be used.
g . ) o
The)programs would be Jideo taped at least once a week. Videgd ' _

-

tape equipment was borrowed each week from the Marquette~Alger

Intermedlate School District Media Center located in Marquette.
A‘techn1c1ap to run the equlpment was provided through the W~
(VALID) Progect at the Marquette A;ger Intermedlate‘School
D;strlct. A schedule for th% video taplng was wtltten by
VALID persOnnel and the éreschool dlrectors shortly after the
meetlng. Audio taplng'oﬁ ;arts of sessions would also be
usear-particulerly the BASICS sessions. The BIR sheets could

" then be used to analyze the sessions. .The individual

- .

behavioral objectives written by the preschool staff would

be a means, of evaluating the individual progress children .
. . - * /' =
were making in the remediation of their handicébs.( Parent

gvaluation in terms of the changes they could obse¥ve in

3

their children and their opinions o6f ‘the parent training
was plenned as another means Qﬁ evaluation. The fifth peans
,of evaluating the program was that of staff critiquing.

'\ﬁ' . . . - N -
Such verbal critiques (preschool directors would_take notes)

s

was to be done at the end of the first.day of screening, at

the end of the screening week, at the end of the first day . 3
. . : L3

of ‘the diagnostic week, at the end of the diagnostic %eek,

and at*thie end of each day of the clgssroom program. . }

- .

It was heceségry to order equipment and materials as

soon as possible i1f they were to arrive in time for the -

program. The majority of materials were ordered from school .

R 1) I




>

supply companies.' The large preschool play equipment was }
4 ~. . . /
made to Séecifioations by the people working at the Sheltered

R . {
Workshop. of Alger and Marquette Counties (SWAM). Some o f

smaller play equipment, such %s stacking blocks, was made by
s .
stiidents in the Marquette-Alger Intermediate School District

Trainable Mentally Impaired classrooms. A nequest was made

at the work meeting for any available soft goods from districts®

school bulldlngs. Such goods as paper, crayoks scotch tape,

: N\
masking tape,, paper CllpS, primary pencils, and glue were
’ »

brovided by the schools. A donation drive in the local ®°

4
communities was planned. .Letters were sent home with children

v %

to ask for used play items. All ‘diagnostic and screening

tests, manuals, and forms not available in the districts
° o ¢ .
were ordered,

. Because of the unique design of the screening and

diagnostic processes a total of fourteen professional and

) para—profess1onal people were 1nvolved. Although it was

necessary to.hlre some of these people on the preschogl .

14

budget, most were already part of the 1ntermed1ate school

-

dlstrlct staff Personnel assigned to the program were:

toordlnator of Preschool Programs Marquette Alger B
Intermediate School District \

Psychologlst (spoclallzed in: early chlldhood educatlon)/, O
Marquette—Alger Intermediate School DlStrlCt

Home Programmers (three) (work W1th handicapped pfeschool
children especially ages 0-3 in the‘home) -Marquette~- '
Alger Intermedlate School District . -

Speech and-Language—PRathologist (three)
E -hired by Republic-Michigamme district
Two-hlred by NICE district . .
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Student teacher in speech and language pathology~
“Northern Michigan Unlver51ty, Margquette, Michigan
(working under the supervision of one of the preschool
directors) .

‘Assistant teacher (certified special -edudation teacher)-
NICE district . :
i .

Teacher aides (two)
One-hired by Republic-Michigamme and NICE for the West
Center -~ .
One-hired by NICE for the East Center.
w
Preschool directors (two) T ‘ coo et
One from NICE
One from Marquette-Alger /Inteymediate School Dlstrlct v

with one-third contracted by epubllc Michigamme

Both preschool directors were speech and language

'pathologists and trained BASICS leaders.

-

"It was @ecided that all @f the previously mentioned
indiviéuals_would be involved in the screening process and
thgt all except the three speech and language pathologlsts'
who were hired would be involved in the dlagnostlc process.

h At this meeting the procedPres and time llne for

hiring personnel was decided. The supefintendeﬂ% ‘of Republicr

t

.Michigamme posted the positiohg in the local newspaper. It
-

was decided' that the preschool directors would interview the =

candidates with an administrator in attendanc&. The preschool

directors®prepared questions to be used during the interviews.
3y -

(See Appendix B, p.73) One secretary in each district was
respongible for éccepting applications for the positiéns.
fhe preschool directors érranged the interview schedule.

/

L]
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Interviewing

: . . S K
_ \ :

Positioqslfor two para-pro{?ssiqnals (teacher aides)
and one assistant preschool teachér were posted in eacﬁ
) building of the two districtsl An‘advertisemequwag pu@lﬂ%hed
in the)jocal newspaper making the positions aQailable‘ta

"y

dualified individuals gutside of present‘afstrict staffs.
(See Appendig BL.F'73) Scheduling of appointments was -
facilitated by the secretaries in the respéctive districts.

Teacher aide interviews weme stheduled every twenty minutes.

Interviewws of prospective assistant teachers were scheduled

at thirty minute intervals.
- .

Interviews were conducted by the preschool directors .
with an adminisfrator in attendance. The format of the

interveiws .included presentation of the job description by a
preschool director, quéstininé of candidate, posing of ‘ p
situations, and‘an openlquestion'period affording éhe .
pgospective preschool staff member an opéortunity to ckarify‘
his concerns and duestions. (See Appendix B, p.74) Co

Upon completion of all ﬁhterviews the prescbool
directorsjand'adﬁiﬁistrators conferred and,-pased on
Iimpressioés made during the intervieéws, qualificat;ons, and ’ .

VA
recommendatiens, people were selected for the preschool staff

positions. These individ;?ls werd informed by letter of

their selection for the .pdsitions® Those individuals not

+

chosen were informed in writing that. the positions were filled

and were commended for their interest in the preschool program.

+

4

>
B , 2!
[
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'roles defined, the group broke ints smaller &roups for

«t

Training Session for Screepers

Dy

.
. . / .

-

» . e v
The wéek before the screening program began, a-half-
day training session was'held for the screening staff. ‘After
R .
meeting together where" the screeﬁing process was reviewed and

)
.

v -
ipstruction in speCific responSibilitie

»n
( .
and student clinician, who would all be aaministering the

The speech clinic1ans

DEPS and the Denver Test of ArtiCulation, met with ‘Mr. Jeff s
{ . o,

N .

'Miller, a Marquette-Alger Intermediate School District Speech

1

and Language Clinician, who with Mr. John- Sormunen &eveloped

’

the DEPS. The teacher.aides met with one of the preschool
directors who outlined the responsibilities and the functions
of each. One teacher aide was ‘designated to meet parents ) o
and children when they arrived; see that the children were’

given name tags;_ and that parents were directed to the parent

area, supplied with coffee and. the case histcry forms they

were to £ill out. Further, she would also be available to

-

answer questiqns conterning the case history forms. The

other teacher aide was instructed to attach thc children sr

D

name tags -to the front of their shirts with a large safety
pin and then bring them to the play area where they were free

to pursue whatever interested thém. She was responsible for

mbving'children from the play area to the testihg areas as

3

necessary and was also resgonsible for insuring that every
- i ’ -

child progressed thrcugh the entire screening process before

ras
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leaving. The preschool directprs would be conducting a
- BASICS session for screening and had previously planned to-

. ' . gether. The remaining screening staff; preschool coordinator,
o ~ ‘ >
psychologist, home programmers and the assistant teacher

were to be observers and recorders of children's behaviors

in the pldy area. During discussion in the training session

L]

it was decided.to work cooperatively by the play area staff,
frequently consulting with one another. They reviewed the,

‘prepdred check list, adding their own suggestions.

R Y
v Screening .
i g * . B B o b
. ., - ~ . " . . ) J
N A o
In recent years, there has been increasing activity,

. in the early identification of preschool4age handicapped -
' 2.
children. One of the major reasons for this new interest has

-

been the recognition of the-importance of the first six d R

3

- s years of life in shaping the future development of’ children.

Sereening is the method utilized to filter out thoae children
with indicatedwlearniﬁg deficits. It i? of utmost importance
. " that screening tests only be employed for their indicated
. -purpose—-namely the mass testing of la;ge preschool popgla- g
tions to separate those‘children who have a high likelihood
of manifesting a handicap. Therefore, it is important to _
' ! remember that screening evaluatiohs do not make a diagnosis
ahd that negative reéults‘can only be interpreted as
. indicating that a-child ‘'may have a preblem.' In order to_insure

' that the scxeeriing results are realistic, screenfing tools .

need to be'-devised which will enable the screening peérsonnel

~

K]
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‘to evaluate each child's genuine behavior, not behaviors

"which are created, because they are placed in a foreign
* ’

setting and requested to perform tasks which are unfamiliar.

All children with suspected broblems as revealed through

screening must rq%eive follow~up” either £hrough referrals or

'

prescriptive-plann@ﬁg. The three objéctives of’ this partic-
ular Preschool Pilot Screening process were:

l.. to screen dll four and five year. olds entering .
kindergarten and as many three year olds as possible.
‘ N~ g
2. to develop a screenjng design whereby children's
reaListic'behaViors are stfmulaled»gnd evaluated. y

3. 'to provide follow-up t& children with indicated = .
learning-prbblems. ' . )

/ T

-

Scheduling of children for screening was handled in

three ways. In the NZCE Community School District all

L N -

children registering for kindérgarten received an appointment. °
time. Parents of children, who would be four years of age’

on or before Decepber 1, 1974, were sent Jetters asking them

~
' “

.to‘call'the secretary at Ely Elementary School for an
‘aégointment fér their child. Republié-Michigamme Schools
mailed letters to parents of «all three, four and five year’
olds redueéting thaﬁ'they phone the school secretary for.a
{ screeﬁingappqintment. ;n Séth districts, pérents recei&ed
a copy of the objectives for Ehe screeging program and=a
létter describing the screehing‘groceéuré. (See Appendixes
g \B, pJ6 and B, p.J7)
- . The secretaried scﬁeduleg all childrenﬁenterfﬁg'

kindergarten in either the 9:00 a.m. or 1:00 p.m. block of




] * s

time. The lO 30 a.m. time slot was reserved for chlldren

whgy/ould’be*four on or before December 1, 1974 Each'

ninety minute block included eighteen chlldren.- Children in .

A}

specific argas of the districts were scheduled as follows:
Monday, National Mine; Tuesday agd.Wednesday,-Ishpeming

Townshlp, Thursday Mornlng, Ely; Thursday Afternoon, Ely
. e ’
‘and Champ#on; Friday Morning, Reprllc—Mlchlgamme and Ely;

and Fridey Afternoohj\kepablic—Michigamme. (See Appendix B,
p.78) On Mohday,‘Tuesdey and Wednesday, c¢hildren were to

-+ be sedn at the Ishpeming Township Fire Hall, on' Thursday

and Friday. they were o:be screened at the Michigamme
Communiti Building. .

»  Bach child's name, birthdate, parent's name,

hd .

»

address and telephone tiumber were included on the scheduling

form..i(See Appendix B, p.79)

Y

“The sgreening’test'battery was carefully selected
'. s "

A

so as tq meet the criterion of creating a naturalistic 3
.. |
.setting, thus enabllng the evaluators to record typlcal

-

behav1or.- The conv1dt10n of the preschool dlrectors that
Co b « :
there-is a vital need to assess‘chlldren s development in
“~

. .Y - ’ .\ - .
a realistic, relaxed setting is -shared by Dr. William J.

.Meyer.% In speaking of program‘evaluatien and plahhing,,

he identifies thred cgycial attributes: ‘fw

N— ) N . . T -

" -’
— P

-
’

- 4W1lllame Meyer, "An Early Education Center with
. a Developmental Approach," in Not All Little Wagons are Red,
ed. J. B. Jorxdan and R. F. Dailey (Arlington, Va.:.The ,
‘Gouncil for Exceptional Children, 1973), p. 80("\

L) } 3

‘ ‘ : :2;:
, .
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-71l. There is a need to reexarfine the 1nstruments
used for assessing the apptitudes of children and achievement

" outcomes, and tgese instruments ‘must be process oriented.

2. Observational research in the naturalistic setting
which emphasizes the individual child's ‘encounter is crucial.
3. Indlces of cognltrve functioning must be related
to behaV1ors in' the naturalistic setting, 'and these relation-
ships must be examined for 1n01VLduals‘over time. - e
- l .

’, AN

'~

Thé screening battery includjd:. ' .

-

) 1. The Developmental Evaluatiun for Preschoolers Test
(DEPS) and the Denver Test of Articulation were administered
by three speech and language clinicians and a student $peech
and language clinician. . (See Appendix C, p.81) The DEPS
Test was utilized pr%marlly becau:.z it gave the evaluators
an opportunity to view a child's hehavior, one on one, .
during a number of differeént tasks, including fine-motor, -
gross-motor, 1angaage, and 1ﬁ¢tat10n, Although a develop-
mental score is derived, each,evaluator wrote detailed B
behavioral notes for each child. The Denver Articulation
Test afforded the screeners the opportunity to evaluate the
child's speech sound- development and "’ determlne its adequacy.

-

v 2. A BASICS lesson was conducted by the preschool

¢ directors. Three to six children were seen at a time. The

lesson dealt with observ1ng, recalling, and noticing S
olfferences and sinlilarities skills. The items used in theé
lesson wer liye gerpil and goldfish. One director
conducted, “th lesson, while ‘the other %“cok notes. (See
Appendix C, p.91) Intormatlon was recorded concerning
language interaction patterns, grammatical structure of
eentences, number of verbalizations, attending abilities,
ability to verbalize observations, information recalled,
similarities and dlfferences, capabilities in clarlfylng and -
extending or building on their responses,’ and any other
behaviors deemed 51gn1£1cant by the director recordlng data..
» ,3." An area was de51gnated for play observation.
Evaluators assigned to this-area were: Marquette-Alger
Intermediate -School District Preschool Consultant, Marquette=-
Alger Intermediate &chool. District School Psychologlst
(spec1allzlng in preschoolfdhlldren), Asgistant Preschool
Teather, -and three Home Programmers. Each Evaluator was
assigned 'specific chlldren to obgserve, however, they were

.encouraged to consult with one another whenever. they viewed

a child's behavidor as being inappropriate. The observer could
intekract with thg children or observe.and record behavioral
data. An obser@gtion checklist was utilized primarily as a ,

¢
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guide to specific behaviors that are significant in ana1y21ng
,a preschooler's behavidral development. (See Appendix’C, B 93
The most vital information. derived from the play area -was the
detailed behavioral notes, writtem by the evaluator on each of
their assigned chlldren s

. 4. Wnile their cnlldren were being screened, parents
were asked to fill out a case nlstory form. (See Appendix C,
p.96) A teacher aide was trained to deal with questions parents
mignt have in completing the form. The case hlstory provided
factual bacxground irformation about each child. 1In addition,
1t disclosed how parents v1ewed the;r child's development and
the techniques they chobse to'apply in child management.

5. Hearing screenings were conducted by the preschool
directors. These &valuations were conducted upon the request
of any of the screening personnel based on their observations
of a child's reaction to the acreening setting. A hearing
evaluation was conducted when a particular belavior pattern
appeared which may 1nd1cate a posglble hearing loss.

. <
The screening sites were divided into foqE evaluation

v

K}
areass:

N . ~ -

1. Quiet testing area
2. Play area
3. BASICS area

4, Parent,area

. ) . ‘
The quiet testing area was divided into four testing

stations with a table designated for each tester., This area
accommodaped four children at a time. Each child was seen .‘
for a twenty-minute period.

Houeekeeping-play eqdipment‘ puppet theater, climber,
see-saw, color;na books, story‘bo s,’hopptj-hop balls, dolls,

b

blocks, trucks and other items were a part of the play
repertoire in the informal play area. The numbér of chi%dren"

in this /area varied from three to eighteen or more. A large

area, apart from the gquiet area was designated for play.

2
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’/ (See Appendix C, p-99) The toys were strategically placed

-

attempting to separate active gross4moton“§lay from creative -

- - - ¥ *

and fine-motor play. Six evdluatdrg were stationed in thig”

-

area-dt all times, primarily in an observational role, but

o - '

- -

*

also as a safety precaution.

A small gquiet area separate from the othef test

1

areas was utilized for the BASICS -lesson. Children (tﬂreé

to'six per lesson) were seated either on a carpeted_roor

. , or tumbling mats.: The,dire%ﬁor collecting data sat on ‘a

|
folding chair apart from:the children. Time allotted for

the BASICS lesson.wés'approximatély fifteen minutes.: ,

-

Parents were seatéd at tables within view of the —
P )

play area but carefully separated from it. A teacher iide

’ \ ~ 4 .

was assigned to this area and parénts weré asked to remain

there during the testiné. Coffee was made available to them.

. -~

A B

As children and parents arrived, a name' tag was placed

3
‘on each,child which-also indicated his birthdate. Parents

.

s were diregted to the parent area and all children were

-

placed. in the play ar€a. A teacher aide was assigned the

“

" responsibility of grouping and moving the children to the

various screening areas. The play area acted as a nucleus.

Y

./bhildren were moved in and out of this area. A specific

N

"colored star was used to signify each screening area. When

“t 1)

a child had éomg}eted thesevaluation in a particular area, a
) ' ]

8 staf was glﬁed.on his name tag. A child had completed

= screening when he had three stars on his‘hame tag. The

teacher aide was responsible for cheg¢king which' stars a
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child had'and g;ouping them and moving them to screening
stati9ds, &ccofdingly. /Lists of children were pésted in
each area and names of children completing tasks in that ¢
area were checked. The teachef aide cross-checked with a

master list.
. e
Daily staffings were held. All data concerning each
. .

child were ‘compiled. Recommendations were made for children

[}

(with indicated handicaps. At the close of the week, a' -

comprehensive staffing was held. “Children with possible

-

problems were selected for the second week of diagnostic

. evalustions. This group included fifty-geven children out

.

of a total screening population of 240. 'All children with

possible learning deficit§ were scheduled for’diagnostic

.
‘

‘week evaluations.

O\kPosttggreening Follow-Up

i

The week a%ter.the screening involved making a compre-
hensive list éf all children who wére tested and thé tests -
adminisﬁereq to thém:/ This acted as a check to insure.that
no one had been excluded. (See Appendix C, p. 102) The
tests were compiled and:placed‘in-the child's individual file'
folder. The test results and btaffing nétes were reviewed,
‘and the child's name was placed on one %f three lists. One -~
list was of children £o pdrticipate in diagnostic sessions
the next week (these were .children who indicated possible

-

A problems during rhe screening process). Those children whose

31
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indicated problems appea%ed to be maturational were placed on
the Test-Retest in Fall list. (See "Appendix.C, p, 103) Also

placed on the Test-Retest in Fall list were those children

o

who failed to attend the screening session. The third list

was of those children who had no indication of any learning

problems. Parents of those children being asked to return

the following week for the diagnostic sessions were co tacfed
n

by phone.. Th%; was a time apnsuming procdess because it Wwas

frequently necessary to alleviate parents' anxieties. Post
R . ' *

cards were sent to all other parents to indicate that their
o ’ .
child would be evaluated in the Fall or*that their child had-

nd learning problem at the present time. (See Appendix C,

p. 104)

v

Letters of appreciation were written to the” speech

and language pathologidts who had participated in the screeﬂing

process. On Friday the preschool directors and administrators
s

met to discuss the effectiveness of the screening process
X ' .
and the comprehensive list of children tested and recom=

®

mendations made by the screening staff.

[

Diagnostic Week

-~

y FiftyZSeQen children were scheduled to.come in‘for
diagnostic sessions dﬁring the next week. Each child was
seen by various professional; who administered‘égpropriatg

’d{agnostic tests. .The staff 'involved in this week of the
program included: preschool coordinator, psychologist, three

home programmers, speech pathology student teacher, assistant

[N t . ' -
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teacher, two teacher aides and the two breschool directors.
. The play setting was again used as a center of activity and !

for observation of behaviors. 1In the opinion of the preschool

direptérs, the most important diagnostic tool used was that

of diagnostic therapy. It soon became evident that much °

-

- should be learned about what was going on within a child from

watching. and describing his behdviors and interacting with
. him in specific situations. The judgements of: the skilled
‘peoplé workihé with the children appeared to indicate far

more about individual differencbs of a child than the score

on any test.r However, some vaiuable igformation was

obtaigéd from various tests: Specific tests werq;administered
to a child only when ﬂis needs indicated the necessity for

* obtaining the information. The tests used were selected

from: .- , . ' B
‘ 1. Basic Concept Inventory _ -
’ 2. WISC 2
3. Stanford Binet ' )
4 41 P;;due Motor Survey ) v
< 5.. ITPA :
6. ‘Boehm—Test of’Bagic Concepts . o
7. Goldman-Fristoe Tegt of_Articﬁlation
" 8. BERRY Dévélopméntai Test of Visual Motor
Integration

9. Peabody Picture Vocabulary Test

10. Goldman-Fristoe-Woodcock Test of Auditory ;
Discrimination ' , ‘

. ’ o
33 . g
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11. Goodenougthraw-A—Man

oty o
‘
-

¥

12, ‘Frostig Developmental’ Test ‘0of Visual Perception
.« , (It is the feeling of the preschool staff that this test ’

3 '+ was not appropriate for such young children)- . -

H -~

o

: 13. Diagnostic Therapy ' . . ‘

14. “Audiological Assessment R

. / v
required for an Educationa®#lacement and Planning Committee

Intelligence testing was done only when it-was s

. R . . .
(E.P.P.C.) meeting to determine a question of mental

retardation. However, even then it was done. only if the
I T

*staff agreed that the child's language abilities were adequate

enough to,allow for relijable test results. Kirk in discussing

12

/
the educability of iQtelligence expressed the opinion of the - .
preschool staff quite well. He says,

" In trying to prove the educabfility of intelligence, I

. thave followed two principles. One was to start with - o §
‘ ourtg childreh; hence, the emphasis on preschool ﬁ%%
/zexperlences. The other was trying to make an analysis
f.children's abilities in such a way that we can 1

institute remediation. If we can't assess children in -
fterms of potential treatment, we have a problem. This o
is one of the gross-limitations of IQ-scores. ,What '
good is:-the IQ from the point of view of treatment and
education? It is merely an average score of a lot of
mental functions partly dependent upon the environment

and partly upon heredity. °® Its just 1iké saying,
This river's average depth is three and one-half feet;
and when you start to walk, you find that it's only
two inches on the sides and ten feet in the mlddle, and
yGu can sink or swim.

Another problem with the use of IQ scores is that-one e

child with an. IQ of seventy often differs greatly from

another child with the same IQ. Their handicaps may be -
very different which' means their educations _have to be i
différent. It is incorrect to think that IQ scores can .
détermine the educational program for a child. It

never was set up for that purpose. An IQ f{test is a
classification instrument which says he is bright, dulil,

or normal if he is raised in the average environment, ’

3

-

. 34
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which is white middle glass protestant, on which the

test was. standardized. S .. )

vy,

Intelligence testé were necegsarily given to two

.

cﬁ%ldren of the fifty-seven invélved iyitthe diagnostic week.

[

The final staffing was conducted'aﬁ Friday of the

dfagnostic'weék. The entire breschool diagnostic staff and
. _ L . _ o
administrators 'participated. Final recommendations for
class pldcement were ‘made and a class list for each center

was compiled. Referrals to other agencies and programs '

were dlscussed and the Marquette—Alger Intermediate Scthl"w

.,

sttrlct Preschool Coordlnator acéepted the responsibility
for maklng those referralsr—many ‘of them medical or social+
emotional in pature. A list was compiled of those parents

who could - benefit from_insefvice programs in cbild management

and/or‘specifﬁé learning areas.

Post Diagnostic Week-FolloW:Up

! ’ -

A record week deypted to post-diagnostic follo&gﬁp'

and classroom preparation followed the diagnostic week. ‘
' During this week,” program bbjectivgs were defined and .
deliﬁéated. " A diagnostic report was written for.each child .

identified as suiy%ble for the program. The parents of

children selected. for the program were contacted, by phone.

: ~

v .

s

5Samuel A. Kirk, "The Educablllty of Intelllgence°
start with Young “Children,” in Not All Little Wagons are Red,
ed..J. B. Jordan and R. F. Dailey (Arlington, Va.: The
* Council 'for ‘Exceptional Children, 1973), p. 15. )

v

-

1
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ﬂurlng the phone conversatlon, the preschool dlrectors out~

/

llned the reasons their child had been identified as a candidate
for the classroom program, related the purpose and rationale

'y ﬁ. . ’
for the preschool program, and described the ‘parent involvement

in the preschool process.

. 0‘- . ’ i - '
Parents of children.participating in the diagnostic

. s
week, but not selected for the ‘classroom program, were notified

by post card concerning the findings and implications of the
diagnostic week testing. . . : -

. Daily lesson plans were developed for the first week

. . . -

of the classroom program. All hectographs and forms necessary

Y

for the first week of the program were duplicated. A note-

book including blanks for keeping daily logs was organized -

.Wwith a section devoted to each child. (See Appendix C, p. 107)

The preschool staff designated.one working day for
preparatlon of Lne classroom. During that day, bulletin

boards were oe51gned and set up, supplies necessary for the o
»
classroom program were organized, and the room was arranged.
L .

-

All testing materials used in soreening and diagnostic testing

- L} . B
materials were stored or returned to appropriate people and

»
L8

The presohool directors met with the administrators ‘ :

during this week. At this time, they informed the administra-

e

e =~

k)
tors of which children had been 1dent1f1ed Ior the program

/‘
~and results of all other dlagnostlc testlng.

. " Final plans‘were mgde concernlng bus schedules. It

had become evident durlng the dlagnostlc vieek that unless the

€2 .S
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school districts provided transportation for all children
L

enrolled in the classroom program, the majority of the

children would be unable to attend. With this in mind the

districts developed a cooperative bussing design.

-

%

Classroom Program

As a result of she screening and diagnostic processes
twenty children were identified who indécated specific
learning needs which could be met through a prescriptive
ciassroom program. The children were involved in a two ang .
one-half hoﬁr dai;y_program for a)period of four weeks.

The teacﬁing staff included two certified professionals

(teachers) and a paraprofessional (teacher aide) per center.

The primary budget expenditures for this portion of

the total program incIuded staff salaries, equipment and
materials, consumable-:.goods, a petty cash fund, and the video
and audio tapes used for evaluation.’

All local news media (e.g., television, radio,

[0 ° . ’

newspaper) were utilized as vehicles, to disseminate infor=- .

’

mation about the program and to develop a supportive

L)

structure for the continuation of the preschool develop-

mental clasigeqmﬁconcept. ﬁfW“»% -
g . i l: ) - ’ ¢ ) ’. ‘:j: “? K ..
fﬁf, ) When approaching the task-ef setting thé daily -

schedule some Eon§ideratiops were: (See Appendix C, p.1gs)

- : - 1. ,sequencing activities so peak attending periods
were scheduled during the most advantageous times of the
sessions. Active group work’'was staggered with concentrated
prescriptive work to insure greater internalization of
learning. -

-

i .
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. 2. Based on individual needs, variéus types of
_groupings were deemed appropriate for learnlng activities
such as total group, small group (two to six children), and
1nd1v1dual \

«

3, A multlsensory approach to learning was utilized
throughout the program to give all the children the oppor-
tunity to experlence arl levels of sensory learning.

, 4. _Because of a commonality among the handicaps of
the children (lack of attending skills) each day was care-
fully structured. However, within that structure appro-
priate social interaction aﬁg spontaneous verbal interaction
were encouraged. (€¢hild-child and adulc-child interactions).

5. Verbal and nonverbal inappropriate behaviors
were placed on extinction.

6. Specific.BASICS teaching strategies were
utilized ‘throughout the program so  that:

N A .
"a. The child would experience consistent success
in all activities carried on in the program therefore stim-
ulatlng greater production and more rapid learning gains.

o . b. The teacher would better understand all
dimensions of learning situations through the childrens'

resgonses and reactions to the open learning atmosphere.

c. The children would have. continuous oppor-
tunity to learn to 1ls+en to and build on -their peers'
responses in a varlety of situations. L

7. A prescriptive design was implemented because of "
the wide range 'of handicaps manifested by the children. : N

.....

Areas of Remediation

Based on a theoretical model develobed by C. E.

Osgood6 as a means of evaluating learning disorders activities
, .

®ponald Hammill and Patricia I. Myers, Methods for
Learning Disordegs: (New York: John Wiley and Sons, Inc.,

1569), p. 36.

»
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were designed to accomplish greséfiptive remediation of the
‘p ‘ -
cHildren's problems. The composite model is designed so that

A >-
learning is diwided into three prdcesses: decoding, which is
input;- association, which is in the cognitive area; and
encoding, which is output; The processes #xe then divided

into levels: projection, which is the reflexive (decoding

and encoding) level; integratiom; which is imitative and

a combination 'of reflex and perception; :and representational, - »

. \ .
which is the level of, meaning. The next dimension of

< “

dsgépd's model is memory. yemonY“is fundamental to the.

& ’

' developyent of’all channels: of communication. It is divided

into two specifh:area5°long—term memory and short-term

memory. The dimension of feedback dis divided into 1nternal

and external feedback whlch is 1nherent ;o the acquracy in
. 'M

all thinking--to makahg judgements as to the appropriatenesé‘ -

r
.

of encodiny. .

The last dimension of the compOSLte model deals with ,

- fl 113

channels of communlcatlon which is “the' sensory motor .path

-

through whlch‘language is transmltted . The stimulus no-

y o

\ ¥

dalltles are; audltory, visual, klnesthetld, gustatory,

.

’olfactory,,and tactile. The encoding process is dependent

Cad

L . o '
upon .a particular decoding process and is observed as either /

. ¢

a motor activity (fine or gross) or a vocal response. 1In

v P L e S
determining Various activities the modality combinations

) -
" are numerous, for example: auditory-vocal, auditory-motor,

. Lo .
visual-vocal, visual-motor,., tactile-motor, and other

combinations of input-output. The modes. of input-dutput
: .
¥ B

< .3y :

£
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which are of most «interest to teac

hers and clinicians are

” ~ -
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strongést }elatfbiifﬁo learning.. Within the strucéure of
;this particular pregbhool progr;m it was felt that a
. multisenséry app;géch shouyld be taken in rgﬁe@iaﬁionlto

-
'

insura\:ﬁj utilization of each child's strongest modes for

decoding™and encoding.’ _. - »
i ¢

A BASICS lesson demonstratres the function of the -

-

composite model in classroom application. (See Appendix C, '
- > ¢ . N

4.2
il

p- 111) The BASICS lesson deals with a verbal response to

-

visual and auditory stimuli.  The.visual stimulus was a

gerbil swht+te—theauditory stimulus was the voice of the'
teacher asking a question déaling with the visual stimulus.
. = ’ ,

In the initial introduction at the projection level are
. ) SR . )
visual and auditory' sensory signals which at the integration - .
3 . - . .
level are associated with past experiences that are drawn
. . . -

.» from the memory bank. These are then integrat§s|into a

whole sensory stimulation. At the reprgsentational level

the child then responds to the quaory intergration with.é%e

] . . ‘ ' 4.: ;,: . .

meaning of the visual stimulus (gerbil) -and question "What
- - " -

do you‘notice about this?tdyhich.elidits previously‘léarned

‘motor integrations. .Thus, the child‘bul;s «from the memory
'4 Ll

bank any and all information he has learned about gerbils

-
’ -

or animals $imilar to them and tfansfers’that information

s «

* l 3 . 3 » : )
into a mqtor *signal. That internal response elicits the

first stage.6f the encoding process which is self-stimulation.

_This &8s associated to the cenditioned reflex leading to - ..

e .

vocalization. The vocalization reflex is on the projection” .

. - L4

.level.-and the attual agtivity of vogalizing is at the ,

.
v J “ . . oo -

-
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integf?%ion level represented by the motor response patterng -

. for speaking-<sequencing .of so&nds and muscular activity.

-

{

At both the'integration and representational levelsga p%rt

~of the encoding production is fed back through the system for

/

change or remediation, if necessary. , - i o

Thinking in terms of Gsgocd's cémposite model and
N g LS

i : . . AL, T
its use as an evaluation tool of the learning activities used

'in the classroom, it follows logicai}y that based on these

learning processes specific behayioral objectives can be .

[l . -

written Onci/;pu have examined a lecarning activity and deter-
L4

mined its components. For example, in the preceding sample

‘'of a breakdown of a BASICS lesson tne behavioral objective:-

/

whﬁpg would be appropriate for a child showing deficits) in

: -

thésé areas -{auditory-visual, vocal) would be: Upon
- . .

éresentation of the concrete item (gerbil) and the question

"What do you notice about this?" a child should- respond

verbally with a minimum of two accurate observations. The
. > ‘ i .

implications pf this series-of analyses leading to a

. prescriptive teaching system (individual behavioral

7

[ L. .
objectives) are such-:that a continuous diagnostic- process

4

is an integral part of.the daily teaching. 5

v

Because of this ongoingﬂaiagnogtic process at the’

- sl N . . . .
end of each day a period of one”hour was designated to review
Rl !
’ - L - .
notes taken on-thegchildren ‘during various activities and

the‘efféctiveness 6f the teaching.strategies. Based on that “:

information, the child's behaviors'wére chagted and lessons

i K

»

‘were desiéped according to his individual movement through

.

L4

- . .
o - S 3 - -

-




the learning process. Further the teaching staff altered, 9
modifieé, or continued the teaching techniques according to
. appropriateness to the child's needs.
The last and most‘iméortaqt aspect of any progrém

~

designed to meet handicapped children’'s learniné deficits is

its facility to trangfer théﬁ learning and the techniques
utilized to all thége individuals who aré significant as
modifiers of a’cﬁild'é development. These people, for a
child of preschéol age, are parents, older siblings, others
living witb the famil§ and babysiticrs (especially {? both
parents work). To extend this group of people one gtep .
further the program should facilitate follow-up to the next
instructional individual‘who will be in charge of the child's
learning (é.g.'kindergarten teacher, Head Start teacher,

nursery school teacher, speech and language pathologist,

resource room teacher, etc.).

Parents were ‘trained in specific techniques and
. 3
~were given weekly opportunities to try these techniques in

learning activities with the:children. This involved

arents coming in twice a week--once. for training with a ’ .
P

2

" preschool, staff member and ane}for a tryout in the classroom.

“ .

’ %

The classroom tryout provided the parent with immediate . °
féedback stressing Qhat they Wer? doing well and what
modifications were ﬁecessary before reinforcement was done R
at home, ‘thus, insuring a seven-day a week, twenty=-four hour

a day program for the child.’ | et
7 . ‘ \

A "
(9}
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functioning in the setting and the particular methods used

. ‘ 39

[N

Instructional personnel who would be working with
a given child the following year observed the child in the
classroom setting with specific emphasis an how the child was
to achieve that child's behavioral objectives. The child's

file was available to them and they participated in the

daily evaluation session. Plans were made for a preschool

N .- ' v
-staff member to follow the child's progress through the next

year by means of observation and teacher contacts.

Parent Training Program .

Parents-are a child's first and most.important

.teachers in life because of the strong bonds which exist

between child and parent and the amount of time spent

~

together. This learning relationship exists at least from
birth and the success and satisfaction built into it

’ , 'S ,
propagates development. Although a person may have assumed

" the role of parenting it is not necesoarlly true that they

have been prepared to do an effectrve job. It is the
opinion of the ,preschool directors of this program that
teaehing is seen as the conscious manipulation of events to
influence learning.: Children with no 1earhing‘problems
learn a great deal from unstructured situations where

’

environment and events are not consciously manipulated.

-

According to Caldwell, B ,

Regardless of the external surroundings, however, this
environment of the young handlcapped child .is, by’
definition, depriving. If there is sensory deprivatioh,
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he cannot take in the best of the environments that are
around him. If he has any kind offgnotor dysfunction, he
cannot move himself to a situation where the environment
might make a better match with his own current o
developmental state. It is a clear situation of the old
rule of the 'haves' and the 'have nots'. The 'have nots’
cantinue to get less. It is very important, as we plan
for any kind of environmental design ox enrichment, to he
aware of this point and to tak= it almost as a given
when we talk about early prograis for the handicapped.

It is almost impossible to think 6f a handicapp;d child
who does not have a deprived early development.

Therefore, with learning disarled children people can
more readily affect behaviof through control of the environ=-
ment of the child. Parents must control the elicitors and
, '
the reinforcers. The.child then generates changes in

behavior that are called "learning".

This structured learning in the home can be

stimulated by numerous training techniques by the parents, .

-
"

for example:

©

1. Parent Effectiveness Training (P.E.T.)

2. Gross motor training

3. Sequencing and.memory training

.

a. Vvisual v

4

b. auditory

*

4. Utilization of music in relation to learning
5, Auditory and visual training (association,
discrimination and perception} )
j: v/ -
: 6. Articulation training

~

s
e

A’ZBettye M. Caldwell, »The Importance of Beginning
Early," in Not All Little Wagons are Red, ed. J.’B.> Jordan
and R. F. Dailey (Arlington, Va.: The Council for Exceptional
Children, 1973), p. 7. ' .

.

]
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7. Behavior mpdification training ..

8. Building and Applying ‘Strategies for Inltlal . -
Cognitive Skills (BASICS) . .

v,

9. -Others upon parent request or the needs of a
particular group as viewed by staff

< ' This preschool program used BASICS for Parents.
'
Because the majorlty of the ‘children in these classrooms
1acked the skills whlch BASICS trains it was appropriate
to utilize.the techniques in the elassroom and with parents. .
Parents met one day a week for two and one-half hours over
a period of six weeks. ThlS first training unit 1nvolved
the attending sk lls‘which are observing, recalling, comparing
and contrasting. | ;4 N . Vg
i¥

Ehrenberg, delineates these skills in the BASICS
\

For Parents Manual,

The skills dealt with in this introductory program:

Observing, Recalling, Comparing and Contrasting: are "
sometimes referred to as Attending Skills. All build

the child's ability to6 gather, .retain, .and organize
information, as well as the ability to concentrate,

litsten, and communicate. All of these abilities are ',
important to learning .how to learn, in school and out.
-Developing Attending Skills was an important part of ——r .
the research project from whtich the BASICS Program

was derived. The ‘children involved in this project

were four, five and six year~olds from diffigrent back~-

grounds and with different abilities. 1In woxking with N
these children to develop their thinking skills, many
difficulties had to be dealt with. BAmong them were-
the following: ) )
Short Attention Span~This will come as no surprise to
anyone who has worked with young children. Thélsbility 0

. to concentrate for increasing periods of time needs
to ‘be developed bit by bit. One things that helps is to
be sure -the child is worklng with someting that catches -
his interest. Another is to change what he is focusing
on wheén his interest beglns to lag. For example, if
he is observ1ng animals in pictures)  change the plctures ~
often, but continue th& same task, Observing. '~ Another
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thing that helps i5 to stretch the time-a little each
time. If he_concentrates for.only three minutes one -
day, try to stretch it to three and one-half or four
minutes the next time. One caution, however, do not™’
decide that the child's attention is gone just because
he is moving around and looking elsewhere. Children often
surprise you by responding to your questions when they
seem not to be paying attention at all.

' -~
Possibly the two most important factors are open questions
and acceptance of response. Asking a closed question
which requires a 'right' answer usually produces more
frustration than challenge and cextainly can make attention
wander in self-defense. A closed question that can be
answered 'yes' or 'no' is often answered that way, and,
again, conversation stops and attention strays. Open
guestions such as, 'What do you notice?' or 'What do you
see?' invite the child's own ideas and as many as he
can give. Follow-up questions and statements like,
'What else did you see?' and 'Tell me more about that,'
tell a child his ideas are worth listening to. A person 8
attention is not likely to wander if the person he is.
talklng to seems interested in what ne has to say. LN

Limited Ability to Verbalize-Often children in the pro;ect
seemed to notice thlngs or remember things but had

trouble expressing their ideas in words. This is a

common problem, echeed by many preschool and primary
teachers. Children can express ideas in many ways. They
can be encouraged to imitate, act out, or ,show what they
mean in-some way. In the end, however, it is important
that childrén learn from the earliest years to use words
to express ideas. It is vital to the school experience,
since the ability to verbalize is one 1mportant factor

in learning to read. Here again, asking open questions
and listening to the child's responses are tremedously
important. Children‘'need to practice using vwhatever
language they have as often as possible. Listening and
being listened to encouragese-more verbalization. More
verxbalization, over time, generally leads to better .
verbalization. - ) .

Inability to Work from Representations or Symbols-Some of
the'children in the research project who could work

falrly well with real thlngs such as-real food 'items, real
animal pets, their own experlences, etc. could not do as
well with representations ‘in the form of photographs,

toy models, draw1ng, etc. With a picture, for example,
the child often would logk behind the picture for the

back of the pictured thing. (You may have noticed this,
too, when children talk as though TV characters lived
inside the TV set.) Some children had even more dlfflculty

-
4 "
{
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when only written or sp%ken words were used. For
example, one child might be able to give only one o¥

two responses when just asked what he knew about dogs.
The same child could say‘more about dogs when looking at
- a picture of a2 dog and ,even more when h& had a real, llve
dog to look at and play with. )
Dealing with this problem involves, first, providing
children with many first-hand cexperiences with real things
and opportunities to talk abcut them. He can be helped to
make transitions from real to ropresented through photo-
graphs of -things:he has experienced in their real- form
(his pet, his birthday party, etc.) and by encouraging

him to talk about these things when presented with the
photos. He can also be encouraged to.make his own
representations by drawing, making clay models, etc.

The- same sort of transitions can be made from representaL

tions to words or other kinds of symbols, such as numerals.,

Skills of moving from real to representational to symbolic
‘"do not take place quickly. The fastest way, often, is

to spend more time bulldlng a foundation with real things,
rather than to rush the child to representation and
symbols before he is ready to deal.with them. -
Inability to Attend to Part-Whole Relationships-Most often
in observing, recallipg, comparing and’'contrasting
children tended to notice overall characteristics, such

as color, size, shape, etc. While these are important
characteristics to observe, they refer only to the whole
and ‘not to the parts of a thlng or how the parts relate

to the whole. For example, in observxng a telephone’

you might notice-that it is a certain color or, made of

a hand substance. If you do-not also notice a part to
dial, a part for listening, and a part to talk into,

among others, you have not said much about a telephone.
Likewise, if you do not relate these parts to how you use
a telephone, you have- missed the whole point. ' v

»

r .

‘We can see how important- this ability -is in a child's
school experlence when we note that, for example, when
he is learning 'to read, he is asked to notice-the first
letter in a word, - remember its sound and relate this
letter sound to the other letters which make up.the
word. Another instance is when fie learns to use the
meanlng of the rest of a sentence to figure out the
meaning of an unknown word within the sentence.

We can help the Chlld build this kind of skill by haVving
him observe things that have parts that relate to the
whole and py encouraging him to observe more than just
overall characteristics such as color and size. One
danger to watch out for is the possibility that the child
gets so involved in observing parts what he loses sight.

I
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, of the whole. It is important, thetefore, to keep his
focus moving from parts to the whole and to see how the
parts. felate to the whole. __ .

o ., .

‘Although all these difficulties and others encountered
werxe not by any means completely overcome by all of the
children in the project, the results showed that all of

-——the children grew con51derabLy The children who

" received training in Attendinyg and Classifying skills
(Classifying is dealt with in Parent Program B)
developed these skills morer quickly and successfully
than comparable children who did not recelve the training. .
The results of this research project, “along with the
experience reported by countleos teachers of preschool
and primary children in schools all over the country,
indicate that the consistent use of these technlques,
over time, makes & significant difference in children's
attitude and performance, both in school and but.

" . . .
Each training session was structured so that parents

) . . ' . .
were gjiven an overview of the skill; involved in an awareness
demonstratlon, prov1ded with behav1ora1 objectlves and
o _ P .
rationale concernlng the skills; provided w1th the spe01flc—

techniques and questidns; given ‘an opportunlty to develop a

sampie situation; and, finally a chance to’try out the skill v .

-
~

on each other. Classroom tryouts for ﬁhése'skills were g

- N e . , " , s
scheduled individually for each parent.

X, oo .

T At'the'énd of the six-week training period, parents

were asked for feedback coﬁcerhing,whét_they ;éarned, what

-

changes they saw in their children, what they felt brought | )

»

about the changé, what modifications they would recommend

'
»

> . , . [
foﬁgthe program, and what aspects they felt_ should be o

continued and why. ThHése evaluations were in the form of a

-

[

-

. 8Sydelle S.»Ehrenberg, BASICS for Parents (Miami,
Fla.: Institute for Staff Development, 1972), pp. 55-8.

»
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video taped parent discussion and written questionnaires.
. . ! .
(See Appendix C, p. 113) Staff evaluations of the effective-

ness of their roles in parent training sessions were done by
means of ‘analysis using video tapes and audio tapes of the

sessions. The preschool directors critiqued each other's
. e

sessions as well as their own. Self analysis of the sessions

v

utilized the BASICS Interaction Record (B.I.R.).

The final evaluation of the entire preschool program
. I .
was held one week after the close of the classroom‘program.

During this week various necessary tasks were performed:

1. Comﬁletion 0of individual files . -

A}

a. compilation of significant classroon'work

b. updating of prescriptive program

-

c. compilation of daily logs for each child

~

. Mlchlgah Mandatory Special Educatign Law

d. comprehensive final report
. 2. Parent conferences and educational plannlng and
placement committee meetings when necessary as requlred by

3. Preparation of final report to be presented to
admlnlstratLon and boards of education

4.’ Completion of communlcatlons
5. Storage of materia1S'and closing of “classroom
" The final evaluation meeting of prescheol‘girectbfs

and admlnlstrators was devoted to a rev1ew of the flnal

¢

status of all the children in the program and evaluating the
€
‘effectiveness of the pilot program. Discussion evolved

2

®.around the feasibility. of extending the.pilot progéam into

a nine-month program. It was decided to present to the -

RVASYAN .

ou




: 46 . S

, .
boards of education a sufmmary of the program, its results,

¢
» L

the evaluations, and recommendations to better enable them to

come to a decision about the program's future. The véhicles

¢

for reperting were a verbal review and recomﬁendations by‘
the preschool directors'accompanied by slides and a twenty-
three mlnute spllced video tape constructed to sth all
aspects of the program in functlon. Based.on the results of

the program, the preschool directors made the following

recommendations: .
T, , \

1. That each school district (NICE and Repuplic~-

. Michigamme} extend the pilot project to a nine-month program
for handicapped preschool children

2. That one teacher and one aid:be hired for each
program

3. That a room in one of the ,school buildings be
designgted for a preschool classroom

4., That the screening process be conducted in the
same fashion and continue to be done cocperatively each year

5. That parent training be an integral part of the
program . . '

a

.

6. That the materials not received for the. pllot
program be reordered

: . >
7. That time be allotted to the preschool staff
for follow-up_of children who were in the pilot program

. 8. That high school students be given an opportunity
for experiences in early childhood education by partlclpatlng
in, the preschool classroom as ‘student assistants L .

9. +that the children attend class for one-half day
sessions, which should be held ‘in the morning

10.- That volunteer helpers £rom the communlty be
sought out such as senior citizens and-any other adults who
might be interested in working with children

'
9 ~




CHAPTER f&l | )

-

SUMMARY AND CONCLUSION

8 ' This preschool pilot pProgram was developed because

of the existing needs of handicapped preschool children in
- . I Q1

‘the rural setting of the Upper Peninsula of Michigan.
‘ . &

¢ Two school districts and an intermediate district
implemented the project cooperatively because of the need for
the involvement of'many people in the screening process.

Two centers were established Twenty chlldren attended

one-half day sessions for four weeks. ' Parént training was

-
1

an intherent part of the program with weekly instruction

sessions and tryouts with the~oﬁildren in the .classrooms.«

»

The remedial work was facilitated by ind§viaualized

L3
.

. prescriptive teaching,
- In retrospect tertain attributes. of this preschool

prégram appear to be unique:

1. The program resulted from the cooperatlve efforts
among, "threl school districts: NICE Communlty Schools, Republic-
Michigamme Schools, and Marquette—Alger Intermedlate School

District. - 0 - . .

*

2. The screening design created .a naturalistic
environment thus allow1ng the chlldren to demonstrate their
. usual behavior .patterns.

47 S
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experience to draw the following conclusions:

L)

3. Parent tralnlng was an inherent aspect of the
total program. : -

4. "The same group of people were responsible for all
aspects of -the program thus resulting in unusual continuity.

Nine month preschool,programs based on the model of

\

this pilot program will be implemcnted in 1974-75 by the NICE

Community Sé¢hools and the Republic—MichigamMe Schools.
-~

. The pilot program provided sufficient data and

o

1. The budget should be decided and orderlng done
at a much earlier date. Many supplies did not arrive on
time for the program. pit=cy »

2. It was found that the most valuable means of
evaluating teacher performance and child performance was
through the use of video tapes and daily“staff critiques.’

3. Results of the donation drive in the local
communities was gratifying. Many toys, books, and play items
were obtained -in this way.

.~ 4. The three speech and language cliniciang involved
in the screening process should have been part of the
" diagnostic staff. Their expertise would have contributed,
to a more comprehensive diagnosis. Unfortunately, budgetary
limitations prohibited their 1nvolvement in the diagnostic
week of the pilot program.

5. The training session for the speech and 1anguage
c11n1c1ans who ‘administered the DEPS should have been held
‘more than one week before screenlng to allow them more time
to practice aamlnreterlng and scoring the DEPS. ’

. .

. 6. 1In-the future the initial contact with the
parents of those children selected for the classroom program-
should be a direct personal contact at an appointed meetlng
time. ' It was felt the first interaction with parents is
fundamental to a good worklng relationship. A phone conver-
sation, which was used, is not adequate for establlshlgg that
kind *of foundatlonw

P

.
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Septembgf 25, 19
December 5;,1973

January 28, 1974

<
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#iMg TINE

73

\

Februggy 11,:1974

February 18, 1974

. ”*
February 21, 1974

Al

-

,,February 27, 1974 ©®

March 11, 14, 27,

L& 28, 1974

March 29, 1974

_April 17, 19

'

April \22-26, %194

April 26, 1974

April 29-May %
" May’ 3, 1974 '
May 6- 31, 1974

June 7, 1274

LY

. June 26; 1974

July 15, 1974

4

1974

‘

e

Jnitial meeting with ‘administration
Submitting rough draft of pr0posa1f

Meeting with kindergarten teachers
.~~~ and preschool dlrectors

Work meeting with preschool directors
and admiqistrators—orderggg materials

Presentation of proposal to Boards _
of Education

S8tory hour contacts ' L.

Interviewing

- -

Parent Teacher Assd@iation‘Meeting‘

) L s

- .1, Lefters td\ parents

2. News release on screenlngf
,e"”(

Training Session for'screenefs

Screening .

. - ~ .,
Post Screening’?ollow—up,meéting
with administration
« 7.

~Diagnostic¢ Week-
Post Diagnostic Week Follow-up

Classroom Program - news release
| - .

Final evaluation meeting with

preschoq% darectors ‘and’ adm:uus-F

tration

o’

a

Final report to Boards of Educathn -

Republlc—Mlchlgamme
. "

NICE . ) »




OUTLIV

- s

Coogeratlve Preschool PllOt Program ~ -
Republic-Michigamme NICE T

Marquette Alger Intermediate School District

I

Ratidbnale ’ >
A.-" Ishpeming-results of )
B. 1973-74 screening results-~NICE

C.” 1973-74 reults«with ne screen1ng~Repub11c~
! Mlchlgamme . -

-- L4 -

Purpose of pllet‘program 7

Time; Line of pilot program «
Program design and description '
A. Development of concept ‘
. 1. Statement of need for preschool screenlng
2. Awareness of need for follow-up .
3. Presentation to admlnlstratlon of rough -
draft of proposal "’ . ’
B. Writing and submitting of propoSal L ‘
1. .Proposal ) ; . C
2. Meeting with admlnlsuratlon : L
a) discussion of funding alternatlves . ’
.- h) housing of program )
“{1) Health Department, authorization

. . (2) . Fire Department authorization
3. Presentatlon of proposal to. Boards of
Educatlon

c. Klndergarten teacher contacL :
© " 1. Request individual teachers to wrleﬁ minimum
: klndergarten readinezss skills . -

2. Notification of time and place of group:
‘meeting (kindergarten teacners and preschool*
staff)
D. Disseminatiof® of general program information to
" the public ,
'l.PTA ' .
a) explanatlon _
b) request-for support -
2. 'Preschool Story Hours (Community School
’ Activaty)
a)- explanation
b) - request for support
3. Panel piscussion -
‘o a) pfirpose : '
"b) * paned members :
¢) ' agenda '

'’




1

2. Discussiodn and decision to write a klndergarten

-~
.
-

52 . : ' )

4. News releases
a) . local newspapers
b} _radio .
“6) ' television®
d) "~ school bulletins to dlstrlct residents

. Meet;ng of kindergarten teachers and preschoele

dlreCuors. . . ,
1. Compilation o‘ minimum skills for klndergarten
entrance :

’

readiness booklet f%or parents (kindergarten
teachers' responsibility)
3. Arrangement for feedback 'and preschool classroom.
v151taulons
a) - release time and bUbStltuteS .
* b) dates for classroom visitations .

-

_Worn Meeting-~preschool directors and admiﬁlstrators

l.. "Financing .
a) division of billing
b) salaries
(1) teachers .
(2) aides ‘
c) budget for supplies o
d) mileage

! 4

‘ e) duplicating services
"2, Transportation of children a .

3. Procedure for hiring
a) posting positions
b) setting time line
c) interview procedures
4. Decision on class site
5. Finalization _of screening process and scheduling
procedures f ,
6. Evaluation #% ,
a) video taping
(1) use of VALID process (M.A.I.S.D.'s Project)
fa) equipment -
(b) perscnnel )
{2) schedule
b) audio taping <
c) written individual behaV1oral objectives
d) parent evaluation
e) staff crltnques

7. Requisitioning of mateérjals
~a) ordering from siggéi supply companies

b) . contcacting for uipment -
(1) EWAM for preschool play equipment to be

ade to specifications
.(2) TMI classroom for smaller equipment such
) as stacking blocks:

¢) request for available soft goods from &1strlct

school buildings’

f

]

-
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d} donation drive in local communities for
used playthings
e) diagnostic and screening materials
8. Program personnel-sdurces and roles
~a) professional
b) paraprofessional ¢
Jnterviewing (by preschool directors and,
administrators) - ¢
1. Scheduling o
a) main office scheduling (secretary)
2. Questions™ , ;
3., Pre-classroom training requlrements
a) BASICS
4. Letters
Training session for scyeeners (X day) |
l. : DEPS testers
2. Play area opservers

3. BASICS . )
4. Teacher aide roles
Screening . -

1. .Scheduling, torms and letters
a) objectives
b) letters ‘ '
c) blank schedule forms

2. Test battery and history

a) _BASICS
b) .DEPS
c) ,play observation
d) Denver Test of Articulation
€) hearing screening
f) case history
3.~ Physical setting
a) arrange for transportation of equipment
to progragm sites
b) four-area division
,(1) play arca
(2) ,parent area.
(3) «quiet testing are
{a) hearing g‘

. {(b) DEPS
(4) LaSICS area ’ .
4. Grouping and movement of children e

a) stars indicgting screening areas
b) use of play area as nucleus .
c) one aide responsible for movement of

children
5. Staffing of chlldren
a) daily

b). comprehensive (at end of screening week)

-
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' J. Post screening Follow-up (one week)- -
: . 1. Compréhensive list “
- 2. Diagnostic week list ‘
-~ 3. Test-Retest in fall list
¢ 4. Phone calls to parents’ )
5. Post cards
6. Compilation of individual file folders
7. Correspondence to screeners
’ ' : 8. roust-screening meating with administration .
. K. Diagnostic week (one week)
v 1. introduction and rationale T
2. Personnel
- a) responsibilities
T b) sources
3. Test battery for deeper diagnostic testing
a) Basic Concept Inventory
, b) WIsC .
c) Stanford Binet- .
d) Purdue Mot01 Survey _
) " e) ITPA
£) Boehm-Test of Basic Concepts : g
g) Goldman-Fristoe Test of Arp}cu}atlon
) g h) BERRY Developmental Test of -Visual Motor
Integration
- i) Peabody Picture Vocabulary Test
’ : j) Goldman-Firstoe-Woodcock Test of Auditory
Discrimination e
. ‘ k) Goodenough Draw—A~Man
1) Frostig Developmental Test of Visual
Perception (not appropriate)
m) Diagnostic therapy , (most important)
n) Audiological testing
. 4. Scheduling -
. X ) s a) number of children

b) centers
. 5. Final Staffing (preschool dlagnostlc staff and
' : administrators) .
« a) class placement
. b) referrals : N
. (1) other agencies and _programs
(2) medical
{3) social-emotional refe rals
_ . c) identification of parents fieeding -
inservice programs - “
L. Post dl.agnostic follow-up (one week)
l.* Write program objectives
2. write dlagnostlc reports for children
participating in diagndstic week

3. Plan lessons for first week of program
v 4. Make notebook and blanks for keeping daily
logs
5. _Duplicate dittos for use in first week of
program -
, .
Y ‘ 0
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1.
2,
3.
4.

8.

9.’

10.
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[} R -
Contact all parents of children participating

in diagnostic week

a)
b)

post cards

phose calls to those who will be in the
program (Ln the future, make appoint-
ments with parents of all children g

‘paru1C1pat1ng in diagnostic week-to me%t

sluring post a;agnostlc week with pre-’
school staff.) . .

Meeting with adr ‘riistrators

a)

b)

c)

classroom placement
other resuits of testing
bussing schedule

Setting up room .

a)
b)
c)

bulletin boards i
organization of supplies )
physical arrangemert

Storage and return of testing materials

M. 'Classroom programn . : .
Number of children

Lergth of day ,

Personnel
Expenses
a) salaxrics -
b} major efuipment and materials
c) soft goods ‘
d) petty cash
e) evaluatian - i
(1) wvideo tapes
(2) audio tapes . ' .
Publicity
a) television . >
b) radio . 1 '
c} newspaper ’ . ; -

-General structure of daily schedule ¢ .
Areas of remediation :

t

a)
b)
c)

Specific deily lesson plans
Daily child.evaluationg

rationale ’ '
sample materials and rererences . !
examples of activities

-

Preschool staff critiques T e ? ‘
Parent skill try-outs in class v,
N. Parent Training Program - , '

"Ratjionale for parent involvement

)mypes of parent 1nserv1ce

e

a):’

" b)

c)
a)

12

Communlcatlon\sklllo ‘Training

BASICS :

grosS'n@tor ¢ra1n1ng

sequéntial memory ’
(1) visual o,

:'(2) auditory e




s

e) utilization of music in relatlon to
learning
f) auditory training .
G) articulation tralnlng
h) others
Basfcs- type used durlng pllot program
a) rationale
b) . schedule
‘c) content .
(1) obsérving skills
(2) recallinq skills
(3) comparing and contrastlng skills
d) lesson plans for parent meetings
"(1) notes
(2) awareness demonstration plans
e) evaluation
(1) video tapes
(2) audio tapes with BASICS Interaction
Record (BIR)
Final Evaluation Meeting with preschool directors
and administrators
Post program report to Boards of Education
1.” Comprehensive
2. Slides ,
3.) Video tapes
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. Cooperative Preschool Screening’
7 T

DATE : s

April 22, 23, 24, 25, and 26, 1974

PEOPLE TO CONDUCT SCREENING:

Rita Palomaki Maxsiiyn Pontti

Diane* Koski > Shervi Smith

Steve Pascoe '~ Other Professrional therapists
bDouglas Oiien hired for screening purposes
Marlene Brunngraeber

N.M.U. Ggaduate Students

Home Prograﬁhers

TOOLS FOR SCREENING: . .

What areas do we nieed to screen in order to determine gross
developmental lags? .

- -

[ .
. Thorough notes on examiner impression.

1. A -situation whichean stimulate normal conversation
and play patterns.

e.g. Play tenter-last station

4

Some brief formal testing fine-motor.

.
- .

.e.g. Berry
Auditory skills

e.g. direction foilﬁwing some diécriminatiéﬁ
want to develop our own tape-using DLM tapes.
Informal gross-motor

Predictive—or Goldman Fristoe

- - ot i

Series 0f opzn uestions
Language-tape analysis

Thomas Self'Cohcept
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af
FORMAL POSSIBILITIES: .

DEPS
Basic Concept Inventory .
vCommuﬁicative Evaluation Chart v

All scoring done by screeners.

-

REPORTING: | . .

1. By phone

2. By postcard T ' ;//"\

WHERE TEST:

Three stations

North Lake - two days -
Champion or Diorite - two days
Republic - one day

FOLLOW-UP:

\

One week of diagnostic therapy to make final decision
on children who are’ candidates for a special preschool
program. To include assessmeént in all areas through
1nforma1 observation.

PROGRAM:

Several variations

{ 1. two hours - twice weekly '

2. Concentrated - six weeks every mornlng or afternoon
" at the end of the year

3. Both alternatives include a parent program
4. Each child's program be written according to

o 7 objectives they need _to attain to "be ready" for
‘ 'schopl entry

-

HOW TO PUBLICIZE:
1. Administrators ‘ |
2. District Wide .
3. ' Coop. Wide -

a, radio
b. paper
c. - Action Shopper "

d. Notes - kome for appointment

- | : 64
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North Lake: PM -.auditorium and cafeteria
Ely: AM - kindergarten and gym facility . s
Champion: klndergarten and gym facility . .

EXPENSES : .

P 1. bussing . .
T 2. therapist for screening . ’
3. our time and transportation i
4, milk break ,
5. toys and books . -
: - 6., soft goods ’ » )
’ . 7. publicity ' s e
- 8. video tapes i i R B
9., post card and Jpostage L el mim e e
0. "aidés for program o .. T A

.- .- e i = ce ammoece e b omen e e e

- Er L4 By ¥ me e & ene = o

- - - EVALUATION: . e
e e e ;{.—-“—' B (ps‘\"“.--h-"-l" -—-.~..---.<...J\.y —..:-..-.-:ﬁ,.
- 1. Baseline data week of observation therapy >

2.- Write behavioral objectives for individual children
3. Video-tapes and audio-tapes
4. Possibly using VALID process:

.
DR e B O b e RPN

R P T T T R




- NICE-Reprlic Proposed Co—operative N o, .
Preschool Pilot Program

" Summary and Rationale: R :

This is a concentrated preschool program, which, if

Y)

. [ .
. prOVen to be effective will, hopefuli& be expanded to a

3

. _regular nine-month classroom program. It has been‘én atcepted

AR it St et o
—_—0 .
» - ol S -.vw - -+

__N-“_”“:j§36t that the area-of preschool development is the most

_-sﬁnmeruc1al’learn¢ng per;od of a chlld's life. Further, it has
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o2 »\,*—»‘5"";, - € B e e \.,,w—w

- =

- SChQQl,fallures. . X

e e am e rem e s EEE BEER g

R

At present, 15 percent-20 percent of our present -
‘schogl population falls into the category of the unsuccessful

learner. Interestiﬁgly, 50 percent of all learning takes

&

plaoe prior to school entry. Much of this learning takes
. place incidentally and noramlly. However, as pointed out
I d
earlier 15 percent-20 percent of our children are not -

developing speech, language and 1earning capabilities like

\ »

other children their age, and at present we, are doing nothing

to fill in those deverpméntal gaps or 1ags£ Therefore,
- these chlldren arrlvé at our schools, chronologlcally ready
!for school, but deveﬁopmentally nowhere nearfaqe-norms. It
i yls near 1nposF1b1e épr tﬁe éleesroom teacher to deal effectlvely

\4) s$ . ’ .

!
é wit tHe gro slyﬂde;ayed énlld Therefore, unless something
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'have already identified the potential drop-out. Hence, .

-
.

° 7 ) :we:musg identify and.deél with these children prior to

school entry.. .With 'this in mind, we have designed the

- i

o following pilot program. This program time-wise is not
.2" adequéte/ but is merely. a beginning for further development
‘s ’
of a program which will‘'coincide with the school year, a

1

program Qesignatéd for préschool_speeqh, language and learning

.

development.

. # (
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I. Screening: April 22, 1974 thru May 30, 1974

A.

B.

II. Second Week-Diagnostic Therapy-Involving all screeners
and aides, except three speech and language therapists

b A.

- 1. School Psychologist (M.A.I.5.D.) ’ .

% 4, BASICS Lesson

7. I.T.P.A. / -

PRESCHOOL PROGRAM OUTLINE

Children to be*screened

1. All four-year 9lds L

2. All threg-~year olds . ! v
People to conduct screening .

2. Preschool Coordinator and Consultant (M. A.I.S.D. )
3. Flve Speech and Language Therapists .
4. Two ‘Home Planners (M,A.%Z.S.D.) _
5. Five Teachex Aides - : ,
Where screening will be conducted ,”'
1. ‘Ishpeming Township Hall

a) National Mine children

b). Ishpeming Township .children

c) East Ely Township children ’ .

2. Michigamme Community Building e
a) Republic children ‘ .
b). Mithigamme’ children
_¢) Champion children
d) West Ely Township chlldren ' ‘ ..
Screening Tools-90 minutes long'. B '

I. Play situation . .
a) Gross motor evaluation - ’
b) Thorough notes on observable behaVlor

2. Fine- motor evaluation
a) Berry Developmental Test of Vlsual-Motor

) Integration . v .
3. Auditory evaluation . X
a) direction-following - .

b) gross auditory’ dlscrlmlnatlon

a) Language evaluatién «° - ga N
b).« Articulation evaluation A
5, Prerequlslte kindergarten skills e

a) e.g. colors, numbers, writing name, etc.
Staffing at the end of screening week
J. Choose children for second week of diagnostic
therapy or further referrals ) -

Deeper diagnostic testing-formal testing whenever
indicated .

1. BASIC Concept Inventory v

2. Thomas Self-Coricept Inventory )

3. Formalized Psychologlcal Evaluation -

4. DEPS

5. Goldman~Fristoe Articudlation Test

-6. Prudue Motor Survey . '

8. Base-llne data gathered on each child
. /’s

6" \'
’6 - 1
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B. Staffing at the end of secord.week . ‘ - ' .
o, Referrals begun on chlldren not eligible for -
Co ' program~
e - 2. Selection of chlldren for program
W . _ a) - Writing of ;individual, or group, behavioral
: * ? . or performance objectivés, needed to be
- .. accomplished by each child, based on base-
" line data collecled and dlagnostlc a

1nformatloh

III. Classroom-Program Co-

A. TwQ centers (same as ‘for screening) f
B. Length of day N
v 1. 'Two hours each center

c. Number of children
1. Maximum of ten per center

D. Parent Involvement ’
1. Parent tralnlgg-two days per week
2. Observation and try-out of skills learned in

training in the classroom setting.
E. Personnel
) 1. Two certified speech and 1anguage theraplsts
o . 2. Teacher aide -

Iv. ExpenSes ‘
A. Speech and_language theraplst or person qualified
" in one of ‘the following areas: learning disabilities,
+ . - preschool - , L4
B. Teacher aide .
C. Major Equipment ' ’ /
- 2 tables and cHairs-$34. 95/tab1e - $8 95/chair
L . - Blocks~$50.00/set
we - Play plank and sawhorse-$25.00 each .
~ ¢ Walk-across ladder=$20.00 each :
{ ‘ - Sand Yox and water tables- $85. 00/table i

. . - Balls-all sizes-$24:00, -- . v
g . = Clown bean bag toss-$15.00/each
- # - " Housekéeping center-$150.00-. - - .
‘ . = ' Wooden trucks-$20.00° each set -
. ¢ - Store-$39.95 - . . ’

- « Forh boards-$12.00 .

D. *Soft goods or movable materials-$100.00 (Total) N N
’ S\\\g§lored and white paper
0 -

nger paints . ~
”. - Clay o . * )
- = Paste L. .

) ..  .=" Elmer's glue

" Y

. = Scissors® " : e ;
’ ~ . Crayons




'VI. ’

. 65
Fy
-Uséa -good condltlon materials (P.T.A. )
Dolls
- Buggles
-  Toy cars (small)
- Wooden puzzles .o
- Tricycles o -
-  Costumes for dress-up
New materials (P.T.A.)
- Building Men
- Play Plaques
- Dressy Beésy
- Dapper Dan
- Lincoln Logs
- €oloring Books
- Hard-covered Story books
Evaluation .
Video tape
Miscellaneous
Milk break -
Mileage .

Evaldation

A. Behavioral opjectlves
B. Video tape and audio tapes
C. Baseline data
D. VALID. Process (M. A 'I.S:DV).
Publicity
A. ., Administration :
B. Disfrict Wide" '

1. P.T.A. * ‘

2. Newsletters and notes to home
C. Co-operative-Wide

1. radio
2. television,
3. nhewspapers -

b4 v o < !
., C A o t

A
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NICé~Coﬁmunity Schools
Rte. 2, 905 School Street
Ishpeming, Michigan

-~

Mr. Jame$ Alderton
Ishpeming Township Supervisor
Ishpeming, Michigan 49849 -

Dear Mr. Alderton:

The NICE Community Schools would like the permission
of the Ishpeming Township Board to urilize the basement rooms
of the Township-Hall to house a six-week preschool speech

‘and language program. The dates we would operate the program

are April 22-May 31. During the weeks of April 22 through
May 3, we would need the facility from 8:00 a.m. - 4:00 p.m.
All the other days We would like to use your building (two
downstairs' rooms)-both in the morning and afternoon from'

8:00 a.m. - 12:00 Noon and from 1:00 p.m. - 4:00 p.m.

~

This arrangement would only be for this year.
iopefully next year When the high school building opens
there will be rooms vacated, which will enable .us to house
the preschool classrooms in the school buildings.

2 Your immediate action on this request would be
greatly appreciated as our plans and purchased depend on the
facility we are able to use to house our preschool program.

. Please feel free to plfage me at my office for
further details. The telephone number is 486-6401. Your
cooperation on this matter will bﬁ:greatly appreciated.

* r

Sincerely,

- .
« v

-
! ¢ Norman Goethe

) \\\\ Superintendent
tkm '
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REPUBLIC-MICHIGAHMME-NICE
COOPERATIVE PRESCHOOL ,PILOT PROGRAM

Republic-Michigamme and NICE Community School Districts
are cooperating in a concentrated pilot-preschool program.
If proven to be effective, hopefully it will be expanded to
a regular nine-month .classroom program.

It has been an acceptea fact that the area of
preschool developnent is the most crucial period of: a-chlld s
life. Further it has been proven that early detectlon and’
intervention in dealing with learning and language 1mpa1red
children can possibly eliminate or lessen the number of school
failures. At present 15 percent-20 percent of our school -
population falls into the category of the unsuccessful learner.
Interestingly, 50 percent of all ilearning takes place prior. to
school entry. Much of this learning takes place 1nC1dentalﬂx
and normally. However, 15 percent-20 percent of our children
are not developing language and learning like other children
and at present we are doing nothlnc prior to school entry to
fill in those developmental gaps or lags.

It was with these facts in mlnd that we decided to
design an experimental preschool program for screening,
followed by actual concentrated class—-time for those children
"demonstratlng a need.

—_—

The screening dates for Republic-Michigamme are April
25 and 26. All children ages three and four in the district
should participate. The screening will be held at the
Michigamme. Communlty Bu1ld1ng. A highly qualified staff of
- twelve people will be lnvolved in evaluations of the pre-—
schoolers. At a later date, those pecple with children
eligible for screening will receive further information
concerning, appointments, length of time involved in screening
etc. Hopefully parents of three and four-year olds will
set some time aside in those two days for screening.

Those children selected for the special speech and :
language program will attend class afternoons, two and a
. half hours at the Michigomme Community Building for five
weeks, the first week being mostly used for testing. The
teaching staff will include Mrs. Rita Palomaki, Marquette-
Alger I.S.D. Speech Therapist (serving Republic-Michigamme)
-and Mrs. Diane Koski, NICE Speech and Language THerapist
plus a teacher aide. )

’

One important note concerniné_the'program is that
all parents of children involved in the class will be active
participants. They will be trained.in various methods to
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. assist their children and have an opportuﬁity to experiment

—

using their new knowledge with the children in the class-

room.

This is an essential portion of the preschool program,

as we feel that parents are our best teachers-all they need
is a little guLdance in knowing what to do for their

children.

]
v "

As plans are further aeveloped and reflned, we will .

pass them on to you.
from our friends.

In the meantime we need a little help
;, The schools have been extremely generous

in .providing the major equipment for our program, but there
are a few things we would like to ask you for as donations.
They are those little extras that will make the program even

more efféctive.

USED - GOOD COMDITION

Dolls

Buggies

Toy Cars (Matchbox and Others)

Wooden Puzzles

Tricycles

Wagon .

Costumes - for costume box
(big people dress-up)

NEW b

Building Men
Play Plaques
Dressy Bessy
Dapper Dan

" Lincoln Logs

Coloring Books
Good Hard~Covers Story Books
(Not Golden Books) -

‘If you have any of these items or are interested in

donating new items, we certalnly would appreciate it.
drop them off at the main office any time.
excited about the potentigl of this program.

If so,';
We are very ° -
Preschool

education can make a big. difference in the llves of thOSe
children developmentally delayed.

’,

l
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Dear Parents:  ~—=x .-, Lo K
d . _o.‘_ o, L . ,.\ o
tE . . - . <t
Our preschool”program is now on 1ts'way+and we ‘are
in need of your help~-

‘ Wé are working on a limited budget,, .
thus we find ourselves 4in need of somé extra%.
! ) | - y

. -
o

o
R Please check 'around«ydur npusas and see if you have
any of the following irems tiat you can .dgifate to our ‘pro-
gram. If so,. please send or bring tie ;téms to the school .
building your chidren attend. Pleasne sénd them: on'.or before

,Friday, May 3. Your cooperation will be greatly appreciated.

«

: " _ The items are as follows: ] - :

<

IS

T - booKs . .
. tricycles . ) .
’ -, play dishes
) toy food )
- . housekeeping toys (brcoms, mops, etc.)
. toy’'silverware (also oid silverware).
: small carxrs and trucks
© dolls-.and buggy
wagons )
toy farm sets .
Fisher-Price toys
Playskool Toys
lincoln logs
tinker toys
building blocks ~
doll clothes
dress-up clothes
ride-on toys ,

balls * ,
play hats (space and football helmets)
and

anything else

- - * Sincerely,

Diane M. Koski

-

Rita Palomaki.

~1
oS
A}
1

ERIC . . ;
s . : . . .,
. ‘

-

|
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\ NEWS RELEASE v .- . : 0.
, A;ON SHOPPER, Please Print. >« '~ ¢ .
» A screening program for al»'onlloren whose- /ff .

thlrd or- fourth birthday falls on or before December 1,
1974, -is being conducted as part of the expanding services,
" for preschool children in the JICE and Rnpubllc—Mlchlgamme

School Districtsy - ) ‘ S\

-
- -

. All parents of chlldren eﬁ@ollvng their chlld for
next-year's kindergarken (1974-75) wiil receive an ap901nt—
ment ‘date and time. It will be 1eces;ary forx parents to .
call for an appointment if their child will not be'.entering
kindexrgarten in_the fall and will be tnree years old before
December 1, 1974. Those parents ¢©f three-year olds residing
in the NICE Community School Bistrict ghould phone the Ely
Elementary School at 486-4276. Those paftents of three-
year olds residing in the ,Republiir-liichigamme School District
should one the Repuollc Michigamme School at 376-~2277.
Appointments should be made by Thursday, April 18. We hope
you will make every effort to bring your child at the
appointed time and place.

Screening sites and dates are as follows:

Ishpeming Township Hakl: .. Monday, April 22 '
] ' (National Mine Preschoolers) .
. Tuesday, April 23 ]

' . (Ishpeming Twp. Preschoolers)
i . Wednesday, (Bpril 24 ‘
(Ishpeming 'Twp. Preschoolers)

)

Michigamme-Community Thursday, April 25
Bulldlng o (Ely & .Champi¢n Preschoolers)

Friday (A.M.) April 26
(Champion and Republic- .
Michigamme Preschoolers)

<

The screening week is April %2-26.

. The present screening program will provide an
educational ptans-for those children who have apparent
dgvelopmental lags. particularly in the areas of speech and
language.

Van~ :
As a follow-up to the screening pcongram, a pilot class-

room will be conducted for those children exhibiting a need.
This program is being established to determine the need for.a
nine-month preschool developmental program for the school year

1974-75.
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;- 'Print nirst name - Caps and lower case (d&¥rections)
a ﬂGrasp of Pencil ’

<

‘ste of Scissors y
. Fifteen -minute attentioh span - listening
Concept ‘of‘right and wrong
Follow One Step Commands , ,
Concept of fourness, threencss, twcness and oneness
fIdentlfy by Name at ‘Least six of ,the eight primary colors
Count to 10
Colox' reasonably well within lines (four inch circle)
.Sharing /
Alphabet -~ familiarity with sequence, song, possibly recognition
Realizing Simple Woxd Meanings
Sequencing - names (letters), (dxessing) logical sequen01ng.
- Gross Categorizing Shapes - grouping together
(similiar - different) (ma+tching) (not identify) (letters)
Can trace large shape :
Describe illustrations
Sound Play - rhynlng
Recognlze letters in thelr names

L

-
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* Preschool Total Budget -
Materials and Su;_:;plj,é'sﬂ'f TS 905,12 .
(2) Teacher Aides ‘ ©-720.00
Teacher Salary (Assistant) 935;700

_ Screeners Salaries . . 500.00
TOTAL—-——---——-.--—--—--‘-—:-3-—$3;_466.00

v

&
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Interview Schedule . -

’ . »

Para-Pfofes®ional - (Aide) - 20 minute interviews

Wt - 9:00 - 9:20 = : S
) 9:20 - 9:40 - \ .
© 9:40 -~ 10:00 - ' :
10:00 - 10:20 -
<1020 - 10:40 -
10:40 - 11:00 -
11:00 - 11:20 - /

P

BREAK ! )
2

.Certified Staff - 30 minute interviews Ny
12:00 - 12:30 ~ ' : —
12:30 - 1:00 = '
1:00 - 1:30 - K
1:30 - 2:00 =~
2:00 - 2:30 ~ ’
2:30 - 3:00 - -
3:00 - 3:30 ~
3330 - 4:00 -~
*All intervféws,were conducted by the preschool directors .
and &dministrators. :
.- ".. v, L S O - —
.. A e TL B
- Cnees T )
- ! . - - - '. :\"‘ ' \ °
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/ )
Interview Procedures

A, Job Description

Teacher Aide

1. four hours per day

2. six-week program

3. BASICS prerequisite training

4 salary based on district contracts for
non- teachlng staff

Preschool Teacher

‘l. act as an assistant

2. four hours per day »

3. six-week program .

4. BASICS training ) i

5. salary bdsed on teaching contract

B. Program Description

C. Interv1ew Questions

.l. From your own personal expeérience, what do you-
feel a three or four year old child is like?

2. What do children this age like to do?

3. What are some things you like to do with
children this age?

4. From your personal experience what should three
and four year olds be learning? .

5. How would you discipline a three or four year
old child?

6. How would you let him know you like what he is
doing?

7. What kinds of things do chlldren ages 3-5 do that
disturbs. you?

Situation One .

I3

What would you do if a Chlld purposely urinates? Messes
his/her pants? Child throws a tantrum?

\

Situation Two

What would you do if a child was unable to verbalize his
needs and desires? .

Situation Three

- -

What would you do 1f a chlld could not sit still during an
activity?




DESCRIPTION OF . THE NICE/REPUBLIC MICHIGAMME
PRESCHOOL SCREENING "PROGRAM ,

N
for \

DETECTING CHILDREN -WITH VELOPMENTAL DELAYS "
4 v/ . N
< } A

A. Goal and Objectives W v <
. To reduce future demands for‘serv1ces by mlnlmlzlng

. .. —...8chool failure through & moré effective preventatgve
N §rogram %
. : l1.. To determlne the developmental level of the ‘m
aseess s soe < e ma e =yrBEdhool three ‘and- four ﬂear old child related *o:
x a) auditory dlscrlmlnatl(n Y
w===”‘__“¢,.~n9) ~Visnal dlscr;mlnatlon i \
' , c) auditory recep&lon ;’ “ - :
d) v1sua1 r ceptlon"p - % ‘ oo
-.e) "additorwWassokidtion ) , Ty
£) “visual assoc1atlén‘, Lo JHE
Pemme et La ) AUQEEOTY sequential memory N[ it
h) visual sequentla} menory-: . RO LR
o

i) gross afd”fine motor coordlnatlon }0 :
3) dlrectlonallty qnd ldaterality . ) T
"7"2. To identify exrstlngnor potentlal learﬁmng problems.
-by use of : N ot . iy ,
a) thorbugh: develqpmeqtal<hlstor ' l/
b) "DEPS" (Develogmen;al Evaluatipn for Preschoolers)
. ¢) BASICS Language Evaluatlon - 1
:‘.§,ow'ffv??rf“;”"“6) motor skills* and socxalxlntera@tﬂon evaluatlon
T LI 3., Lo permit the teacher to deveIOp an educat;onal
) program to meet needs of -eacgh child rather than
™ to ga ve chlidregoﬁg3§§t to ‘8’ pnégﬁamanot suited to
s their needs 7 ..: N7
ba) To prOV1de the” clasSroom tedﬁher wlth a
prescription contalnlng specific suggestlons
2 for wgmediating each child’ S- dlfflcultles
in the specified areas :
4. To provide objectlve data so that parents and
school -officials can make decisions whether or not
a child should be enrolled in the special class to

be conducted May 6-30.

5. To ine parents an opportunity to work with their
children in remediating learning difficulties

6. To provide data to the administration of the NICE
and Republic-Michigamme school systems

7. To determine the need for a nine-month preschool
developmental program for the school year 1974—75’
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. PRESCHOOL SCREENING .
N.I.C.E. AND REPUBLIC-MICHIGAMME
SCHOOL DISTRICTS

March 29, "1974 - ,
Dear Parents:

As a part of our expandlng services for preschool
children, your school district and the Marquett®-Alger
Intermediate Schbol District are setting up a preschool
screening program for all children living in the N.I.C.E.
and Republic-Michigamme School Districts, whose third or
fourth blrthday falls before Novewber 31, 1974.

This screening program is part of a pilot preschool
classroom program scheduled for May 6 through May 30. Funds
for this project have been generously provided by the school
districts and Title I monies.

Our sCreening staff has had extensive experience in ,
preschool screening. Previous success in pinpointing ledrning
problems, through screening in the preschool.years, has proven
invaluable in planning educational programs for those children .
who may need a little extra help before they can become success-
fully involved in a regular classroom program. The present
screenlng program will provide an educational plan for those
children who have apparent developmental lags particularly in
the areas of speech and language.

.

All parents of children enrolling their child for next
year's kindergarten (1974-75) will receive an appointment
date and time. It will be necessary for parents to call for
an dppointment if their child will not be entering kindergarten
in the fall and will be three years old before November 31, 1974.
Those parents of three-years olds residing in the N.I.C.E.
Community School District should plione Ely Elementary School
at 486-4276. Those parents of three~year olds residing in
the Republic-Michigamme School District should phone the
Republic-Michigamme School at 376-2277. Appointments should
be made by Thursday, April 1l. We hope you will make every
effort to bring your qhild at the appointed time and place,

Screening sites and dates are as .follows:

Monday, April 22 (National

Hall: Mineé Preschoolers)
Tuesday, April 23 (Ishp.
Twp. Preschoolers)
- Wednesday, April 24, (Ishp.
% Twp. Preschoolers)
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Mlch;gamme Commun;ty ‘ Thursday, April 25 . (Ely &
Building: _ ) . Champion Preschoolexs)
" i : Friday, (A.M.) April 26

. (Champion and Republic-
. Michigamme Preschoolers)
The screening wygek is April 22-26. We hope to see 270,
three and four year olds The following areas will be
evaluated: -

1. Speech and Language "
2. Psychological : : : 7

3. Motor
4. Vlsual & Auditory
Perception

The.week of April 29 through May 3 will be used to do
more extensive evaluations on children indicating a need
-through screening. At the close of that week, 16~20 children
will be selected-8-10 for each class site. The class oom
program will be four weeksflong from May 6 to May 30.| It --
will provide help in the a¥eas where each individual kchild !
ethblts a need. . ) ‘

' We look forward to your cooperatlon in trying to help -
those. preschool chlldren who may have a more valuable school
experience through our effort to help them in thelr early

years.
"

ASincerely yours,

P Carl Craftsenburg, Supt.
s ‘ Republic~Michigamme S/D
. . " 'Norman Goethe, Supt.

' NICE Community Schools

h . Diane Koskiy Speech Therapist
NICE Community Schools

e . Rita Palomaki, Speech Therapist
' e Marquette-Alger Intermediate S/D &
. Republic-Michigamme S/D

P.S. Enclosed you’will find a copy of the goal and objectiéés 4
'for the preschool program.

XS
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. PRESCHOOL ' SCREENING APPOINTMENT SCHEDULE .- — o
L “SPEECH AND LANGUAGE . : o !
. Aprll 22nd --- National Mine . AR o -
, *9:00 A M. ‘18-4 and 5 year olds | .
10:30 A.M. <+ 18-3 year olds '
. : - (These registrations will be handled by
~ . 'phone by Mrs. Salmi at Ely Elementary)
’ 1:00 P. M.n 18-4 and 5 yeér olds Vo S
i April 23 and 24 --- Ishpemlng Townshlp Children . ' o
-~ '9:00.A.M5 both days “=- 18-4 'and 5 year olds
~10:30 A.N. . both days --- 18-3 year olds
' 1:00-P.M. both days --- 18-4 and 5 year olds
Aprll 25 --- Ely and Champlon
9:00 A,M. Ely - 18-4 and S year olds
10:30 A.M.. . Ely and Champion - 18-3'year ‘olds
1:00 P.M. 9-Ely 4 and 5 year dlds and 9 Champlon

4 and 5 year olds

g

April 26 —-—— Champlon and Republlc-Mlchlgamme ) C

St T 9:0@,A,M. . 9- Champlon 4 and S-year olds, 9-Republic-
T * Michigamme 4 and 5 year olds .. -
. 10:30 A.M. 6= Champion 3 year olds, 12- Republlc-
' Lo * . " Michigamme; 3 _year ‘olds
: "1:00 P.M., _18-4 and 5 yéar olds co

.
o

-

- Testing Sites are as Followss . |

Ishpeming Township Hall
. Q' ]
' ) l': R —
Michigamme Community Building
) . l "..t-' '
qu"' - .

Iy

’\ %)

A (
April 22-National Mine
“Children
Aprll 23 and 24- Ishpemlng
Tcwnshlp Children
Aprll 25-Ely and Champion

ﬂ,“MChlldren

April 26nEly and Republic- -
Michigamme Chlldren °

-

*M?s. Salml w111 be handllng all three year old app01ntments .
by’ phoné at 486~4276: The three year old will receive: this

o number through a mail’ notlfléatlon.. o




PRESCHOOL SPEECH AND. LANCUA\G@VAPPOINTWNT SCHEDULE —_—

. 4
Location _

“

Child's Name Birthdate Fathetr's | Address Phone

'
V4 . . +
v T . . - -
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DEVELOPMENTAL EVALUATION FOR PRE-SCHOOLERS

John Sormunen Jeffrey Millex

School Psychologist . ’ Speech Therapist ... -
NAME SEX

[

ADDRESS

PARENT

EXAMINER

REFERRED BY

; ..\\

L —

Date of\ Test .

YEAR MONTH DAY

Birthda%e ‘ . o SR o

Age

”ﬁé ¢ 8 . ’ .
- , 3

MARQUETTE-ALGER INTERMEDIATE SCHOOL DISTRICT
- 427 West College Avenue
- Marquette, Michigan 49855

~ ° copyright ¢ 1972
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Birth - 6 Months ~

.

6 Months - i“Year

1.

K4

Rolls over

Crawling

2. . Responds to loud noise

e

I

Imitates sounds (Mama, Dada)

- (cxying, cooing) throaty

Vocalizes souids other than

sounds

Grasps with thumb and finger
{pinchexr grasp)

-

.Gbeys simple command (Give
it to me) ’

Grasps rattle

Tumms toward examiner's
voice :

.

LA

Three words except MaMa,
Dada o .

6.

Walks assisted

Sits without support
- ¥

TOTAL

ARV N

TOTAL

14

>

1 Yéar -1 Year 6 Months'

\

1 Year 5T§56ths ~ 2 Years

o

*

1.

Builds a 3-block tover

Puts a block in A box
e j\

\
Usﬁs jargoa with inflec~

L]

2

Uscs personal prorouns (me,

tional pattern

\
3

’
/

\ v
Walks unassisted

3.

she, mide, you, he, I) .

4.

/
/

/ 2
Picture Vocabulary (1)

-4 L]

Kicks a ball (forward).

Tollows thiree separate
“diregtions

»./ ' N)

5. Throws a ball

/

'

S.

Points to body parts (6)

6. Points to bodv parts (3)

6.

”

Wopd combinations (2 or more

3

8

®

 TOTAL

. e

TOTAL
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. 2 Years —- 2 Years:d ‘fonths‘ 2 Years 6 Months - 3 Years
. B R i - F ¢ 409
R . ° @ .
1, Identifdcation of Action R }g A - v
Picture . i 1. Names body parts (8) 1 B
. : ] P ‘.'} : ' .
.- ' ' 1 , L. R . PR '
2, Construcis a S-biock :f Vm || 2. Names objects ,(chaiz, car, v
cover ot i box, key,  fork)
[ o, s i . i .o ) K
t ] ’ . A
. 3 W i . . . . E
v §§ . . .. . 5
3. Nawes ona cnlor it 3. Gives full name
¢ “ . . A e / . ] R
. ‘.. e . , . .
, 4. Walks wich one foot oa G : , ‘ . i Vi
- . . . e > o hi s
FI balance beeam ‘ h 4. Rgptooucei 3 vertical lide l
v " : g L v
s L T . - B " Y !
A S. Waai docs &'kitty awdlow, ] E !; 7« “Repeats 2 digits~~ 3 8 - (S
a_dongle sav? f - 5 2-49 ' S
- ” L ’y .l o R - . []
' o o o, T N
: ] [ ’ V § 6. Says simjle phrasés and ;
. -~ _.'. , N . . FEEN
[ Pict’&,;:.e ‘vocahulary (3) — II_* sentences . S {.
T R . D ""5"\.. ;!‘ Pt tey \ ‘y .
! TOTAL ) ™ L. ; oo TOTAL 2 - A
P A e : - T |
' H b ~ .. . T
. : L v ¥ |
. ' . 'Y hal 6 v
! . A . ‘ I . : ) .
3 Yeaws = 3 Yaars j 3 Years ‘6 Morths =~.4 Nears
_ f . . tification of Action . !
1. -Walks on balcaee bean @ !} < 2Ty
. * ! " ‘. . . . ! "/’ i }
. 2./ Pictuve Voczbulary (10) f(’J. - 2. Responds verbally to pictute
. (B ) T 2
B By
. , i : Vi b 3. Repgats 3 aigits=- 3 7 4 -
3. Reproduces a circle . 4 26548517 S L
~ - i g , TN, -
o - faog RN b L :
%’. - g R i" Lo -
4, Determines size comparisons:. ,1 4. ifops on owne ‘foot
: R R . “ #
' * . s ‘ G ! . L . ' 4, :
5.. Hops on Loth feet oW 5, “Uses pronouns, and adverhs
m ) ] N 0
6. Uses adjdctivas aud '1,B 6 Mastery 'ef w, f, ng, £, p,
) praporitions : ' h, v -
’ . ) / of . , - . W
. . .
5 .« TOTAL . . TOTAL'
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-4 Years .- 4_Years 6 Months

- -

v

*

——t

4\Years 6 Months -~ § Years -

.

, . r Vm
-~ _Reproduces a + '

1.

Dravs a boy or girl

+« Names 2 colors

. Tells age

Y

2.

Catches a ball (10 feet’,

3.

>~

- apart) . - o

Carries out 3 succe551ve'
commands :

4,

Cross

Repcoduces an oblique ‘b//£

Produces a squagp

. Visual Mep€ry (3 obiects)

5.

Comprehension

Ve

6.

Mastery of'y, k, b, d, g,

Picture Vocaﬁulér& (14)

TO0TAL

€, S, sn, ch

-

TOTAL

(34

5 Years ~ 5 Xears 6 Months *

B

5 Years 6. Monthg - 6 Years

. ~

- .

1.

Reproduces & triangle
r

& s
ro__Names 5 c¢oleors

2.

Open squaie - citcle

Numbey’ concepts

3-"‘5""—8""— 10

‘S&ips alt eraate]y

3.

Yourtden syllable seuntence

[ 4 >

Defines -coat, bali,

o

Mas&chy of L, v, 1, th, z,
-Wﬁ) .tn N -

< N -

Identifies forms

S.

. . #--
. <
. LI 2 o~ -
.

stofy

o
. . ¢

6.

Rocites «
Détcrmincd”aiiferences
ooat-alroianeg spoon-knife,
shirt-coat , °°

ey §
Mean length of zesponmse

TOTAL

© ROTAL
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jumping

ARTICULATION WORD LIST -

SOUNDS,
t, 1, £, n
£, th, «
w, g, u, wh, 1, ?
8, %z, %, & \

ch, n

r, ng, th, m
h, n, d -

b, r, sh
V, k’ Y: m;

j’ m, pl ng

head
legs
arms

trunk

length

attacliment ~
arms & legs

i neck
eyes
pose ' .

mouth

0
o

*
tru‘ - greater

DRAW-A-PERSON CHECK LIST

nose and mouth =
2 dimensions

nostyrils -
.hair
clothing

ciothing - 2
articles’

fingers

A .

fingers -
cqrrect NOos -

ears

_eye brows

aye ~ pupil
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- DRAW A PICTURE OF A BOY, OR GIRL
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+ SUMMARY AND RECOMMENDATIONS: -
SUMMARY:
. ‘ * . .
: .
5
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. .' — ]
RECOMMENDATIONS: ¢
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N . — 'BASICS Ghecklist
. ! W TN\ . . .
) ' Able tQ observe T .

Able to recall

Not'observe /P\\ j

' Not reéall

.

»l - —_— -
< . - ‘
‘ . Able to c;arlﬁy and extend Unable ) 7N
, . i P .
Attempts to clqufy o ‘.-Ugapte ) .
. Understands\and notes concept - . ) N .
) IR’ of difference Unable ~
: ) Understands 4&nd -notes- concept - ?\ .
o of similarity " . . Unable ;! .
. iy ; oot e . '
’ UtiliZes complete sententes ! Unable .
. . P——- I
. .
.. Approprlgte Grammatlcal
* Structure pproprlate .
o ) [} \ '
N . ) , ‘ ’ ,
.~ Describe: ‘ ’ o,
. . ' W
b ‘ . ' \x\ :
“ » M ’ ¢ 3 v . .
.7 . : '
Interaction ‘pattern ) D, \“}\ ::'
Vi SR
. , b ' . o\
. ‘ s heeT ' ' A ~ :
75’ _?,fv-ﬂ ‘ 2 . ‘o
* " Al bl * Y . * "
Y 5‘ .,"'
. < ¢ ’ o \ “ .
. e > . CHild's ,Name 3 -,
o ) . h o~ ’ ‘ *\’/( N
- ‘. ¢« ° - . - “!
. . - ’ -
n. -
- * v » ‘& \
' N T ‘ . ) . \
. ’ ’ _' ‘\ . _"
‘ - I \ Ve ) . .
. N . ) v : .
- I *
. v / = ’
- - ] 4‘.
{
- - - ‘ !
* 9‘ N
o o . . ’ )
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* ©'  OBSERVATION &
o Gross Motoxr SKki -

.

Jumps : %rom
Jumps: ove

tom stair (36) C

ope less, than 10 inches high (42)
Jumps: ¥ng or standlng broad jump {48)

¢ Hops: ne £ ternately (54) ( . .
.Skips: usding fegﬁegﬁfernotz\y (60) R '

tairs:;

alks dowa, 1ast few steps, a foot to a step (48)
on one foot, momenbary balance (36) e

on one foot for two seconds. (42) .

on one foot, 4 to 8 seconds (48)

on one foot more an 8 seconds L(60)

: throws overhand (4

es tricycle, us1n% pedals (36) - . e

Communication .

Refers to self by pronoun rather than name (36)
. Shows reoeﬁltlveness in speech (36)° .
», Asks questions rehtorically (36) - '

Calls attention to own-performance (54)

Relates fang¢iful stories (54) .~ ‘ . oy

Bosses and . criticizes others (54)

Asks meaning of woxds (60},
4 N - . /i .

B ~
Comments:

. ‘ - M .
P LI .
o . . } ’—\ - /

, ~ , V" Y s . - . , )
Individual Pléx . ~ 7 ) ‘
’ / ’ s
. Dramaﬁlzatlon and 1mag1natlon beglnnlng to enter ' ;f‘ -
. play (367, . .

Intérest ;n combining playthlngs such- as blocks and
"cars,. making roads and bridges), etc. (36) )
Considerable interest in constructive use of materlals
. in mqnlpulatlon‘and dramatlzatlon-of play (48).- . o
Has complicated ideas but is unable to carry them out
in detail (48) ’ ) ¢ . o
Is very active durlng play (48) o IR EY
Likes to "dress up” (60) . S .

‘Understands taking turns (36) ) L




& Play Qlth Peers

Play .with other chlldrep rather thén alone (36)
Works together with one or more ildren 1n play
acdtivity - (36) . - .

Is willing.to wait his turn ( .

Suggests taxlng turns but is”often bossy lp
directing otHers and is ‘often *silly in his play
and maxﬂdo thlngs wrong

Comment§

~

‘4 , : LI .
OBSEWE‘/ s IMP&SSIONS
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r . ' . L
. Child's. attitude during play =
£ ‘. { 4 . ’ S, ‘ . -“, ' L4
~ ., * ! ) ' . €
‘ 3 E
’ Physical” Abnormalities = | . " .
] v B

L4 )

jooo 5

Selection of toys (in order of selection) =

9

Vision .(do you gquestion it?) = T
§ .

-f

'
- »

Hearing (do you qué%jigp it?) - .

-
.
. o tu * )
3 L 4
LY Y _
!
~ 2
. “ »
4 »
3 R .
’ . A
Others oo . d
s 7" . -
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A

PRE-SCHOOL

~

HISTORY

Interview By:

Date of’InterVieW:

Full Term

.Delivery - Cegsarean, Instruments Used, Normal

’

’

IDENTIFICATION DATA: v -
NAME | AGE éIRTHQbTﬁ ‘
ADDRESS . TELEPHONE NO.  °
MOTHER'S NAME OCéU?ATIONJ____EpUCATION____AGE__
FATHER'S NAME OCCUPATION ___ EDUCATION __ AGE__
NAME OF 'SCHOOL CHILD WILL ATTEND B | ’
OTHER CHILDREN 4IN FAMILY (in order of birth) : \
Brothers and Sisters: , .
- Grade in Speech’, Hearing, ‘or
Name Age * | Sex | School Medica} Problem
' { - -
. : N
HISTORY : ) i .
A. Pregnancy e N
" problems (such as injuries, bleeding, drugs, measles, etc
. . N \
B.’ giggﬁ \ Bfrthweight ‘ # 'i\ . '
Premature

Qxygen Needed: -




e e e
L b O o - b
i 9 - , » )
\ . . <. ~
. -~ 97 s
C. 'Infancy and Farly Childhood
¢ - - : . L4 r
< L. ége of c;awlihg v walking+alone w
"‘-Falk;ng.‘ ;.toilet training, = = ‘
2. Feeding Problems (such as colic, spashs, Yomiﬁiing, »
etc,.) ..~ ‘ . . ¢« .
3. Sleepiﬁg Problems : " L
4. 'Sp'eecgrob lems ‘ .

5. Delayed Speech (if so indicate age child began .

J . « . - , . :
to talk)- g e b )

<

6. Underline items descriptive of child: stutters,

AN A . 1i5ps, biéeé“nails, ¥ )
’ ) st.Jck’s‘ thumb'w e ‘ -
D. General Health » - o ¢ ] ‘~. ] 5
1. Physical Disabilities ) - ) ~E\ - .
P ﬁ a2, Ho§pitaLi£atfqns: Acciaéﬁt§4;: \ . -
’ ' )Iflnesses : '
. ’ © 7 . .
3. Convq}sions K L © e
4. High Fevers (bow:high'ﬂ + how, long _ e )
NS 5. Ii\child preséhtly taking medicaéion? 2 -
If yes, whét'type ‘ ' ~ . and
"\ 'for what burpose , ‘
6. :Alllrgies ) . . o \. .
'i-;%ViSiPBF, Do you qUest%Q? ;t? B ';' :
Hearing: Do youfquestién,it? oo Lot N iy

E. éociai "

Does cbiid play well with: Self older children

.




K ‘ . ’ s T 9-8 7 - . \ o ' )

Rt ]

younger oyildren - same3ége - C - . S
" Is Chlld happy, ‘“shy ' Withdragn .
aggressive ) irritable ‘ . )

Does child display temper .tantrums? . .
"~ ¢ N - ) ‘
1If yes, how frequently‘& s and
"“wt‘v._ ~ ‘_ v 3 \_ T

‘ what is the cause of the tantrums N

- Is discipline a problem? A e -

. - ' . = . . i
-~ . Circle discipline used with child: 8panking, isolation, -

-

. . P - - . A‘el
. = - scolding, denial of privileges, 'talking,” rewards, "

. encouragement - .

. . * ~ \
o B
¥ . '

., What form is most-effective? . A -

. ' « ..

III. Problems . - oL

A S . ' -

Indlcate any . problems about whlch yOu nght be concerned

= » .
s

such as: e - a : R g
A. Speech and Language co p !

Delay in ‘talking

Unintelligibie speech

B. Motor Development (Does child appear to be well
A”ﬁ\w\' coordinated, ‘ ' awkward_ : LT,

_© t. N ' o ME @

or have poor balance . )

.C. Personq} - Socxal areas : #,

oy 4

Inablllty to get along W1th others . .

) W}thdrawn- i L

.

Y Short attention span ‘

. D. Health-Probleme
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: ‘ PARENT AND-PLAY AREA  DIAGRAM - ) '
f ) .
L AN . ., ¢
o . ¥
. v Counter Lo . K
, e | Registration = Coffee | ‘ .
l .
N » * Py .
i Parent arent
L ‘Tables Tahde )
bl N .. -. . . . ,
L observer ‘ ¢
oo . . Observer chair observer - e T
“observer chair Co L chair VY observerk 5
chair ' ‘ » - ’ " chair \..
: trucks . - : 1 puppet clown
: . \_theater . | B
o ) o \ | beanbag toss
¢ M ! N ﬁ . :
5 b . ! Y
o ’a -
4, 4 . .
. 4. *
- o “ ‘ ‘ % .
p ot ‘ .
. climber o . o -,
' o o
t HENT - . v
eamnnd . '
! » .
- \ . = .
" bA -
N ’ e U) * :
: 4 ' - - . ‘ - v
’ Re . y -« l refrigerator| . \ ot
i ’ . Wall ' Door
. books, blocks, puzzles . ' * storage
T ) \ . - . v, -
. games, etc. .
Carpeted area ‘ .
L)
. O
- ’ /. “ -
w > '
) : . c 104 :
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" 'child

.Preschoo

Director

1

Gathering

Data

«
.

BASICS Area

gerbil® - .fish

.

{ i \ »
child .
. Preschool
Director
' Conducting

child h
child
}
child . -
e
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Quiet Testing Area

Chiég

-

-

Low -
Kindergarten
‘Table

Low
Kindergarten
Table

4

101

Tesf:er

Low
XKindergarten
Table

Low - -
Kindergarten
Table

?
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. NAME

102 -

Comprehensive List

Preschool Screening .
NICE - Republic-Michigamme

DISPOSITION -

. BIRTHDATE -
, * 5
<
R .
.
:
i
\ ,
. ¢
N
) . -, °
* 0
i
= .
.
- L4
o
/a(
.
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e
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'/ . . Preschool Program

DIAGNOSTIC WEEK LIST °

S

¥

* NAME - BIRTHDATE " TEST TO BE ADMINISTERED

N &
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. Parent Postcard forms:

‘.
.. - -

Postcards malled/to parents w1th
' the‘follow1ng,1nformat1qp :

For those w1th no;prdblems.

. Dear ' :'
The preschool eValuatlon 1nd1cates thatiyeur chlld is
.developing &t-a normal pace. cm*ool should be a héppy
experlence for - . . ; i .

.- -

‘We appre01ate your cooperatlon in part1c1pat1ng 1n the

L974 screen}ng program. .
. - . * Srncerely,

. - . v Superlntendent of Schpols

‘
Eor those'ﬁho will be retested in the Fall:

N .

<
/
ﬁe "-‘ " '

”Th@ results of the preschool tests on yourfchlld were
not consistent. . For that reason, (he or she), will be
rechéeked in the Fall. .

»
\ ¥ MY
.

’Thank you .for your COoperatlon. ¢
) Slncerely,
& * Superlntenden; of Sch00¢s

™ ,‘é
L4

.

[ ~
-
-~

~

For those tested 1ast week who are okay'

’ . ¥
: . ) R 3
Dear N ' ~ .

Lasf'week's préschool testlng.lndltated that your ‘child's
development in the 1earn1ng areas/ls nox#aly - .
Thank Yyou for your cooperatlon. '\ - ,_,,"
. Slncerely, N '
Superlntendent of Schools
- ] "\ ﬁ‘

“ For those who ‘'will be in -the class:;t

» - : < -

.Dear o -_:«, -,

’ 13 - o v T

" As you know fron our ﬁhone conversation, . . | has.
been invited to partlcapate in the four-week pilot - A
‘preschool progra@ We are loeking forward to worklng*'h
with both of.jou. . % ’
. . V. S;ncegely,

®

-~
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Jk o : DAILY LESSON' PLAN e - ,
.- N e ’ ¢
‘o (Skeletal Design) .. - ) s
s 2% hour period-. o )
25 minutes ’ Opening’ . ’ - ) N,
‘ e.g. 1. Songs:- color" cbncepts -
L . . Mhumber" concepts . >
- . 5 . self ‘image .
L : - action songs
N , . ° ! ,.‘sequence songs
] S 2. Finger plays T,
. 3. Nurgery Rhymes . :
¥ .30 minutes., . -  Entire Group Activity/according.to small’
‘Q <. K,. A qroup rreeds . )
; e Speeoh and Language ’
- o o 1. BASICS - spontaneous speech stlmulatlon
T . ‘ 2. " Structured Languagé Patterning =
T 3. Artlculatlon therapy . v
‘30 ﬁinute/ 2 - 15 minute se551ons N ’ v
. . N { . R . - ~
. ' Lnd1v1dua1 gpal woxk or group prescrlptlve
g o T °1earn1ngabaslc skill work .
b - - /\\\-—ﬁ*____
v S . 1. ‘fine motor ,
° i \- 2. ‘audi ory tralnlng
3. hdptPc training o .
4¢ gross motor. -\
. 5. physical therapy .
“ 6. lip reading .~ ,
_ { “ 7, lessons designed ‘to deal with the
i . ’ " affective domdin ¢ T h
- 8.. etc. . ' . .
N ' . ; s, T - .
20 minute L 'Recess (Social patterning, e.g., personal
’ . * hygilene, taking turns, manners and -
. , . verbal social 1nteract10n) :
. .’ 1. bathroem bredak .
' ] 2. snack - - ,
. - ws” '
20 minute , . Total GrqupiListening and Sharing Activ&@y
A ’ ¢« ' - ‘. “
' ’ 1. Stories
2,. Puppet Plays
3._3Filmstrips ‘
“4. ‘Movies : .
- 5. Experlenbes to. encourage emotional
. well being -
¢ A - R 6.‘A etC. : ¢
1 - " - . ~ »
- F ¢ '
/ ) . “« s s

A

e nwet |
. %: A,- o ".mn,.,
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25 minutes Total Group Gross Motor Activities / -
. " O ‘g ‘ . .
' . ’ "1, Struatured gross motor actfvities .
. - a. games ) ’ -
) " ' b.. tumbling ° s, .
‘ . .. C. sequentlal grogs motor act,
. - . 8. etc. L.
» . . 2. Free Blay. e -
Co- 3. Closing ‘
" .a. self help (e.g.,, dre551ng respon-
- : N 51b111ty for belonglngs , o

. . . o : ,and care of proper U
> "v v’ N . 3
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Publicity Releaée Form

»

May. 8, 1-9‘74 ;

give my’perm1551on for my chil to be video
f paped an&ﬂ

e

, I
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for neWSpaper publlcatlons.
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L~ ’ N -;. L r
. - "I
- >
o ‘ . “ ’
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NICE COMMUNITY SCHOOL DISTRIC
Rt. 2, 905 School Street.
Ishpeming, Michigan .

EMERGENCY MEDICAL CARE REQUEST J
Schgol . Date -

.
*
* "
3 .

C ’
Child's Namé

>

/ A . -
In case-one or more of my childrédn becomes ill or 'is
1 4

.

injured at school, please notify me' &t my home address.

> Address N
¢ .
' Phone
If I can't be pgéched,'call . ) “
-~ [ S
or take him to )
Dr‘ . ' . ¢ +
. ,~/’ located in
. v/ T {
¢ f ot’ to the . ) - Hospital
* / . ®
4 / y . . . ot o ’ ,
. [ /or to any ot@er physician ava%lqbleﬂ " :
. . o .,‘:?;"‘g’ .
/7 The teacher of o Xy .

/

/

School issheféby

i v L2 l .
authorized to follow the plan outlined above in handling .

emergency cases. - ) <

-

Signed by Pareﬂﬁ
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' NICE Community School District £9 - )
L I vt ”
' ACCIDENT REPORT: Complete in triplicate: one copy in .
5 Student CA-60, a copy to general office, *

a copy for building principal's’ file.
E ) .

Name of Injured Person '
! . - ’ ’

~ . Street or P. O. Box . y
- .' ’ ¥

. . . «
- : City and State

= -
- ) Grade Age
- . ) } -

/ Street or P.0O. Box
i < .
- . ‘
C N ) : ¢« City and State
Date of Accident T Time of Accident
; , . - .
' ) ’ A.M. P.M.
: ) . B
' Place of Accident - '
. -Name of Activity I ‘
- - . t: . " . ' “
How..Did" Accident Happen? :
. . ' ‘
- Describe Injury 3
Claim made on (1) Studgnt Accident Ihéurancef’Yes * __No ’
' (2) Paremit'S In'surance: - Yes , . No
(- * Teacher or Supérvisor at time of '‘Accident ' .

Signatufe
L9 ,

Buildjng Principal

Signature . . Date
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»
NICE and Republic-Michigamme
" Preschool Progran

“May 16, 1974

Dear Parents: .. - ’ . ) v
T . 4 -

" Jusf a note to remind you of the preschool parent
meeting tomorrow. Phemeeting tiwe for parénts of the
children attending the progrdm at tre Ishpeming Township
Hall is 9:30- A.M. That meetlng wiill be at the Ishpeming

- Townshlp Fire Hall “The meeting time for thofe parents
of children- attendlng the program at the Michigamme Community
B Bulldrng is 12:30 P.M. at the Mlchlgamme Community Building.
' ./ 3
The children should taKe the bus to the program
&: usual. It will be necessary for parents to prov1de their-
own transportation to the parent meeting. |
Your partlclpatlon in the parent group is vital
to your child's progress. We are 1ook1gg forward to having

you with us| . . o T
Sincerely,
' ;‘\ Ry 1 ’
The Preschool Staff *
. _ o
~ 4/
R L ¢
3 \
. \
A ,
[ " ¢ ¥
\ )
L
:&7 (3 - 4
¢ ——— % .
..
+ . . ‘ -
Loy
LY — *_‘ .
- v ——Cr— L S
P “
%
“ . ‘%’} )
_‘ i
rd ~ "
- - ‘ (i L] - “‘
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Cy T . ) BASICS for Parents '
. ~ . I. i - v
End of" Program Reaction Survey _ //{/ -
Question One: -
. Now that you have éompleted BASICS for parents = Program
A, what has been"most valuable of the things you've
3 learned? . S N ’ . . ‘ .
« . Parént Responsgs: ) Sy N -
v“_'. L\ a. R !
l. Everything o R v .
- . 2. That we as parents could use &gre understanding “as

: the needs of your children god. C o .
3. I flnally learned how to ta w%ph.my children. ‘
4. To ask more questlons, and'the different ways of
< ¢ getting my child t6 think and open up more.
<. 5. The use of skills. The.ways of .using reverse
. . psychology: on the child, 'sp that he doesn't know
e it has been done ‘to him.
s, . 6. I 1earned I didn't give eriough.‘aptention to my
- son's speech development. Thefe is moré than just: T
expecting children- to start talking.
His attitude has ‘improved for doing thinYys and
going places without people. A big 1mprovement in
his speech.
8. -Listen, explain mote about thlngs. oo
9. How to get my children to talk more.
10. How-to. communicate with my- kids better. .
| 11. Malnly to listen to my child anéd give hlm a, chance .
Y to express himself.
' : 12. How to hélp my child learn.
- 13. I have learned to listen more to my child. I also
’ ' learned how . to use everydaj situations to work
‘ s - . - with her.
|
|

AN

.

14. I've learned the dlfferent size of thlngs and color
' and how to ask questlons.

)
[ ‘>,

Question Two: ” . S

' What dd you think the use of BASICS skills will do for
' your child in school and at home?

‘ v ! , -
\

Parent ﬁesponses:

. 1. ‘Give him a way to express his opinions and,observatlons.
. . Help him open up to the world around him.
| 2, .H@lp him understand more. :
l . 3. It has taught him mostly how td sit and listen to
S what I say. At school, it will help him in .

N concentratlon . . .
" \.

DR 3}




.4.

5.

6.

. 7.
8.

,Help get along with other children.

"114 |
It will help my child in every way. At home and kt
school with speech and everything, for she is only
three, and nee@s help in everything. -

It has made him more aware of things 'and people around
him. It has brought him out of his shell with other
people, therefore, he is willing to ask the questions
where before he kept inside of him. ;
It will give him" the ability to express hihself with

moye confidehce and the ability to understand what
is told to him. _ ) o

His attitude has
‘changed for getting ready to go to’school.

It will teach her to be interested and try to learn
more about things - Differences, Senses, Likenesses,

. Listehing,'Remembgning, Talking more in detail;

9.
10.

11.

12.
13.

14,

To look at things more closely and be more Qpen.

It will help him to observe things more closely making
him to read or logk closer into things. ¢
I think it will help him ifiprove his attention span
and really help him get more involved in the things
around him. -
It will help him to ‘learn and give him more enjoyment
while he's learning. Y. ,
It.will make her more sure of herself and help her to
bé able to communicate~better.

‘Learned to listen and sit still. °

1

Question Three:

Ay

What suggestions do you have for improving the program?

Parent Responses:

. 1.

'v 2.
3-

11.

4

Longer or more frequent sessions for parents and
children if possible. ~* . LI
None, because I think it really helps the kids.

My suggestion is for a longer time. I hope this is
going to continue as my children really‘need help as
I need help myself in helping them.

-
-

Longer ‘sessions. . Sessions not only with the teacher,
but with the child. .

Just keep-'up the good work!

-feel, it should be of a longer period (a few months-
instead of four. weeks). ,
None. Everything is okay.
None ) ' )
I would like to observe the teachers and children while
they were carrying through with the suggestions you.
have given us. ‘ ' ‘

If there were enough interest .it would be nice to have .-
it more as a neighborhood program. .

3

. .

’ /" 1

19
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-

13. My child has not attended every day, but I think
this program has been excellent and helped her a
lot.

14. None. ~ Everything is just fine.

Y %
.

Question %our: . . i
If another parent expressed an interest in BASICS for
parentsL would you recommend it or not? Why?

Parent Responses: ) .

1.. Deflnitely' I was truly shocked and sufprised by
what I've learned and by what I've seen in my child's
progress.

2. " Yes. Because it helps themn.

3.. I would recommend BASICS for parents as well as .

) children because it's a great feellng understanding
Yyour children and helping. <

4, Yes. It would help thatl oalent to help their child

in ways that parents did not realize tbe way to
- help them. o

5. Yes. Because parent3 do not truly realize the needs
of their chlldren and the ways of getting'them to
express. s

6. I certainly would! 1It's an education for the parent
as well as the child. .

7. Yes. It would help us to heip our children.

8. Yes.. Because I feel it helps the child to -begin
klndergarten learning to meet different classmates

. " and teachers., .

9. Yes. Because it Helps.

10. Yes. Because in just a few wecks I can see theé
difference in my son.

11. Yes. It has been very helpful in understandlng what
the preschool program is about.

12. Yes. It gives the child a little more attentlon at
haome and prepares them for school.

13. Yes. It gives you €as and helps to work with your
child. Brings yow closer together.

14. Yes. So the child would be interested 'in school.

*

Question Five:: - ) S

-Would you be Jnterested in, taking BASICS for Parents =
*Program’ .

Parent Responses:

14 - yes

- 120
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Question Six:

Other comménts and questions: .

Parent Responses: B : L '

1.

2.

Pledse do,all you can, to inform parents and others
involved ¥h edlcation of this prograﬁ .

Should’ be continued. ~

- *

Eor the teachers to talk to parents and td tell them
what their child needs the most.

Please continue. This program has helped immensely, .
for parent and Chlld
- . . ' ~
None . v

- \ * ®

Y 3
-

& - 3

ot
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