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. Women constituted 67 per cent of the public eduéétional.teaching
profession but only 16 per cent of these women educatoxs occupied ad-

- ministrative positions which were predominanatly at low evels. The
reason for this underutilization was obviously not one-of entry into
the profession, but of differential advancement for women and men with=~

"i{n the ranks at all levels, Women in top administrative posts .were
pract.ical’ly'non—existent° The literature showed that' there definitely
existed .a lack of congruence between the positive -attitudes expressed
by male administrators who did most of the hiring with the infinites-
1imally émall'number, or complete absence, of women 'hjired. Women were

‘not proportionally represented in terms of their availability. The

root of the problem was all-pervasive as differential treatment occurred
at. every developmental stage, The recurring discrimination patterns
showed that women in educational administration L :

1, were the last to-be récognizeﬁ under Title VII of :thé Civil Rights
Act of 1964 (effective March 22, 1972) and the Equal Pay Act (ef-
fective July 1,.1972) under the Fair Labor Sﬁapdards Act.

-

2. ‘were excluded from policy-making meetings.

i

w
o

. 4. did not have equal :eﬁfesenﬁ;tion within college depértméntal

' units and the number* -of women who eyantually engered graduate
school dramatically declined. ’

5., had lost the small yearly gains they experienced-in earlier years
in number of doctoratés obtained, : "

[V N

6. were not hired chiefly because of their sex and that séx was a
. better independént predictor of ramk than (1) time spent in ad-
ministration, (2) number of years -Bimce completion of degreef
(3) number of books.published, or (4) number of-years at current .
. institution. Sex tlas also a better independent predictor of '
. salary than such other factors as number of years of professional
employment gf'doctoral degree and produced qhq‘greatest discrepancies.

i
|
|
: |
displayegd aptitudesfthét"were'un&erutilized in the professions.‘-T '
|
\
|

7. ‘were evaluated differentially from men by(searéh committees fre-
' quently composed of only men, ) .
8. had fewer initial job dffers than Men.and were_enable to 'secure
positions id institutions they preferred in greater proportion
than‘"ﬁﬁkhqf e : S S
o s : :
9., did not apply for alministrative posts simply because of nepotism

rules, immobility;vor because they felt that women who took the

time to apply did not get the job anyway.

10, outnumbekd men elementary teachers nearly 9:;1--but 78 per cent of’
‘2. all elementary school principals were . men. - ,

;{};g'wege qual in represéntation to male high school teachers, yet 96
. .per cent of sedondary school principals were men. '
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12, were only 3 per cent of 13,000 §chool superintendents.

13, had a median number of zero females In top administrative posts
in the National Association 'of State Universitiés and Land-
Grant Colleges while men had a median number of 18. .

14. ranged from 2 to 35 per cent of the total faculty at the college
. and university level. v

15, constituted fewer faculty members in schools exclusively for men
than men in women's’ educational institutions.

.
—

1l6. were concentrated where they had powers and influence only over
female* students and faculty.

- 17. had no representation in many of the different functional units
in the dean series. B

18, were more-apt to secure higher academic ranks than men for the
variables of age, size of institution, and marital status; single.
19, were more likely to hold higher ranks 1if single or divorced than
j married women, the implication for married women being that the
burden of child rearing was the woman's.

T 20. were the slowest to be promoted if in the'Hdﬁnities.

21. .&cre more likely to athieve higher ranks than their counterparts
in other departments if in the health fields (medicine and nursing).

22, .produted greater variability than men in predicting academic tenure
for’ such predictors as university, age, and year of degree than
time spent in administration.

23, showed lgsser weight than men in the-securing of academic tenure
for the variable number of children when compared with time Spent’
- in administratiOn.

: 24, etarted at a significantly lower base salary than men and promotion .
in rapk for women required consideration of 5 more variables than -
for men with a somewhat lower resulting multiple R, indicating
greater difficulty in predictiqg ranks among women than among men.

:. were gradually declining in numbers in state departments of educa—:
tion. . . -

'6. were channeled into/Eositions that reflected ' '~ traditiomal -,
women's roles (nutrition, library service, and homemaking) and
only 3 per cent of the women held "titled" positions.

27, were several years older on the average than male administrators,

4
’

28. experienced a differential average. salary which wds at least $5000 .
lesser than' the male average. S e
29, occupied about 5 per cent of all leadership mdsitionéfin grades
16, 17, and 18; the average grade was GS 7 for women and GS 14 ‘

ERk(: fo} men, - ‘ B ; . ",' 45 k. .
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32.
33,
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34.
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36,

37.

38,

39,

-

later

40, .
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} N .
‘had no representation,as NEA executive secretaries and were under-
. represented as presidents of union locals of the Americamr Federation

of Teachers. U : .

were almost *tbtaiiy éécludéd Erdm the field of educational research.
averaged 1 intas,ﬁém;egé of bgafag‘Ofﬁtrustees. \ o
were being fired ;t tﬁipe”tae rétdfpg még and married womén‘at
an even greater rate, . e - y 7

Similar répurring discfimina;}%n‘pattern:'shOWed tﬁat students

andidates qr potential_women in'edhcatLonplladministration

isoiati@n was'on%;bf the mostrdffficult forms of .
discrimination to endure, » -  *_ '

expressed preferences that ranged from a low of 33 per cent to a
high of 79 par cent for;admiﬁbtrat}ya\activities.

showed that 1 adequate preparation was being received at the ele-
mentary and hifgh’school level especdially in the area of mathematical
skills for femhles and verbal skitls "for males. . ‘

. i . 4

' A‘ % . \
'seledted mathematics-as their most liked subject; £Z¢ all sorts of

interest waa expressed for activities that required this instruction.
were ndmitfed'to‘college in lesser proportions than men at all per-
centile levels: The closer a woman was to average, the more "

- severe the discrimination became.

pfeferfed qoiléague;colleague‘faculty—student relationships v the \
teacher-pupil, master-apprentice, employer-employee, or mister-

slave varieties,

"

‘Cultural conditions during the preschool era and concurrent with

séhqol years p

. N ~
disclosed that prevalent attitudes about sex roles took root_and§

" were- further augmented by the media,

41,

‘indicatéd a lack of congruence on the part of male attitudes

‘toward the sharing of the homemaking function and the actuality

42,

of performing these activities.

lacked those facilitative and educational instltutions that
enhance and help lead toward the elimination of these inhumane

conditions.
"\'
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Sex Diécrimination Patterns in Educational Administration

‘
.

Many facets of sex discrimination had been documd§nted throughout
the nation; for example, women in educational administration, execu-
tive, and professional position$s were the.last to b under
Title VII of the Civil Rights Act of 1964 (effective\March 22, 1972)
and the Equal Pay Act (effective July 1, 1972) under\the Fair Labor
Standards Act. Title IX of the Higher Education~Améndments of 1972
banned sex discrimination against women students and employees at 311‘
levels by educational institutions that\received Federal financial o
assistance.. At the time of this writing, the proposed rules and regu-
lations were open for suggestions for future revisions and additions.
in reference to-the noted deficiencies.such as removal of sexism from
‘the- curriculum, requiring equal aggregate expenditures in the field of

N sports, delineating adequate enforcement procedures for the complying
institutions, and access to due process procedures for violations.

A

v .. The present ‘movement for equality for women edycators in the

United States hﬂd deep historical roots in the eafl?é‘ efforts of
feminist groupsd 'But the form it had taken during recent ‘years arose
mainly from contemporary conditions--the demeaning image of women in
the media, the economic necessity for women to Help or entirely support
their families, the growing concern that the attitudes and actions of
many parents and teachers assign different roles to boys and girls;
the inhibiting effects on both sexes in developing their potential,
pressure to enforce federal guidelines prohibiting sex bias in educa-
‘tional materials, technological developments that free women and men

‘ from many domestic tasks, pew methods of family Planning that changed
the size of families and the conditions and consequences of sexual
relationships, and the ever-increasing number of women pursuing higher
education and becoming qualified for professional work. ,In addition,
women educators had been influenced by the civil rights movements of
the 1950s and the radical student movement of the 1960g.

) This review had focused on_womgh in educational administration ag
cdmpared with men. .The author recognized sex discrimination as an
historical fact and began by discussing some b6f the current psoychélo-
gical effects of cultural conditioning, followed by ‘examining the
counselor role with high school seniors who expressed an intereot in
executive and organizatipnal activities; eventually turning to thoge
problems that were encountered in admisoions to college, in obtaining
financial aid if single or married while pursuing the degree; and

. finally, after earning one ¢r more. advanced degrees, employment con-

ditions relating to recruitment, promotions, salary increases, tenure,

and trends for the future. - .

.

Psychological Effedts. _ v ‘

_ The roots ‘of cultural conditioning in which sex discrimination :
had its beginnings were the too .prevalent attitudes that females were
somehow less intelligent, less able, less resourceful, thus less im-
portant than males (Percy, 1974). Sexism, unfortunately, was an inte-
gral part of the attitudes and actions which had relegated women to a

r-" ’ \
. ) . - ,
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-degree that child rearing as a full-tme job could not keep most women
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secondary and inferior status in society; and sex-role stereotyping .
in textbooks and educational materials was, without a doubt, a major
contyibuting factor to the pervasiveness of sexism in education

(Percy, 1974). . y

In anthropological studies auch as Mead (1963; 1950), it was
shown that personality characteristics and sexuality wer¢.instilled
through a seciety's cultural institutions and that not omepsychological ‘
characteristic was¥shard in common by either sex across several cul- |
tures otheY than the creation of religion, which différed in type from |
one culture to the next, Attitudes toward the sexes (such as precon- }
ceived stereotyped ré6lTes designated for women and men) were aspecial
augmented in the home during the preschool years and‘,later in th
schools (National Organization for Women, 1972a; Macleod & Silveaman,‘ @
1973; : 7 o+, ~ 7 Adamsky & Kaspar, In process textbook survey) i
and the media (National{Orgahizatioh for Wémen, 1972b; Mellen, 1973).

In reviewing the sexuality of women in a number of recent films,
the perception of women's capacities and character by the producers
portrayed women as self-hating narcissists, passive, cunning, emotionally
empty, demonic, empty-headed, incompetent, infantile, simperingly de-
peﬁdent, sexually cdnfused, self- destructive, masochistic, tortured,
debased, flawed creatures, mindless, glddy, and incppable of rising
above a repellént biolegical frailty (Mellen, 1973). This tunnel vision
on the psyche of women was further amplified by the exploitation of
wvomen's voluptuous image and stereotyped images based upon partial
truths; e.g., the degraded lesbian portrayed in Frederique of Les i
Biches as a predatory seducer of children and as a pathetic, abject h
non—entity as in Banford.in the Fox (Mellen, 1973). 1If homosexuality
were indeed an arrested development of heterosexuality, the film-makeJ
had the choice to approach the topic with disgust or compassion which'
would not preclude achievement in other areas, a constructive, develop-
mental, and educative approach. The slow progress women have made with
the law algo attested to the pervasivenhss of sexism (Rawalt, 1973; '
Women's Rights Law Reporter; 1972, 1972%/73, 1973, 1974; Hughes, 1970,
1971). -~ 3

The effects of cultural conditioning manifested themselves in ¥
many ‘ways. In 1971, a sample of readers of all religious denomina--
tions of the Psycholopgy Today magazine were surveyed on selected atfi-
tude items. It was shown that dmost one-half of the responding women
and men expressed that women can best overdome discrimination by work-
ing with men in erganized groups; almost three-fourths thought that.
women can best achieve full development by getting.the best education
possible; about one~third felt that women were abgent from work and
quit more frequently than men; and more than two-~thirds agreed to some

satisfied (all p's = <,0001, Tavris, 1973). The great majority (73
per cent) approved of gqualicy in hougsekeeping and child care, but
onlg 15 per cent of thei'married men actually'!ghared such responsibili-
ties (Tavris, 1973) and in a recent poll conducted by the Chicajo Daily
News, 6ﬁ\per cent of the respondents thought that both parentgs o\\?t to

share the position as head of the family and that marriage was a

partnership”; however, it could not be-ascertained whether the 5 per
cent that viewed neither parent as head of the family or did not re-
spond thought that these responsibilities were shared by all family

members according to their ability to contribute to the homemaking

ey
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function (News for & from housewives for E.R.A., August, 1974). 1In
1972, the value of homemaking services to family living amounted to
$13,391.56 a year (Bender, 1974). Twelve different tasks were assigned
the prevailing market rate (an average of $2.46) and multiplied by the
number of hours to arrive at that figure.

The passage of social security legislation to include homemaking
activities would tend to alleviate financial conditions during retire-
ment years for those individuals able to pay 1into the plan, but it
would not pnbvide the immediate relief needed by most persons for
such emergencies as pending litigation, adequate coverage for health’
needs that are preventive in nature (family planning, care of the
yopng, recreation for all family members, child-care/development
fatilities, short-term, low-interest loans for emergencies; and more
rapid,processing procedures for existing measures), and for those
exceptional circumstances when multiple needs exist at the same time
for the same individual or several individuals within a family unit.
An alternate procedure would be to grant social security credit for
homemaking functions and other worthy volunteer activities that pro-
vide constructive, wholesome services to society with a great expendi-
ture of time and talent such as Boy  and Girl Scouts of America and
4-H act%vities. ‘

Thi%idiscusgion, however, was limited to formal education and ?
examples from the literature follow. ., %% S W
\ o’ L

Sandier (1972) stated that women students found isolation to be
among the must difficult forms of discrimination with which to deal
and that the\classroom was- frequently used to ridicule women and to
remind them that they were mainly sex objects. She found that coun-
selors-in-training of both sexes urged women to enter *education rather
than.- gsuch fields as engineering. Statements like the following were
made to women clients (Sandler, 1972, p. 10):\T£WOu1d your husband
resent your being an engineer?"; "Engineering ik very technical.";
and "Youigyrmally think of this as a man's field." (

Women who encountered gex discrimination in the field of Bugi-

ness Administration were interviewed. One gingle-woman, who had worked
full time for more than 20 yearg as an ‘executive secretary and ad-
ministrative aosistant, said, "A“man of less intelligenc® and train-
ing will be put in ‘an office management position by most nationally
known companies rathér than a woman" (Katz, 1970, p. 88)™ Another

woman with a master's in business administration expressed herself
this way:

- -

a '

Discriminaa{Pn haa/heen mostly subtle, not neceg--
sarily written policy, ranging from meetings planned,in
men—oniy clubs to delegating heavy responsibility without
appropriate status and authority . . . I would like to add
that, in general, I have overcome these obstacles but it
i1s always something that had to be overcome .. . Thekre was,
instantly, opposition to hiring me for my:-present jobby the
men at other campuses. They thought it wduld hurt their
image to have a woman planner (Katz, 1970, p. 88).
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Others argued that much of discrimination was unconscious; but none-
theless, it was still pernicfous 1f it limited human growth, happi-
ness, and contribution to society (Thompson, 1973). For example, 1in
the study conducted by the Johnson O'Connor Company of Boston who,
since 1922 had administered aptitude test§¢o 330,000 persons.who
wondered what careers they should pursue, the findings showed under-
utilization because (1) women were more likely than men, by a factor
of 3:2, to have ability to grasp idd%as and theories, the touchgtone
of the successful executive; (2) men outnumbered women, by a factor
of 2:1, at the top echelons of big business in the ability for three-
dimensional visualization, important in the physical sciences, medi—
cine, architecture, city planning, and engineering; and (3) women's
presence in these professions was below what their aptitudes indi-
cated (Thompson, 1973). . ot

Preferences of High School Seniors

X >
Who will go to cgllege and into educational administration?’
People.in educational\administration have varied backgrounds and
many had redched that goal by means other than the direct route of
entering a program called Educational or Business Administration.
What types of students ought to be encouraged? ; Certainly those who
expressed an interest and, in addition, had thé ability to acquire
the competencies rgquired. .

.+ In a survey conducted by Cross (197?6 for the Compdrative Guid-
ance and Placement Prograi (CGP) of the College Board, high, sahool ~
seniors with high and low "A" grade point averages were adsked to
state thelr occupational, academic, and subject matter preferences
(See Tables 1 and 2). 1In examining ghe results, it was e¥yident

Insert Tables 1 and 2 about here

.

r

that?women students expres&ed preferences that ranged from a low of ©

33 per cent to a high of 79 per cent for those activities that ‘would
fall under educational administration. It was particularly ‘enlighten-
ing to note that almost three-fourths of all these students expressed
a néed for educational and vocational counseling. Apparently, thesge
students felt that they did not have redlistic knowledge 'about the
long~range planning needed and the various means by which a goal can
be reached. Financing an education, of vital concern to all, became
more gimportant to an individual who had the scholastic ability but -
who did-not hazﬁ the financial means. = Hence, counseling was paramount
in importance. Also, it was found that the most popular occupational
choice of 78 per cent of the 'low-A girls was typist or secretary and
that 69 per cent of the low-A boys chose auto mechanics (Cross, 1972).
No doubt, these students were ‘taking care of their personal and short-
term financial needs .as typists were hired at all competency levtls
and young people save a lot of money whether reparing their own and/or
somebody else's car. The preference listing unfortunately did not
inquire if the young men desired to be fathers and homemakers ~

1
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but only inquired if the young women exp;éssedfg preference to be
"housewives." Past experience with our educational system, delinquency,
child abuse, and .the national defense confirmed the fact that the rear-
ing of children- and youth was a multiple_responsibility-that.invdlyed
both sexes yet was not percéived to be a join? responsibility withid
the home (Joesting, 1971; Joesting & Joesting, 1972; 1973). There was
a lack of congruence between the attitudes expresged by male respondents
for the sharing of these responsibilities and for actually peforming
the activities imvolved (Tavris, 1973; News for & from housewives for
E.R.A,, August, 1974). Laws for the achievement of these ends were
apparently lacking. Illinois state Senator Dawn Clark Netsch dtated
that changes had taken place 'in family lifg.and that it was time that
the laws.caught up with these changes (News for & from houBewives for’
E.R.A., August, 1974,.p. 2) and aided theilr %syeloPment in those
geographical areas not so endowed. . . ' ]
- o . : - . -~
It should not be overlooked, howevef, that test scores were not
the only indicators, ' The findings of a-study on the precollege prepa-
ration of black college students (Bindman, 1966), strongly suggested
that poor high school academic training was a factor in the inadegquate
preparation of Neggyo students for college and that gubjective measures
such as personal interyiews would be an additional technique for :
appraising their readiness for college rather than some 'culture-free"
objective intelligence test, It was evident from Table 2 that counsel-
ing was needed; e.g., at the fhost 11 per cent of the students picked .
mathematics’'as their most liked subject, yet all sorts of 1nterest wag
expressed for activities such as teaching, research, business, and the «
professions tﬁag,rqguired this instruction. _Sélls (1973) found that
51 per cent of the entering-male freshmen at Berkeley had.foyr years
of high school mathematicg instruction which~ was ‘true for only 8 per _
cent of the women students. In some geographical areas like Southern
Illinois, more than 90 per cd™ of the administrators surveyed wanted
children to express themselves creattvely and realistically, yet the
instruction necessary to achieve the-mathematical skills needed in, .
solving social problems was alpost completely déniedhtouboth sexes %
(Muhseh, 1968). ‘ ;o ‘
0f 35 percent who responded to the questionnaire mailed ‘to a sample
of universities and colleges in 50 statesy Thompgson- (1973) f@uﬁd that,
in business administration, 11 schools nncouragea men ofily.and 36
schools encoufaged women and men equally. The distinction was mdre "\
marked in engineering where 12 gschools guided men only as opposed to
24 who counseled both™women and men (Thompsen, 1973). Responses from
the 66 per cent who did not respond, no doubt, would have been more
discouraging® Evenr . so, more than ne-half of the respondents did
not answer the more subtle questions on~yemen's issued. -

[

Collehe and” Graduate A@Efséions o *

2

The mean scores of the. Scholastic ,Aptitude Test (SAT) from the

. College Board Score Reports of 1970 for a national sample of all

secondary Schodl seniors, compared with students who planned to enter

.college in 1969-1970, showed no difference in the average scores of
‘males and females on the verbal portion; but men scored significantly

higher than women on the mathematical section (Cross, 1?72). Like-
wise data from the admissions testing program of the American College
Testing Program reflected typical sex diffemnces on subject-matter

tests: overall, women gcoring highe;hih English, men scoring higher .
‘. ’ < o

. 1o
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in mathematics and sciencé, with virtually no difference in social

"studies (Cross, 1972). This same patterning of results was foynd

for entefing freshmen at SIU-C (King, 1969).

In 1968, the overall acceptance rate for admissions to college

“wasg 75 per cent for men and 60 per cent for females (Cross, 1972).
f the wdmen sc¢ored very high on the verbal portion of the SAT (over
700, which was the score of the top 1 per cent of high school gradu-
qtes), their chances of obtaining admission to college were as good

.ag the men's. The cloder a woman was to average, the more severe
" the discrmination becamre as seen in Table 3. The greatest discrepancies

in the prestige 4-year liberal arts-college occurred for those young
women who ranked in the top and second one-fifth of their high school
clags, the differential being 21 per cent and 30 per ¢ent fewer women
admitted in ,the top and second fifth, respectively. At the state
university, the greatest discrepancies occurred® with those women rank-

"ing in the second and third tenth of their high school class, 31 per
"cent and 22 per eent fewer, respectively. Af all levels, fewer women

&

than men were admitted., At Wayne State, a large decrease in graduate
earollment occurred in almost all program areas and the same pattern-
ing occurred for 621 professional schools (See Table 3).

r e e e e e e ’ .
Insert Tublel3 about here

In the state of Virginia, during a 3- year perigd, 21,000 women
'ﬂpplicaﬂte were rejected from college admittance wh le .ot one male
student was denied a24mittance (Perkins, 1970). The nanawered question
remaineds Was college admittance a game to be played "with numbers or

“a right of every individual?

Eyen though 52 5Er cent of the Macalaster population was male,
‘only 36\ per cent of the nominees selected for admittance were female
(Higgind\ & Rogsman, 1973), In examining the performance scores of
male-female nominees amd male-female nonnominees, the major findings
showed glaring discrepancies: (1) female nominees significantly out-
ranked male nominees when the Qpriable under study was Converted High
School Rank [the best single predictor of future academic success
(Muhich, 1970; l972ﬂ (2) there was no significant difference in per-.
formance of male-~female nominees on the SAT Verbal, Academic Achieve-
ment on the Strong Vocatiohal Interest Blank, and Numberfof Different
High School Activities and Projects; while male nominees significantly
outperformed female nonnominees on the SAT Math (p's = <.0l1). No men~
tion was made of the remedial measures to be taken to correct the
noted deficiencileg,

Many educational institutions were still discriminating against
women in undergraduate admissions. Male applicants were markedly pre-
ferrred over females at the low ability level, but this difference dig~
appeared at the higher levels (Walster, Cleary, and Clifford 1970).
Even in those colleges where it appeared that men and women were repre- .
sented equally, women did not have equal representation within depart- * 3
mental units and the number of women who eventually entered-graduate _ )
school dramatically decreased. Of the 48 career pfograms at CGNY,/all
were predominantly male fields. Male students weré¢ more widely dis—
tributed among the career programa, half of their number being con-

centrated in gif¥ programs—-accounting, business, &puter science, data
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processing, electrical technology\ marketing, and mechanigal tecfinology.
Ten thousand women enrolled ig,these programg: 75 per cent wexe.in

7 programs, each of whick had ‘90 per cent or higher female enrollment--
mostly in nursing and secretarial science.(The Status 6f Women at CUNY, .
1972). Although the percentage of women undergraduate students had
been increasing since the 1950s, so that it was mow 41 per cent, it =
was still less than the percehtage of women undergraduates in 1920,
when women were 47 per cent of the undergraduates, or in 1899 when

Stanley, & Gleaves, 1972).

In a relatively new doctoral program at SIU-C for the years
1960-1972, it was found that (1) women doctordates had lost the small
yearly gains they experiencedlin,earlier years; (2) men had a 2- to
13-year head start; (3) men started with a base three times greater
than women; (4) men doctoral graduates increased in numbet- 25 times
by 1972; (5) women doctoral graduates inczcnsed Q5 times by 19%70
(peak year); (6) womendbthen experienced déclines of 1 per cent and 2
‘per cent in 1971 and 1972, respectdvely; (7) 6 oftﬂniZQ&Aoctordl pra-

-grams accounted for all womed doctorates in 1972; and (8)-7 of the
- 22 doctorpl.programs had graduated no women doctorates to date; namely,
‘Chemistry, Geography, History, Mathematics, Molecular Science, Physics,

and Sociology (Muhich, 1973). Overall, 90 per cent of the doctoral
degrees were awarded to men-and 10 _per cent were awarded to women.

0f the variables affecting graduate gtudent gatigcfaction, colle- ,
giality of faculty-student relationships (the golleague~-colleague
variety) %as by far the best predictor of both academic satisfaction.
and nonacademic satisfaction (Gregg, 1973). For females there was
no correlation between either type of satiocfaction and the expectation-
reality discrepancy (ERD: the discrepancy between what the student
expected to encounter in graduate school upon entering and what wag
perceived to be the reality of graduate school as experienced). For
males, the correlation between-academic satisfaction and nonacademic
satisfaction with ERD (-24 v -19) wao significant at the .005 level.
Thus the. sex Gar}ablg had a gigdificant effect between ERD and satis-

. e explanatioa could be -that women entered gradu-
ate school with less definit® or clear-cut expectations than did men;
and, therefore, the impact of ERD would be lesger for women (Gregg,
1972). Another possible explanation ccould be that the cewveral other -,
formo of collegiality such, ag teacher~pupil, macster-apprentice,
edployer-empléyee, or magter-slave prevailed. ’ u

& - .
. * Results of a survey of faculty and graduate gtudents .conducted
during 1970-71 at Johns Hopkins University modestly contributed [ S

" the understanding of contemporar% psychology -and provided some bacses

for future speculation. Broadly, the otudy sought angwers to the
question, "What do you feel*is the cingle moot igoue confronting
psychology today?" Because psychologiots were divided over the icgues
of socigl relevange confronting poychology today, the results reportied
here were restricted to academic psychology. The results of the Lipsey
(1974) study showed a generally decrecasing function relating sochal
.concern to experience in paychology. Midcareer faculty cxpreuseiﬂe
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lack of enthusiasm for the promoting human welfare, solving -social- -,
problems model’ of psychology that d1st1ngu1shed them from the new '
faculty and “students. A similar, but less pronouncéd pattern, also

‘ appeared for the experimentalism factor. Social’'relevance generated
the most heat, the demand that"psychology involve itself constructively
‘in th@ widespread social problems that beset society and- thezeby to.

the solution of social problems (Lipsey, l974)>

- .

- Financial Aid o, /\ -

' . Across the nation, more women students entering college than man
needed help finding a job (41 perccent v 32 per cent) and required
financial ‘aid (32 per cent v 26 per cent) (Cross, 1972), ‘Similar

- _results were reported for approximately 25 per cent of Wayne State

University's  new freshmen who came from families with parental -in-

‘come of less than $8000 annually (Sandler, l9%2)h

Due to discriminatory pOllCleS, women students generaPly received

a disproportionately low number of financial aids, *Examples at Wayne

State University follow: (1) 19-23 per cent more undergraduate men .

than women were receiving scholarsﬁips, grants, loans, and jobsj (2)

, 1-4 per cent more graduate men than women were recelﬁlng loans "and
Jobs, (3) 22 per cent more men were receiv1ng Graduatie .Professipnal
Scholarships which were administered by the graduate office;  (

12 per cent more women than men were graduate assistants (Liberal

. Arts only) a 21 per ceng more women than men were instructors

(Education °§§§)’ and (5) women were . underrepresented “n the number
of graduate assistantships and instructorships in all academic ..
.units that provided york experience that would help students in
their latér attemps to find employment (Sandler, 1972).

. 7 (“ Sandler (1972) also indicated that a lack of adequate Chlld care
- facilities was one of the many barriers blgcking full participation

in higﬁer education by women and that many colleges were w1lling to
spend enermous sums on athletic facilities ($94,560 for men v $2,254
for women at Wayne State in 1971) but recoiled at the thought of es~
.tablishing such?® facilities as nurseries, which pr1nc1pally benefited
women and in turn, their families. Existing facilities were. minimal,
expensive, and unavailable during evening hours .and for children under
2 1/2 years of age; and 1n general, more varied facilitative services
were needed such as; women "s centers and clinics en human sexuality.

@ ﬁ Analysis of graduate financial aid at CUNY ind1cated that_ graduate
- women had more restricted access to financjal aid than did graduate men
or undergraduate women. Although graduate women received aid in pro-
portion td their representation .in 1971-1972, only 43 per cent of all

.monies went to women--the amount receivad per woman averaged $1000 less

than thle amount received per man (The Status of Women at CUNY 1972)

3 : ‘ /

More than twice as many men as womén were in the Research Train— -
ing Fellowship Program qunsored by the 1969 Elementary and Secondary:-
Education Act and seven times more men (88 per cent) than women (12 -
per cent) were 1961-62 Natlonal Defense Education Act Fellows (Lyon
& Saario,,K 1973). - s ; .

q
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" of three different states: California ranked highest, then Massa-
chusetts, and New York; . over $1 million in grants went to the District'
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At the University of Galifornia, Berkéley,.améng the Woodrow
Wilson Fellows for -men, having children made mno statistically sig-

nificant'differenﬂs&n'drOpoutég for women, having- children made a dif
ference of ,31 per cent fewer women imn the physical sciences (Sells,

1973), Among those with any secnmd-year support;_thé'effect.on men was-

to reduce dropouts by fourteen percentage points; among women in the
physical 'sciences, second-year support - made a difference of 40 per- -

centage points (Sells, 1973). . C i . .-
In reviewing the amounts of monetary awards at g midwestern uni-
versity, the median salaries for women foreign studénts (with -
'student visas™) were ejther zero or several hundred dollars lower
“than,those of their ndle counterparts. "In three of the four posi~ -
tion titles., the male ‘mean salaries were several hundred ‘dollars
larg-er ‘than the ‘mean female salaries with one_ exception’ in which
they were fairly close, and the low reported was ,not a true repre-
sentation for -that category because.it was a second or third-posi~ .
tion held. Some reporting inacdcuracies existed due to ‘delays in '
processing ‘changes-in status, but were minimal in.number; there-
fore, thejreportingris'baSed on a close estimate.. USual%y: the fga
poerting delays due fo number of new job holders were offset by the
number whose term apppointments qxpired. The distribution of financial

assistance showed slight gains for the women as noted below: :

N . 196970 .. _1972-73

. , . A R . . % oo
Number ' ' - 22 , 49
~ . Women foreicon students $29,237 . $89,607
" Per cent of awards - .16 ’ 33 . e

Women had always participated in Ford Foundation-supported .
activities in the fields of education, humanities and the arts,
international affairs,‘equal“opportunities for minorities, housing

d urban development, resources and the environment, govgrnmbhp and
law, and.public broadcasting. Overall, women's representation had
_been ‘proportionately low and only within recent years'had,?heir"pro-
portions grown. To date, Ford Foundation had granted women approxi-
mately $7 million but data reported was sketchy (That 51 pér cent:
Ford Foundation activities related to opportunites for womeh,'1974).

? \ '

The grants awarded to schools, colleges, uplversities, iand other
organizations by the Carmegie Corporation of New York for-the fiscal
year ending September 30, 1973, - showed that (1) over $1.1 million was
given directly to African universities; (2) over $1.5 millio6n went
for joint programs between U. S. universities with African univer- -
sities; (3) only a little over $.5 million went to the “southern
states for regional programs; (4) over $2 milliom was given to each

,

/
J \

l This category exclud?d those who had already attained 'permanent
‘residency (Muhich, 1974). .~ . . - :
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of'Coluébia (Washington, D.C.), and the state of Vermont ranked
fifth high; (5) only seventeen of the fifity different states were
represented as revealed in the grant descriptiQns. In was im-.
possible"toiascertain all eventual destinations from the descrip-
.tions in the booklet and thefTe wag\@ discrepancy of more the $.6
.million between the amount’ appropriated by the trustees for the

\ fiscal year ending Septmeber 30, 1973, and the “actual amount awarded
in grants as listed in. the List of Grants taken from the Annual Report
of .1973 for the Carmegle Corporation of New York. —-Areas within states
were not. evenly represented; -e.g., the several instituions withirf the
state of Illinois (6th high) were awarded $750,000--$700,00 remained
Upstate (Chicago. area) and only $50,000 went Downstate (Galesburg).
The six lowest ranking states (grants under $16,000) were New Jersey
.(lowest), Michigan, Colorado, Oregon, Hawailil, and Maryland. Programs
within the states of Pennsylvania, North Carolina, Florida, Connecti- -

cut, Alaska, and Alabama recelived grants over $100 thousand but lesser
“than §.5 million (Muhich, In proceéss analysis).

Fellowships and scholarships sgﬂh as Guggenheim, Nieman, Rhodes,
Pulbright-Hays, and Danforth, have been almost exclusively, or in very
large proportions, benefiting male rather than female recipients
(Nies, 1974). 1In 1972, for example, about 10 per cent of the awards
from these sources went to women and over $4 millions was awarded by
the Guggenheim Foundation alone. Overall, 80 per cent of all major

A4 »:fellowship awards went to men; in the most prestigious programs

- (largest g-rants); 95 per cent of the recipients were male (Nies;
1974) e - o - o -
.. _The €ollege. Scholarship Service established tables that made un-

-‘tgalistic;demands on upper-middle income people (those earning from

- $15,000 to $20,000 a year) at. a time @f increased cost of living .and
-4nflation in_ggneralr(W'nklér, 1973). = As mentioned in the Mondale
‘“Memo, July, 1974, "today we are. pushing toward that 20 per cent
breaking point . ... the point at which hyper-inflation breaks out, .
where inflation feeds on itself . ', . " The Mondale memo also stated
that the burden of this unprecedented combination of inflation and‘

- “recession had fallen very unevenly, with poor and middle income Ameribaﬁs

suffering the most, while others were virtually untouched; e.g., the
average worker's real earnings were down 4.6 per cent from a year ago
while -coprorate profits after taxes rose 16 per cent in the last year
and now rose to 79 per cent above their 1969 level. One decided reagon
. for these lopsided values was that people were receiving ‘greater
amounts of money for lesser production. Excerpts from Senator Gurney
Reéports from Washington, August, 1974, stated that mometary expamsion
' must be brought more in line with growth in productivity...In the last
‘four years, the.money supply had grown an average of 6.7 per cent and -
in the last six months 1t had gome up 8.1 per cent, while productivity’
had only increased an average of 2.7 per cent in. the last seven years
.oA family of four making $20,000 a year;as recently as 1967, would
,//izve to make $28,000 now just to stay even. . . o
The burden of middle-income faﬁalies'continued to grow as
Middle Americans seriously questioned paying taxes to support edu--*
cation for others. that they -themsel¥es could not afford for their
‘own children and for whom they could not obtain financial aid.  Hard'

] I
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data on the precise effects of financial aid poliﬁgés were not
readily available. However, undergraduate aid wagjstressed in the
budget, and the President recommended spending $7bl,8 million in
fiscal 1973 for a combined program of educational ppportunity grants

and WOIk—study'?unds (Fields, 1972). Many funds; though, which were

. approved by the Congress were . subsequently withheld by the adminis- .

tration. ‘Consequently, about 50 suits had beenfiled seeking re-
ledase of fiscal 1973 funds; e.g., the U. S, District Céurt had
ordered the release of $140 million in White-House-impounded appro-
priations for health researgh and medical-schools in response to ‘
two suits filed by the Association of American CﬁllegES seeking
release of these funds (Fields, 1973). : i

w
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iRecfuitment ' E ' D

AN . v , . .
Principally,‘ﬁrablems assoclated with recruitment of women in
-educational"admigistfﬁtion had to do with lack of congruence be—~
tween the attitudes of male personnel who did mast of the hiring -
and the actual numbers of/Womén employed. ~Arter (1972b) summed
up the position of the university in this manner: (That almost

all of,thaﬁpbief officers responded that they were favorably dis-

-_posed to hlring wepen and yet few women weére eating the adminis-

trative cake seebed=wa strange-paradox;“ In other words, the will-
ingness of a president to 'hire women and the;acﬁual'numberjof women
‘admimistrators employed and recognized as coworkers were completely.
different--one expressed an attitude (which may or may not be a
true representation of feelings) and the otlier was positive'action._’
Women who considered a care&r important frequently complained about"
prejudice in ‘recruitment an?Lhirihg practices and of un@il}inénes%

on the part of employers to Hdelegate administative responsibility

to women, thus augmenting the differential promotion, tenure, and

' .seniority policies already in existence for-women and men (Ratz,

1970). C ) o _ : .
. Téylor's (1973) doctoral thesis concerning attit;}és toward men"
as administmtors showed that (1) other things beihg equal, male

- superintendepts were most likely to hire women as administrators;

but that (2) e~half of the school systems studied did not encourage
women to train or apply for administative:-positions; and - (3) analysis
of the data revealed that.the only factor which -appeared to have any
significgnce on the hiring pfocess was that of sex.

In examining &he recruitment activites at higher administra- '
tive levels at CUNY, findings were inconl{usive (The Status of Women
at CUNY, 1972):. (1) Although individuals active on search confmittees
were interviewed, the committee was unable to determine whether women
were underreptesented in the applicant pool for each search in terms
‘0of their availability within’' the national and CUNX work force; (2)
some members admitted that search committees invatiably evaluated
women differently from men when woméanpearéd as ééndidateé for
appointment? and (3) search evaluation qommittees‘ﬂere composed of
men. : ‘ - o
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Robinson l97l) found, that men 1in educational admimstration
had three timds. the iqitial job- offers and were able to secure posi-
tions in institutions they preferred in a greater propoxtion than
women; and many women‘'did'not apply for administrative /positions

k81mply because of nepotism rules, immobility, or becuase they felt

that women who took the time to apply would noL get tbe job anyway.

9

¥
f The creating of new position titles for like fuﬁctions te avce?id

. a basils. for comparison or the shifting of titles were recruitment

technicuec‘ueed, e.g8., at Wayne State, the research/assistant aad
research: associate pesiticns had beea £il.24 11 certral administra-

“tion by indiﬁiduals who had been assigned tasks,whfich were traditionally

assigned to administrative assistants. By using t}e research assistant
and research assoclate classification, ‘the admini/stration had removed
the individuals so. classified from the bargaining unit to which they
rrightly belonged and thereby had ‘removed the rqstrictions with respect
.to position posting, salary, and job 'security. /This maneyver was of
particular interest since indfviduals had been/recruited into the

'university to f11ll jobs which were not mad@e ailable to those al=-

ready employed at the institution (8andler, 1972). At NOrthern
Illinois Univer51ty, a registered. nurse was fncluded in the clerical/
secretarial class rather than professional/skemi-professional and was
one of the highest paid in this class but. gtarted only 25¢/hour
above a grounds: worker. However, after a/6-month probationary
period, the grounds worker received $3.74/hour, thus earnig 2¢/hour

4'more5than“the nuree (Pielstick 1973). /

A sample of 1972 AERA (American Educational Research Association)
Placement Bureau registrants were mailed questionnaires, but the data

_reported did not disclose thé number of females and males (Mathews &

Reed, 1974). Data were reported for resulting number of interviews,
methods by which candidates and employers established contact for ac-
cepted jobs, and suggested job-seeking methods. This study also ’
:showed that job placement of new doctorates in education was highly

~ dependent upoh who the.candidate knew and who the candidate's pro-

fessors knew. The three most frequeutly used methods by which can-
didates and employers established contact for accepted jobs were

(1) major professor, (2) other professors at candidate's university,
and (3) ‘professional acquaintances. at other universities. In more
than one~fifth of-the hirings, it was found thdt the candidate also
knew someoq% at thle hiring institution.

No' significant differen&gwere found in job mobility between men
and women psychologists in the Southeast (Kimmel, 1974). How then
did the apparent myth that women were 'a bad risk start? One possi-
bility "suggestelby the 'Kimmé&l (1974) study was that, though women
were no more mobile than men, the reasons why they changed jobs
were viewed to be less valid, that 1s, less socially acceptable,
¢ thereby placing a kind of stigma on the move This same action

taken by the male ¢ = -2 would be viewed as advancing himself pro=
- . fessionally., D .
-
¢ Fi . ¥
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Representation of Women in the L bor ' o e 2 .
Force and Professlonal Organizations e K ;," e

n with adequate credentials expéri—;
iscounting the problems associated
n in €ducational adminﬁstrationewere
'abor market in terms of (4) percentage
tionally (Table 4), and (2) thedir
availability from the faculty ra ks! more than three fourths -at the .°
elementaty - 1eve1,'a1most orie~half - at the secondary 1eVek, and “almost
one-fifth at ‘the college and university levels (Tables 5, 6, and 7,
réspectively). An examination, of the availabilﬁty of womgen in the
various fields showed that women were nderrepresented in all areas:
except Home and Family Life Education and Home Economics--two areas

in which men were grgssly undenrepresented ¢See Table 4) ¢

3 14

Due to the difficulties wom
enced with initial recruitment (
with cultural conditiOning), wom
grossly underrepresented in” the
of doctorates awarded to,women n

—---,——-—I——-* —————————————
Insert gable 4 about here
\
, The plight of women in e&uca””pnal administration needed further
examination frem several- vantage points,, (l) at tha elementary and
secondary 1eve15' (2) at the ﬁollege nd university leyeld; (3) in
professional organizations independemt of the schobl settings; (4)
in state departments of education; (5@ on school boards;- (6) in the
'S foice of Education and (7)-in educational, research

P

)

Nationally, women constituted a’ dalority (67 “per cent) of the
public education teaching profession, /bwf were not so represented
(16 per cent) in -administrative positiOnﬁ in public education (Lyon
& Saario, 1973). . The reason was not obMiously one of entry into .
the profession, but of differential advan&ement for wémen and men with--
in the ranks. Most of the men in adminisﬁrative positions in public ‘
education began thelr @reers as teachers, bnd no relationghip was
found between formal 'administative preparatibn and thequglity of ’
staff 1eader§hip of 'school principals (Gross, 1964), o

- . . J

. . ‘. . . . . R . . rﬂ. /
Elementary and Secondary Levels. The results obtained at the
state level confirmed-the trends-~at the national level. A look at

table 5 compiled for administrators in elementary and secondary
schools in the state of Illinos showed decreases in numbers of
women administrators in each post between the years 1968-1971
(Chesebro, 1972).

&

. Insert Table 5 about here

A look at the depgreases of women 1in educational administration ”
in the state df New York showed declines in 8 of 11 azd no, or -very
small, increases in 3 of the 11 professional fields e amined between
the years 1970-1972 (See Table 6).
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Insert Table 6 about here
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"Only 10 per cent of all administrative pOSifions in the VWaco
Independéent School District of Texas were held by women (Farrar,
1973)., These positions carrigd the highest salaries, and promotions
were usually from within the system, from the ranks of teachers,

75 per cent of whom were women. 1In other wogxds, 90 per cent of "the
administrators who were men came from the ranks of teachers, only
25 per cent of whom were men. Of 46 principals, only’'5 were women
and all were in elementary schpols, '

A 1970 National Education Association survey reported that (1)
in elementary schools women outnumbered men teachers nearly 9:1l--
but 68 per cent of all elementary school principals were men; (2)
"in the secondary schools, the proportion of men and women teachers
was about. equal, yet 96 per cent of secondary school principals were
men; (3) out of 13,000 scheol superintendents in this country, only
three -were women (Taylor, 1972; Thompson, 1973).
- /

College and University Levelg?\\ln the morxe “~than 300 colleges
and universities who responded to the Carn gle-ACE survey (Astin
& Bayer, 197%), it was found that women copstituted 19 per cent of
the teaching\faculty and were available fo# administrative activities
in larger numbers than their actual represgentation. Other indicators

thai. per cent of time spent in administrati¢n (in which wemen were

at a decided disadvantage) were larger numibers of womén carrying full
teaching loads (overall 63 per cent; undergraduate 69 perccent) the
very small 4 per cent receiving salaries lof $17,000 or more v the 6%

per cent receiving salaries under $10,009 and time spent in research
(See Table 7). | . . . o

-------------- o e e
Insert Table 7 about here

—————-1————————r———-—-—‘,——."

During 1972, City University of New York (the largest urban uni-
versity in the world, considting of 9 4-year institutions, 8 2-year
institutions, an upper division college, a graduate school, and an
affiliated medical school) employed approximately 22,000 faculty,
administrative, and sypport staff and served about 230,000 students,
Women in educationai/administration at CUNY were grossly underrepre-
sented at the highegt levels. The almost complete absence of women
in top administration at more tham 150 colleges and universities, ‘
summarized in Table 8, shoyed that the median number of males in top
administative posts in.the National Association of Stat University

and Land-Grant Colleges was 18 while the median number of females
was zero (Arter, 1972a),

T P oy O Rt B et G S s et Bt ey G0 e O Gy Bt B S wmn

Insert Table 8 about here .

‘An examination of 40 coeducational institutions surveyed by
Robinson (1971) at the college and university level showed great
variability in the participation of women in the total faculty,
ranging from 2 to 35 per cent; 36 of the 40 schools reported a -
participation rate of 25 pe€r cent or less; half of the schools employed




‘\\..

MUHICH
less than 16 per cent women; women were found in positions which had

_-minor relationships to policy- making, were at middle-management level,
or performed tasks. primarily eex- stereotyped the- mean number of women
department heads in all schools was ‘les *than 3[institution (mostly
in home economics, physical education, English, languages, nursing,
and - education); and women were:less likely to be represented on com-
mittees for guidance, scholarships, judicial problems, long-range
planning, institutional research, admissjons, education, or advisory
policy (Table ;8). -Staffing patt€rns varied tremendously between co-
educational and non- -coeducational schools. . Women's colleges had 'the
highest ratios of women faculty members. Five women's colleges ranged

¢ from 23 to 58 pper cent women faculty members CRobinson, 1971). ; In
schools exclusively for men, there were fewer women faculty members
than men in women's edupationalAinstitutions' Three men's schools
ranged from 1 to 8 per cent women faculty members (Robimnson, 1971).

‘Overall, 22 per. cent of. women at CUNY:were found in educational
Hadministration, concentrated ‘most heavily in the positions called
fAssistant Officer or Assistant To (Table 9). Sex stereotyping was

‘. . - g Insert Table>9 “about. here 2
evident in both the administrative and supportive staff. The f{h
women in high positions were conctentrated where they had powers 'and
influence only over female students and faculty. (The Status of Women

at CUNY, 1972). 1In the dean series, women had no represen&tion in
27 ofkthe 41 different functipnal units (See Table 10). The 6 women

. ~ . B ,

1

Insert Table 8 about here

e o ,

weanu‘were in 5 different functional units: biological sciences,
‘hgpanities, social sciences, students (2), and teacher education.

The Dean of Contemporary Studies was a black male with 'no associate
or assistant, Most units did not have persons assigped to the three
possible posts jJn the dean series; e.g., 1f a dean, assocliate dean,
and assistant dean appgeared in each of the 41 functional units, there
would be a total of 123 different position slots.. Forty-three of
these 123 units were unassigned and several persons were often as-
signed to one unit; e.g., in the Facwlties, there were 6 male deans,
1l female and 2 male associate deans, and 2 female and 2 male assgsist-
ant deans., -Men failed to have representation in only 3of the 41 dif-
ferent functional units: biology, nursing, dnd teaher education.

The differential predictive effects- on rank tenure, and salary
ig relationship to sex and amount of time spent in administmtion
were thoroughly reviewed. 1In the regression equation for women
and men combined, when female sex was partialed out after all 30
variables had entered the results indicated that sex was a better
independent. predictor of rank than (1) time spent in administration,
(2) number of years since?complet}on of degree, (3) pnumber of books
published, or (4) numbers of yeafs at current insif?uticn (Astin &
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Bayer, 1972). Variables that were more important than time spent in
administrative activities in predicting academic rank for women that
were of lesser importance for men were age, size of institution, and
marital status: single (See Table 11). Age was a significant vari-
able for men but not to the extent that it was for women., Single or-

.

\

\\.

divorced women wepe more likely to hold high ranks, the implication
for married women)/being that the burden of child rearing was the
woman's. A single or divorced woman did not have to follow a, husband
when he changed jobs and moved to a new locatiofi and was freer to ’
move if she so chose. Large families predicted high rank for men
which was not necessarily true for women. The Humanities were the
slowest to promote for both men and women. Men in engineering and.
women in the health fields (medicine and nursing) were more likely

to achieve high ranks than their cqunterparts in other departments.
St{11 based on the Astin & Bayer (1972) study, other indicators of
the greater difficulty of predicting academic rank for women than for
men were those variables that were significant predictors of academic
rank for women bat did not enter into the regression equation for men;
namely (1) protestant background, (2) native born, (3) liberal arts
college, (4) .selectivity of institution, (5) research interests, (6)
fellowship (graduate stipend), (7) divorced, (8) size of imstitution;
(9) single, (10) Department: Health, and (11) public institution;
and secondly, those ‘variables that were significamb predictors of
academic rank .for r~n but did not entér into the regression equation
for women were (1) major in educationm, (2) department of enginmeering,
(3) private, nonsectarian institution, (4) degree from top 12 imsti-
‘tutions, (5) per cent of Ph.D.'s on faculty, (6) institution in
southeast, and (7) number of students in class,

In predicting tenure for academic women, the predictéis that
showed greater variability than time spent in administration were
(1) university, (2) age, and (3) year of degree. These variables
were of lesser significance for men than time spent in administration.
Variables more significant than time spent in a ministrative activities
for women but not for men were (1) public institddon, (2) private
sectarian imstitution, (3) per cent of Ph.D.'s on aculty, and (4)
major in Himanities. In securing tenure for men, number of children
carried more weight than time spent in administragion, Number of
children was a significaht variable in predicting tenure of academic
women, but to a lesser degree than time spent in administrative
w-—activities. A major in business was also a_significant vartable
for women, but was not so for predicting tenure for men. The vari-
ables cited below did not enter into the ‘regression equation in pre-
dicting tenure for each of the =Zexes. ’
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Men Egggé
Public Instituti;n ‘ Affluence of Institution B
PrivaFeVSectarian Institution i ,Years Employed in Academe
Z of Ph,D.'s on Facdlty Numbe}lof Articles Published

Major in Humanities Rrﬁvate'Nonsec&mian Institution

Major in Business : <\ ‘Coeducational Institution
‘Major in Physical Sciences
Sex wal8also a better indepenldent predictor of salary than such
other factors as number of years of professional employment or doc-
_toral degree and produced the greatest discrepancies (Astin & Bayer,
1972), Even though the regression e{uation for women contained 6
fewer s@gnificant-variables for predicting salaries than it did for
men, the 2 variables which carried the most weight for men (salary
base and rank) were not readily available to women--Women started at
a signifjcantly lower base sa ry than men and promotion in rdnk °for
women requir consideration of 5 more variables than for men witha
gomewhat loser resulting multiple R, indicating greater difficulty
in predicting ranks among women than among men (See Table 11). There
-was a significant difference in salary base (r = .13 v .26) between
women and men (p = <.0l). Even though the time spent in administration
was a significantly weighted variable for predicting salary for both
“women and men, it ranked 6th in importande for men and l4th 1n import-
ance for women, The other variables having larger "F'" ratios when
considering -amount of salary for women V men (over’and above yegrs
spent %n admihistration) were (1) doctoral degree, (2) university,
(3) size of institution, (4) tenure, (5) selectivity of institution,
_and (6) years employed in academe. Two more variables ranking higher
in importance than years. spent in administration for predicting
women's salaries which did not enter into the regression equation
for predicting men's salaries were (1) private sectarian_institution
and (2) Romaﬁ catholic institutions "The professional/medical degree
and Department of Fine Arts were signtficant variables for women while
divorced, number of children, and Department of Engineering were sig-
nificant variables .for men in prediction of salaries. I+ was inter-
.esting to note that years in academe ranked at theé bottom of the list
of 32 variables needed to predict men's salaries while this same vari-
able ranked 13th among 26 variables in the prediction of women's

salaries. :

4

»
©

Sophie (1974) concluded that the large differences in edﬁc@tion
between women and men accounted for most of the differences in publi-
cations, -another way of stating that sex was the best independent

predictor.

State and Federal Agencies. . Analysis of informatipn taken from
state education directories for the years 1950, 1963, and 1973, in
state departments of educatiofi throughout the U.S. showed that the
total percentage of women im policy-making positions had decreased
from an ayerage of 14,5 per cent in 1950 to an average of 6.8 per cent
in 1972 (Marr, 1973). Thfbughout the country male employees held
many more educational policy-making positionsg in educational adminis-
tration than did females; e.g., in the California State Department,
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women were channeled into positions that reflected the traditional
* women's roles (nutrition, library- services, and homemaking); and
only 14 women out of a total of 430 employees in "titled" positions
fell into other types of positioms (Marr, 1973) - Discrimination may, - :
not have existed for those positions in which women were "+raditionally"
. hired, but this concept needed generalization to all career .areas. -

///<</’—f . In the Connecticut State Department of Education, April, 1973,
women constituted 17 per cent of the professional and 84 per cent of -

the nonprofessional force (Taylor, 1973). 1Im addition, Taylor (1973)
reported a $5,000 male-female differential in the average salary as

o

R

summarized below: ———
‘ -0 . : Per Cent over
Averagpge ‘Age School Administrators Average Salary $15,000
\ 33 “ 80,000 male . $13,625 37
3z .-, 18,000 female A 8,625 16

Iin the U, S.,0ffice of Education on October 30, 1972; wome£§uc—
\ cuplied 5 per cent of all leadership positions in Grades 16, 17, dpd
18, as shown below (;leor, 1973): N

L) ~

S Per Cent .
a Women Me¥ * Women
GS 18 0 A 0.0. \
GS 17 . 2 11 15.0
GS 16 1 36" 3'0v .
Total 3 49 5.0

Average Grade GS 7 GS 14 . . p
Two years later, those women educational leaders ranking in the
uppet grade level quartile were distributed somewhat evenly among
the several grade levels while men were more heavily concentrated in
the higher grades (See Table 12). Conversely, in the lower grade
level quartile, male educational leaders were distributed among the
numerous grade levels while women were concentrated more heavily in
a few of the lowest grades. The average grade for .men was 4 or 5
* levels higher than it was for the women (Fishel & Pottker, 1974).

________________________ - i

-
4

This same study showed that only omne female was chief state schood
officer and that Illinots and Wisconsin were the only two states L
without departments of education. . o -

Professional Orpanizations and Educationl Research. 1In the
National Educati@n'Association,‘Taylor (1973) reported an almost
equal number of women and -men who were state agsociation predidents
(24 v 24), but 50 men and no wemen yere Executive Secretaries,

Women headed some teachers' unions, too. ;hough the American Feder-
ation of teachers actively gsupported equal rights for women, only
150 of its 900 union locals had women presidents (Thompson, 1973).
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The field of educational researchy dominated by and controled
- men's interests, showed a decided lack of participation by women.
Thd Aderican Educatidnal Research Association was run primarily by
mefd (Taylor, 1973). A women's caucus had been convgned, a task” force
90 women in education had been formed, as well as a special interest
.-~ group for next years' convention. A survey of program titles showed
] that only 4 of 300 programs involved issues concerned with sex bias
.7 at the 1973 AERA conference ard 16 were concerned with—racial bias.
Famale subjects dealt with (1) Perspectives on Female Education, (2)
Sex Role Development- apd Sexism, (3) Racial, Ethnic, and Sexual Bias
in College Admissions, and (4) Distaff Feedback.
In the area of budget for educational research, the college and
. university's share of funding rose by 12 per: cent in 1973, an increase
of $.3 billions distributed as follows: (1) National Scilence Founda~-
-~ tion, an increase from $391 million to $446'million; (2) the Depart-
ment of Health, Education, and Welfare, $1- billjon fo $1.2 billion “
- administered, in part, through the National Institute of Health; (33 '
Research Applied to National Needs, $80 million, a 43 per cent 1in-
crease; (4) $4 million for efforts to improve research managemeng at
universities; (5) $28.7 million increase in sclence reseatch projects;
with (6) a $6 milliea decrease in graduate student support and no
funds for graduate sclence programs (Fields, 1972).

The 1974 National Institute of Education Budget was cut from
$162 million to $142 million by the House and (in mid-October)
emerged from the Senate at $75 million(Stivers, 1973).

e « o But a new Joint congressional provision for f

Y74 opgrations ties the amoupt of a continuing resolution
te the lawest figure approved by either house . . . in
short, ITf . . . vetoed, the NIE budget for fiscal '74 .
could not exceed the Senate-approved $75 million level-
(Stiver, 1973, p. 9).

The above statement (operating under a continuing resolution at a
level of $75 million) was reaffirmed by the Director of NIE, Depart-
ment of Health, Educationv and Welfare (Glennan, 1973).

. Board -of Tryptees. Over all schools sampled, women trustees av-
eraged 1 in 8 (Rébinson, 1971). 1In toto, in 1972, for ail 50 states,
there were £6,879 male and 11, 763 female local school board members
(Fighel & Pottker, 1974). The highest proportion was 40 per cent
female in Alaska and the lowest was 2 per cent female 1% Arkansas.
The median per cent on a national scale was- 10 (I%E}nois and Washing-
ton) (Fishel & Pottker, 1974).

‘Repional Associations, In the Southeastern region, women psy-
N " chologists in academe replicated the .national pattern that women
psychologists were "a minority group.'" One women (2 per cent)
chaired a southeastern graduate psychology department; only 8 females
headed any of the 333 graduate psychology departments  in the United
States; no member of the Southeastern Education Psychology Associa-
tion's Executive Committee was female, and there had been only one
woman among SEPA's 20 presidents (Kinmel, 1974; Kimmel, Joesting,
Brodsky, Piacente, Sophie, & Pendergrass, 1974).
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the size of department and institution. Both male and £
/ﬁ small institut%onsq hen

larger institutions, but the

P4 "Th;\§fetus of women in academe in the SoutReast was ?e"ated to =
* t 't ale\ psy-.
it

e chologists received ,lower salaries in t

- compared with their counterparts in -thg
“T—~-plarger institutions did more discrimjffating against. women than the

mall institutions (Joesting, 1974)7 While the women graduate stud- .
nmts felt as secure about . their ‘cfessional presence as the males
Aid, they perceived personal a itudes from the faculty which indicated
#that women in the psychology graduate programs in the Southeast were °
" not yet fully accepted aiygﬂﬁividuals (Brodsky, 1974). -At_Ehanni—
- versity of South Fioridgj when there was_reason to doubt e‘ompetence, ’
e - women professionals wete perceived of lesser competence thf&n men.
Overall, compefehce in women was viewed as a loss in femininity,
those charact giéfics popularly considered in heterosexual and/or

.. social 'int’% étions (Piacente, 1974}, /

fy

- Trends . ' .
—_— 5 .
The recent trend of cutbacks and terminations }ﬁ.highér.education
also had discriminated against women., In Illinois, the point to note »
was that women were being fired at twice the rate of men, 'and married :

'womén‘at an even greater rate (Saperstein & Kasphf, 1973).
) e : . ! )

Platitudes_wére qontinuously‘voiced about the supply of superior .
intelligence found in women, -but at each level of advancement within
_the educational system the particimtion of women declined more than
Yt did for men. Reports, such as 'Escape from the Doll's House" by
Saul Feldman, submitted to the Carnegie Commission;, urged that bar-

riers to the advancemerit of women through higher eduecationybe removed

and proposed actions to eliminate loss of talent andyunfa discrimina-
‘ tion against women (Bignbaum, 1973). The emphasis :290 h ifted
to universal postsecondary education: 1In light of this trend, recom-
mendations that would benefi® women at all age levels that followed -
from the literature are listed below. The broader objectives have
® been incorporated, but more extensive treatment on select program f

objectives can be found*in the Joint Task Force Report entitled
"Sexism fn Education" (Pennsylvania Department of Education, 1972)3
The Higher, the Fewer (1974); and in such newsletters as Senator
Gurney Reports from Washington,August, 1974; the Mondale Memo, July,
1974; NeWws for & from housewives for E R.A,, Auguat 15, 1974; and in
Congressional Records such as.Percy, July 9, 1974; and the WEAL-
Aggzg analysis of Title IX -sex discrimination regulationg, July 18,
1 . ' ’ ' ’

Enforcement for Action Goals
The recommenddtions that follow were grouped under the fodr
headings of (1) financial assistance and funding; (2) removal of
sexism from programs; (3) recruitment, promotion, and employment
practices; and (4) facilitative services. : B}

Financial Assistance anf# Funding : o,
a .
1. Inform women and men students who are eligible for assistant-
ships and instructorships as to availablity and award equally

to both sexes.

o 2. Have the graduate office monitor the selections for assistant-
ERJ(: . ships and instructorships made By the academic units.

R
.
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3. . Distribute athletic facilities and funds equafly for females
and males, all ages. )

4, Grant financial support to women based on individual rlhuire—
ments, independent of marital status.

5.. Requxre u,cbm?reheﬁsive accounting of the existing access of

> " women to fellowship support and to service awards for teaching
and research. ) .
& . . . ‘o
e 6.  Grant pro-rata -equivalency benefits and financial assistance to

women ‘who wish to pursue subsequent professional careers on a
full-time as well as on less than.a full-time basis.

7. Equate funding among educat¥nal facilities as well as within
these institutions, - '

8. Request more research motiey for scilentific invéstlgationa in
.educatiott. ' ' . .
4 A4 v

”

- - . )
uRemoval of Sexisnm from Programs \ . : L ! a -

. ; . ‘¥ e

9, Encourage all departments and faculty members tbo re=evaluate
their course offerings and contents; and, where pertinent, to &
add courses and sections of courses that pertain to women and
their contributions. . ’ /

-

[ .

. ‘ “ .

10, . Ensure that all libraries contafn all basic works with respect .

t to such subjects as the fistory of womln's righto and suffrage

*  movementg and t.e particIpation of women ih the professions and -
politics; e.g., women in law, bibliographieg, and ferfinist
‘matertals\din general. * .

11.. eliminate gsex~gegre-gated c%asseé; programs, activities, aund

. courses of study.
o : , .
12, Etiminate special rules, for women and men (housing, hours,
athletics, jobs, etc.). .

. 13, Establish the same admiscion qualificatioﬁs for women and meﬁ..

- 14, 1Include information on women, grecentation of femdle role-modelo
4’ “- and feminist perspectives of history, psychology, soclology,

o - and politicg, economics, and law. Include all ethnic groupo \\\~
¢ and encourage such qualities as tolerance and compassion. )

o 15. Set annual goals for hiring, training, and promoting women - .of

L

! all races and all ages at every level of employment.

-
’ .

| 16, 'ngelop women's studits aoc an integral part of the curriculum.

17. +Implement women's studieg programs in univergities; women's
. P prog

, \\’ studies courses in colleges, high schools, and feminiot programg;
'‘units in women's studies, sex education, alternative roles in
family structures in elementary and junior high schools. Q7

Q 4 18, Implement non-sexist couwseling at all levels,
ERIC " 1 e "
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19.

,20..

21,

23,
24,

. ’-\}5..5

: eipetiiqpehoocowomeneinco acceptable credits.:

.26,

e
s
z
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k]

Eliminate csex—segre ed classes, especially in elementary,
Junior high and high;syhools, and of' sex—segregated activities

*in kindergarten and e ementary schools. . _ .

,Ef}minate sexist textbooks.

Create;Summeruinstitutes, especially in educational schools, =
which give teachers academic credit for taking consciousness-
raising and teaching-of-feminism courses. . '

o Organizgkpublic meetings and programs to discuss sexism in the

schools™ . ° .

Prepare periodic evaluation reporfs, iﬂcludingvspecific’suggesl
tions on what to do and on' how the school can improve.

- N : L. : . .
Provide for flow of information from the stgte'department;of
.educationto concerned community members. _
tonpide Eour§éowork égfi¢vaients $hichtheuldateadstatethe 2ife

3l - - ! : * .
prohibit;discriminqtion'in textbooks and_othei’curricular materials.

" Recruitmen ,‘promotién'and'Emgldyment‘Policies » -,

274

. ;zs.'
29,
30,

31.

32,

33.

~ administrators, faculty, and staff. C . 5 -

34,

_ the effect of discriminating against the members of one sex;
Ae;g.,.ﬁregnqncy; not acknowledging receipt'of applications, etc.

Seek feﬁale applicants for all posts in educational administratioﬂ
and othér jobs when interviewing for these positions.. " g

Identify'the'hiring of professionai>women for state administrative ~
positions as an organizational priority. ~

Publicizeél widely position VacanciéS'on>all openings throughnjdb
Eo tings ‘and listings in: university and profesisonal media.

nklude title, minimum qualifications required, perlson to eomtact, -

amdunt of salary, and a deadline’ for application,

install faster communications systems such'q@zeleqtronié'anéwériné
service so that job listings, are updated on a daily basis and be
available on a 24-hour basis. e -

Amalyze hiring policies toward its own graduates to determine if - .
" they had a differential ef;ect on women. L . s

Review all policies .and praﬁtiges'tb eliminate those which lave .

¥

. "' . .-' . . -- r
Appoints committees with'prnportional;rgpresentation of women to .
deal with recruitment, promotion, salary, tenure, €tc., of

a
o

“Initiate fécruitment dﬁd'incentiveaprograms to'encourage*theff
participation of women -and men studepfs‘in?ll academic-units
and at all levels of study. :

=

=

e,
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35, Monitor all recruiting literature, reJecting all literature .
C that advertises positions specifying sex of the applicants, or
' _uses language ind1cat1ng that only men are acceptable applicants.
36, Survey women who have takén.- part in uniwers1ty arranged inter-
views for the ‘purpose of 1dent1fyin&%those companies whose repre-.
'sentatives dlscourage women appllcan ‘

. S
37. Recruit woMen 4s students in programs related to leadérship
positions in educatLon includlng educational admin1strat10n.

' 38, Reflect the same balance of staff and ‘faculty by sex and race in
each job’ class at all employment‘leveds (including admin1stration)
of the state's general labor force. o . - yo

- 39. Compile better data on how easily women are able to enter or t

O re~ enter graduate school after an interruption in- their education.

o 40, remove obstacles to placement-—Are potential qualified women in

the immediate area hired before outsiders?

41. , Analyze all personnel pblicies and eliminate any ‘which directly

‘or indirectly support.discriminatory practices, including poli-

cies about leaves of absence, pregnancy, part-<time employment,

. - ~and child- care/development services.- 1 L]
E . ’ 4 . “
'&. 42.» Provide the employee who works“part time with the option of
B R A . partic1pating in fringe beneflt programs. e T . .
s - £ T :"-33’ 4
- 43, _Provide social security payments for all part-time employees and»“‘ .
' as a second. optlom to full—tfme employees with other plans. -
: Facilitative Services - ﬂ ?ff-' ® & ._ x . 7 )
. 44, Survey %emale personnel for interest in administrative positions. . i
N 45, Design professional career laHders leading to promotions ‘and

follow through vith appropriate'acbion for women

.- §6. Analyze all educatipnal policﬁes and programs for their capacity
to encourage female students to become professlonals and " to ‘ ,
~develop the capacities basic to mul%iple career options, and b
eliminate practices Whichndiscriminate against female students. "
. -47;JLAnalyze alternative means*for certifféation as school and school
' -district administrators. . A o
48, Conduct career planning programs aimed at encouraging women and R
.~ ¢, mem to consider new, - fields of study and’ work ’ : - 8
49, Inform publishers of the standard interest inventories to revise
' the: instruments, maﬁuals, and norm gr0ups to.eliminate sex stereo—?

'typing of women. 4 Mi L -

P
e

50.° DeveLp chaild-care/ﬂevelopment programs for children of staff,
v .. ... . faculty, "and: students, with costs %coording ‘to abiliity to pays

- } » 3
v 1 : "
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51.
52,

"~ 53.
54,

. 55,

56.

58,
59.
60.
61.

62,

‘0 63..

C:‘-
-

24 F

. o
LS . . - - - 4
R . 3 : .

oL e NI T

Implémeht flexible registration éndwgnrollﬁﬁnt_practicés in,
311 degnee programse ne . : B B )

L. . . - ‘ &
. @

Provide legal:; counsels for studentsiifacw1tyt{andvadﬁfnistfation;‘
with appeal procedures and due process of law.

x L

Develop procedures for the handling of student complaints regard-
ing the ;éscriminatory treatmgnt/ﬂf women in the classfoom-anf
for repriffianding of those staff membes and faculty who violate
this sensitivity and civility toward women.

Establish a "continuing education" center in the appropriate
existing institutions of higher education for women returning to .
finish college, for those who have not yet begun a college edu-
cation and/or have not finished high school amd for those who
wish retraining, :

Publish evaluation criteria for each program.;'

Monitor the implementation of established policies. If a school .
is violating any basic policies, e.g., not meeting any required
criteria, the evaluators shall send an official letter stating
violations and- giving the school a reasonable time in which to
implement the policy or to show cause, ‘ N

.

each school an opportunity to show cause for failure to o
‘folYow the established policies. ‘ '

{thhold funds from school districtsfntil such time as the
school meets the required evaluative criteria. - §
Develop a working relationship with the school pefsbnnel (téach—(
ers, parents, and students) and people in the school distzict.

Report any problems to the state department of education an

conduct public hearings for t putpose. .
Increase the personal incofpe tax, medical and other benefits to
increase real wages and, in turn, the productivity of the people.

-

Eliminate discrimination from the Federal Income Tax and other fuhding

) : > oo
Regulate scholarships and other aid established under a fS?Zign .
will, trust or bequest so they are not exempt from the law,
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. ] Table 1 , : -

Occupatidnal Preferences of Female High School Seniors1

-

o N B 7 Favorable 4 .
T : . - " Low'A- - High A
. L liigen. . N RTPRTDIINEPIN
Female Preferences ) \CN = 11 2305 NN = 11,728)
. 'High Preference by Low.A Students . ; | . hia N
DR Nurse\b, . DR S 59 | 49
_ ﬂOffice Manaéern' o ' - 56 ' ‘ .40
| Bookkeeper | ‘m _ 55 ‘,32 K
Eigh Preference by High!e'Stude;r;': s
- Author of Novel | 60 76
‘High School Teacher ! | 45 o 164'
. | | College Professor | : 33 . : . 62 '
College President ' . 43 55
Sculétom ) S ' . . v27 o 50
No Difference by Ability Mg»ﬁ; |
Social Worker : u C -‘~i; | \ o . 78
‘Elementary Teacher g” 66 . - 'i 651
Guidance Counselcr : .? 57 | . - 60
, .President of a Large Company 51 . - 48
) Housewifel ° ' "85 . 84
1 Abstracted from Table 18; TH '94,}95 -cc:os,sf‘,' 1972), .  , ° :

o |

2 pemales did not choose auto _mechanic, army officer, electrical
. w - " :

engineer, space person, U, S. Senator, or police officer,

.Males did not choose eculptor, social worker, elementary or high
school teacher, and guidance counselor, ,
° . % ) ’

No counterpart was recorded for males such as houeehusband-

'hqusemaﬁ, or homemaker.;
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4/ Life and Subject Preferences of WOmen High School Seniorsl
, _ , N T | PN
R \t‘\““ a ﬁ.'X Favorable SR SN
T \:...., . [ .\.,4\‘; : h
) TN Interest Subgroups~~ D
. “ - NN T+ All Women *in
'jP;efeteggegg : \Busigess \Health \Lib. Arts . CGP_Group

Kind of life preferked 2,

Academic (Teaching,‘

research, etc.) _ 8 13. ; 68 a 26
Business L e 2 3 12

- Professional (Doctor, -
lawyer, etc.) 1 50 4 11
Home and Family 12 11 11 19
i Undecided ‘ 8 e 6 14
Other N . 8 17 . 8 | 17

Subject most liked

English 24 18 28 27,
Mathematics . 10 11° 5 9
;hysicai Education 13 ‘8 ‘ 10 . 12
Sciences 4 | ; 35 .5 . 11
‘Shop or Commercial 26 - 2 | 2 o 6
Soclal Sciences 11 . 13 29 14
/Other oL 11 13 21 ' f;; .

Would like counseling on edu=x
cational and vocational

,wuhplans and opportunities 73 75 79 ' 69

Kpow‘eiactly work desired

e - "' .
after education 31 65 38 . 28
“ . Caucasian . . , 35 34 | ) 55 | 74
- Black Americae . _ 54 56 ->68 : 19
orhen_,' 11’ 9 7. « 7" 31

ER&C 1 Abstracted from Table 13, pp. 64-65, (Cross, 1972),
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Table 3 )
- Rates of Acceptance to College

o . “4=Yeaf Liberal Arts Collegelv

(N = 711 men and 601 women applicants) ‘ *
" N MR N N g . 1‘):
~Z Women \ %-Men

High School Class Rank

. Top fifth o 66 87
| Second £1fth ." 14. Y
- | Third fi%th or below 20 22
. - . — o State Universityl | ' ‘
e . (N = 1921 women and 1835 men)
| Top tenth 92 98
Second tenfh 52 . 83
Third“£enﬁh . )21 43 .
Fourﬁh tenth . 22 ' 32
; é; Fifth tgﬁth. //31' L 23 _
Lowver half : 25 L4l
Wayne StateSUniversity?\ : -
Z Women Enrolled Fall Quarter, 1971
»¥én.ﬁvvv \vav“‘vw_v \v’”'&\&v \vf-?iret\qw«
ollege | Undergrgdr Graduate Professional
s Engineering . 2 " 2 - ' '
Business Administration ‘ 8 R . 2
Pharmacy ' . : 21 ' 16 u
Liberal Arts I i 42 | 35
Education s \ 65 60
_Nursing - K 95 94
Medicine q o - “10
Law - : \ | o 11
Social W;rk : | | : 63
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Abstracted from Tables 31 and 32,

2 Abstracted from Table 1,

3 Abstracted from Table -2,

621 Professional Schoc1s3

Table 3 Continued

Sanders,

School's Budget
from University

NN

Funds

71
56
15
82
40
84
34
30 .
89
53
62
31
90
78
\if
84
68

N
i \:2;;:52"~' - Mean Percentaze
» Studenta Full=
‘ Faculty Time
N VAN Y NANRNRNA Y N RN RNy
+Sehool - \gggpn ‘Minority - Ratio. \Faculty
Engineering "2 7 18 | 87
Forestry 4 1 17 86
Optometry 5 19 4 35
B;siness ) 10 6 28 80
“Dentistryh 10 4 4 48
Law 10 8 X9 71
Theology 10 19 7 68
‘Medicine 11 14 2 55
Architec;ure s 12 9 | 13 > 73
Veterinary Med. 13 '3 11 91
Pharmacy 2§ | 8 13 73
Public Health 38 14 3 80
Journalism 43 5 26 80
Education 60 10 | 37 80
Social Work 60 19! 7 78
Library Science 75 8 46 63
.Nursing 96 7 11. 89
1 Source: Computed from data given in the &;iiege Handbook 1969,

pp, 150151 (Qross, 1972},

1972, p. 5.

Margulies and Blau,

1973, p.

27.
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Tdble 4

Ni"ﬁl@h

Percentage of Doc*rrates Awarded to Women Nationally (1960~ 1969)1 : s

. \’,
\\\\\\\' , "

: \Academic Unit e

-

Engineering Crotal) - ‘ . -
Business Administration (Total)
Pharmacy (Total)
N
Educational Administration
Husic Eductation
Secondary Education
Histof} and Philosophy of Education
Educational Guidance and bounneling
Special Education
BEducational Psychology :
Art Education . .
Physical Education -
.Buéiness Education '
,Elementary Education
Home and Family Life Education '

Lipernerytg

Physics

Gnology

Geography
~ Economics

Mathematics

VQhemistry’ Lo . s
Political Science
-Philosophy ‘

" History

\\\\\‘

‘\Z\Women

vy

2,82

12.86

4,26

13,69

15,94

20,29

‘ " 20,70

23,41

25,60
26,80
27,53
29,67

’ ' 38.28

" 949,19

2,00
2,47
5.58
5,62
6.50
6,82
8,80

11,05

11.71

—— N
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- il Ta
© T idadents vais”
;anrnalism
’ B it I

Music B
Biblogx
_Speech and Dramatic Arts
' Sociology
) Art
Psychology
? Anthropoiogy
English and Literature
Z:gin and Greek
i Foreiéé Language and Lit
Home Economics
1 source: Councii for Univer
of Miﬁnesota, June, 1971;1
Office of Educati;n fo; ﬁ;r
) 1969 (Sandler, 1972),

le 4 Con&inued,
YANCONN
vZ\Women
e R
12,08

13,51

13.82

-t

15,87
17.07
18,18 -
20,20
21,44
24..09
25,30
28,52

erature .

76.26

sity Women's Progress, University

Percentages reported by the U. §
L ] . .

iiiJDegrees Conferred from 1966<

Y
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. ' Table 5

% Women in Administrativé*Posgtioﬁs in Illinois, 19681711'

< . o 4 Change.

) - Between
NN NN . EURCRTRCRIRAN SRUATINN N N SRR
“Rosition o ‘ \%968~69. \l220771> ~1968-1971
Elementary Teaéber | 79.3 77.9 <1l.4
Setondary Teacher 42,0 41.4 - ,6
District Superintendent. - 5.0 4.0 =1,0
Administrative Asst. ’ : 13,4 - 10.0 3,4
Asst. Superintendent 6.6 3,4 Q3,2
Elementary Principal - ' - 21.4 . 18,2 3.2
Jr, High Principal " 6,0 4.1 <1.9
: L 2

1 Abstracted from Chesebro, 1972, p. 142,

. - MUHICH
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: ® e
a : . Table 6 . .

Z Women in Edudationgl Mdministration, N. Y. State, 1970—71/1971—121°

y o o . |
. ) , ‘ ‘ ~ % Change
: ] ] ’ ' ‘ ~ Between
Professional Field 1970-71  -1971-72  ~1970-1972
‘ ‘ Supérintendedt~ | ) - 0.4 2,6 +2.2
.  ~ - Deputy Superintendenc2 ’ 11,9 7,1 <4.8
“District Principal , . 1,8 1,8 . 0,0
'Business Official - > 10,3 4,3 <6.0
. Administrative Assistant 20,8 -12.7 | -8,1
Elementaryyschool Principal "21.1 20.1 «1,0
'Midale School Principai L 4.6 7.8 . +2.9
Jr! High School Prlncipal ' 8.0 7.8 - =0.2 '
- 8Sr. High School Priﬁcipal 22.6 1;7 <0,9
Elementary‘School Teacher . 82,7 8%.6”‘ <0.1
"Junior & Senior School Teaéﬁer 58;3 -4// 47,1 ‘ <11,2 -

1 Source: ﬁphkih School Professional Personnel Report 1970<71 and

1971-72,. the State Education Department: Albany: N, ¥, Abstracted

from Lyon and Saario; 1973.

2 This.category includes Assistggf Superintendents,

i . . < . . @
. o ’
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' . Tabl; 7 - . ‘
Indicators of Administratiie’?ost ' ’
. L RN
’ - Source of Data \iﬁdicézér \égggg‘ \ﬁ;ﬁ :
57 2-year colleges Full teaching loads , . | .{
168 4-year colleges (9 or more class _ ,
78 Universities . : : '
“(Astin & Bayer, 1972) hrs, /week) 63 49
Respondents:_ : Undergraduate teaching 69 48
N = 60,028 ; ’ . Undergraduate teachinga . : .
Eligible Sample: ) ing, universities only : g%l c 24
N = 17,273 men d E | Z teaching féculty' .19 ﬂ‘ 81 ‘
N = 4,583 -women Salary of $17,000 or | |
Weighted Random Sample; more * ! 4 19
N = 3,454 men Salary under $10,000 63 28
N = 3:438 women - . - Achieved high rank . h 25 - 44
) Research interests- 11 27 )
Craddate Researchl ‘ :
. Assistants - \:,19 38 /
Never published in a | J |
professional journal 63 39
' - /> Doctoral D;gree. ‘ 22 46
é//' | H;A; or less | ' -.~&2 36 R
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Table 8 ~

% Women in Top Administrative Posts ¢

Name of‘Umiversing bhancellor‘ President -Dean Chair Committees

-

City-Univ. of N. Y. | | g ' '

. (The Status of WE?en ; o -

at CUNY, 1972) ' 0 10 10 15<55

U. of Illindis,
Champaign-Urbana
(Ferber § Loeb, 1970) o “© o 0o 77 9
Southern Illinois -Univ., |

Carbondale

(Mines, 167;) o - 0 0 2 +  some
Florida School Sy;tem- J
(Robinson,- 1971) " ame—————mgaranged from 2=12%-x------zxTI< -
118 institution@a . '
National Aésociation'
of State University ' ' -

& Land-Gran; Cdlleges , ' .‘b Nursing ;nd Home
(Arter, 1972a) - 0 M.<2b Economics Only

34 coeducati&nal ) . ' . _ ,
instifutions‘

(Robinson, 1971) /D- o 0 2ﬂ some®
U. 'of Califgprnia, ,  °

Berkeley “ Q

(Robinson, 1971) " 0 0 o o. <1
Cornell (Cook, 1972) 0 - 0, 0 . 6 depts, some

a

Wayne 'State’ - 5 3z administratiye}.lQZ administrative and

34

(Ssandler, 1972) professional

]
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Tabde 8 Continued Ly
a 5602 appointed no womenlin the 1lst 5 years} 17% considered women:in

the last 5 yearsj 1/3 had not considered women, 1/2 did not answer

the questions; ‘and the following 17 states had no ﬁemales in top~ ¢
. 0
level administration: Arizona, Arkansas, Connecticut, Hawaii, Idaho,

Kansas,.Kentucky, Haine, Maryland, Mies¢90ippi, %pntana, New Hamp-

-
] ! M

shire, New Mexico, Oklahoma, South Dakota, West Virginia, and Wyoming
(Arter, 1972),

b Ar cuny, ‘ P - -

€ Only 7 campus reports mentioned"participation of women in faculty
governing bodies; eeg., over the pdst 10 years at the‘University

of Chicago, only 2 women appeared on the list of 100 to 110 unir C

.,’ versity boards, committees, ‘and council appointments (Robinson,

1971), _ ’

- 40 | | | \
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- Assistant . Registrar
‘Higher Education Assistant

.

.

Table'g

V«./*")

[ORE

J

% Women Holding Admlnistrative Posts at

‘¥dst A

»Registraf

%igher Eduta;isn foﬁcerv
Assistant~3ssinsss~Managsr
Dean " .
Ass}stéht Bssiness ?ansger-'
hssistant Déan‘

Highet Education Associate

Assgciate Dean

’Assis;ant to Businqssf-ngr.

. ¥
Associate Registrar

I R(/ . .\‘ -

", SN

< Number\of

Assistant to Higher Educ. Office\\\ QBa

¢ 7

Abstracted from the Status of Women at éUﬁi@ 1972;

. N

) 4*3'§32; \Women
1;%@ 0
43 3
., 20 "3
SO 73 10
35 7
69 o 1se
- .49 16
‘ 74 - Y
"i5 11
_ ‘?q
‘%6 _ 3f

15,2
16,7
17,9
-24;6_7“'
27,5
42,3
43,0
52,8
55,9

PP. 11-12,




Table 10 ., -

. o -,
14 . x Y L 3

-+

-

Wl Representation in tﬁe Dean Series, CUNYL'Fali, 1971 °

. (N .= 41 Functional Units) *
Fd
"Different Functionai ‘
: . . e e e e e e e e e e e e [CETINRY ™ . EERENEN N
. : : ' « ~Units Represented-~by - N___ Women >
' : N e e Sew o, NN N
‘Administrative Post ‘~Women ~Men - : “~Number N 4
) " g -.-"v.—'—!— ———— ) 4—'—\—*—\"- -
‘Dean  \ .- 5 24 " 6 10,0

.. Associate_beap g 4 20 "v 8 19.0
- | ~ Assistant Dean. o -3 - 10 4 16,0
Total | ' 14 3818 17.0

By Race:. Black ‘ 1 9 ! 5.5

Latin B S o 5.5

White 13 . 31 0 . 16 89.0

- D
W ® ot »
’ .
o
LU
'1
v .
. [
’ |
Pw
C [}
. .
4
. .
- L
~
» -
—r %
1) ~

e
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) . | Table 11
. Time Séent in Administration: A Predictor of Aéadémic Rank,
' Tenure, and Salary (N = 3,438 women; 3,454 men)1
) N Rank * ' }TénurE' A'"-»jszlary
?redictor, ¢ u‘\Mgieprmpig‘\Malp‘ggmage \Ma1;~Fp£%le
R (Women & Men Combined) : : .79 . 072 - .80 A
No. of signifiéant prédictors .
in regression equation- "wq 30 23 33
wR'é.r’xk‘position. ofti;§\§£§;t: -'4‘ ' R B . . -
. Jin educationél administration 5 6 11
R _ | .80 - .77 73 .70 .81 .76
No. of significant predictors l | 22 26 .17 ' iS ’ 32 26
ifime Spent in Administration, M |
Zero order r v a5 .25+ .22 .19 .26 .24
Rank position . | R5  R8 R6 R12 R6 R14
?redichrsir;nkbng higher;fhanQ “ . 6 .
time spent id admiﬁisfrat;on‘ ’
(in order from highest to. lowest
N : »
E on basis of\z'ratlo reported) | X ' ' -
‘ 2-year insfitution . . | _Rl‘ _R5 R3  &82 ‘ R4 R3
. Doctorate . | . R2 Rl R7 R
Years ‘employed in academe 33 ‘ R3 RSi R13
No. of ;rticles pﬁbiished > R4 - :RZ
v .
- Age : " . . R7T R4 "RI1L R7 _R3  R6
Size of insfituti;n"" ~ " N§ R6 : . R9 RS-,
Single ” L. ‘ »é ) Fs R7.
Rank (Academic) " "~ .Rl R2 R2' R2
.Yéars employéd at cufre;t'inst. 4 ’ _R2 R1 ‘
No. of children ™ ‘ , .- ( R4 R3 -
‘ []iﬂ: No. of 11brary yoidmes‘ . ',: 43 B ) | R5 iS

e U ) N




Y

Predictor -
Public Imstitution

. g
University

-

Private Sectarian instituti

Y

Percent Ph.D.'s on fadﬁity

Year of degree e

—Major in humanities
*
Salary base -

v

Department: Humanities

University
Roman Catholic Institution’

Tenure

Selectivity of institution

¢

1~ : : : o’
Abstracted from Tables 1

®

2 NS = Nonsignificant

CITHICH. ,
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Table 11 Continued
N . TUUNN N

NN
-~»~Tenure™

"N 7 Rank N
. - NNt \.\..
~Male~Female

\_~Salary .

v N

\Male\Fgmale.\ﬁaleermgie

NS R4
R8 R6
on B © N§ RS NS . R7
L *NS R9 .
- ~ R15 RI0 |
NS 'R11 NS RI1
. R1. Rl
R5 NS
R18 RS
NS R9
R22  R10
¢ © R10 R12
o 3 ’ N .
o . . -
througk 9, Astin & Bayer, 1972; 111<115,
! 3
A - . S
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‘Table 12 LT

" Upper, Middle, and Lower Quartiles of National
v Educational Leadersl by Sex, 1974 =

- ———

_.~Range of Quartile Grade Levels

‘Qua;tiie 'ﬁ;;s;ﬁOéficen;f £&ﬁ;afi§n f ﬁatiopal Inst; of ﬁdué. :
 Remale' o gale - pemale male
Number T+ 1501 » 2760 ~, 205 104 3
_Lower T 1ms 1-12 26 2-9 ;
Middle 5411 12-14 S 6-11 9-14 - )
e Upper ©11-172 14-182 11-153. 14-153 B

o

Average grade 7 . 12 8- 12

et

Number of State Education Leaders by State and Sex, 19721 ”

"""" Range of Quartiles

— . -

) X State Board of Number of States 1in order from

Educdtion Members Women highest per cent to
" Women, 1972 o L - lowest per cent_ _women

“Upper _ ~ 30-57 .. ’ 3=-5 Alaska, Comnnecticut,

’ T ‘ ' ’ -Iowa, -South Dekota,
: - . Vermont, New *Jersey,
( . ‘Alabama, Nevada, Utah, ’
’ ' : 'Wyoming, and Kansas
Middle 13-29 . 1-5-~- All»othersa ., -

Lower Q=11 7 °0=-1 o Arizona, Maine, Rhode

Igland, West Virginia,
Louisiana, New York,
"Tennessee, South Carolina,

. . K\ ’ - Arkansas, Florida, Ken-
: , — tucky, Mississippi, and

\ S North Dakota

Chief State échool Office_rl
49 male

N v 1 female (Montana)

4{53/at3

. 2 At gredes 16, 17, and 18 these were 27, 10, and 4 men and 2, 2, and
0 women, respectively, ‘ ‘

Based on data obtained from Tables 1, 2, and 3, Fishel & Pottker
1974, pp. 4-5, : : :

Q3 Sf the 26-men in the Upper Guartile of grade levels, 25 were in grade 15,
IC omer im the UQ were moge evenly distributed among grades 11-15.

IText Provided by ERIC

""Illinois and Wisconsin did not have state departments of education,
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