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Ident1f1cat1on of those var1ab1es which can be associated w1th an effec-
t1ve e]ementary read1ng program {s, with our current know]edg& base, a ‘chal-
1eng1ng endeavor The teacher, adm1n1strat0r, or researcher who attempts to
Select and- 1nc0rp0rate into a read1ng program var1ab1es that assure an effec-
tive program would soon d1sc0ver that we]] de11neated 1nd1cators of reading - |
program effectiveness.do. not ex1st Further exam1naL10n of the 11terature
on read1ng program effect1veness ‘would revea] that the most 1mp0rtant var1ab1e,
with respect to. students read1ng ach1evement when methods, mater1a1s, groupr
1nq pract1ces and so on, are compared 1s the ‘teacher (Bond and Dykstra, 1967)
Even though the ‘potency of teacher influence becomes more cred1b1e when sup-
ported by emp1r1ca1 va11dat10n, it is not a surpr1s1ng reve]at1on Anyone

“who has- been 1nvo1ved in Amer1can educat10n suspects that the teacher ulti-,

'_ mate]y determ1nes the ef‘ect1veness of a read1ng program.

<

Nhy then has much of the read1ng research focused on 1nf1uences other
than the teacher7 Some reading auth0r1t1es have held that teach1ng read1ng
is a comp]ex art wh1ch varies with the student, env1r0nment materials,
and so forth. Others have been re1uctant to’ attr1bute 1earneis end-of-year
read1ng score improvement to 1nd1v1dua1 teacher effect1veness | Stf]] others

_have been comm1tted to research designs that dictate the vaTnﬁb]es under

'1nvest1gat10n wh1ch u1t1mate1y resu1ts in method010q1ca1 1ncarcerat10n

The v1ew that teach1ng is a complex art 1nv01v1ng 1nteract10ns among a
host of variables, in uh1ch the teacher is but-one of these 1nteract1ng

cpmponents, ‘may, be a resonab]e exp]anat10n-f0r a read1ng program be1ng‘effec- '

" tive. However, for such a position to be cred1b1e and accepted as casua]

1t'must be supported by emp1r1ca1 data. _Brophy (1972) contends that th1s

Cview 1s held by those who do not he|1eve student ach1evement gain to be an

1mp0rtant measure of teacher effect1veness He p01nts out that. th1s pos1t1on

PO
!

._J
between teach1ng behavwors ‘and student. ach1evement

. ) T
o . ) !
. . t ‘
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S From“é 1og1ca1 viewpoint 'e%fective reading instrUction is more. likely

the reso]t of a teacher s acqu1red skﬁ]]s and know]edge, than t is the

o

resu]t of sone-ab111ty wh1ch only a few teachers may possess Thus, 1og1c;

.ushould ferve as the mo+1vator wh1ch encourages the search for 1dent1fy1ng

teacher behav1ors wh1ch relate to effect1ve read1ng 1nstruct1on

Another factor whmch may account for the lack of 1nformat1on about the

.
4 7

m‘cnaracter1st1cs of -the effective teacheerf reading ve]ates to the var1ab1es'
..wh1ch.have been 1nvest1gated. Assessments of teacher effect1veness have
» emp]oyed a var1ety of measurement techn1ques, JLr examp]e, se1f—rat1ngs,

,'dﬂrect observat1on, obJect1ve 1nstrument and nnterv1ew1ng techn1ques have

-~

been used Most of these research st ud1es have failed to 1dent1fy the

kattr1butes of an effect1ve teacher (B1dd1e, 1964) "

~

, Rather than looking at the-. best cr1ter1on by wh1ch to Judge teacher;

competence, a change in the - 1earner S behav1or, researchers have used more

.read11y ava11ab1e criteria hop1ng that these re]ate to outcome cr1ter1on

_(McNe11 and Pophan, 1973) ThTS research approach may be re]ated to the

access1b111ty of frequently use\\var1ab1es For examp]e course work v

groom1ng, fr1end11ness, Tetters of recommendat1on, and ) forth are read11y
Q

‘1dent1f1ab1e‘var1ab1es. Once they are 1dent1f1ed they can be re1ated to

B 3

., Some aspeCt'of student's read1ng ach1evement However, the enJ resu1t of such

stud1es is a ”puzz]e pIenomenon" -- Just b1ts and p1eces Attempts to fit

-

them together to say someth1ng mean1ngfu1 about ‘the total read1ng program . are -

7a1mos1 certain to fail. - The puzz]e phenomenon cou]d be part1aT1y e11m1nated

by emp]oy1ng a research approach wh1ch f1rst 1dent1f1es the effect1ve teacher
O

of read1ng in re]at1on to an outcome measure and then examines v1ab]e process ;

-

var1ab1es'(teach1ng strateg1es) that cou]d explain students read1ng ach1eve-~

ment (product variab]es). ,/’

Iy

‘d1ff1cu1ty 1n answer1ng the ”Nhat are the- character1st1cs of a good teacher of




reading” -than the two previous1y mentioned.considerations. Education researchf
dea]s with’ advanc1ng 1og1ca1 hypotheses for exp1a1n1ng why someth1ng is the

- .way 1t is =~ a prob]em 1»‘1dent111ed and research is initiated to move c1oser

[

to understand1ng that problem~ However, frequent]y 1nvest1gators become
- more concerned about the soph1st:cat ion of the research des1gn rather than . T
‘moying toward a better understand1ng of the prob]em ‘When the- emphas1s is
p]aced on methodo]og1ca1 cons1derat1ons many - researchers become 1ncarcerated-
in terms of how they can analyze th_data and what fwna1 dec1s1ons can be
wreached It may be that the current1y ava11able resear&h methodo]ogy is"not R
-ab1e to cope w1th 1nvest1gat1ons deslgned to 1dent1fy effect1ve teach1ng of

reading. Ass the ed1tors of the Read1ng Research Quarter_y_(1974 75)" point

'out, ”;., most of the ava11ab1e de51gns are based on the not1on that the

researcher knows what he is 1ook1nq for and 1ndeed he is. forced to exp11c1t1y

-
@

define the var1ab1es a.d re]at1onsh1ps before he beg1ns to co11ect h1s data.

The researcher is . forced 1nto the strategy of study1ng what fits 1nto cur-

-~

,rent stat1st1ca1 techn1ques rather than what the 1mpontant 1ssues are.

(p. 1) ‘ i,. . _“ﬂ . ’, o . . ) y . o 2
i ‘> Although most - of what is . known~about effective read1ng 1nstruct1on :‘a }" o ¢
‘1s in terms of the ' puzzle phenomenon,” there do exist a minimal number of re-
_Search r1nd1ngs%yutpresently_operat1ve effect1ve read1ng~programs_whlch_coulss__g____

form’ the bases for- further exploration. In add1t1on; many of the bits - and -

'3 -

p1eces of research about teacher effect1veness in read1ng cou1d become more

mean1ngfu1 if research methodo]og1es are adopted wh1ch a110w for the 1nves-

t1gat1on of how ‘these b1ts and p1eces contr1bute to teacher effect1veness in

e -m

a tota] read1ng program - — - ‘;_ o IR

Some. of the research f1nd1ngs regard1ng effect1ve read1ng 1nstruct1on,'t

'wh1ch re]ated process to product (e g. teacher 1nstruct1ona1 var1ab1es wase

ETTECTJ Vth‘bs wWas mcaau e

CL

by learner performance on read1nq competency

neasuresf 4nc1ude 1nvest1gat1on conducted by Pescoso11do (1962) Harris

ST . e

- . . R - . K!' .
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personne], use of phon1cs, 1nd1v1dua11zat1on, and careful eva.uat1on of

_'pup11 progress d';

2

,and Serwer (1966), Weber (1971), Rup]ey (1974) .and Blair (1974)

Seven factors related to teach1ng procedures in read1ng were 1dent1f1ed

°

-« by Pescoso11do as being h1gh1y re]ated to pup11 ach1evement in read1ng These ;

:teach1ng procedures were systematic. and mean1ngfu1 vocabu]ary de velopment, -

& &

“availability and use of a var1ety of 1nstruct1ona1 mater1a1s, appra15a1 of
.'pup11 attitudes toward read1ng, prov1s1on for construct1ve 1ndependent

jread1ng, deve}opment of purposes for read1ng, read1nq s11ent1y prior to

ora1 read1ng, and adequate preparat1on by the teacher f0r the reading 1esson

Harr1s and Serwer d1scovered that teachers who were competent w1th a

&

'part1cu1ar read1ng method and fo]]owed jts prescr1pt1ons had higher ach1ev-

1ng students' 1n read1ng In add1t1on, they found that t1me devoted to

F:read1ng 1nstruct1on was pos1t1ve1y corre]ated with students read1ng ach1eve-

“ment.

Four inner- c1ty schools successfu] in teach1nq ‘chiTdren to read were

-

1dent1f1ed by Weber He noted e1ght teacher character1st1cs common to

’ these four schoo]s The character1st1cs were- strong 1eadersh1p, h1gh expec-

' tat1ons, good atmosphere, strong emphas1s on read1ng, add1t1ona1 read1ng

-

o

@

_‘——;Rﬁp%ey*fTrst*TdentTfTed-teaehers—whe—were~effectlVe in fp”mq of the1r

v

students' end-of-year reading achievement and looked at 1nstruct1ona1 pro-"

cesses which cou]d account for the d1fferences 1n re]at1on to the effect1ve

.

' and less effect1ve teachers " He found that teachers who reported less

' emphases on ora1 read1ng sk111s and 1anguage deve]opment had h1gher ach1ev- '

-~

knb students than teachers who p1aced greater emphases on these areas 'Ing

?;.add1t1on, teachers who used ongo1ng diagnostic tochn1ques and adapted the1r '

1nstruct10n to these d1agnost1c findings had higher ach1ev1ng pup]]s in read-

ing. : - B .

A similar procedure was adopted by Blair. He first Tdéntt?%edyteachers

s




S
- at ihe effort exerted hy these teachers in. the use of sup 1ementary mater1a1s,

'assoc1ated Wlth h1gh and 1ow ach1ev1nq students in read\q;iand then 1ooked

d1fferent1ated 1nstruct1on, records on student progress, and conferences dea]-

ing. w1th 1nd1v1dua1 student progress Blair fcund s1gn1f1cant d1fferences in

) pup11 end of-year read1ng achﬂevement 1n favor of the h1gh effort teacher

The maJor aim. of a pr03ect conducted by’ the Amer1can Inst1tutes for

'°Research, comm1ss1oned by the R1ght tonRead Off1ce of the u.s. 0ff1ce of

Educat1on, was to 1dent1fy effect1ve read1ng programs wh1ch had demonstrated

! _1mproved pup11 read1ng ach1evement The results of thJs progect have ram1—‘

~'f1cat1on for further de11neat1ng the effect1ve teacher of read1ng A]though

on]y nine e]ementary read1ng programs out of4728 were 1dent1f1ed as be1ng

: effect1ve, the crmter1a which was used to determ1ne effect1veness centered

around the product for wh1ch read1ng teachers are d1rect1y respons1b1e -
- . ) . . >
cogn1t1ve and academ1c ach1evement ' )

90

In a rev1ew of the programs (Rup]ey, |976),'severa1 components,vin
re]at1on to teacher. process and how this may have affected pup11s achieve- -

ment, are ev1dent These s1m11ar1t1es 1nc1uded c1ose1y mon1tor1ng students'

' progress through the program; estab11sh1ng educat1ona1»goa1s and obJect]ves

' wh1ch re1ated to observab]e outcomes, estab11sh1ng the enter1ng ab111t1es

o

t1ona1 strateg1es and mater1a1s wh1ch dealt d1rect1y with the 1dent1f1ed

needs of the students.

-~

—r

o . . 57,
N . Insert ‘Figure One A

As Fﬂgure 1 pounts out, the aforment1oned ‘research stud1es and effec-

“tive read1ng programs are based around the concept of f1rst 1dent1fy1ng

effective reading teachers in terms of students read1ng ach1evement and ‘.

then cons1der1ng process var1ab1es (1nstruct1ona1 strateg1es) Which>cou1d

+ R - \
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: '_ment Th1s d1rect re1at1onsh1p is of: paramount 1mportance if progr SS 1§

£
)4
3

’

account for the students ach1evement The advantaqe of th1s researgh

approach over approacnes whtch 1dent1fy variables. and then attempt to

estobl1sh a re]at1onsn1p to student ach1evement.1s that tre var1ab1es under

1nvest1gat10n dea] more. d1rect1y w1th thbse wh1ch re]ate to student ach1eve- t

‘ to b& made toward 1dent1fy1ng the effective reading teacher in re]at10n
to the tota1~read1ng program. dopefu]]y, researchera will now_take t@1s

direction. If they do, those peop1e inte}ested in ‘reading instructionf‘

+
..

improvement will no 1unger‘have te deal with the:”puzz]e‘phenomendn“*iﬁ'

their search for improved reading instruction. = - =

- ~
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| Opportunity to

Ongoing Diégnosis; _

=
-

learn tc read.-

. STUDENTS' END-OF-YEAR _/V///;i'Effoft gxkﬂiif'-
N 3

_PROCESS VARIABLES. . o

Best- criterion bvahicb?u

. reading program.;nn

READING ACHIEVEMENT reading n

AND RELATING THESE TO

6 judge the effective ' ;'iﬁzgimiikgn.
teacher of reading in

relation to the total

Levels of.
questioning.

L7
i

‘PUZZLE PHENOMENON Acceptance
R | of criticism.
Does not consider pro- '
duct (stddents'- reading
‘achievement) in relation
to process (teacher's
input). Deals with sus-
pected variables which =\
hopefully relate to stu- _ ¥
dents' reading achigve-
ment, -are easily accessi-
ble, @d are highly sub-
jéctive.

.

<

An- example of research using credible

process variables in relation to-.product ~ %

compared with research results which

perpetuate the puzzle phenomenon.
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