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ABSTRACT ’ EAE , :
N This document describes thé procedures which were
followed in condicting a training program in-the Taylor County,
Georgia Public School System. The program which was conducted focused
- on training high school students in performing appropriately
assertive behavior in various' social 'situations. In this program, a
number of high school students were selected on the basis of their
leadership potential and emotional maturity. These studénts were
given assertive training, as-well as +raining and ‘practice in the
conduct of discussion groups. This.activity’constifuted Phase I of-
the .project. Phase II'c?nsisted of 'assigning other students N
volunteering to participate in the training program to discussion
.groups, each of which had 10-13 mémbers. Each group was led by two.of
+he s+udents who had been trained in Phase I. While the foregoing
describes +he approach used in the Taylor County project, the
. material presented in subsequent sections can be modified to fit .
other requirements. One modif ication which occurred in-the course of
this project was an expansion of the initial focus on appropriately
~assertive behavior to ome which included all aspects of interpersonal
relations. (Author) o ‘ ' :
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OVERVIEW:

-
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This document describes the procedures which were followed in-
¢

conducting a training program in the Taylor County, Georgia Publrc

o ‘\,

School System, The program which was conducted focused on training

e

'high'school'students in perﬁorming;appropriately assertive behavior

4

N s . - . ) : ' T 2 hd
in various soc1al situations. TR : ‘
7

I3

; >

!

P ' onrthe basis of their leadership potentiaJ and emotional maturity.

,These students were given/assertive training, as well-as training

and practice in the conduct of discussion groups. This actiVity
/ .

'constituted P

W -

other dfents volunteering to participate in the,training program
///to‘discus'ion groups, each of which had 10-13 members. Each group

- . : : -

2////‘ ywas led py two of the:students which had been trained in Phase 1.
‘ ':tie_the foregOing describes the approach used in the Taylor
" Counfy project, the material presented in subsequent sections can-.

e

1

-modified to fit other reguirements. One modificationéwhichr

'occurred in the course of this project was an expansion of the

.

initiﬁl focus“on appropriately assertive behaVior to one which in-—
pd cluded all aspects of interpersonal relations., —— B “
- An individual selected,to’serQe’as‘Training'Coordinator for this
. [ ‘ T o
. . '}fggrém/shouid>have'a background in the behavioral scienced and some
‘ e . SR i e ,
o' % -experience in conducting training programs.

pRIC . T s

P i » . o _ . ‘ N A

In this program, a number of high school students were selected

o

asg/l of the prOJect. Phase II consisted of asSigning

e 2
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Intended Parsonnel: ‘ -

AES

ASSERTIVE TRAINING PROGRAM ,

Phase 1. Volunteer high school-students selected for

leadérship

-

potential and emotional maturity.
Phase 2. Volunteer high school students. S : " .
‘Program Descrlptlon This training~program consists .of selected : s

l

readLngs (optional),: dlscu551on of those readings w1Lh the’ Tralnlng

Coordinator (optional), a,lecture—discussion with the Training

PRI ' ) : - o . L -
Coordlnator who w1ll conduct~the_group assertlvF training, and

o

ey

;

part1c1pat10n as‘a tralnee in group "assertive training.

3 Objectives:

seiécted s

<

The tralnlng\objectlves of Phase 1 are to traLn the - '_' .

tudents to bek(l).appropriately assertive themselves and

to (2)‘conddct group assertive training-for peers. e ,
. . . n . o L Y

The training objective of Phase .2 is to train volunteer students_ .-

to be appropriately assertlve ‘ ' o

EN

Proceduré:'

i =

N . . ) . e
‘ e

The procedures_ subsnmed in each of Lhe following options

/

should be»deIowed in the conduct’ of thls tralnlng

e

IS

?Option I. -— The 1list of selected readings is included in -the

training program (see Assertive Training Reading

«

List). , ' : A |

. ) . . @
Phasef 1.,
“ 1. Assignéd‘readiqgsvwill be compl?ted. - %

;/fdvi o  ' 6

2. The Training‘Cootdinator'will review the readings with

.
A

each student to assess the student's Ievel of understarding

of assertive training. Available audio and wideo tapes

L

R

e

-
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- Lecture-Discussion for theistudents. Following this

Phase 2.

'will be used in these discussions- BN

Thé Training Coordinator will conduct the introductory

Group Assertive Training Lecture-Discussion for the

. a » B
students. - ) o : ' N

The students will be formed into assertive training‘
. - . \_} .o ) N . .

groups of 10-13 members. i ] °
Y !
. . £ .
Participation in the group will»continué unitil the

student has participated in a' specified number of role~" "

plays and ‘the Training Coordégatqr*juaééé that the

student's own- behavior is appropriately assertive.

e . . ' . ) J’ :
Upon completion of the first half of this activity,

/ , ,

the Training Coordinator will.conduct the Group—Leader

. T o.

. . . N ) . '
lecture, each student in th group should be selected
o e . L n \ . R

.,

to serve as group leader for-at least omne role~-play.

Assertive Training Déta Sheets for all stﬁdents'partiéi—
pating .in this‘traihingAshoqld’be re%ained by thev f

B ~ —— -

Training Coordinatér.. —

The Training Coordinator will conduct the introductory
- e
Group Assertive Training Lecture-Discussion for the

]

studeints.

~Each- student who was selected at the‘eﬁd of Phase-l to

.becpme an Assertive Training Group Leader will be paired

224




" with énqther étudent, and thesetwo will be placed in

charge of a group comprised of volunteer students,:
with each student 'leader's work supervised by_the'Train?,
ing Coordinator until such time as the training is judged.

0
&

to be~cqmﬁleted.'_7’“ . u.‘ , ' o n Xy

e Optiog.IIf ——‘The list of seiected:readings is not inéluded in?rv B
| the training program. ’

Eﬁa&é_l- | ,
1. The T;aining Coordinator wiiL conduct fBeLintrOQuctofy~Lg

o Group .Assertive Training Lecture-Discussion for the

 selected students. . . .. , 5 B

» C e

- 2. The students will Be formed into assertive trgining
groups ofvlp;13 members. S
3. Par&icipation in the group_will chtinueluntil the
student has‘participated.in'afs;ecified number of .
s role—plgys éndrthé Tréiningjcaérdinator juages that the

student's own behavior 1§ appropriately assertive.

Upon Completion of the firgt half of this activity, the Co I
. . . - - .. ‘ ) . . ""’
Training Coordinator will conduct the Group-Leader Lecture- -

Discuséion'for the students. Followipg‘this lecture, each

- i . M . °

student"in the group should be selected to serve as group
leéder.forvat least one role-play. /

 4;” Assertive Training Data Sheets for all students bartici—

- ~ - pating in this training should be regained by ‘the
Training Coordinator. ’

?




Phase 2.

1. The Training Cogrdinator will conduct the ihtrddﬁgtory

e

. >
Group Assertive Training Lecture-Discussion for the

. L ee— o

. volunteer students. :
® R : | . . ! : 12
: = - , . e -
2. These students will be formed into assertive tralning:
_ . o A .

. . Fd

_groups.

‘

3. ‘Each student whéﬂwas.selected at the:end of Phase 1 to
Bgcome an,Asse%tive Training Gfoup Le;der Will be paifed,
wiﬁh anothef'student; and these two will be. placed in
chérée of a group comériseﬁ of the volunteer stud§hfs,
-with each student ieader's ﬁork'sdpefzised by Ehe
Training'Coorainator until suéh time as the training

is judged to be completed.‘

e

\)  | | 9 i .. . w . )
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READING-DISCUSSION NOTES
ASSERTIVE TRATNING
(OPTIONAL) . - -

Intended Personnel: Volunteer high school students selected for their.

T T L , , . o

* ' % 'leddersHip potential and emotional maturity who are to undergo both
assertive training and training designed to prepare them to’ function
as:Group Assertive Training l.eaders. : o

Time Required: Reading assignments are to be completed on a proficiency -
; . o it

basis, i.e., the time will vary agong' the individuals involVeda'

Discussion Leader: The Training Coordinator who will serve as
7 . - ) , . )

£

discussion legder should be experienced in the conduct of group

< "," Y

. '.. o
" .assertive tyaining.

a

-~ Material Required: -~ » : -

AR 'Assertive'Trainihg-Reading.List (copy for each student).

2. Audio tabqslby Lazarus: ,.'f ‘
- a.” Thoughts and-Feelings -

b. 'Esta@lishing.Self;Worth

c.. Developing Emotional Freedom

3. Video tape'by'Turner: _ | : -

Assertive Training
—
[ v

- Procedura:

AR

oo 1. Assign readingylis;. Students should be instructed- to

' -

read in the order indicated to the extent that the

references are available at .the time reqiired.

“ o ’ : -




2.
L _
Y
/
: b
5.
6.
‘6&”
-/
Q
.

.

»

When' the students have completed Your Perfect Right, -

\

- N \ . . I . . .
"introduce.the Lazarus tapes and discuss group assertive

training techniques (generally following the model .

indicated in Your -Perfect Right). Discussion sessions

should be scheduled no less frequentiy than every 6ther4

day.

As each subsequené article is completed,

include its

)

content's in the discussion in order té assure student

comprehension of ft.

¥

Approximately upon completion by the'stﬁdents‘of the

1

first half df'the readings, view -Turner's video tape

. ‘ s ~ . o . - .
and point out to the students his use of modeling and

"

ot

When the %tudents4h565/28;plﬁ

" positive reinforcin‘ techniqueg,~"
P .g q/w,.w/

-

#

¥

o

t

tRd at least half of the

reading “List, they should be formed tinto assertive
. _‘v" . ‘ g . B

o T

Discussion. of the readings with the~
grodp assértive

A

mechanisms and eévents associated with’

1

LY

w "
PN

N -

2
v

students a

training groups with at-least ten students in ‘sach group.

éf‘the"

¥

i

training should continye until “the Asgértive Training -
1 . . ] & NI v . . ‘ .

o
'S

@

Reading List has been‘éo@pletédw

b

.

42
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" meeting.

- . S
» LECTURE-DISCUSSION NOTES ////
ASSERTIVE TRAINING -

-

Intended Personnel: ' . ,ﬂ“;
~ e

Phase 1. Students séle ted on the basis of legdefship

- . o
g -

5 ' - potential/andfémotgpnal"maturity who may serve

T as Assertive Training Group Leaders in Phase 2.

\ |
¢ Phase 2. All students volunteering to participate in

S0

assertive training groups. °

\
\

Personnel Grouping: The 1ecture—discussidn'shoula»be delivered to the .

}

students formed into groups of abproximately,lZ sthdents gach. . e
. b ";83‘37’ . o . ‘ ) -
Scheduled Presentation:

Phase I. If Assertive Training Option I is tsed, this lecture-
discussion should be presented following completion of at least the "
first half of the Assertivs‘Training Rgading List and the discussion of

those readlngs with the Training Coordlnator (see/Readlng Dlscu551on

Notes). _ : - ‘ ‘ .
In the event that Assertive Training Option II is selected, Rl '

o . w . . ’ o

‘this lecture-discussion should be presented*at»thgftime of the initiafb

Y

K

. »

Phase II. This lecture-discussion. should be presented at

[N
-

_the time of the first meeting.

1 ' :
Presentdr: - This lecture-discussion is intended to be presented by the
| ’ ' . .

Traini%g Coordinator. ’

Material Required: Chalkboard or other wrifing surface of sufficient

siZe for simultaneous viewing by all trainees.

.o,
4

12

10

&
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'4f Emphasize the néed_forleamsfep of Training and for

‘a.

Introduction—--discuss the importance of appropriate .-

Q

interpersonal relations.:

(passive; submissivé, non—reacﬁ'ﬁéﬁ

‘aggressive (over-reactive) behayiors.

, assertive,

Discuss unpleasant .

_ . '
side.effects and the advantages of "winning."

Presentethe-sevenistep Assertive Tra}nfng Model.

b,

a

“

)

List eé%n step on the chalﬁboard.

o

Discuss each step as it is listed. B

-

and

endlng all role—play sequences on a P031tave note.’

Empha51ze the use of a shaping model and totai xellance/»“'

on pogitive reinforcement.
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VISUAL AIDS - .

2 //
‘ = v . . 7 .
1. o Ihéeractivé.Behavior Continuum _—
Submissive - Assertive . Aggressive
. ‘ )
, Are objectives _ N, )
© usually ‘ob- . . No Yes . , Yes
tained? ) T
< ' Un@leaéant‘ - . o
‘. consequences Yes No v . Yes '
‘ of behavior? ’ = .
Examples . Low self-esteem Rejection,
- Depression . Dislike -
Anxiety ‘ Anxiety
Withdrawal Target of
_ aggression
THE GROUP ASSERTIVE TRAINING MODEL ~
’ 2. Step 1. Investigate R : - - .
2. . . - .
,Step 2."Rolejplay ’ -
L 4 - -
. Step 3, TFeedback and Guidance
Step 4.- Mo&ei‘ : ’
’ Step 5. ?eedback and Guidance ﬁ?
1 Steﬁ'6. Rehearsal . Rt ;ﬁ
[ T . 2 o
. C- Step 7.  Reinforcement.
B ’ T.0.T.
: Z.
‘. 14/
. 12 ,///‘




~Content Description: This section presents general information to be *

i1

PR ¥

Ao ’ included in ‘the lecture. It is not intended that this constitute a o o

comprehensive listing of all content to be covered, but, rather, is
' o ‘ L :
intended to serve as the core of the lecture, with the selection of -

_ E . A
additional material left to the discretion of the Training Coordinator. S0

1. ‘Introduction - Everyone interacts'with a wide variety

.

and a large number of others each day. Tne 6nrpose of

this training is to increase the individual's competence

- :7in interpersonal relations. Most people have been in

situations which they felt that they did not handle as
i S  well as they might have. This training program is

intended to hein-people deal more effectively with e

others; in a variety of situations.. To be successful,

e S we need the ability to deal effectively with others.
P ) N v
| R . .
Tralnlng Note c : < SR .

1. . It should be. kept 1n mlnd that student part1c1paﬁlon is not only

©

deslrable, but. may prove crltical to the effectlveness of the

training progiam.’ Attempt’ to involve the students to the mgximum e, b
feasib¥e extent. ~ . .
» T e B - : L , i
§ ' . _ .
- o -
S 2. ﬁesCription of visual aids and associated lecturé ' N
N material - ~ - . o N | ' '

a. INTERACTIVE BEHAVIOR CONTINUUM:

:]ERJ!:‘ L a : - _ a - | ' ., : o

P v S : : 13




There is a range of ways in which we can.act with

others. Many of us havef over time, developed a

general way of acting wgth others. iThe extremes of

o .
-

) " this range are aggressive and submissive. While few

peoples' behavior is like either of these extremes Y

© .

all the time, we can say'that some péople are geperall
: ! c'ﬁr_f_*__y
'submiésive or aggressive in dealing with others. The"
. | . ' . .
i . * .
generally aggressﬁ%e person tends to run over‘other
B 2 . . - ]

. T |
people and take advantage of-them. The generally
| N
. ‘ Y -
submissive person tends to.do what other people want,

and is taken advantage of. ©

ca

~Trainihg Notes ., I < » : 1

. 1.’ Do ndt make any reference to the assertive position until both
. “aggressive and submissive behavioral Styleé have been completely
5 oo eRR T TO E N

0

. . © 4
discussed. -

2. Discuss the probability of each’style,@gcilitating the ééquisition
' of objectives, or of "winning" in éogial situations. ’

.

g 3. Discuss the extent to which unpleasant consequences can be elicited
by each of the two behavioral-styles.

4. Cover the types of conséquences which mightfgzcur:for both the

> -
Avs e

generally aggressive and generally submissiﬁé"sﬁylg.i-”

A . . B . s . ’ . ' | 7 ‘ - AN .A » /ﬂ'
: \)‘ . 3 . 16 ’ -‘\ . ‘ :‘.: |

«




There is a behavioral:gtyle that falls between these two extremes.
A y A

This style Was been called éssertive. ExaEtly what migﬁ¢ constitute .

apprebriate aSseftive behaviortin:a given”interpefsonal épcountef,vas
oppoéed to inap?topfiape submissive or aégreséive;behavié;,-depends
largely upg&‘tbe frameuofﬁreference.of the indi&idual.inveived. A F
behav;or«exhibited by a -black adolescent toward. a white scgool officiai
might’be judged submlesive by . é militant and aggressive (or\at least

\

, dlsrespectful) by many adult whites, yet it mlght be Judged qulte

agpropriate by his black and white age peers who do not’ share\all the -
R views of either of the more ‘critical groups. ) o .\» \
_ . o \

Tbe eterminagion of what constitutes appropriate interacti;e

behavior for an individual in almost any situatioﬁ}ceﬁhef'Be”defermined
by nonébeefwgfdﬁps;fifﬂyhpleasant~side,effectsﬁSuchVas previpusly 4
discussed are to be avoided.. It must-be determined by those who shafe;

A

or at least are sensitive'to, the individual's~values and sehSitivities.

. ~ I
(S

L. i, ‘ - .
”, Inmaddition it should be determlned after some cons;deratlon'bas been

v . I
, given to the p0331ble effect such behavipr would have upon those,W&th \

11

whom he is lnteractlng, 51nce approprlately assertlve behav1or acknowL

- ~ i

ledges ‘the inperesEs of all pérties ‘concerned.

- - . . . "4
“ ) E
o N\ . . @ e

Simply defining-an appropriate manner of behaving in iﬁterﬁergen?l;

'.intEractions, evenlif done by peers,fcan,help,Very few pepple,'so far,

as changing their -behavior is concerned.” Almost everyone who has be-

v - - P

B ! : »‘""”’” o : . .
haved in a manner hg judged to be inapprgpriate in a"given"situation

knew, in retrospec ;  how he would like to have behaved. 'Seldom,‘however,

. ,\A 2 . N . ‘ . ] . R
.\}’ ‘ . n _ . | y. 5 17 - . ] "; N

. [ERJ!:" | _ L : . . . o .  ?

oo o : A ) 5



- R ‘ \ ‘ BT

does such afterfthejféct knowledge help him:-in hls next encounter.
When we refer to the assertive style of interabﬁion, we are talk-. .

o . . . . . B . . 3 A .

. ‘ A . = o '
~ing about ways of behaving in dealihg with others. Thé?e<are a number

of behaviors that are included in théd category of the‘assertive style

.

(Rathus, 1973);‘1These‘are: . s ’ - . \

AN

1. Assertive expressions. Re{use’&o.let‘others Eake ad-
H : < . o : \ ) -
vantage of you. Demand your rights. Insgst upon fair ana just -treatment. .

. 5
”Excuse o
o

Examples: '"I was here first," ”I'd 1ike mohe milk piease;”

e, but I.have’to#go now, 'Please turn dOWn‘the TV " "Thls place is®

a mess,"'"Y%u have kept ‘me waltlng here for half an- hour,” "Thls B

\

v

steak ,is well—done anQZI'ordered it medium-rare&

§

B w2 Express emotlons. Communieate youfﬁlikes and dfslikes

& - !'x' ' \ V

.. tL sgontanegisly. "Don't' hide your emotions, express your feellngs openly \
: ) 7t Zae S, e
and ffgnkly. Be honest ;n answering questlons. Examples:,~”What a
I am: dlsgusted wah that man, " ”Howjgfegt you look.,
REETE ““"I bjfelthls neat " “I m. really tirea " "Slnceryen ask, T mucn prefer"‘ o e
S rﬁ>f;ou ?n anotherbtype of Outflﬁ.‘ ~ ka

SR ToN sh1rt.,5~

7

,“Mu,,%_;AJ_;: 3. Meetlng others. Be direct and open w1th thosewahnm you’ '":T“'.?f“ﬁ

1 T . u,

o . . . R ‘\.m,~; —_— o AN -
s would like to know better.- Shyness or a feellng of‘not*knowingfwhate_ D
' to say shouldn't keep you from meeting others. Express{youf~p1easufe ’ /// T

s -

g

: %;; - at- seeing, them both70e;ballyﬁand nonverbally.- Examples

o . . , =
you"?, "Helld, I haver't seen you in months,”ﬁ”What are you d01ng w{th
. e ! . | g

'yourself théséfaayg"? ~!"How do you llke worklng at / " ‘ ~"?, RO '

7
@ - /

e !

. "Taklng any gOod‘courses "7, T

CERIC . s

- R ‘ o -
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4. DiSsagreeing with” other®. When. yow disagree with, some-
i . B - . .
one, don"t fake agreement‘just to "keep~the:peace,” e. g., smlling
. e ’ ’ ' \’s
or nodding. Either disagree actively when you are sure of your
. i . ' o . |
ground, ‘or change the topic, or terminate the interaction. s

.. 5. Questioning others. If you feel a request by a personf

. Co, e ' T . ’ . : . .
_-w ' (in* Ppower or -authority does not sound reasonable, ask whz you should
- X PR ' ~ l : i ) .
+. do it. Mature individuais should “not accept authority alone.
B '\t x .
Request eXplanations fromﬁteachers, relatives, and other authority

<

figures that are convinc n "'Express your willingness to honor

nwnp

pve, ~

voiu fary commitments and to accept reasonable suggestions, but
C

ake expliCit your unw1llingness to respond to anyone s whim,

! *
i

6 Discussing personal experiences. If you feel your

accomplishments are worthwhile or interesting, tell'others aboutv. o

tben. Let-people kfiow how you £591 about things.  Relaté your .
il i . ‘ “ >

>

" experiences. Do not monopolize conversations, but do not be afraid
) o - .

. to*discuss your experiences.
i . . : . “

;
‘ B
« v}

come flustered when someone compliments you with sincerity. At a

A ‘Acoeptinggoompliments. Don't knock yourself or be-

. : minimum, a sinceré "Thank you” wili suffice.. Or, reward -the com=-— —

. s
A ~

L limenter b’ sayin »."Thaﬁ s an awfull nice thing to say. I =
B3 Y. g Yy

N N T T e —

appreciate 1t. Rewarding, rather than punishing, others for com-
L " . . e
plimenting you is mutually satisfying. When appropriate, Qgtend
. \ - £ o
AN _— compliments.. For example, if someone.says, "What a beautiful sweater!,"
.s\ k. " N %
=

“respond, ”Isn t it a lovely color7 Imhad_a hard time finding it."

. Q . e e T i s ' v‘
ERIC R 17 oy

Aruitoxt provided by Eic: . : . . . X - P
’ . N e . c . ) . v .




" g . 8. - Expressing opiniOns; ’While at times you may wish to
e . . ' 3

[ [ > o

give your basis for an opinion, don' t be pushed into Justifying every

opinion by someone who takes issue Wlth every. comment. You might.say

something 1ike, "Are you always s0 disagreeable”7 or nr have no time"

“to waste arguing with you," or ”You seem to have a great deal in-
. ’ ‘ “ ' ) o . ~ 'A ‘ . ’
vested in being right regardless of what you say, don't you'?.
N “< . - . B . .
9. Eye contact. In interacting with others, don't avoid

. eye contact but look directly into their eyes. . -

<
e e e

As you can see, quite a few things need to be considered when

interacting with‘others;. It is difficult to define Just exactly 4

o2 -

what Tassertiveness” means,'butrbehaviors such as those just oL
described serve to\iliustrate the concept.

But remember what we discussed before, appropriately assertive
behaVior is defined by eXisting norms of the: peer grohp In addi—

tipn; appropriately‘assertive behaviox includes consideration-for
thF‘rightslof'others;‘as~well(asﬂrefusal to allow‘violation of your
own.rights. : L _ . : - : i :
b. FROUP ASSERTIVE TRAINiNG MODEL |

LY St . e

T 7 "Rather” than usy prOVidin peer sug e tions concerning appropriate
‘ J 8 g

4
3

assertiweneSS in a variety 6f soeial gituations, this training program

includes ‘the demonstration—-of-appropriate hehavior for thosewituﬁEnts

>
°

desiring to. improve their interpersonal,competence._.In addition,

gopportunities will be zfforded for practicing the assertive behaviors,
.involved and for receiving feedbaék from peers dongerning the - &z

2 . W

ERIC . °
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“performance. The techniques to be employed in this training program

, ' , L o . : .
. include (1) assertive behavior modeling by more skillful peers,

(2) behavior rehearsal through role playing the desired assertive S

behav1or with peers, and- (3). feedback concernlng role—played performance
_ throughrstructured crlthues conducted by peers and through v1deov
tape playback (latter . is optional)

fhese technlquea have been combined. to form a tralnlng model

e,

-

consisting of a seven-step procedure'which will enable participants

to'develop a repertoire of behaviors which, as%judged by.themeelves

A

~and.tHeir;peers, are appropriate and should be employed ‘in anticipated
. . . &

-

.. interpersonal- interactions. The seven stepe are repeated; usually
Y- Fy - L : .

v

in sequerice, until gach-participant haé achieved Jthe level of inter-'

'personal competence and confidence desired. The ideal number of

" participgnts at any one timeﬁis about 12 (cf-Alberti & Emmoms, 1970) .

2
p
k]

v ) _— ,Training Notem3~v/*ﬂ' L
1. -At this point beginfconstrnction of this visual a&id on the chalk- .’

board. Describeoeach step thoroughly;_in accordance with the

kil

following material. = L ' N

w A ,
R v '
3 o~
3, s
) Step 1. Investigate: A member of the group volunteers a
E b - } . 3-: .

7 description of an experienCe which he felt waS:socially unrewarding

to him. This mlghtﬁbe anything from belng Unableato ask a girl for
'F‘ {‘*’ ‘.'&
a date to respondlng aggre531vely to a racial, slur._“(It should be

Tt - \ LY

' - ?;;' . : 1
g - ’ 2 ¢




»

'“'noted that the level of reﬂatlve incompetence represented by the
g-f
behdvior described is to some eXtent,a-function of how long an indi-

A3
%

vidual has participated in interpersonal relations training with the -

‘particnlar group.) The volunteer is questioned by the group-to define
“ 3 .

the paramter involved in order to facilitate aubseqnent role playing. °

W

Step 2. Role Play: The volunteer and another member of

the group role play Lhe 31tuatlon descrlbed in Step 1. The volunteer

w

role plays himself, and the other group member plays ‘the 1nd1v1dual
. 2

with whom. the volunteer’s;encounter‘took place. The goal of the

K8

\

\

|

|_ . volunteer: at this step is“to do.the best he can to improve upon his
origlnal;and'unsatisfactory'(bymhis judgment) performance. The role

play is video recorded (optional). Tf the descrlbed situatlon 1nvolves

v
- :

several people, an appropriate‘nnmber of.volunteers will be required.

. Step 3. Feedback:and Guidance: Upon dompletion of Step 2,
. ‘ ) . . Com . ‘ .
the group'pro?ﬁdes feedhack to the volunteer concerning the favorable

verbal-and non-verbal components of hisﬂperformance: Tﬁe‘video
refordingsis used where@appropriaﬁe to c#l, attentjon to aspects of «
JUSE &3P % LMy, :
. L . . e .

his performance which can be‘reinforced. ‘Suggestions'are made (care-

ful]y ‘avoiding negatlve cr1ticlsm) Lhat could léad to 1mproved performance

. i T R
inﬁspch_situations. T oo
. . 3 [ -{‘

Step 4. Modelr;g The situation 'role played Mn Step 2 is
\ - M

v N oL »
- v volunteer and modéls the: de51red assertive behav1or as’ deflned by the
' + (3

i

grpup‘dnring Step\3.

: 20

'/~ repeated, but this t1me another grou/,member takes the pl <o of rhe f" /<\

2




A 0

-3

Step”S. Feedback and Guidance: Step 5 is similar to Step.

3 in that the modeled behavior is ﬁdw discussed fbr the edification

2
o

and guidance of the volunteer.

.

.

Step 6. .Rehearsal: The volunteer again role plays the

peers. . At this point, he is actually rehearsing his role in an
anticipated real-life encounter. o

.o , : 158
Step 7. Reinforcement: The performance exhibited during

-9 5"' . . . " ) . oo X . :
Step 6 will be an imprbXEment over that exhjbited earlier. It is %
. ) - N N iy . -

approp;iatg at this.ﬁéﬁgic%or the'group'tolcoméliment the Volgﬁ%eer on

: hié-achiéVement and enéqurage hisjbracticé of the interpersonal skills
he is dcquiring in real—lifg situatiqﬁé.. (A frequeét,ogcurrence in

shch't;aiging‘is that members of éhe!grougMgig ;itugtions outgide

-

J the group context which permit the svplunteer to achieve reinforcement
4

as‘é consequence of the succéssfdl gioyment of“the rehearsed behavio
’ Such efforts,"of course, are to-be encouraged.)'
~ The seven¥s£epjprocedurél modél descfibéd abové is designedlZO
permit deﬁinition'of approi;mate behaviors‘bx one's’peers ;nd to
Capitalize &@on»the réinforcing properties of peer approval\, To t;é

1

extent that an individual receives positive reinforcement for engaging

in assertive behavior, the greater the likelihood'that‘sﬁch'behavior

L

will generalize to a wide range of social situations.: A

s Proéedural,Poinks. R

%,

v
. 4

L7, in interﬁerSonal relations skills might be too self-conscious to engag:

ERIC - .

o o g 21

samg situatipn, this time incorporating.the guidance received from his

N w oo ' o o
" Obviously, an individual who might ‘be considered grossly deficient

v

[a)

Tr.

!

e b

Y




two pote tial/;roblems~are minimized throﬁgh speéiffé techniques.

—

7/ * - - i . .
Flaying activities unless he wants to, but he is free to

apdk$quar§icipate in all other. aspects of the traiﬂ}ng at

option. Second, comments concernin articipants’ rformance
_ Y P P .

f ] : . -
//structive in nature. A procedural rule employed in each traﬁning
v : . : v ’ o :
. 7/ . ' - 4
/ session is that negative comments are not,.permitted, but ra#her that

// desired assertive behavior is shaped exclusively through usg of pOsitive
¢ ~ reinforcement. . . , : ]
//‘ . , . o / | ;
Co S ¢ Training Notes - N .
\ \ 3 3 ' 4 . . .
. ’ . rn
1. Summarize the lecture to.this point {
= \ . ‘\; N L ' . ’ [5) ‘! Ee o TN
. .2+, Determine,whether there are any questions - . .
T3l I tiimei il dvailable, go immediately into applicafion of the ' -
s : “ ‘ ) : ‘
training model. S v /

i
by \ N i)
\ 3 LT §
!

4 4 A 't A

£
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GROUP LEADER LECTURE?DISCUSSION
ASSERTIVE TRAINING

.

Intended Personnel:  Any student who may later serve as‘anFASsertgve

3.

Training Group Leader.

Time Required: Appréximately one hour, -

Discussion Leader: Training Coordinator

Outline:. The following répresents an outline of the points to be
-] dim » ‘

. g ,
éQvered during this session.

\

\

© Training Notes
Attempt to elicit student participation in .discussion of these
points. .

..Role-playing to demonstrate certain points should be used where

time allows.

I. Points‘which evexy Assertive-Training Group Leader should keep
in mind. " . . °
‘1. + The group leader is not an expert‘or'an authority, and

cannot answeriéll'the quest&pns which will be raised nor

offer solutions for all the problems'which(ajé\presented.

2. The group ieaderfs ¢hief function is ta keep the -dis-
- " 7 . N N . .

.. cussion in the topic-being considered and to help the

Y

@ group summarize its thinking agd arrive at conclusions.

The group leader plays an active but nonrdirectége role
B . ¥ i
- N ¢ ’i’b;;

o

e
v

o
by

23
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in stimulating discussion and encouraging realistic | NG

situational analysis.
L.

© 3. The group leader‘éhould keep in mind that every memb er

.2
s

o of the group can‘help by entering into the discussion
and speaking freely, giving the group f%e benefit of

their personal viewpoint and unique experiences, and
. ‘ ,

ﬁ

Byigiving others a’chance to express their opinions.

°\4;f\The group'leadér:éﬁédld not preéent sﬁebial.persoqal
ideas to the group to influence their &eﬁiéidns, all

IS ‘decisions should represent the collective thinking of

gir
¥ . N

a

the group. , _ ) ST s
O © © %8, The group leader should exert and maintain sufficient

: . + ‘ R T
control such 'that only one group member is
. . L -

'

speaking at

any partigular time. - )

6. jihe'group leader should encourage each mamber to éxpress
Wy ’ e .
3 . . opinions fully, without being unnecessarily lengthy.

“7. The group leader should not address questions to the

o

“;grbup'as a whole. If a Quesﬁion,is'to‘be asked, address . )

it to a specific member, especially one demonstrating

‘a low level of participation. “

¥

o ‘ require members to carefully consider the situation

- : . - .
Y - -

S _ before responding. T

-

8. The group leader should attempt éo ask questions that . -
\

s : T
2, o
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9. Thé:group leader should encourage the expression of
different points of view.

10, The group leader should periodically summarize the

grougf&isqussioﬁ to»that point, but éhould‘not repeatedly

- cover the saﬁe point(s). l ) ' ' IS
) ll:"The grou§~leader‘must strive to maintain an étmosphere’v
4 ) . - . . ) . ] . .
c@pducivé to the open expreséiqn of feelings. -BX
& requiring thg§¢commen£s be positively Qﬁfgsed, no k

gfoub member Wﬁll hesitate to pgrticipate»dué to fear

LR

. . W )
.. “of negative comments from the ‘group.

viI,~ Application‘of'phe-asserfive grodﬁ training model. .

1. Objécfiveshmost likely to be achieved.

a. ‘Cognitive dinsight into practical problems of inter—

" action. . . . .
. R - Insightfinto poséible methods for dealing with
éuch.problems. " <,

c. An increased awareness of a diversity-of «viewpuints
. 2 . .

<

that may exist concerning aﬁsingle problem.

d. An increased undgrstanding of the.viewpoints of

- . 2

others. .

e.,.An,increased awareness that open communication is

required to effectively interéct yith others, having -

differing viewpoints.

£, Fxperience in diégnosing~interpersonal behavior.
N " . 2 . . .

*
" G

PR | -

* i
[
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2. Points relevant to application of” the model.

joo

r
\

Follow the discussion model. ) B sy

.

1. Ask for a volunteer to describe an interpersonal

situation which that individual felt could have

been Qandled.more effectively. y
. oo ¢ - IR A
2. Have the-volunteer and one other person role-

.play the described situation.

-~

.5_, Elicit~obse£vations, suggestions, and comﬁentS\
Ffom‘ﬁhe group.ﬁeﬁbers, It is imbortant that
these be stated in a positi;e'manner; : =

ﬁJA ﬁ;iefly summarize fHefresulté of .the discussion

°

in the foim of behavioral suggestions, what -the
.actgrbmight do to ?mﬁyove the.effectivenessﬂin,,
dealing with that situation.'
‘é. Ask for another volunteer to model the suégeétion;
b.' Elicit addipional'commenté Erom"the—éroub;members
conCerning the.perceiied effectiveness of the

modified behavior exhibited in the fole—play.
- . - e .

[y
v

7." Comprehensively summarize the suggestions for

~

the original volunteer.

REquest_Fhat the original Volupteér replay the

situation,latuempting to incerporate\jhé pooled -
o S0 . .

o

group suggestions,

L4

28
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9. Elicit additional positive comments from group

members, including one or more references to

¥ . ; v

the observed improvement in the volunteet'% : .
. B '/ i )
. method of dealing with the situation.
. - 10. Emphasize that this represepts rehearsal for

B ' : o " the use of the modified -behavior igwsocial

.

. situations similar to the one originally role-

played.

3. Additional considerations in model application.
a. In the Investigation step, don't question the ,

% -

& volunteer too deeply with respect to motives, as

: . . . ',’ o .~
\ ! ' this may produce defensiveness and ‘discourage -future

Vg . participétion; 'During'the Investigation step, the
" volunteer should be requested to identify the ob- ¢

™

- . ) _‘ jective which he (she) had in mind during the
original situation. In other words, what was the

L . volunteer attempting to accomplish through inter- )

action with the other{s), in the situation. If the
: ) . =

6ufcome'of tﬁe interéctidn was not saﬁisfying,°most
“ 'lfkély ’thé“(jb'j'ectiveﬁ wa‘ls‘not ‘attained. .I_n.order to -+ J
C . \ . _ develop éffeétive guidance for achieving an objective,
to- > ¢ . R . .
, S the dbjective must be clearly and specifically stated.
- b;‘.For the R;le—glay‘step, thebérouﬁ 1éaderiénd éll actors
shoﬁld confer.pfior tb.the role pféy to insure thatnéach |

- o
-

| . |  . '..i . 04 " .25_; "‘ | ’A |
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'd; The grodp leader shéuld/havé;ééveral situations in

W

role player thoroﬁghly undérstands what'is to be a3

done. This precaution frequently serves to in- .

[

crease the realism of the role play.

‘c. In the Feedback andiGuidance step, after substantial

) o : . . ‘ ]
guidance has-been elicited from the group members,

a g

R - : . » v
the volunteer should be requested to select the -

‘technique which seems most natural.

Remember - The guidance activity consists basically
— ¢ .

ofwidentification’of alternative methods for suc-
cessfuily handling a specific type of social

interaction. - - : ' |

7 i

mind which can be role played if the group members ’

l
~ 7 .

“donot have,. or will not voluntéer, an instance of

ineffective interaction..- e ' o

e. Care should be taken during ;hé initial»group'meeting
" so that members of the various ethnic'groups repre-

sented in the session do not sit as a block, but are -
intermingled. Intermingling'memberQZOf the ethnic
groups facilitateé active discussion among .the .group

members. - v




‘of situations presenting

- ¥

"Group member

ASSERTIVE TRAINING DATA SHEET o
' This form is used by the Assertive 'Group Training Leader to
recond'the~situations.volUnteeréd by various group members. A’

sheet is assigned each group member. These records can be used ‘in
. v v - . ’ . : B v .

+

" one or mq%e of the following ways: (1) the frequency of volunteering <

A

on the part of each mémber can readily be determined;‘(Z) the type(s) .

the most difffculty .to members can easily

a

be identified, and (3) the transfer of training aépect can be?folloWQd4'
up througﬁ asking a volhnteerwét a lafer date whether>the‘modi£iéd

behaviors have been used in a situation similar to fhgt originally . .. _ = .|
described. . K

*  The data sheet should take ﬁhe_following form:

N | | . _ o .
ASSEEiTVE TRAINING DATA SHEET

il

\\' . . ’

Training dates: From . To
. . P }
il
~ Role Play Date = - '~ Description of ,Situation E I?ommenti
.
: 2
31
29
1 -
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