o © . " DOCUMENT RESUME : .0

) ED 114 452 . ° ‘ L . 8D 015 579 ] ~ |
AUTHOR , berevensky, Jeffrey L.; Mitchell, Daphno ’ . .‘I
TITLE Several Currlculud“Varlables in Inner Clty . _ .

. " Raucationt - T e )
SPONS AGENCY *z Protestant 4chool Board of. Greater- Hontreal ‘ .
“ (Ontar*o) S .
~P0UB DATE’ ,dun 75 o :
_NOQTE 20p.; Paper presented at the irnual Meeting of the -, -
- _ - v Canzdian Educational Research Association (Edmonton,
N Klberta, June 1975) N
. L]
PDRS PRICE MP<30.76 HC-$1.58 Plus Postage ' )
- DESCRIPTORS Class Size; *Curriculum 'Development; Currlculum

Planning; *Curriculum Problems; *Inpner . City, Lower

Class Students; ‘Minority Group -Children; Minority

Group Teachers; Principals; Public School Teachers;
School Personnel; Student Teacher Ratio; Teacher
Characteristics; Teacher Improvement; Teachlng .
Experience; ‘*Urban Education; Urban Schools )
IDENTIFIEPS *Quwebec (Montreal) , ya

-

ABSTPACT '
Thls paper discusses the influence of class 51ze and
school personnel on the development and implementation of the .
~ curriculum of 10 inner city schools in Mohtreal, Quebec. Information /[*
is based on interview data, personnel recoras, and responses to a '
quostlonnalre. Results indicate that while ‘teatcther-pupil ratios in
. inner city schools are slightly less than in non-inner city schools,

) ac;ual class size is not significantly less. Principals and teachers b .
in ‘inner city” schools are found to|have less teaching experience !and \
greater staff turnover than thdse in middle class schools. Results
are discussed with referepce to the educational implications of - -
*eacher 'experience, satisfaction, and stability on the 1mp1emontat10n
of the curriculum. 2 selectively screened and well prepared ‘staff is
suggested to be an essential compo%ent for curriculum development. An
identification of pupils' nee d the establishment of educational .
priorities to adapt the curricdlum to reflect these priorities-is
stressed, along with improvement in teacher education pro@rams and
inservice training for teachers-.and admlnlstrators in 1nner city

_"schools. (Author/AM) .

<
- -

' .
’ , //'\’) * .
. .
. ! ]

e Ao ok R o ok ook o R o o Kok R R Kok Kok K S o ok ok ok oo sk ok ook Rk 3ok ok o e ok o ok o o ,
* o ocuments acquired by ERIC ificlude many informal unpublished ’
¥ mate?‘a;s not available from other sources. ERIC makes every effort
* to obtain the best copy available. Nevertheless, items of marglnal
* reproducibility are often encountered and this affects the guality
* of the microfiche and hardcopy reproductions ERIC makes available

* via the ERIC Document Reproduction Service (EDPS). EDRS is not
*
*
*

responsible for the quality gf the or1g1na1 document. Reproductions.”

supplied by EDRS are the best that can be made from' the original.
***************&%**********n*****************************************

*

*

*

*

L%k

* T
*

*

*

0




+ k—‘ '
PR ia . ' . -
' .
v . .
) X } US DEPARTMENTOF HEALTH .
N SOUCATION & WELFARE
a N ’ NATIONAL INSTITUTE OF
m - R Tl DOCU VEE:uq:::oueEENé REPQ" 4 ,
DR RGN LT R
s ST NG T INTLCE L EnCR N*M
¢ A '.E’\D:tpo NOY 'JC.EA&SS..Q : ‘?'Q.E“QAE‘ ' =
— - EE:.::A os :o:_ ,:.‘v:: ;“. <~ ) . Y
—d 4
. - - ' .
‘1 T . .
. ’ ’ \
. o~ SEVERAL CUERICULLUM VARIABLES IN INNER
. y 1 “
CITY EDUCATION
) -
\ v
A\l »
oS ) . *
Jeffrey L. Derevensky . Daphne Mitchell
Department of Educational ?sychology ) Protestant School Board of
and Sociology . Greater Montreal
14 ‘ '
R " McGill University - ‘ .,
' s ' ’ . N Pl
N. -~ . g
- P Fa
. r
- ) ,
5 - cb - .
s 4 ; . '
Ny «Paper presented at the Annual Conventlon of the Canadian Educational
P
D Research Assatlation Edmonton, Alberta, June, 1975,
Lo . .
- 0 : . s
LD
‘. 1 This is part of a report supperted and funded by the, Protestant School
A\, “ Board of Greater Montreal.
Y ’ ~ ‘
. \.; ’ s
, 2.
. ! - . - P
\‘1 . \,. \" Y .
ERIC S N A |
. \ Vi 4

"~y




y -
\ ¢ ’ /
J/ - | SEVERAL CURRICULUM VARIABLES IN INNER 7
% RS //
- CITY EDUCATION e .
. Jeffrey L. Derevensky & S Daphne Mitchell
L : McGill University , Protestant School Board of
: ‘ Greater Montreal
s . 3
S E \ ' ; L
- : ABSTRACT T .
v .o s

2

The present study investigated several variables influencing the

development and implementation of the -curriculum of ten-inner city schools

in Wont?‘é{§ Data obtained through a questlonnalre, personal interviews T

and personnel records: revealed that while teacher-pupll ratios in inner

] .

. city schools are slightly less than in non-inner city schools,,actual

- ¢

class size is not significantly less. In addition, principals and teacghers
in inner city school were found to have less teaching experience and

greater staff turnover than those in\EPper miqgle class sc?ools. The .
. . wnf " N

\
V

results are discussed with reference to the educé#tionalrimplications of

. . - . v f L ,
teacher experience, satisfaction and stability upon the implementatidn

A} . N \
of the curriculum. N

-
.

-
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context of the curriculum as important as the contéent, class and school
e =ontent

- . .

Several Curriculum Variables In Inner City Education
- 1 \ L] .
«r" 7 ,
»n « R
There exists many components within the educational environment

. ’

that affect the way curriculum is:bresenteﬁ ts, and received by the

pupils. The chéﬁ%cter:of the.classrooms and, the school play an

. o ; . s ; . s s

important ‘part in determlnlng-wnether<i§§50t pupils are enjoying a
» ‘ - ‘ v ’

satisfactory educational experience. In turn, the character of the

classfoom and school depends upon the leadership of the principal and
: ’
teachers, as’well as the school's physical resources, its support

»t

personnel and its place in the community. Although none of these .
dimensions in isolation has proven to exert a great influence upon

academic achieveme‘t {Stéphens, 1968) together they form a significant

part of the child's educational environment. To those who consider the

~ -
-

conditions will rebult in significant differences.
// nt v \\\A .
For .inner city education, it is essential that_the term 'curriculum’'
~ , N . . \\

beiextended to include understandings, processes, concepts;

g
norms, and values. - The/lnner city child needs help }n developing.n

!

ttitudes,

"3

only basic¢ learn#ng skills and a reallzatlon of talents he may possess, ~

B lemnd
but’also essentjal personal qualities, including respon51b111ty and self-

disiipline. THus a good curriculum will incorporate the essential elements
of;an appropriate general eduSation, remediation in areas as required, and

exploration into the dynamics of human interaction. The curriculun must >%
facilitate the reversal oﬁ a sense of futility, help overcéme feeiings o

of a'deprecetory self-image, implant hope where there-is hopelessness,

produce positive rewarding experiences, provide worthy models for children

P W
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[ expegieuce;/stability and job demands of a school staff will //
2 3 + . Y

/3

"~ undoubtedly effect both the pupils and the school. Securiag .
! * a highly qualified, welf trained, stable teaching staff is ouy/of -

/ the critical problems facing inner city schools. The recruitment,
I A . B .

. - . . /
training, and retention of competept teachers and administfrators are R

= vital factors in the process. TInner city schools have tended to be
< * s

constantly haressed by high ihcidences of teacher'rurnover and
. . ’ .‘
- absenteeism (Goldberg, 1967). The resulting consequences severely ) -

B affect the contihuity of .the ex{iting curricdlum as it.is presented

to its pupils.

METHOD

-

S¢hools

iInformationxapd data were obtained from ten english-speaking .
elementary schoo&s within the Protestant School Board,of Greater . ;
Montreal (PSBGM). All schools had been delineated as inWer c;t§ ' -. ‘
schools‘and %aried in the size and composition cf eir uopulétion. R * \
Five of the schools were primarily compcsed of/i igrant children

(Greek, Chineese, and Portugese), while the remaini g five.'schools
. . . - -
consisted of children from low socio-economic areas. -

L Data -

Information was obtalnéd through 1nterv1éws, personnel records and

£ .

: %
responses to a questionnaire. A quescgonnaire was distributed to all

classr9em‘teachers in each of the inner é&ty schools. Teacher%%were . ,
j ﬂli .

requested to complete the questionnalre which dealt with’ biogr&gkieal , e
( . ‘, ),y’g},,;:' P

dalta, aspects of the curriculum, support services and instﬁqqtiqga o
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One hundred and nine (47Z) completed questionnaires were .

—~‘}eceivéd from the inner city schools. Interviews rega;diné
curr{Eulum ﬁatters were conducted with principals, assistant
principals, curricuium cpnsultants, coordinators of p%ograms,. .
and School Board personnmel responsible for policy‘decisions - ;
in inner city schools. |

C RESULTS .. -

’ Class size . /} . )

Actual ;lassroob ratiog were computed/from the PSBGM staff .
~ Sook and compared to thé official school ratios as ?eported b?
the principal of each school. Official ratios are computed by .

including all téaching personnel in each school. Thesé ratios’ -

. / ‘ : 1]
- appearlin Table 1. A t test revealed a significant difference
~— /

{

T / .

’ . Insert Table 1/ about hére

[

. . L b4

/

betwgen actual classroom ratios ?nd official ratios (t =5.28, . .

% df = 18; p ¢.001). .

) . . .
Several elementary schools in.high socio-economic areas

in Montreal were selected and mafched according to total school v

enrollment. The mean number of pupils in each classroom was found
N M &

toﬁbe 30.7 as ompared/yith 26.4 for the inner city .schools.
LT o

- f"' .A-W

Schégl Person'él /

/ -

- T . < / .
Princig%ls .

T Since prinéipa;sf assignments are partially regulated by the

PR -+
$ ! . . P -

Nl
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- size okahe school population, each Inner'ﬁ&tzﬂfgjool (exéluding

School C which was*not matched .as it has a significantly higher

... population than any other s&igol; and school D as it has, become
k) N 4

“a_satellite of another School this yeaf)Aazs matched with
I

another school with approximately the same number of pupils. Based ‘
on principals' assignments for the school year 1974-1975, the following

differences in the amount and type of principals’ experiencé can*be seeén
B / . s

in Table 2. . - )

~

* Insert Table 2 about here

~As a group, inner city schools tend to have principals wifh less

o

experience than the matched schools. 1In addition, three of, the inner

‘cify schools have principals with no previous experience as, such,
even though they have had administrative experience as vice-principals.

While these results were not found to be statistically significant. -

+ (t= .671, df = 14 p<¢.51), the educational implications for

.

[

curriculum leadership are apparent. Moreover, compared with matched

schools, the principals of inner city schools generally have a greater .
H ’ ) . )
proportion of their teaching experience in secondary school rather

- than in the elementary school. It is equally important to note
that five of the ten inner city schools havé_experienced‘a change

in administration while no changes have occured in the eight matched
1 ,'2 * . * 3
schools,- X —_—— - ‘ -
-~ ’

Interviews with principals revealed that while ?llocating their

time differently, many acknowledged_a large proportion of their time

“

was spent on non-academic: concerns., Dealing with the problems of :

individual children consumed a larée proportion of their time.” .Fhis

»




ERIC

Aruitoxt provided by Eic:

from 7.7 to‘l7.3"yeérs~(T§ble 4)-

'statistically significant (g = 3.75, df = 14, 2_(;01)._ : .

particular aspect.of their job was so,demending that several

-principals felt that a crisis*teadﬁer or counseldor - someone especially
[N - \

treined to work with indiiiooal children would_ellow the principal < o

-

sufficien; time to take more leadership iquchool - wide concerns. Others

felt that an administrative assistant or more secretariql help would

" relieve them of the managerial tasks which must be fulfilled but

dhich_should not take priority oyer teachers' and children's needs.

5

Two principals réeported spending a significant.proportion of their

time in the classrobm while two others were determined ‘to spend more

.
~

time in‘the classroom. /

¢

Teachers : , .

v

!

Teachers from Klndﬁrgarten to grade six in the inner city schools“

were compared.w1th teach%rs from six schools in upper middle class

communlties to determine if any difference in teacher experience exists.

c
' N f'.

The average teacher exper ience 1n inner c1ty schools range from 2.9 .

- 9.1 years (Teble 3), c01pared to mlddlé class school averages ranging

.

»" ) T
g ‘ o

. fhsert Table 3 about here

. . . . .
- .
@ - i : ' ‘ ) a
¢ -
L2 . ~ - - i
)

Fhis-difference-was found tobe®,
B . - -

‘Insert Table 4. about, here ' « L

k)

i ’ ) . v~

~




O
<

o .
> The number of, probationary teachers (teachers in their first \ .
and second year of teaching) i$ significantly greater (z?': 3.93" .
df =1, p(.05) in inner city schools: than in upper middle class

schools. Table 5 reveals that 41 of 153 (26.8 per cent) teachers L.

. Insert Table 5 about here

> '

sampled in inner city schools:, are on probation compared to 9 of
the 77 teachers (11.8 per cent) sampled in upper middle class schools

(see Table 6). Moreover, a sample of five additional schools within

.

Iﬁserf Table 6 about here »

-
5

A . '

the inner city district for the.agademic year 1974-1975 revealed a

higher percentage of probationary teachers (34,5 per cent) than in inner

city schools during4the 1973-1974 academic year.
~Thirty three percent of the teachers questioned plaﬁﬁed not

- . L ! .
to return to their present sc%ool‘within the inner city. While

this figure is greater than\fhe actual teacher turnover (some were

refused transfers), this would have fesulted in four of the ten inner
N ' ’ ~
city schools experiencing a 50 pel cent change in teaching staff. This N

high rate is extremely acute in maintaining continuity of program in

Pl

one track schools. Three of the four schools with a probable 50 percent

‘Rfacher;turnovér are one-track schools. In addition, teacher.transfers

L
across districts revealed a subtantially greater percentage of teachers

transferring out of the inner city into middle class schools than teachers
. i ¢

—

transferring into inner city schools. ' . )

9

oLy
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. o ” DISCUSSION

t >
The educational arguments in favour of smaller class size are

~

r
very convincing. A reduced student teacher ratio should résult in

'

more attention to individuals, more flexible teaching approaches, 3

more small group discussions, greater individualization of instructipn

2
L

and a better understanding of the children. What is perhaps more -

impgrtant is that teachers simply prefer to work with small classes.

Teachers perceive smaller classes as making their daily tasks easier

(Clarizio, Craig and Mehren, 1974). 1In the present study whi:t‘bfficial

student-teacher ratios in inmer city schools were lower than those in

r C
other schools, the actual number of pupils in each classrooq was

‘

significantiy higher than the reported official ratio. ,A'r%view

of the Iiéerature indicated that significant diffefences infpupil
achievement occur when classrooms do not exceed 25 pupils (Templeton, 19723:
With reéard to those schools studied, only two had such a favourable '
classroom ratio. While the tatios are somewhat lower than fhose which were
observed in middle classschools this finding contradicts the popular belief
held by school board officials that inner-city schools have. educationally
desirable classroom ratios.

The role of the principal in inner city elementary schools is
exceedingly difficult. Children in inner city schools tend to m?ke
greater academ&c and non-academic demands on teaghers, who i? tuzn
require more ;dministrative sup?of:. In addition, principals are

often unable to rely upon parental interest and support of the

school's goals. Principals in inner city-elementary schools tend to
. B ) &

have less experience as administégtive leaders, particularly with
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fEspect to developing elementary school curriculum. In some inétances.

Al

-

the principal's onl revious teaching experience were in secondarwy. -
p , 1 0 .

schools and thus they have had difficulty implementing curriculum

. B »

. 1ea4ership. The pfincipals leaderships role is further QOmpoundedxby thef

finding that teachers in inner city schools have considerably less -

experience, as reflected by years of service, than those of middle*class .

v

. schools. The need for administrative leadersh}p in’helging teachers

understand and implement various curricular, ideas is likely greater

- for inner city schools. . F .

> - 2

" The self-repdrt data proyfided by the administrators and teachers

sampled suggests that they perce¥ their positions as being more - -

L3 N o

demanding than would be the case in nonfinner'city schools. Inner R
city schools are often termedythe "difficult" schools (Kornberg, 1963),

" Teachers in inner city-schools repoft that they spend a great deal of time

% 4 . }
. ¢ .

in non-teaching activities. A predominant concern is for classroom
s |

. \ .
organiz?tion and discipline. Many of these teachers appeared displeased

<

withﬁseveral aspects of their job. For instance, among other grievances

++ they Tist the following: recent declassification, dtudent behaviour,

N f

>

disagreement with school administration, number qf pupils in class, lack

of materials, gaps in curriculum and lack of School Board leadership 4in
/

helping imprové education in imner city s;pdbls. Other teachers, fewer
‘1lenges and rewards of their job

" [

&

in number, were enthusiastic about the i;;
and reported testing a varietyoof ideas/to improve the curriculum, the
children's interest, their own instryctional skills, and/or the life of the

. .
school. . ‘ /// - ’

Staff morale often appears,fb be a serious problem in inner
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be identified ang implemented ‘in these schools. The combination of

less teaching experience, lack of willingness to remain in the

.

. . - B i’ .
present assignfuent and poor teacher morale has various consequencds

upon implementation of the curriculum. Teachers lacking in experience,

morale and understanding of pupil attitudes and behaviours are .
likely to be more, dependent upon édmin}strative support and advice, X

and availdble consultant support than teachers who are more

familiar with the community and feurriculum. Furthermore, it is also

-

likely that these teachers share insecurities which prevent them -

. J

from®eing committed to innovation, course conteht improvement and

/ 2 .
curr%g@lum development. When the survival demands of a job are

pefqeivea to be_highly demanding, little surplus energy is likely

to be available fqr professional improvement activities. - . \
An essential component for curriculum development is a -

selectively screened ahd well prepared staff._Stability and experience

fof both a%ministrativé and teaching staff in innér city schopls are I .

desirable factors in the implementation of instruction. It is desirable /

that teachers be adept at strategies for developing certain student

skills, attitudes anq behaviours. In addition, Ehgy should possess

L g
the professional abiIity to select the approprigte content which ensures

a 'proper match' between materials and activities and the child's

-

L 4

developmental level.
) ‘ 4
'~ While the'particulagilz;ching strategies and methods that are

successful with inner city children are often not strikingly different
- s

from those used in other schools, their applications may differ. A

necessary prerequisite for developing and applying various teaching

~ | S .42 ‘
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sself-expectations and school tasks that contribute to effective

-

The importance of 'meeting children's needs' and of s

/ instruction.

'—¥/ 'sEarting w%th children where they are' has been emphasized in

, the literature on inner city teaching (eg. Ausubel, 1964). It is
A . . . .
.rworthy of note that is several ofkthe schools invesgigated, the . ’
staffs were, beginping to work together to identif} tﬁé pupils' neeas, . ; ﬁ;£
to establish educational pr10r1t1es and to adaPt the cutrlculum to r ”
reflect these prlo;;tles. It appears that the effectlveness of the ,sﬂ
chrficulum‘ig highiy dependent upon the personnel'involved ‘ f‘
It 1sQ1mperative that we contlnually seek ‘ways to improve tﬁps?er ’ ’."9
‘

J

educatlon programs and in-service training for teachers and admlntgﬁmators
o )
in inner city- schools. .Similarly, it is essential,to strive for smgll

- N ”

class size; an experienced and stable staff, and Miethods to improve

The 'successful selection of a highly competent and

<

b

of the curriculum.

teather morale.

"

., p

—satisfied staff will undoubtedly have a great effect upon the implementation
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N Table 1 . | o
. STUDENT-TEACHER RATIOS IN INNER CITY SCHQOLS
"‘, &
L ‘ “ Yo
. . Average .
School Classroom Ratio . . Official Ratio
A - 27.8 . :1 " 22.0 1
[N ' . - "~
B 27.7 01 21.5 :1
v C . 28.1 01 : . 23.5 i1
D 26.0 1 21.5 .8 .
’ T ! . . o b
E o 29.3 .1 21.0 :1
F ’ 26.6 :1 : ‘ 22.3 11
G S 22.7 i1 16.5 11
H ; 21.6 1 16,4 ¥ :1 L
- | »A{ .
L 26.1  :1 b 2200 f o
- J 27.7 11 ] T koo :1 7
. '
. '“?5 ) -
Mean 26.4 11 o ‘ 20.7 i1
, ~ ,
- j
\ " .
- ’ ¢
P , ¢
- {
15 v P
.
.’ Y
, - s 2 il )
: /




' Table 2

. EXPERIENCE OF PRINCIPALS

& -

‘ . Experience * ¢ ! Experience
Inner City No. of as Matched No. of : as ’
Scﬁbol Pupils Princ., V-P School Pupils Princ. V=P,

3 218 oo 1 229 2
. ' -/ ’ L1 /ﬁ,
g 317 0 2 2 ghn s
r 33, 3 ' 3 77 333 3,
B sy 0 3 Lo 340 6
. R B

E" 425 L0 4 5 . 406 15 "3 f

CG LT 3 6 .~ 446- * 3 1
. - PO S
F ¥/56 . 15 L 7. . {1 . 11 ,/, ‘
R o 4 , . 1 ’,‘

PV YY) U 5 8 8% ' 5 o
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Table 3
AVERAGE TEACHER EXPERIENCE iIN INNER CITY SCHOOLS
, ’ /
/
. No. of : . Average Years ° : /
School Teachers . of Experience /
A - 28 2.9 I
/B ’ ‘ 9 , ‘ 5.3 /
C 34 . ‘ 6.8 y
. v
, D : 7 , ; 6.3
E 11 : T 8.3
- F 25 ‘ . t.S: C
- ! P
. . . X 5 3 ;oo
G . ‘o 17 e 545
: v . . H A\ e
H . 12 . * . 9.1 .
I " 4 - b, 5.3
3 6 e 4.8
- ’ .~ //
« Total v 153 X = 6.3 y//:
B . Ha
» . {v &7 l"f "%’-'; ] /
* » e A
S -
A
\’;'é' <
. \
/
/ S ~
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Table 4
§
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' AVERAGE TEACHER EXPERIENCE IN SAMPLED UPPER-MIDDLE-CLASS SCHOQLS
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PROBATIOWY TEACHERS: INNER CITY SCHOOL - \
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Table 6
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. PROBATIONARY TEACHERS: UPPER-MIDDLE CLASS SCHOOLS
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