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DROPOUI PREVENTION PRO.GRAM, TITT4 VIII, ESEA
ABSTRACI OF "1:ZOJECT VIII",

PADUCAH, KL:;;UCKi
.

4

Grant I: OEC-0-9-%70001-317(28l)

ztr' "'

County Sferved: McCracken

, COngresslonal Distrixt: First

LGCAT.E: Pro2(ct VIII is L censor:it= involving the Paducah Public Schools
P(..51iL Scbools :+y;LEM. Paduc,h 4s a small urban

c,_:.munily with a toted pa-.ulation of 5063. Ike population or thc

ta-,,,t schools for the Cifth yc.,r of a ave-year program is ltS1, 35.3'. of
tarv: schools in Paducah are one hisll sol,oul and

one junior hih.school. Louis%ille is a large Urban community a

school population of 42,'113. . ic target school in Louisville is one high
school located in-rile western section of tJe city which'is predominantly

black. IC has a tot:el.populatic,,n of 17.{,L,,34;_ of *hi c:1 are economically

poor (welfare).
t.

PRO_;R:.";^ major objectives of the project are to reduce dropout rates
in grades :9-12-in the three target schools, to increase reedit); and m;--th
achievement ih grades.7-12, to maintain the attendance level in Paducnh end
raise it in the Louisville schoOl to decrease discipline referrals and
suspensions, and4to improve the student self-concept, The,'project components

Instfuctional (personalized instruction in English, math, social studies,
eading) Staff-Development (curriculum development, human relationstraining)*

.
an- Student Services (counseq/ng, psych 'cal -physical needs, home visite-

tion, parental involvement). In Paducah, t program involves 139 students

in grades 10, 11, and 12 and 90 students in grades 7, 8, and 9; in Louisville,
it involves 175 students in grades 9 and 10.

SELECTED OUTCOMES: The dropout.rate,was reduc d 34.3% in Paducah over a .

five-year period and 16.9% at Shawnee (an inner-city school) over a three-
year period. Suspens,ions have been reduced.to an acceptable level. Achieve-
ment gains in reading and math at Shawnee' were Signifi'cantly higher in 1973-74.

, Self-concept of the students in Paducah has improved throughout the five-year
period (with the exception of 1973-74 at the junior high in Paducah) which
probably refldcts the'influence of human relations training on attitudes and
behaviors of administrators, teachers, aides, counselors and students.

FOR FURTHER INFORMATION , GRANT AWARD:

Mrs. Jessie teasley
Program Director
Tenth and Clark Streets
Paducah, Kentucky 42001

qt.

- 1-

$390,000

$447,000
$460,043
$420,000
$178,000

5

1969-70

1970-71
1971-72

' 1972-73
1973-74



SUMMARY

The major objectives of Project VIII are .(1) to reduce dropouts,
.

(2) to decrease suspensions,(3) to increase attendance rate,(4) to in-
.

k )

crease reading and math anievement,(5) to decrease disciplinary re-
,

ferrals and (6) to improV,e student self-concept.

REDUCE DROPOUTS

The overall objective for the project, period was a total dropout

reduction of 40% for five years at Pgducah Tilghman and Jetton (grades,

9-12) and 40% for three years at Louisville Shawnee (grades 9-12). The
a

five-year reduction in Paducah was 34.37, from 7-0% to 4.6%, with trl

n _

increase of 0.2% in 1973-74 over 1972-73. The three -year reduction in

Louisville was 16.9%, from 12.4% to 10.3%, with an increase of 25.6%

in 19734 over 1972-73. The?e'was a system -wide increase in dropouts

in LouisvAle.in 1973-74.but the rate is not available at this time.

However, .there were 30% fewer dropout's among Project VIII students in

Louisville (grades 9:10) than among the other students -in the same.

grades, 5.1% as compared to 7.3% and 16% fewer in Paducah, 4,2% at com-
,

pared Ito 5.0%. Of the 136 students who were identified as potential

dropouts in 1968-69, 45% have'either graduate from high school or are ;

still in school.

DECREASE SUSPENSIONS
'

This objective has been met. The suspasion rate has been reduced

to an acceptable level, 2.7%. During the five -year period, overt malbe-
-

havior has come to be viewed as a symptom of a problem either within the

student or within the system and solutibns have been sought.

6
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INCREASE ATTENDANCE RATE

This ob ectiye has not been met. Reducing, dropouts and increasing

altendancedo not seem 'to be compatible since students are kept on the

rolls longer while solutions to their problems- are being, pursued. Atten-

. ance in Paducah has fallen from 94% in 1968-69 'o 92% in 1973-74 and

from 837 at Shatree in 1970-71 to 81% in 1973-74. The attendance rate of

the Project VIII students has. also decreased in Paducah since they have

been integrated into the total program. Their attendance rate increased

when they were in isolated classrooms and in 1973-74 the Project ,VIII

students at Shawnee, where they are in isolated classrooms, have an atten-

i

dance rate of 84.27 as compared to 80% fOr the school.

-INCREASE READING. AND MATH ACHIEVEMENT

The Overall objective of~a two months gain was-met in grades 9 and.10

,

in Paducah in both reading and myth trill was met in 9th grade math at Shawnee.

However, the mean gains in both reading and math for the Project VIII stu-

dents, at Shawnee, were significant in 1973-74: 9th grade4 +1.4 GE in

//'
reading and +1.2 GE in math; 10th grade, +1.3 GE in reading and +0.6 GE in

math. Jetton 9th grade, Project VIII students, Paducah', showed a gain-,

of +11 GE in 1973-74 in reading---Rid +0.8; GE in math. 'Tilghman showed

a gain of +.9 GE in reading and +.7 -GE irn math.

DECREASE DISCIPLINARY REFERRALS

Because of the difficulty in collecting aceUrate data year tb year

a decrease in disciplinary referrals to the principals7deans' offices

has not been documented. However, there has been a marked decrease

through the five-year period, .as reported by the administrators of the

three schools. Staff training in the field of human relations brought

- 3-
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4 44.

S.

about a change in mosy'classrooms in the handling of minor disciplinAy

. -

prob'lems-. The realization that many problems were caused by inappropriate

learning activities and materials,led to individualizing and personal- '

izing the curriculum thus solving many problems. Minor problems are ,

handled in the classrooM or by the curriculum-coordinator at Shawnee.

Project VIII provided counselors and home-school coordinators to work

with the identified students t&rard becoming more self-disciplined. .

.IMPROVE SELF-CONCEPT

the Ira cordon Self-Concept Scale which was used to measure this

objective contains twelve factors (see chahs in Overall Objectives).

Students at Tilghman showed improvement in eleven of the twelve factors.

Students at JettOn showed remarkAble improvement in all twelve factors,

particularlyon those pertaining to academics, through 1973. In the

-school year 1973-74, there was a sharp decline in all twelve factors. In

this school, due.to a cpt,in Title VIII funds, the counseling staff was

A
reduced from four to one-half-time counselor. At Shawnee the self-concept

of Jhe students'as'a whole improved in only three factors, declined in

the. other nine factors and declined one point overall. There has been doubt
44`

among the Shawnee staff th'at this instrument is valid for the black student

(Shawnee it 97% black).

%

. ACTIVITIES NOS' COVERED IN THE FORMAL EVALUATION

SHAWNEE A

The Project VIII (F ick Douglass) prOgram at ShagThad its most

successfiul year in 1973-74. The curr,i.culum-coordinator and one aide had been

on the staff from the beginning and knew all the students. The eight teach=,,

ers and four aides showed dedication to theilr' tasks and interest in each

-4
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student. (See Appendix J for a summary of.the Highlights of the Program and

the Awards Day Program written by the curriculum.-coOrdinator)

In response to the court order to desegregate the Louisville schools,

the administrative and counseling staff conducted 'rap sessions" dealing

with feelings and attitude§ tmard desegregction.

The Shawnee principal has conducted human relations training sessions

with the faculty throughout the 'three-year- period.

jETTON

Twenty-two of the identified students ,tutored elementary students

in the ESAA program and 19 students participated in the Work -Study Program.

the TV program initiated at Jetton in 1971-72and implemented

partially through the project is seen in each homeroom daily.' It is planned

and. produced by the Students under the supervision of the communications

instructor and many project students take part. This program was described

in "The Clearing House" in the fall of 1972 under the title "Tune in TV:0'

Turn On the, Pupils ".

TILGHMAN

. -Fourteen sophomores were enrolled in Orientation to Vocational Education.

0.ghteen students" were enrolled in Distributive Education.

Forty-six students were enrolledforclasses at the Trade School in,the

areas of auto mechanics, machine-shop, cosmetology, highway technology, car-
',

pentry, welding, electricity, electronics, health career-vocations, service

station and welding.

Four students were enrolled °in a new class in horticulture.

Many students at Tilghman and Jetton received the services of he Mental

Health Department, McCracken County Health Department, Alternative'School (fund-

ed through Kentucky Crime Commission) and the AdultLearning Center.

5



CONTEXT

Project, VIII operates in two independent schooldistricts'in

Kentucky: Paducah and Louisville.

Paducah is located in western Kentucky on the southern [Tank

of the Ohio River at the point of confluence of the Ohio and

.Tennessee rivers, 30 miles above tbse. confluence of the Ohio and

Mississippi rivers. The city, founded in 1824, hasl'een very stable

in its developmental characteristics. The present population of

31,627,.82.5% white and 17.5% black, represents d 8.370 !.decrease from

1960 to 1970; however, Paducah remains the fifth largest 'City in

Kentucky.
4

Small or medium sized industries are the source of income for

the majority of people in the area. Incomes are below the national.,

average, however the rate of unemployment is below the national

average.

(Nhere are 5,063 students enrolled in the district, grades 1-12,

which is a slight decrease from last year. Target schools for Project

VIII are Paducah-Tilghman High School (grades 10-12) which serves

the entire city and Jetton Junior High School (grades 7-9) which is

located in the downtown area. These pchooks have a total population

of 1,881, 38.3%of which is low-income, 71% White and 29% black.
1 )

The need for the program was identified by the Sdpe intendent

and membe

11

s of the Board of Education in Paducah in 1968; In 1969,

a study revealed thatat least 7% (arithmetic accountability formula)

of the students fn the junior and senior high schools were leavin

school, before' graduation.

6
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1
Louisville, with a population of 361,472, is located.on the Ohio

river gich fongthe northern boundary of Kentucky and is the larges

city in Kentucky. As in all big cities, a large number of -Louisville {people

who are economically ell-off have moved to the suburbs leaning the city

cud with typical economic, social and qaieational problems,
ti 11%

There arct 42,113 students enrolled in the district ,Frades 1 -12,,
p.

527, black and 487'iJhite. he tai get school for Project VITT in.Louts-
: .

vine, Shay' lee High School. (grades 9-12), is located in the western See

tion of Louisville. he neighorhecd originated as a settlement at the
4

"Falls of tho Clio" around which cargoes of ships were carried. 'ho honc.s

were previously stately homes of prominent white Louisvillians. Within

the past fifteen years the schools and the neighborhoods_have changed, fr m

all white to predominantly black% Approximately 34% of the famili6s are

econdrnically poor_ (welfare) .

Based, on a study of the dropouts in large cities, Louiiville has the

slcond highest dropout rate in the nation. In 1971, on standardized tests

74% of the city scllool children scored below national norms on achievement

tests.. The delinquency rate is three times that of the county and six

times that of the state.

In Louisville the Project was at Male High, Manly Junior High and

Tingley Elementary Schools during the first two y ars of a tentative

five-year program. Most of the students at Ting ey went to Manly

li

Junior High School, but a very small percentage

went to Male High Schoen.. This created a major

through with the identified students. The decis

- 7-
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,change to schoolswhere the identifistudents could be followed

more easily.

In 1970-71,:the dropout rate at ShaWnee High increased 17.7%

over the previoUs year. The mean reading achievement on nationally

sLandariz,pd tests,was at the 24 pereentile in reading and the 16

percentile in math. hege factors coupled with strong community

interest in improving the ima"ge Q.Z.J110 neighborhood schools caused

the Shawnee Complex to be, selected for the Title VIII prOject for

- 1971-72.
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11.

PROGRAM

Prdject VIII, a humanistic behayioral science oriented educational
_

program, was -designed to attack personal, social, physical and educational
,

pibblems of childr en whose previous record of schoOl faifure and fruStra-
,

tion has indicated high dropout potential.
,>

During the first four years o the five-year period, the project

operated as a'consortium of four institutions.; the Paducah PublicSchodl

System, the Louisville Public School Syst9m, Murray State University and

a college or university'in'the LOnisvilIt area. (In 1969-71, University

of Louisville; 1971-72A'' Spaldi College and 1972 -73, Indiana University).
.

tbring the fifth ye'ar(197377'4),.the projecl
4

operated in the Paducal, and
,

. 0-

Lodisville Public SCh041s. The Paductih Board of-Education is the Board of

1,
,

Revord'for the'project , and.4as responsibility for all fiscal and -administra-

ive matters.

Some advantages of the consdrtium arrangement include,theifollowing:

(a) the two universities /college have prOvided personnel frottO the education,

counseling, and psychology faculties to work ith the projeCt staff for the
. ,

o

mutual'4,interchange of ideas which has resulte *'in improvea/Roject VIII

procedures and changes in the programs of the universities. In preparing,
. . v.,

.
.,.

teachers for inner-city assignments; (b)-,the\adminIstration for the ptoject
..-

.. . J
is able to work with two systems and exchange beneficial curriculum materials

developed at eah site; (c) the research desgin at each location has helped in

identifying vailables relating to school system size which' are significant in
a-, e

the degree of success which may be obtaihed; (d) the disseminati of this type.

of dropout prevention program is enhanced by its being tested in two quite

diffei-ent situations - one a large city-and trhe other a small city,

-9- 13_



Project VIII has three components described as follows:

The Instructional Component, Component I, provided individualized

. -

and personalized learning activities for the identified students in the

three target schools, Tilghman High and Jetton Junior High Schools in

Paducah and Shawnee High in Louisville. Thu expected outcomes of this

component were an increase in.reading and math achievement, improved

self- concept and improved attitude toward school. Students in this

component were identified by the fo]lowing criteria: (1) reading and/Or

math achievement at least two years below grade level, (2) absent at

least ten days the previous sztool year or absent 20 days during a two-

year period.

In Paducah there were 139 identified students in grades 10, 11 and

12. Title VIII provided a reading specialist, an English teacher who

Was team leader,fQr teiachr.s working with identified students and one

teacher aide. There were 90 idehtified sttMents lin grades 7, 8 and 9.

Title VIII provided individualized instruc4onal,tdachers, and two teacher

, -'-:

aides. InlouisN'Alle there were 175 identified students 'in grades 9 and

. ,!j
,

10. Title, VIII provided a t m leader, two teacher assistants, and a
'

r

clerk. ,lhere were 11.7 iden Vfied studeltS,In.grade 4, _and 111 identified

_,.... .4. :

students in grade 10. Title VIII provided team leader whq workee-with

both grades, four teacher assistants who orked half day with project,
/ ,

teachers and a clerk. Eight teachers were provided through the general

fund.

-11

The curriculum coordinator coordinated the activities fpr the two

teams. The aides assisted with instruction under the direction of the

teachers with clerical work kept to a minimum. The curriculum,coordinator

S
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was responsible for collecting data for evaluation and for working with

teachers who had identified students.'

Some of the materials provided by ';itle VIII were high interest

reading materials, IPI math,,CAI math, simulation games, audio-tapes,

video tapes, math aids, comniunicaJ.on kits, !:nglish kits, film strips,-

:V equipment, tape recorders, projectors, listening stations, controlled,

readers, study carrels, aperback books, science materials, social studies

materials and notebooks.

the Staff Development Component, Component II, received the greatest'

emphasis during the first three y&ars of.the project. The major thrust

during the pilot year and the first year under Title VIII was in the a#ea.

of human relations. The project then added curriculum development in

order to further individualize and Personalize the learning experiencis.

The Staff Development Component, operated under Title VIII in Paducah

only during the last two years. The expected outcomes of the Component

for the entire Project staff Were (a) skill in individualizing and

,personalizing,the curriculum using the concept-based approach and

(b) skill in human relations. -he' criteria for selecting the participants

wete (1) working directly with identified students, (2) writing curriculum

for identified students (3) and having administrative and supervisory

responsibili ties for identified students.

Project VIII contracted with the Educational Research Council of

Cleveland to proVide consultants to assist the Tilghman staff in curriculum

development and humanrealtions. The team leader at Tilghman coordinated

the services of the consultants.

15



Some of the materials prpirided by Title VIII{ were tape recorders;

tapes, IV equipment, and an extensive professional library.

In Louisville, staff development was conducted and evaluated under

other funding. . Personnel from the Central Office provided the consul-

tative assistance requested by thestaffs. At least eighty teachers/staff

participated in workshops during in-.,service days which were under the

direction of the principal.

During the summer of 1973, the Project Director and Evaluator con-

ducted a five-day workshop for the Louis411e staff. Fourteen teachers,

administrators and teacher assistants participated in the workshop in

unit writing and curriculum development.

The Student. Services Component., Component III, provided for needs

of identified students beyond those provided by the Pupil Personnel

,Services in both P ducah and Louisville. Such needs included health,

dental, emotional adjustment, phytical, and'greater understanding between

the home and school. The expected outcomes of this component were

decrease in suspensions and disciplinary referrals, improved parent

attitude, increase in attendance, and reduction of health deficiencies.

This was accomplished through home visits, group and individual counseling,

and health services provided by the. nur community agencies, and private

doctors. the criterion for identifying students for this component(in
4
1

addition to the two for Component I)was behavior: disruptive or aggressive,

excessive drug usage, and rejection by peers.

In Paducah, Title VIII provided a home-school counselor, nurse half- ,

time, and clerk at the senior high .school; nurse, and aide at, the junior

high school. In Louisville, Title VIII provided four community- curriculum

coordinators half-time.

- 12-
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4

The home-school counselor at lilghma.6 high school worked with all,

identified students and had full responsibility for Counseling, home

visits, counseling with teachers and coordinating tile services of the

community agencies. The ntfrseand nurse's aide screened identified

students. for physical deficiencies and followed throush,in getting

treatment. In addition, they were available to mttt daily health and

counseling needs.

In Louisville, each curriculum-cpmmunity coordinator was assigned a

group a£ identified students for whom he was responsible for counseling,

working with teachers, home visits and coordinating the services of community

agencies. The school nurse was assisted by the curriculum- community coor-

dinator in getting Health deficiencies of identified students corrected

when possible.

Al3

t,
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BUDGET

During the 1972-73 schoolTyear Project VIII received $420;000

from USOE Title VIII ESEA funds. During the3.1973-74 school year the

Project received $178,000 and carried over $8,200 making a total of

$186,200. Of the total amount $129,240 was spent in Paducah and $56,960

5 ;

in Louisyille. Of the $186,2.4O, $3,235 was spent for indirect cost,.

$37,558 for administration, $103,102 qt. instruction, $13,567 for

health services, $1,000 for operation, $13,357 for fixed charges,

$12,911 for commu1_ty services and $1,460 for capital outlay.

The projeetistaff estimated eventual replication cost to be ap-

proximately $4P0 per pupil. This would provide a smaller pupil-teacher

ratio, a greater variety of teaching matetials and techniques, and

dental, medi01,and psychological care.

0.

0

-

'.
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PROJECT VIII

- OVERALL OBJECTIVES

1973-74

Product Objective I

The dropoutl rate in the target schools
(grades 9-12),will be reduced by at least
8% over the previous year (1972-73).

Measurement Insrrurnent:

Annual Statistical Records of Paducah and Louisville School Systems

Objective was not met.

In the five-year period, the dropout rate in,Paducah decreased 34.3%. ,

At Shawnee in louisville, over a three-year period the rate decreased

J6.9%. The goal was 40% but the trend reversed ik 1973-72; and an increase

in rate was shown in both systems: 2% in Paducah, 25.6%.at Shawnee.. The

identified potential dropouts who were in Project-VIII in Paducah shOwed

a dropout rate of 4.2% as compared to 5.0% for other students, at Shawnee.

the project VIII (Frederick Douglass)studenps showed'a dropout rate of 5.1%

as compared to 7.3% for other ninth andatenth grade students.

The slight increase in Paducah could have been influenced by the fact

that there was no summer school this year for those students who were near

graduation. Theincrease in Louisville could have been influenced by the

new rule whereby a student received an automatic failure after nine truancies

in one grading period.

Resultp are shown in the following table.

1Dropout - a person who leaves school for any .reason except death
befpre graduation or completion of a program of studies who has
not attained age 18 and has not transferred to another school.

19
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Annual Dropout Rate

Grades 9-12

Paducah and Louisville

Schoo!

System 1968-69 1969-70 1970-71 ' 197,1 -72" 1972-73

3/5 Year

1973-74 Reduction

Paducah 7.0% 6.4% ' 5.5% 5.2% 4.5% ' 4.6% 32.8%

Louisville* 12.4% 10.7% 8.2% . 10.3% 16.9%

Calculation (1973-74)..... Grades 9-12 Grades 9-12

a

.Shawnee

End of year membership' 1289

Number of dropouts '174

Number of graduates 232

= 10.3%

Jetton - Tilghman

1062

70

377

4.6%

Arithmetic apcountabi;1ity 1495

*
4

11
o.

. . .

. tiumber- dropouts 174

1509

.

.

Dropout rate = Arithmetic 1605'

Accounttability
'

... ..
1509

Shawnee entered the program in 1 71772 '

- 16-
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Product Objective II

The suspension2 rat~ 1 target schools

(grades 7-12) will

1972-73 level.

Measurement lnstrument:

Central Office Suspension File

aint.ained at the

Objective was met.

The suspension rate was reduced to an acceptable level by the

end of 1972-73-school year and has been maintained in 1973-74. The

larger number at Tilghman is accounted for by the fact that they

report all suspensions to the central office while Jetton and, Shawnee

report only thoge requiring the attention of the central office.

4.!

Suspensions Reported

Paducah -

of Supeyintendent

Louisville

School 1972-73 1973-74 .

Status .stft,

eta.
of Objective

i

Jetton 0:167 (4/652) .7% (5/706). ...
,

Tilghman .1 6.1% (79/1289)
.

5.3% (70/1324)

Shawnee 1.4% (21/1547) ,1.5% (26/1744)

OVERALL , 3.0% (/04/3488) 2.7% (101/3774) Net

2Suspension - temporary dismissal of a pupil from school by duly
authorized school personnel in accordance; with established
regulations for such infractions as: (1) cutting class, (2) fighting

with peers, (3) disrespectful behavior to teacher, (4) truancy,

(5) stealing, (6) pregnancy, (7) juvenile offenses outside of school,

(8) drinking alcoholic beverages, (9) taking drugs - selling drugs,
(10) severe emotional disturbances, (11) destruction of school
property and (12) abusive language, as recorded in the superinten-
dent's office.

2
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Product Objective III .

The- 1972-73 attendance rate (grades 7- 12,Paducah.;

grades 9-12,Lopisville) will be maintained at
Jetton and Tilghman in Paducah and will be in-
creased by two percentage points at Shawnee in
Louisville.

Measurement Instrument:

Annual Statistical Records of Paducah and Louisville School Systems

Objective wasuMet at Jetton and Tilghman but was not met at Shawnee.

The principal at Shawnee report's that the attendance records are

more accurate this year than last but attendance continues to b6-one

of the biggest problems of the inner-city schools.

Attendance Rate
1972-73 and 1973 -74

School Sept. 'Oct. Nov. Dec. Jan. Feb. .Mar. Apr. May, June Yearly
(2 wks)

Jetton
1972-73 95.3 '94.2 93.7 92.7 92.2 91.6 92.7 92.2 92.0 93.5 92.9

1973-74 97.1 94.3 94.4 93.1 92.8 90.2 91.2 92:6 90.7 90.6 92.7

?I
i.

Tilghman
1972-73 .95.9 93.9 93.4 '92.7 91.1 90.9 92.2 91.5 91.6 97.0 92.7

1973-74 95.8 93.1 93.5 92.4 91.2 91.2 90.5 90.8 91.4 96.0 92.3

Shawnee
1972-73 87.2 85.2 84.5 82.1 81.4 84.1 83.3 82.2 80.1 83.6 83.3

1973-74 87.2 82.5 83.5 80.8 79.5 79.6 82.0 80.3 77.3 75.4 81.0

Yearly Attendance Rate
1968-69 through 1973-74

School Grades 68-69 69L70 70-71 71-72 72-73 73-74
I

Jetton 7-9' 94.0 93.9 94.0 93.0 9.2.9 92.7

Tilghman 10-12 94,1 94.2 93.3 93.0 92.7 92.3

Shawnee * 9-12 83.0 81.7 83.3 81.0

Entered the program in0U-72

- 18-
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Product Objective IV ,

-Reading and math achievemerit (mean) in target

schools (grades 7-11) will be.increased.by at
least 2 months for each grade over the mean of
the previous year (1972-73) for the same grade.

Measurement Instrument:

Comprehensive Test of Basic Skills (CTB-McGraw-Hill)

Objective was met in °rode 9 at Jetton and in grade 10 at Tilghman in

-both readinc- ond math. It was net in grade 11 at Tilghman in reading

only and in grade 9 at Shawnee in math only. Grade 11 at Shawnee was

not tested in 1974.

The CTBS was administered the week of March 25 at Tilghman, the

week of April 8-at Jetton and the week of April 22 at Shawnee.

Reading and-Math Achievement by Grades

Paducah - Louisville

School Grade
Reading
1972 -73 1973=74

Math
1972-73 1973-74

Status of
Objective

-----
.

Ol.

Jetton 7 6.4 6.2 5.8 5.5 Not met

8 7.4 6.9 7.2 6.6 Not met

9 8.3 8.5 8.7

r

8.9 Met

Tilghman 10 9.9 10.4 10.0 10.2 Met

11 10.9 11.3 , 10.8 10.7 Met/reading

4*

Shawnee 9 ,6.5 ',', 6.5 6.6 6.9 Met/math

10 ': ir4 6.6 7.7 6.9 v Not met

11 , NA* RA NA NA

* Not tested

- 19-
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a

Reading Achievement for 5 Year Period

by School and Grade

1969-70 through 1973-74

Paducah and Louisville

ScAools . Gi-ade 69-70 70-71 71-72 72-73 73-74

Jet ton 7 7.0 6.7 7.1 6.4 6.2'

8.3 7.1 7.8 7.4 6.9

8.4 8.9 8.4 8.3 8.5

Tilghman 10 10.9 11.1 10.3 9.9 10.4

11 12.1 NA** -11.2 10.9 11.3

C Shawnee* 9 7.1 7.1 6.5 .5

10 "
i

8.4 7.1 7.4 6.6

11 NA 8.8 NA, ,
,

NA

* Shawnee entered the program in 1970-71

** Not tested

f.

20 -
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Product Objective V

The, rate of disciplinary referrars3 to the

school office in the target schools (grades
7-12, Paducah; grades 9, 10, Louisville) will
bereduced by at least 10% over the previous
year at Tilghman and Shawnee and in the seco
semester at Jetton over the second semester:
of the previous year..

Measurement Inst ument:

Discipline Re ords in the School Office of Each School

Objective was not met.

The collection of accurate data for.this.objective has been very

difficult. The illness and death of one of xfie deans at Tilghman in

1972-73 school year make these data questionable. The 83 referrals

recorded at Jetton for second semester 1973-74 are not accurate as a

system Was not set up in this school by the new''frincipal,and assistant

principal. The data from Shawnee are accurate,

Discipline Referrals to School's ffice

Paducah-Louisville

School

Jetton (2nd sem.)

Tilghman

'Shlawnee

1972-73

36.37(23/652)

20.270(260/1289)

28.9'4(447/1547)

1973-74

11.97 (83/706)*

29.11(385/1324)

Status of
ObjectiVe

Not /met

34.2%(596/1744) No met

*83 is not an accurate figure

3Disciplinary referral - behavior of a student which is Wayward,
disobedient, truant or of such ,a nature as to impair th educa-

tional process 'for himself or others and endanger the m i.als or

health of self and others as recorded in the school office.

25
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Product Objective VI

.4The
,

student self-concept Ln tariz.2t schools
(grades 7-12, Paducah; 9,10, Louisville)
will be at least 2.25 (1,:ean) by April 1974.

Measurement Instrumcnt:

Ira cordon Self-Coucopt Scale, "How I See Myself"

Obiect.ive lIc 111,,t2,

(scale of 3.0)

The Ira Cordon Self-Conccpt Scale was administered to all stud'ents

at Jetton and Tilr;hman and to the 9th and 10th gradq -etudents at Shawnee

in April, 1974.

F.ven though, the objectie met.ovelalf,the self-concept scores

were lt-yer in 1974 at Jetton on ench of tha twelve factors of the st

than in 1973. The reduction of staff from four counselors to one half-

time counselor may have been a factor in this loss. See charts p.p. 23-25.

Student Self-Concept Scores
GradIes 7-12,, Paducah ,and 9, 10, Louisville

197344

School Grade Tested . Score
Status of
Objective

Jetton' 7 213 2.22

8 174 2.22

9

t'
202 2.22

Tilghman 10' '1390 2.30

11 23
12 2 7 3 2.39

-Paducah Overall 1599 (85%) 2.29

Shawnee 9 334 2.22

10 ,255 2.23

Louisville Overall 589 (64%)
.

'',.22 , t

A '41
Paducah and Louisville Ovetall 2188 2.27 Met

(

I4* 7... A,

"
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0p41c)on&l_Process

The Paducah and Louisville Selool Systems
will provide exLe43Lve se,:vfces in personal-
izing insf,ruction, :staff trailing and compre7

hensive stu.;ent s2rvie,-F4,for the icertified

potential droputs, in the tarvot sehoolg
during the school veer

Measurement

Process Objt.ctive Reports

Objeetive ws met. F

See prol,,r, Oescl;ption on p.p.9-13 and process evaluation p.p.j)-35,38

Menre,em-:nt. Proces

The administrative personnel of the target
schools and the project staff will implement.

. monitor end modify'the overall program for
the identified pot.cntial dropoUts in the .target

schools duling the school year 1973 -74.,

'Measurement Instrument:

Administrators' Report

pbiective was met.

The director and principals monitored the implemcntaticill of the

program design. The director met regularly with the project staff and

monitored the classrooms to critique the proCess and modify as.tieeded.

26 -

O
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COMPONENT I

INSTRUCTION

Product Objective I

14

AI least 50% of the identified students'in
, the instuctional component (Louisville,

'grades 9, 10;Paducah, grad" 7-12) will
shot" an increase of at least 1.2 grade level,
in reading and at least a 1.2 grade level
in math from March/April 1973 to March/April 197.41

.7 4

Mqasurement Instrument:

Comptiehensive Tests offBaSic Skills and /C

i

ObiLtLre was not met overall but there was an:
.

.

...'

, tt was metat, Shawnee in reading, at TilghmarOi
ti.

i
,

the CTBS.and at Jetton in 7th grade on the Gates-McGinitie Reading Test.
..)

terion-Referenced Tests

verall gain of 1.1 GE.

11th grade math on

The Comprehensive Tests of Basic Skills;:was administered in Paducah

in grades 10, 11 'the weak of March 25, in giades 7-9 the'week of April 8

,,:

and in grades Y, 10 at Shawnee in Louisville; the week of April 22. The

Gates-McGinitie Reading Test was administerld as a pre-post test in the

reading lab at Jetton. The Criterion-Referenced math tests that were

give at Jetton and Tilghman do not show lain by grade level. In the

fdllo47ing tables results are shown for reading on all project students

and for math on those students enrolled ;1n math classes.

The gains at Shawnee are particulaily significant in comparison to

overall gain for the school. See graph' on page 30,

4

)
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o 4'c,

Overall Readingcand Math, Grade Equivalent Gains on CTBS

1973-74

Paducah - LouiSville

Schdoi Test Readinz Gain Math Gain
Status of
Objective

Jetton CTBS

Gain

Tested

% /q.2 Gain
Tested

ti w/+1.2

Not me

N 'i N %

+ .7 67 91 33 4- .6 68 92 32

Tilghman CTBS

.

.

Gan'
Tested

-4 w / +1. 2 Cain

Tested
w/+1.2

Not me

0 % N %---%

+ .9

.

54 63 37 + .7 24 96 42

Shawnee CTBS

Gain
Tested

% w/+1.2 Gain
Tested

% w/+1.2
-

Met /Readi

°N %- N %

t

+1.4 126' 81 58 +1.0 125 80 41

,

.

OVERALL CTBS
Gain

Tested
% w/+1.2 Gain

Tested
% wi+1.2

Not met

N ,% N %

+1:1 247 86 47 , + .8 217 86 39

4 - 28-
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Reading and Math Grade Equivalent Gains by Grades

Paducah and Louisville
1973-74

Schnni rndr Readin2 Gnin Math Cain
Status of
Objective

_ .

Jetton, 7

.

CTBS
Gates-.

:1cGinitie!

Tested ' Tested
Not

met

Met

ain1, N i % w /- }-1.2Gain N '; ' w/+1.2
- .2 7 86 0+ .4

+2.1

88

5 63

lit

100

8 CTES

Gates-

ncGinitie

Coin

Tested
7 w/+1 2 Gain

este(I

% w/+1.2 Not
met

Not
met

N '/-N ',1

+ .3 24 92 25+ .2

+ .8

24 92

11 42

2i

27

9 CTBS
Gates-

McGinitie

Gain

Tested

° w/+1.2 Gain
Tested

% w/+1.2 Not
met

Not

met

NN 7

+ .8 37 '95 43

.

+1.1

+ .1

36 92

\!. 28

44

18

Tilghman 10 CTBS
Gain

Tested
% w/+1.2 Gain

Tested
% w/+1.2

Not

met

N %N %
+ .6 19 100 37+ .9 28 100

.

43

.' 11 CTBS

Gain
Tested'

% w/+1.2 Gain
Tested

% w/+1.2
Met

Math

N %N %
+1.1 5 100 60+ .8 25 83 28

12* CTBS

Gain
Tested

% w/+1.2 Gain
Tested

% w/+1.2
NA

N % N %
+2.6 1 13 NA

,

Shawnee 9

.

CTBS

Gain

.

Tested
% w/+1.2 Gain

Tested
% w/+1.2

Met
N %N %

+1.2 73 90 49+1.4 75 93 61

10 CTBS
Gain

Tested
% w/+1.2 Gain

Tested
% w/+1.2

-

Met
Readie

N %N , %
+ .6 52 91 31+1.3 51 89 53

* 12th grade was not tested, one student volunteered

- 29-
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15.

14.

13.

12.

11.

10.

9.

8.

16.

15:

14.

13.

12.

11.

10.

9.

8.

7.

6.

5.

4.

Readkn;_, .
I

Saawoee 'Oa fades

r-
10th Grad.2

N = 31
(;E on Pre-Test: 5.2

1.3

- 2.0 1.5- 1.0 -0,5 0.0 0.5 1.3 1.,; 2.() 3.0 3.5 4.0 4.5 5.0to to to to to to to to to t. to to to -to -to
-1.6- 1.1 -0.6 -0.1 0.4 0.9 4 1.9 2.4 . 3.4 3.9 4.4 4.9 5.4

2.

1.

t.

_ -0.5 0,0 0.5 1.0 ^1.5 2.0 2.5 3.0 3.cto to .to to . to to to (4) to
- 0.] 0.4 0.9 IA 1.9 2,4 2.9" 3.4 3.9

- 30 -\

9th Grade.

N= 75
g C;E on Pre-Test; 4.0
e Goin: 1.4

34-



Process Objective I-A

By the end of Septgmber a staff member
will have monitored the schedule of each
identified student.

Measurement Instrument:

Completed Schedules Submitted by the Staff Member Responsible

Objective was met.

The co6nsel6i.at'lilghman monitored each schedule as to level of

instruction and placement in reading and math classes. The evaluator

monitored the schedules at Jetton to get as many identified studentg

as possible enrolled in a reading lab. 4

The coordinator at Shawnee monitored the schedules to make sure

identified students were placed in the project classrooms. The

schedules were,monitored again at the beginnilg of the second semester

at Jetton and Tilghman.

35
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Process Objective,I-B

The math, English and reading teachers

and instructional aides v?ill plan and
implement an individualized approach to
the curriculum with, special emfhasis on
reading and math for the identified students.

Measurement Instru-lont:

Staff Qu,,rterly Reports of Activities and Materials

,'

Objective was met.

Quarterly reports were submitted by two teachers and two aides at

Jetton, by two teachers and oac aide at Tilghman, by eight teachers and

four community classrecm aides at Shawnee.

The reports show the use of individualized teacher-made math units,

IPI math (Jetton), Refresher Math by Stein, individualized units in

English, reading, social studies and science (Shawnee), traditional

textbooks
'

games, films, tapes and field trips.

A workshop on writing individualized units was held in August, 1973,

Tor the Shawnee.teachers. Each teacher attending developed at least two

units which were taught during the year.

A unit on Drug Abuse was developed by the Shawnee Component I staff

(see Appendix H) and taught by the social studies and science teachers. A

unit on alcohol was written and taught by the 9th grade science teacher at

Shawnee. Jetton and Tilghman teachers had received this training previously

and continued to develop individualizeeunits.

At Shawnee, reading was emphasized in all classes with the 10th grade

English classes devoting one-half of the class period to developing reading

skills. (See results in PrOduct Objective I).

An effort was made to schedule the identified students into reading

labs at Jetton and Tilghman. Results are shown in the following table,.

36
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Percentage of Students in Reading Labs

Pre-GradC Equivalents and Gains on CTBS

' Paducah 1973-74

In Lab Not in Lab

School Grade %

Pre

GE

CTS'
Gain 7

Pre

GE

CMS
,

Gain

v

Jetton - 7 63 .3 + .4 37 4.7 + .5

4,, 8 42 "4.2 + .4 58 5.1 + .1

9 28 4.6 + .9 72 5.3 +1.1

Tilghman 10. 44 5.7 +1.0 56 6.7 + .8

11 44 6.4 +1.1 56
t
7.4 + .4

The Jetton ninth grade general math students showed a gain of

1.0 GE while the IPI students showed a gain of .7 GE. There is some

question as to whether IPI as it is being taught is effective with

low achieving students.

Tilghman math students showed an average gain of 24.5% on a

teacher-made pre-post basic skills test.

-33-



Process Objective I-C

The cutriculum-community aides will
spend three perias,km.the classrooms -
with ,tbe identified students'.

Measurement Instrument:

Curriculum-Community Aides' Daily Log of Activities

Objective was mt.

This objective was interpreted to meaa at least three periods

would be spent working with studc;nts as opposed to type spent working

with parents and irr the community. the following table shows how

the time of the aides was spent.

6 Average Hours Per Day by Curriculum- Community Aides

1

1973-74

Grade C-CA _

Instruction
and

Counseling Community

) Clerical

and
Planning.

9- Thomas 4.1 2.0. 2.1

9 Patterson 4.6 1.6 1.5,

10 McMillan (5 mo.) 3.7 2.1 1.6

10 Hill (16.) 3.0 1.4' 2.6

10 Robinson (7.5 mo.) 3.4 2.0 2.1

38
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, Proc.es: Objective L -D

The Component I teachers will monitor
classroom atmosphere and relevance o,f.
curriculum at least monthly._.

Measurement. Instrument:

Teacher-Made Student Reaction Forms

03ectiJe /vas met: by two of re twelve tenche.rs.

( ecause it was a 4hort, month, December was omitted in he

3/0

It was not met

.\

overall.

feedback requirbment

(2) The intent of this objective was to improve teacher awa eness

of the relevancy of materials and activities and of the ffective

domain of instruction. This awareness was demonstrated b two

teachers who asked ?or feedback regularly as part of the i

structional design.

(3) Six of the, eight teachers at 'Shawnee asked for feedback in e ery

month except February and March. these two months the cu ri-

culum coordinator was trying to set up a system for tapingAl tses

and feedback sessions, so the Lechers were not asked to use

regular feedback forms - otherwise, these six teacher's met the

objective. '(The taping did not work out).

Student feedback rdsults are show in the following table.

39'
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Student'Reaction.Form Ratings

1973-74pi

(Scale of 4,0) .

Teacher Sept ;N Oct." N Nov 'N
...

Jan., N Feb. N Mar. N Apr. N Ma7 N
4

.

TILGHMAN -,,:* .

Reading 2.9 35 3.3 54 3.4 41 3.5 40 3.1 48 3.3 42 3.4 23 3.7 31
,

,

English 3.3 22 3.1 35 3.4 .38

JETTON
Math 3.5. 18 ** ** **

English 3.'3 52 27 4.2 $7' 3.4 26 3.4 26 **

*'

. ,

SHAWNEE '

English 9 2.4 14 3.1 20 3.0, 16 2.9 19 3.0 30

. _

Math 9 3.0 27 2.8 24 3.6 24. 3.2 25 3.6 9'
1 .

Soc.St. 9 3.3 29 2.8 ' 25 1.2 15 3.4 18 3:6 12

Sci. 9 3.1 25 absent) 3.4 25 3.1 19 .3.7 43

\ 9

English 10 3.3 20 3.1 29 3.0 14 3.0 12 2.9 11

Math 10 2.9 18 2.7 22- 3.2 20

Sci. 1Q 3.0 19 3.1 24. 2.6 3'8 2.6 13

Soc.St. 10 3.3 18 3.2 24 3.1 11 3.2 20 2.4 11

I

Style of :reaching gave student feedback in October and -April'

4

See appendices A, B, C, D, E, F
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Product Objective II

At,least 80% of the identified"students
will show at least a 2.20 (mean) in self-

concept by April 1974..4Scale of 3.C9

Measurement Instrument:

Ira,Cordon Self-Concept SCale, "Row I See Mysplf"

400
Objective was not met.

The test,was administered to the identified students in ethree

schools in April 974. Fifty -two percent scored 2.20 or better with an

.

overall mean of 2.20. The goal of 8O7 was probably unrealistic since the

identified `stn erfts' as''.a.group ik7e a lower self-concept than that of the

overall school population,.

The sell- concept objective vas designed so that the to t wou'd have

e'1to be mea.sured only once this year since the students and fa
. ltyhad said

that it had'been administered too) many is previously:
1 0

Percentage of Students Meeting Objective
and Percentage of Students Tested by School

,
, 1973-74

Shawnee

( .
------.:

School. Grade' ' ) % TeSted % w/.2.20
Jetton : ,>7 88 43

'...-7 86 54

) 9 85 35
41

i ,

Tilghman ilq 100 70 _

11

.12 I,

OVERALL

9

10

OVBrRALL

82

88

88

88 ,

61

64

67

61

80 55 -

85, 56

a.

Status of....

Objective

Not met

,*41

Not met
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Process Objective II

At least 90Z of the instructional staff
will. provide a classroom atTosphere that
reflects stimulation-, encouragement,

flexibility and relevant instructional
activities as shou'r by a score of at leaSt

0
2.1 (overall mean) on a studLnt feedback'
'inventory (scale df 3.0).

Measurement Instrument,

Style of Teaching InventOrkT, William Rogge

Objective wa" not mc.t. .1

'"The inventory was administered in October and May by all teachers
#

at Jetton and by the Level I teachers.at Tilghman. It was administered

at Shawnee in October and Apnirby the eight teachers.who have the

identified students for math, English, 'Science 4nd social studies

and by five of the teachers of electiv.es.

Out of 60 teachers 877. average 24, or better.

Results are shown in the following tables.

0
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Management Process

The director, principals and other
administrative personnel will identify
and plape students. The principals,
dikector and evaluator will monitor
the process.

Measurement Instrument:

Evaluator and Director's Quarterly Reports
A

Objective was met. L

The director, principals and counselors identifiedand. placed

the students in June and July 1973. The director had regular meetings

with the, principals and with the Component I staff. The classrooM of

each teacher was monitored monthly by the director. This was followed.
0

by a conference with the teacher.

The evaluator collected data on the instructional product and

process objectives and held a conference quarterly with each teacher.

Conferences were also held regarding reporting forms and process at the

beginning of-the year.

Through these conferences the director and evaluator were aware

-of highlights as well' as problems.

01v- .3

A.
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COMPONENT If

STAFF DEVELOPMENT (Tilghman)

The implementation of this Component was delayed to the second

semester due to a change of administration at Tilghman.

Product Objective I

'The Level I teachers of English, social
'studies and reading for the identified
Component I, students will critique, re-

vise, rewrite individual learning packets/
units developed during 1971-72 and 1972-73.

Measurement Instrument:

Revised Packets /Units

Objective was met by one teacher.

The reading teacher submitted eight units to the ERC consultant

for critiquing, changes were made and the units are on file.--This teacher

developed a new unit during the last semester to be used in.1974-75.

9

Process Objective I

The curriculum, consultant will work ten
days th&ughout,tke school year with the
Level I.staff.to critique and revise the
learning packets7units.

fr

Measurement Instrument:

Coord'inator's Activity Repqrt

Obtective was,met.

Consultants frOd,Eaucational Research Council, Cleveland, Ohio, have

.

worked with the superintendent, principals at Jetton and Braieltdn Juvior

q/ighs and Tilghman Uigh, staff members at Tilghman and community leaders.

The following chart shows the scope of this activity.

-44-
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Date- ConsultantConsultant Personnel Involved

Dec. 17-19 B. McCabe

Jan. 11 B. McCabe
W. Hale.

G. Day

R.,Armour

.Feb. 19-20 R. Armour

Mar. 26, 27

Apr. 23, 24,

May 21, 22

June 18, 19

tf

Bass, Waltman, Ladd

Tilghman English Faculty
Tilghman Math Faculty
Tilghman Science Faculty
Tilghman Adminstrators,
Deans, Counselors

Black Staff Members
Community Leaders, and
System Administrators

Content

Leadership,
Phase Elective English

Phase Elective English,
Program Review
Program RevieW
Program'Review

School-community
relations and effect
on curriculum,kor
minority students

-45-
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Product Objective II

During the school year, selected teachers
will develop a pilot curriculum using the
causal approach to education.

Measurement Instrument:

Completed Documented Program

Objective was met.

This unit was completed in August, 1973'by two Tilghman English

teachers. It was critiqued by the ERC consultant,

taught by one of the teachers second semester.

on file. See Appendix I for reactions of eight

evaluation form developed as part of the unit'.

Process Objective II

revised and was

A copy of the unit is

students on the final

A consultant will work. five days through- ,

out the school Year with tea hers to develop
and critique the pilot curric lum,"

Measurement Instrument:

Coordinator's Activity Report

Objective was met.

Date Consultant Personnel

Dec. 17 Dee Beck Waltman,, .add

-"-Jan. 11 . Dee Beck Tilghman Staff

Feb. 15 Dee Beck Tilghman. Staff

Jan,-June R. Armour
(See chart for

Administrators,
Staff, Community-

Process Obj. I) Leaders

Content

Analyzed concepts,
objectives, and
learning activities
of the unit.

Human Relations

Human Relations

Human Relations and
curriculum

50
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Product Objective III-

The teachers of Component I students will
show an increase of at least .05 on the
encouragement factor of the "Style of
Teaching" Inventory.

Measurement -Instrument:

"Style of Teaching" Inventor, William Rogge

The process for this objective was not implemented.

Process Objective III

d) consultadt will work ten days with the
staff in the field of human relations.

Measurement Instrument:

Coordinator's Activity Report

Objective was not implemented.

There was a change in administration at Tilghman and the emphasis

for this year was shifted toward program review and assessment of needs.

a

Management Process

The director and principal will monitor the
activities of the cOmponent, discuss problems
encountered and strategies to'resolve them
as shown by the director's report.

Measurement Instrument:-

Wirector's Calendar of Activities

Objective was met. 2

The director met with the principal and superintendent to modify the

staff deVelopment plan. It was decided at the beginding of the year to

AF

delay the implementation of,this Component to the se semester to lay
o

broader plans for a contract with ERC that would extend into the school

year 1974 -75. -\

5t
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1

COMPONENT III.

stude.rit Services

Product Objective I

The identified students at Jetton and
Tilghman and the ninth grade at Shawnee
will,demonstrate.at leasta 10% decrease
in rate of disciplinary referrals in
1973-74 over 1972-73 for the same students.'

Measurement Tnstrument:.11

School Disciplinary Files

Objective was not met.

See, comments on,Overall Product Objective V.

Disciplinary Referrals by Schools for Identified Students

1972-73'and 1973-74

0

School
ifr

Students

, 1972-73 1973-74 Status
. of

Obj.

# Students
w/Refeerals

# .

Referrals
,Irk Students

w/Referrals
#

Referrals

Jetton

Tilghman
'

Shawnee .,

Overall

.

82*

139

93

114
,,, .

29'

32

13
.

74

80
.

50

18

148

27
.

57

.

17

,

101

65

'120

24

209

'Met.
19%

Not

met

Not
met

Nbt
met

4

* Seienth giade is omitted - laA of baseline data

111

-48-
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Product Objective II

The identified students will demonstrate a
decrease in rate of at least 25% in suspensions
(total) in 1973-74 over,, the rate of suspensions
in 1972-73 for the same students.

? ,Measurement Instrument:

Central Office Suspension Files

Objective Pas met, at Shawnee but was not met overall.

Suspensions areno longer a problem. The 25% reduction objective

was not realistic. The target schools have developed pther'means of

handliA discipline problems.

See comments under Overall Product Objective II.

vo

Suspensions,Repored to Central Office

1972-73 and 1973-74

ti

School
#

Students

1972-73 1973-74 Status
of

Objectiv

Not met

VrEst-' met

Met

Nottet

# Students #

w/Susp. Susp. Rate
# Students #
w/Susp. Susp. Rate

Jetton

Tilghman

Shawnee

Overall
.

82

139

175

,396

:

1

12

7

20,

1

'13

T

21

1.2%

9.4%
.--

4.07,

5.3%

2

184

2

22
s

2 2.4%

19 13.7%

2 1.1%

ii

23 5.8%

-49-
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'
Product Objective III

The-I973-74 atterdance rate for theidenti-,
fied students will show:an ik'Tease of at C1.

least two percentage points. over the atten-,,,t-

dance rate for 1972 -73..
s,.

Measurement Instrument:

School.ACtendance Records

Objective was not met.

<%
lhere.w'as a slight increase in attendance at Jeftonbut adecrease

at 'iilghma S4ewnee. In attempting to hold student§ in schgol,they

are not drop from the enrollment for truancy as soon as in past years.

t
Four-Year Aktend-ance Rates for Identified±Students

School 1970-71

Jetton 89/

Tilghman 92.8

Shawnee .86.4

1970-71 through 1973-74

1971-72

-87.7

90:6

87.0

eat

J

1972-73 1973-74
Status of
ObjeCtiVe

s.

92.1 92.4 Not met

87.3 84.4. Not met

89.4 87.0 Not met

.

Shawnee had hoped reduce the incidAnce of ardies Second `semester,

over the first but this goal was normet.

Tardies -4,44drwriee

1973-74

Grade 1st S mester

- 50 -
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Process Objective'I, II, III -A

By the end of October; counselors or other
staff members will have at least'pne *coun-
seling contact with at least 90% of the
identified students and will have contacts
(individual/group) throughout the.year as

1.,
throughout

needed.

Mdasurement Instrument:

Monthly Reports of Counselors, Teachers, Work-StudyTirector(Jetton),
4

and Curriculum-ConRunitY Aides

Objective was met.

j

The counseling staff for the identified students at ,etton was re= k

4"

-students were distributed in regular c).asses so the contacts reported

were by the school,half-time counselor,- work-siudy director, .two- ninthz

duced from three to none because of a cut in Title VIII funds. The

grade teacher's and one aide.' There probably were contacts that were not

reported.

1

Percentage of Students,Counseled

1973-74

I

Schools

.. :

October

Jetton
.

.Tilghman

# Co tacts Status
1st Semester Year per Student f Objective

76%

100%

92%

917°

1

1 847.
...

- 100%

100%
4

96% ,

i 867°

100%
,

1007,

96%.

352,

2-124

/
4-128

Met
*

A / 4

- 51-
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Process Objeq1ive I, III III -! (Louisville)

.

Pie home-school' 000r inators (curriculum,
community-aides) will visit tht home of
each' identified student at least three
times and hive:at least'three Other con-.
tacts with'the parent's of:each 'student

f (three home visitsand thr44 other contacts).

Measurement Instrumenit:

CurricUlum-Qommunity-Aides% Daily Log of Activities

Objective was not met; as' stated. It was met beyond minimum require-
.

ment for problem students. Due to illness the 10th rade, had-only one

aide for about half of the year.

The curriculum -community-aides calledthe homes of the absentees

daily, made home visits re /absenteeism, tardiness,classroom work, and

avfor. They alsocontacted appropriate community agencies, picked-up

.students on occasion and brought them to,school of took Wqm,tO.ballgames._

r.

A questionnaire (Appendix G) was presented to Lhe'parerlis:it the end

4
of the year for their rating as to the worth of the program. Results are

shown in the'following table.

a

Fhree Home Visits and Three Other Home Contacts
1973-74'

;
., A

by ttirriculuM-Community -Aides

G .

# #

Students C-C-A
Home Visits Othe Contacts Status of

Objective'%/w 3 # per stu. %/w 3' l'per'stu..

9.

10

93

73

2
.

2
. .

94,3

57.5

6.8

4.4
,

. .

80.:

-

.":53.4-:-

',:9:0

7.2

. . Not ,met
-

'.Not-met ,

.?

Parent Qpestionnaire (Soaie-of.3..0)"

197,344

Grade N. Mean '(Question 114)*
.."

9 77
?'*7

10 28

40

52

2,
.1



Process Objective II, III-C (Tilghman)

The home-sehool counselor will, make
parent contacts (home visits/telephone,,
etc.) as the need arises (home-connected
'problemi?.

0 Measurement Instrument:

Home-School Counselor Daily..og of Activities

Objective was,met.

Due to a reduction in staff at Tilihmark, the hom'e-schOoi couRselor!s
%

services were needed in the area of groUp and individual 'counseling with-,

first priority to identified students but also with other students with

problems. This counselor also monitored classrooms of the identified
.

students- and conferred with community agencies,as the needs arose. Con-

,sequentiy, very little time could be used folhome-yisits.. A breakdown
,...

. .

of these activitiesl'is shown in thd following table.

Home-School Counselor' Activities
'

.197?-74

Students

Parent- Conf.

SchoolTel.,w/'
'

Tel.. Tea.-Mbnit.Conf.touns.
Home Visit/ :to Other Group InthCouris,:to% Couns. in w/, Adm.
Visits Tel. Pt. Agenc, Couns. *SI *CI Stud.Cont.Cht.Nurse Conf.

4
4

:Identified 11 ,7 75. 157 .9T . 673 1394 14 576 136 180 191'
-

Other 0 5 7 26 46 97 546 5 34' 0

* SI - staff initiated
CI -0 child initiated-0,

67
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1'

Product Objective IV

From October 1973 to Mal 1974;,at

least 5% of thg ide.ntified students
who have health deficiencies will
move ina positive'direction in at
least.one area. 4

Measut ment Inst.rument:
0.

Locally Developed Health Checklist

Objective was not met.

7 -

.correction of many of the- deficiencies was under the jurisdiction

'oE the parents and so tie project could not take,the'necessary steps for

,correction.' There were instances where the project could have been'he'lp-

,,ful but the help was refused by thetudent,

jm'rovement in Health*.Zeficiencies

r
J. 4 ., ,..

1973:74,

School

JetIon,

Tilghman

Shawnee

# Students

90 .

. . Saltus of
#'147Dgficienetes A Improvement Objective

Nge met79

24
,..

.

...

-*

73'

67

,

,

53,

..

,.

139
,.

j.75 45

Not mete
., ,

,Nt met
. .

5

V

58

4

5



Process Objective IV-A'

-

3. By:the:end of 6 c.tocier 197 the.ljurse at

Jetfoil, will have gtreened all Che.identi:,
fled studentg for health deficincies
(heAting, vision, denialetC.). The ' . .

nurses at Tilghman al;';rSbawnee .rill ,foll.ow-

up on the students' health 5rOhlems from
the previous year's che41ist

Measurement Instrument:
.

Nutses Daily Log'
.

..,

Obie

e

Ali giUdents e>:cept two werp. `screpried at Jettdn by the end of

dctobeY; These twowere screened.early in November.

Lists of 4ficiencies.were compiled- for Tilghman and Shawnee'

by,the evaluator and delivered to them at the beginning of school,,,

August/September, 103. Tilghman - 25'students and 'Shawnee--,- 45-

students.

Process' Objective IV-B

,

1

. ,

One hUndred percent af the. identified studeAts
:, ,

.:
i

xeferred to the nurse will receive treatmear
counseling or education or Will be referred. to
the pioper medical agencies.

. c

,....Measurement, Instrument:

,

,-Nurse's Daily -Log

Objective was met.

,

The nurses' records

treatment, Counseling',or

them.

show
it

he'names, de-tea, nature of illilesses,2
-.

dOttor referrals on each student referred to

t
.

Through the program dental services,- '(Paducah), opticalServides,
'

,
. .

t,

'clothes, lab .work and.doctors'fees (Paducah), wereprovide ,for those

.

.1., 1a
,

- 55 P



4.

1,

I

,

student whose' familieS were-not financially,ablj to provide for these

needs. At Shawnee medical and dental services were-provided by public

. .

agencies. The project aides provided transportition. The project paid

for glasses and clothing for 'identified students.,

lhe nurse at ',Jetton conducted a Weight-WatChers.program and worked

with the girls' phySicak education teacher on an alcohol prograqt (see
4

4 .4

.
Appendix G).

,

Cases,TYeated or Referred to fther Agencies,

197374

School
Total #
Cases

#
Dental

#

Glasses
Dr.

Referrals
.

Clothes

.
Jetton (full-time nurse)

.

Tilghman (half -time nurse
.

.

i

ShLnee (schoOiNhurse)
'''' .

. .1126

'861.

;,

Nt 43.1 1
W..--

.6%

,

31,

25

..

*

'

1

3

26

7

le.

33

4

17

., ... .. *

* Record of the numberwas not kept

Management Process

Thd princli)als of th \target schools and the
Project director dill monitor the program,
.provide support.jor opeati;ons, and:modify,'
the program when data warEant.

.
. .

Measurement Instrument: ,

:
Director's Galendar'of Activities

1
Objective was'Met.

7,

Ihe%direCtor'Met at least apthfit'with. Component

the,prineipars to monitor

tt

III personngl and

th,d,prci&ram and modify as needed.

4 4, I.
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Appendix A,

t C

Student Reaction Io Iwo Junior High Math Programs
/ '

Eight of the students,in a 9th grade General Math class had also
had pI math, so they were asked the fbllowing question by the teacher:
Afte having IPI and,General Mat.b...which.do you.peefer and why?

The responObs,'were as follows:

IPI - 3 students

Reasons:

(1) "Like the way we went from money and into something else -

not on the same thing".

(2) "Easier to understand4- work at own speed".

(3) "It was fun.- easy".

General Math - 3 students,

Reasons:

(1) In IPI you always got something else to do. Too much
'procedure' work".

(2) _ "Like to have homework. Yod go through a subjectin IPI
'without really explaining it".

(3) "'am work with a group of people".

No Choice - 2 students

r \\\
Reasons: \ .

/ ,

.

ay "the waylwe work is almost the same and the work is almost
of the same base".

(2) "IPI class controls their behaViOr better - got to know
my General Math teacher better.

61
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Appendix B.

tudent Reaction, to Unit on "Games People Play" from record, filmstrip,
add book, Why Am I Afraid to Tell You Who I Am?

At'first when we.started this unit I felt it would be hard. But

very sOon I found it wasn't hard at all., At times,,like when we were

acting I felt good. But when we were watching "My Old Man" L didn't

really quite understand the film. Now that we have finished l'think

I understand it better. I also now know that'I and some of my friends
play many of these games.

K.A.

I feel really good about what we did. It helped me learn about

me and the people around me. I used to-think that people were just the
way they were, but I know now that there are reasons for the way people
act, and the way I act too! It's fun to be able to see the different
games that all of us play. Now I am glad that we did'this and I really

feel good about it.

I really think this unit will help me understand why people do,
things--I am already relating it to many of my friends. When we started
this unit, I thought 'Oh no!' I thought you might just'pe telling us
this because the film 'really didn't- make cQO much sense o me. Then
when we started acting and talking about it, it just cam to life.

Although the film showed many roles people play, I found'many more !!

L.R.

When you first told us about this unit I thought !Oh Brother,
would this be boring!' .It was awful till we got to where we Slid our
skits, then it all became very ood. I started liking it, and it was

lots of fun. I learned a lot about this unit, and it was a most exciting

unit.

M.L,

When we started the games, I felt silly. I felt embarrassed when

we did the first play. Then it got to where I' wanted to do it, and I

wasn't ashamed after we did thelsecond play. 'I felt like telling the

things that I do and the games that L have played so far in my life.

And I hope that I can change.

M.F. .

When we. started this unit, it was boring because we k pt on seeing
the. same thing over and over again. I also got confused o some of the

words, but finally I learned 'what they meant. When we wer in groups

//'-'doing-those skits, I felt reiaxea. Now I feel kind of gui ty for not

'putting more effort in the discussions we had.

P.H.
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Appendix B (continued)

12,3
, .

I feel I have learned a lot more in English this.yearesucially
abpa the gpmes people piny. now'know,what.mY parents didn't learn
whenthey" were in school. So I'm glad I learned it now.

L.R.

I really felt kind of dual when we were playing, but I found out
that it's not Ally' funny..

S.D.

pis.was really a'great session because I really think I undcrsta'nd
some of the things I do better because of it. I didn't talk much because
I find it 'hard to express My feelings in a grouplike-that. I just,hope
I can use what 've learned as I go on:

R.W.

I felt sort'of embarrassed when we acted out the' skits. I felt

contented wl)en I learned to deal with some of my problems: I still
fedl determined to overcome'the games I play. There'ard'some cases
where I feel (tempted to'givei my opinion, but Icani,t. sometimes.

R.L.'

Sometimes I feltAbored and then sometimes I'felt excited. Some of
the words confUsedPme3 but I think it w' help me a lot because about
Z or 3 years ago I-was very shy and didn't .say, much, but I think I'm
out of that stage now. .

D. P.

I felt embarrassed some of the time when I saw. myself playing that
game. ,SoMetimes 1 felt confused because 1,didn't know what some of th*
games were. Sometimes I felt jealousy of some of the emotions other
people havq.

B.P.

It taught me a lot about myself and'others.

L.R.

, .

I feel like I've learned a lot.' like the way we acted, but when'
we kept on looking at the film over and over I got so bored. But I love
it in a way. I've learned so many things that I never knew about before.,
Now I understand it all

.

L.T.

I learned that I need to stop playing these games because of the
effect they have on others.

--1 J.A.

I feel you should expose this to the eighth graders you have each'
year. They would be able to understand why people treat others ttle. way
they,do.-

4 S.V.

f.1
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Appendix B ,(continue

I think what we did c'qas very interesting, and it really made me

think. I really learned a lot from it.1..

P.H.

'I felt foolish to think of Olhe games I was playing and dissatisfied
because Mr. Ydtes messed up our play. It felt good to learn about the

games people play.

I have been judging people by their looks. Now Ilcnow that I

shculdn)t.

K.F.

I was stunned to see all the ,games that I was playing. I realize

now how silly,they really are.

1

To tell the_truth, I,have played some of the games, but I have not
really known it. But I do noy;,and I am glad. You know, I see people

all around me'play these gamed, and I think about it.

C.F.

I liked doing it, and it made ,me think of the games I'played

myself. I got a lot out of it, and I saw myself in'so many of them.

B.J.

I liked the unit because I learned a lot about myself and others.
'I know it will help;me for the rest,of my life. I am going to try to

change for the better. It was one of the best things I have ever Learned
in school, and that is the truth. I will tell my children about this
so they will know earlier.

D.D.

I felt'bitter With myself to find a few of the games described me.

M.C.

1

I feel that the it was a very good unit, and I learned a lot from

i. It almost told me ery answer I want"to know.

.B.B.

Before we started 'on "Games People Play" I felt bad about being
0)afraid,to tell my feelings.,,

I felt that it was boring at firsit,'but"I was'surprized at all the
,games that concerned me. It was pretty fun after the first day. Is

learned"quite'a lot.
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Ippendix B (continued)

Before We started on the "Games People.Play" I knew that I did some
strange things, acrd I:4idn't know why I did, ome of them - -like acting'

like a. clown with some people. It is hard for me to be serious, so I just
act silly. NOw I .knoW that I acted silly because I was afraid to be
serious.-

K

D.H.

I liked the unit on the.games. I learned some of them but not all
of them. I play some of them myelf.

H.J.

,When we began I was bored, but after we really got started i got
interested. . I found myself placing me in the games. I have done quite
a few of them.

G.H.

It was kind of nice for,us to know all of the gathes people reably
do play. It seemed funny to know all of the games that i play. It riade

me'feel guilty when we talked about a fel',/,' of the games that we talked alrout.

E . B.

Well, when I first started, I felt annoyed, bit as I bared with it,
it started looking good---like I started b&ing able to face myself and
know what I really look-like to other people.

D.K.

I have never ever,been as open in expressing my feelings to anyone,
and something like this unit is really what I need and everyone heeds to
understand others as well as ourselves. ,All I can say is that I really
loafed at others and myself. If this work doesn't help, nothing will!

T.G.

,Since we have been studying all' the games people play,'I felt bored
but then it started to get a little more interesting. I was-beginning
to see that I as well as others played those games. I never really thought
about people as playing "games ". I just thought that they'had funny ways,
or something. I am glad now that I know about the games people splay.'

D.J.

. .

I was nervous when we first started talking about "games people
play" because I thought "Oh, no, Mr. Yates'is going to embarrass me by .-
using'me as an example." But layer oit and now I feel comfortable because
I've learned about something that maybe I never would have been able to
admit to' myself-Lthat I play games too!

,

e

A.W. ,
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Appendix B (continued)

well
felt embarrassed because I feel we really don't know each other

was ell as we I felt happy,those days we saw the filmstrip and
a little sad because a bunch of them described me.

B.N.

I think that studying the "games people play" could help a lot of
people. ',They. worry about teaching us everything but things that can
help us pei:s8aally---they are scared to face studenys as human beings.
They say, "'_hat's for the parents to do" when most of them are parents
themselves, and they don't'even teach their own kids these games in the
right way.

I enjoyed talking about the games people p1957 becaUse what: we'are
talking about is true...4Some people I know play those exact Omes. 'I

feel that everybody plays those games---even I have, and I find it hard
to admit the truth about myself.

4

4

R.J.
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Appendix C

1974 Alcohol Program

Jetton Junior High School

The school nurse and physical education instructors recently C of {ducted
a two week alcohol education program at Jetton Junior High School. The

theme of the program was, "What will your decision be about alcohol?"

the 'classes met in the 1,ibrary during the regular physical education
time. the girls met the first week and the boys met the second week.

At the beginning of the program, a questionnaire was gimen'to each
student to determine his'kuowledge and feelings about alcohol. Ater this,
a filmstrip giving, facts and stat s about alcohol was shown.

o

During the next session, a short movie dealing with the reasons for
drinking was presented, a claSs discussicin followed. Situations which
teenagers might find themselves'in were.emphasized.

t-

Alcohol counselors from Department of Mental Health were asked to
speak at the third meeting. 'hey brought an:excellent film explaining
alcoholism and the psychological aspects of drinking. Much of their talk
centered around the help available for problem drinkers,and their famikies.

To climax the program, State,lrooper.Walter Adeox was asked to pre-
sent an assembly program on drinking and highway safety. He also demon-
strated the breathalizer machine.

It is felt that the information learnedrin this, program will be bene-
ficial in heping the boys and girls make intelligent and mature decisions
concerning alcohol.

Weight Wttchers Program

The nurse at 5-etton with the helpiof a nurse from theThik,alth Department
Conducted a weight watchers program for 16 girls. They Met weekly for six
weeks and were weighed weekly. The school cafeteria-cooperated byefixing

.

a special plate for these girls and permitting them to eat before other
students came in.

'.here has been sufficient interest shownby other students to start a
new group during the second semester:
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/. 1,, . .

. ..i

. A','.
1., '' iLl. lgliman'..Rea4ug '''' '

.

1

. ...-1 :4' 4 .1

1r,r , ..-- 1 4 '
....

. ,,

,tudents Comments onHight8pots orIndependent.Reading Unit
- .1

.
%

. t
i ;

. ,.,
1. When you let us go tO the library or outAide(
2. Having a full hg

r
r to read without interruptions / ..

' 3. We got to read- the books .we wante'd to,.
,

4.. Going,to,library .

:'

5. We got to read half the class d talk the other.hilf
.

..
$

6. Having more freedom
7. Radin the boOks you want to read
8. Readins with freedom, knowing you wont. get into trouble for reading

in class, '
.

.9. Quietness in`class help me read better .

.
. .

.
10. °LIT teacher is very good at English and`-'a good readingt.teacherothis e

helps' me

'11. Youcouldread anything yOu wanted too - all most
12. Igo. tests

.43. Read.at -your own speed
.

4r

,StudentComments On LoW Spots of Indepeldent Reading Unit

,-

1. 2,When_yougot On te us for talking too much in the library (we desqrved it)
2. None at all to me -.

:
.

,3:-_None i

:i

. '1.

..
' ., 4. Havilig to read the intir period - we should get at _least 15 Minutes off'

_ 5. tUnishing the whole 'class for what some of the kids did, but riot all

4.
r,

4
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3. .

'Studftt Commentsron High Spots of Reading unit

,-.

Appendix F

- Ttlghman,Reading

1: Free period every two weeks,liftere..1
%. 2; . The hangman ;

o

'.3.

4. Was talks nth the teacher
5. Reading bn the "screen

6. Reading N

f-74 oindividUal learning, activities
8. The reading. Course,

.

5. The Read paperoback
10. The films ye watcHilelp me to read faiecr and,upder-stand what you read
11. Details '

12. Main ,ideas

13, Wonsheetg
:14. Cards- .

15. Doing thereader
16. The magazine
17. _Discussing

'18. Skill sheets related to re'adin

19. Free time
20. Learn, to read, better

21. Me way our teacher teaches us
A 22.6 homework

23. -Coritrol,reading helps me

24. Reading and'working tovther-
r

,.° ,

Student" Comments,onfLow;Spots of R4ading Unit

. .
1. The days you were"alisent
2 No air conditioning
3. Worksheets . ' .

4. The reading on the r4dingmachine
5. Aftei ltnich

,

6. Control,rea'sling.

7. Coptextoolues ;
8.- Words .

9. Inferences
.

. .

10. AnsweringOe questions about the films
11, '.Too easy ,,L i;

ig. Contrdl ieaefinito ft
F.,

13. Have same it Ing every year
1

,,
. .,

,1*

I do.

'f-
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Appenaix.

PARtNt FEEDBACK

' "-

(project Evaluation)
, .

-Hes the attendance of your child improved during his year's
.

experience:with the Frederick Douglass Project?.
.

1. A, great deal

2. Somewhat
3. Not at all

.421:

II. Has his attitude toward school, his conduct and his pers'onal
pride improved while being in the project?

1. A great deal
2. Somewhat ,

3. Not at all

III. Have you seen progress made in his/her grades or study habits.
,while being in the ,program ?

1. A great deal
, 2. Somewhat

3. Not at all

fioula you approve another goveinmeht funded'program such as
this for this child or another child in your family?

.t

1. Yes

2. No

t-'
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Appendix H

DRUG ABUSE WORKSHOP

TITLE: Getting Buttered

Objectives:

'1. To acquaint students with reasons as to why people take drugs
2. To aid'students in developing their thought processes whereby

each student will decide for himself if the drug scene is where

4 wants to be

Introduction:

This workshop is, not designed to preach sermons, give lectures, or
force opinions on the "do's" and "don't's" of indulgence in drugs.

Observers ---Mrs. Janet Finger
Mr. Jack Still
Mr. John McMillan
Mrs. Shirley Thomas

Participants: Tenth grade students in the Frederick Douglass Project

Place: Reading laboratory,. Shawnee High School

Time: Periods I - IV, April 1 - 5, 1974

Community Agencies Involved:

RiNier Region Services
Louisville Police Department (narcotics division)
Temperance Society

Drug Passages from:

"The Addict in the Street"
"Is Dope Killing Our Musicians?"
"The,Autobiodraphy of Malcolm X"
"Manchild in the Promise Land"

,a

Ten group leaders were selected by Mr's. Finger. During the opening
session of the first day the students decided which group they would be
in solely on the n4me-s of the leaders. These remained constant
throughout the workshop. J

1

First Day

Each group was given cases, written on paper, from which they were to
identify symptoms of persons being on narcotics. These symptoms were to
be listed on newsprint and placed on the wall.

75
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Second Day

Appendix H (continued)

f

Stddents were given situations to role play and a movie waa shown
from which students were to identify body reactions tO.drOgs. A

gettlemm from the'Temperance Society gave.a lecture, showed a film,
and held a question-anwer session.

Third Dar

A narcotic's 'agent from the Louisville Police Department brought

a drug-display. He talked with the students about encounters he'd
had with drug users, arrest, affects of drugs; arld laws concerning

drugs. Students examined the display and asked questionsiafter the

session.

Fourth Day

Two addicts from River Region Services who are going through a
withdrawal period dame for an informal discussion with each grotIp.
After the discussion groups an evaluation session was held by all
groups:using all the prints (day's summaries) to evaluate the week's
work.

. .

On Monday of the foillowing week the group leaders were taken to

visit the detoxification center. .

The evaluation consisted of making new charts of symptoms at the.
end of the session, c&paring them to the first day's charts and dis-
cussing in what ways their ideas had changed.

ti
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Appendix I:.

"Dealing With Causes of Behavide

.

;

FINAL EVALUATION

,

Waltmgn

Do not put, -ykiur name on this,sheet. When you ha ve finished, turn'it in to
your teacher. Feel free to make additional comments about any of the questions :

1. Do you think the content of thii course has helped you to:

a. understand some of edne reasons for the behaVior of others?

YES (8) NO

b. underscand some of the reasons for-your.owd bOavior?

YES (8) . NO

.1
c. be aware of the alternatives involved in your decisions?

YES (7) NO (1)

0

4. understand what part emotion plays in the choices you make?

YES ,(7)' NO (11_

e. .discover-what your values are?

YES (7) NO (1)
r

2: Did you feel that you were accepted by the Other members of the class?

3. Did

4.

YES (8) 'NO

you feel that your opinions and ideas" were important?

YES (8) NO

d you enjoy the work done in this class?

YES (8) NO

5. Did you feel free to talk honestly with the teacher?

YES .1 (8) NO

What suggestions would you make-for the improvement of this course?

Answers: None at all, air conditioner, it was a good course.

Do you think the materials of this course will be useful to you in the future.

YES (8) NO
77
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Appendix J

AWARDS' DAY PROGRAM

BechirThis was the'final.year, the staff' of the Frederick Douglass

.1r
,

I

Project decided to have an Alliards' Day Banquet for the student's.- FinkIces

.
..

''s
,

prevented'us from giving a banquet, so on May 21; 1974 An Awards' Day:
.

. .

,
.

Program was presented in the small auditdrium. .

, 4

Each saident in the project was presented with a,certlficate for

participation in the program. PlAques and/or certificlateswere,presefited
..; ;

tostudenrs in the forlowIng areas: academic, attendance, aphletics,

social - "school services.
. ,

wO students each were seletted from the ninth and tenth grades as-

Mr. and Miss Frederick Douglass, These were students, who according to

the criteria and objectives Of the prOgram, would be least likely to

dropout.

The program was attended, by the administration and counseling staff

of Shawnee Jr'. and Sr. High Schools,:parents, and staff of the Frederick'

DoUglaSs Project.
s'"

Following the program all students were taken on a field trip.to

?

Ghost Town on the River (an amusement park).

A reporter from theCourier.Journal attended our pfogram and on May 22

an article appeared in the Courier Journal concerning the Awards Day Program

Later that day Michael Bateman, a reporter from WHAS T.V.called and.asked,

for an interview. That afternoon Mr. Bateman and-his cameraman came to

interview Mrs. Stivers and students in'the project. The interview appeared

on both evening news broadcasts.

The awards program and the publicity zeceived allowed our student's

to look back on their-experience with TitiL VIII, ,the Frederick Douglass

Project with pride.

,78



Appendix J
(continued)

HIGHLIGHTS OF PROGRAM

1. Most Interested and Qualified Staff'

qficluded on our staff were persons who served in many' capacities
which were no.t connected with the project.

a, A reading specialist
b. A,minitter,.

4
c. Parents

d. A recreational program director_

These individuals served eur.students as -.counselors,, teachers;

-coaches,' big,brothers and sisters, and parents for those who
had one -oz none.

2:: Access t- Community-AgAcies

Park-- Duvalle Health Center
California Community Center
Urban League .

N.A.A.C.P.
River Region-Mehtal Health Center'
Community-Ministers
Lyons Beauty Service
Tnited -Way

Beecher Terrace Clinic
East LouisVille Health. Center-.

Planned ParenthoOd,
Teenage Parent Program
Temperance Society
Louisville Police Department_
Metropolitian Social Services District'
Depar.tment of Child Welfare

Upward Bound
Black Panther-Party of America
Drug Abuse Center
Coca-Cola%pottling Company

4.

More Supplies and Equipment

a

79
a. Paperback books in'each academic area
15%. Individualized units in,mathematics and sciencel
c. Instructional games
d. Cassette recorders for each c SSTOOM
e. Video tape machine

f. incidental supplies (paper, pencils, clips, glue, clay, tape, etc.)

g. Audio-Visual equipment

:



Appendix J
(continued)

4. Close relationship with each child by all staff Mem rs which

aided in reducing discipline problems, better CCM .eling and

, encouragement.

,5. ParAtal Contact
Without the.help of the parents we couldnot have helped the child.

//

6. ECA Convention) -for staff

,7. Drug Workshop for studentst

,8. Charm School - 8th grade

9. EDL Laboratory - 8th g7de with qUalified staff

10. Field Trips

V

a. 'Chicago, 11inois
,h. Washington, D. C.
c. New,York, N. Y.
d. -Atlanta, Georgia

4r- 4
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Appendix J

"(continued)"

Sflava/cepizto,o'n.:11-1'

to Eitoz)
alrork

mfef:3

oil;7es amf.P.ra.
13)' pi1.:4,1 J. FRANCIS

Courier JOurnal Volt 7r1:tr
Slum nee High School's Fredei

Douglass Dropout 1r Progi.0
celeh: al ed its last d.* es' ei
on a pmgni=nt, let hal,;,. note for th=v,,e

students and fa( 4.C.CI:11g :pe(rt.1
recognition

Approximately 150 9th- and 101h grade
students filed .11(=inniv i,cross the stare:
to recen e their cc: tificates, as pal ents 1
watched proudly.

Cary Dickerson and Jolvoina Cannon,
10th graders, and Eric Ifew e and Judy:
Dullitt, bth gradets, reccived the.Vred-i
crick Detufl:.sts a.:10,.. signifying them;
the students least likely to drop out. '

i t ti o u t the Frederick Douglass;
. project, one !iludent. Pita Chappell,
shu would have "quite naturAly dropped:
otit, The program allows you inure parti-1
cmation." ;

"I've never ilteoglit of dropping ollt.14 A
Tujuanna Britt said.-"but 1 suppose ill -
(the project) helpd They ...spent morel
time with us than they %%mild have it we!
hadn'Aecn in the nr0;eet="

1. -
The= Fredericl. boobooetats project. which'

began in Septmbir 1f:71 as a Title V1,11.
cducatiwit firo.,r;in financed by tlie fed-:
era) hovernmcnt to Itch) the 'I.otikvii!
public schools in dropout preven1Lon. is
being, discontinued because. of federal
budget cuts.

Mrs. Anna Slivers. .m11611111., coorf
dinatoo, said the project namelAfter
Frederick Douglass. th..bli.ick aholitiont
ist. In order to instill bhp: pride in till
students participating."

ti
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