DOCUMENT RESUNME

ED 114 821 2 ‘ " . TH 004 915

~ AUTHOR . kdams, L. La uar, pnd Others
mITLE ,Bvaluatlon ‘of One Type of Non=~ Traditional Progrand of-
) ' . Higher EZducation. - . :
PUB DATPs - - 2 Apr 75- _ ‘
NOTE ' ¢ 21p.; Paper presented at the Annual Meeting of the
. . T }merlcan Educational Pesearch Association
‘ " (Washington, -D.C., Harch 30- Pprll 3, 1975)
EDRS PRICE - MF-$0.76 HC-$1.58/Plus Postage =’ :
DESCRIPTORS ° Academic Achievement; Acddenic Pailure; *College
- o ProgramS' College Students; *Educatignal ’
Rlternatives; Educatiopal, Innovation} Evaluation
Hethods; Higher Educdtion; Mental Health; *Outdoor
e ZTducation; *Program Zvalua*ion; Relevance C N N
i » % - (Educaxion); *Self Concept; Statistical Analysis;
LS T Student Attitudes; S*udent Evaluation
IDENTIBIERS CLASP; *Creative 'Learning Application-Sociological

Princip; .Nontradi+ional Fducatian; Wilderness
Education Progranms )

M

ABSTPACT - ' - ,
) Crea,Lve Learnlng through the Appllcatlon of
Soclolog*cal Pr1nc1p1es (CLAﬁP) is a nontradltlonal program d951gned
" *o help students develop their own coneepts, theorles, and skilils
during.a nonstructured. sociology semestgf. The program coﬁ51s+$ of <
seven phases: (1).first week: testihg, Simulatinrg, and: preparatlon-
"(2) ségond-third weeks: human relations.and survival lab in
m1lderness' (3)kfonrth seventhbweeks- post- -vilderness. tommunlty -
problem solving upon return to campus; (4) eighth weekz nidternm .
‘evaluatlon- (5) ‘ninth-twelfth weeks: skilled experiences; (6) .
thirteenth-fourteenth weeks: reporting, sharlng, discussing, and
analyzings-and (7. flfteenth sixteenth weeks: evaluation and” grading.
K group of-students who ha o—ewvaluation .phases of an -
outdoor survival progranm and two different CLASF groups all involved
in wilderness educational programs,, were examined together with two
® control groupe. The control groups were . a conventional beginning
class in sociology and a conventional ngtoup. Results: 51gn1f1cantly
favor CLASP communities over T-groups and control groups in *terms of
sociological content, changes in self conceptlon, and acadenic
achievements. Strong p051t1ve reac*lons rated the CLASP program as
the best 1earn1ng .experience in the sttdents' college career. The
program has created considerable "noise" in the traditional acadenmic
system for nontraditional education. Recommehdation€ are made- for .
institutions to adapt this survival-type program to the needs of each
college department (Author/BJG) g

-

.
\ . .
\ . ; , .
, . ‘ A . Y
- Al . .
3 . . V- R
b ' »
. .
- v
, , . . .
. .
’ .
— .
Yo N
. .
/ - ’ )
' . . »
4 0 . - ~ N

bocumenta acquired by ERIC include many informal unpublished materials not available from other sources. ERIC makes eveny

-
.
3

effc?'t 1o obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and this affects the

@ of the microfiche and hardcopy reproducdom RIC makes available via the ERIC Document Reproduction Service (EDRS).
KC i3 not responsible for the quality of the original document. Reprodugtons supplied by EDRGS are the best that can be made from

N .-




~
-

i
N
e -
'.q‘—' -
—
i
A
D ' >
Ly
.,«3*
3
!
, -
7 © -
o)

.
U5 DEPARTMENT OF HEALTH
EOUCATION & WELFARE
NATSONAL INSTITUTE OF
EDUCATION
P UTT MENT wa, BEEN REPRO
SO LED ExArT v L, RECEIJED FROM
THE PER ONOR QOOLN JAT ONORGIN
LT ONCT O NTO DR BN OR OPINIONS
LTATED T NGT NECESLARI(Y REPRE
SENT DEE T AL NATIONAL NSTITILTE OF
ED LIAT O OO 2I0%N LR POLICY
.

. « . \

'

z

12 zr‘wﬂ () ()’ZQL S) il
H
H—©, :
©
j=Y
©
1]
3.
©
=3
[1]
wn
1]
=
+ .
4]
[=8
o4
ct
ct
=
M
>
m
x
>
(ap]
o.
=
<
1]
=
r'.
o
o
=
* ade
3 -
2
=
o8]
wn
=
o
=
[{e]
K=y
o
=
:
&~
(q]
-
>
o
1
-—de
-—
N
:
—
WO
~J
(8]

¥

EVALUATION OF ONE TYPE OF 'NON—TRA‘DITIONAL
PROGRAM OF HIGHER EDUCATION

L. |{La Mar Adams, Leland H. Campbell,
Institutional Research,
Ray Alvord, Academic Standards,

and John Seggar, Department of Sociology -

Brigham Young University
Provo, Utah 84602,
(801) 374-1211, Ext. 4242

-

ol

14

N

’




s

EVALUATION OF QNE_TYPE OF NON-TRADITIONAL PROGRAM IN HIGHER EDUCATION

| . /
Boocock (1972, pp. 151, 311)~0Q§ervedfthat the conventional structure of
'modeén education i; not conducive to learning précesses. /gnivers%t§ ;tudeﬁts
qnd instruct&rs have experienced a growing awareness thft the modern curri~
culum tends to be\§ stfaight-jacket which rétards student and facu]ty_deve]ob-
‘ment (Staley, .1969). Tesconi (1972, p. 157) argued tha% the "homogenization

imperativ?“ of a factory system of education ”trfvia]izes man, (and). leads to

impersonality in the school..." ,

One product of the discontent in the modern system of education is the
f

rapid}x growing use of wilderness-type CUrrﬁcu1a to provide remedies for‘prob—«‘
Tems found in modern educational prog?aﬁsn Several wi]derness-fype pﬁogréms

presently exist on various campuses in the nation, as evident in Shuff and

Shuff (1972) and Barcus and Bergeson (1972). Wilderness-type programs have

been used to help in the development of self-actualization, zeai, and other

attributes of.students.’ AtEributes of zeal, motivation, determination, self-

\J

actualization, and so forth, have been considered to be major determinants of
academic’success in higher education. The Monih1y Newsletter by the Royal Bank

of Canada (1974) stated: - . .

.

Charles Darwin held the opinion as the result of a 1ifetime .of
critical observation that men differ tess in ‘capacity than in
zeal and determinatidn to utilize the .powers they have.

' Educators have theorized that attributes of self-concept can, improve the

academic success of students in most campug departments and colleges. Research
is nedded to determine the extent toiwhicgﬁzhéswf1dernqss-typg program can be
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adapted, to the various departments and the extent to which these attributes of
. . ' / .

¢ self-concept influence academic success.

“Use of Wilderness-Type érograms.

One of the.major problems in using non-traditional prdéramé in higher edu-
cation is evaluating their success. jhe appropriate research methoéo]ogy to be
ﬁsed.{§ determined by thé goa]s‘bf the educafiéna} prog;$m3 just as the' statis-
tical analysis depends upon the research question involved.- Evaluation resulting
from various types of non-t%adit%onw] programs h;ve been somewhat equivocal be-

- ., . . .

cause of their evaluation methodologies. Foulds (1971), Clifford (1967), and

Adams (1969) reported-significant chande; in se]f—édncept. The changes, however,

‘ ¢ '\ varied from studj'to stuhy. Treppa and Fricke (1972) and thé counseling.center
gfaff of the University of Massachusetts (1972) ;eporteﬁ no sjgnificant'differ-
‘ences in measured outcomes for group experiencés. ’ .
¢ yariations between results of ;arious studies are attrib; b]é,to varia-
tionédin the purposes of the studies. ‘Grossman (1967) and Maynard (1969) used
wilderness traiming p}ograms to he1b juvenile delinquents. ‘A number o% programs
havé been used to improve the academic performance of potential "drop out" stu-
dents, a$ reported by Berry (1966), L}ngo (1966), and Moses and.Peterson (13970).
Barcus and Be;ge§on (1972) and Stimpson and Pedersen (1970) emphasized the
need to determine the permanence of self-concept changes resulting from wilder-
ness training programs. Previous studies -have lacked the longitudinal research
to éxamine.permanency. Another methodological problem in host.of the previous
studies is lack of a cohtro] group. Barcus and Bergeson (1972) stated in re-

view that "only’one study (Moses and Pedersen, 1970) used a comparison with a

“control group." Other prob]em% found in previous studies inc]udé'e§treme1y

~
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small sample sizes and prpblems of statistical procedures such as the use of

*

myltiple t-tests. . ° ‘

Research Objecéives.

.The present study. was desigred to avoid the problems found in previous
studies. The research purpose was four-fold.- The first purposé was to eval-
uate the accomplishments in éerms of the objectives of the non-traditional pro-/ _
grams in highe; education; second, to eya]qate the achievement of participants
and their reactions to the progrém; third, to ascertain the adaptabjlity of
such brograms.to varjou§ on-campus departmgnts;in.insfftqtions of higﬁer'edu-
cation; and fourtﬁ; to provide appropriate recommendations to administrative

officers of the university as to the relative contribution of the program to

¢

-~

the university.'

Methodology. A \ ' '
. )
The group of students who had completed two ewaluation phases of ‘an out-

door survival program and two different CLASP (Creative Learning through thé

App1ica£ion of Socio]oéica1 Principles) groups, all involved in'wilderness-
,type educational prbg}ams, were examiﬁed together/with two control groups. The
control groups were a conventional, on-campus beginning c]asé‘in sociology and
a conventional on-campus T-group. A total of 201 students were examined in the
analysis: 21 students who had compléted the two outdoor; survival-group phases,
61 in the two CLASP groups, 86 in the sociology control group, and 33 students ,
in the.on-campus T;group. There were th concurrent CLASP groups tauéht by two

different instructors: 30 students in CLASP I and 31 in CLASP II. Since the

groups were of necessity intact classes, rQPustness of statistical analysis re-

ferred to by Stigler (1973, pp. 872-879) was assumed for the analysis.

)
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Yutdoor Survival. Students in the survival group registered for Youth

Leadership 480 (Outdoor Survivq]i at Brigham Young University, Summer and Fall
semesters of 1971. The survival experience'is a five;phase program fo]]gwing
‘an initial two-day campus instructional activity. The five phases of the
thirty-day program are entitled Impact, Group Exped%tion, Survivai, Small
Group Expedition, and So]o. The Impact phase consists of three days of total

\Or large group act1v1t1es wh1ch include a.forty mile hike and living off the

e and female groups encounter
]

and cooperat1ve prob-
S~

land. 1n the Group Expedition phase,.separate
a 70-80 mile hike ‘and are involved in mutual goal set

Tem so]v1ng. In thesSurvival phase, the entire large group satisfy theiritota]

needs entirely off the land for a six-day period. "In the Small Group Expedition;

four to fiwe.students tackle cross=country problems for four to five days in an
80-mile hike. In the Solo phase, students<are in a four to five day wilderness
isolation situation.” The survival experience Program is based on the conviction
that more is learned through active part1c1pat1on than®through passive accép-
tance. Learning a;t1v1t1es are specifically designed to deve1opAgreater seif-
actualizatdon. o
Adaptatioms. Adaptations of wildernéss progqams to objettives of varioug
* departments on campus are examined according to the ‘goals of the departments. \
>  Examples of the adaptation of wi]derness'progr;hs to campus departments include
the use of wilderness experiences in the seciological CLASP progran and tgg.use‘
of outdoor survival experiences in neadmitting students to the university who
have been suspended on academic failure.
The CLASP program was devi;ed as a "socio]ogy semeéter"‘(Sundeen, 1972)
and was establisféd o help the student develop his own concepts, theories, and

skills. The program for each semester is formulated according to the needs of

the students. One of the paramount elements of this type of non-traditiona1

¥
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education is the use of non-st}uctured curricula. The student is placed in an
environment‘wheré.he or she tests out‘re]ationships of his own emerging goals
‘with those of other students and facuTEy. Ip'%tuQent decision-making, the stu-

dent is given ipcreasing responsib{f?ties for self-direction throughott thé

o~

semester.

-

The brogram consists of seven phases: i) first week: testing, simu]at?ng,
. 1 .

and preparation; 2} second-third-weeks: human relations and-survival lab in ~

’

.wi]derness (e]emen%s of outqoor survival adapted ‘to sbcio]ogica] printip]e%u
theories, and technfqdes); 3) fourth—geventh weeks: post-wi]dernéss community.
prob]eﬁ solving upon return to campus; 4) eighth week: midterm evaluationy’ ' i
5) ninth-twelfth weeks: skilled experiences; 6), thirteenth-fourteenth weegs:
-reporting, sharing, discussing, and analyzing; and 7) fifteenth-six£eenth
weeks: evaluation and grading. ’ ‘ o ,
Stud;nts inc]dded'in the readmission adappation‘ana]ysis were those sus-
pended from _the un?versjiy for academic failure. The suspended students wére
readmitted through one of four differqpt voluntarily se]ecteq programs. The*

four available programs for readmission are: first, college work at another

—

institution of higher education with a specified minimum grade point average

(GPA); second, completion of specified correspondence courses with a minimum

GPA; third, acceptance by a readmission COZ?iii;: in response to a special

request of the student based on particular\evidgnce gf acadepic capability;
and fourth, satisfactory completion of the outdoor survival training class

(Youth Leadership 480). Sample sizes of the four groups examined in this phase
B s

of the study were 102 students in the College Work group, 58 students in Corres-

pondence, 37 in Survival Program, &nd 74 in Committeg Decision. Success of the

—

survival program—in preparing suspended students for readmission was measured.
P ) \

"7
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in terms of mean GPA and percent of students successfully completing their first

LA R
semester after readmission..

Evaluation measures were adminjséered to studenté to provide a basis for
stati§t}ca1 analyses of student changes in mental health, sociological cggtent
knoW]edge,‘ahd overall conception.of the program. Mental health or'self-aqtuai-‘
izatioﬁ was measured using the Teﬁnessee Self-Concept Scale and the Personal
Orientation Inventory (POI). Although other types of self-concept measures have

been used by some resea}chers (C]ﬁfford and Clifford, 1967; Stimpson and

Pede}sen, 1970; Treppa and Fricke, 1972), the Tennessee Scale and the POl have

appérent]y had more widespread usage (Heaps and Thorstenson, 1973, 1974; Barcus

. and Bergeson, 1972; and McC]ain,’]970). In addition to its use in identifying

self-concept (Fou]d;, 1971; Fox, ]9683 and Knapp, ]9@5), POI has been used by
therapists as a d%agnostic instrument to measure a patient's current level of
positive mental ﬁeé]th or'seTf-actualization (Shostrom, 1964). It has been.
reporéed tﬁét the POl differentiates between groups éf subjects'desggnated by
Tlinicians as }egresbnting different categories of self-actualization (McC]ain, ;
1970; Shostrom, 1966; and Fox, Knapp, and Michael, 1968).

The Tennessee Scale and'the POI were each administered in the form of pre-
and post-tests to various survival, CLASP, and control groups. The form‘used
for the Tennessee Scale specifies 17 attribute c]assif%cations: physical self,
moral and ethical, beha&ior, self-satisfaction, identity, self-criticism, per;
sonality integrgtion, social se]f,‘family_se1f, personal self, total positive,
neu}oticism, personality disorder, general ma}adjusfment,‘defensive positive,
number deviant signs, and psychotic. \

Sociological content. knowledge was measured by pre- gnd post-forms of

final examinations. The final examination forms were constructed by Individual

8
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Learniﬁg Systems, Inc. (ILS) and were designed for beginning courses in socio-
"1ogy'(Kinchg 1971). The ILS forms were administeréd to both CLASP groups and
to g\coﬁtro1 group. - - o . . . R
Students' overall attitudes towqrdé the program were analyzed using follow-
up qué&tioqnajres. The questionnaires asked the stﬁdenﬁs to compare the CLASP
‘ program with the bestlﬁfhér semester of their unive;sity life in re]qtion to: !

first, learning acquired; second, personal growth, and third: the "excitement"

about learning. M

- Multi-Dimensional Evaluation. Snow (1974) éuggests that there is a com-

pendium of outcomes from any educational experience. Unexpecfed outcames may
result from new learning methods in uﬁfami]iar surroundings involving undis- 3
covered princip]es.tﬂNon-traditiona] metﬁbdo]ogy gndibutcomes suggest a need
for a multi-dimensional research model. 1In considEriﬁg a milti-dimensional
model for evaluating wilderness-type programs, one dimension shown in Figure 1
is the "Context for Skilled Perfdfmance" in terms of size of the group being
evéJuated, whether individual, small group, o} large éamp]es. A second dimen-
sion adds other attributes to be analyzed. Five sociological attributes listed
in Figure 1 are {nte11ectua1, social, emotiona13 spiritual, and physical. There
remains yet a third dimension, that of need; and objectives. In the educational
setting for wi]derness-@ype educatioﬁa] programs, objectives include Personal
Need Fulfillment, Program Objectives, and Institutional Ceét{ficatipn. Ad&ing
the third dimension to the two-dimensional model provides a more complete 5p-~
proach to evaluation and illustrates the complexity of the problem.

Evaluation for the complex multi-dimensional model requires continuation
_ of present reséarph for longitudinal analysis in additi&n to extending éhé
‘dimensions ofkexisting research. Mpults of preseht reséarch may be considered .

-~

-9
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to be only-preliminary in 1ight of the huTti-dimensionp] model of research.

Y oy T
@

Preliminary Resu]té . -

S——

o™

-Statistical and descriptive analyses reflect significant attribute changes -

-

for the wilderness-type groups over those of thé control groups. A certhin
amount of menta] health improvement was found to be unique to the‘outdoor sur-
vgva] group. Some of the results from the CLASP group were consistent with
those from the surv1va1.group and othe[s were d1fP;:;nt. Consistencies and
de.iations between results of the two programs can be expected sinée the CLASP
.program adapted on]y-cértain wilderness-type eTements from the survival program.
Only the attributes in the Tennessee Self-Concept Scajle wAich'were signifi-
cant for at least one of the groups exéﬁﬁned‘were included in Table 1. Six of
the atttibute changes identified in the immediate results were also observable
in the one-year resu¥s for the survival group: physical self, morg] anE ethi-
’ca], behavior, se]f—satisfaction, identity, and personal seTf. Thfeé of these
same attributes were also common to the resu]ts for both CLASP groups: behéViorg

social self, and personal self. No s1gn1f1cant change on the ~ennessee Scale

- was found for either the T-group or the conventional class. A1l of the attri- ~

butes, 1i§ted in Table 1 were sig%ificant for .CLASP IL_ The differences between
the significant resg]ts for CLASP I and CLASP II can Be explained in terms of
different instructors for the group apd individual differences beEgeén the two
“groups. P

The results in Table 1 inaic;te a degree of permanency for certain attri-

wi]dérness-type programs, but not to the control

bute changes for the suyvival group. Certain attribute changes also appear to
be common to ‘each of th

groups. Finally, certain additional attributes are unique to “the CLASP group

7
contrasted to the survival and control groups. .

‘

' ' 11
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) ./,‘ > S1gn1ﬁsant changes for students in. both CLASP groups were 1dent1f1ed fo;ﬂ .
. . ¢ .
' five of the: attr1butes 1n the Tennessee Se]f-Concept Scale ]1sted 1n Tab]e 1.
- k )
,Jhree of the attrnbute changes un1que to both CLASP groups are 1mprovements in -

’

neurot1c1sm, personahty dasorders, and genera] ma]adJustment There was a]so , .
AN i , X
a s1gn1f1cant 1ncrea between pre- and post- tests for defensive positive.’ L.
N ® &

‘s
[

' Results of “tae POI tést in measuring mental health or se]f actuahzatwn

' s 4

P conf]rm the results from the Tennessee‘7$e]f -Contept Sca]e in that none of, the PECE

.. sca]es shdwed s1gn1f1cant changes for t/.e“control groups, but five were s1g-
2 ¥ B .
n1f1cant for both CLASP groups é i
L . oL . 2 - : »
S v - . . - R 2
Soc1o]og1caﬂ Content Knowledge o

$

The res’]ts "of the analysis on soc1o]og1ca] content’ know]edge for the

o

. CLASP group\s were, hsted in Tab]e 2. Both CLASP groups had a signi- f1Cant in-
' .
crease in the amount of soc1o]og1ca1 content know1edge for the CLASP semester.'

i
- .
b N
”~

'The control gNup, a conventional on-campus beg1n ing course in soc1o]ogy, had )

2

. Mo s1gmf1cant mcrease between ‘scorés” ol the prg- and post forms of the ILS

f1na] e>gam’}nat1on tests" The results 1ndacate thyt the CLASP program af’fected

» L]

\ s1gn1f1cant éhanws in the’ students soc1o1og1cal content kndw]edge as measured

] ~
’ by the4LS examination forms. -'° * "
TR - e
e . "3 . ) £ , - ' 4
;v-‘.h,--',-w . . -
s~ Reddmission oF‘ Suspended Students. , ,& . — . '

* Y N

AN

. \.Jtud'ents‘%gekmng‘dfmsswn were given the1r cho1ce among four methods of\.

. qua]1fy1ng%s readm1ss1on academ1c work at another 1nst1tut1oﬁ”of h1ghe.r edu
\{ ’

. c}at1on cqrresp?ndence work at Bmgham Young Umvers1ty, successfu1 comp]et1on W
\
of the survival. ‘program, or comm ttee act1on on appeal®. . N
Iy - ‘ * . R
! - A]though the mean GPA was h1ghest for th}e "Surv1va]" group and lowest for\> B

a3

'-"‘t e‘ "Comqnttee" group, the GPA's for® both first semester (GPA - 2.45 and 2.15

g




TABLE 2

Sociological Content Know]édge of CLASP:and Co?tro1 Groups
> as-Measured by Pre~ and Post=Tests C
i Fall Semester 1973

&

Y ].
Pre-tegt . Post-test

.
4 3 »
> 7

Group : N X S X S Change

14 v

CASP I | 31 | B1.6 | 1:4 | 69.7 | 1.5 | #8.1 sig.? 2
CLASP 1 30 |- 64.3 | 151 7.0 | 1.7 | 6.7 sig.

Control - 86 | 53.6 | 2.0 | 54.8 | 2.9 |'+l.2ns. -

.

-

]Test§; Individual Learning Systems, Inc., Final Exam A. and Final
Exam B, (1st ed.) ' ‘

- k-

' 2, <¢.05
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respectively) and cumulative (2.10 and 1 30 respectively) were not significant]y
.d1fferent The fact that there was no s1gn1f1cant difference in mean GPA among

the four groups indicates that the four methods used for readm1ss1on vere equa]]y

successful as measured by mean GPA.. The percent of students per group "who ob-
4

tained a mean GPA acceptable for their first semester after readmission is also

o

listed in Table 3. There was no significant difference among the -fou groups
- ’

in the percent of those who were sueccessful after readmission to the university.

-

Since there was no signi#icant differenle among ‘the four groups, the survival
program way considered to ‘be successfil in'qua]ifying students for readmission

to the university. The academic success of students in the survival program

. T

was especially noteworthy since the program was basica]]& non-academic. The

] ]

surviva] program,.in addition, was on]y 30 days in duration compared to a full
16‘week semester oﬂ>academ1c work for the Academic Work and .Correspondence

Work groups If a student does not have the necessaryTEredent1als to be ad-

'd

~
"mitted by comm1ttee act1on on appeal, readmission through part1c1pat1on in the

¢’ f

survival program could be highly recommended -

Non-Traditioha] Evaluation. : : y:

[

Traditional evaluation seldom cons1dered fee]1ngs and att1tudes ]eft upon

-

the students by the1r exper1ence in the program Descriptive analyses were,

)

"therefore, made of the overall impact of the program on student participants.
Responses were recorded to questions 'which asked participants in the CLASB pro-
gram to make var1ous compar1sons of the1r CLASP semester w1th their best other

semeste? The results from this descr1pt1Ve ana1y51s follow. Approximately

89. 7% of the part1c1pants rated thei® CLASP® semester as the best overall semes-
¢

f ter in the1r co]]ege career. On]y 6.9% rated CLASP gua to the best other

semester, -and 3. 4% rated CLASP be]ow the1r best semester In add1t1on, 96.6%

oe- o

-

b
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. rated CLASP as‘their best semeste? for "excitement" about learning. ‘The follow-

ing excerpts are typical responses from students in wilderness-type programs.

Male Studept:

The contrast between my first semester and CLASP is overwhelming.

It was 1ike going from darkness into light...This semester I spent
hours in the library gJoing down the shelves, reading whatever looked-
interesting...doing and learning because I was interested and ‘wanted

- to.

N

Female Student:
@

I would spend two or three hours writing in my journal...I read .
ten books completely and started three others...I never worked so .
hard and spent so much time in terms of read1ng\ Never before did

o (sic) I spend from seven in the morning 'til nine at night in the

11brarx

——
- -

Students in general indicated that wilderness-type programs greatly con-

tributed to their university life and rated the programs as the best experience

v
R
N

of their entire college career.

-«

Preliminary Conclusions. . 1 -

.

The results of ‘the analysis thus far conducted indicate that speoific mea-

surable accomp11shments have been made by students in the various w1]derness-

type programs. Students in w11derness -type programs improved in mental health ,

more than students in the traditional courses as measured by two evaluation
‘pnnsfnuments nat1ona11y used in therapeutic fields. Students in_a wilderness-

type sociological program excelled in sociological content knowledge as mea-

sured by ILS.fina1 examinations in contrast to students in the traditional

socig]ogy eourse at the university. Another accomb]ishment in the use of wil-

defness- -type programs was the prepar1ng of students for successful readm1ss1on,

L who had been suspended from the university for academic failure. |

©17
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Participant react ‘b the program were found to be positive. Partici-
pants also rated the program as the best experience in their uniﬁersity 1i fe.
The success of adapting wildernes$-type programs to §eﬁe on-campus départments

gfso indigates that successful adaptation can be expected for other departments
and colleges. Ad;pﬁétion and extent of use would, of course, vary according to
the given department and corresponding objectives. .

A negative aspe&f of wilderness-type programs is the risk of physical
casda]ty. A]though\some groups Have'reported that no fatalities and few or no
accidents have oécurrea, some have hgen reported with other groups. A negative

-result of the CLASP program also abpears to be ip‘fhe‘area of "defensive posi-
tive" on the Tennessee Self-Concept Scale. ‘Further research is suggested for
“this attribute to determine if negati&e change is destgab]e. I[f the change is;
fqund gb'be andesi;éb]e, further research would then be needed to determine how

the program could be changed to produce more degiéab1e results.

The results from the data analyzed confihm results £rom previous studiés in
that significant imprermehts were found in attributes of mental health for stu-
dents in general and in grade point average for underachiegers.. Significént
changé§ in attributes of mental health reported in the presént study Qiffei from
Fhose reported in previous étudies. The particular attributes found to change
siénificant]y depended upon the particular wilderness-type program examined ana

on. the individual instructors or administrators of the program.

-t

Challenges for Future Evaluation.

B

It was discovered in the.evaluation that additional research is needed to
more completely define objectives of the programs and the techhiques‘for eval-

uating their success. ‘ﬁhe statistical procedures used in evaluating a program

L
- v
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depend upon the objectives of the program. Exiﬁting tests are often used when.
it would be more appropriate 'to first structure the research approach to eva]-
uate the program and then construct appropriate tests and‘measures accord1ng1y

One of the major prob]ems in evaluating wilderness- type programs in higher

education is isolating the phases of the | program which contr1bute to a given

change in the student's attitude and behgvior. It has been difficult to ran-

domly assigm the students to a given profram or phase of the program since one
of the major purposes of the program is [to encourage freedom in dec1s1on mak1ng
The groups ana]yzeé to- déte have consigted of intact groups resulting from‘
vo]ontary selection. Further researc/l1s needed, however, to isolate the effec-
tive e]ements in the program.

Another challenge for the research is to identify the parameters of the
various ce]]s in the multi-dimensional evaluation mode] for wilderness- type
educational progFams Research +is needed to identify and measure poss1b]e un-
known influences of the multi-phase program, both immediate and fongitudiha1,
in the lives of students. Another dimension of analysis is to examine the
effects of motivation generated by the wilderness-type prograﬁ on the/students'

academic success in general at the university. Further research is planned to

analyze academic success of readmitted students who were suspended for academic

"failure. Additional longitudinal analyses are also needed to determine the

extent to which changes are retained by the students over a prelonged period

of years and to determine the extent to which‘the changes are desirab]e.

] -
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