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‘ A Delivery Process in Parent Education
X Prospectus. '
’ : 4 . : .
<, The fundamental "purpose of the Florida Parent Education Mode} Is the
invogvement of parents, particularly the mother, in the educatidn of their e i

) . A e

~ chiidren.‘ This includes participating In policy-makiﬁy\committees and per=
" iodlcaiiy visiting the child's school cLassroom ,More importantly, L§f4

" means‘that parents come to appreciate their roles as teachers of their.

<

‘)o own children in the home. Hence, although the ultimate target of the Pan? -
~ent Educatign Program is the child, the primary target is the parent,
\S ' ;The school is an important agent in parent education, Theliine of
comhunication,he;ween the'échool and the home ts the’hoﬁe visit cycle,
This cycle begins when the classroom teacher and the parent educator PﬂE') -
' " a paraprofeseionai who‘assists'the teacher in the classroom and also Vieits

M parents at home - select a Iearning ctivity (task) for a particular child

’

. in the classroom, The teacher. presents the task to the P.E. foiiowing a
basnc prescribed pattern and using selected teaching behaviors that the

P.E. ig to foiiow when she presents the task to ‘the mother, The P,E. then
. \ visits the home and’presents the(;;sk to the mother following the same pattern,

. L - 4
During the week foilowing the home visit, the mother works with the Chlld

On the next home visit the P,E. discusses the previous week's task before

presenting a new task. a

The basic.pattern for presénting the task in all interdctions described

[y

here is reﬁerred/to as the deiivery process, It includes the order of pre-

sentatipn, tHE‘teaqhing behaviors involved (Enown in the Fherida'Parent c
‘Education Modei as the ”Seven Desirable Teaching Behaviors”), provisions

24 . -

~ . =

for pract1ce, and evaluation and modlfication elements,
it should be reCOgnized that the task, while it may have educational

importance in'and{of itself, Is mainly considered a vehicle by which 'the

s ™ ‘




. . .
»

/

i‘P.E. pankhqlp the parent develop’teachlng skII{s. The task may be céntered
Voo arodnd Vgrlous subject matter content, but in working with ;he p;rent, thé, X |
P.E. gtre;sés the process of dellvering the task rather than;the,coqtent of
the ta;k. It is also hoped that as the parent becomes more skillful and con=
fiden% in presentlngmthe tasks to her child the process will generalize to ‘
other types 6f non-school learning activities,, . - ‘ o
‘ This module Ts designed to help you develop a process of delivering ;'

learning activity developed by the Florida Parent Education (FPE) model, .

The terminal objective for this module is:
{

The participant will present a learning activity

to another person following the delivery pattern
B of the Florida Parent Education Model ard using .
. : ' a subset of the Seven Desirable Teaching Behaviors
.appropriate to the situation so that the second

person can present the task to a third person,

In preparation for meeting. this objective, you will participate in

’

activities which will enable §ou to:
' },f Distinguiéh thelSeven Desirable Teaching Behaviors (7DTB's).from
other teq;hlng behaviors;
2.. Demons;r?te-ﬁelécted subsets of the 7DTB'5;
3. Present a Iea;ning activity usi~g selected subsets of the 7DTB's
and follbwing the FPE pattern,
Since each element bulldsﬁupéd and includes skills developed'ia prior
elements, a pre-testiwill ald you in determiningfyour current skills and .

needs, The pre-tes 'wlll‘be followed by a conference where a dec¢ision will

be made as to:

' .
»

1. VUhether you should go on to the next element or; '
2, Select from a number of activities desigTed'to'help you meet’ the
objectives of the present element,

When you cémplete the activities in an element, a post~test will help

"




you assess your degree of competency for elther going on to the next element

- or completing additional activities.

'

Activities will include seminars, readings, video tapes, small group

discussion and practice sessions, micro-teaching, role playing, simulations,
obserVat!onsr and evaluation sess!oﬁs. .
Now that §oy have read this prospectus, you will meet In a seminar tq dis=-
cuss the module and to ask questions, | |
Following the seminar, you will arrange a conferénce with the Instructor '
N ‘ to discuss plan; for proceeding through the module, . * S

A flow chaék)of-the module is on page b4,
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Enabling Objective I
ldentifying the 7DFB's

~+ Ratlonale

This objectlive Isﬁzzflgned to help you identify examples of ;eaching

behaviorspdesfgnated by Xhe FPE Model as the 7DTB's. The ability to discrim-

inate among vag{ijs behaviors in others should help you become more aware
P

of yohr own behaviors a;% also help you develop keener obser; tion skills

which are valuable in helping another recognize and modify ineffective be-

haviors. You should also become ;ware of how certain types of behavlors/

foster cgrtaln kinds of cognitive -growth on the part of the learner,

Terminal Objective

The terminal objective for this element is:

The participant will distingulsh with 100% accurracy

the 7DTB's from other teaching behaviors in video

tape episodes or in a simulated role playing setting.
o ... pre-test )

\
Obtain from your Instructor video tape Pre-test: Enabling Objective 1

»
and an answer form. Follow the diréctions on the answer form for completfng
the pre-test,. _

Option: If p ~do not choose to take the pre-test, arrange a conference with
your instrudtor, \ -
Activities
The following acgivlties are designed to assist you in medting the termi~
nal objective for this element., Do #l and selecf any of the others you feel
will help you,
.I. Read the paper, '‘The Seven Desirable\Ygfchlng Behaviors'' by Ware and Brown.
(See attachment A)
2, View the video tape, '‘The Seven Deslrable Teaching Behaviors" by Greenwood

¥

and Sheppard,

-7




ing_the 7DTB's, (May be done with one or more oth&r participants completing

. J
this element),

Lk, Arrange a conference with a teacher, a PE, or a staff membervof:FPE to

-
* '

discuss the 7DTB's,

Observe a T-PE Conference or home visit and identify the'beh vlors‘u§ed..

B~
Post-Test

K

Obtain from your instructor vided tape Post-test: Enabling Sbjective 1

and an answer form, Follow the directions on the answer form for completing

the post=-test, ’ ) ‘ -

-

N Enabling Objective 1 A
o Pre-test . .
Answer' Form s

Directions: Video tape Eré-test: Enabling Objective | Is made up o
brief teaching episodes. Seven of these episodes are'examples of sthe 7DTB's
specified by the FPE Model, Three are behaviors not deemed ""desirable,"

The 7DTB's are listed below and iettered A-G, Following are ten blanks which

'S ”

are numbered 1-10 and which correspond to the ten ‘episodes on the tape.

..

View each episode in order, and in the space for each episode write the

letter of the desirable teaching behavior which corresponds to the behavior

shown in the episode. Writé an X' if the behavidr is not aﬁqexampleééf ’
s .

Lo !

of 7DTB's befor beglnﬁlng the tape. Stop the tape at«the end of episode

#10. Criteria i$ 100% accuracy,

%
o

A. The teacher elicits questions from the learner,

B. The teacher asks a question that has more than one correct answer,
. . : ¥ \
C. The teacher asks a question which can be answered with more than one -word.

\‘l‘ . ‘ 8 N




/
D. The teacher praises the learner when he does well or corrects learner In a

(3

positive or neutral manner when he Is wrong,
. A »
E. The teacher has the learner evaluate or make judgments oh the basis of '

\" :

i . ' . . : -
evidence and/or criteria rather than by random guessing, chance, luck, .-~

) o
' authority, etc e
PR : - 'y

K
F. The teacher gives the learner time to' think ‘about the problegﬁ.
G. The teacher presents an introduction or overview and glves,fhe learner

time to become familiar with actlvities before proceeding +th the activity,

K : : . (ngin Tape).

!

wn
A

NERRENREE

p
z (Sto&hTape)

When you have marked ajll #lanks, advafice the video tape to answers for

N

Enabling Objective #1 Pre~tlést and mark your answers,
4

Copepaaes 2t

Arrange ffor d conference with your instructor. Take this answé; sheet

ith you, ‘ E" | <:; vy
: . <

Returh the video tape immediately, ' ‘ . esap
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Enabling Objective #2

' Demonstratlng the 7078's . ; ' v »

Now that you kﬁow thé 70TB's and can distinguish them from other teécﬁ!ng

behaviors, the next step Is to be able to demonstrate these behaviors in | .
various teaching settings, This entalls recognizing that §ach of the 7DTB's
represents and subsumes a broad class.of more specific behaviors, developing
these !n your own behavioral répertoice, and ‘using them!!n‘your teaching,
-In the process of analyzing each general behavior in detail, practicing these
behav!ors,%obser?fﬁg and evaluating others performances énd discussing the !
use of these béhaviors; you should become able to demonstrate any one or’
a combjnation.of these bbhav}ors Fn presenting a learnihg activity to another, ’
r ) ~. N - Terminal Oblecéive
The terminal objective for th!s element is:
Glven a I!st of 4 of the 7DTB‘s selecte{ at random,
you will use each at least once in presehting a learn-
ing activity to another person. Criteriog is instructor
. Jjudgment or gr?qp concensus. S | /
Option:’ Ti you do not éhooseﬁ@p take the pre-test, arrange a conference with
your instructor,. , .
. | Pre-test L
A. hArrange a conference y!th your instructor to do the following:

(1) secure the 1ist of 4 of - the 7DTB's chosen at random.

(2) séleét a learning activify. (a) choose from a number of learnin§
activities available fromqyour instrucéor, or/kb) secure your
instructor's apprpval to :se one you will develop’

(3) set a time for {;e Pre-test. ’ 3 B

//

| () select a method of presentaton: (a) Present activity to instructor;
. / M ) .

’ ' (b) preseﬁf activity to another person chosen by the instructor

ERIC o - 10




B.

minal objectives fer this element

might be helpful. <

s v
-(c) present activity on video tape, to a person of your choice,

but with no prior practice of the activity with the persou.

decide on a method of'evaluating performances: (a) May be instructor's

(5)

judément. (b) May be by a group of ‘not less than three other participan;s

e

.

whoj reach unanimous agreement
(6)- Cr{f

teria: use paper 'The ZDTB's“ as criteria reference,

Following the Pre-test, arrange a conference with your instructor to

discuss the results and and future progress through the module, ' . .
-/ Activlties

The following activities afe designed to assist you in heeting the ter=-

. Do #1 and any of the others you feel .

. ) . 4 ‘4 -
View the vijdeo taée '"'A Delivery Process in Parent Education" by Brown

and Ware. Read the guide sheet which accompanies the' tape.

Re;dings releted to questioning‘techniques and‘behavior modificatiou (praise,

punishment, correction, etc.) (See attached Bibliography C) .

One-to-one practice sessions with a felJow participant.
‘ k4, Semlnar to discuss the 70TB's,
5. Small group sessions to draw 70TB's at randomy-demonstrate before the gFouﬁ,
and have\ group evaluation, ‘
6. COnferenEe with a teacher, PE, or staff member whp has‘had experience |
with the 7DTB's. - : o
7. View tapes of, teacher-PE confereuce or home vlsits for examples of the 7DTB's.'¥§
8. Make a home visit with a PE, - g . . ' K :
) Post-test /
‘Same as pre-test, The list oj L will be selected at random, and the
task must be different. . h ' ! o




- . ’ Enablfng é}ément 3
4

Ratlonale

[ ind 3 .

This élement.ls designed to en b]e you to present a Ieérnlné Qctlvlty to
another person following the FPE del_aellvery patférn and uslﬁg thev7DTp's. .
This dellvé}y pattern.wastdev oped specifically to facllitate the feachlng
of a task by one person to nother using certaln'behgvlors so that the secqn&

person would not only le the task, but would also modei the,behazlors In

later teaching of thj/ ask to a third person, It Is necessary, therefore, -

that not only must one know the //DTB's and be able to omit them, but one must

also know the steps In t e;4v y pattern and be able to present a task to

another following this pattg?n; The step-by-step sequence of the pattesn provides
- / ’ ’ N
for presentation, practice, feedback, evaluation, and modiflcation, .
N 0 L4 . . .
Terminal ObjJe€tive
\
The termlbat objectlive for this element Is: _. L \
P ‘ ‘
o The participent will pre learglng activity-to another
\ person following the FPE deliv attern and using an appro-
y, late subset of the 7DTB's, <Criterion Is instructor judgment
/ - or peer group concensus, . L

;o

Note: 1f you do not choose to take the pre-test, érrange for a conference

/
‘ wlth your Instructor,

4

<

Pre~test ‘

Thi; pre:test is divided into two parts:
) ) Eart I: Describe orally.,or in a wrlt?en outdine, the FPE model delivery
pattern, That Is, tell how Person A would\teach a learning activity to Person
‘B so, that Person B could then teach It to Person C. “Your' description must

meet specified written criteria,

(1f you succeed with this part, you may proceed to Part 1. Otherwlise,




~

it to another person following the FPE mgﬁe\ de ivéry Pattern.and an appropriate

'

. ) . . -
.Part 1l: Using a learning activity youd have dgveloped or selected, present’

/ P
/

. S ‘ . v . \ ,
. subset gf\fhe 7DTB's.: Criterion is in7tructor judgment or the unanimous agreement -
NN . .

of a %-membe

Sgeer group usingvspecit]ed critef!a.

Instyuctkons for %bﬁwleting Pre-tests:”

"y
A. Arrange a-cqnferengé'“:th your.instructor.to do éhe following:
j. Present to Bim'your éﬁs--r-to Part 1, ;? o
" a. ertteﬁ?%%ﬁoutline"fo}ﬁ.\
. b, Orally on audio tape. .
" c. Orally in person., // T ' L
2. Ifiygq.do‘not pass Part I, discuss actfvi{iesito be completed.
3. |If §;u pass Part 11, arrange with youf\instruchr to select: e
a. A time fof demonstrating Part |I,
b. A method of presentation.
® . (1) Present activity ébvinstructof
’ . | i »
.+ " (2) Present activity to another person chosen by instructor
(3) Present activitxﬁon video tape to person of ybur choice with;§'
" no prior practice with éhat person,

¢. A method of evaluating.

(1) By instructor using specified criteria,

-~

(2) By al3-member peer group using\épecifiéd criteria, ¥¥

d. ‘Criteria: Papers: 7DTB's and FPE model pattern,

B. Following the pre;teSf, arrangé a conference with your instructor to discuss
. - N ) o .

results and fature progress through the module.

T . 2 ¢

& .



Activities

-

The following activities are designed to enable you to meet the terminal

3

objective of this element, Do #1 and any of the others which you feel will °
help you.

1. Read the paper 'The FPE Mcdel Delivery Pattern' by Dr, William Ware, .

(See attachment B) .

2, View video tapes of or observe live T-PE conference§ or home visits. Uslng

e

the pattern outline in Vare's p%per; aﬁaﬁmze the pattern of the participants.

3. ﬁﬂrrange small group- practice sessions. Let. each present a task using the
'*»\‘1‘ :jj;;“ 7 " : \
- > -

- pattern and let otHers evaluate the presentation, .
‘y‘ - . ” . 1

N

i, Make video or audio tapes of your own presentation.of a task to another,

N

Analyze them yourself, ' NS

5. Optional seminar to discuss the delivery pattern,
6. ‘Interview teachers or PE's for viewpofnts and advice about the delivery
o ' St ‘ "

pattefn. - 8y e
_ o . “ w . _ . . '
7. Can you suggest additionq?“aqtié;fggg?f*’ ' ' - ‘ .
FRNES L '
r’ " ' 1
Post-test

- it

The post-test is similar to Part || of tht pre-test, Tie learning activity,

berson‘to whom the task is taught, and raters must be different.




.Enabljng Element &4 : ’ .

N o ‘o

ent is the éu1mihating one for the module, The terminal . -
objective for this element- is the terminal objective for the module, which

‘s

NI v
‘The participant will present a learning activity to
another person following the delivery pattern of the
FPE model using an appropriate subset of the 7DTB's
so that that person can then present the task to a
third.person following the same process.:

This objective, while similar to that of Enabling Element 3, differs

from it in that the person .to whom you present the task must then teach it

to a third person. You will be evaluated in terms of how well the person

, ®
to whom you teach the task teaches it to another, s

[
There will be no pre~test for this element, only{{ﬁe termipal test. Also,
there will be no activities listed for this element, If}you do not pass the

termlnal»quect?ve, you and ydur instructor should choose from among the

-

activities in other elements, - o
. . //, —
. ’/ .
Evaluation of Terminal Objective
A. Arrange with your :instructor-to select: T
24 : 4 l

1. A time for the evaluation
2. Method of presentatiénr F
a. Live
b. Video tépe
§§% Persons 'B'' and ''C"
L, The learning activity you will use
5, Method of evaulation (Person B will be evaluated by some.spécified
‘1criteria used in Enabling Element 3)

a. By instructor

b, By 3-member peer group approved by, instructor

- .
) .

Rz



’ PR
. / . .
.
4 .
-

. e N ’ . . . N
B. Following the evaluation, arrange a conference with your_instructor to
‘discuss the results, . , -

1. Pass = exit

. ]
* 2. Not pass = recycle for additional activities
-3 * \ -
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" The Seven Desirable Teaching Behaviors - ' e
e Selected by the Florida Parent Education Model - : C g
, ‘ , , by : |

William B, Ware

- A o .
. - ~ ) . ‘O
In any teacn)ng-learnlng situation, the teacher sglects a variety of

technlques and omits a variety of behaviors-some which are effective and some

"\
. which are not.. Effective behaviors are usually fx§§g which are tied to

-

speclfuc purposes or obJect1ves, whrch have some theoretlcal and empirical v

bases, and whlch are consustently applied in harmonious comblnatlon.
- A

The behavuors selected by\iE?ﬁfPE Model and labelled the 7DE£;S meet, . o
/ ;twbse criteria, This list is not intended to be exhaustivey.but simply to

. - " I R . )
serve as a foundation repfeSentative of a process orientation to parent-

.

o i . - .
I education, These behaviors are applicable to all teaching situations, especially .
those designed to foster the higher levels of cognitive thinking necesgary - |
for complex problem solving, - LA I .
. — ” AA ' . ‘ :
These seven behaviors are listed below in outline form., For each 'general

behavior is given: (1) a few examples of more specific, discrete behaviors

which can be considered as evidenceJthatlthe behavior has been omitted and .
B . . . . D "

which can be helpful in distinguishing each -general behavior. (2) suggestions
for creating’ an aﬁRFbpriate teaching-lea;ning situation.

1. The teacher elicits questions‘grom the learner;

a. The learner asks questions.. » - -

+

. D k) . - ) 3 .
b. The teacher encourages the lea4n;r to ask'questions. A situation -

" should be created in which the learner feels free to ask questions
and.in which all sincere questions are welcomed. - The teacher

. R ! .
should allow the learner to explore novel situations, and even
’ . v

present the learner with ambiguous situations.

-

2, The teacher asks questions that have more than one “correct answer. -

a. The teacher asks '"How do you feel?" ’ . , Y

1% o7




) \ ) ¢t . i
~ !

b. The teacher asks ’What would you do?'' ,/
c. The teacher asks "If ... then?" questions.

d. The teacher asks questions based on answers glven by the learper

N /

or statements made by the learner, -~

f r . -
. . v

i The preferénce is for open-ended questions rather than closed-ended . i
o 4 . g

4

Ay . ’
questions having more than one correct answer require thought before answering.
Use of open-ended questions leads to one integrated interaction and involve

o

the Iearner more fuliy in the Wnteraction. o

3. The teacher asks quéstions wWith more.than one-word answers, and

N . ’ “

’

encourages the learner 'to enlarge upon his response and to use
comp lete sentences, - . .

a, The'teacher avoids ''yes'" and:!''no'' questions,

o ‘b, The teacher useE 'Teii.me about. ., aﬁdl”Teii me qsre..."
"=\ _ s Istétements. . . _ -
c. The .teacher encourages the learner to speak in compiete’ sentences.
\ | d. The teacher‘asks 'What- else?'’ questions, - - , .
.e, The }earner speaks in complete sentences in response to questions
.or sgggestions by teacher., . ' )

-

" The emphasis s eieariy on language development.” This behevior focuses - ))

o

on sharpening communication skills, . ,

a

- 4, The teacher praises thellearner when he does well or even takes small
) steps in the right direction, and léts the'learnerfknoﬁ in a positive
or neutral manner when he is wrong.. -

a. The teacher says ''Good"’, ﬂFine;”'”That's right,' etc. when the

.learner makes an appropriate response or a’ response apbroaching

‘of approximating an appropriate one. R

»
Ve

. b. When the: learner makes: an, inappropriate respoq;e, the teacher says
A
' : "Are-you sure?" Mlould you like to‘do\that again?'' /"'Let's think

ERIC o L 16 | S



_about that'a little more.', etc.

;“ ¢, The teacher does not accept Incorrect responses,-but avoids
‘ 82 2B 9 ' avolcs

- criticism and sarcasm when they‘are giveh.
< )’_ . <G I
- “ This behavior is mainly conCerned~wlth the positive reinforcement of

. ' : o - \

Is corrected in a non-direegive, non-prlmitive fashion, » : ///’

¢y /
appropriate responses. A feedbi¥ck function is emphasized in that the leafner
| | »

5. The teacher has tﬁe learner evalua#e ‘or make judgments/cheices on
. _ t /

,

the basi vaﬁ‘evudence and/or criterla rather tham by random guegslng,

s

ugk, authorityh“etc.

Y chanée
f - - - Tt
a, The teacher asks 'Why?" i ‘
) - b. The teacher asks 'How do you know?"
P .c, The teagher asks 'What about this?"

C I d. The teacher suggests that the learner™ 'Try it out and see.!" -

. “e.- The teacher suggests ''Let's do if (read it, look at it, etc.) ' .

. . -

‘again," .

f. The learner gives reason for or cites evidence for response,

o g. The learner asks for reason for statement or answer by teacher,

ot
The emphasus here is toward more self= dlrectlve behavior. The learner |
becomes more independent and moves ln.the ditection of critical thought.
6. The teaeher gives the learner time to think about the problem, and
v is not too quick to help. ﬂ
a, ' The teacher encourages the learner to think befo:e proceeding. P

b, When the learner -is stumped the teacher suggests alternatives or
asks addltlonal questions rather than provlding the answer,
c. The teacher pauses for a short time after asking questions or
7 giving directions.

+
9

People functioning In an instructional capaclty often are too Impatient

ta give the learner time to think. In the interest of efficlency, the teacher




may press on,'ellmlnating some higher-level thought processes of the learner,
‘The use of this technique- is well suited In problem solving situations., Teachers
must learn to sit on thelr hands and button their 1ips now and then,

7. The teacher gives the learner an introduction or overview, and allows

-
.

time for him to become familiar with materials,
a. The teacher tells the learner the nature 'of the agtivlty and
Its purpoée. , .
b. The teacher gives instructions on how to do the task,
" c. The teacher gives the learner time to examine materials,
_d. The teacher asks the learner If he has questions about the ,
task or materials, _ S . . .
e, . The teacher answeré_quesfions by the relative to the introducg{@n?\
This behévior Is ihcludea because differences have been noted in the styles
of task presentafion when viewing video tapes of instruc@idnal activities.
There appears to be é'positive relatfqnshlp between the adequacy of the intro~
duction and the success of the presentation. Also, there is much discussion

in the theoretical "literature which suggests that an_ introduction or an over-

view greatly enhances the degree of learning.

«

e
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The Florida Parent Education Delivery Péttgrn ) .
- by ° a

William B, Ware s
- S
/!

initially, the Florida Parent Education Program placéy/ﬁ;avy emphasis
on simply'gainlnq‘entrance.into the homes, From there the emphasis shifted
to‘thé deveiopﬁent of tasks. A‘standard task format g;s devised and criteria
were established aga]nst which tasks}coula be q?mﬁéred. After continuing in .
this manner fér some time, it became apparent%fhat someth!ngdwas wrong with
the system, Viaeo‘tape; of home visits revealed that some tasks not measuring

T s
up well- on the criteria for tasks were,M%ry successful tasks., On the other

hand, other tasks which fared well |

terms of task criteria did not work well;
3,

The Florida personnel began to redlize that they had been violating one of

w -l e

their basic principles; they had been looking at the product (the task) separate

-from the process (the delivery),

’

Viith- this sobering realization, a committee was established to look at the

pfbcess of task'deliw%ry. The speéiflc job of the committee was to select a

small number of teaching techniques or.Desirable Teaching Behaviors represeﬁfa-

-

tive 'of good teaching practice. These techﬁlques would be pélevant to al\_

.

phases of the dellQery’system for the following reasoni//vldeo tapes of e:tire
cycles revealed a strong rodeling effect. }his was g/strong tendency for the
P.E.'s to present the tasks to the mothers in the Same way as the teachers
presented the tasks to them. In turn, the megbers tended to present the tasks

to the children as they were presented to titem. In each phase of the system

the person“teaching’apbeared to serve as’a model for the learnér., Stated another
way: video tapes provided strong evidence c0nflrmlng thé/old adage, 'We téach
the way we are taught," \ ) s

Thus, the evidence suggeSted that the nature of the task delivery may be

the crucial varjable in the success of the task., While it Is still Important

T -~




2

. S . . o / “

’

L P g'\\,
to begin with a sound task, the delivery process must bé glven primary ‘attention.

™
\

As such, seven teaching behaviors were selected and labeled the Desirable
Teaching Behaviors, These teaching behaviors are relevant not only to the

o -moﬁhgr-child‘Interg;tlbns, but are also appropriate for teacher-child, parent

-

i

' . ¢ . 4 ) .

educator-child, parent educator-mother, and teacher-parent educator interactions, /
# ’ .
These seven teaching behaviors serve as a foundation for the process of

delivering learning activities, The focus of the delivery process is upon

teaEhlng others to use these teaching behaviors when teaching a third person,

S

Initially, attempts were made to build these behaviors into the delivery

-

\ - : <.
system strictly by the 'modeling effect'' mentioned earlier, It was felt that

if EMb‘teachér used the behaviors, fhg/{;arner would naturally use them also,

é ~ ,

The evidence was strong to the contrary, Under such conditions, very little

Ytransfer' ‘occured. Modifications were méée which greatly improved'the_delivery

]
’

process, According to the experience of the-staff at the University of Florida,

the delivery pattérn g[vlng the greatest sgccessful transmlssfbn may be typically

as follows: . ‘ .

°

1. Person A wants to teach Person B how to teach a task to Person C:
2, Person A gives an introduction to the task, explaining what the task
Is ab0uf while allowing Person B to examine any materials which will
be‘used in the task. ’
3. " Person A then m&bés diréctfy into a démonstration of the task.- Person
A goes through the entire task, invo[Ving Person é at all times, Person
A uses some of the-Desirable Teaching Behaviors, This interaction is
a role playing, in which Person A js modellng a role for Pe:zz:}yto
follow at a later‘time (when teaching Person C). Person B is playing
~ the role of the learner. g
5
H., After pre;entipg the task, Person A gives a summary of the interaction,
'partlcularly’emphaslzing any uses of the Desirable Teaching Behaviors,

¥ .

.
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5, At t/is point, there is a reversal of roles: PérSOn B presents- the /
tasu; fo FerSOn A.. During this period of time Person B pr;ctlceﬁ the
dellvery'of tﬁé task while Person A takes the role of a learner, At
‘}he same‘time, Person A observes the teaching behavior of'Person 84
This phase of the interaction gives Person A an opportunity to evaluate N
his teaching of Person B. Person A may elso offer suggestions anJ/ -
‘'role play" problems-which will enable Person B to learn how to present
the task, | '

6., Person B then assumes the role of the '‘teacher"’ aqﬁ'begins the cycle

. adain, teaching Person C how to teach the learning task to another

person (perhaps the child of Person C), -
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