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MISSION

The mission of the Wisconsin Research and Development Center
ifor Cognitive Learning is to help learners develop as rapidly

'and effectively as 'pessible their potential as, human beings
and as contributing members of society. The R&D Center is
striving to fulfill this goal by

conducting research to discover more about
,how children learn

- developing improved instructional strategies,
processes and materials for school adMiniptrators,
teachers, and children, and

offering assistance to educators and citizens
which -will help transfer the outcomes Of research
and development into practice

PROGRAM

,The activitiet of the Wisconsin R&D Center are organized
around one unifying theme, Individually Guided Education.

V

FUNDING

The Wiscotin R&D Center is supported with funds from the
National nstitute of Education; the Bureau of 'Education for
the Handicapped, U.S. Office*of Education; and the University
of Wisconsin.
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I

INTRODUCTION

This report is intended to serve two purposes: the first is to
complete/all the reporting requirements relative to implementation
funding provided by WOE and NIElvthe second is to summa4ze the
strategies, efforts, and results of implementing IGE nationally since
10.71. 6

Chapter II of this report briefly describes the rationale for
the development of IGE, the major components of IGE, and important
events in its development and early implementation efforts. Chapter
III focuses on the model and basic strategies which guide the imple-,
mentation of IGE. Chapter IV describes the history of the relationship
of the Wisconsin Research and'Development Center for Cognitive Learning
to states and the development of state IGE networks.. Chapter V presents
A history of leadership development activities and an evaluation of
the leadership workshops.

#

'This is based on the final report for Grant No. NE-G-00-3-0221
which was awarded to the Wisconsin Research and Development Center for
Cognitive Learning by the Natioklal Institute of- Education for the
period July 1, 1973 to October 30, 1974. 4
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HISTORY OF THE DEVELOPMENT AND IMPLEMENTATION OF IGE

In this-chapter, attention will first be directed to summarizing
the rationale. for the development of IGE. Then the major components
of the system of Individually Guided Education will be described.
Following this description, the major events in the history of the
implementation of IGE will be noted.

RATIONALE FOR THE DEVELOPMENT OF IGE

American public education has been both praised and ,condemned
by a variety of notable persons. While substantial evidence can
be (and has been) marshalled in support of both views, the perspective
adopted by the Wisconsin Research and Development Center for Cognitive
Learning suggests that while the present form of schooling'is in many
respects undesirable, it also has several desirable and beneficial
characteristics. The R & D'Centet, 'early in its history, adopted the
position that an alternative form of public, tax-supportbd schooling
should be developed and that such an alternative should systematically
attempt to ameliorate the least desirable characteristics and enhance
the desirable benefits.

The general approach to development ;created by the R&D Center'.
had three dimensions. First, the undesirable characteristics were
delineated. Second, the corrective responses to these conditions,
as well as.the desirable characteristics, were conceptualized in terms
of a complete system whdch.would be an alternative form of schooling.
,Third, the development, evaluation, and refinement of the system
were conducted in an iterative process involving the cooperation of
personnel from the R & D Center, state education agencies, teacher
education institutions, and local education agencies.

The procesd of identifying and categorizing the less favorable
organizational and procedural characteridtics of the age-graded, self-
contained form of elementary schooling, which had not changed sub-
stantially since its inception'in't4e middle nineteenth century, con-
cluded in the following statements:

Students arequired to adjust to uniform educational
programs. Appropriate provisions are not made far dif-
ferences among them in their rates of learning, levels of
motivation, and other.characteristi.cs.

`'The following material describing IGE (to page 12) is adapted
from a graft of Chapter 1, "IGE: An Alternative Form of Schooling,"
by James M. Lipham and Herbert J. Klausmeier in The Principalship of
an IGE School, Madison: The UW/SRF IGE Teacher Education Project, 1

.
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Students are placed in age-graded classes and are expected to
attain the same"instructional objectives (frequently not
specified) by studying the same graded basic textbooks and
supplementary materials.

Students are frequently evaluated by the use of norm-
referenced tests of intellectual ability and educational
achievement. Such tests are often used for categorizing
and grading students, not for improving instruction.

Teachers are treated as if they are equally competent in
all subject fields, all media, and all methods of instruc-
-ion. Appropriate provisions are not made*for differences
among teachers in.interests,.knowledge, experience, and
expertise.

Teachers spend nearly all.of their, time throughout the school
day with children. Little time is available during the
school day for planning and evaluating instructional
activities.

The principal is a manager rather than an educational leader.
giteacher is an independent ruler of a classroom rather
a cooperative team member. Administrative arrangements

do not encourage cooperative planning and decision making.

The staff spends most of its energy in keeping school
going. Little effort is devoted to research and develop-
ment activities that areessential`to continuous improve-
ment of educational practice.

The staff of each schoollunctions.in relative isolation
from other schools. ComMunication networks for sharing
creative. ideas, materials, and instructional approaches
function only sporadically; causing many:to "reinvent
the wheel."

The' typical school building is inflexible;` resembling an
egg crate in its structure. Access to-library, audiovisual,
and other instructional materials and aids is circumscribed,
and space configurations seriously limit varied types of
grouping and learning activities.

Parent contact with theschools is largely negative, con-
cerned mainly with problems of school finance or student
discipline. The primary means of communication between
the school and the home are report cards or parent-teacher
conferences, supplemented occasionally by a school newsletter.

After the preceding cOnditionS were considered, the desirable
conditions fOr teaching and iearning were described: The educational
process should focus attention on the individual learner as a person
with unique characteristics,capabilities, concerns, need-dispositions,
and motivations. Focusing attention on the individual learner can
be accomplished through the following four operations:

I
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----17--Aftessing the level of achievement, learning style, and
motivation of each student by the use of criterion-

.

--------I referenced tests, observation, schedules, and work samples

i-
%. 4, prior to beginninWinstruction. I

.,-

2: Setting specific instructional objectives'for each stu-
dent to attain over a short period of time.

T

3. Planning and conducting instructional activities suitable
for each student through varying the amount o guidance

/

by the teacher, the amount of time spent in i teraction
among students, the use of resources, pater& s, equip-
ment, and direct experience, and the amount o time spent

by each student in different types and sizes of learning
grows. ,

'

4. Assessing each student for attaihment of hitinitial
objectives in order to set new instruct 1 objec-

tives to be attained.

A_Descriptionlof the System of IGE

In la, the broad range of the phenomena one'ordinarily associates
with education was 'conceptualized into seven components (see Figure 1):

1. An organizational arrangement for administration and
'instruction (the MUS-E).

2. A ;model of instructional7ograming for the individual .

student (the IPM) .

3. Measurement 'and evaluat-bn for educational decision

4. Curriculum and instructional materials d activities. //'

5. Home - school- community -relations.

6. Facilitative environments.

W. Continuing research and development.

Each of these components is now briefly described"

1. The-Multiunit School- Elementary (MPS-E) The MUS-E (see
Figure 2) was designed to produce an environxort in a- School building
that would facilitate instructional programing for the individual stut
dent and the introduction and utilization of the other components of
IGE. The MUS-E is s new organizational structure that has emerged
from a synthesis of organizational theory and practice in the field
of education. The MUS-E is designed to: (1) articulate vertical and
hyrkzontal organizational relationships; (2) affix organizational
roles and responsibilities; (3) facilitate immediate and long- range

planning; (4) increase involvement in educational decision making;
(5) improve communication among school personnel; and (6) enhance.the
satisfa5tion and sense of belonging of eaCh person involved in the
educational, process.
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for
Administration and

Instruction

Instructional
Programing for
the Individual

Student
(IPM)

Facilitative
Environments

Measurement and
Evaluation for
Educational

Decision Making

Home-School-
Community
Relations

Curriculum
and

Instructional
Materials and
Activities

Figure 1. Seven components of IGE.

Based on Klausmeier, Quilling, Sorenson, Way, and Glasrud,
Individually Guided Education and the Multiunit Elementary School:
Guidelines for Implementation, Madison: Wisconsin Research and
Ddvelopment Center for Cognitive Learning, 1971.
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'At'the classroom level in the MUS-E is the Instruction and
Research (I & R) Unit. The nongraded I & R Unit replaces both the
age-graded; self7dontaineditlassroom and the departmentalized forms
of organization fbr'instruction. A typical.I & R Unit includes the

\ following personnel;w4a.unit leader, three to four other staff
teachers, a first -year teacher or resident, a teacher aide, an
instructional secretary,.an-intern, and 100-150 students.

.

The main functions of the I & R Unit are (1) to plan, carry
out, and evaluate instructional programs for each student in the
unit; (2) to engage in continuous'inservice staff development activ-
ities; (3) 'to provide inservice teacher education activities; and
(4) to plan and conduct cooperatively, often with other agencies,
a systeMatic program of research and development.

At the second organizational level, the building level, is the
InstructiOnal.Improvement Committee (IIC). The IIC, comprised of
the principal, the unit leaders, support personnel (e.g., Resource
Materials Center' director),°audcommunity/parent representatives,
is organized and,chaired by the principal.

The four main functions of the IIC are (1) stating the general
educational objectives and outlining the educational program for the

entire school building; (2) interpreting and implementing systemwidf
and'statewide policies that affect.the educational pApgram of thd

, -building; (3) coordinating the activities-of the I & R Units to
achieve continuity in all curricular areas; and (4) arranging for the
use of the time, facilities, and resources thatare not managed inde-
pendently.by'the units. The IIC thus deals primarily with the
Planning, decision making, and coordinating'fuhctions related to
instruction.

The Systemwide Program Committee (SPC) is at the third or dis-
trict leVel of the organization. The SPC is chaired by the school
superintendent or his-designee and includes representatives from
the central-office, principals, unit leaders, teachers, and.community
representatives.

The four decision-making and facilitative responsibilities for
/ which the SPC takes primary initiative are (1) identifying the functions

to be performeciiri each IGE school of the district; (2) recruiting
personnel for each IGE.school and providing for their inservice
education; (3) providing:the essential physical resources and instruc-
tional materials; and (4) planning an effdctive projgram of home-school-
community relations. A central office structure alternative to the
SPC may be responsible for, these functions; conside e flexibility
is required.since local school districts differ great y in size and
other characteristics.

2. The Instructional Programing Model (IPM):-' At the heart of
IGE is the Instructional Programing Model (IPM) for the individual
student (see Figure 3). It takes into account the beginning level
of performance, rate of progress, style of learning, motivational
level, and other characteristics of each pupil in the context of the
educational program of the school. Instructional programing for the
individual student must be appropriately planned and implemented in
the cognitive, psychomotor, and affective domains. It cant-be used

15



State the educational objectives to be attained by the stu-
dent popula ion of the fluilding in terms of level of achieve-
ment and in terms of values and action patterns.

Estimate t e range of objectives that may be attainable for
subgroups f the student population.

Assess the
- tion level

tests, obs
appropriat

leVel of achievement, learning style,-and motive-
of each student by use of criterion-referenced
rvation schedules, or work samples with
-sized subgroups.

4

"set instr

short per
tional objectives for each child to attain over a
d of time'.

I

_

Plan and
student oriplace
(a) the ampunt
the amount
the use of
direct exp
equipment
student in
media, ind
activities,

plemenC an instructional program suitable for each
the student in a preplanned program. Vary,

of attention and guidance by the teacher, (b)
of time spent in interaction among students, (c)
printed materials, audiovisUel materials, and
riending of phenomena, Xd) the use of space and
media), and (e) the amount of time spent by each
one-to -one interactions with the teacher or
pendent stud", adult- or student-led small group
and adult-led large group activities.

ASsess students for attainment of initial objectives.

Objectives
not attained

Reaisess the student's
characteristics or
take other actions.

Objectives attained
to mastery or

some other criterion

Implement next se-
quence in program or
take othe actions.

I..== .. .
Feedback loop

1

Figure 3.. Instructional programing model in IGE.

Based on Klausmeier, Quilling, Sorenson, Way, and Glasrud, Individually
Guided Education and the Multiunit Elementary School: Guidelines for
Implementation, Madison: WiscOnsin Research and Development Center
for Cognitive Learning, 1971.
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either with explicitly stated instructional objectives that specify
mastery, or with expressive and general objectives that imply activities
tribe carried out or progress to be made.

3. Measurement and Evaluation for Educational Decision Making.
The third major component of IGE is measurement and evaluation for
decision making at all levels of the organization. Evaluation processes
pervade the IGE school, relating to such essential functions as staff
personnel, curriculum development, resource management, and home-school-
commudity relations, but they converge on the individual student in
the IPM. The assessment of the student's learning characteristics
and performance is aimed at providing information at three stages:
(1) at the beginning of a unit of instruction; (2) at various times
throughout the_. instructional sequence; and (3)'at the end of a unit of
instruction.

4. ,Curriculum and Instructional Materials and Activities. The
success of IGE depends heavily upon the availability of curricular
Materials compatible. with the IPM.and related processes of measurement
and. evaluation for educational decision making. Principal investigators,
scientists, and staff personnel at the Wisconsin Research and Develop-
ment Center have developed curricular and instructional materials that
are suitable for use in IGE and other schools. These are the Wisconsin
Design for Reading Skill Develoebnt (WDRSD), Individually Guided
Motivation (IGM), Developing Vathematical Processes (110, and the
Pre - Reading Skills Program (PPS) . ; -*

These-IGE-related curriculum and instructionaltroducts`were
developed for two basic reasons. First, as already indicated, the
products are vitally needed in IGE schools. The Center was unable to
identify existing products which incorporate or adapt both the IPM
and the measurement and evaluation model of IGE. The IPM and the
measurement and evaluation model are helpful to the school staffs in
planning and designing instructional activities' and programs for
students; but without appropriate instructional materials, staff
members are faced with the Substantial task of either deVeloping or
adapting materials.' Thus, the develOpment of such materials was

. deemed important to the success of IGE.\ Second, it is not expected or
required that these products be used onl' in MUS-E schmols. In°other
words, the materials,. procedures, and ap roaches'are considered important
in their own right because they are desiqapd tor-Contribute to the
improvement of educational practices in an-land of organizational
Setting--MUS-E, conventional age-graded classrooms, open educational
schools, and the various modifications of each.

.5. Home-School-Community Relations. Since any system of public
education requires the public's understanding of the program within
the .school, the successful implementation of IGE largely depends
upon an active program of home - ,school- community relations. The
following are three general aims of a home-school-qampunity'relations
program:

1. To make the staff of the school more aware of available
resources and more responsive to the educational-expec-
tations of the community, parents, and children.



11

2. To make the community, parents; and children more aware
of and responsive to the requisites of the instructional
program, implemented through IGE.

3. To identify and utilize ways and means of actively,in-
volving both staff and coMmunity in the awareness of,
changeover to, refinement of, and establishment of IGE.

6. Facilitative Environments. It was recognized early in-IGE
research that a system of facilitative environments is required to help
schools make the changeover to IGE and to strengthen and support each
ICE school so that each school beComes increasingly self-renewing. The
MUS-E structure was conceptualized to produce the facilitative envirdn-
ment i-n the school and school district. At these.leVelsvparticular.
attention is focused on obtaining, prbviding, and managing the physical,
human, and material resources which constitute the learning environment.

Beyond the school and district level, facilitative environments
include the linkage4 and relationships which must be established and
sustained between the school district and the larger environment,
including other school districts, the state education agency, teacher
education institutions, state and local teacher associations, and state
lay organizations.

The organizational structure of the state IGE network, like that
of the MUS -E, is a tri-level hierarchical arrangement which structures
the relationships with these external agencies (Klausmeier, Walter, &
Lins, 1974).' At the lowest level are the Systemwide Program Committees
(SPCs) of school districts (these were discussed in the section?'
describing the MUS"-E).

At the second level'is the Regional IGE Coordinating Council (RICC'
comprised of representatives of SPCs of a region, bf tke intermediate
eduCation agency(4es) and teacher education institution(s) of a region,
and from the atate education agency. The RICC includes a regional IGE
coordinator and representatives ofthe agencies which together are able-
tb start and maintain IGE schools in the'particurar region of a state.

At the third level i8 the State IGE Coordinating Council (SICC).
The SICC includes the state IGE coordinator, key personhel of the 'state
agency, and representatives of the RICCs of the state.

7. Continuing Research and Development. The seventh component
of IGE is a program of continuing research and development which pro-
duces validated instructional materials and procedures. Local schools
must continuously conduct evaluative research when implementing the
IPM in order to assess its effectiveness. Larger school districts
and state education agencies also evaluate their GE programs. Develop-

ment and development-based research are conducted by the Wisconsin
Research and Development Centetaneother agencies to develop and
improve each component of IGE y The development and refinement of the
specific components of-IGE and of other comprehensive educational
systems an products require a continuing commitment by the specialized
capabilities and resources foUnd in colleges and universities, R & D1
centers, regional education laboratories, state, ducation agencies, and
other profit and nonprofit organizations.
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What is an IGE School? Given the extensive nature of IGE and
its flexibility (for example, MUS-E schools are not required to use the
curriculum and instructional proAucts of the Research and Development
Center), the definition of an IGE school has two aspects. First, a
school implementing IGE never completes such implementation, since
one of the important characteristic of IGE is that it facilitates
the continuing improvement of educational practice: it is a self
renewing system. Thus, the formal definition of an IGE schOol is
elusive and is best described 1 processes rather than by content or
substance.

The second aspect of the definition of an IGE school is more con-
crete: A beginning IGE school is one that has implemented the MUS-E
organizational pattern and the models for instructional programing and
measurement and evaluation in at least one curriculum or subject matter
area. As an IGE school staff becomes more-experienced, it will expand
the implementation of the IPM and related-measurement and evaluation
to other curricular areas, will participate in the relationshilikof
the facilitative environments, and will develop a program of home -
school- community relations. In this sense, the implementation Of IGE
in a school will require from five to seven years.

Inservice during the .changeover period usually results in initially
implementing the MUS-E organization and the IPM, with its related
measurement and evaluation, in one subject matter area. Other com-
ponents are implemented subsequently. Inservice materialf have been
designed by the R & D Center with this kind of implementatiOn in Mind.

History of the Implementation of IGE

The following is a brief summary of the history of the diffusion
of IGE under the aegis of the R & D Center:3

1966 The first 13 nongraded I & R Units were started in 3
Wisconsin school districts.

1967 Seven schools in 3 Wisconsin districts were completely
organized into IGE schools.

1968 The Wisconsin Department of Public Instruction officially
endorsedIGE and began the statewide implementation in
8 new schools which served as "lighthouse" or demonstration
schools. Four teacher education institutions were also
involved.

,The reference in the following sequence is to IGE-schools: this
does not mean that the total system of IGE was implemented, but that
the MUS-E, the IPM, and the measurement and evaluation components were
implemented. As the Center's curriculum and instructional materials
become available forwideipread adoption4 many of the IGE schools will
adopetthem, but such is not required.

19
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1969 Fifty more IGE schools were implemented in Wisconsin'
school districts.'

.

1970 Ninety-nine IGE schools were Implemented in 7 states,
bringing the total to 164 schools.

1971 Prior to this year, no funds had been provided to
the Center for implementation of IGE. Prioninstal-,
lations had come mainly throUgh school personnel
who had visited the Center and had made their own
arrangements for implementation. In 1971, DHEW and
USOE selected IGE fOr national implementation and
awarded funds to the Center to begin the effort.
With these funds, approximately 280 new schools were
established in 13 states.

19'72 With a second year of funding from USOE, an additional
620 schools were implemented, bringing the total to
over 1000*

103 Support for the implementation of IGE was discontinued
by USOE. As a consequence, the state coordinating
agencies did not make plans in the spring of 1973 to
increase substantially the number of new schools but
rather to provide maintenance and refinement of continuing
schools. Nonetheless, about 200 new schools were imple-
mented, bringing the total to approxiTately 1200.

In the summer of 1973, NIE awarded funds to the Center
to support a third year of IGE implementation. Some

funds were used by the states to support maintenance
and refinement activities and to begin the formation,
of state IGE networks. The Center used part of these
funds to conduct leadership workshops to prepar%
new IGE implementors in the state, and to give additional

training to experienced IGE coordinators..

1974 By the summer of 1974, an estimated 100 additional
schools had implemented IGE, bringing the total implemented
under the aegis of theeR G'D Center and cooperating
agencies to approximdtely 1300.

Three other events are of significance to the diffusion of IGE.,,n
041969, the R & D Center and the Institute for the Development of Educa-i

tional Activitiee (/I/D/E/A/) of the Kettering Foundation signed an
agreement to cooperate IT the production of inservice materials based]

on materials that had previously been developed by the Center. The

materials were used cooperatively by the Center and /I/D/E/A/ until
early 1972. At this time, the implementation strategies and con-
ditions for use ofthe materials as specified by 11/D/E/A/ were
judged to be imcompatible with the strategy of the Center. The Center

then developed new inservice materials and combined them with other '

inservice materials dealing-wA.th several R & D Center curriculum and

instructional products. /I/D/E/A/ has continued to be involved in

2U
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the implementation of IGE, and agencies are able to choose from either
pr both, zets.of strategies and materials. The R & D Center estimates
that approxiwitely 700 IGE schools have been implemented solely under?
the 'aegis of /I/D/E/A/, bringing the total of..IGE schools to approxi-
mately 2000 in 35 states. (A number of agencies are now implementing
IGE without any formal agreement with either of the two primary
agencies; thus, the number of IGE Schools may in fact be larger than
estimated, but neither primary agency has any record of such imple-
mentation.)

The second major event was the funding of the University of.

Wiscortsin/Sears-Roebuck Foundation IGE Teacher Education Project by
The sears-Roebuck Foundation (Klausmeier & Walter, 1972). Late in
the summer of 1972, the University of Wisconsin-Madison School of
Education was awarded' funds- to plan a project related to preparing
materials which could be used in undergraduate and graduate, teacher
and adMinistrator, education programs. The objectives of the project
are to develop teacher and administrator education materials and to
support the development of state IGE networks. Although the project
is fiscally and adminieti4tively independent of the Center, it is
cooperating closely with the Center in implementation and other
activities.

A third significant event took place in the spring and summer of
1973 when state IGE coordinators and representatives of a consortium
of teacher education institutions took the initiative to establish a
national professional association for persons involved in IGE. The
Association for Individually Guided Education (AIGE) was incorporated
in 1974 as a nonprofit organization. The responses to the first two
annual national IGE conferences sponsored by AIGE are an encouraging
measure of the acceptance of IGE. In November 1973,.an estimated
400-persons attended the First Annual National IGE Conference. One
year later, an estimated 1300 persons,: primarily principals and teachers,
from 3f states and Canada attended the Second 4nnual National IGE
Conference. IP A more complete description of AIGE is presented in
Chapter III.

S Ufllmerz

IGE is a comprehensive alternative form of schooling. Its rate
4107.mplementation over the past seven years has been enhanced by

o

funds from USOE and NIE, by contributions from The Sears-Roebuck
Foundation, by the efforts of /I/D/E/A/,-and by the commitment to
IGE by thousands of local education agencies, state education agencies,
and teacher education personnel in 35-states. With the establishment
of AIGE, a national network has been formed involving local IGE
schools, intrastate leagues and networks, statewide IGE networks, and

*a national association.

4
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STIjATEGIES FOR IMPLEMENTING IGE

In this chapter, attention will be directed to: (1) the ob-
jective for the implementation program of the R & D; Center; (2) a
description of a model for implementation; (3) a description of the
IGE support system; and (4) the theoretical foundations and the vali-
dation of IGE implementation strategies.

AN OBJECTIVE FOR IMPLEMENTING IGE

As -an alternative' form -of schooling, IGE should be made available
to every school, state education agency, and teacher education insti-
tution that may wish to become involved. The R & D Center is concerned
that IGE be an established alternative form of schooling, not just
another innovation that leaves only a trace of its existence on the
educational landbcape.. The Center's implementation prOgram is based
on the following goal:

IGE will beanie an established alternative form of
schooling in the nation's educational system.4

The'minimum indicators suggesting that this goal has been
achieved are as follows:

1. At least 50 percent of the states have a financially
independent state IGE network;

2. At least 10 percent of elementary and secondary schools
in each state are IGE schools;

3. At least 25 percent of the school districts in each state
have IGE schools;

4. At least one teacher education institution in each state
prepares prospective IGE teachers in its undergraduate
programs;

5. At least one teacher education institution in each state
prepares unit leaders in its graduate programs for
teachers;

615 At least one teacher educatiOn institution in each state
prepares IGE principals in its graduate programs for
educational administrators;

4
No time frame is given for this objective since the funding to

support these activities is an important contingency.

15
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7. The state education Agency in each state provides supportive
ICE assistance to local schools, teacher education
institutions, and other educational agencies;

8. At least five regional (multistate) IGE centers are estab:
lished in the nation;

9. The Association for Individually Guided Education (AIGE)
is a self-sustaining organization; and

10. There is a continuing and systematic R & D effort to
support IGE.

From April 1971 to September 1974,' the foundations Were laid for
achieving the Center's goal. Fourteen state IGE networks were initiated,
and negotiations were started with leaders in 9 other states. In

Wisconsin, more than 14 percent of the elementary schools and 25 percent
of the districts had made the changeover to IGE.' In the 14 initial
states, at least one teacher education institution had become involved
in IGE, but there are only 5 such agencies in all the states that
began formally tä provideundergradqate or graduate programs for IGE
personnel. While the.-.14 initial state IGE networks had become less
financially dependent on outside support, none had yet become fully
independent. In all, but 10, of the 23 states, the state education
agency had become committed to supporting IGE to the extent of iden-
tifying a staff member as the part-time state IGE. coordinator. Four
regional IGE centers fisa been identified. AIGE, which had been in
existence only since June 1973, had become able to support a half-time
executive secretary and completely underwrite its annual conference.
The continuing R & D effort' was primarily the responsibility of the
Wisconsin R & D Center and the UW/SREPro3ect, although other agencies,
had begun to incorporate'various*aspects of IGE into their research
activities.

The efforts related tO-realizing the objective were initiated as
recently as 1971. In slightly more than three years, the foundations

jwere laid by which such an objective courd be realized. Clearly,
much remains to be done if the R & D Center's "implementation objective
is to be achieved.

A Model for Implementing IGE

Since 1971 when the national implementation of IGE was initiated,
the act, vities of the Center had been guided by'=a'model which defined
efforts ranging from dissemination of information to prospective users
to the establishment of IGE as an alternative form of schooling.
Described originally ih four phases (Project Plan and Budget Recilests
for the Nationwide Installation of Multiunit Schools, 1971), erience
from 1971 through 1974 suggested that the model be conceptualized in
five phases (Evers, Karges, & Krupa, in press). These phases are
(1) awareness; (2) commitment; (3) changeover; (4) refinement; and
(5) renewal.

23
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1. Awareness. Decision makers inmdifferent agencies first become
acquainted with IGE througha variety of means, including articles in,
professional, journals, professional conferences, and word of mouth.
However, such information is generally not sufficient for making de-
cisions concerning adoption of the IGE program. In the, awareness phase,

--efforts are made to provide sufficient information in face-to-face
settings so that decision mak;rs can feel .comfortable in attempting
to obtain agency commitment for adopting IGE.

2. ComMitment. Deciiion makers and other agency repreentatives
who have completed the awareness phase engage in a series-of discussions
with and presentations to other agency members and governing groups.
These actiVItiesare designed to elicit reactions and to secure a
decision as to whether to begin the impletentation of IGE in some
pOrtion of ths agency's-program. Very often, outside resource persons
-are engaged to assist in the discussions and presentations.

3. Changeover. When an.agency decides to adopt IGE, representa-
tives are selected to attend appropriate workshops so that they may
become-fully knowledgeable in the concepts and practices of IGE.
Following this initial inservice activity, the representatives engage
in- activities that help'colleagues become thoroughly acquainted with
IGE. Plans for implementing IGE are then operationalize4 In this
phase, external resource persons are often required to provide assistance.

4. Refinement. After being involved in implementing IGE-for a
period of times agency staffs often need to review the basic concepts
and practices of IGE. 'Often, they also find the need to acquire new
skills and understandings in order to refine their implementation of
IGE. It' this phase, staff members engage in activities designed to
meet these needs. A result ref these efforts is that a wide range of
skills and competencies begins to develop among the staff members.

,5.. Renewal. Built into the system of IGE are the means for the
individuals and agencies cooperating in the implementation of IGE to:.
(1)-identify and''resolve unanticipated problems; (2) develop improved
ways of implementing the concepts of IGE; and (3) prepare successive
generations of personnel to fill IGE roles in the various agencies.
These conditions can be realized when state IGE networks become fully
functional, with agencies assuming their appropriate roles.

This model is applied to each of the major kinds of agencies
implementing IGE. The operational characteristics of these phases for
personnel from theagencies tend to vary. The application of these
phases to local education agencies will demonstrate the kinds of,
practical concerns in each Of the phases. At the local school district
level, the Chief school officer, selected central office staff such as
the director of elementary education, and building principals are
involved in the awareness phase.5 (Figure 4 is a chart describing a

5
This description of the operational characteristics of the-phases

for local education agencies and the referenced agendas in the appendices
fulfills the requirements of a report describing: (1) the one-day aware-
ness conferences for superintendents and decision makers,' and (2) the
three-day conferences for building principals And unit leaders as per
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AWARENESS PHASE

COMMITMENT PHASE

CHANGEOVER PHASE

r.

REFINEMENT PHASE

One-Day
Awareness
Conference

Decision

3-Day
Principal -

Unit Leader
Workshop

Planning
Meeting

3-5 Day
Pre-Opening
of School
Workshop

One -Half`

Day
Inservice

One-Half
Day

Inservice

One-Half
Day

Inservice

I
One-Half

Day
Inservice'

Oct.-Nov.

Nov.-Feb.

Feb.-April

April-May

August

October

January

February

April

In-depth, concentrated
workshops for experienced
IGE personnel; graduate

courses for IGE personnel

Fiqgre 4. Prototxpic sequence of inser *ice activities for local
school districts.

Based on Klausmeier, Walter, and Lins, Manual for Starting and Main-
taining State IGE Networks, Madison: UW/SRF IGE Teacher Education
Project, 1974.
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prototypic sequence of-activities in the first four phases asithey
apply to local schools.) In addition to what they may have read
aboutjIGE in professional journals or heard at professional confer-
ences or from colleagues, they may receive specially targeted communi-
cations from either the state education agency oiran implementation
agency such as an intermediate education agency or a teacher education
institution. The communication may include a brochure and an
invitation to a one-day awareness conference to be held in their
vicinity. (A prototypic awareness conference agenda is in Appendix A.)
Very often, school districts will also send representative teachers,
school board members, and/or community representatives to such
conferences. The objective of the conference is to give school
personnel enough information about IGE so that they and those in
their - school' district can make a decision about whether or not to .

adopt ,IGE. Generally, awareness conferences are held in October and
November of each year.

During the cdmmitment phase, those persons attending the one-day
awareness conference engage in activities to secure the support and
approval of other persons in the school district. The building
principals present information and hold discussions with their
building staffs, attempting to secure a favorable consensus. The
superintendent, and other central office staff present information
to community groups and the school board and obtain official action.
This phase normally requires from November to February to be completed.

Once a favorable ,decision is determined and the schools that intend
to change over to IGE are identified, the principals and proapective
unit leaders are sent to a threeTday (or longer) principal and unit
leader workshop. In this workshop, which begips the changeover phase
and is normally held in February to April, the participants acquire the
necessary understandings and skills relative to the concepts and
practi6es of IGE. When the participants leave the workshop, they have
prepared a plan for providing inservice activities to the balance of
their school staffs. Upon returning to their schools, the principals
and unit leaders hold planning meetings and begin to involve the rest
of their building staffs. These meetings occur during April and
May. During August preceding the opening of school, the principals
and unit leaders conduct a total staff workshop for three,-to five
days, similar to the workshop they attended. Some schools hold this
workshop during the summer months and add an additional week'for in-
depth planning. (Prototypi endas for the Principal-Unit Leader
Workshop and the pre-openin f school workshop are in Appendix A.)
During the first year that a school is an IGE school, each staff
member Should spend a minimum of four half-days in inservice activities

item "h" of A Proposal to Support the Completion of Modification #16 to
Contract #0E-5-10-154, submitted to NIE in March 1973. The Center's
request ti delay the submission of such a report and incorporate it
into this report was approved by NIE.

fI
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to review basic concepts and practices in order to evaluate the
progress of implementation.

At the end of the first year of changeover to IGE, school staffs
and central office personnel evaluate the first year of implementation
and assess both the b is concepts and practices of IGE that need to
be reinforced and the dditional skills and understandings that are
required to refine their implementation of IGE. The school has now
entered the refinement phase. The IIC and the SPC jointly discuss
these needs and plan appropriate staff development activities to assure
that the needs are met. Depending on the size and sophistication.of
the district, the persons who can conduct the inservice may be in the
school district. Early in the refinement phase, schools tend to be
eitherAotally independent of other agencies or totally dependent upon
other agencies. As they participate more fully in activities in a
state IGE network,. they grow to Amore realistic comprehension of
when to seek' outside help and when to resolve their own prOblems.
When they begin to think about such considerations, they are entering
the renewal phase.

Implicit in this discussion is the fact that some person, properly
trained as an IGE implementor, from the state education agency, inter-
mediate education agency, and/or teacher education institution has been
working with the school district and that the school district is a.
member of an RICC. Such a person participates in conducting the
awareness activities, provides experta.ssistance during the commitment
phase activities, conducts the changeover jShase activities, and assists
in evaluating the first year of operations. The implementor and the
agency he represents are also resources for refinement and renewal
phase activities.

Considerations in Implementing IGE

One set of considerations is related to the nature and character-
istics of IGt. IGE is a relatively complex set of concepts and basic
principles which require substantial changes in the behaviors of persons
involved,in its implementation. The matter of new behaviors on the
part of individuals implementing IGE is approached through redefining
roles and providing the essential understandings and skills,to fulfill
the redefined roles. IGE.is not comprised totally of new concepts,
however; many of its ideas are familiar. Therefore, while the changes
in roles may be threatening to some,'the familiarity of many of the
ideas makes IGE acceptable to most educators.

IGE is also an open system that can easily be adapted to local
dircumstances, and it is divisible; for example, some of the components
can be adopted initially, with other components added at a later time.
The impleMentation of IGE can be handled flexibly and can progress at
a comfortable pace.

These characteristics of IGE suggested to the R & D Center that
they adopt certain approaches to designing inservice activities and
materials. First, the Center has developed and is continuing to
deVeldp prototypes for the various components of IGE. These prototypes
are described explicitly so that adopters can anticipate some of the
consequences ofmodifications and can make appropriate allowances for

27
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such consequences as they adapt the prototypes to local circumstances.,,
Second, inservice activitiesana materials are designed to provide
enough information and experiehces to help individuals take a success-

ful changeover to IGE. Third, the skills and understandings required
for successful implementation of IGE are learnsd through activities and
materials which focus primarily on those aspecEs of IGE that are unique

o IGE or essential to its successful operation. The basic concepts

are explained and then illustrated with examples of'excellentIGE
practices. By such approaches, only a minimal investment of time an4
money is required for participation in inservice activities.

A'fourth approach adopted by the R &'D CenteNreflects a desire
to achieve both quality of implementation and rapid implementation
in large numbers of agencies. The quality olimplementation was
accounted for in designing inservice actiVitiesand materials as
described above. However, because of limited monetary and human
resources, and the fact that funding for implementation has been
.awarded on a relatively short-termbasis, the R,& D Center does not
attempt to engage 'n such activities as "market analysis" or identifi-
cation of early opters. Instead, implementation proceeds by-the

Center's broad disseminating informeltiOn a*d then providing inservice
to those schools and agencies which choose tcrimplement IGE. Agencies

are given opportunities to learn the minimally required skills and
understandings for the successful changeover to IGE and, at the same
time, the R & D Center cooperates"with other agencies in developing
an IGE pupport system so thatigencies can continue to be successful;

The IGE, Support System

The R & D Ceriter and the UW/SRF Project are cooperating with
agencies in developing facilitative, environments as one of the major
components of IGE. The primary function of these facilitative environ-,
ments is to provide an IGE support system in which the agericies imple-
menting IGE can, continue to be successful. It has been predicated
from experience, which has shown that workshops alone are not suf*cient,
that there needs to bea continuing cooperative relationship between
the users and sources of assistance. The IGE support system is coin-

prised of four basic components;- (1) the Association for Individually

Guided Education; (2) leadership development activities sponsored by
the R & D Center, the UW/SRF Project, and other cooperating agencies;
(3) irmltistate IGE institutes; and (4) state IGE networks.

To function effectively, the IGE support system had to be formally
organized with agency roles clearly defined, plans formulated, and
communication chdnnels between agencies and levels clearly understood.
In thiS way, the system could develop a problem-solving capability
drawing upon multiple resources and perspectives.

Clearly, a support system requires-formally establishing linkages
-among agencies and groups of educators. the R & D Centex decided
early in IGE planning that the Implementation of'IGE should primarily
involve those agencies which have a legal responsibility and are,'
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'be

accountable for certain specified functions in education. These
include the state education agency, teacher education institutions,
local school 4istriots, and, in some states, intermediate education
agencies. In addition to these agencies, other groups such as legisla-
tures, community groups, and professional organizations'have sub-
stantial interest in and influence on educational matters. There is
no question that these groups should at least bye informed about IGE,:
and- in cases such as community groups, be involved in its implementa7
tion. The Centere however, has tried to involve primarily those
agencies' with legally.; appointed functions and with the expertise and
resources needed to carry out those functions. For this reason, state
IGE networks and other facilitative arrangements involve, at a minimum,
state education agencies, teacher education institutions, and local
scnools, including community representatives. Following is a brief
d4cussion of each of the support system components.

The AssOciation_for Individually Guided Education,. Inc., established
in June 1973, is the national component of the IGE support system. It
brings together all'the kinds df hgencies'that are implem nting IGE in
-ehe nation. Its annual national conference, gropo4ed n sletters, and
clearinghoUse provide a'forum for: (1) sharing and co nicating the
ways in which unanticipated problems have been identifie and resolved,
and in which the concepts of IGE have been implemented in a variety of
settings; and (2) demonstrating how a variety of agencies can work
together in mutually satisfying ways. Its governing body, the Council
of Representatives, demonstrates how local, intermediate, and state
educational agencies, and teacher education institutions can jointly
participate in governing a national professional association. The
Council of Representatives is comprised of representatiyes from three
divisions. The largebt is the State IGE Network 'Division, in which each
state IGE network has representatives from state, intermediate, and
local education agencies and teacher education institutions. Members
from states that.do not have IGE.netw9rks and representatives from
educational research and development organizations comprise the two
othet divisions. The R & D Center and the UW/SRF Project are also
represented.

Andther component of the IGE support system iSa series of
leadership development activities. These are designed to increase the
skills and understandings of experienced IGE leaders in each state
and to prepare additional leaders. The focus of the activities is
twofold: (1) to help state network personnel develop functional net-
works; and (2) to develop additional human resources that can assist
other agencies. Leadership development activities are conducted by
the R & D Center, the UW/SRF Project, cooperating agencies within the
States, and /I/D/E/A/. As multistate IGE institutes are established,
they will have a key role in providing such leadership develcipment activities.

The concept ,of regional multistate IGE institutes emerged in mid-1974
as a component of the IGE support system. Such centers are located
in teacher education institutions and serve to develop programs in re-
sponse to the needs of other IGE agencies in surrounding states. Teacher
education institutions have situational factors that allow them to
cross state boundaries and to allocate human resources flexibly.. They
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also have intellectual resources often not available in 'other types of
agencies. In addition to providing consulting services, regional Id
centers conduct leadership workshops; develop, implement, and dissemi-
nate prototype modules, courses, and programs for IGE in teacher educa-
tion institutions; and assist in the implementation of the,IGE teacher*"
education materials that are being developed by the UW/SRF Project.
As the capabilities of,the agencies in the various states within the
regions become more sophisticated, the role of the IGE institutes
prObably will change. To assure that IGE institutes exercise leadership
and are responsive to and reflective of the status of IGE implementation
in their respective regions, each institute will have an advitory committee
comprised of-representatives of the states in that region.

The statewide component of the IGE support system is the state IGE
network (Klausmeier, Walter, & Lins, 1974). It consists of agencies
within the state that provide assistance to both schools making the
changeover to IGE and existing IGE school's, and to agencies within the
state that are developing programs for preparing educators to fill
roles in IGE.

, The prototype state IGE network is comprised of the state educatiop
agency, intermediate education agencies (where appropriate), teacher
education institutions, and local school-districts organized at three
levels-=local, regional, and state. At-each level, there is a formal
organizational arrangement established whereby IGE personnel engage in
solving problems. Representatives from one level are members of the
next highest level. In this way, problems that are resolved at higher
levels can be dealt with and resources can be linked. The three levels
of the state IGE network are the Systemwide Program Committee (SPC) at
the lobaldistrict level, the Regional IGE Coordinating Council (RICC)
at an intermediate level, and the State IGE Coordinating Council (SICC)
at the state level.

The organization of the state IGE networks results in a chain of
interlocking relationships spanning local, regional, and state agencies.
No one agency or level in the state network can make important decisions
without information from other agencies or levels. When fully functional,
a state network provides .a brohd base of support for IGE and permits
,access to a wide variety of perspectives, resources, and skills essen-
tial for the continuing success of IGE in all agencies. In Chapter IV,
the prototype of the state IGE network organization is described in
detail.

Until these IGE support system components become self-sufficient
both programmatically and fiscally, the R & Center and the UW/SRF
Project 'are the two major sources of input to the support system.
Input concerns are related to the programmatic activities. In terms
of the total dollar-value contribution of the various agencies, the
direct monetary support provided ,by the R & D Center and the UW/SRF
Projett is very small, provided pilMarily to support "Out-of-pocket"
expentes as the agencies becOme involved in a new endeavor.

3(j



24

The R & D Center has three major sets-of activities that give input
to the IGE support system. One set of activities is the research and
development products generated by the R & D Center, particularly curricu-
lum and initructional, mdterials. Anotheris the efforts of the Center's
IGE Staff Development project, focusing on reviting existing ihservice .

activities and material§ as well as developing new ones for assisting
local schools in the awareness, commitment, changeover, and refinement
phases. The third set of activities is carried out by the impleMen-
tation staff of the Center. Some of the activities focus on helping
agencies in the state develop functional netWOrks through consultations,
planning Workshops, and providing technical assistance. The implemen-
,tation staff also conducts leadership workshops for the.various cur-
riculum and instractional materials developed by the R & D Center, for
the Multiunit Scpool-Elementary, and for IGE teacher edUcators. 'Such
workshops are designed to provide each state network with yersonnel
resouYces to assist other aqencies in iMplementing, IGE. Finally,
the implementation staff initiates the Cooperative relationships for
establishing theIGE institutes. The primary thrust of the R & D Center
in these activities is to provide input for local schools, state education
agencies, and IGE institttes, with-a secondary thrtist related to teacher
education institutions.

The UW/SRF Project provides the major input to the IGE'support
system in relation to teacher education concerns; it also provides
direct monetary support to state IGE networks. The primary developmental
activity of the UW/SRF Project is to produce multimedia materials to
be used by students and"professors in teacher education institutions.
With these materials, teacher education institutions will be able to
introduce IGE concepts and practices into undergraduate and graduate
programs. In making IGE available to prospective teachers, unit leaders,
and principals, some teacher education institutions will design com-
petency or performance-bated programs, others-will design specific
IGE courses; and still others will introduce IGE into already existing
courses.

The IGE support system is emerging in cooperation with a number
of agencies in 23 states. At varying levels of commitment and exper-
tise, state education agencies, teacher education institutions, local .
school districts, and, where appropriate, intermediate education
agencies are cooperatively establishing formal relationships and design-
ing programs. The purposes of these efforts are to help school staffs
make the Chulgeover to IGE, to assist continuing IGE schools, to pre-
pare professional educatorsvfor roles in IGE, and to improve teacher
education programs. All of these efforts are linked nationally,
regionally, and statewide,.

Theoretical Foundations and the Validation of
the IGE Implementation Strategies

Most of the theory and research on implementation is found in the
literature on change, organizational theory, and communications. Many
typologies have been formulated which'are illuminating for implementa-
tion; yet, -there is no one systematic theory or model that encompasses

31



25

the diversity of existing perspectives. The constructs and strategies
developed for the implementation of IGE may come closer than any other
similar set to establishing a model for implementation. In developing

these, the R & D Center has utilized an eclectic approach to implemen-
tation, drawing upon four major perspectives (Paul, 1974). These

are (1) social interaction; (2) problem solver; (3)(4research, develdp-

ment, and diffusion; and (4) linkage.
The creation of state IGE. networks is based in part on the impor-

tance of interpersonal relations and peer-group support explicated
in the social interaction perspective. Twd major ingredients of the
problem-solver perspective are staff capabilities 'and problem expli-
cation.t- As indicated earlier, IGE inservice activities and materials
and leadership development efforts focus on staff detelopment designed
to help personnel function in new roles and learn behaviors needed,to
solve problems. The interorganizational relationships established and
maintained by the R & D Center with state edutation agencies, teacher
education institutions, and local school districts forthe transmission
of IGE reflect a major characteristic of the R & D perspective--the
orderly translation of R & a results into practice. Finally, the
R & D Center's implementation strategy emphasizes the maintenance of
productive relationships between users of IGE and sources of assistance.
Such relationships are stressed in the linkage perspective.

Recent research on innovation lends'empirical support to the R & D
Center's approach to the implementation of IGE, particularly to the
development of a support system. A recent report (Baldridge, 1974)
strongly suggests that a complex organization with a heterogeneous
environment facilitates innovation. The IGE support system is large
and complex in its national scope and differentiation of functions
among cooperating agencies and groups. With the involvement of a
variety of types of agencies&the IGE support system also provides
a heterogeneous environment for IGE. The same research report also
states that "unless innovations are structurally,,financially, and
politically supported . . . they are likely to fail." The creation

of the IGE support system makes /t possible for IGE to obtain all
three kinds of support.

A study conducted by Educational Testing Services gathered
evidence relative to the efficacy of the Center's strategies to date:
"All evidence points toward the conclusion that (the MUS-E] organiza-
tional and instructional changes have taken hold in the majority of

\- schools . . . (Ironside, 1973]." The same report noted that:

the follow-up study verifies the admonition that IGE/MUS-E
implementation may take three to four years (in terms of
lo al satisfaction and in terms of fulfilling the many

;(implementation criteria). Some school people, researchers,
and coordinators have perhaps hoped that the major hurdles
could be mastered in the first year by most schools; this
appears a questionable assumption at best, in view of
the data reported here.
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Another study found that "technical assistance is needed to mill,
tate against ending the implementation process too soon and to revita--
lize, support, and encourage the staff [Packard, 1973]." A third
study focusing on linkage arrangements fOund that "a proper mix of
training activities carried out on a frequent basis produced optimum
linkage. Teacher education institutions, acting as mediating organi-
zations . . exhibited high linkage [Paul, 19741." A fourth study,
discussing in part the nature of relations between R & organizations
and field users, described the Wisconsin R & D.Center's model,as
"having a high payoff [Baldridge & Johnson, 1972]."

These findings lend support to the Center's implementation efforts.
They show that the strategies are in fact helping schools make a
successful changeover to IGE. They also show, however, that implemen-
tation of IGE is a long-term pkocess and needs a continuing support
system.
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IV

STATE IGE NETWORKS, 1971-74

This chapter focuses on the growth and development of state IGE
networks from 1971 to 1974. It is divided into four sections: (1) history
of relations with states; (2) the prototype state IGE network; (3) a
descriptive status report as of September 30, 1974 and activities during
the preceding year; and (4) future directions.

History of Relations with States

Since the R & D Center's first funding in 1964, it has made a
practice of wokkin4tcooperatively with representatives of the Department
of Public Instruction (DPI)* local school districts; and teacher
education institutions in Wisconsin. A liaison committee was established'`
early with the DPI, and the R & D Center paid:half.the salary of a DPI
staff member who served as liaison between the R & D Center and the
DPI... A school advisory committee was established` shortly after the
Center Vas funded. In 1968, the DPI and the R & D Center entered into
agreements with four Wisconsin teacher education institutions to establish
a lighthouse, or demonstration, project to determine the acceptance
of IGE in local schoolsand the feasibility of involving teacher edu-
cation institutions in helping schools make the changeover to IGE,
and to provide assistance on a continuous basis. IGE was found to be
acceptable, and results showed that teacher education institutions could
assume important roles in IGE implementation.

It was out of these cooperative relationships that the total system
of IGE was formulated. The combined input of the DPI, local schools,
teacher educators, and R & t Center staff had three results; (1) the
identification of both the least desirable characteristics and the
beneficial outcomes of the age-graded, self-contained form of schooling;
(2) the synthesizing of these concerns and relevant research and theory
into the system of IGE; and (3) the construdtion of the basic frame-
work for the'implementatiori of IGE. These results were described
in Chapter III, but the impact of the third result on'the development
and activities of state IGE networks is highlighted in this chapter.

'Establishing relationships with and among the agencies legally
responsible for certain educational functions proved Successful in
Wisconsin. Prom the fall of 1968 until the 1974-75 school year, 14
percent of the elementary buildings of the state and 25 percen of
Wisconsin school districts had implemented IGE., ight teacher educa-
tion institutions had become involved formally in working with local
schools, and the concepts and practices of IGE were being taught in
these institutions. The State Superintendent of Public Instruction
had publicly endorsed IGE as an alternative form of schooling. The
DPI assumed a vital leadership role, assigning one full-time person
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to coordinate the statewide implements) ion effort, and a state IGE
network was initiated in the fall of 1973.

When', in earty 1971, DHEW and USOE designated the MUS-E for funding
for national implementation, the previous years' experiences in working
in Wisconsin provided the R & D Center with the basis for similar
activities in other states. With the funding provided in 1971 and
1972 by the National Center for Educational Communications, the Bureau
for Profesional Educational 'Development, and the National Center for
Educational Research and Development of the USOE, the R & D Center
entered into subcontractual relationships with state education agencies
in nine states and a teacher education institution in one state
(California), f r a total of 10 states.6 Informal relations were

t/P
also establiqh d with local school districts in Lincoln, Nebraska;'
Fairfax Coun , Virginia; the Merrimack Education Center in Chelmsford,
Massachusetts; and the State University College at Fredonia, New York.
Technical assistance, but no monetary support, was provided to these
sites.

Prior to this funding, however, a small contract of $30,400
(Walter & Horn, 1972) was awarded the R & D Center by USOE's National
Center for Educational Communications, The objective of the contract
was to conduct a national effort to disseminate information about IGE.
The efforts consisted'of a two-stage, direct-mail effort followed by
five regional one-day awareness conferences. Out of these conferences
came the basis of interest for the subsequent implementation efforts
in the 10 states.

The program plans and budget requests submitted by the R & D
Center to USOE for the implementation funds were presented with two
major considerations. First, implementation would be carried out in
terms of a specific model of implementation consisting of four phases:

,

lit

awareness first-year installation, maintenance, and refinement/insti-
tutionali ation. This model, as. indicated in ,Chapter III, has been
refined i o five phases. Second, the agencies legally responsible
for education in each of the states would be involved in the efforts.
Thus, state education agencies were primarily responsible for helping
schools make the changeover to IGE, and selected teacher education

,i institutions were responsible for conducting institutes and developing
acadeMic-year, graduate-level programs for experienced IGE personnel,
primarily principals, unit leaders, .and reading staff teachers.

Parenthetically, it should be noted that the first program plan .

from the R & D Center requested three years of support for awareness
and other changeover activities and five years for refinement insti-
tutes and academic-year programs. However, USOE supported only two
years of changeover and refinement institute efforts.and One year of
academic-year program development. The refinement .institutes and"
academic-year efforts, however, resulted in the published descriptions
of programs which ate useful to other teacher education institutions
(Klausmeier & Fruth, 1973; Klausmeier, 1973).

I

I

6
California, Colorado, Connecticut, Illinois, Indiana, Minnesota,

New Jersey, Ohio, South Carolina, and Wisconsin.

35

4



29

The funds7 awarded-by USOE in 1971 and 1972 were utilized in three
md5or'ways. First, a staff of persons knowledgeable about IGE was,
employed by the Center to coordinate the national effort and to carry
out conferences and WorkslOps to assist localschools in making the
changedber to IGE tintil,such time as qualified implementors could
be prepared in each of t'lite states. Second, subcontracts were executed
with nine state education 'agencies and one teacher education institu-
tion to coordinate the Within-state efforts in assisting schools in
the changeover to each of the 10 states, the funds made
available through the subcontracts were based on the projection that
a specified number of schools would implement IGE. The prototype sub-

.
contract assumed that for $20,000, a minimum of 20 IGE schools-would

``x be implemented each year (see Appendix B for a copy of the subcontracts).
Table I shows the number of schools imp1'ementing IGE in 1971-72, 1972-73,
and 1973-74.

Funds were also expended through subcontracts with teacher educa-
tion institutions. Seven teacher education institutions conducted'
advanced institutes for reading staff teachers, unit leaders, and
building principals. Three teacher education institutions conducted
academic:year programs to prepare persons to be Wisconsin Design for
Reading Skill Develo ment coordinators, unit leaders, and IGE princi-
pals. Table II i d cates the institutions' and the number of partici-
pants involved.

Implementation,e forts during the 1971-72 and 1972 -73 years did
not involve any attests to form and establish state IGE networks.
Activities were carried out primarily with state and local. education
agencies. It became apparent during this period, however, that as the
number of IGE schools grew, there would have to be new arrangements
to be responsive to the needs of schools. The state education agency
alone could not be expected to 'devote increasingly more resources to
IGE schools. Thus, both the increasing number of schools and the
limitations of state education agency staff resulted in the con-
ceptualization of a state IGE network in mid-1973 (Klausmeier,.Walter,
& Lins, 1974).

A number of factors led to activities to bring about the greater
involvement of teacher education institutions in 1973. Up to that
time, the efforts of the R & D Center had focused primarily on working
closely with seven teacher education institutions. The lack of greater
involvement in teacher education was due in part to the fact that the
R & D Center was never funded for such effnts, since two other R & D
centers have a teacher education focus. The' experiences with the seven
cooperating institutions, however, provided valuable information for

7
Over the two-year period, the funds were allocated in the

following way: for R & D Center staff salaries, travel (staff and
consultants), consultant honoraria, and management, $218,050; sub-
.contracts with states, $235,000; state coordinator training, $46,050;
one -week institutes, $72,000; and academic-year programs, $70,500, for
a total per year of $641,600, or $1,283,200 for the two-year period.
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TABLE I

IMPLEMENTATION OF IGE IN 14 STATES
1971-72 to 1973-74

State 1971-72 .1972 -73 1973-74 Totals

California 22 26 27 75

Colorado
3

30 33 2 65

Connecticut 23 30 13 66

Illinois3 54 40 9 103

Indiana
3

22, 21 12 55

*Massachusetts1'2 NA 21 18 39

Minnesota
3

20 24 6 50

Nebraska 7 7 0 14

New Jersey
3

20 4? 10 70

New, York
1,2

NA!i 15 5 20

Ohio
3

21 64 26 111

*Rhode Island1'2 NA 12 1 13

South Carolina
3

20 26 3 49

*South Dakota
1,2,3

NA 10 17 27

*Texas
1,2,3

NA 84 18 102

Virginia1'2 NA 15 5 20

Wisconsin
3

50 160 24 234

Subtotals. 289 628 196
a

1113

Pre-1971-72 R / 164
Schools

re

TOTAL 1277

,

*UW/SRP States.

1There is no record of the 1971-72 and 1972-73 breakdown for these states;
totals were combined into the 1972-73 column.

2
Total as of 1972-73; no previous year's breakdown available.
3
States with integral state education agency involvement.
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future efforts. Moreover, -the move toward competency or performance-.
based teacher education, increased field -based experiences in addition
to the conventional student teaching activities, and, in the face of
declining enrollmekts,' the continuing education of already certifi-
cated professionals are national trends that make IGE an attractive
alternative to teacher educators. Another factor that elicits the
interest of teacher _education administrators is the increasing number
of IGE schools; the staffs of which are demanding more consideration,
from nearby institutions. The R & D Center'staff also concluded that
teacher education institutions were the only agencies that could
adequately prepare personnel for filling the various roles in IGE.
That this was the time to involve teacher education institutions was
indicated by the attendance at a national IGE iteacher education con-
ference held in Madison in January 1973; 83 perSons represented 43
teacher education institutions in 18 states. At this conference, a
national IGE teacher education consortium was organized. The role
of this consortium will be explained later.

By early 1973, the R & D Center was cooperating with agencies
in 10 states, At this time, however, the Center was notified that
NIE did not plan to provide funds-for dissemination and implementa-
tion activities. Consequently, tiwCenter'had to inform the various
states that they were not to be proVided with a third year of funding
to help schools make the changeover to IGE.

Late 1972 to early 1973 was a crucial time in the national imple-
mentation of IGE. Representatives from the various states were expec-
ting a third year Of funding for the 1973-74 school year based on -

informal assurances from USOE. There were both a.need and an oppor-
tunity to begin involving greater numbers of teacher education in-
stitutions in each state,' but there were neither specific materials
for teacher education courses and programs nor a likelihood of funds
to begin such activities. There was also a need for state IGE net-
works to be developed as a component of the IGE support system. It

appeared that the momentum generated during two yearS of national
implementation was to be prematurely terminated. In fact, the repre-
sentatives from the states made no plans to assist new schools in
adopting IGE beginning in the fall of 1973. Efforts' were to be
devoted primarily to helping existing schools.

Three significant events in 1973 served to assure the continued
implementation of IGE at least until 1976. These were (1) the
creation of a national professional association for persons involved
in IGE; (2) the funding by The Sears-Roebuck Foundation for an IGE =

teacher education project; and (3) the funding by NIE for the third
year of IGE implementation.

When state IGAcoordinators were informed in February 1973 that
there-would be no third-year funding, they organized a committee to
establish a national IGE organization. This group and the national .,

consortium of IGE teacher educators met in the spring to consider how
the two groups could join forces. Early in the suMmer, there was a '

national meeting of the two groups and representatives from the R & p
Center and tFe UW/SRF Project. They formed interim governing arrange:-
ments and made plans for the first annual national IGE conference.
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,

Out of these efforts the Association for Individually Guided Educa-

tion, Inc. (AIDE) emerged as a national, nonprofit, tax-exempt pro-

fessional association.
0

In February 1973, The Sears-Roebuck Foundation funded a proposal

submitted by Professor Herbert J. Klausmeier through the University

of Wisconsin-Madison'School of Education. Fiscally and adMiniStra-

tively independent of the R & D Center, the UW/SRF Project and the

Center cooperate closely on implementation and other matters. The

objectives for this project were described in Chapter II.
In June 1973, NIE informed the R & D Center that a grant of

$136,000 would be awarded to the Center for a third year of national

implementation of IGE (A Proposal to Continu the National Im lemen-

tation of the Multiunit Schoplr-Elementary, 1 3). The grant stipu-

lated, however, that no new states could be added. Furthermore, due

to fUnding limitations, the amount to be awarded the states would be

substantially less thanin previous years. The primary objectives of'

the grant were to establish state IGE networks in the 10 states

already cooperating with the R & D Center and to conduct leadership

workshops. qA discussion of leadership workshops is presented in

Chapter V.) Thus, in 1973, the 10 initial states received funds from
both the R & D Center .and the UW/SRF Project. An additional 4 states,8,'

funded by the UW/SRF Project only, were added, bringing the total
number.of states implementing a state IGE network to 14. Further

implementation funds (Continuation of the Dissemination/Implementation
of Individually Guided Education: An Alternative Form of Elementary
Schooling, 1974) awarded to the R & D Center by NIE in June 1974
provided an opportunity to expand the numbe'r of states by 9,9 bringing

the total in late 1974 to 23 states, covering 60 to 70 percent of the

nation's population.
Funds provided by the R & D Center to the 10 initial states in%

1973 and to the 9 additional states in 1974 Were substantially smaller

than in.previous years, as were the funds provided by the UW/SRF Project.

Cable III indicates the pattern of funding over the four years to the,

various states from both NIE and UW/SRF Project funds. As a result

of these reduced funds the subcontracts executed in 1973 and 1974

(see copies in Appendix C) df0 not stipulate a requirement to imple-

ment new IGE schools. The subcontracta, however, did require the

participating states to establish state IGE netwefte. Table I reflects

the effects, in terms of new IGE start ups, of the change in the

subcontracts from61971 and 1972-1973 and of the information that no

third -year funding would be available- Clearly, most state IGE coor-

dinators foctised their efforts on assisting continuing schools and

establishing the state IGE networks.

8Massachusetts, Rhode Island, South Dakota, and Texas.

9Florida, Kentucky, Michigan, Missouri, New Hampshire, New York,

Pennsylvania, Utah, and Virginia.
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TABLE Iii

DIRECT GRANTS TO STATES FOR IMPLEMENTING IGE, 1971-74

State 1971 1972
1973

R fi D

Center
UW/SRF
Project

1974

R & D UW/SRF
Center Project'

Tatals

California

,Colorado

Connecticut

Florida

Illinois

Indiana

Kentucky

MasSachusetts

Michigan

Minnesota.

Miissouri

New Hampshire"

New Jersey

New York

Ohio

Pennsylvania

Rhode Island

South Carolina

South Dakota

Texas

Utah

Virginia

Wisconsin

$ 20,000 $ 20,000 $5,000

24,000

20,000

-O-

32;000

20,000

- 0-

-0-

24,000

- 0-

- 0-

20,000

- 0-

20;000

- 0-

-0-

29,000

- 0-

-0-

- 0-

32,000

20,000 5,000

24,000 5,000

-0-
28,000, 5;000

28,000 5,000

- 0- -0-

- 0- 70-

-0- -0-

20,000 5,000

- 0- -0-

-07 -07)

28,0b0 5,000

- 0-

0.20,000

- 0-

-0-

20,000

-0-

-0-

- 0-

- 0-

28,000

- 0-

5,090

- 0-

- 0-

5,000

- 0-

-0-

- 0-

- 0-

5,000

$10,000 $ -0-

5,000

5,000

-0-

5,000

5,000

-0-

10,000

-0-'

5,000

- 0-

- 0-

5,000

-0-

0,5,090.

- O-

5,000

2,500

104000

- 07

- 0-

5,000

$5,000 t $ 60,000

5,000

- 0- 5000

7,500'

,-0- 5,000

- 0- 5,000

3,750

- 07 5,000

3,750 -0-

- 0- 5,000

7,500 -0-

3,750 -0-

-0- 5,000

7,500

5,000

3,750 -0-

- 0- 3,000

- 0- 5,000

--0- 5,000

- 6- 5,000

7,500 -0-

7,500 -o--

- 0- 5,000

TOTALS $232,000 $236,000 $130,000 $122,500

59,000

59,000

7,500

75,000

63,000

.3,750

15,000

3,750

59,000-'

7,500

,.3,750

63,000

7;500

55,000

3,750

7,500

55,000

7,500

15,000

7,500

7,500

75,000

$720,500*

*Of the, $150,000 was. awarded by the UW /$RF Project and $570,500 was awarded,

by the R-fi D-Center._ a
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Beginning in'1974, with the addition of 9"new states, no direct
grants to the 10 initial states, and 4 states under the auspices of

4 the UW/SRF grant, the R & D Center began establishing relations with
the 14 original states through nonlegal memoranda of agreement (see
Appdndix p). The purpose of these agreements is'to clearly establish
minimum expectations between the parties and to legitimize the.pro-'
vision of'technical assistance to these states., This approach is in
keeping with the philosophy of the R & D Center that state IGE net-
works should become self - sustaining within three to five years and
that the Lconducting of workshops should be funded by state resources.
The present judgment is that five years'is more realistic than three
years, particularly if the,. goal foethe implementation of IGE in
10 percent of the schools and 25.percent of the districts is to be
realized more quickly than would occur under conditions of normal
diffusion rates. One could characterize the R & D Center's imple-
mentation strategy as an intervention strategy, designed to accelerate
diffusion. Without.a critical mass of schools and other agenCies.
involved,'IGE would likely become another innovation that "did
not take."

The Prototype State IGE Network

For reasons described in Chapter III and earlier in thisChapter,
the R & D Center and the UW/SRF Project, in cooperation with the
various states, developed a prototype state IGE network. TheUW/SRF
Project published a manual and a related filmstrip (Klausmeier,
Walter, & Lins, 1974).

As a component of the IGE support system, the state IGE network
provides a means whereby the agencies of a state may cooperatively
engage in activities related to die five phases of the implementation
model. It is doubtful that IGE could reach the renewal phase in a
state if that state IGE network has not been formally established.

In)each state, the need to organize educational agencies into
a network and to identify the roles of the various agencies,may be /

inferred from noting the increasing number of schools implementing
IGE and from consideringofivp related needs: (1) inservice education-
to help schools make the initial changeover to IGE; (2) inservice
education-to strengthen schools after the changeover has been made;
(3) undergraduate teacher education to prepare teachers for IGE
schools; (4) graduate programs to prepare unit leaders and IGE staff
teachers; and (5) graduate programs to prepare building principals
and other administrators for new and existing IGE schools. These
needs are met as the responsible educational agencies and,teacher
'education institutions work together to plan activities related to
them. This, in turn, requires organizational arrangeMents and
communication linkages among the various educational agencies and
teacher education institutions. Generally, planning groups com-
prised of representatives from the participating agencies ate
needed to help either inservice or oncampus-programs get started
on a statewide basis.

4 9

qf
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Figure 5 shows the possible organizational arrangements within
a state network.---Three interlocking levels were designed: (1) a state
IGE Coordinating Council (SICC); (2) Regional IGE, Coordinating Councils
(RICCs); and (3) Systemwide Policy Committees (SPCs)'. These arrange-
ments within a state are intended to complete the links between the
MUS-E at the local school level and the AIGE at the national level.
The ollowing discussion of the three levels begins with the local
',school district level.

The SPC is the local facilitative network wherein the IGE
schools of a district are represented at the school-district level.
In the SPC, the concerns; problems, and plans of the IGE schools in
the district are presented, discussed, and evaluated, with maximum
relevancy for the schools involved. In Figure 5, three SPCs are
shown in each region. In practice, there must be at least one SPC
in any region, but there may be many more than ,three. The number of
SPCs in any region will vary according to conditions within the state
and region, such as the *Ind of governmental units, the number and
size of school districts, the area of the state and the pchool dis-
tricts, and the density of the population. Issues Which transcend
local school district boundaries are addressed. by the RICC.

The Regidnal IGE Coordihating Council (RICC) is defined as in-
cluding the SPCs from a number of districts within_a,region of a
state, the state education agency, 'and a teacher education institu-
tion. In thecase of large urban decentralized school systems, the
RICC may include only the representatives from each area of the
district.14,,Other agencies represented on the RICC include the state
education agency, one or more intermediate education agencies (where
appropriate), and one or more teacher education institutions. It
appears reasonable to have represented on RICCs those teacher educa-
tion institutions that proVIde inservice support to local schools,
that assume responsibility for,preser4ce IGE teacher education, or
that provide graduate programs for unit leaders and building prin-
cipals. In most cases, each teacher education institution will not
have all these responsibilities. -The. RICC is the arena where concerns,
problems, and plans at & regional level cat be discussed and evaluated

ill'whild main'. ing relevancrjor the a4bncies involved. The RLOQ
provides a st otural means for afiecentralize4 approad to imple-
mentatioh and a resolution of problems and sharing of resources. This
decentralized approach allows for discussion and resolution of
pibblems and needs without sacrificing detail or clarity; it also
-redudes the work effort of any single agency. an the RICCs, however,
issues are likely to arise that must be referred'to the state level.

The SICC is composed of representatives from each of the kinds
of agencies in the RICCs of the state. Representatives on the SICC
are one or more members of the state education agency, including a
full-time state IGE coordinator, a representative of the intermediate
education agency of each RICC in states where appropriate, a represen-
tative of the teacher education institutions in each RICC, and a
representative of the SPCs in each RICC. It seems appropriate for the
state education agency to be represented on the SICC by a person
responsible for elementary-secondary education, another responsible
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for teacher education, and another responsible for innovation or program
development, in addition to the state IGE coordinator. The members of
the SICC address concerns, problems, and plans affecting two or more
RICCs in the state. This interlocking membership provides a means for

to the SICC those regional concerns that have statewide
overtones and, conversely, funnelLng to the RICC those statewide
concerns that have regional implications. The SICC meets less fre-
quehtly than do the RICCs, and it is more a body to coordinate and
set directions for IcE matters than a body to actually implement IGE.
In'practice, some states may have only one state education agency
representative on the SICC, but others may have many more. Similarly,
some states may have few RICC representativeson the SICC, whil%
others have many.

-The numbdr of individual members in the SICC and each RICC will
necessarily vary within and among states. Each organizational unit
should probably include representatives of each member agency as in- ',

dicated in the prototype discussed earlier. When this results in a
very large group, it may be appropriate to establish an executive
committee.

°grams for assisting schools and for preparing personnel
.are to be formulated and executed, plans must bee developed. Tq help
state IGE atworks conduct such planning, five broad outcomes have
been devised:

1% Schools are given assistance to make the changeover
to IGE.

2. Established IGE schools are provided inservice activities.

3. IGE concepts and practices are introduced bit° under-
graduate programs to preparS prospective IGE teachers.

4. IGE graaUate programs are planned, developed, and
provided for unit leaders and staff teachers.

5. IGE graduate programs are planned, developed, and
provided for building principals and other.schoW
administrators.
.It 'is also Important that .t-Ee'tileTotthe'varttous agencies in

the state ICE netili*k be clearly underStood. Role clarification
contributes to reduction in conflict that may arise.over program
and territorial duplication. Most important, however, the identi-
fication of roles helps assure efficient and effective prbgrairexecu-
tion.

Figure 6 Shows the possible roles of member age_ ies of state
IGE networks as they pertain to programs of inservice ducation, to
oncampus undergraduate teacher education, and to oncampus graduate
education. Ih many states, the roles of,the various agencies in
relation topese programs have not been clearly defined.:' -The SICC
takes the ialtiative in bringing personnel together to identify
the responsibilities of the various member agencies.

GPO I 11-03 /
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The organizational arrangements-of the MUS-E have made possible _

excerient communicating capabilities in local schools. In turn, IGE
has improved the quality of education for many children. On the
basis of this experience and the organizational arrangeMent of AIGE,
the prototype state IGE network pattern has been developed. It
maintains the organizational-comMunication principles of the MUS-E
in that decisions are made at the appropriate levels, and represen-
tatives from each level participate Pin at least one other leirel in
the organization. This kind of organization is expected to facili-
tate participation by various educational agencies in the implemen-
tation of IGE.

The Status of State IGE Networks10
41

As of September 30, 1974 there were 14,state IGE networks in
operation for one year. For the 1974-75 school year, funds were
made available to add 9 more state networks, bringing the total to
'23. Two means of collecting data were utilized: (1) the semiannual
reports submitted to the UW/SRF Project,.which met requirements of
contracts with the R & D Center, were reviewed and synthesized,' and
(2) a telephone .survey (ApPendix E) was conducted toicollect data:
not presented in the report. This section of Chapter IV is divided
into two parts. The first part deals with the status. of the organ-
ization of the state IGE networks; the second part describes the
programmatic status.

Organizational Status.- IA terms of organization, the develop-
ment,of IGE networks among the states differs from the Prototypic
model. Since the model was introduced after 14 states had already
been operating, some states have.found,it difficult to adapt their
organizational arrangement to the model. As indicated in Figure 5,
the'State IGE Coordinating Council should have representatives
from the state education agency,' including a state IGE coordinator,
and representatives from each Regional IGE Coordinating Council
(intermediate education agencies, teapher.edudation institutions,
and Systemwide Program Committees). In alletated, the Various,
agencies are present. The' tates of Illinois and New Jersey will
be ysed to illustrate the varied structural arrangement.

The Illinois IGE NetWork closely follows the prototype in its
organizational alignMents (see FigUre The state IGE Coordi-
nating,pouncilASICC) is composed of representatives from the state
education agency, the intermediate education agencies, teacher
education institutions (public), and the,,Systemwide Program Committees.
It also includes representatives from the Illinois 'Curriculum Council
(an organizatiOn of members from such agencies as PTA, Jaycees,
colleges and universities, elementary and secOndary schools, junior

10
This part of 'the chapter represents a portion of the require-

ments for reporting the activities carried out under terms of Grant
No. NE-7G-00r3-0221.
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colleges, and the State Board of Higher Education),,a representative
from'private colleges and universities involved in teacher preparation,
and the Chicago Consortium of Colleges and Uniyersities.

The state of Illinois is diyided into five geographic regions
(North Central, Northwest, East Central, Southwest, and South).
Regional IGE Coordinating Councils (RICCs) were formed to reflect the
geographic regions of the PACT (Participation,toiActivate Change,
Today) System. Each PACT (RICC) has a coordibator and representa7
tives from teacher education institutions:Ae state education agency,
the Systemwide Program Committees, and other organizations. The
Systemwide Program Committees have representatives from the superin-
tendent's office, principals, unit leaders, boards of education, the
community, and staff teachers.

In New Jersey, the organizational structure (Figure 8) of the
SICC is very different from that of the prototypic model in figure 5.
The New Jersey SICC, or HUB, is composed of representatives of four
leagues (RICCs). Th se leagues are Northwestern, Northeastern,
Southern, and Centra F and they include local education agencies,
primarily the New Jersey State Departments of Education, and teacher
education institutions; The New Jersey HUB has an Advisory Council
whose membership represents the following agency affiliations:
New Jersey Department of Education, New Jersey Association of School
Administrators, New Jersey Department of Higher Education, New Jersey
Federation of Teachers, New Careers in Educatioh, New Jersey'School
Boards Association, New Jersey Education Association, the associations
of the elementary and secondary school principals, New Jersey
Congress of Parents and Teachers, andTother representatives from
the New Jersey Department of Education. Rather than having repre-
sentatives from the State Education Agency and teacher education
institutions on each of the regional leagues (RICCs), these are
represented at the HUB level.

In the 14 States where networks are developing, organizational
structure varies. Either SICCs or interim SICCs arq.operatione-
aince so.many'of these Vtaillei mere originally organized according
to a league concept, some are finding it difficult to reorganize
into a statewide network with basic representation at Regional IGE
Coordinating Councils and State IGE Coordinating Councils of the
state education agency, teacher education institutions, inter-
mediate education agencies, and Systemwide Fitogram Committees._

In California And IllihOis, State-IGE Coordinating CouncUss
have developed to a stage whefe they are functioning_ more or i6ss
independently of the state education agency. In these states, the
state agencies maintain their original roles of coordination and
dissemination through an agency-appointed state IGE coordinator.
Some of the functions formeily performed by the state education
agency, for example, conduCting awareness conferences and principal-
unit leader workshops, have been taken over by the SICC.

In many states, Systemwide Program Committees (SPCs) are not
assuming the roles and responsibilities outlined in implementation
guidelines. Some districts or counties never formally organized
SPCA. Some have indicated that since they had only one IGE school,
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or their district was small-and had only one elementary school, they
did not see the rationale for 4-Systemwide Program Committee in their
particular'cases. Others felt that they did not haye to add this com- 41'
ponent to their structure.

States having additional funds and integral involvement from the
state department of education were found to implement more IGE schools
and show more progress in their' development (see Table I) than states
with less state education agency involvement, when the size of the
state is considered. There are full-time IGE coordinators in only
3 of the 14 states: Wisconsin, Colorado, and Nen Jersey. As the
number of IGE schools grew, it became apparent that one-quarter- to
one-half-time appointed state IGE coordinators needed additional
,assistance in order to perform effectively. Some other forms of
assistance were sought froni other sources.

In Wisconsin, assistance was found through greater involvement
of teacher education institutions. The coordinator-works closely
with-teacher education institutions in coordinating statewide IGE
efforts. In eight public supported institutions, a staff member on
the faculty was assigned to coordinate IGE activities (appointments
usually were from one-quarter to one-half time).

In Colorado, the state IGE coordinator is also a full-time
position. Along with the full-time coordinator, three staff members
are on loan for one year from a local school district. This four -
member team provides inservice activities for existing IGE schools
as well as some staff-development activities for those schools
desiring to implement IGE. At the end of the one-year term, these
staff members return to their respective districts, and three others
are selected to work with the state IGE coordinator.

In New Jersey-, along with a state IGE coordinator, four staff
members from the New Careers in Education Project work as IGE facil-
itators (implementors).

MoSt states have shown considerable progress in the development
of either the SICCs or interim SICCs. They have been encouraged to
include representatives from the state education agency, intermediate
education agencies, teacher education institutions, and local educa-
tion agencies on the SICC. In some states, the state IGE-coordina-
tor serves as chairperson of the SICC, but this is not always the
case. SICCs hold periodic meetings on a regional basis to encourage
broader:participation.

In some states with functioning SICCs, the structure has been
developed from the top. In most instances, local structures were
initiated first and the SICC was developed next. Consequently, we
find examples of developing SICCS-and SPCs prior to the development
of RICCs. One of the SICCs' major thrusts in the coming months is
to pay particular attention to the growth and expansion of RICCs.

Programmatic Status. The implementation 'strategies in the 14
existing states of the IGE network revolve around the five outcomes
for state IGE networks:

1.. Assisting schools in making the changeover to IGE.

2. Providing inservice activities to established IGE schools.

3. Introducing IGE into undergraduate programs to prepare
prospective IGE teachers.
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developing, and providing IGE graduate pro-
unit leaders and staff teachers.

developing, and providing IGE graduate pro-
building principals and other school admini- 1

In all 14 states, the first three outcomes are being realized:
assistance is primarily being given to schools to make the change-
over, to provide inservice activities for existing IGE schools, and

to introduce or design specific IGE undergraduate courses in teacher

preparation programs (see Table IV).
The state education agency, teacher education institutions,

and the local education agency are fulfilling their roles (see Table IV)

in.the implementation' of IGE: awareness and commitment, changeover,

refinement, and renewal. Based on experiences in implementing IGE,
it appears that either the state education agency or the intermediate

education agencies usually provide for the inservice education of .

school perionnel to get IGE schools started. They often utilize
experienced IGE practitioners as consultants when conducting one-day
awareness conferences, three-day principal-unit leader workshops,

and other inservice activities. However, several teacher education
institutions have been effective in starting IGE schools through
providing the necessary inservice education. In large school dis-

tricts, a person from the central office may provide this kind of
inservice.

Experience'has shown that staffs of IGE schools need inservice
education during the first two years of changeover, or possibly
longer. The staff development programs of most local schools cannot
function effectively without some external support. Determining the

necessary kind of continuing inservice activities requires working

directly with the staff of'the IGE schools four to eight times per
year in sessions of one-half day or longer. Personnel from either'

the state education agency or intermediate education agencies per-
form the inservice education. In some cases, however, personnel of
large local education agencies and teacher education institutions
have assumed responsibility for this kind of intensive inservice

education.
Primarily due to leadership workshops, an increasing number of

teacher education institutions axe providing both preservice and
inservice training in their undergraduate and graduate programs..
Appendix F contains a listing of examples of both credit and
inservice courses in IGE that have been offered during the past two
years.11 As more teacher educators become knowledgeable about IGE
principles and concepts, it is expected that more courses will be
offered. Also, more graduate courses and graduats programs in IGE
for staff teachers, unit leaders, principals, and other administrators
are expected to be developed.

11Appendix F was compiled by the staff of the UniVersity of
Vitisconsin Sears-Roebuck IGE Teacher Education Project.
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TABLE IV

MAJOR PROGRAMMATIC ACTIVITIES IN 14 STATES
.1973-74

TAMES

,STATES
.
TES

Changeover-,_ Inservice Under-
graduate

Unit
Leaders

r

Principals

California * * .

Colorado , * .

* .. .

_

Connecticut * * *

.
.

Illinois * '* '

Indiana
.

* *

Massachusetts * * iff *

Minnesota * * *

New Jersey *
* . 4

Ohio * *

Rhode Island ,

South Carolina

*

*

*

*

South Dakota

Texas

*

a. *

* *

Wisconsin * * *

a
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As of Octdber 1974, formal programs developed and provided,by
teacher education institutions for preparing staff teachers,"unit
leaders, and prirncif,als were being provided in only IiiTre'States
(California, Ohio, Massachusetts, Minnesota, and Wisconsin; see-
Appendix F),.

During_the f971-74 year, state gtOups spent Most of. their time
initia-ting the state IGE network' organization. Even so, froM 2 to 20
awareness conferences were held, from 2 to 35 principal-unit leader
workshops were conducted, and frbm 1 to 8 teacher education insti-
tutions were involved in refinert activities. In some states, the
state educatiOn agency assume'd the major role in refinement activi-
ties.' Teacher education institutions became increasingly more in-
volved in conducting awareness conferences and principal-unit leader
workshops.

From 1 to 27 schools were implemented during 1973-74, with an
average of 13.3 schools being Implemented within.the'14 states
surveyed (see Table I).

In the 14 states, '10 follow the recommended sequence of inservice
activities suggested in Figure 4. Four states, Colorado, Massa-
chusetts, New Jersey, and RhodeIsland, have adapted this sequence. 12

The prototypic sequence of inservice activities calls for: (1)-

a 1-day awareness conference held during the fall .(October or
November) preceding the opening of school v (2) a commitment phase ..

during which the local education agencies make a decision whether to
implement IGE (December-February); (3) a 3-day.prin'cipal-unit leader
workshop (February-April); (4) a 3- to 5 -day pre-opening of school
workshop (August); (5) a series off' 4 1/2-day inservice institutes
held-from October through April of the fist year of implementation;
and (6) in-depth workshops and graduate courses for experienced IGE
personnel during the maintenance-refinement phase..

The, following-are exceptions to this model: (1) Colorado has
a,4 1/2-day-principal-unit leader workshop along with a series of
inservice workshops sponsored by the league; (2) Massachusetts re-
quires a 14-day clinical and other inservice.activities; CO the
New Jersey local education agencies have the option of either a
3-day principal-unit leader workshop, a 5-day pfincipal-uhit leader
workshop, or a 10-day clinical; (4) Rhode Island offers the principal--
unit leader workshop prior to the commitment (decision) phase.

one local education agencies haVe. opted for a 2-- to 4-week summer
j.nstitute prior to the opening of school for individual staffs to
work and plan on an in-depth basis These institutes are run by -

12
This description of the adaptation of the prototype sequence

of inservice activities fulfills the requirements of a report describing
the state-by-state adaptation of the Wisconsin Department of Public
Instruction's model for implementation as per item "d" of A Proposal
to Support the Completion of Modification #16 to Contract #0E-5-10-154
submitted to NIE in March 1973. The Center's request to delay the
submission of such report and incorporate it in this report was, approved
by NIE.
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teacher education institutions within the region, sometimes with the
district paying for fees and materials.

Based upon'data received, it appeared that network states were
able to realize objectives with time frames indicated in their sub-
contract plans. In these reports, states were requested to submit
information concerning: (1) progress in'planning for and/or forming
State IGE Coordinating Councils (SICCs) and the main activities of
the SICC; (2) progress in planning'for and/or forming Regional IGE
Coordinating Councils (RICCs), a list of the school districts, inter-
Mediate education agencieS, and teacher education institutions com-
prising each RICC, and the main activities. of the RICC;, (3) progress
in planning for and/or-forming district Systemwide Program Committees:
and J4) progress in formulating state-regional-local objectives,
strategies, and actual operations in'terMs of awareness activities,
principal-unit leader workshOps, and local inservice activities,

.

along with Maintenance and refinement activities (seminars, workshops,
institutes). These reports reflect the progress of network states
in their individual efforts to achieve the five preViously mentioned
outcomes.

xStates with a formal IGE network reported. a wide variety of ,

staff development activities. During 1973-74, a number of hew
schools-started, and although awareness activities and principal=
unit leader workshops and clinicals declined, the number of refine-
ment activities carried out by teacher education, institutions in-
creased markedly. This seemed to support the notion that after the
first year of operation, as new and different sets of problems- arose,
the local education agencies increasingly callecPupon the teacher
education institutions for assistance.,, The teacher education insti-
tutions assisted schools in a variety of ways -- seminars, 1/2-day
inservice institutes, summer workshops or institutes, or graduate
courses designed especially for experienced IGE,personnel. The
UW/SRP,Project conducted a national survey during the'summer of 1974
and found that several colleges and universities had instituted
-credit or inservice courses in IGE. Numerous examples of modules
wire collected for both undergraduate and graduate courses.

In an effort to deterMine the effectiveness of implementation
in the states, the R & D Center collected information from IGE
schools implemented in 1973-74.

The R & D Center has established the following minimal criteria
for aschool to be considered an IGE school: (1) utilization of the
IGE/MUS-E organizational design,'and (2) adoption.Of the IPM in at
least one curriculum area. The following information from a recent
survey of 151 units'in 51 schools indicates that for the most part,
implementors are providing excellent assistance."

5 5
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.

a. Multiage

b. Multigrade

c. IIC meets once a week

d. I & R Units have in-
, school planning time

e. IPM in one curricular
area ,

f. IPM in more than one
curricular area

49

Units
Surveyed

Units
Reporting

Schools
Surveyed

Schools
Reporting

151 130 51 48

151 130 51 ( 48

151 130 51 44

151 130 51 45

151 130
'

--51 51

151 130 51 18

In the past five yeats, about 2,000 IGE schools have been imple-
mented. From all indications, the number will continue to increase
olpring the coming years, although at a declining rate. Both State
IGE Coordinating Councils and Regional IGE Coordinating Councils are
now building the capability to provide more inservice for both existing
IGE schools and schools beginning to implement IGE. In most states,
although the number of IGE schools that were implemented declined
last year (1973-74), implementing agencies are now able to provide'
awareness conferences, principal-unit leader workshops, and other
staff development activities. States are no longer dependent solely
on 'reiources from the R & D Center, as expertise is being developed
within the individual ttates. However, if the goal of the R & D
-Center is to be realized, additional incentives must be made available
to reverse the declining rate of implementation.

Future Directions

As indicated earlier, the R& D Center is makihg a concerted
effort to further assist and encourage states in'the development of
Regional IGE Coordinating Councils- IrLthe past year, state networks
hale -had difficulty forming a state IGE network from former league
arrangements without destroying previously established relationships.
New organizational arrangements are required if the network concept
is to flourish. The network concept requires representation from
various agencies at all levels. Some see leagues as synonymous with
RICCsuut in most cases,. leagues cannot function as RICCs unless all
types of agencies operate Stith definite roles and responsibilities.

.
As the Regional IGE Coordinating Councils develop, many of the

roles and responsibilities formerly assumed exclusively by the state
education agency can now be assumed by this regional arrangement.
When teacher education institutions become mote-involved in the im-
plementation of IGE, more inservice or staff development activities
can be provided for local schools. ,

As indfCated in Table I, the number of IGE schools that have
been implemented has not grown at the same rate as it did when states
were givet giants for implementing a specified number of IGE schools.

,
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There appears to be a need for monies to be provided to states for
the express purpose of implementing IGE in additional schools. In
1971 and 1972, the number of new IGE schools continuously increased,
but during the year 1973-74, the sate declinedmarkedly.

In past years, the involvement of state education agencies has
been shown to be an integral factor. in the suCcess of the imple-
mentation strategy. The more direct the role played by the state
education agency, the smoother the operation within the state. The
greater the resources provided by the state education agency, the
greater the chandes of success and resolution of problems that might
develop. The state education agency plays a role far more signifi-
cant than that of merely appointing, an IGE coordinator; its role .

is important and unique,

Coordination and dissemination of plans and information seem
within the realm of the traditional role played by that agency.
However, formulating and strengthening new relationships between
the state education agency, intermediate education agencies, teacher,
education. institutions, and local eduCation'agencies is a new but
'significant role for the.state education agency. The role of the
state education agency as outlined in the subcontract is not intended
to place the agency'in an "advocacy" role for IGE; rather, the sub-
contract asks for a re- examination of the agency's ,role and its
relationships with both teacher education institutions and local
education agencies. Thus, the state IGE network is intended to
facilitate the role that the state education agency has in its rela-
tionship with local education and other agencies. The state IGE,
network can also be used"to coordinate other innovative programs
within a` state. 4 .

In the past few months, there has been resistance to attempts
to elicit the cooperation of ,the state education agencies in 9 new
states. They view their part'of assisting in4the facilitation and
implementation of IGE as conflicting with their,traditional non-
advocacy role. In 6 of the 9 new state-IGE networks, an agency other
than the state education agency is the agent for the subcontract,
although the state education agencies have indicated that they
will participate in the SICC. It is likely that larger amounts of
funds would be more attractive to state education agencies. If
they are to assume the kind of role implicit in the. esubcontract,
they need to know that enough money is available to assure meeting
the terms of the subcontract.

Another situation appears to ba developing in'states that have
been implementing IGE for five years. Presently, Wisconsin is in
a unique position in terms of realizing the goal established if IGE
is to become a viable alternative form of schooling; more than 14
percent of the elementary schools and 25 percent of the school
districts in Wisconsin are implementing IGE. There appears, on the
part of schools that have not previously participated in the program,
a reluctance to implement IGE. The state IGE coordinator sees a need
to develop a new strategy for later adopters of IGE.
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The R & D Center is presently providing financial"and technical
support to the 23 states wishing to develop an IGE network to facili-
tate the installation of IGE and;. its related products. buring the
period from July 1974 to December 1975, the Center will provide direct
grants to 9 new states. Subcontracts are being negotiated with an
agency in each state to specify schools that will install IGE products
and practices; to plan workshop participation; and to plan implementing/
refining activities associated with network establishment and matura-
tion. Two one-day planning meetings will be conducted by Center per-
sonnel and network representatives; and one three-day meeting will
be held with R D Cehter, UW/SRF Ptoject, and SICC personnel.

The Center hopes to strengthen relationships with network states
through a series of leadership training workshops; on-site visitation
to states to meet with State IGE Coordinating Councils; visits to the
R & D Center by members" of the State IGE Coordinating Councils; and
consultant services to the State JGE Coordinating Councils.

The R & D staff remains in constant contact with states through
the network system. These contacts have been found not only to foster
better relationships between Center staff and the,gtate network, but
also to give the Center feedback regarding IGE activities, problems,
and concerns" within the states. This contact is.facilitated through
frequent written correspondence and telephone calls.

Vl
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V

LEADERSHIP DEVELOPMENT WORKSHOPS

This chapter will focus on: (1) the objectiAlyfor leader-
ship development of the R & D Center; (2) the histo of past R & D
Center efforts to develop leaders; (3) descriptions and evaluations
of the leadership workshops conducted by the R & D Center under the
referenced. grant with a discussion of, proposed changes for improving
the effectiveness of future leadership development activities; and
,(4) plans for leadership development activities for 1974 and 1975.

General Objectives for Leadership Development Activities

The R & D Center engages in two kinds of leadership development
activities. One type focuses on giving personnel an opportunity
to learn concepts and acquire skills necessary for assisting various
agencies in making the changeover to IGE and in refining their imple-
mentation of IGE. The second kind is working with leadership in the
state IGE networks to improve the organizational and programmatic
concerns of the networks. The leadership development activities are
carried out in workshops, planning meetings, and a variety of one-to-
one contacts. The following objectives guide the leadership develop-
ment activities of the R & D Center:

1 When a particijanthas completed a worXshop, that person
will have the reqUisite knowledge of concepts and
practices of IGE.

2 When a participant`' has completed a workshop and assisted
in implementation activities,` that person will have the
capabilities to conduct the activities which have been
identified as necessary in the five implementation phases.

3. When a person has participated in SICC planning meetings
sponsored by the R & Di-Center and'in other ,forms of
contacts with the R,,& D Center in a one-year period, that
person will have a knowledge of the organizational and
operational aspects ofa state IGE network.

History of Leadership Development, 1968-73-

The following discussion will be divided into two parts. The
first part will deal with efforts to provide opportunities for"
personnel from the states to acquire skills and understandings for
assisting agencies in the changeover to IGE and in Fefining tIte

4
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implementation of IGE concepts and-practices. The second part will
,3

discusS the activities associated with cooperating with state IGE
network leaders as they organize the network and ftecute plans
according tor,the five outcomes for state I95 networks.'

Implementation Leadership Activities. Prior to receiving,
OE funds in the spring of 1971, some leadership,development was
tieing conducted_ in cooperation with the Wisconsin Department.of
Public,Instru.ction. These efforts focused primarily on preparing
teams of principals and unit leaders to understand the concepts of
IGE and then to work with their local building, staffs to make the
changeover to IGE. The efforts were carried, out in workshopS and
summer- session courses on the University of Wisconsin-Madison campus.
In the spring and summer of 196,8, the R & D Center produced a series
of 18 videotapes and published,the first guidelines for implementa-
tion.' These materials, utilizing the experiences of staffs in the
first 7 IGE schools, were used in workshops for persons in Wisconsin
and several other states, including Illinois, Iowa, Minnesota, Ohio,
and California.

The first funds for the nation4 implementation of,IGE'were
awarded the R & D Center in April 1971 (Project Plan and Budget
Requests for the Nationwide Installation of Multiunit Schools, 1971).
The following were the first four items in the scope of work.for those
funds:'

1. Assess the total needs for the training and staff develop-
ment of personnel to enable'them to install and maintain
multiunit schools;

2. Develqp operational. plans for all staff development activi-
ties including first phase installation,` short -term insti-
tutes, and academic-year residential programs for lead
teachers, building principals, staff teachers.in various
curriculum areas, ,and relevant central office personnel;

3. Conduct necessary workshops and institutesto train install-
ation teams and personnel from state education agencies,
local schoql districts, and teacher education institutions;

4. Coordinate the training and staff development activities
conducted by installation teams, teacher education institu-
tions, state agencies, and local school districts.

0

13
This portion of the report (to page 57) fulfills the require-

ments of a report which in part was to describe the workshops for
state ]GE coordinators as per item "h" of A Proposal to Support the
Completion of Modification #16 to Contract #0E-5r10-154, submitted
to NIE in March 1973. The Center's request to delay the submission
-of such report and incorporate it into this report was approved by
NIE.

GPO 410-033-4

60
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The initial leadership workshop-under these funds was held at
the'University of Wisconsin-Madison, June 14-18, 1971. The purpose
of the,wdrkshop was to provide experience that would permit personnel
to carry out their respective roles in the implementation of IGE on
a nationwide basis. Additional trainin4 was provided for the 10
original st te14 IGE coordinators during a three-day institute held
in Madison, October 18-20, 1971. The purpose of 'the three -day, insti-

tute was to further clarify and refine the roles of such personnel
as well as 'o provide an oppditunity for discussion of specific
problems encountered during the initial stages of Implementation.

Evaluation of the June 1971 workshop indicated that most par-
ticipants were satisfied with its organization and activities.
Administration of the Kropp-Verner Evaluation Scale resulted in 120
positive comments, as opposed to only 27 negative ones, of which 20
indicated only mild dissatisfaction. The effectiveness of the work-
shop has been further demonstrated by the fact that the great majority
of those attending the June 1971 seminar are still involved in
implementing IGE. A survey of responses gathered at the conclusion
of the October 1971 conference reveals that only two participants
felt their needs had not been met.

In addition to the two Madison seminars, three major imple,,
mentation efforts were undertaken by the Center's implementation
staff with the cooperation of state IGE coordinators, teacher edu--
cators, and local school personnel in states which had contracts
with the Center. In the various states, the purpose of these efforts
was to assist personnel in applying skills and understandings as
they worked directly with schools. These were in effect "appren-
ticeship" experiences. Efforts consisted of conducting three-day
principal-unit leader workshops in the 10 states, 12 one -week
advanced institutes for experienced principals-and unit leaders,
and an academic-year residential program.

The two 1971 implementation leadership development sessions
were followed by a series of workshops for state and district IGE
coordinators held February 2-4, 1972; July 26-27, 1972; and October
17-19, 1972. These sessions were aimed at assisting state IGE
coordinators overcome obstacles to meeting the requirements of their
subcontracts with the Center. Topics covered included developing
a prototype of a principal-unit leader workshop, developing a stra-
tegy for reporting implementation progress to the Center, identi-
fying common implementation problems and some possible solutions,
and becoming aware of Center products and refined implementation
techniques.

The next implementation leadership activity, held in February
1973, was a three-day conference for state and district coordinators
and other people in education interested in learning more about

44 0

14
California, Colorado, Connecticut, Illinois, Indiana, Minne-

sota, New Jersey, Ohio, South Carolina, and Wisconsin.

01



56

IGE. The objectives established for the conference were to improve
the participants' competencies in facilitating coMmunications in an
IGE school and to refine their skills as evaluators of IGE schools.

Following the February 1973 meeting, there were no federal
funds to continue supporting the national implementation of IGE.
As a consequence, the R & D Center made no plans at that time for
workshops to assist personnel in acquiring or refining implementation
capabilities. Later in this chapter, attention will be devoted to
activities made possible by NIE funding in July 1973. .

Network Leadership Development Activities. During the first two
years (1971-72 and 1972-73) of the national implementation of IGE,
the state IGE coordinators were the only persons who, with assistance
from the R & D Center implementation staff, were conducting activities
to help schools make the changeover tcGE. While the major portion
of the activities described in the preceding-pert was devoted to
implementation skill acquisition and improvement, some time was spent
in assisting in the development cf strategies for establishing _

relationships among agencies. The first step toward creating what,
was to become a state IGE network was related to forming mini-networks
of IGE schools, a few of which involved teacher education institutions.
Another step was the identification of local school district IGE
coordinators. State IGE coordinators also began to identify and
coordinate within-state IGE resource personnel toassist in or to
conduct changeover and refinement workshops.

In late 1972 and early 1973, the R & 15 Center and the UW/SRF
Project concluded that additional efforts were required to begin
involving teacher education institutions in IGE. As a result, i
national conference designed specifically for teacher educators in-
terested in learning more about IGE was held in Madison on January

a

18-19, 1973:1, In addition to the usual conference objectives of
actipaintiAg the participants with the status of Center products and
reviewing implementation strategies, two objectives were presented
which indicated advances in the national implementation of IGE. One
objective was to determine the possible strategies for and feasibility
of forming state IGE networks comprised of teacher education institu-
tions, state education agencies, and local education agencies. The
second objective was to determine the.feasibility of initiating a
national IGE teacher education consortium. The discussions elicited
by these two objectives resulted in the determination that teacher
education institutions were interested in cooperating in state IGE
networks, and in the selection of representatives to consider the
development of a national consortium. (See Chapter IV for a descrip-
tion of the relationship of this consortium to representatives of
the state IGE coordinators.)

In March and June of 1973, the R & D Center supported two
important meetings which focused on the further development of leaders
for state networks and a national network. In actuality, these
meetings were self - development efforts by the then existing leaders
in the states, inauding state IGE coordinators, teacher educators,
and local school district personnel. The R & D Center and the UW/SRF
Project plaied a facilitating role for these workshops.

6 9
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On March 29-30, 1973, the representatives of the state IGE
coordinators and the teacher education consortium and officials of
the R & D Center and the UW/SRF Project met to consider a proposal
for forming a national IGE organization (Rossmiller & Klausmeier,1973).

It was decided to bring the matter of A national IGE organization
to a meeting A all the state IGE coordinators and representatives
of the teacher education consortium in June 1973.

The meeting of June 25-27, 1973 had three major objectives:

1. To form a national IGE organization.

2. To consider the establishment of a national IGE clearing-
house.

3. To plan the first national IGE conference.

All three objectives were realized. The Association for Indi-
vidually Guided Education was established, planning for a clearing-
house was initiated, and two national conferences have been held.

By June 1973, the leadership foundations for both state net
works and a national network had been established. The award to the

IV& D Center by NIE in July 1973 and the funding of the UW/SRF Project
made possible the further strengthening and expansion of this leader-
ship capability.

Leadership Development Activities, 1973-74

In July 1973, NIE awarded Grant No. NE-G-00-3-0221 to the R & D
Center for a third year of national IGE implementation.15 The
following are the objectives outlined in the grant's scope of work

which pertain to the development of leadership capabilities:

1. To conduct leadership institutes to prepare educational
leaders to carry out all five phasew of the implementa-
tion model.

2. To evaluate the development of the state IGE networks
and to evaluate the leadership workshops.

Funds from this grant permitted the Center to conduct the
following workshops:

TYPE.OF WORKSHOP

Leadership Workshops for
IGE Implementors

Leadership Workshop for
Teacher Educators

State IGECoordinatinq
Council Planning Meetings

DATE PLACE

Feb. 25-March 1, 1974
April 22-26, 1974
May 13- 17,'1974

June 17-21, 1974

Feb. 11-12, 1974
Sept. 30-Oct. 2, 1974

Madison, WI
San Francisco, CA
Cranston, RI

Eau Claire, WI

Chicago, IL
Indianapolis, IN

15This sectic3n of the chapter is a partial fulfillment of the
final report requirements of the referenced grant.
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This section is divided into four parts. The first part describes
implementation leadership development activities. The second part is
an evaluation of these activities. The third part discusses suggested
improvements for future woirhops. The fourth part discusses network
leadership development activities..

Implementation Leadership Activities. During the period of the
grant, four one-week implementation leadership workshops16 were con-
ducted. The purpose Of these workshops was to provide opportunities
for states to develop additional within-state personnel resources to
assist in carrying out the five outcomes for state IGE networks.
Three of the workshops were designed to prepare personnel for assisting
schools in making the changeover to IGE and for assisting continuing
IGE schools (Outcomes 1 and 2, respectively). The fourth workshop

1\h

was designed to help teacher educators pla and develop modules and
and courses for nit leaders and other staf teachers, and graduate
modules and courses for IGE principals and o er school administrators
(Outcomes 3, 4, and 5, respectively).

The first of four implementation leadership workshops was held
February 25-March 1, 1974. 'Twenty persons representing 10 states
attended, 19 of whom were supported by the grant. The basic objective
established for this workshop was to provide activities which would
enable participants to become knowledgeable about:

a. the concept and practices of IGE;

b. 'an implementation model for IGE in the context of
state IGE networks;

c. how to run awareness conferences;

d. how to run principal-unit leader workshops; and

e. some R & D Center products.

An attempt was made to evaluate the workshop by gathering data
with a knowledge test which had been developed for that purpose.
Results indicated that the workshop was successful in terms of the
participants' gaining the requisite knowledge. Participants also
stated that they considered the workshop to be highly useful and
satisfactory.

The second implementation leadership workshop was held April
April 26, 1974. In addition to the objectives-for the first workshop,
participants were expected to be able to demonstrate knowledge of the
IGE performance objectiyes as a means.of evaluating the growth of
IGE schools.

An evaluation instrument was prepared for this workshop in an
effort to learn about the effectiveness of the week's activities. The
administration of the instrument took too much time and created
negative feelings on the part of the participants. After analyzing
the data gathered with the evaluation instrument, it was determined

16
Sample agendas for each of the fourmorkshops were attached

to the quarterly reports submitted during the period of the grant.

6 4
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A

that the information4qained was not worth the time spent in and
antagdhism generated by the administration of the instrument. None-
theless, participants generally were satisfied, and they learned the
basic concepts and practices of IGE and understood the sequence of
events required to help schools make the changeover.

The third implementation leadership workshop was held May 13-17,

1974. The objectives established for this workshop were identical to
those of the April 22..26 workshop. Participants judged this workshop
overall as above average in its effectiveness.

.Prior to a discussion of the fourth implementation leadership
workshop, the reader iS referred to Table V, which indicates the
numbers of persons by state and type of agency that attended the first
three workshops. It is interesting to note that 15 of the 18 states
represented at the three workshops either have developed or will
develop (in 1974-75) state IGE networks.

The fourth of the implementation leadership workshops differed
significantly from the other three in that it was designed specifi-
cally for teacher educators and was to provide them with an oppor-
tunity to develop modules of instruction related to IGE. This
workshop was held June 17-21, 1974. Table VI shows the exact dis-
tribution of the 54 participants.

The objective for this conference was that participants would
be able to develop outlines and tentative procedures which may be
used in:

1. conducting credit or noncredit modules or credit
courses for helping schools to make the changeover
to IGE;

2. conducting credit or noncredit modules, courses,
or institutes for experienced IGE school staffs;

3. conducting modules, courses, and programs for
graduate credit for unit leaders and staff
teachers;

4. conducting modules, courses, and progrdms for
graduate credit for building principals and other
administrators;

5. conducting modules, courses, and programs for
undergraduate (preservice) credit for prospective
IGE teachers.

Participants provided the presenters with feedback that indicated
that they were very satisfied with the format and activities of the
conference. One participant reflected the general reactions to the
workshop in the following comment:

The group of teacher educators appeared to share my
sentiments judging from private and public comments.
The key phrase permeating the conference was that we
all felt a 'sense of renewal' and since this is one
of the key concepts-of IGE, we might say that the
message came through.
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TABLE.V1

IGE TEACHER EDUCATA 40ERSHIP WORKSHOP
JUNE 17

AGENCY

STATE

Teacher 4:'

Education
Institution

'''4Ite

Education
Agency

Intermediate
Education
Agenqy

Local
Education

Agency
Totals

*Connecticut 3 . 3

*Illinois 2 2 4r

**Kentucky 2 2

*Massachusetts 1 1 2
*

*Minnesota 2 2*

**New Hampshire 2 2

*New Jersey 2 2

**New York 17 1 18
-

.

*Ohio 3 3

,

*Rhode Island 1 . 1

*South Carolina 4 4

*South Dakota 3 3

**Virginia 1 1

*Wisconsin 5 1 6

Totals 46 1 3 3 53

*State IGE Network funded by the R & D Center and/or theUW/SRF Project

**States which are projected to develop state IGE network's in 1974 -75 with
support from the R & D Center
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Evaluation of the Implementation Leadership Workshops. ThiS part
discusses the results of two different evaluation activities. It should
be noted at this point that the evaluations showed that the workshops
were generally good workshops, in terms of-both knowledge and satis-

' faction gained on the part of the participants. The items reported
here will briefly discuss a few weaknesses identified in the evaluation;
theSe serve to help plan more effective workshops in the future. The
first evaluation was of the April and May workshops. The second
evaluation was of the activities that the conference participants
carried out after attending the workshops.

Two evaluation efforts were carried out in conjunction with the
April and May workshops. The basic difference in the assessment
strategies of the two workshops is that at the April workshop, parti-
cipants were asked to complete a fqrm at the end of each session, and
at the May workshop, at the end of each day. As was previously men-
tioned in this report, the time and energy required of the particiT'
pants to complete the evaluation generated some anxiety. Thus, it
was determined to use the instrument at the end of each of the firSt
four days of the May workshop. 2

Other concerns which surfaced in the evaluations are related to
the reasons for attending workshops. Sometimes participants attended
the workshops because they were told by someone in their agenCy that
they must, and this may haire created negative attitudes which could
not possibly be overcome during sessions. Data showed that 35 percent
of the responders either were told to learn something about ICE or
did not know why they were at the conference. One obvicluS negative
result'is that such persons either resent their attendance orwill
be confused about their role when they return to their localities.
Another consequence, less obvious, perhaps, is that such participants
often must devote much time to learning about the fundamentals of IGE
and never acquire the skills and understandings required of an.im- '

plementor.
AnalysiS of the day-byday evaluations obtained at the April

workshop revealed two weaknesses. Introductory and general sessions
did not generate enthusiastic responsgs from participants. When the
presentations related to more specific topics and problems, more
positive responses were received on the evaluation forms. On the
third day of the workshop, participants began experiencing an
"information overload,",and their enthuskasm for the workshop began
to wane... This phenomenon will be considered in planning future
workshop agendas.

Selection of workshop participants was determined almost com-
pletely by the state IGE coordinators or contact persons4Me various
states. Not only did ,these persons seek to secure additional IGE
resources for their states, but often they took advantige AdV`the sit-
uation to encourage key persons to become informed about ICE. The
expectations of such persons were, not always in accordance with the
objectives of the workshop.

The'second major evaluation effort carried out by the R & D
Center took the form of determining how frequently participants
engaged in IGE implementation activities subsequent to their attending
a leadership workshop. Separate questionnaires were designed for

GPO a t o=o33,

1;8
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teacher educators, state education department personnel, and local
school personnel. Approximately 45 percent of the participants
responded to the questionnaires.

A few excerpts from each of the different questionnaires indi-
cate"the extent of the participants' involvement in implementing IGE
in the nation's schools. From the teacher educator's questionnaire,
one can deduce the following:

1. Alterations to existing courses were being made by 67 percent
- of the responders.

'2. New courses are being developed around IGE concepts by
33 percent of the responders.

3. Modules have been developed around IGE concepts by 33
percent of the responders.

4. IGE-related matetials have been, requisitioned for uni
versity or department libraries by 50 percent of the.
responders.

5. since attending a leadership workshop, 35 percent of the
responder$ have conducted or served as a resource person at
an awareness conference.

6. Since attending a leadership workshop, 20 percent of the
responders have conducted,or served as a resource person
at a principal-unit leader workshop.

7. Since attending a-leadership workshop, 25 percent of the
responders have become a league facilitator.

8,. Since attending a leadership workshop, 20 percent of the
responders' have participated in state hetwork activities:
However, in those states where no networks exist, over
67 percent of the responders .have been active in forming
a state network.

Information compiled from the qUestionnaire of state education
department personnel indicates that 50 percent or more of the repre-
sentatives in this group have been most active

1. conducting or serving as a resource person for awareness
A'conferences;

2. serving as resource people at pre-school workshops;,

3. establishing state networks in states where none
existed prior to the workshop.

As might be expected, most of the implementatiOn activities
engaged in by local school personnel have been' limited to their own
district. Data from this, group's questionnaires revealed that:

1. More than 67 percent have-conducted'formal IGE inservice
training in their school district.

2. More than 67 percent have served as an IGE implementation
resource person for schools in their district.
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6,

3. More than 70 percent have made informational presentations
about IGE to groups in their school distriCt.'

4. More than 92 percent have pOvided IGE - related materials to
schools or groups in their district.

Several generalizations can be drawn frot the questionnaire data:

State department personnel confine their implementation
,

activities,,primarily to conducting or serving as resource
pkople at awareness conferences and partiCipating in
state network activities.

2. Local school,personnalimit much of their implementation
activities to their local school district.

3. Teacher educators participate almost equally in all
phases of implementation. Apparently, people in this group
have the most flexibility in their schedules. The data
indicate that a higher percentage from this group,partii-
cipate in state network activities and league/regional
functions and hold the position of IGE implementor/facili-
tator.

4. Attendance at leadership workshop prepares one to contribute
to the IGE implementation effort

5. Attendance at a teacher education workshop often leads to
alterations in teacher training courses to reflect IGE
concepts.

Improvements in Future Implementation Leadership Workshops. Data
from the implementation workshops suggest changes that the R & D
Centees Implementation staff is incorporating into plans for future
workshops. These changes are in three major areas:

1. A wider variety of activities needs to be made available
to the participants.

2. Opportunities to visit successful IGE schools need to
be provided.

3. Participants should be selected to attend future work-
shops for the purpose of achieving the objectives stated
in the agendas.

,1

The range of activities for future implementor workshops will
be expanded to include "several simulation activities. These simula-
tions will include small groups working as Regional IGE Coordinating
Councils (RICCs) whose task will be to apply information received in
earlier sessions to develop plans for conducting implementation
4Jactivities. At least three of these activities will take place during
the week. The simulations will be related to planning and conducting
awareness, commitment, and principal-unit leader workshop activities.

70
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Visits to successfully operating IGE schools will be arranged
for participants on the fourth day of the implementors' workshops.
The purposes of these viSits are to provide conferees with an oppor-
tunity to interact with the building staff in planning and shared
decision-making activities carried out by the Instructional Improve-
ment Committee and the Instruction and Research ,Units (I & R Units);

and to observe children functioning in an environment where they
are grouped into multiaged units.

Criteria for the selection of workshop participants are being
developed. Because the concepts of IGE have been disseminated
nationwide, participants should be attending workshops for purposes
other than that of becoming informed about IGE. Two points to con-

sider when selecting future recipients of workshop stipends are (1) .

participants are already aware of IGE and want to become involved
in the efforts to implement IGE in the nation's schools; and (2)
participants know of the objectives for a particular, workshop, and
their assignment provides them the opportunity to meet those
objectives.

Finally, informal feedback from several contacts in the states
indicates a need for "apprenticeship" activities for persons attending
workshops. While persons usually leave the workshops with sufficient
knowledge, they are often hesitant to assume initiative without
practical experience in conducting implementation activities. Plans

are now being formulated to provide opportunities for such persons
to assist experienced persons in conducting awareness conferences,
commitment-phase activities, and other inservice workshops. Once

implementors have some practical experience, they will be invited
to attend a brief, two-day folloW-up session conducted by the R & D

Center's Implementation staff.
Network Leadership. Development Activities. The R & D Center

has always cooperated with IGE leadership in each of the states to
establish relationships among agencies that want to participate in
implementing IGE and in,planning mutually rewarding activities. It

is'these relationships and plans that permit the IGE support system
to be effective in assuring the continuing success of IGE. During

the period of the referenced grant, the 41 & D Center cooperated with

leaders from the various states in two ways: through planning
meetings that brought together representatives ftom the SICCs
the 14 original state IGE networks and from the 9 prospective net-
works, and through on-site visits to each of the states. In this

report the discussion will focus on the planning meetings.
On February 11-12, 1974, a two-day planning meeting was held.

The meeting was cosponsored by the R & D Center and the UW/SRF
Project. Each state was invited to send a teacher educator, a local
district superintendent or other local central office staff person,
and the state IGE coordinator. The R & D Center, the UW/SRF Project,
and the networks shared the expenses. Persons were also invited
from states other than the 14 states presently establishing networks,
but they paid their own expenses. Fifty-eight persons from 20 States
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attended the meeting. The purpose of, the planning meeting was to
bring together the various representatives and discuss with them
their progress and. problems in forming, the networks. The discussion
provided the setting in which to explain the prototype of a state
IV network. The prototype (described earlier in this report). proved

.
to be helpful for the representatives as-filey organized their re-
spective networks. The meeting also provided an opportunity to
firmly establish the datesand sites for the five up-coming Imple-
mentation leadership workshops.

The second planning workshop supported by fundt from the NIE
graft was held September 30-October 2, 1974. Each of the 23 states
halAng formal or.informal agreements with the R & D Center were
asked to send participants who could represent their State la
Coordinating Councils; 107 persons attended the meeting.

Designed as a planning workshop, the objectives of the meeting
focused on having each of the SICCs prepare long-range-plans for, the
implementation of IGE according to the model of implementation
described in the Manual for Starting and Maintaining State IGE
Networks (Klausmeier, Walter, & Lins,"1974). The dbjectives for the
planning workshop centered around the five outcomes for state IGE.
networks (see page 38). Appendix G includes the complete agenda
for the three-day conferende.

With a few exceptions, each of the state committees produced.
long-range plans compatible with the five outcomes. &pies were made
of the plans from the individual states and distributed to the other
states. According to many comments made by participants during the
conference, kndwledge that their work would be copied-and distributed
to the other state committees motivated them to produce,as worthwhile
a set of plans as possible. -As an example of the proddctive efforts
expended by members of the SICCs, 'a complete set of materials pre-
pared by the Massachusetts group is_included in Appendix H.

Leadership Development Activities, 1974-75

Under funds granted the R & D Center by NIE A June 1974
-(Continuation of the Dissemination/Implementation of Individually
Guided Education: An Alternative Form of Elementary Schooling, 1974)',
the 'R & D Center will continue to provide implementation leadership
workshops and to cooperate with the SICCs in,network-leadership
development attivities. Implementation leadership workshops haVe
been expanded to include two of the R EtD Center's curriculum and
instruction products, the Wisconsin Design for Reading Skill Devel-
opment ('4DRSD) and Individually guided Motivation (IGM). NetwOrk
leadership development activities will consist of visits by the
R & D Center's Implementation staff to the states, visits by indi-
vidual SICCs to the R & D Center, and a spring 1975 planning meeting
for all SICCs.
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The following'schedule,of implementation and planning workshops
has been established

TYPE OF WORKSHOP

Leadershipyorkshops for
IGE Implementors

Leadership Workshops for -
Teacher Educators

Leadership Workshops for
IGM Implementdis

Leadership Workshops for
WDRSD Implementors

Planning Workshop for
State IGE Coordinating
-Councils

DATE

Feb. 3-7, 1975
Apr. 14-18, 1975
Oct. 20-24, 1975

Jan. 13-17, 1975
June 2-6, 105
Aug. 11-15, 1975

March, 1975
Ju4e4 1975

Feb. 5-7, 1975
Apr. 7 -9, 1975
May 28-30, 1975

May 5-7, 1975

SITE

Tampa, Florida
Denver, Colorado
St. Louis, Missouri

San Jose, California
Hartford, Connecticut
Madison, Wisconsin

Columbus, Ohio
Salt Lake City, Utah

San Francibco, California
Washington, DC
Madison, Wisconsin

Minneapolis, Minnesota

The objectives for theseworkshops.will be similar to those
for previous implementor wofieShops. The proposed improvements for
future workshops describedin the previous section will be imple-
mented while completing the funded activities

Another leadership development effort is being initiated by the
R & D Center undef the scope of work of the June 1974 funding. The
R & D Center is establishing the first four of a possible seven or
eight multistate IGE institutes. These institutes will eventually be
able to provide implementation leadership workshops for all R & D Center
products and ftwr the UW/SRF mg Teacher Education Project materials.

Summary

'The.goal of the R & D Center's leadership deVelopment activities
is that within five years, any state IGE network will become a mature
organization, one that has made the transition into the renewal
phase. Such,a network mdll have the requisite,. organizational arrange-
ments and sufficient personnel resources to realize the outcomes for
state IGE netwcirks. The network will also be a member of the Council
of Representatives of AIGE and will be affiliated with the appropriate
IGE institutes"

To this'end, the R & D Center sponsors and conducts implementation
workshops and planning meetings and maintains frequent contact with
each of the SICCs.

0 PO 10-033-3

74%



ti
National Evaluation Committee

Francis S. Chase, Committee Chairman
Emeritus Professor, Department of Education
University of Chicago

Helen Bain
Past President
National' Education Association

Lyle E. Bourne, Jr.
Institute for the Study .of Intellectual Behavior
Uhiversity of Colorado

Sue Buel
Dissemination and Installation Services
Northwest Regional Educational Laburato

Roald -Campbell
Emeritus Professor, Department of Education
Administration
The Ohio State University

George E. Dickson
College of Education
University of Toledo

L. R. Goulet
Departments of Educational Psychology and Psychology
University of IllinoisChampaign-Urbana

Chester W. Harris
Department of Education
University of CaliforniaSanta Barbara

W. G. Katzenlneyer
Department of Education
Duke University

Hugh J. Scott
Department of Education
Howard University

Barbara Thompson
Superintendent of public Instruction
State of Wisconsin

Joanna Williams
Department of Psychology and Education
Teachers' College, Columbia University

Executive CoMmittee

Richard A. Rossmiller, Committee Chairman
Director

& D Center
William R. Bush

Deputy Director
& D Center

M. Vere De Vault
Professor of Curriculum and
School of Education

Dale D. Johnson
Assistant Dean
School of Education

Karlyn Kamm
Developmental Specialist
R & D Center

Instruction

Herbert J. Klausmeier
Principal Investigator
R & D Center

Joel R. Levin
Principal Investigator
R & D Center

James M. Moser
Senior Research Scientist
R & D Center

Len VanEss
Associate Vice Chancellor
University of WisconsinMadison

Faculty of Principal investigators

Vernon L. Allen
Professor
Psychology

B. Dean Bowles
Professor
Educational Administration

Marvin J. Fruth
Professor
Educational Administration

John G. Harvey
Associate Professor
Mathematics

Frank H. Hooper
Professor
Child and Family Studies

Herbert J. Klausmeier
V. A. C. Henmon Professor
Educational Psychology.

Gisela Labouvie-Vief
Assistant Professor
Educational Psychology

Joel R. Levin
Professor
Educational Psychology

L. Joseph Line
Professor
Institutional Studies

7.1

James Lipham
Professor
Educational Administration

Wayne Otto
Professor
Curriculum and Instruction

Robert Petzold
Professor
Curriculum and Instruction

Thomas A. Romberg
Professor
Curriculum tend Instruction

Richard A, Rossmiller
Professor
Educational Administration

Dennis W. Spuck
Assistant Professor
Educational Administration

Richard L. Vendzky
Professor
Computer Sciences

Larry M. Wilder
Assistant Professor
Child and Family Studies



Technical Report No. 345 (Part 2 of 2 Parts)

A STATING REPORT ON THE IMPLEMENTATION OF IGE: 1971-1974

by James E. Walter, Booker T. Gardner, and Harold G. MacDermot

Reatort.from the Project on Materials and Strategies
for IGE Staff Development and Implementation

Based on a Final Report to the'National
Institute of Education for Grant No. NB-G-00-3-0221

Wisconsin Research and Development
Center for Cognitive Learning
The University of Wisconsin

Madison, Wisconsin

July 1975



Published by the Wisconsin Research. and Development Center for Cognitive, Learning,

supported in part as a research and development center by funds from the National

Institute of Education, Department of Health, Ethication, and Welfare_ The opinions.

expressed herein do not necessarily reflect the po6ition or policy of theNationak

Institute dr Education and no official endorsement by that agency Should be inferred

Center COntract No. g-C-00-3-0065

ii



WISCONSIN-RESEARCH AND DEVELOPMENT
CENTER FOR COGNITIVE LEARNING

MISSION

The mission of the Wisconsin.Research and Development Center
for Cognitive Learning is to help learners develop as rapidly
and effectively As possible their potential as human beings
and as contributing members of society. The R&D Center is
striving to fulfill this goal by

* .conducting research to discover more about
how children learn

developing improved instructional strategies,
processes and materials for school administrators,
teachers, and children, and

offering assistance to educators and citizens
which -will help transfer the outcomes of research
and development into practice
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PROTOTYPIC AGENDA FOR A ONE -DAY AWARENESS CONFERENCE

**,

The obj lye of the one-day workshop is building admini-

strators and central office personnel d ve ap'an awareness of the Individually

(IGErtancepts. Thisc*erence should enable the parti-
.

Gulded Edeettion

cipapperg Atcide whether or not anY"ft their schools might make the organi-

zational change.

9:30-10:15 Greetings, history, and tationale
Center7implementation agency effort`'

10:15-10:30

10:30-11:00

11:00-11:30

11:30-12:00

12:00- 1:15

1:15- 2:00

2:00- 2:45

2:45- 3:00

3:00- 3:30

Discussion of workshop objectives

Overview of iGE

FilM: "Think Kids"'

Seven components of IGE

Break

The prototypic MUS-E organization.'

Systemwide Prograt Committe (SPC)

Instructional Improvement Co tee (IIC)
Instruction and Research Unit (I R Unit)

The Instructional Programing Model (IPM),for the
individual student

Instiuctianal programs and curriculum materials
compatible with the Instructional progratdng
e.g., the Wisconain Design for Reading Skill
Development

Lunch

"Through the Eyes of the Principal"

"The Role of the Unit LeaderThe Team Approach"

Break'

"Where Do We Go From Here?"

8



Session I

1

PROTOTYPIC AGENDA FOR A THREE-DAY
PMCIPALS AND PROSPECTIVE UNIT LEADERS (PUL) WORKSHOP

Overview and workshop objectives

Origin o' IGE

Report of IGE national implementation

Film: "Think Kids"

Seven components of IGE

. Session II Workshop objectives and IGE: A simaation

Phase 1: Preassessment y

Phase 2: Instructional sessions

"Instructional Programing in IGE"

"MUS-ErRoles and Responsibilities"

"The Multiunit SchoolIts Organization and Opera-
tions"

"Grouping Patterns"

"Educational Objectives"

"Assessment in IGE"

Independent activity

Phase 3: "Rap-up" of the day's activities
Yy

Session III Phase 1: Overview of Sessiod51II

Phase 2: Problem'identification process

Phase 3: "Use of Auxiliary and Special Area Personnel"-

"Grouping Students for Instruction"

"LogisticaefV.ementationOrginization,of
_ Instructional Mebbrials"

"Logistics of Implementation-- Curriculum, Stiff,
and Pupil. Scheduling"

"Managing Fupil-ProgressAecord Keeping"

"Reporting Pupil Progress"

"Impact of Teaming"

Rap session on topics such as'"Selecting an IGE
Curricular Area" and "Establishment of Visitation

'A Policies"

Phase 4: Curricular products

; 8e`
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Session IV Phase 1: Overview and objectives of IIC tasks

Phase 2: The IIC from each school will work to ac-
complish the following:

AO,

'-a. a posSible MUS-E organizational design
for their school

b. a tentative staff inservice program

c. the proposed roles and reaponsibilities
for the various staff positions

d. suggested ways of obtaining three to five
hours of planning time for-each unit

e. plans to obtain paraprofessional assistance
on a paid basis, and/or-alternative plans
to-Obtain paraprofessional assistance if
not available on a paid basis

f. the proposed curricular area for which
the Instructional Programing Model will be
applied

Session°V Workshop evaluation and "rap-up"

t,

8,1
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.-'SUGGESTED FLOW OF ACTIVITIES FOR A-THREE-DAY
PRINCIPAL-UNIT LEADER (puL) STAFF DEVELOPMENT WORKSHOP

Session II

Phase 1

Session II

Phase., 2

Overview &
Workshop
Objectives

Preassess-
ment

MUS-E
organizgiion
& operations

.Grouping
patterns

Behavioral
objectives

Independent
activities

in:

MUS-E
organization
& operations

Grouping
patterns

Behavioral
objectives

MUS-E roles
& responsi-
bilities

Instructional
programing

in IGE

Assessment
in IGE

MUS-E roles
& responsi-
bilities

Instructional
programing

in IGE

Assessment
in IGE

MUS-E
organization
& operations

Grouping
patterns

Behavioral
objectives

MUS-E roles
& responsi-
bilities

Instructional
programing

in IGE

Assessment
in NE

MUS-E
organization
& operations

Grouping
patterns

Behavioral
ofijectiVes

MUS-E
organization
& operations

InstrUctional
programing
'in NE

Assessment
in IGE

1
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PUL WORKSHOP (Continued)

Session II

Phase 3

SessiOn7III

Phase 1

Session III

Phase 2

p-up"

Overview
dent.

Small
group 1

Small
Agroup 2

Small
group 3

Panel
response

Session III

Phase 3

Session III

Phase 4

Uses of
auxiliary &
speCial area
personnel

Record
keeping

Record
keeping

Grouping of
students

Rap
session

Scheduling

Organization
of inst.
materials

Scheduling

Reporting
pupil

progress

Impact
of

teaming°

Organization
of inst.
materials

Impact
of

teaming

Curriculum
products



Session IV

Phase 1

Session IV
ti

Phase 2

Session V

4
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PUL.WORKSHOP (Continued)

1

Overview

IIC .IIC ,IIC IIC
meeting meeting meeting meeting

Evaluation
& "rap-up"
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PROTOTYPIC.THREE-DAY PRE-OPENING OF SCHOOL WORKSHOP

The pre-opening of school workshop is designed to provide the entire
staff with a'conceptual understanding of IGE. It is also designed to pro-
vide time in which the units can begin to prepare their procedures and pro-
grams prior'to the opening of school. Basic to this strategy are two
assumptions: first, the principal and unit leaders or key feathers have
attended a three-day staff development workshop; second, the IIC has drafted
a preliminary statement of objectives for their IGE curricular area(s).

The introductory phase (1/B) is designed to provide a perspective from
which to view the commitment to IGE.

The IGE simulation (1/C) is a method which will provide conceptual un-
derstanding of IGE.

Upon the completion of the preliminary activities, the participants
should have a conceptual base from which to build the program for their par-
ticular school environment.

The second day begins with crucial activity (2/A)--the establishment
of the program objectives. It cannot be stressed enough that the establish-
ment of the objectives is of paramount importance in assuring the succeA
of IGE. Even though the IIC has drafted tentative objectives,- they
cannot be accepted without an opportunity for the staff to react to t
It will be the total staff's responsibility to'accept,,modify, add , or
subtract from this rough draft an build it into a form acceptable.to the
majority of the staff.

The discussion of the staff roles (2/F) is to develop an understanding
of each role in the organization. It is extremely important that each staff
role be defined in writing. If each staff member understands the roles
assumed in theJGE organization, there will be an increase in the com-
petency base of IGE and more effective communication channels.

The remainit time in the workshop, s designed to develop proCedures
suggested in, butnot limited to, the tentative agenda. The concluding
activity (2/G) brings together the procedures developed by the ICC for
building-4ide coordination

88
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PROTOTYPIC FIVE-DAY PRE-OPENING OF SCHOOL WORKSHOP

The rationale for the five-day workshop is to provide the basis for
competency in,IGE and to provide activities that will assist the units in
developing procedures and programs for itplementing IGE.

Thd strategy is based on three assumptions: (1) the principal and
unit leaders have attended a,prior training workshop; (2) the IIC has
drafted a preliminary statement of its educational piogram objectives;
and (3) a copy of staff roles and responsibilitA:ea 18 available for-
each staff member. 4

The initial introductory activities (1 /B) are designed to provide a
perspective from which the staff can begin to build their competency in
IGE. Following the viewing of "Think Kids," the presentation ok the basic
organizational pattern of the staff will provide a realistic base from
which the IGE program can be built. At this time, a presentation Of the
week's objectives will give the staff stability and direction as they work,
through the week's activities.

The IGE simulation (1 /C) is a method to provide information about IGE.
Upon the completion of these activities the participants will have a con-
ceptual base from which to build their pdttiftlar IGE prograd.

At the conclusion of each day's
This meeting is vital to the success
grams. The first IIC meeting should
day's activities and make any needed

activities an IIC meeting is held.
of the workshop and .resultant IGE pro-
address itself to a critique of the
changes.

The initial activities (2/A) on the second day.are designed to begin,
harmOnizing the unit so it can function-as an effective group. The unit
leader also briefly explains his operational strategy in preparing for the
implementation of IGE.

The next activity (24) is the presentation if the preliminary state-
ment of the educational program objectives. The units will discuss their
reactions to it. No attempt should be made at this point to formulate defi-
nite revisions of the objectives. This will be done at a later date when
the staff hats increased its understanding of IGE.

Activity 2/C is designed to be ,an intermediate phase between the
conceptual base and practical implementation., The 2/C phase brings into
perspective the roles within a particular school environment in relation
to the implementation of IGE.

40
The IIC meeting should key in on the suggested agenda items if they

have not previously been discussed.

Since there may be many policies and practices over which the local
school unit has little or no control,.the principal should present them

9
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as suggested for the opening of the third day,, phase 3/A. This will pro-
vide at least some uniform dissemination of information, rather than
leaving the staff unaware of district policies or subject to hearsay or
misinformation. *

At this point in the workshop, 3/B, the staff should have a basic con-
cept of ICE and how it can be implemented. The 3/B phase is designed to
pull together the staff's reaction to the preliminary statement of the ob-'
jectives. It is at this point that they formulate any additions, subtrac-
tions, or revisions to the preliminary statement and submit them in writing
to the IIC via their unit leader.

The short 3/C activity is to remind the staff that the behavioral.ob-
jectives are a means to an end and not an end in themselves. The objectives
give direction to a unit's activities.

F011owing the presentation of a general outline of the'IGE curricular
area(s), phase 3/D, the units begin developing procedures and programs as
outlined in 3/E of the suggested agenda. Several items are vital during
this phase:

1. Motivation and enthusiasm should increase although .

frustration mayoccur.

unit2. The r should utilize various techniqueside

and materials to increase the participants' understanding
of'IGE based upon the unit's needs.

3. The suggested agenda items can be altered to fit
local needs, but from the experience of many unit
leaders, those items should be developed to ensure
effective operation.

The IIC activities on Day 3 include the integration of the staff re
sponses to.the preliminary draft of the program objectives. The IIC then
finalizes the educational program's objectives. It is also necessary to
critique carefully the day's activities. This is the first day of formal
unit operation,and-it is essential that the unit function as successfully
as posaible.

The activities on the fourth day begin by having the IIC present the
finalized statementbf objectives. This will,renind the staff that they
are all warkiqg toward a common goal,

The units then continue the activities begun in phase 3/E. By the
conclusion of the day, each unit must have prepared the schedule of acti-

. vities. for the first week of school.

The TIC activities include critiquing the day's program and reviewing
thecactivities for the first week of school. This.revie4 can answer several
questions: Are students oriented sufficiently?' Will there be any conflicts
in terms of facility usage? Could activities from several units be com-
bined to avoid duPlication%Of activities? Are we ready to begin school?.

9 R)
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.4

The final day of the workshop is designed to bring the staffbaCk to-

gether. It begins with a postassessment, thr purpose of which is to
demonstrate to each staff member'how such knowledge and understanding
he or she has gained.

. .

The IIC then presents to the total staff the activities- for the first-
week of school. The- remainder of the day, tl3e units work to finalize their
activitjes in preparation for the opening of school.

, .
.

,
.----

iThat day, the IIC crtiqUea'theyOikshop.'- It also useS'the-results of
the postasseasment to-begin developing itayearlY-4nservice program.

t' -
--4t-..-- ;

4

a, '4
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AGREEMENT

(1972-73)

THIS AGREEMENT is entered into 5 of this 1,-, , day of ' 1972',

by and between the BOARD OF REGENTS OF THE UNIVERSITY OF WISCONSIN d- .

SYSTEM (a Wisconsin corporation),,hereafter called UNIVERSITY, and,
4 ,1

as an IGE/MUS-E Implementatio/f\-
Agent and/or SuLcontractor, hereafter called AGENCY.

-

(
-WiTNESSETH

WHEREAS, UNIVERSITY has received financial support from the United
States Govenpment through funding granted UNIVERSITYs -department'
called WISCONSIN,RESEARCH AND DEVELOPMENT CENTER FOR: COGNITIVE LEARNING
hereafter called CENTER, to implement, and maintain Individually GuidecL
Education in Multiunit Elementary Schools, hereafter ,called IGE/MUS-E,
in a nationwide network, and . (7,

WHEREAS; UNIVERSITY wisheb to engagethe AGENCY to implement and main-,
tain IGE /MUS -E.

NOW, THEREFORE; tie parties agree as follows:

1. The terms yf this agreement shall be in force from the date it is
fully executed until May 31,.1973.

2. The CENTER ngroes to:

A. provide financial assistance to the AGENCY in the estimated
amount of for sekvicing IGE/MUS-E schools'
(listed in Attaclunent D) established prior to May 30, 1972,
establishing an estimated new IGEJMUS -E schoolsduring

-
Jthe pericid June 1, 1972 to February 1, 1973, and reporting pro-

gress as required by .the CENTER; The actual amount of financial
assistance provided will be dependent upon the'number of new
IGE/MUS-E schools established during the period June 1,, 1972
to February 1, 1973 and in accordance with the Financial
Assistance Formula outlined 0 Attachment C.

B. provide the financial assistance specified in paragraph
2.A. above. Progress payments will made by the CENTER
based upon the actual number of new IGE/MUS-Eschools estab-
lished and in accordance with the terms of the following
payment schedule:

. 1st payment - 257. of the estimated amount specified
above, upon receipt of the July 1, 1972 report.

0 2



2nd payment - based 'on the actual number of new schools dstab-
. lished, 5070 of the amount shown on Attachment C

less the amount of the "1st payment". Payment
will be made upon reccipt'of the October 1, 1972
report.

3rd payment - based on actual number of new Schools established,
757. of thc; amount shown on AttachMent C less the
total amount paid in the first two payments.
Paymentwilip be made upon receipt of the
February 1, 1973 report.

4th payment - the remaining 131ance due of-the amount shoWn
on Attachment C as deterrqined4boy the actual

t number of,new schools established during the
period June 1,,1972 to February 1, 1973. Amount

__payable upon receipt of the May 1/ 1973 report.

P. plan and coordinate the national IGE/MUS-E network program.-

D. plan and conduct workshops during the contract period for
coordinators and other personnel from the AGENCY and teacher--
education.instituttons who may participate in IGE/MUS-E
inservice education and who may provide other services to
staqs of local IGE /MUSrE schools-.

0

E, identifyand-annbunce th.e teacher education institutions selected-
.

to condul-W- k workshops for experienced unit leaders, building

principal:* and eading staff teachers of IGE /MTJS -E.

F. arrange for the AGENCY and/or local.IdE/IUS-E scho o rent
or purchase specified inservice audio -vi& al an rinted materials
related to IGE /MUS -E and the Wisconsin Des Reading
'Skill Development.

G.- acceptrequests for consultant assistance to the AGENCY and
to the' local IGE/mus=E-trhvois and to respOnd positively to such
requests within time and budget limitations.

H. provide .assistance for the development of IGE/MUS-E instructional,
administrative, and related operational skills for personnel
in IGE /M1S -E schools established in 1972-73 and in prior years
withih time andbudgetlidlitatioos. Such assistance will be
made available at no charge to the AGENCY and will include
planning, scheduling and conducting CENTER sponsored initial
and continuing staff development workshops of varying length
for IGE/MUS-E administrators, unit-leaders, reading staff
teachers, reading consultants- and aides and interns.,

10
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enter into no formal staff development workshops or materials
Eeivice pgreemOnts (orll or written) with local schools in the

/state seeking to implement IGE/MUS-E-that have riot signed- a
written agreement with the AGENCY beforehand.

e_

J. encourage local-school districts and state.agencies. to.,obtain
$10 to $20 per child from additional Federal or other funding
source,, to provide supplemntary funds to support new_IGE/MUS-E .
school. implementation efforts.

3. AGENCY_agrees to:

A. continue to service the IGE /1US -E schools established

prior to May 30, 1972, by providing effective communication

channls, assisting in inservice progLems and monitoring
their ,progress.

B. Install new IGE/MUS-E schools as stipulated in-paragraph
2.A above hetween June 1, 1972 and February 4, 1973.

C. priwide to the CENTER a plan of activities and progress reports
by the following dates:

July 1, 1972 - a detailed plan of activities for the

"remainder of the contract period, including
a schedule of events, a listing of staff,

and a.listing of both continuing and
newly established participating schoOls:

A

October 1, 1972, - an updating of the July report including

a description of significant probleMs
encountered by continuing and new IGE/MUS-E

schools. This report will include a
listing of those continuing schbols
established prier to May 30, 1972, and
.a listing of new schools established

after May 30, 1972 each listing supported
by a statement certifying thetrthe listed
schools have been established and are --

_operating as,IGE/MUS-E schools. The

latter list will be used as the basis
for computing progress payments as speci-
lied in 2.B., above Such ce.stification
means that each school has (1) completed
its pre-opening workshop for staff; (2)
organized its building into multiunit
design imcluding multiage/grade units and
establishment of an Instructional Improvement

'Commitfee; and. (3) implemented TC instruc-
tional programming in at least one subject-

1 matter area.

16.i
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February 1, 1972 7 an updating of the October report including
a description of significant `'iproblems
encountered by continuing andt new IGE /MUS -E
schools. This report will' also include a
listing of-continuing schools and newsclitools
Rstablished supported.by the certification -

. statement described above.

May 1, )2.73 - a final report summarizing the*bctivities
which took place°duting the contract
period.

D. utilize the financial assis6nce specified in paragraph 2.A
to emplOy personnel to asalAt in the implemen4ation*of IGEMUS-E
schools and to provide suppo-rt (secretarial, travel, supplies,
*etc.) related to Such efforts as indicated in the attached
budget. (Attachment A.)

E. provide sufficient professional.staff to supply consultant(
assistance to participating schools at the recommended minimal
level of one full day per,school semester.

16 I

F. provide supporting-services (secretarial,, copying/duplicating,
etc.) to the *staff responsiblS'for the installation, and operation
of IGE /MU -E schookS.

G. obtain a signed agreement with each cooperating (continuitig and
new) school district concerning the conditions specified in
the Intermediate Implementation Agency-School District Agreement.
(See prptotype agreem/nt Attachment B). Copies of fully
executed aireements shall be forwarded to the CENTER with
each report as specified in 3.0 above.

H. participate in any United States Office of Education evaluation
ptOn which may be conducted independent of the.CENTER.

*I. carry oht the inservice program foltowing the guidelinee for
length of institutes, and target populations suggested by the
Wisconsin Model on a best effort basis..

J. arrange for consu ative services to 'continuing and new IGE/MUS-E
schools. This inclu preopening and other types of work-
shops for the entire staff of an IGE/MUS-E school

-

1 5
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K. Seek to establish cooperative working relationships with-teacher
education institutions to stimulate tileir interest in preparing
IGE/MUS-E profeLsional pefsonnel and teaching interns for IGE/MUS-E,
schools. A desirable Standard is the placement of no more than
two interns per 150 children.

L. stimulate and demonstrate the appropriate use of 1GE/MUS-E
inservice materials with either the unit staff or with the
'entire TGE/MUS-E staff during the school year.

. provideprsonnel, materials, and program during the second`
semester 1872-73:

.

1. for an intensive 3-day workshop for principals and
prospective unit leaders who plan to start IGE/MUS-E school&
in 1-973-74.

2. for "regional", 1-day workshopsfor IGE/MUS-E principals
and selected unit leaders '(self=help in nature).

send the state coordinator and, at the AGENCYrs discretion, one
other person to the CEN1ER sponsored institutes for AGENCY
personnel' specified in paragraph 2.b.-of this agreement.

identify and select experienced principals, unit leaders,-
'and reading teachers who will attend 1-week IGE/MUS-E
workshops specified in paragraph 2.E. during the Second
semester 1972-73, summer 1973, and thereafter as openings
are available.' The CENTER will inform each AGENCY of the

,number of openings'to the various workshops as funding is
not sufficient to provide for attendance by 611.experienced
personnel.

P. communicate to all schools in the state deschptions of
the activities of IGE/MUS-E schools and the ture And
Aubstance of IGE/MUS-E workshops through NCY bulletins,
conferences, in- house publications, a other means.

'IQ, report to the'CENTER in October 1972 and May 1973 any substantial
deviations from the agreed upon insetvice program that may have
occurred;

I

1 0 b



95

R. report to the CENTER*by May 1, 1973, any difficulties cooperating
IGE/MUS-E schools have in meeting the performance objectives as
dutlined in Chapter 6 of Individually Guided Education and the
Multiunit Elementary School.

I.

S. plan with the CENTER coordinator during the second semester
1972-73 for the maintenafice.of existing IGE/MUS-E schools
.during 1973-74 and the starting of new schools during 1973-74.

T. encourage the-reading consultant-of the local school district
to work closely with each IGE/MUS-E school that plans to start
using ttIT Wisconsin Design for Reading Skill Development,during-
1972-73.

4. The following provisions of the CENTER'S contract with the USOE
are hereby made a part of this agreement:.

A. PUBLICATIONS:

Any publication resulting froth or primarily related to per-
- formance under this ContraJt shall contain an acknowledgemeht

substantially the following form: Published by
, supported in part by funds froM the

United States Office of Education, Department of Health, Education
and Welfare.. The opinions expressed in this publication do not
neOssarily reflect the position or policy of the Office of
Education, and no official endorsement by the Office of Edbcation
.should be\knferred. 1

B. PRINTING:

Any and'all printing, binding and dupli.cating performed with funds
from this subcontract shsall be done in accord within the'require-
ments of Government Printing and Binding Regulations No. 20,
March, 1969.

<

'One to four months of planning during a school year by the building
staff with inservice assistance from a reading consultant is needed
before a school can start using The Wisconsin Design for Reading
Skill Development effectively.
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C. EXAMINATION OF RECORDS:

The Subcontractor agrees that the Comptroller 'General or any of
his duly authorized representatives,-shall,juntil the expiration,
of three years after final payment under this agreemelI, have
access to and the right to examine any directly pertinknt books,
documents, papers and _records of the Subcontractor idvolving
transactions related to the agreement.

D. INSPECTION:

' The Government, through any guthorized representative,. has the
right, at all reasonable times, to-inspect, or otherwise evaluate
the work performed or bein performed hereulider and the premises

in which it is being perpormed. If any inspection or evaluation
is made by the Government onjbe premises of a subcontractor, the
subcontractor shall provide all reaso.n4ole facilities and assirt-

0
0 ance,for the.safety and convenience of the GovernMegt representa-

tives in the performance of their duties. All inspections and
evaluations shall,be performed in such a manner as will not unduly
delay the work.

E:7-11JtAgANCE OF FORMS:

L.Uthe event the work performed involves the collection of identical
information from ten (10) or more individuals or organizations other
than fedtra1 employees or agencies, the Subcontractor shall submit
to theCENTER-slx ) copies of all such questionnaire forms and
survey Owls for transmittalto the Office of Education for approval
-prior to theit use.

F. COPYRIGHT:

1. The term "materials" as used herein means writings, sound
retordtngs, films, pictorial reproductions, drawings, or other
graphic representations, computer programs, and works of any
similar nature produced or developed as a part of this contract.
The term does not include financial reports, cost analyses and
similar information incidental to contract administration.

2. It is the policy of the United States Office of Education
that the results of activities supported by it should be utilized
in the manner which would best serve the public interest. To

that end, eiccept as provided in Paragraph 3, the Subcontractor
shall not assert.any,rights at common law or in equiO or establish
any claim to statutory copyright in such materials;and all such 4

materials shall be made freely available to the government, the
education community and the general public.

I

3. 'Notwithstanding the provisions of Paragraph 2 above, upon
request of the CENTER, arrangements for copyright of the materials
for a limited period of time may be authorized by the Commissioner

108
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of Education, through the Contracting Officer, upon a showing
satisfactory to the Office of Education that such protection will
result in more effective development or disseinination of the
materials and would otherwise be in thepublic interest.

4. With respect to any materials for which the securing of copy-
right protection is authorizM under Paragraph 3, the-parties to
this agreement: grant a royalty-free, nonexclgAive and irrevocable
licenge to the government to publish, trap ate, reproduce,
deliver perform, use, and dispose of all such materials. ,

. To the'extent the Subcontractor has the right and permission
W do sop the Subcontractor hereby - grants to the government a
royalty-lree-,--nonexclusive and irrevocable license to use in any

4
manner copyright material not first produced in the performance
of this contract but which is incorporated in the meter-41s.
The Subcontractor shall advise the CENTER of any such-copyrighted
material not first produced in the performance of. this contract
but which is incorporated in the materials. The Subcontractor
shall advise the CENTER of any such copyrighted materials known
to it not to be covered by such license.

6. In the event that reports shall be published in_several parts
and at different tithes, the foregoing provisions shall be applied
separately to each part of each report.

G. PATENT RIGHTS:

1. As used,in this clause,. the ,term

4

(1) "Invention" or "Invention or discovery" includes any art,
machine, manufacture, design, or composition of matter, or
any new and useful improvement thereof, or any variety of
plant, which is or may be patentable under the Patent Laws
of the United thites of America.

2. Determination of Rights to Inventions made by the Subcontractor
shall be made by

(1) the Assistant Secretary (Health and Scientific Affairs)
who shall have the sole and exclusive power to determine
whether or not and where a patent application_ shall be
filed, and to determine the disposition of all rights in
such Invention, including title to apd rights-undar any
patent application or patent which mat iseethereon. The
determination of the Assistant Secr*ary (Health and
Scientific Affairs) on all these matters shall be accepted
as

(2) the Assistant Secretary (Health and Scientific Affairs)
who may, upon the request of the Subcontractor, determine
to exercise his option to-waive rights to the Invention in
foreign countries.

1 0 5
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3.. The following disclosures and reports on inventions made under
the Subcontract shall be furnished tothe Subcontractyr to-the
prime contractor:

(1) A complete Written disclosure ()reach such Invention
promptly after conception or first actual or constructive
reduction to practice, which ever occurs first under this
subcontract.

(2) Information in writing, as soon as practicable, con-
cerning the date and identity of any public use, sale, or
publication of such Invention made by or known to. the
SuhContractor or of any contemplated publication by the
Subcontractor.

(3) Upon request, such duly executed instruments (prepared
by the Government) and such other papers as are deemed
necessary to vest in the Government the rights granted it
under this clause and to enable the Government to apply for
and prosecute any patent application, in any country,
covering each Invention.where the Government has the right
under this clause to file such application.

(4) Interim reports on the first anniversary of the sub-
contract where extended or renewed and every year there-
after listing all inventions made during the period whether
or not previously reported or certifying that no Inventions
were made during the apflicOle.period.

-_,(5) Prior to final settlemedt of this subcontract, a final,
report listing all such Inventions including all tffiiie pfe-

viously listed in interim reports, or certifying that there
are no such unreported Inventions.

4. Patent Agreements shall be obtained by:

(1) The Subcontractor to effectuate the provisions of this
clause from all persons who perform any part of the work
under this subcontract, except such clerical and manual
labor personnel as. will have no access 'to technical data,

° and except as/ otherwise authorized in writing by the prime
contractor. /

5. Payment may be withheld under the subcontract either in the
amount of ten percent (107.) of'the amount of this subcontract
or ten thousand dollars ($10,000), whichever is less, if the
.Subcontractor fails to furnish the written disclosures for all
Inventions as required by paragraph 3(1), or fails to deliver to
the prime contractor the interim reports as required by para-
graph 3(4) of this clause, or fain to furnish the final report
as required by paragraph 3(5), until the subcontractor shall
have corrected,such failure(s). The withholding of any amount
or subsequent payment thereof to the subcontractor under the
contract.

11 0
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6. In 'the event the subcontractor files a patent application on
any Invention made,in the course of or under this sybcontract,
it shall include th' following statement in the first paragraph
of the ipecification and in any patent issued thereon:

1.1"The Invention described herein was made in the course
of, or under, a subcontract with theiWiscoinsin Research
and Develcpment Center for Cognitive Learning, prime
contractor with the Department of Health, Education, -

e

and Welfare." Y

H. WORK HOURS STANDARDS ACT - OVERTIME COMPENSATION:

99

This- subcontract, to the extent that itN is,of a character specified
in the Contract Work Hodrs Standards4ct (40 U.S.C. 327-330), is ,

subject to the following provisions sits:Pt° all other applicable
provisions and exceptions of such Act and the regulations of the
Secretary of Labor thereunder.

1. Overtime reqUirementd. No sub ontractor contracting for any
part of the subcontract Work hich may rehuire or involye
the employment of laborers` oz mechanics shall require or
permit any laborer or mechanic in any workweek in which he
is employed on such work to work in excess of eight hours
in any calendar day or in excess of forty hours in such
workweek 'on work subject to the provisions of the Contract
Work Hours Standards Act unless such laborer or mechanic
receives compensation at a rate not less than one and one-half
times "his basic rate of pay all such hours worked in excess of
eight.hohrs in any calendar day or in excess of forty hours in
such workweek, whichever is the greater number of overtime
hours.

2. Violation; liability for unpaid wages; liquidated damages.
In the event of any violation of the provisions of paragraph
1, the subcontractor responsible therefore shall be liable
to any affected employee for'his unpaid wages. In addition,
such subcontractor shall be liable to the prime contractor
for liquidated damages. Such liquidated damages shall be
computed with respect to each individual laborer or mechanic
employed in violat,ion of the provisions of paragraph 1 in
the'sum of $10 for each calen r.day on which such employee
was required or permitted to dbe employed on such work in ex-
cess of the standard workweek of forty hours without payment
of the overtime wages required by paragraph 1.

3. Withholding for unpaid wages and liquidated damages. The
prime contractor may withhold from the eubcontractor, from
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A

-any moneys payable on account of work performed by the sub-
contractor, such sums as may administratively be determined
to be neces ary to satisfy any liabilities of such sub-
contractor for unpaid wages and liquidated damages as pro-
viVed in t e provisions of paragraph 2.

'Subcontrac s. Oubcontracts shall insert paragraphs 1
,t rough14 f this clause in all subcontracts, and shall require

eir ihncl sion in all subcontracts of any tier.

. Records. e subcontractor shall maintain payroll records
containing the information specified in 29 CFR (516.2[ -a]).

. Such recor s shall be preserved for three years from the
cOmpletion of the subcontract.

I. EQUAL OPPORTUNITY:

1. The subcontractor will not discriminate against any employee
or applicant for employment because'of race,/color, religion,
sex, or national .origin. The subcontractor will take affirm-
ative action to ensure that applicants are employed, and that
employees are treated during employment, without regard to
their race, color, religion, sex, or national origin. Such

faction shal include, but ot be limited to the following:
employment, upgrading, demotion, or transfer; recruitment or
recruitment advertising; layoff or termination; rates of pay
or other forms of compensation; and selection for training,
including apprenticeship. The subcontractor,agfees to post
in conspicuous places, available to employees and applicants
for empldyment, notices setting forth the provisions of this
nondiscrimination clause:

2.. The subcontractor will, in all solicitations or advertisements
for.employees, state that all qualified applicants will receive
consideration for employment without regard to race, color,
religion, sex, or national origin.

3. The subcontractor will send to each labor union or representa-
tiye of workers with which he has a,collective -bargaining
agreement or other contract or understanding, a' notice, to
be provided by the agency contracting officer, advising the
labor union or workers' representative of the subcontractor(s)
commitments under Section 202 of Executive Order No. 11246
of.SepteMber 24, 1965, and shall post copies of the notice
in conspicuous places available to employees and applicants
for employment.
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A.

4. The subcontractor will comply with all provisions of Executive
/Order No. 11246 of September 24, 1965,-and of the rules, regu-

lations, and relevant orders of the Secretary of Labor.

5. The subcontractor will furnish all information and reports
requited by Executive Order No. 11246 of September 24, 1965,
and by the rules, regulations, and orders 'of the Secretary
of Labor, or pursuant thereto, and will permit access to his
books, records, and accounts by the contracting agency and
the Secretary of Labor for purposes of investigation to
asceftain.compliance with such rules, regulatiOns, and orders.

6. In the event of the subcontractor(s) noncompliance with the
nondiscrimination clauses ofihis contract or with any of
such rules, regulations, or orders,-thisubcontract may be
cancelled, terminated or suspended in whole or in part and
the subcontractor may be declared ineligible for further
Government contracts in accordance with procedures authorized
in Executive Order No. 11246 of September 24, 1965, and such
other sanctions may be imposed and remedies invoked as pro-
vided in ExecutivefOrdee\No. 11246 of September 24, 1965, or
by rule, regulation, or order of the Secretary of Labor, or
as otherwise provided by law.

7. The subcontrac* tor shall submit three (3) copies of Its affif.
mative action plans to the prime contractor within 120 days
of the date of this subcontract unless exempt under the rules
and regulations of the Secretary,of Labor (Section 204, Exec-
utive Order 11246, September 24, 1965).

J. CERTIFICATION OF NONSEGREGATED FACILITIES:

101

The Subcontractor certifieS that it does not maintain or provedeC for

I

its employees any segregated faci ties t any of its establishm nts,
and that it does not permit its em loye l! to perform their ,cervices
at any location, under its control, where-- segregated facilities are
maintained. The Subcontractor-certis further that it will_mot
`maintain or provide for its employees any segregated facilities at
any of its establishments, and that it will not permit its employees
too perform their services at any location, under its control, which
segregated facilities are maintained. The Subcontrdctor agrees
that a breach of this certification is a violation of the.Equal Oppor-
tunity clause in this contract. At used in this certification, the
term "segregated facilities" means any waiting rooms, work areas,
rest rooms and wash rooms,-restaurants and other eating areas, time
clocks, locker room, and other storage-or dressing areas, parking
lots, drinking fountains, recreation or entertainment areas, trans-
portation, and housing facilities provided for employees which are

113
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t'

segregated by explicit directive or.. are' in fact segregated on the
basis pf race, creed, color or national origin, because of habit,
.local custom, orotherWise. The Subcontriirtor further agrees that
(except where it has obtained ideppticai certificatidns from proposed
subcontractors for specific time c4riods)"it will obtain identical
.Certifications from any subcontractors,prior*to the award of sub-.
contracts exceeding $10,000 whiChare not exempt from the provisions
of the Equal Opportunitycladse; that it will retain such certi-
fications in its flies; and that it will forward the following
notice to such proposed sUbcontractors (except where the proposed
subcontractarsHaVie submitted identical certifications for specific
time'periods).

NOTE: The penalty for making false statements is prescribed in 18 U.S.C. 1001.

,114



Accepted by:

Board-of Regents of the/University of Wisconsin System

(2103

Ralph Farnsworth State of
Director, U.W. Purchasing

Herbert J. Klausmeler
Director, Wisconiin Research and
DevelopMent Center for Cognitive
Learning.

ti

Date Date
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PERSONNEL COMPENSATION _

Salaries and Wages

Personnel Benefits

Consultant Fees

TRAVEL AND PER D EM

RENT AND UTILITIES,

COMMUNICATIONS

PRINTING AND REPROD ION'

OTHER:SERVICES \')

Equipment Rental

Data Processing

the

SUPPLIES

.EQUIPMENT

INDIRECT:COSTS

TOTAL

ATTACHMENT A

BUDGET'-

111



ATTACHMENT B

PROTOTYPE

MEMORANDOM -GF-AGREEMENT BETWEEN INTERMEDIATE

IMPLEMENTATION AGENCY AND ITS PARTICIPATING SCHOOL DISTRICTS

TO IMPLEMENT IGE/MUS-E

4,

A. The term of this agreement shall be in force from the date it is

fully executed until May'31, 1973.

B. The Intermediate Implementation Agency agrees to:

1. conduct three-day workshops for principals and prospective unit

leaders for IGE/MUS-E implementation during 1972773.

105.

provide consultative help of at least one..half day per month per

participating school durial, the first two years of program Wimple -'

mentation. This includes, consultative help for two 1-day Or

half-day equivalents) insei'vice sessions for the staff of each

ICE/MUS-E.

3: encourage each building staff to use inservice materials appropriately.

4. "%assist in securing:interns and/or studertt teachers from cooperating

universities for school systems desiring them.

tprovide for
.,
communicatiori (newsletter or other forms) among multi-

unit schools, teacher-education institutions, and other appropriate .

agencies.

C. The Participating School District agrees .to:

1. assess present teachers and other school personnel relative to

their inclusion in amultiunis school program.

as 11
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4

2. make necessary arrangements to include only compatible staff

members in each unit and school. Allow those who do not'wish to

participate to transfer without prejudice to another building.

3.1'designate one person in the district to be responsible for suc-

cessful operation of IGE/MUS-E's.

4. provide funds for staff to attend necessaryworkshops and inservice

programs.

5. implement a well-planned local inservice education program to re-

train staff. It is strongly recommended that during the second

semester the principal and unit leaders conduct an inservice pro-

gram. Minimum amounts of time which are recommended to develop.

the multiunit elementary school concept are listed below:

February 4 hours , April 4 hours
March 4 hours May 4 hours

Each school may determine its wishes to hold Sessions once a-week,

twice a month, once a month, or once every alternate month to

achieve the minimum amount of time.

6. hold a 3-5 day workshop for the staff of each buirding-in late

August or early September for the purpose of developing IGE in

one subject matter area.

7. hold t o 1-day (or 4 one-half day equivalent) workshops for the

staff of each building during the school year.

8. implement IGE/MUS-E as specified below in schools:

a. Organize a Complete building in multiunit design to include:

(1) Multi-age/grade units.

(2) Aide(s) for each unit (voluntary'or paid).

(3) Unit leaders, with releaied time for planning..

118
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(4) Establish' an Instructional Improvement Committee (IIC)
and del4ate decision-making powers related to instruction
to them. Make provisions to the ITC toy meet regularly
each week.

(5) Provide 3-5 hours of instructional unit (cooperative team)
planning time per week and during the school day.

b. Curriculum

(1) Implement ICE instructional programming inat least one
- subject-matter area during the first year of implementation.

(2) Grant each,building permission to use appropriate instruc-
tiorial materials and assessment procedures in IGE subject-
matter areas, based upon needs of their children, that-
include these componerrO:

(a) Performance.objectimes

(b) Assessment for objectiyes

(c) 'Diversified learning activities

(d) Post- assessment and'evaluation
.

c. Parent Communication

(1) Implement a planned program of parent communication

9, develop (through encouragement by Central Office) greater flexi-
i

bility in relation to materfals, time, space, funds and personnel.

10. participate in any U. S. Office of Education evaluation plan to

be conducted in relation to,IGE/MUS-E.

11. report to the Intermediate Implementation Agency in early October

111)72 and May 1973 any substantial deviations from the agreed upon

inservice program that may have occurred.

12. report to the Intermediate Implementation Agency by April 15, 1973

any difficulties experienced in meeting performance objectives.

110 0
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Accepted by:

Intermediate Implementation,
Agency

Authorized Signature

Title

School District

Authorized Signature

- Title

Date Date

DCW:bat
1/19/72

10
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.ATTACHMENT C-

FINANCIAL ASSISTANCE FORMULA'

No. of New Amount of.
Schools Established Financial Assistance

0-14 -0-

15 , $15,000

16 16,000

17 17,000

'18 18,000

19 19,000

20-29 20,000

30-39 tow.

AO and over 28,000

I
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APPENDIX C

Copied of 1973-1.74 Subcontract. and 1974-75 Subcontract
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MEMORANDUM OF AGREEMENT

(1973-74)

THIS AGREEMENT is entered into as of the 2nd day of August, 1973, by and

between the BOARD OF REGENTS OF THE UNIVERSITY OF WISCONSIN SYSTEM (a

Wiscontin corporation), hereafter called UNIVERSITY, and Minnesota State

Department of Education, Division of Instruction, Elementary and Secondary

Education Section, as an IGE/MUS7E Implementation Agent, hereafter called

AGENCY.
0

WITNESSETH

WHEREAS, UNIVERSITY has received financial support from the United States

Government through funding granted UNIVERSITY'S%department called WISCONSIN

RESEARCH AND DEVELOPMENT CENTER FOR COGNITIVE LEARNING, hereafter called

-

CENTER, to nationally implement, maintain and refine Individually Guided

Education in Multiunit Elementary Schools, hereafter called IGE/MUS-E, by

the establishment and maintenance of State 1GE/MUS-E Networks, and

WHEREAS; UNIVERSITY wishes to engage the AGENCY to establish and/or maintain

a State IGE/MUS-E Netwtrk to implement, maintain, and refine IGE/MUS-E in

schools,

NOW, THEREFORE, the parties agree as follows:

I. The "terms of this Agreement shall be in force from the date it is fully

executed until September 30, 1974.

II. The CENTER agrees to:

A. .Provid financial assistance in, the amount of five thousand

dollars ($5,000) to the AGENCY for the period of this Agreement

for the purpose of establishing and /or maintaining a State IGE/MUS-E

-Network to implement, maintain, and refine IGE/MUS-E in schools.

An initial payment in two thousand five hundred dollars ($2,500)

i2,
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to the AGENCY will b4 due on September 1; 1973, upon receipt of

an invoice and the doCliments specified in III.I.1., and a final

4

payment of two thousand five hundred dollars ($2,500) to the

AGENCY will be due on September 1, 1974, won receipt of an invoice

and the document specified in III.1.2.

B. Participate in efforts to establish a Nati al Organization of

State rGE/MUS-E Networks.

a .

Provide training opportunities in the form of leadership workshops

for representatives of the State IGE/MUS-E Networks. In this

regard, the CENTER proposes to conduct four;q4) one-week leadership

workshops on the Madison campus between July 14 1973, and September 1,

1974. A maximum of 75 participants will attend each workshop. The

CENTER will provide financial support tb partiCipants to allay

travel and living costs.
4

D. ,Provide consultation services to the AGENCY as required. On-site

consultation will be limited'to one visit during the period of this

agreemeht.

E. Maintain a cooperative relationship with the University of Wisconsin

Sears Roebyck Foundation Project in'working with the State

IGE/MUS-E Network.

III. The AGENCY agrees to: '

A. Form and identify members of a State IGE/MUS-E Network that will

include the following participating member groups:

1. The state education agency,

2. One or more teacher education institutions,

3. One or more large school district's of Minnesota,
aa

4. One or more small school districts of Minnesota.
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I

B. Invite and encourage participation in the State IGE/MUS-E Network

by other organizations, such as:

I. State teacher organizations,

2. State elementary school principals association,

3. State Parent-Teacher Organization,

4. Other state grapt with a direct interest in-elementary

education.

C. Ensure that each member group appoints one person as a 'representative

to the State IGE/MUS-E Network.

D. Ensure that a State IGE/MUS-E Netwoitrk chairperson, executive

secretary, or similar role will be appointed and that such person

hill be identified to the CENTER.

E. lEnsure that one or more individuals will be selected to re resent

the State IGE/MUS-E Network in:the National Organization of State

IGE/MUS-E Networks.

F. Engure that participating member groups will meet and define the

roles and responsibilities of each group in the operation of the

State IGE/MUS-E Network to provide for complete compliance with

the Center's IGE/MUS-E implementation'model.

G. Ensure that each participSting member group in the State IGE/MUS-E

Network will accomplish one or more of the following efforts, so

that all of the following efforts are accomplished by the Netyork

during the period of this agreement:

1. Plan and implement the installation of new IGE/MUS-E schools,

2. --Plan snd start a maintenance and refinement program,

3. Plan a preservice (undergraduate) teacher education program

including IGE/MUS-E concepts and practices,

4. Plan a graduate program for unit leaders for IGE/MUS-E schools,

12,5
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S. Plan a graduate program to prepare4entary principals

for IGE/MUS-E schools.

Provide continuing effort to increase the number of participating

member groups in the State IGE/MUS-E Network.

Furnish the CENTER the following reports:

1. Prior to September 1, 1973,

a. A line item budget to support the $5,000 specified

in II.A.

b. A planning document covering the period of the agreement.

The plan should include but not be limited to projections

0

as to the numbers of each type of participant involved

in the State IGE/MUS-E Network and the, roles and

-respontibilities of each.

2. , Prior to September 1, 1974,

a.
P

rcpert which summarizes all activities specified

in Section III of this agre ment that were accomplished

during the year. This repo should also include plans

for, subsequent years and recommended changes to approach

and operation to improve the IGE/MUS-E Network model.

J. Utilize the financial assistance provided by the CENTER for State

IGE/MUS-E Network purposes only and litited to expenses other than

salaries, such as travel, communications, suppliescservices,

honoraria, and conferences.

IV. This Agreement is subject to'cancellation by the UNIVERSITY in the event

funding from the United States Government is withdrawn or otherwise not

available to the CENTER.

123
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Agreed to:

Board of Regents of the
University of Wisconsin System.

Ralph Farnswcrth
Director, Purchasing

Richard A. Rossmiller, Director
Wisconsin Research and Development
Center for Cognitive Learning

Date

Agreed to:

.(7

et-Cr eVd.e1/
owar B. Casmey,/Commissioner

Minnesota Department of EdUcation

Richard JxMesenburg
State IGE Coordinator.
Minnesota Department of Education

..7

Date

A

1 2 I
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PROTOTYPE STATE NTGE NETWORK SUBCONTRACT*

(1974-75)

SUBCWRACT I

Between

THE BOARD OF REGENTS OF THE UNIVERSITY OF WISCONSIN SYSTEM

and

Under

PRIME CONTRACT NE-C-00-3-0065

This SUBCONTRACT is entered into as of this
1974 by and between the BOARD OF REGENTS OF
(a Wisconsin corporation), hereafter called

as an
.called AGENCY.

117

day of
THE UNIVERSITY OF WISCONSIN SYSTEM
UNIVERSITY, and
implementation agency, hereafter

WITNESSETH

WHEREAS, UNIVERSITY, in behalf of-the WISCONSIN RESEARCH AND DEVELOPMENT CENTER
FOleCOGNITIVE LEARNING, hereafter called CENTER, has received financial sup-
port from the National Institute of Education through Prime Contract NE -C -00-
3-0065 to implement nat/onally'Individually Guided Education, hereafter called
ICE, by the establishment and maintenance of state IGE networks and regional
IGE centers and by conducting leadership workshops, and

WHEREAS, UNIVERSITY wishes to engage the AGENCY to establish and maintain a
,atate IGE neiwork to implement, maintain, and reane IGE in schools.
N,

NOW, THEREFORE, the parties agree as follows:

I. The effective period of this subcontract will be from the date it is
fully executed until June 30, 1975, unless otherwise provided for by
modification to this subcontract. 4

II. The CENTER agrees to:

*Subject to approval by the National Institute of Education and the State of
Wisconsin

126
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A. Provide financial assistance in the amount of
to the AGENCY for the period of

this ,sub contract for the purpose of establishing and/or maintaining
a state IGE network to implement, maintain, and refine IGE in schools.

1. an initial payment of to
the AGENCY will be due on , 1574,
upon receipt by the CENTER of an invoice and the documents
specified in III.J.1.,

2. an interim payment of
to the AGENCY will be due on February 1, 1975,

upon receipt by the CENTER of an invoice and an interim
report as specified in III.J.2., and

3. a final payment of
to the AGENCY will be due on June 30, 1975, upon

receipt by the CENTER of an invoice aid a- final report as
specified in III.J.3.

B. Provi raining opportunities in the form of leadership workshops
for riltsentatives of the state IGE network. In this regard, the
CENTER, In cooperation with the UW/SRF IGE Teacher Education Project,
proposes to conduct a series of leadership workshops between July 1,
1974 and December 31;1975 as follows:

1.' three for Multiunit School-Elementary (MUS -E) implemen-
tors

2. three for Individually Guided Education (IGE) teacher
educators

3. three for Individually Guided Motivation (IGM) implemen-
tors

4. five for Wisconsin Design for Reading Skill Development
(WDRSD) implementors

C. Allocate participation by representatives of the state IGE network
for each of the above mentioned series.of leadership workshops as
follows: P

1. three positions for MUS-E workshops
2. three positions for IGE'teacher educator workshops
3. three positions. for IGM workshops
4. two positions for WDRSD workshops

The CENTER will provide a stipend of $100 per position for
workshops 1, 3, and 4 (above) to help defray the expenses
fOr persons attending the workshops. It is understood by
the parties that stipends to help defray the expenses for
persons attending_workshop 2 above will be provided by the
UW/SRF IGE Teacher Education Project.

D. Host a one-day.meeting in the fall of 1974 for three representatives
of the State IGE'Coordinating Council (SICC) in Madison and support
the travel, lodging, and meal expenses for one representative from
the SICC. The purpose of such meeting is to confer with CENTER staff

1 2 5
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and others relative to the progress in organization and progress
of the state IGE network.

E. Conduct, in cooperation with the UW/SRF IGE Teacher Education Pro-
ject, a three-day spring 1975 workshop for at least three reprer
sentatives from each SICC; such workshop will be for all state
IGE network SICCs and focus on such matters as continued planning,-=
exchange of ideas and experiences, and identification of problems
and possible resolutions. The CENTER will provide a $100 stipend
per attendee to help defray the expenses of travel, lodging, and
meals for each of three representatives from each SICC.

F. Provide two days of consulting to the state IGE network. Such
consultation may be utilized for assistance in running awareness
conferences; principal-unit leader workshops, maintenance-
refinement workshops, and consultation with the SICC, Regional
IGE Coordinating Councils (RICCs), teacher education, groups,
and/or planning task forces.

,0". Conduct two on-site visits to meetings of the SICC by a member
of the CENTER staff.

H. Establish four regional IGE centers, in teacher education institu-
tions located in various parts of the country. Such regional IGE
centers will provide assistance (at cost) to state IGE networks-.
through such means as conducting leadership workshops and consul-
ing services. Each regional IGE center will have an advisory
board comprised, in part, of representatives from each of the SICCs
in the respective regions.

I. Annually publish,a national state IGE network directory and a
directory of IGE schools.

J. Maintain a cooperative relationship with the University of Wiscon-
sin Sears-Roebuck Foundation IGE Teacher Education Project in
working with the state IGE network.

III. The AGENCY agrees to:

A. Form and identify members of a state IGE network that will include
the following participating memher groups:

1. the state education agency N
2. one or more teacher education institutions
3. one or more intermediate education agencies, if appro-

priate
4. one or more local education agencies

B. Invite and encourage participation IA the state IGE network by
other organizations, such as:

1. state teacher organizations
2. state elementary school principals association

1.3u
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41
S: state p- rent-teacher organization
4. other tate groups with a direct interest in eliMentary

education

C. 'Organize Regional IGE Coordinating Councils (RICCs) and a c GE
Coordinating Council (SICC) as outlined in ,A Manual for Starting
and Maintaining State IGE Networks.

D. Identify to the - CENTER by November- 15, 1974 the SICC chairperson,
RICC chairperson, an SICC executive secretary or similar role who
will serve as.state IGE coprdinatar., the coordinators for each
RICC, local education agency IGE coordinator, and a current list
of IGE schools in the state. IGE network.

E. EnAnre that the state IGE network will apply for membership in
the State IGE Network Division of,the national Association for
Individually Guided Education (AIGE).

-F. Ensure that participating member groups will meet and define the
roles and responsibilities of each group in the operation of the
state IGE netwccrk to provide the complete compliance with the
CENTER'S IGE implementation model as outlined in A Manual for
Starting and Maintaining State IGE Networks.

G. Enture that each participating member group in the state IGE
network will accomplish one or more of the following activities,
*so that all of the following efforts are accomplished by the
state IGE network during the period -q this subcontract:

carry out the requisite activities to assist at least
schools in making the changeover to IGE

,2. plan and carry out appropriate inservice activities to
help all . existing*IGE schools paintain and re-
fine the implementation of IGE

3. provide assistance to at least one teacher education
institution in planning a preservice -(undergraduate)
teacher education program including IGE concepts and
practices

4. provide assistance to at least one teacher education
institution in planning a graduate program for unit
leaders and-staff teachers for IGE schools

5. provide assistance to at least-one teacher education
institution in planning a graduate program to prepare
elementary principals and other school administrators ,

p for IGE schools

H. Provide continuing effort to increase the number of participating
member groups in the state IGE network.

I. Utilize the financial assistance provided by the CENTER for state
IGE network purposes only and limited to expenses (other than
salaries) such as travel, communications, supplies, services,
honoraria, and conferences.

13i
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J. Furnish the CENTER the following documents and reports:

1. Prior to September , 1974,

a. a line item 4#get (see Appendix C) to support

^ the $7,500 spgcified in II.A.
b. a planning document covering the period of the

subcontract. The plan should include, but not
be limited to:

1) projections as to the numbers of each type
of participating agency to be included in
the state IGE network and the roles and
responsibilities of each

2) identification of the prospective member
agencies andtheir representatives

3)-identification of agencies which will car-
ry out the activities identified in III.G.1-5

4) timelines when the activities in III.G.1-5
will be carried out

5) projected estimates of the dollar value
contributions of member agencies to the
activities specified above

2. Prior to February 1, 1975,

a. an interim progress report related to the activities
specified in the initial planning document specified
in III.J.1.

3. Prior to June 30, 1975,

a. a final report which summarizes all activities spef-
cified in section III of this subcontract that were
accomplished during the year and including a,cost
benefits analysis based upon the funds provided
by the CENTER and the dollar value con ributions
of participating agencies and individ als. This
report should also include plans for bsequent
years and recommended changes, in organiz g and
operating the state IGE networ

121

t.

K. Send the number of persons specified in II.C. to the leaderahil
workshops specified in II.B. above.

L. Send at least three representatives from the SICC to the fall
meetings in'Madison, Wiscdnsin as specified in II.D. above. The
representatives shall be from the state education agency, a tea-
cher education institution, and a local education agency.

M. Send at least three representatives to the spring workshop speci-
fied in II.E. above.

N. Participate on the appropriate regional IGE center's advisory
board.

13,



IV. In the event the AGENCY elects to designate another educational organiza-
tion as the agent to coordinate and be responsible for the fiscal re -
gponsibilities associated with this subcontract and the state IGE network,
indicate below the name and address of the institution so designated, as
well as the name of the responsible individual:

Responsible Person

Agency

Street

City/State/Zip

V. The following Special Provisions attached (Alpendix A) of the Prime Contract
are hereby incorporated into this subcontract:

A. Article VIII - Income
B. Article IX -.Federal Reports Act
C. Article XI - Warranty Against Dual Compensation
D. Article XII - Services of Consultants

VI. The following clauses of the Prime Contract General Provisions, HEW form
315 Rev. 12/72, are attached (Appendix B) and dye hereby incorporated into
this subcontract:

A. Clause No. 7 - Examination of Records
B. Clause No. 14 - Termination
C. Clause No. 15 - Rights in Data
D. Clause No. 20 - Patent Rights
E. Clause No.

tion
30 - Contract Work Hours Standard-Overtime Compensar

F. Clause No. 32 - Equal Opportunity

Any reference in the Special or General Provisions to the word Contractor
or Grantee for purposes of this subcontract shall mean AGENCY and refer-
ence to the words Government, Contracting Officer or his duly authorized
representative,and Grants Office shall be deemed to mean the UNIVERSITY.

133
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This subcontract shall become effective and shall be binding upon the
parties hereto, their successors and assigns upon due execution by both

parties.

Agreed to:

Board of Regents of the
University of Wisconsin System

Agreed to:

Robert W. Erickson, Director AGENCY
search-Administrigoo-Financial

Date Name

Ralph Farnsworth Title
Director; Purchasing

Date Date

Richard A. Rossmiller, Director
Wisconsin Research and Development
Center for Cognitive Learning

Date
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APPENDIX C

BUDGET SHEET

Travel of network officers, respresentatives, and
consultanti

Transportation

Meals and Lodging'

Communications

Telephone

Postage

Printing and Reproduction

Printing

Copying

Supplies and Materials

Conference Expenses,

Conference room rental

Food (coffee, 'rolls, etc.)

4
Secretarial Assistance

Honoraria for Consultants*.

Contingency.(not more than 5% of total)

TOTAL

73,

The D Center pays $100 per day plus expensesto its consultants.

44,

I



4
APPENDIX C

:EXPENDITURE REPORT

Travel of network officers, repre-
sentatives, AO consultants

Transportation

Meals and Lodging

125

Budgeted Expended Balance

4111,

Communications

Telephone $ $ $

Postage $ $ $

Printing and Reproduction

Printing

Copying

Supplies and Materials.

Conference Expenses

Conference root* rentals

Pood (coffee, rolls, etc.)

Secretarial Assistance

Honoraria for Consultants*

Contingency (not more than 57. of total) $

TOTALS

*The R 6 D Center pan; $100 per day plus expenses to its consultants.
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APPENDIX D

Copy of Memorandum of Agreement with 14 States
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4
MEMORANDUM OF UNDERSTANDING BETWEEN THE WISCONSIN RESEARCH,

AND DEVELOPMENT CENTER FOR COGNITIVE LEARNING
AND AN ESTABLISHED STATE IGE NETWORK

This MEMORANDUM'Ok UNDERSTANDING is entered into as of thiS day of
, 1974.by and between the WISCONSIN RESEARCH

AND DEVELOPMENT CENTER FOR COGNITIVE bEARNING, hereafter called CENTER, and
as an IGE implementation

agency, hereafter called AGENCY.

WITNESSETH

,WHEREAS, CENTER has received financial support from the United States Government
to implement Individually Guided Education, hereafter called IGE, nationally-
by the establish4ent of state IGE networks and regional IGE centers and through
conducting leadership workshops, and

/-

WHEREAS, CENTER wishes the AGENCY to assume the leadership in,amintaining and
refining the state IGE network in

NOW, TliEREFOBE,,the parties agree as follows:

I. This MEMORANDUM OF UNDERSTANDING is in force from September 30, 1974 until
December 31, 19 75

II. The CENTER agrees to:

Conduct, in cooperation with the University of Whconsin Sears-
Roebuck Foundation icg Teacher Education-Project, a series of
leadership workshops asfollow's:

48,00-at

1., three for Multiunit School-Elementary (MUS-E) implemen-
t tors

2. three V6r Individually Guided Education (IGE) teacher
educators

3. three for Individually Guided Motivation (IGM) implemen-,
tors

4. five for Wisconsin Design for Reading Skill Development
(WDRSD)4implementors

B. Allocate participation by representatives of the state IGE net-
works for each of the above mentioned series of leadership work-
shops as follows:

1. three positions for MUS-E workshops
2. three positions for IGE teacher educator workshops
3. three positions for IGM workshops
4. two positions for WDRSD workshops

138
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The CENTER will provide a stipend of $100 per position for
workshops 1, 3, and 4 (above) to help defray the expenses for
persons attending the workshops. It is understood by.the
parties that stipends to help defray ,the expenses-far persons
attending workshop 2 above will be provided by the UW/SRF IGE
Teacher Education Project.

C. Host a one-day meeting in the fall of 1974 for three represen-
tatives of the State IGE Coordinating Council (SICC) in Madison
and support the'travel, lodging, and meal expenses for one
representative from-the SICC. The purpose of 'such meeting is
to confer with.CENTER staff and others relative to the progress
in organization and programs of the state IGE network.

D. Conduct, in cooperation'with the UW/SRF IGE Teacher Education
Project; a thre;24ay spring of 1975 workshop for at least
three representatives from each SICC; such workshop will be for
all state IGE network SICCs and focus on such matters as con-
tinued planning, exchange of ideas and experiences,' and identi-
fication of problems and possible resolutions. The CENTER will
provide a $100 stipend per attendee to help defray the expenses
of travel, lodging, and meals for each of three representatives
froreeach SICC.

E., piovide two days of consulting to the State IGE, Network. Such
consultation will not be'for assistance in running awareness

. conferences, principal-unit leader workshops, or maintenance-
'refinement' workshops; rather, consultation will be available
for meetings or workshops for the SICCs, the Regional ICE Coor-
dinating Conncils (RICCs), teacher education groups, and/or
planning task forces.

F. Conduct two on-site visits by a member of the CENTER staff to
4 meetings of the SICC.

. Establish four regional IGE centers, in teacher education insti-
tutions located Alp various parts of the country. Such regional
IGE centers 4to provide assistance (at cost) to state IGE networks

'through sucti means as conducting leadership workshops and con-
sulting services. Each regional IGE center will have an advisory
board comprised, in part; of representatives from each of the
SICCs in the respective regions.

H. Annually publish a national state IGE network directory and a
directory of IGE schools,

I. Maintain a cooperative relationship with the UW/SRF IGE Teacher
Education Project in working with'the state IGE network.

III. The AGENCY agrees to:

A. Send persons specified in II.B. to each of the leadership work-
shops in II.A. abOve.

eti
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B. Send at least three representatives from the SICC to the fall
meetings in Madison, Wisconsin as specified ,in II.C. above.
The representatives shall be from the state education agency,
a teacher education institution, and a local education agency.

C. Send at least three representatives to the spring workshop
specified in II.D. above.

D. Submit to the CENTER by October 30, 1974 the plans of the state
IGE network for implementing IGE in .the state and\including
an estimate of the dollar value of the contributions of mem-
ber agencies to the activities specified in the plans, and
report on February 1, 1975 and August 1, 1975 the progress of
the state IGE network in organizing the network and in carry-
ing out its implementation plansrreports submitted to comply
with UW/SRF requirements will satisfy this requirement.

E. Participate on the appropriate regional IGE center's advisory
board.

F. Establish an SICC and RICCs as described in A Manual for Start-
ing and Maintaining State IGE Networks including representation
from the state education agency, one or more teacher education
institutions, one or more intermediate education agencies (if
appropriate) and local education agencies.

Provfarinformation about the activities of the state IGE net-
work in each of the four phases of implementation and a cast-
benefits analysis based on the dollar value of the contribu-
tion of the various agencies in the state IGE network. Such
information will be provided through a visit or phone call
during the last two months of this Memorandum of Understand-
ing so that the CENTER can complete a required final report
on the total scope Of activities in the'project.

H. Identify to the CENTER by November 15, 1974 and NeveMbet 15,4
1975 the SICC chairperson,-RICC chairpersons, an SICC execu-
tive secretary or similar role who will serve as state IGE



coordinator, the coordinators for each RICC, local education
agency IGE coordinator, and a current list of IGE schools in
the state IGE network.

Agreed to: Agreed to:

Richard A. Rossmiller, Director
Wisconsin Research and Development
Center for Cognitive Learning

James E. Walter, Director of
-Implementation for the Wisconsin
Research and Development Center
for Cognit Learning
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State IGE Coordinating Council
Chairperson

Agency which the SICC Chairperson
Represents

Date Date
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APPENDIX E

Copy of Instrument Used to Conduct Telephone Survey
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QUESTIONNAIRE FOR STATE COORDINATORS (14- INITIAL STATES)

STATE DATE

1. AreAre there any questions regarding the Memorandumof Agreement?

2. Who will sign the Memorandum of Agreement?

IOW

3. By what date can we expect it to be signed?

4. Has the August 1974 report to the UW/SRF project been submitted? If not,
When can we expect it? (Thia report will satisfy the requirements of the
R & D Center's subcontract with your state.)

5. Did you heie any "carry over funds"?

How much?

Dicryou carry out your original plans? (Handle this question with tact---
non-threatening!)

If not, why?

6. What is the progress of your plans since Indianapolis?

Outcome 1

Outcome 2

Outcome 3

14i L

Outcome 4

Outcome 5



questionnaire for State Coordinators
(14 Initial States)

7. What kind of assistance do you need from the R & D Center?

8. \Do you plan to use all of the 'stipends allocated to your state?

410) 3 Stipends for'MUS-E ($150)

February - Tampa

April - Denver

October - St.' Louis

(b); 3 Stipends for Teacher Educator ($150)

January - San Jose

Jun e - Hartford

August - Madison

(c).3\stipends for IGM ($100)

March - COlumbus

June - Salt Lake City

(d) 2 Stipends for WDRSD ($xOO).

NovaMber - Atlanta

FebrUary - San Francisco

April - Washington, D.C.

May - Madison

.))

*4)

ai

135.

e.

9. (a) Will there be any representatives from your state can attend a teacher
educator workshop to be held in San Jose, California in mid-January 1975?

_14
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Questionnaire for State Coordinators
(14 Initial States)

(b) Will there be any representatives from your state who can attend an imple-
mentors' workshop to be held in Tampa, Florida in mid-February 1975?

10. What date<s) would be most convenient for three representatives'from your
SICC to attend the one-day planning meeting in Madison during the months
of November, December, and January (1975)? The R & D Center will pay the_
full expenses of one person for this meeting.

1st choice

2nd'choice

3rd choice

41. Have you made any modification on the prototypic sequence of inservice
activities? (See model on p.'47, State Network Manual)

12. What are the activities and sequence?

13. When (months =).? V`

14. Did you add anything?

15. What would be a convenient date for-R-&-D Center staff to visit an SICC
meeting in your state?

January 1975

February 1975

March 1975

GPO O 0-034-4
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*Questionnaire for State Coordinators
-(14 Initial States)

137

16. When do you plan to be running the following implementation activities
(get dates)?

(a) Awareness, or clue-in, or overview

(b) Principal-Unit Leader workshop or two-week clinicals

17. In how many new schools do you plan to implement IGE/MUS-E?
.

During 1974-75

During 1975-76

,146
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APPENDIX

Examples of Credit and Inservice IGE Courses
Provided by Teacher Education Institutions
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EXAMPLES OF CREDIT AWD INSERVICE COURSES IN ICE

Variouakprofessors have organized modules, couxes, and description
of their tolal programs dealing with IGE. The professors listed below can
make a particular outline available to-you upon request. We .hope that
teacher educators will keep in touch with one another in dey,loping offer-
ings related to IGE.

Professor

Fred Anderson
Black Hills State College
Spearfish, SD 57783

Naomi Spaulding
Black Hills State College
Spearfish, SD 57783

Naomi Spaulding
Black Hills State College
Spearfish, SD 57783

Jerry Hauge
Dakota State College
Madison, SD 57042

Bill Knox
Dakota State College
Madison, SD 57042

Warren Kallenbach--
San Jose State Uni-
versity

,San Jose, CA 95192

Warren Kallenbach
San Jose State Uni-

° versity
San Jose, CA 95192

Warren Kallenbach
San Jose State Uni-
versity
Sari Jose, CA 95192

Warren Kallenbach
San Jose State Uni-
versity

San Jose, CA 95192

Title & Kind of
Course

Individually Guided
Education
3 credits

Time
Offered

Ac. Year

Students
Enrolled

Und4rgradt
Graduate,
Inservice

Introduction to Sum. Sess. Undergrad/
,

IGE Graduate
1 credit

Clinical in IGE Sum. Sess. Undergrad/
1 credit Graduate

Clinical in IGE
2 credits

Inservice

Ac. Year Inservice

Curriculum: Indivi- Ac. Year/ Undergrad
dually Guided Educ. Sum. Sess.
2 credits

-Wisconsin Design
Reading:Workshop
1 credit

Practicum in IGE
Materials Prepara-
tion
4 credits

Sum. Sess./ Inservice
Ac. Year

Sum. Sess./ Inservice
Ac. Year

Workshops for Prin- Sum. Sess./ Inservice
cipals in IGE Ac. Year
Schools
1 credit

Workshop in IGE
3 credits
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Ac. Year



Professor

Warren Kallvnbach
-San Jose State Uni-

versity
San Jose, CA 95192

Warren Kaltenbach
San Jose State Thi--
versity

ti San Jose, CA 95192

Warren Kallenbach
San Jose State Uni-
versity
San Joie, CA 95192

Weldon Parker
San Jose State Uni-
versity

San Jose, CA 95192

William Bechtol
,,Southwest Minnesota
State College

Marshall, MN 56258

4
Judy Mohr
Southwest Minnesota
State College

Marshall,.MN 56258

Mark S. Brawn 4'

University of Hartford
West Hartford, CT 06117

Cleo KoAters
University of South Dakota
Vermillion, SD 57069

Joan Inglis
University of Toledo
Toledo, 01143606

'

Title & Kind of
Course -

.

Advanced Workshop
in IGE
3 credits

Practicum in IGE
.Materials Prepara-
tion
6 credits

if

Personalizing
struction'in
Learning

r

*Developing Mathe
matical Processes
Workshop.
1 credit

4
Performance Objec-
tives Cluster
1 'Credit

Time
Offered

Sum. Sess./
Ac. Year
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Studeints

Enrolled

Inservice '

Sum. Sess./ Inservice
Ac. Year

Act Year Undergrad/
Graduate

Sun. Sess./ Inservice
Ac. Year

Ac. Year

SeCondary Education Ac. Year
Program: Module I:
So YQu Want to
Teach

Implementatiwof
IGE
3 credits

Seminar in IGE
3 credits

Developing IGE/MUS-E
in North Central
Ohio--two week
institute

til k 1.15

Ac. Year/
Sum. Sess.

Ac Year

Sum. Sess.

Undergrad

Undergrad

Graduate

Undergrad/
Graduate
Inservice

Inservice
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Professor

Lloyd Joyal, Max Poole,
Juanita Sorenson

University of Wisconsin
Eau Claire, WI 54701

Lloyd Joyal, Juanita
Sorenson

University of Wisconsin
Eau Claire, WI 54701

Lloyd Joyal, JuaRpa
. Sorenson
University of Wisconsin
Eau Claire, WI 54701

Herbert J. Klausmeier
University of Wisconsin
Madison, WI 53706

James Lipham, Marvin
Frutb

University of Wisconsin
Madison, WI 53706

Aussell-Burgett, Margaret
Woods, R. Keith Woods

University of Wisconsin
Platteville, WI 53818

Russell Burgett, Margaret-
Woods, R. Keith Woods

University of Wisconsin
Platteville, WI 53818

Russell-Burgett, Margaret'
Woods, R. Keith Woods

University of Wisconsin
Platteville, WI 53818

Russell Burgett, Margaret
Woods, R. Keith Woods

University of Wisconsin
Platteville, WI 53818

Virgil J. Wise
Univ.ersity of Wisconsin
Whitewater, WI 53190

Virgil J. Wise
University of Wisconsin
Whitewater, WI 53190

Title 6 Kind of
Course

Intro. to IGE
3 credit course

Time-A
Offered

Students
Enrolled

Ac. Year/ Undergrad/
Sum. Seas. Graduate

Individually Guided 4c. Year/ Graduate
Motivation Sum. Sess.
3 coat course.

Differentiated Staff.: Ac. Year/
A Support System for Sum. Sees.
IGE
3 credit course

Individually Guided . Ac. Year
Motivation
1 credit module

Seminar on Principal- Ac. year
ship:DThe Principal
in the IGE School
3 credit course

Introduction to
IGE

Graduate

Undergrad/
Inservice

Graduate

Ac. Year Undergrad/
Graduate

Curriculamylanninir Ac. Year
Wisconsin Design

Curriculum Planning: Ac. Year
IMplementation of
Mathematics in IGE

Curriculum Planning:
Individually Guided
Motivation

Introduction 'to
3 credits.

Instructional
Programing in IGE
3 credits

Ac. Year

Ac. Year

Ac. Year

Undergrad/
Graduate

Undergrad/
Graduate

Undergrad/
Graduate

Undergrad/
Graduate
Inservice

Graduate/
Inservice
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The following modules are from a collection of modules for Elemen-
tary Teaching and Learning, developed by the Elementary Competency-
Based Teacher Education faeulty at the'University of Toledo, TPledo,
Ohio 43606. Completion of a cluster of modules leads to eight quarter
hours of credit.

Time Students
Professor. Title of Course Offpred Enrolled

John Ahern Social St. Planning Ac. Year Undergrad

John Ahern, Dean L. Concept Attainment Ac. Year Undergrad
Meinke

Stuart Cohen, Gary Strategies for Ac. Year Undergrad
Cooke Changing Behavior

Stuart Cohen, Carole Self-management Ac. Year Undergrad
Urbansok

Les Elsie, Sam Snyder Observation of a Ac. Year Undergrad
School Instr. Unit

Dean L. Meinke, Marcia Group Process Ac. Year Undergrad
L. Mutterer

Dean L. Meinke, Marcia Learning' Theory and Ac. Year Undergrad
L. Mutterer Motivation

Dean L. Meinke, Marcia Problem Solving Ac. Year 'Undergrad
L. Mutterer

Hughes Moir 'Children's Lit.: Ac. Year Undergrad
Poetry for Children

George Shirk Teaching Math in the Ac. Year Undergrad
ElementaryJSchool

Jerry Underfer Teaching Science in
the Elementary School

Ac. Year Undergrad

ti

74"
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5

EXAMPLES OF PROGRAMS DEALING WITH IGE

Dr. Richard Ishler, Assiqant Dean
College of Education
University of Toledo
Toledo, OH 43606

Dr. Warren Kallenbach
School of Education
Room 219
San Jose State University
San Jose, CA 95192

r

Dr. Max Poole, Chairman
Department of Elementary Educagton
University of Wisconsin-Eau Claire
Eau Claire, WI :54701

Dr. Richard Wollin
Chairman-on-leave-of-absence
Department of Education
Southwest Minnesota State College
Marshall, MN 56258

a

Master's Degree PrograM in
Individually' Guidgd EduCation
and the Multiunit7School

Master's Degree Program in
Instructional Technology for
IGE Unit Leader

Monograph No. 1: Performance-Based
Graduate Courses for Individually
Guided Education

"Teacher Education at Southwest
Minnesota State. College" --
Paper prepared by Dr. Richard Wollin

GPO 10-43



APPENDIX G

Agenda for SICC'Planning Workshop
September 30-October 2, 1974
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1974 NATIONAL PLANNING WORKSHOP

for

STATE IGE COORDINATING COUNCILS

September 30-October 2, 1974

TENTATIVE AGENDA

Planned by the

National Workshop Planning Committee*

Hinted by the

State IGE Network of Indiana

Terry Jackson,-State IGE Coordinator

-4(

Supported by the

Wisconsin Research and Development Center for
Cognitive Learning

and the

University of Wisconsin Sears-RoebUck Foundation
Teacher Education Project

*Mary Baban, Les Bernal, Ken Carlson, Ron Horn, Ross Johnson, Warren Kal-
lenbach, Wayne Krula, Walt Krupa, Bill Phillips, Dick Rasmussen, Walt
Serum, Ed Weinswig
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1974 NATIONAL RLANNING WORKSHOP

for

STATE IGE COORDINATING COUNCILS

DATE: September 301-,October 2, 1974

LOCATION: Pilgrim Inn, Indianapolis, Indiana

PURPOSE OF WORKSHOP:

To provide representatives and guests of State IGE Coordinating

Councils an opportunity to prepare long-range plans for the

implementation of IGE according to the four-phase model of

implementation described in the Manual for Starting and Main-
,

taining_State IGE Networks.

OBJECTIVES OF WORKSHOP:

A. At the end of the workshop each State IGE Coordinating Council

will have developed, in writing, a set.of initial plans for

implementing IGE in its respective state for the 1974-75 and
w.

1975-76 school years. Such plans will be described in terms

of performance objectives related to the following broad out-

comes for State IGE Networks:

1. assisting schools in making the changeover to ICE,

2. providing inservice to established ICE schools,

3. introducing IGEtinto undergraduate programa for

the purpose of preparing prospective IGE teachers,

4. planning, developing, and providing IGE graduate

programs for,unit leaders-and staff teachers, and
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planning, developing; and providing IGE graduate

programs for building principals and other school

administrators.

B. At the end of the workshop each SICC that has not yet done so

will have identified a task force, or task forces, for each of

the five outcomes; such task forces are to assess needs and

develop strategies for accomplishing the performance objectives

within each of the outcomes for State IGE Networks. Each SICC

that has already assessed needs and developed strategies will

plan the more detailed activities and time schedule for imple-

menting each performance objective.

FORMAT OF WORKSHOP:

Workshop sessions are designed so that some sessions are devoted

to input and discussion in the context of the total group. Input

sessions are followed by planning and/or working sessions for SICC

representatives in both role alike groups and as SICCs.

A coordinating committee consisting of two SEA, two TEI, two

IEA, and two LEA representatives will be selected during the first

day of the.workshop. Its purpose will be to evaluate the progress

of the workshop in terms of the purpose and objectives and to sug-

gest and plan changes should such be necessary.

In addition to the input and work sessions, there will be self-

host dinners with featured. speakers on the evenings of September 30

and October 1. Lunches will be provided on a self-host basis for

all participants.

EXPECTATIONS FOLLOWING THE WORKSHOP:

It is expected that the plans developed at the workshop will be

.156



used as the basis for developing and strengthening the organiza-

tional elements. of the state ICE networks. Such plans as may be

developed should be reviewed by the RICCs and the total SICC in

each state before they are considered final; reviews might be

completed by mid December, 1974. Finally, such plans will help

both parties meet the performance objectives outlined in the

subcontracts and/or memoranda of agreement currently in force

or being negotiated between the states and the UW /SRF Project

and/or the R & D Center.

t)

149



- 150

SUNDAY, SEPTEMBER 29, 1974

8:00 P.M.

AGENDA

Planning Session (Room 13)

Meeting of workshop staff and chairperson of each State
IGE Coordinating Council (SICC) to prepare for workshop
activities

MONDAY SEPTEMBER 30, 1974

8:00 A.M. Registration (Lower Lobby Area)

8:30 Welcome and Opening Comments (Banquet Room)

--Dr. Leslie C. Bernal, Chairman; National Planning Committee
--Dr. Terry Jackson, Indiana State IGE Coordinator
--Dr. Harold H. Negley, Chief State School Officer, State

of Indiana

8:45 Reports from the R & D Center and the UW/SRF Project
(Banquet Room)

--Dr. Herbert J. Klausmeier, UW/SRF Project
--Dr. James E. Walter, R & D Center
--Dr. tancy Evers, 5R & D Center
--Ms. Debbie Stewart, R & D Center

10:00 4.14reak

10:15- Session A-1: Outcomes for State IGE Networks and Workshop
Format (Total Group) (Banquet Room)

--Dr. James E. Walter,

11:00 Session A-2: Each SICC will meet and discuss Outcomes 1-5
identified'in Objective 1 for this workshop
and establish priorities for determining
performance objectives for each of the Outcomes.
EachbSICC chairperson is responsible for his own
group.

New York SICC (Nursery - located between Rooms 112 & 113)
Indiana SICC (Room 135)
Remaining states meet in Banquet Room_

12:00 Lunch (Nichibei Kai-Japanese Steak House, Lounge, Coffee Shop)

1:00 Session B-1: Roles, Responsibilities, and Relationships in a
State IGE Network (Total Group) (Banquet Room)

- -Dr. Herbert J. Klausmeier
- -Dr. Lee Ellwood, Formerly With Texas Education Agency
--Dr. James E. Walter-
--Dr. L. Joseph Linas UW/SRF Project458



MONDAY, SEPTEMBER 30, 1974 (Continued)

1:00 ' Alternate Session B-1: IGE Awareness Program for SICC
invited participants who are not familiar
with the basic components of IGE (Nursery)

--Ms. Elaine McGregor, R & D Center
--Dr. L. Joseph Lino

at
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1:45 Session B-2: Persons from each type of agency represented
at the-wOrkshop (SEA, TEI, IEA, and LEA)
will meet in separate groups to share how
each has carried out the role and responsi-
bilities for the particular type of agency
within each state network and how each sees
future roles. Each will also share the kinds
of relationships that have developed between
the respective agency and other agencies and
how these relationships might be improved.

--SEA, Dr. Booker Gardner, R & D Center (Small Banquet Room)
- -TEI, Dr. Harold MacDermot, R & D Center (Large Banquet Room)
--IEA, Dr. James E. Walter (Large Banquet Room)
--LEA, Dr. Nancy Evers (Room 135)

2:45 Break (Banquet Room)

3:00 Session B-3: Individual SICC Meetings to Plan Performance
Objectives and to identify a Task Force Rela-
tive to Outcome 1

New York SICC (Nursery - located between Rooms 112 & 113)
Indiana SICC (Room 135)
Remaining states meet in Banquet Room

4:45 Session B-4: SICCs will combine into groups of SICCs to
present and critique the plans for meeting4

0

Outcome 1

Group assignments made on Sunday evening

5:30 Workshop Coordinating Committee Meeting (Room 135)

--R & D Staff and Agency Representatives

6:00 Self-Host Cocktail Hour (Banquet Room)

7:00 Dinner (Banquet Room)

- -Guest Speaker: Dr. Martin W. Essex, Chief State School
Officer, State of Ohio
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TUESDAY.. OCTOBER 1. 1974

8:00 A.M. Announcements (B4quet Room)

--Dr. Harold MacDermot

8:15 Session C-1: Selected Local Education Agency participants
will conduct a panel discussion regarding the
needs of LEAs relative to Outcome 2 and the
possible role of the SICC in meeting these
needs. (Total Group) (Banquet Room)

--Mr. Leslie C. Bernal, Moderator

9:00 Session C-2: Undividual SICC Meeti s to Plan Performance
Objectives and to iden ify a Task Force Rela-
tive to,Outcome 2

New York SICC (Nursery - located between Rooms 112 & 113)
Indiana SICC (Room 135)
Remaining states meet in Banquet Room

10:15 Break (Rear of Banquet Room) - at convenience of groups

10:45 Session C-3: SICCs will combine into groups of SICCs to
present and critique plans for meeting Out-
come 2

Group assignments made on Sunday evening

12:00 Noon Lunch (Nichibei Kai-Japanese Steak House, Lounge, Coffee Shop)

1:00 P.M. Session D-1:" Local Education Agency, Teacher Education and
State Education Agency Personnel will discuss
how teacher education institutions have become
involved in the implementation of IGE in
cooperation with state and local agencies and
how the teacher education on campus program may
be changed as a result of that involvement

--Dr. Herbert J. Klausmeier, Chairperson
--Dr. Lee Ellwood.

--Ms. Catherine Farmer, Tomah; Wisconsin Public Schools
--Dr. Edward Weinswig, University of4partford - undergraduate

training
--Dr. Juanita Sorenson, University of Wisconsin-Eau Claire -

. graduate program for unit leaders
--Dr. James Lipham, University of Wisconsin-Madison - graduate

program for building principals
(Total Group) (Banquet, Room)

2:45 Break

3:00 Session P-2: Individual SICC Meetings to Plan Performance
Objectives and to identify a Task Force Rela-
tive to Outcome 3

New York SICC (Nursery - located between Rooms 112 & 113)
Indiana SICC (Room 135)
_Remaining states meet in Banquet Room

160
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TUESDAY,OCTOBKR 1, 1974 (Continued)

4:30 Session D-3: SICCs will combine'into groups of SICCs to
present and critique plans for meeting Out-
come 3

Group assignments made on Sunday evening

5:00 Workshop Coordinating Committee Meeting (Room 135)

--R & D Staff and Agency Representatives

6:00 Dinner (Banquet Room)

7:00 Speakers: Dr. Herbert J. Klausmeier, The IPM Revisited
Dr. James E. Walter, Regional IGE Centers

44

WEDNESDAY, OCTOBER 2, 1974

8:00 A.K. Announcements (Banquet Room)

Dr. Harold MacDermot

8:15 Session E-1: Representatives from selected teacher education
institutions will present and discuss how they
as institutions have been involved in assisting
schools make the changeover and assisting continu-
ing IGE schools in refining their efforts through
off campus inservice programs (Total Group)
(Banquet Room)

--Dr. Herbert J. Klausmeier, Chairperson
--Dr. Warren Kallenbach, San Jose State University
--Dr. John Vaughn, Indiana University
--Dr. Al Leep, Ohio University

9:15 Session E-2: Individual SICC Meetings to Plan Performance
Objectives and to identify a Task Force Rela-
tive to Outcomes 4 and 5

New York SICC (Nursery - located between Rooms 112 & 113)
Indiana SICC (Room 135)
Reiaining states meet in Banquet Room

10:30 Break (Rear of Banquet Room) - at convenience of groups

11:15 Session E-3: SICCs*will combine into groups of SICCs to
present and critique plans for meeting Out-
comes 4 and 5

Group assignments made on Sunday evening

12:00 Noon Lunch (Nichibei Kai-Japanese Steak House, Lounge, Coffee Shop)

16.i
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WEDNESDAY, OCTOBER 2,.1974 (Continued)

1:00 P.M. Session F: The Workshop Coordinating Committee in a panel
discussion will bring the planning conference to
a focus and provide direction to individual agency
representatiVes (Total Group) (Banquet Room)

--Dr. James E. Walter, Moderator

1:30 Session G: Persons from each type of agency represented
(SEA, TEI, IEA, and LEA) will meet in separate
groups. Members of the Workshop Coordinating
Committee will serve as group leaders id direct-
ing a process of summarizing planning activities
and identifying problems.

SEA (Large Banquet Room)
LEA (Small Banquet Room)
IEA (Room 135)
TEA (Nursery)

3:15 Break

3:30 Session H: Selected State Coordinators familiar with the
strategies of both the R & D Center and /I/D/E/A/
will compare and discuss such strategies in terms
of the following: (Total Group) (Banquet Room)

Implementation Requirements and Support
--Dr. Leslie Bernal
Terminology and Blend
--Dr. Anthony Conte, Director, New Careers in Education,

New Jersey State Department of Education

4:30 Planning Conference Wrap-Up (Banquet Room)

--Dr. James E. Walter

1 2
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Massachmaetta SICC Plana for the
Implementation of IGE
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MASSACHUSETTS

Outcome One: assisting schools in making the changeover to IGE

Awareness:

1.0. Cooperating with the State Regional Education centers and
utilizing the Wisconsin prototypic agenda, the.State IGE
Coordinating Council will conduct a minimum of four
awareness sessions in western, northeast, southeast, and
central Massachusetts. Each session will consist of one
day in duration and will include decision makers represent
ing the State Department of Education, central office '

personnel of the LEA'S, teacher educators, principals and
community representatives.

1.1. By November 1, 1974, an information'specialist, coopensiting
with the State IGE Coordinating Council will plan, design
and establish an information system to communicate the
concepts of IGE to various interested publics.

Commitment:

2.0. As a result of interest generated by the regional awareness
conferences, the State IGE Coordinating Council will
conduct appropriate commitment activities, i.e., clue-in,
school visitations, and will hold workshops at appropriate
locations within the state.

Changeover:

3.0. Upon the commitment to adopt the IGE'concepts, the State
'GE Coordinating Council will plan, design and conduct
appropriate leadership,iraining programs to provide
participants with the skills and attitudes necessary to
implement the outcomes of IGE.

4.0. The State IGE Coordinating Council will continually
participate, cooperate, consult and communicate with
state, regional, and national organizations totupport
the individualization of instruction.

164.
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MASSACHUSETTS
1 '"I

Outcome Two: providingIinservice,to established IGE schoals

SICC Performance Objectives:

itp. Following a,needs assessment conducted by each league
'facilitator in April of each year, a'task force will
be' established by the SICC to plan, develop, and
implement appropriate activities, i.e., workshops,
clinical experiences, state-wide conferences to meet
the needs of the leagues so identified.

2.0. During the fall, winter`, and spring of each year, the
SICC will conduct a minimum of three meetings for
league facilitators to exchange information and

,critique activities and future plans.

3.0. An information specialiat, dboperating with the SICC,
will acquire, catalogue,'Stoie and disseminate
information concerning processes and products of
interest to IGE league facilitators upon request.

4.0. By January 1, 1975, an Evaluation Task Force will be
established by the SICC tq assist participating School
districts in developing plans for evaluation to include
needs assessment, process and product evaluation, staff
development and monitoring activities.

1G5
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Outcome Three:

MASSACRYSETTS

introducing IGE into undergraduate programs
for the purpose of preparing prospective IGE
teachers

SICC Performance Objectives:

1.0. By January 1, 1975, the SICC will identify and communicate
with selected colleges and_ universities within the state
to initiate plans for providing undergraduate programs
in IGE as a process for individualizing instruction.

2.0. During June of 1975, the SICC.will plan and implement a
three- to five-day invitational workshop for interested
teacher educators in New England dealing with the
concepts, skills, arid 'attitudes inherept in IGE. A
major outcome of this workshop will be the design of
at least one course focusing on IGE concepts.

3.0. During October and 'December of 1975, a task force ap-
pointed by the SICC will conduct two discussion and
critiquing sessions for participants of the June workshop.
The primary focus of the sessions will "be.to assist.
participants in improving and refining the courses
introduced.
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MAS S ACHUSETTS

Outcome Four: planning, developing, and providing IGE graduate'
programs for unit leaders and staff teachers

SICCsPerformance Objectives:

1.0. By January 1, 1975, the SICC will identify and communicate with
selected colleges and universities within the state to initiate
plans for providing gradUate programs in IGE as a process for
individualizing instruction.

2.0. During June of 1975, the SICC will plan and implement a three-
to five-day invitational workshop for interested teacher educa-
tors in New England dealing with the concepts, skills, and atti-
tudes inherent in IGE. A major outcome of the workshop will be
the design of a graduate course(s) focusing on IGE concepts.

3.0. By October and December of 1975, a task force appointed by the
SICC will conduct two discussion and critiquing sessions for
participagts of the June workshop. The primary focus of the
sessions will be to assist participants in improving and refining
the graduate course introduced.

Outcome Five: planning, developing, and providing IGE graduate
programs for building principals and other school
adMinistrators

SICC Performance Objectives:

1.0. By November-1, 1974, the SICC chairperson will design and conduct
a needs assessment of principals, other administrators, and
unit leader" of the school districts in the state involved in IGE.

2.0. Following-a needs assessment of principals, and administrators,
and unit leaders of the various IGE school districts in Massachu-
setts, the SICC will appoint a task force to plan, develop, and
implement,a modularized, competency-based, graduate-level leader-
ship programiate_during the summer of 1975 to provide
participants with-theCog epts, skills, and attitudes necessary
to function more e ly in IGE schools.

EJ
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