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\ . A DECADE OF PARAPROFESSIONAL PROGRAMS
‘ IN MINNEABOLIS PUBLIC SCHOOLS

[
E

* ’ O_vef‘ the pa'st 10 years,; many changes and innovations have been.
made in the field of education that have had an effect on the operation o
schools, but the greatest impact on the actual 1nstruct10nal process has
been achisved through the introduction of paraprofe ssionals in the schools.

\ The very presencd,of another adult changes the atmosphere of the classroom.

More important, it gives teachers and other staff who work with paraprofes--

sionals the means to develop a better delivery system of educational ser-

vices to students. In school systems sgch as Minneapolis, where the

‘emphasis has been on h1r1ng community ‘persons as paraprofessionals, with

- no requirement as to edu&ational level, there is even broader impact on

the classroorh and-school. In addition to providing- educational services,
these paraprofessionals are a liaison between the community and the school,

‘ provide'a different cultural 1nput and serve -as an altemative adult model
\ for students. They provide'a valuable link betwken parents and the school ,
‘'staff. - . o .
. ‘Development :

» As with many school systems throughout the nation, the M1nneapolis ,
- paraprofesslonal program was develope?d with funds from Title I of the'Elementary
‘ and Secondary Education Act of 1965. 'However, two earlier experiences with .
paraprofessionals are of great importance in that they established the philosophy
on which the program was developed The first, in the summer of 1964, was
initiated by the Youth Development Pro;ect using funds from the Juvenile De-
~ linquency and Youth Offenses Control Act, and.involved hiring several communlty
persons as paraprofessionals in one target area elementary school. The second
" experience, a 1965 Wrban Area Summer Scheool, was funded by the Economic Op-
portunity Act and involved 126 paraprofessionals. This program operated in 16 °
elementary schools which served low- -irrcome communltles and contained the
highest proportion of minority students. Each teacher was aided by a parapro-
fessmnal who lived in ,the community and qualifled as a low-income family .
member. Teachers were involved in the selection of the paraprofessionals and
- efforts were made to employ parents of the students involyed. Hiring low-
income neighborhood persons with no educational requirements was a radical
idea at that time and certainly a departure from the earlier experiments with
e pdraprofessionals (which had rather high educational requirements, many times
a liberal arts degree). Some paraprofessional programs still maintain similar
educational requirements.

N

The Wrban Summer School proved to be a real leaming eéxperience. Teachers
who were asking, "What do I do with a paraprofessional ? " when summer school
began were soon asking, "What would I do without a paxaprofessmnal? " The
overwhelming acceptance of paraprofessionals by teachers set the stage for
instituting a regular school-year paraprofessmnal program when funds under

| ’ .
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Title I became available that fall. Two hurdred paraproféssionals were
hired, many of whém had worked in the summer school program. Although
there was no requiretrent to hire low-income neighborhood persons, this
pblicy was continued, as was the involvement of teachers in the selection
of paraprofessionals. They were selected on the basis of their personal
qualities after residency and need wére established. In November 1965
the use of paraprofessionals was extended when ‘home vigitors, now re—
ferred to as social work aides, were employed . They were 1ntr3duced
under the Higher Incentive Proje'ct, also fuﬁed by Title I, and were con-
ceived to be an adjunct to the existing School Social Work Progrem. Much
_ of their growth and development Paralleled that of teacher aides. Since
then, the increased demand for paraprofessional services plus the inclusion
of paraprofessionals in the stafflng of new programs has increased the num-
- ber of paraprofessionals worklng in the M1nneapolis Public Sahools to over
1 ,400, = . *

" The development of the Minneapolis‘parap : ofessional program was
considerably enhanced by the New Careers Program (1967) and the Career"
Opportunities Program (1970) These programs made it p0551b1e to bring
in additional personnel, to prov1de additional training, opportunltles and
were instrumental in establishing a Career Lattice. This lattice was
adopted by the Board of Education to cover all parap_ro'fessiona‘l personnel.

The Career Lattice is an‘integral part of the entire Auxiliary Personnel
Program regardless of the funding souces. It serves as the basic structure
for employment and advancement. The Career Lattice includes fdur broad
categories of paraprofessionals:- Teacher Aide, Social Work Aide, Media
Aide, and Counselor Aide. Each category has three classifications (School
Aide I, School A1dq (I, and School Assistant) with six salary steps in each
classification. Movement from one category to another (Teacher Aide, ,
Social Work Aide, Media Aide, and Counselor Aide) is possible at the
School Aide I and II levels. Progressmn on the salary steps is dependent
upon successful expenence arid part1c1pat10n in tra1n1ng. - )

When the paraprofessional prqgram was brought under City Civil
Service, the Career Lattice was adopted as the model in developing the
classffication structure. The present Career Lattice, with its hierarchically
defined task$§, selection criteria, traits and characteristics, traiﬁ‘ing and
transfer opportunities, fringe benefits arfd salary schedu'le, is the current
career structure.of the Auxiliary Personnel Program of the Minneapolis Public
Schools. It is expected that future revisions of this lattice will be necessary
to reflect ongoing program developments, ¢

Although the Career La_ttice de»lineates job descriptions at all three
classification levels in terms of general functions, illustrative functions,
and responsibilities, they are suggestive rather than regulatory, The im-
portant factor is that each' paraprofes sionayis assigned directly to a teacher,
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éocielrl worker, counselor, librarian, etc., and that certified person has -

the profe'ssional Treedom and the responsibility to utilize the services of _
that paraprofessional to‘provide the best possible education for students.

It is expected that, as paraprofessmnals become more proficient through
experience and training, they will be involved moreideeply in the instruc- .
tional process and be,'glven 1gcreqsed respon31b111t1es_ .

When paraprofessionéls were first introduced into the schoels in 1965,
. . . ¥ .
the program objectives were'to allow the teacher to spend a maximum amount

‘&f time teaching children by relieving the teacher of routine clerical and {

ousekeeping tasks, to pfovide a liaison for-the community through a neigh-"~" .
borhoed resident working in the classroom as a pahvso\fe‘ssmnaI and to have -
another adult in the classroom wqh whom children could develop a positive
relationship. With,these objectives in mind, teachers went about leaming
how to work with paraprofessionals. A weekly, 3-hour inservice training
session for paraprofessionals was written into the program and a full-time
consultant was hired to cocordinate the tl‘all’lll"l/g and.to give the program
direction, ,During this crucial development period, teachers were encour-.
aged to be creative, to experiment, and to share their experiences. There

. was very little formal policy. The philosophy was.to let,the program grow

and shape itself and to add structure when structure was needed. Work-
shops for teachers were conducted usmg as resource persons the teacher/ .
paraprofesswnal teams who had most succ .;sfully worked out a meaning-"*
ful role for the paraprofessional and principals who were most supportive
of this role. By the end of the ¥irst year, great progress had been made m
the successful utilization of paraprofessionals, but teachers were concem—
ed apout the.legality of this new role. At the suggestion of teachers, a
summer workshop was held to explore the legal and functional facters in
the relationships between teachers, paraprofedsionals, and administrators.
Attomeys for the Board of Education worked with the group and a policy

< . statement was+adopted as Minneapolic Pubhc Schools' policy in February

of 197, It states )

2
Y

The professional teacher is trained and certified to perform
certain functions in the education of children. The respo%si-
bilities that are reserveé for tedchers involve: (3) analyzfng
the instructional neéds of pupils;, (2) prescribing educational 4
activities.to meet the pupils' needs; and, (3) certain super- .
v1sor}i responsibilities consm‘rjnt with, estabi’lshed school
pohcy and du‘ected by the school pr1nc1pal . Lo

7
Teachers workmg with nonprofeqsmnal helpers, e1ther in or
out of the classro&m must rely upon their own professmnal

]udgment ‘when a551gn1ng duties to nonprofessmnal helpers.
> . .3

- . ‘ >



These duties should not infringe upon the responsibilities
reserved-for teachers, but nonprofessionals may assist ,
teachers in meeting Yheir responsibilities. ’

-The school pﬁhcipal retains the traditional respensibility
) tor supervision of the school and the entire staff. - N

L

*

‘In effect, the licy states that teachers cdn give paraprofessmnals any
"assignment that thx, in their proiessmnal judgment, deem appropnate for
that parapr)ofessional
The policy did much to eliminate the concem teachers had that they might
"go too far" in the assignments they gave paraprofessionals. It gave them thé
freedom and 'encéuragement to continue developing a meaningfu'I role for p‘ara—
professionals in education. A,concem did remain on the part of teachers that
school adfninistx:at’ors might assign pafaprofessionals to replace teachers for = '
fiscal expedienoy or in crisis situations. With this in'mind, the éuperintendent )
asked that the policy be clarified by drafting specific rules to govern admihistra-

" tive actlon. These rules w‘ere adopted in October 1967 stating: L. a -

. I . ’I
1. In the absence of the teacher, for any reason, the non-
professional may not assume or be assigned the respon-
s . sibilities reserved for teacher .
‘ -
2. Nonprofessionals may not be given independent respon-

sibility for classroom management and organization,

’

£
3. The nonprofessional may not function in a normal class~

room._helping role if a- certified teacher is not ava11ab1e
for direction and guldance

.

The rules allowed teachers the flexibility to leave a paraprofessional in
charge durtng a teacher's limited absence, but specifically prohibited their
use as substitute teachers or strike breakers. This proved to be most signifi-

- cant, because in the spring of 1970, the Minneapolis teachers went on strike.
The ruling was adhered to, and what could have been the ‘SOurce of distrust
and\alienation between teachers and paraprofessionals actualiy strengthened
this ralationgship. Many paraprofessionals reported for work during the stri

irection of their teachers, who khew they wouldnot be used as strik

and that they could ill afford to lose salary. When the strike was
vover, the Minneapolis Federation of Teachers- ‘gave paraprofessionals a vote .
of confidence by paying the salary lost by,any paraprofessmnal who chose "

. not to enter the buildings. -
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* Two additional policies have been adopted by the M1nneapohs Board ’

) of Education relative to paraprofessmnals. One was adopted in March

1968 and dealt with utilization® of paraprofessionals throt'ghout the school

. system, rather than solely in, target area schools. The other, adopted-in

July 1871, stated that "the Minneapolis Public séhools ‘shall continue to
employ qualified paraprofessional personnel to work under the supervisibn
of certified professionals" and that."teachers shdll have the option to be
represented in the selection process {or pamprofessmnals." It also stated
that.teachers shall be consulted befo paraprofessmnals are ‘assigned to
them and that they shall have thg opportun1ty to be 1nVolved in their )
evaluation. . . _ « )

From the beginning of the program,'- close contact was maintained with .
the two major teacher organizations, the Minneapolis Federation of Teachers
and the Minneapolis Education Association, so that both were well informed
and kniew that teachers were involved in the development of the paraprofes-
sional program. Unfortunately, another segment of the school staff was not
involved or informed, and this proved to Be the source of considerable dif--
ficulty when the program was brought into the Civil Service System. The
Clerical Union opposed the- hiring of&paraprofe'ssionals without citywide
written Civil Service testing and only after considerable effort on the part
of both school and Civil Service staff was the-selection process by oral
testing in neighbothood schools preserved )

3 -

Although thé number of paraprofessmnals in the Minneapolis schools
has cont1nued to increase and the utlllzatlon of aides has been expanded
to all areas of the school program, the basic philosophy of hiring neighbot~-
hood persons has been maintained. Applications and medical examinationg

“are facilitated by the Civil Service Office, but the testing and hiring is

done in the individual schools by the principal and/or staff. Testing con-
si%ts of a basic literacy test and an oral examination dealing with a per-
son's desire and ability t6 work with children and a knowlgdge of the
community. The usual six-month Civil Service probationary period applies
to all newly appointed paraprofessionals. During that time, orientgtion h
and assistance is provided by an expe/r‘ienced aide who serves as the 7
building Aide Coordinator. Also, the teacher with whom the new parapro-

‘fessional works provides training and assistance in the job assignment

and does periodic evaluation. Upon successful completion of the proba-
tionary period, the paraprofessional achieves tenure . :

Permanently certified paraprofessiqnals receive fringe benefits of
vacation pay; sick leave; holiday pay:; leave of absence for death in
the immedi?é far'r'lily, religious holidays, and jury duty; workmen's
compensatién; shared cost retirement; optional shared cost family hos-
pitalization; general liability; free legal assistance in the event of work-
related civil actions and the option of leave of absence without pay. ~
Parg-time-paraprofesgionals, those who work less than 20 rs a week,

receive these benefits with the exception of sick leave Vacation pay, and

shared cost retirement and hospitalization.
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Salary increases have been granted by the-Board of Educamon on the
same basis as other Civil Service employees desp1te the lack. of formal
organization. Two attempts have been made to establish a bargaining unit
for r)araprofessmnals but neithér was successful. In 1971, the Minneapo-
lis Assoc1at10n of Paraprofessmnals- an affiliate of the Minnesota Educa-
tion Association, petitloned the Director of the Bureau of Mediation Ser-
vices for recognition-as bargaiving agent. An election was held late in |
1971 but the resolution failed to pass. The Minneapolis Federation of . Lt

Teachers filed a similar petition, but an election early in 1972 also failed ,

-

" to establish a bargalning agent. Recent state legislation has revised the.
requirements for estaohshlng a barga1n1ng unit and it is possible that another
attempt will be made. -

Training for Isaraprofessionals
Tra1ning has .been an f’htegral part of tHe M1nneapohs Paraprofessional -
Program from the beginning. Inherent in the phllosophy on which the program
was founded is the belief that neighborhood persons have life experiences
and cultural understanding that are invaluable to professional faculty-and
students Educational background is less important becapse skills which
ar® needed for any particular paraprofessional assignment can be acquired
through training. Furthermore, training taken while.actively working with
students is more productive and meaningful. R

Through the Minneapolis Public Schools' participation in a New Careers
Program and the adoption of a New Careers philosophy, training became part
of an upgrading and advancement plan that eventually became an officially
adopted Career Lattice for all paraprofessmnal personnel., The training pro-
gram has developed so that it now offers a wide variety of training opportuni-
ties and involves many different training resources. Every effort is made to
provide training for both specific job assignments and to meet the needs of
individual paraprofessionals, Opportunities range from basic education to
academic courses and are offered at community schools and college campuses,
Any course that will help a paraprofessional work, more effectively with teachers
and students is considered legitimate training and carries credit for advance-
ment on the Career Lattioce. There is no hierarchy of credit; an inservice ’
.course has as much crest value’as a college course. The only criterion is

that courses must be relevant to the assignment of the paraprofessional.
. . £
« s “
Courses designed to increase skills for working th the areas for reading
and math.as well as in the general areas of child psychology and develop-
"ment have high priorlty. Courses developed at the request of teachers and

paraprofessionals usually deal with the acquisition of skills needed fo;
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v particular function. These include such courses as: Audiovfsual Training,
Games for Elementary School Chlldren ‘7th Grade Mathematlcs Sign Langu-
age for the Deaf, First Aid, and Calligraphy. Instructors are recrujted from .
among teachers, principals, 'supervisors, and experienced paraprofessionals
from the Minneapolis schools and from any other available source of talent.,
The Red Cross provides instructors for First Aid; the director of a child
) guldance clinic teaches courses in basic Child Psychology and Behav1or,
a paraprofessional teaches beginning and advanced gourses in Audiovisual
. ~ . Techniques; a former New Careerist and COP graduate teaches courses in
.Chemical Awareness. As paraprofessionals become involved in new roles
through the initiation of new programs or because teachers involve them in -
new activities, training courses are developed to teach whatever skills are °
needed. ) . 4 ' |
v . ¢ . .
.2 » laraprofeSSL nals are encouraged to participate 111\ training for their
own personal dz%lopment as well as to help them in their work wish students.
Lmkage has been established with many different training sources in order to
prov1de the widest variety of courses posgible. Basic education courses are
available throughout the city for those who want to brush up on the basic
skills and for those who may not have completed high school and want to
earmm a GED. Courses in Eff1c1ent Redding, Effective Wr1t1ng, and Word
Power may be taken through the educational television network. Any of the
Commumty School courses which have relevance to working with students
_or %o a specific assignment are approved as appropriate paraprofessmnal
tra1n1ng, Occasmnally, bommumty groups and organizations sponsor work-
shops which can serve as excellent training opportunities for paraprofession-
als. Many professional growth courses which are’ developed for Minneapolis
. teachers are available to paraprofessionals as well  and often prov1de an
' opportunity for the teacher and paraprofessmnal to partlclpate in training-
together. , > . .

.‘ -
\ - . .

-
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On tbe College Campus 5 o o . S

¥

-

Collede coursework ’is available through Metropolitan Community C"ollege.
and the University of anesota. In addition, Career Opportunities Program ‘
‘participants may enroll at Augsburg College the, College of St, Catherine, - -
and Minnesota Metropolitan State Coll . Many courseslare sponsored by \ 1
Moqlel Cities and Pilot Cities and are offered in the community. A closé

_ working relationship has been developed with the CGommunity Codlege. Its
- regularsourse offerings are available to paraprofessionals and, at the re-
quest of the public schools, special courses are developed. Also, the
. pubhc schools' paraprofessmnal training sfaff has developed cc&rses which

- * Y
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- have bedome a part of the college curriculum and. they serve as part-time

Community College staff to teach these courses. They include: The Role

and Function of the School Paraprofessional, The Community and Its School

Values Clarification, The Role and Function of the Community Helping Person,

and Problert Solving and Teaming for School Personnel. The training staff

also supervises and verifies' the Work Experience Credlt for Career Oppor-

tun1t1es Program’ part1c1pants.

Courges at the UniverS1ty of Minnesota have been available for para-
professionals since very early in the program, Throughout the New Careers * o
Program, and later the Career Opportunities Program, the University served
as an educatlonal training resource. Recently, the Minneapglis parapro-
fessional training staff was moved both physically and adm1n1strat1vely to
the aneapolis Public Schools/Un1vers1ty of Minnesota Teacher Center on
the Main University Campus. This moye enhances both teacher and parapro-
fessional training. :

-
-

A "Paraprofessional Traming Bulletin, ! which lists ava;lable courses,
1s distgibuted to all paraprofessmnals prior to the beginning of each quarter.
The” paraprofessional training staff,expedites registration andesends confirma-
tions for courses requested Courses are tuition-free for all paraprofesslorgals.

RS

-

.New ‘Roles for Teachers .
While it is 1mportant that a paraprofess1onal ‘be well trained, it is equally

1mportant that, the superv1s1ng teacher or.qther staff member be trained in the ‘
effect1ve utilization of the paraprofessional The most important smgle factor

-in the” success of 4 teacher/paraprofesslonal team 1s the skill .of the superwsmg

. teacher in'assigning and supervising the actLvitles of the paraprofessmnal ,g"
\ Workmg with a parhprofessional places teachers in'a new role’, one for whxch

4

there usua}ly has been%"fomal training. Instead of the. }r.adltlonal training v

. and role of bemg excluswely responsible for the educational activities qf a-
-classroom of student$, the teacher is expected to fypction in a ngw r.ole as a* .’
supervisor, trainer, and evaluator of-armfother’ ad,t.llt as well. .-It is an expand.ed
role which requires gdditional skills, A teacher has the opportunity to gpend .
“more time w1th studeﬁ't try d1fferent teach1ng techniqueS7 and prov1de more
individualized instruot on. Bécause more individual attention is ‘provided,
d1sciplme problems diminish. ®Bhe classroom.betomes a mdre 1nterest1n9aand

exc;tmg place for both the stu.'Hents and the teacher. 'f

\
In spring 1974, the IState of anesota Department . ftducatlog, in
coopération with the Duluth and Minneapolis Career Opportumtles *Rrograms P d
conducted asde{crlptive study of the effective utilization of CLOP tramed

-’
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. paraprofessionals.1 When asked how the teacher’s role has changed as a
result of having & COP paraprofessiondl in the classroom, teachers*,and .

o principals unanimously agreed that the raraprofessional enables the teacher

' to 1nd1v1duahze instruction_to a greater extent and to provide more individual -

attention to more children. A majority of teachers also said that the aide en-

" abled them to conduct more small-group instruction. It is clear that these

teachers perceive themselves as functioning differently when assisted by

paraprfessional s and they indicated that their roles have been expanded to

1nclude supervisory respon91b1hty for another adult, L

“ The key to the successful utilization of a paraprofessional is that the .
teacher actually accepts and 1mp1ements the role change,., If teachers con—
S “#inue to teach and manage classrooms in the same manner as they d1d béfore
4 they gained the services of @ paraprofessional, the-overall eduCat1ona1 im-
pact is minimal. In fact, if a paraprofessional is used in a strictly clerical )
. role, there is danger that the teacher will become a "paper teacher" and !
ultimatély have even less student contact than before. It is, therefore, ’
. essential that teachers and other supérvisors of paraprofessmnals be properly .
- oriented to their new role; that they have the opportunity. for training to be- .
' come e ect1ve supe’rwsors efficient tramers, and ObJthIVe evaluators; }
< . . that they receive the necessary guidance to deve‘}op the kind of teacher/para-
_professional team relatronship that will dehver optimum educatiomal servmes
CN to students’, . ' D ‘

- ‘ ‘.‘ ‘ : . R ' )
*  Teacher Orientation . ' . o ‘

v . s - t . . - L e
\ 1At %‘1rst-year teaichers or teachers who are‘new toa schodl that uses e
para.professmnals-»re c—nve 3 or1e13tatlon ‘before school beglns to acquamt i ‘_
thent Wwith the philoso hy of using nelghborhood residents as parapquessmn- o~
als, the school pohc1es on the utlhzatlon of paraprofessmnals and the .
. ) responsibilities’ of superv1smg a paraprofessmnal Teachers who will be .
- . working with Title I or any other,categorical program Wthh funds parapro- . A
N * . fessionals should 81so be oriented to state and federal guidelines éo that - ’ :
they underst‘and the goals and objectives™of the program ard- the ways in ~o
) " which these paraprofe5513nals can be assrgned to achieve thése goa191 :
o " Tdechers who'are skilled in the Jutilization of panaprofessmhals can serve
as'a valfiakle, reso%rce to new tejchers. - - R . .
: r <; i

?
A pataprofesmbnal can be a threat to a f1rst"-year teacher, and an,
experlenced paraprofessiopal can be a thmeat to any teacher newgco the

-

.
’ .

— ‘butlding. Fortunately, most teachers coming into a new school Yook at
working with an experienced paraprofessional as an asset rather'than a .
.. threat; -as’a ready resqurce for4nformation about the community, the® Pt ‘.
students and about bu11d1n/g procedures. New teacher/paraprofessmnal .
. teams ghould jointly share informatlonabout previous work. with ‘Sther . r
. ¥ teachers or aides and outline which things worked better than others.

1Minnesota Departme% of Education, "The Effectiveness of Paraprofesmbnals
Trained under the Ca er Opportunities Program, 1974. .
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The orientation workshop for teachers should focus on ‘the new role «
as a supervisor ttainer, and evaluator of a paraprofessional. -The para-
.meters of this new role must be discussed and the burden of-responsibility
emphasized. The teachér/superwsor should dlSCUSS the” educational goals
for the class with the paraprofessmnal use professlonal judgment in assign-
ing duties which are compatible with the present skill and ‘experience level
of the paraprofessmnal and give clear and specific 1ns;rur+1ons. .

In Minneapolis, teacher orientations are usually begun by 'showing a
narrated slide/tape presentation explaining the Minneapolis Pardprofessional
Program entitled “The School Aide Story."™ It gives teachers background on
the development of the paraprofe,slonal program, fund1ng sources, and a
general overview of Ehe many different agsignments of paraprofessmnals in -
the schools. A MSupervisor's Manual" containing basic inforfnation on the
supervision of paraprofessionals serves as a guide as well as a ready -
reference. Cpopies of the Career Lattice are given to éach teacher as “well
> as paraprofassmnal This manual is especially helpful because it includes
job descriptions in terms of ‘general and illustrative, functions, responsibili~
ties, sélection cr1ter1a tra1n1ng ppportunitles and transfer possibilities for
"the three paraprofessmnal classifications. It also has irformation on "the

salary schedule and fringe benefits, -Another booklet, "Let s Talk About. .o
TN Manual for Aides' is also distribu 3 and "discussed. ThlS booklet explains -
the: personnel function of the prog m in detall Included are hiring proce-
dures’ policles, rules an.d guld,ehnes .and an outline for orienting a para-
professmnal tova school¥ It ts the supervisqr's respon51b1hty to interpret -
these policies, rules,-guidelines, and procedures, and to help the pargpro-
fessgional get acqualnted with the building and fellew employees. Although
teachers are the direct superwsors of paraprofesslonals they must under-
’stand that they have access to the pnncipal and to the paraprofessmnal
'tra1n1ng staff for a551stance in any problem that might arise.
o : ) A
e 0L . Another valuable aid for teachers who are to work with paraprofessmnalb
. * is the nafrated slid-: Vtape presentatx,oﬁ "So You Are an Aide." This presenta=
‘ sion was developed to help both paraprofessi_onals and teachers understand
some Of the basic elements of being a successful paraprofessional. This
o presentation is espec1ally helpful in workshops where both teachers and para-
* ~ professi@nalg part1,mpate. Teachers are also given a handout entitled "What
Supervisors Expect from Paraprefessionals and What Paraprofessionals -Expect
~ from Their Supervisors" and bookmarks which have the goals of the Minneapo-
. - - lis Paraprofessional Program on one side and the general respbnsibilities of a-
' paraprofessmnal on the other. - *

S
-

. -
[}

. .- More recent materials which have been: &veloped by/fhe paraprofessmnal
.training staff are a "Self Evaluation for Superv1sors and a narrated slide/tape
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presentation, "Teah Effectiveness." The former is a series of questions

for supervisors under the main headings of "Getting Started," "Punctioning

as an Effective Team," and "Feedback and Evaluation.™ "Team Effective-, |
ness' focuses.on team concept, elements of an effective team, and vanables : |
that B'ffect teams, It also has follow -up activities and suggestions for ’ |
'1mplementat1on. 1

[N

Teachers as Trainers and Su"bervisors
The teacher must be a trainer, esS?acially if the paraprofessional has"
never worked in a classroom. In fact, the trammg given by the teacher is
probably the mostQmportant training the paraprofesswnal will ever receive.
Such.training is recognized by the fact that no additional outside training - i -
is required for advancement on the first three steps of the Career Lattice..
The teacher must orient the paraprofessional to classroom procedures and
how to use the instructional fnaterials. Demonstrating exactly Bow the ma-
terials are uséd may be necessary. The teacher must realize that training -
is an 9ngoing process and that, as the paraprofessional gains in skills and
experience, the duties and involvement of that paraprofessional must grow
accordingly. As they work together and the teacher becomes more skillful
in directing the paraprofesswnal in leamlng activities, additional trammg
will often enhance the feam's effectiweness. Teachers should. encourage
the paraprofessional to participate in training opportumtles wh1ch would in~
crease effectiveness in th'e classroom. : -
N 12 ~
Through‘ regular school visits, members of the pa_raprofessi'onal : ’ N
training~staff seek suggestions for inservice courses and pass on ideas .
that are helpful in developing effective teacher/paraprofessional teams.
" As teachers become skilled supervisors of paraprofessionals, they,;should
be encouraged to serve as resource persons for teacher/paraprofessional
workshops and paraprofessionel inservice courses. .

. i - . ' . A’-\

-
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Teachers as Evaluators

A

The ré)le of an evaluator is sometimes difficult for.a teacher. Giving
positive feedback or complimenting a paraprofessional for a job well done
is not difficult, but dealing with unsatisfactory performance requires the
Acourage to face 3 problem and deal with it objectively: The teacher should
meet’ prlvately w1th the paraprofessional, discuss problems openly and-ob-
Ject1ve1y and’ suggest ways for improvement. She/he should listen care-
fully to ‘anything the paraprofessional has to say about the problem and
make sure that he/she understands exactly what is”expected., Although the
emphasis should be on the positive in ‘evaluation, both 051t1ve and nega-
tive feedback are necessary if a paraprofessional is to &velop as an effec-
tive team member, When a teacher fails to deal with a problem, the team

-
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relationship deteriorates to the point where the teacher and paraprofessional
-can no longer work together. If the teacher has discussed the problem with,
the paraprofessional and -no improvement is noted, the principal and the para-
\professmnal training staff should be contacted for assistance. If the.problem ,
wper51sts . the paraprofessmnal may be more successful with another teacher
or in some cases must be discharged.
Some form of evaluation should be continued throughout' a team's working
s elatlonshlp, but evaluation, both formal and informal, is: most important
uring the. first few months a teacher and paraprofessional work together, " It
is during this time that gelatlonshlps which are crucial to the deyelopment of
the team are established. Frequent and thorough evaluation is also important
to-help the paraprofessmnal successfully complete the 51x-month probationary .
penod and to give the teacher an adequate background ‘for makmg sthe proba-
. tionary report., Teachers should give their paraprofessional partners a copy _
of "Self Evaluation for Paraprofessmnals" to serve as a guide and penodically e
* discuss some of the points which are appropriate at that time. -
' - o « o
Materials are alsc avéi{&;ble to help teachers with evaluation. A "One
and One-Half Mohth Discussion" form serves as a general guide for evalu-
ating a paraprofessional early in the relationship. It is a one-sheet outline
which deals with persona’lﬁcharacteristios in relation to the job, an assess-
.ment of performance ahd questions to be discussed with the paraprofessional.
It is meant to be informal in that it is not a written report, yet it provides a -
framework in which the teachern and paraprofessional can talk over how their = °
working relationship is developing, examine the. areas in which the parapro-
fessional needs improvement and formulate plans to bring about improvement,'
ey RN ) . i ‘ X
All new paraprofessionals in the Minneapolis schQ:ols must-have an evalua-
tion when they haye eom}ileted three months of employment. A detailed "Three.
Month Evaluation"” form is used for this purpose. The evaluatlon covers job,
performance, relationships with students, superisors, and with parents,

/* dommunity and other aides; there is also a place for comments by the para--
profess’ional The teacher completes the evaluation, discusses it with the *
paraprofessional, ‘they both sign it ard it is sent tojthe Office of Aux111ary
Personnel, If the evaluation is not sat1sfactory, a member of the paraprofes*— . ’
sional training staff will work w1th the team to alleviate 'problems and to set

defm1te plans for 1mprovement . C s
K ~ vb [

When a paraprofesswnal nears completion of the 51x-month prdbatlonary ”
period, the supegvisor completes a short Civil Service.evaluation which deter-
mines continued emplgwnent. If the paraprofesswnal is Qperforming, satisfactor- -
ily, tenure is grante% if not, employment is terminated. It is obvious that for.. }
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both team development and accurate determination of employment,
.good consistent evaluation and feedback are essential during the’
first six months a teacher and paraprofessional work together. How-
ever, if a teacher and paraprofessional are to continue to grow in
their working relationship, some form:of regular evaluation is neces- *
sary. Teachers should provide verbal feedback whenever appropriate,
set aside time on d regular basis to talk over how things are going
and to suggest improvements, and, if possible, do an annual formal
evaluation. The paraprofessional training staff is experimenting

with two different forms to help teachers do annual evaluatiors. One
is quite similar to the "ThreesMonth Evaluatmrr, " while the other is
much more subjective. Whichever one teachers find most helpful will -
Jbe developed. K

*

Members of the paraprofessional training staff serve as resource
persons to help teachérs and paraprofessionals improve team performances.
. " Upon request,- they w111 conduct workshops for teachers and paraprofes- 3
’ sionals separately or as a combined group. Workshops of this kind can
be most effective when Both teachers and paraprofessionals aré included.
Training staff members spend much of their time in schools talking with
principals, teachers, and other professional staff and wi
paraprofess1onals about both successfu and
problem areas and ways in which the utilization of paraprofessionals
can be improved or replicated. They investigate current needs for
training and solicit ideas for new courses. Regular contact with school
staff is essential not only to provide service to teams, but to maintain-
the professional effectiveness of the training staff; that is, to keep up
' to date through direct contact with practitioners, to keep a realistic
attitude by dealing with ongoing team development, and to maintain the
background necessary to keep the training program responsive to current
needs.

Although reference is made primarily to teachers as supervisors
of paraprofessmnals the same basic principles apply to others who work
with paraprofessionals. School social workers, counselors, and libra-
rians who work with paraprofessionals also find that their roles have
been expanded; that they now have the opportunity to perform at a '

. higher level of professional competence. They, too, are now supervisors, °
+ trainers, and gvaluators of other adults. Developing a good team relation-
ship is equally important for them. Mdst of the materials, especially the
Career Lattice and "Let's Talk About... Manual for Aides," were developed

for use by all superv1sors of paraprofessionals. ‘
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Impact of Paraprofessicnals

.

Paraprofessionals are an integral part of the Minneapolis Public .
Schools: They have contributed mach to the education of students and
staff and to good school -community relations. Working, as paraprofes-
sionals has also been a valuable experience for them as well. It has
provided meanmgful employment with an opportunity for training and
advancement., Working with teachers and other school staff in helping
students has contributed to their own personal.growth. Successas a’
paraprofessional and additional education through the training program
have helped many develop greater self esteem. In many cases, partici-
pation in tra1n1ng has had a positive eff@ct on the educational attitudes

and aspiration level of the paraprofessional's children.” Working as a -
’paraprofessic')nal-has also been an avenue to other employment. The
same work experience and training that advances them on the Career
Lattice makes them desirable employees in other areas of employment
‘as well.

. Y
The New Careers and Career Opportuntties Programs have ~

provided many low-income paraprofessionals additional educational
opportunities. Many have advanced to the upper levels of the Career
Lattice, and over 50 have eamed college degrees. Many of these grad-
uates are now teachers or social workers in the Minneapolis Rublic
Schools. Some have taken p051t10ns in other school systems or social

agencies. - .
-, As with other school districts' developed paraprofessional ) o
programs, it became apparent that all paraprofessionals had much to
gain in meeting to share ideas and participate in workshops together, .
- With this in mind, the Minneapolis paraprofessional tr?mmg staff,
with the cooperatlon of staff and parapkofessionals in St. Paul, Duluth,
and other school systems, set about organizing a statewide conference.
With assistance from the Minnésota State Department of Education and
financial support and publicity from both the Minnesota Education Asso-
ciation and the Minnesota Federation of Teachers, the first Minnesota
Statewide Conference for Teachef Aideg was held in Minneapolis in fall
1972. This conference, as well as those in 1973 and 1974, featured a
vartety of workshops of interest to paraprofessionals and provided an
opportunity for them to meet and share ideas. The 1974 conference was
of particular significance in that it was planned and conducted by para- ,
professionals. They have assumed continued leadership for conducting
the conference annually.
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That paraprofessionals have an important impact on the instructional
process, the role of the teacher, and on school-community relations is,
well docilmented. So also is the fact that they have considerable student
contact and that schools are a better place for children because of para-
professionals¢ However, very little has been done to substantiate their
impact on actual student learning.. Citywidé testing shows that reading
achlevement in the Minneapolis schools has increased in consecutive
years, and paraprofessionals, are deeply involved in the reading programs,
but how much and in what ways they have contributed to this improvement

.is not known, The research study, "The Role of the Elementary Classroom-

Teacher Aide in the Minneapolis Public Schools," notes an emphasis on
paraprofessmﬁal involvement with the cognitive and'emotional develop-
ment ‘of children, but does not deal with the results of this involvement.
‘Another study, "A Descnptlon and Task Ana1y51s of the Minneapolis Public
Schoels! Social Work Aide Program and Position, " prov1des a detailed report
on how much time a paraprofessional in the area of social work spends in
contact with students, parents, staff, and agencies, as well as routine
activities. Again, it does not attempt to assess the effect of their efforts
on student success. The.Minnesota Department of Education's "Study of
the Utilization of Paraprofessionals Traihed under the Career Opportunities
Program" included a section dealing spetifically with impact on pupils.

It found that although most teachers, social workers, and principals talked
about the increased individual attention provided by the paraprofessionals,
less than half stated that children leamn more because of their services. A
majority did agree that the paraprofessmnals have a positive effect upon
students' attitudes toward school and that students' self-concepts are im-
proved due to the increased imMdividual attention and help provided by COP
paraprofessionals. The only research which measured actual impact of
paraprofessionals in the Minneapolis Public Schools was conducted in the
spring of 1967. This research, "An Experiment to Discover Whether Teacher
Aides Can Be Used Effectively to Help Develop Reading Readiness in Kinder-
garten Children," showed that students in kindergarten classrooms that
used paraprofessionals gained significantly more in reading readiness than
those in classrooms without paraprofessiofals. Research such as this which
shows that paraprofessionals do have a yeasurable positive effect on stu-
dent performance is helpful in developing greater utilization of paraprofes-
sionals in schools, but perhaps the most important influence js the continual
clamor on the part of school staffs for.paraprofessional help.

el

The growth of the Minneapolis Paraprofessional Program is dus, to
a large extent, to a'commitment.to the utilization of paraprofessionals by

" the school administration. Although an increase in federal and state funds
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has contributed to this-growth, a substantial portion of the program is
supported by local tax funds. Along with this numerical growth has
come an expanding'ut_ilization of paraprofessionals. The Basic Skills
Centers for the improvement of reading skills of low achievers have
considerable paraprofessional services; the Student Aide Program uses
secondary students as paraprofessionals to tutor elementary children

) and the p'rogram is supervised by a former New Careerist paraprofes-

sional in one.area and by a Career Opportunities Program participant

in another. Paraprofessionals in the area of social work are an integral
part of the Student Support Program. These paraprofessionals are assigned
a group of students and, under the supervision of a school social worker,

'maké home visitations,”serve as an advocate for the students, and pro-

vide ' group counseling in an effort to prevent student dropout. ,The Minne-

apolis Indian Education Project has a staff of Indian Schogl Community
Social Work paraprofessionals who assist the schools in meeting the
needs of Indian students, work on attendance prablems, and help Indian
families in their relationship with schools and social agencies.

The Minneapolis Public Schools are now involved in a major
decentralized reorganization and a program of desegregation-integra-
tion. Schools have been paired; others have been reorganized into
clusters or complexes. Altemative education models are available
to students from anywhere within the decentralized Educational Areas.
Many programs involve busmg. Paraprofessiona‘s are a part of it all,

'They have moved along with the students. Where educational alterma-

tives for children are involved, paraprofessionals are also given their,
choice of alternative. Neighborhood persons, as "Desegregation
Counselor Aides, " ride the buses with the students to and from their
school setting. They serve in a parental role; provide a familiar face;
bring community input along with the students. They work with school
staff, parents, and the students to Ilp make the adjustment to the
desegregatlon—-mtegratlon plan as easy as possible, The smogthness
with which the plan was implemented is a tribute to both the p§’>(gssmnal
and paraprofessional staff. '

P .

The uninitiated may think that paraérofessionals make a
teacher's job easier. They do'not; they should not. The duties a
paraprofessional assumes release the teacher to initiate activities at
a higher and broader professional level. 'As a result, the teacher aqd‘
paraprofessional team provide a better learming environment. The
paraprofessional in education 1s a means through which schools and
communities can work together to provide.a better dehvery system of
educational services to their students, ’ -~
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