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I wou]d try to prepareva paper about Soc1a11zat1on and the Deve]opment of a

*

Sense of 'Right" and "Wrong" in Young Ch1]dren I fe]t that. such a top1c was, ,

central to this year S conference theme on Human Va]ues and the Human Condition.

I fq]t we needed to focus -on how the young child beg1ns to deve]op a, sense of

. 3ust1ce, not on1y to g1ve us a rat1ona1e for c]assroom pract1ce not on]y to il-
<y 1um1nate this aspect, of ear]y ch11dhood deveprment ,but a]so - I believe - be-

cause tbe reason1ng of. yougg/ch11dren represents to some extent the modes of
response to 1ssues of fa1rness and Just1ce that aqe access1b1e tq us al] our -
11ves, L . B L P

reason about fairness and Just1ce deve]op in an 1nvar1ent sequence but that

the" abandonment of rat1ona11ty in conf11ct s1tuat1onst1nvolv1ng Just1ce co]]ap-
) ‘ses in on: “tself in reverse sequence when soc1a1<bressure and fear become a

\
~ -« - part of the p1cture I am hypothes1z1ng that peop]e revert to more and more

‘.s1mphst1c way{deahng w.1th confhct when they are threatened w1th actua] or

N ~

' pecce1ved harm to” themse]vesy) Perhaps this r?yersal of ques of reason1ng,

this telescoping backwards a¥so becomes a factor when .the number of variables

Y
that the adults have to cons1der becomes so numerous or comp]exnthat they

. Y
.3+ can.no longer sort them out. . *

.«

& . ! a .
If we f1nd that adu]ts can reason about theoretica] dilemmas at one level.!
but that the\r behavior and rat1ona11zat1ons under stress are at a much more

child- 11ke level then our awareness of the stage levels between practice and
. N

-]

00003 )

“ \Nhen our'committee planned the theme for?tbday's CUFA meeting I said that \

* R

T have. an abso]ute]y unsc1ent1f1c hunch -that- not on]y does a capac1ty to o




‘xlevel of pract1ce and theory, (2) Our know]edge of how ch11dren are helped to Co |
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theory hay help us in two ways: (1) We may be ab]e to gauge the degree f
4

janx1ety and 1nabn11ty'to hand]e stress from the number of stages betwee the

| move upwards along the. stage conttnuum may help ‘us to deve10p techn1ques that

are successful w1th adults. . S -
I'd 1ike. to bedgin by shar1ng with you some very

‘!;ent stud1es about the deve]opment of a capac1ty for empathy, for the tak-
ing of’social’ perSpect1ves and for the development of the rud1ments of a
_sense of Just1ce Two of the three stud1es iﬂat I will descr1be have appeared
in pr1nt on]y th1s year and one is st111 1n manuscr1pt form ready to go to
press Actua]]y,PI had access to' none of these three papers when I wrote the .

proposal for today's sympos1um As you can see then my comm1ttment to come

here today was a pure ‘act of fa1th 1 fe]t we were on the br1nk of new re-

* v

search*Th the growth of mora] deve]opment in ear]y ch11dhood Y- )

I have been a student of mora] deve]opment theory for about eight years
but 1 have been a parent a teacher and a teacher of teachersffor much aonger '

than that. In the. secondihalf of my presentat1on?1 would f*he to share with
, youmy hypotheses about the re]evance of mor*ﬂ deve]opment theory on ear]y .

. ch11dhood c]assrooms and curr1cu1a I w111 try to show the ways 1n wh1ch a

’ schoo] in the broader soc1a1 sett1ng in wh1ch the young ch11d lives. S -

, l

\‘l

who]esome c]assroom climate affects moral deve]opment the ro]e that teacher
verba]1zat1on may have/v? th1s deve]opment and how I see the ro]e of ﬁhe

I, Theor1es of Moral Deve]opment

1]

. - AN

; Piagat has postulated that.the roots of the ch11d S concepts of r1gEt
and wrong probably start in 1nfancy Tma repet1t1on and regu]ar1ty of the i
infant's self- 1n1t1ated p]ay is probab]y th\‘precursor of a respect for the .
reguTar1ty that rules ch1lﬁren E games, and leads f1na11y to a respeqt for SO~

cial and mora] codes in broader soif‘T/fhteract1ons Empathy’is another
. N N . . .~

'\
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aspect of mora]-deveiop t that has its roots in infancy. Empathy is an in- - -

)and'the'infant s capab]e of empath1c distress long before he has deve]oped a

sense of se]f or a sense of the "o!per". A capacfty for tak1ng the secial per-
spect1ve of other persons is yet another aspect of soc1a1 and moral deve]opment
‘oné that comb1nes both cogn1t1on and affect? and may be a .connecting link bet—

ween the growth of moral- Judgment and its con&ruence with mora] beha;\or

° * >~

of human deve]opment A stage theory for such deve]opment hds been the greatest

contn1but1on of researchers such as P1aget and Koh]berg, and has served as a
v

' spr1ngboard for a sudden upsurge of theoret1ca] and practical studies by others .

in the field of cogn1t1on and the deve]opment of morai judgment. But early
s i
' ch11dhood education has not had -a'stage theory for moral deve]opmeht P1aget

last addressed ‘himself to the deve]opment of mora] Judgment in 1925 and ;:hl-“
berg stlJIquts the child undeér six intg the 1imbo Stage 0. - o ‘,' C e
b‘ , Ipthink*early‘chi{dhood educators can take pride ‘in the kind of social
environment and Cur:}culum that is th&#ii nally otfered tohnursery schooT

!and kfndergarten ch11dren, but such programs have lacked a developmental ra-
, t1ona1e‘j9r tHe understand1ng of the child's capacity to fee] and reason * )
kabout behavior that has social consequences Without such rat1ona1e teachers‘
‘must uge a "buckshot approach" - must try a 11tt1e of- all the things tha¢

m1ght poss1bqy_workz o
\ i - . , ) ’.- - -
As | seemit the good news for early childhood educators is that with-

- . .
-in the last year, stage theor1es for the’ three most 1mportant aspects of

¥

mora] deve]opment have been pub11shed These- are: (a) a s¢age theory for

‘the growth of empathy, sympathy, a]tru1sm and gu11t by Mart1n Hamean of

. K
¥ t .

ERICT + 00005 -

N A]] classroom pract1ce must have its ]ntellectual_underp1nn1ngs in a theory

»
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in the young ch1]d which precshe and/or def;ne in greater deta11 the ear]y
3

.Stages of mpral reason1ng descr1bed by Lawrence Koh]berg, o i_ﬂ

_.\

A. ‘Empathic feelings and perspective-taking capac1ty in mora] deve]opment

Hoffman po1nts out- that the lnfant is capab]enhf empath1c d1stres! long

Y

bef6re he hds, deve]oped a sense of se]f or a: sense of the other and that an 1n—
“ nate capacity for empathy as well as agress1on has greater surVTval va]ue for

’ A )

the pec1es than agress1on aFone would have. Empathy is a cond1t1oned passive;-
. 1nvo1untary response - based on the "pu]] of surface cues assoC1ated w1th ele-

o ments of one' 's past”. ?he transformat1on of empath1c 1nto sympathet1c dlstress

- N -

occdrs in three stages wﬂ1ch are tied to three ievels of cogn1t1Ve apprehens1on

/ of the other How does the ch1Td move from this empath1c d1stress to sympathy
(;r and helping- behav1or Sy%mathy beg1ns when the<ch11d has a sense of the*"other"

as.a physical entity. At that po1nt he senses the other s d1stress but does

not know whdt causes it. . - ‘-’;fz,.'f ’ - a“v\’ )y
‘The first level o{ sympathet1c d1stress‘1s a]most as pr1m4t1qe‘as the in-
voluntary empath1c d1stress, it is a pqss1ve, 1nV01untary, somet1mes gross]y

. CEA
‘1naccurate and trans1tory response to cues perceptua]]y s1m1}ar to those as-.

0 ) -

soc1ated w1th one's own distress. It is a s1gn1f1cant advance,. however, be-

-~

R

cause of the ch11d S desL\F to help. The’ second stage 1s one 6f genu1ne ro]e-

. 'tak1ng “The ch11d has a sense of the bther not on€y as a phys1ca1 ent1ty,

. ' but as a source of fee11ngs in h1s own r1gh; At this stage the ch11d is' o -,

more conscious of the tentat1ve nature of his prOJect1ons, uses tr1a1 ard -
‘ * * n ¢ : .

+
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rror and correct1ve feedback to mod1fy h1s 1n1t1a1 assumpat1ons N o
,é:gﬁwiphow ear]y do ch11dren exh1bit ro1e taklng skill? Many ch11dren, under

51x fail ln laboratogy tests of ro]e tak1ng, prbbab]y because they cannot

keep the deta1ls of the hypothet1ca1 stories. 1n m1nd However, Hoffman sug-
q

gests that certa1n types*of—roTE‘taang in. fam1]1ar and h1gh1y mot1vat1ng natu-

ra] sett1ngs may precede the more comp]ex forms 1nvest1gated in the laboratory

by severa] years. He c1tes sd%e chann1ng anecdotes th make h1s po1nt One
P _

such example. 111ustrates ro]e ;j;nng capa£1ty, a]though not 1n3the serv1ce of
- ’ '\

) a]tru1st1c behavwor - At twent months Ma%cy coveted a toy her older sister

“was ho]ding Know1ng that the s1sten's favor1te toy was a rock1ng horse, .

permanence of these’d1st1nct1ons comé at age seven or above. This cerres-’

.Marcy went to pet the toy. horse loudly acc1a1m1ng "Nice® hors1e " Marcy N

o

had.assessed the s1tuat1on correct]x, for as soon as ‘the sister saw her w1th
thg rock1ng horse, she > abandoned the coveted toy to reassume supremacy over

the\horse Hoffman lists as the cruc1a1 var1ab]es for role- tak1ng 1n the pre-

schoo] years 1nténse mot1v1at1on, fam111ar1ty w1th the other person and the
physical surroundﬁngs and. corrective feedback.

‘A third stage in empath1c and- sympathet1c capac1ty is achieved when the

. ch11d can think of his own and other person s 1dent1ty as cont1uous persons,.

when he can 1mag1ne the genera] cond1t1on of another. Research into the de-"

-

velopment of sexua] and rac1a1 1dent1ty 1nd1cates that a firm sense of the

ponds to the4P1apet1an t1metab1e for mu1t1p1e categor1zat1on and capac1ty for
. { 1.

conservatlon%“u-k : ! —_

RS
, Se]man 'swwgrk falls w1th1h a structura] deve]opmenta] framework. He exa-

mines chi]dren s stages of soc1a1 pérspect1ve tak1ng 1n terms of the §tructure

4 * ¢ . 0
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of 'social understanding, rather than the content. 'He analyzes chi]dre#'s , L
abifity to conceive the sdbjéctive pefsﬁecti&gs of‘othefs, rather than the
,accdrgcy uﬁth which they gr&sp‘fﬁ? feelings qf‘othér;. The sfages refer to
qua]itative'ney ways of thinking; not to o?énnight change, and they should be -
seen ag consolidations or cfarifidation of -a cgﬁcept, hot as s%gnposts,of /,////% :
their emergence. . o , B
. ‘ . ' ‘ . . a
Selman identifies the¥following sequehtial levels of' perspective-taking* -
7 Lo v . ' [
' TABLE 1. . '
. . . BRIEF BESCRIPTION OF SOCIAL"PERSPECTIVE-TAKING LEVELS .

‘ Level o Description : S ‘ N -
0 Egocentric perspective taking - - g o L ¢ . \\\\<

o ' Althqugh the child can identify superficial emotions '
’ - in other people, he often confuses other's perspec- _
’ . tive with his own. He does not realize others may ° .
see a socjal situation differently from the way He K

does. -
% » 4

. : ,
17+ Subjective persbective taking : '

. ~ Child begins to understand that other people's thoughts .
, and feelings may be the same or different from his. . - .
/ He regfizes that people feel differently or think dif-
: ferently because they are in different situations or
g ., have different information. “1k~

2 Self-reflective perspective taking .
The <hild is.able to“?§¥1ect on Ris own thoughts and .-
feelings. He can anticipate other's perspective on
his dwn thoughts and feelings and realize that this - '
* influences his ‘perspective on.others. . - {)

* 37 Mutual perspective taking . . ‘ ' . "

" The child can assume a .third-person point of view. b .
He realizes that in a two-person interaction each ‘
- can put himself in the other's place and view him-
: self from that vantage point before deciding how
N . to react. j‘ o 4 o v

e 4 ‘Qualitative-system perspective taking

The'adoleécent conceptualizes sgbjective perspectives
= of persons toward one anoth¢r to exist rot only.

. , ~

S - ooeos - .
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- Lo - ..
~ on the level of mutual expéctiations, but also . i '
ofxdeeper levels, Perspectives between persons
‘ , are seen as. forming a network or:system. There
, - are multiple levels of!perspect1ve]tak1ng and
- ‘multiple systems of perspect1ves

5 ¥ nSymbol1c 1nteract1on perspect1ve tak1ng . FEE

S Perspect1ve tak1ng is seen as-a method for the
- analysis of jnterpersonal and social reTations.
» '« Due to the nature of human subjectivity itself;
; ., one does not necessarily "know" the:other's per-
o spective as content. Mutual understanding oc-
A curs through the use of similar processes of ’
-social reasoning. . L
whhle Selman uses hypothetical di]emmas both as tests for social perspéc-

¢

. tﬁve tak1ng level and as curriculum content for peer interaction he emphac1zes :

- that our basic educational goa] is ‘to help ch11dren apply the perspect1ve tak-‘

ing they havé to various areas of social behavior Just as ch11dren need to

» \

exercise tHe1r reading and math sk1lls, they must a]so exerc1se the1r social

and log1caJ abilities across a wide rarge of situations. Perhaps the most im-
=

portant po1nt to make with regard to educat1ona1 practice, is that the app11ca—

"t1on of social perspect1ve tak1ng ab111ty to the ch11d*s performance across a
° 5 : >

range of .social behav1ors is not an automatic process. " N _
¢ v R
B. Pos1t1ve Just1ce-Shapes in Early Childhood. ‘ '

William Damon ana]yzed‘;hree conceptua] areas which seem centra] in- a

ch11d s moral- wor]d ~ These are:- (1) concerns of "positive Just1ce," includ:

“ing problems-1ike how to distribute property fa1r1y, how and undér what con-

'ditions one'should share with othérs how one should trust friends, etc.;

. -(2) concerns of author]ty,,1nC1ud1ng probﬂems 1ike whom one shou]d obey (and

-

under what conditions), the meanlng to the child’ of power and obed1ence re-
™ . N

lations, etc ,and (3) concerns of respons1b111ty and blame, 1nc1ud1ng pro%

lems 11ke what constitutes a bad act who is to b]ame what is the nature \

B 4 +
and extent of one's ob11gat1ons to others, and what const1tutes Just retri-

Q#. v - e " ) ‘ ‘4; ' - ‘ .
S . 7 ooong, L
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- bution for doing wrong." T T c Ce '
1. . S

Damon used both hypothet1ca1 d11emma5 -and rea] s1tuat1o::73hat posed prac- -
t1ca1 prob]ems with children aged four years and o]der From these he deve]oped

.

a ser1es of sub- stages for the emergence of concepts of pos1t1ve Just1ce wh1ch

.. .

he labels Zero A & B 0ne A & Band Two A & B. <

“ . B .

T TAB:)E 1 . .
. BRIEF DESCRIPTION OF POSITIVE JUsTICE staées” -

have 1t S confuses fa1rness with his/her own'des1res

#
N Substage 0-B:. Cho1ces still reflect S's des1r€s, but are now Lo,
X © Justified on the basis.of external, pbservable realities such as . ’
size, sex, or other physical. character1st1cs of-persofs, ‘e.g., we .
"~ should get the most because wé're girls. Such justifications, how- -
ever, are invoked in a fluctuating, a posteriord manner, and are
se]f—serv1ng in the end. S confuse§ fairness with n1ceness

I}TAGE 1 . oy
Substage 1 ~A: Positive justice choices der1ve from not1ons of -
strict equality in actions, e.g., that everyone should get the same.

 Justifications are consistent with this principle, but are unilate-
' ra] and 1nf1exlp1e .S confuses fairness with equa]1ty _ o,

4

A

\
Positive *justice choices der1ve from a notion of
that persons should be paid back in kihd

*. "+ Substage 1-B..
"’ reciprocity in act1ons

L ' for do1gg godd or bad things. Notions of merit and deserving emerge.
,R * Justifications are unilateral and inflexible. S confuses fairness -,.
S - with dessert. . : ‘ '
STAGE 2 o ' ' ‘\p ¢
=~ ., Substage 2-A: ‘A moral re]at1§1ty deGe]ops out of the understand-
’ ing that different persons can have different, yet equally valid,”
~justifications for their claimg ‘to Jjustice. Cho1ces attempt quant1ta-
: tive cempromises betweén’competing claims, e.g.y he should get the -
R o most but she should get some too. .S confuses"faitness w1;h compro-

mise.

.
L]

. ~ ’ , , R
STAGE. § L o o ._l
. . ¢ ’ - N L . ”
> - Substage 0-A: Pos1t1ve justice’ cho1ces derive from S's with ~ '
“’that an act, occur. Reasons simply assert the choices, rather than \\
attempting to Just1fy them, e.g., I should get it because I want to ro.

@
v
1
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Substage 2-B: S coerynates con51derat1ons of equa11ty and rec1pro-
city”’such. that S's positive justice cheices-take into account the .-
~claims. of :various-persons and the demands of rihe-specifig 51tuatlonr
-1in re]atlon to one another. -Choices are firm and ciear cut, yet Jus-
o tifcations reflect the recogn1t1on that all persons should be given -
R . their.due (though,-in many sitwations, this does. not mean equal treat-
: < - ment). S confuses fairness with satlsfactlon of all persons present o

\Ii 1mp11cat10ns of Mora] Develgggent Research for Ear]y Ch11dhood‘Programs
A. Creat1ng a Schoo] Env1ronment : \B .-

.

s, r | )
As:a student of mora] deve]opment theon s L am conv1nced thgk (1) there 1s

1ng the 1ncrea51ngly comprehensive and complex ways of ana]yzlng dilemmas and
that (3) the .inher dr1ve to comprehend and organlze exper1ence is the greatest

1mpetus to mora] deve]opment SR ' ) fl o B

e - As a: parent and teacher, I know that p051t1ve relnforcement for thoughtfu]

fﬂv ways of dea11ng with conf11cts prov1de a c11mate in which the chlld’can exposes
5 o
- himself to experlences from which he cah“iearn A1l of us who have worked w1th

»

~

ch11dren have come to know that a Ch]]d is more likely to risk h1mse1f in 51tu—'

of

& h1m from harm at the hands of others Conf1dence t0\rlsk h1mse1f a]so depends
N /- \
on h]S sense of secur1tyathat the adult w111 stop h1m from going too far if he

\
ey

S hlmself 1ashes out in anger at Others both in famf1y and Schoo] situations.

ey

S1m11ar1y, the chlld who knows that he w111 be protected from r1d1cu1e can, af-

o ]

ford .to speak out, can(/,ford to assert hlmself w1thout monl;or1ng first what

» the p0551b1e effect of & spontaneous reactlon w111 be. . ,4

»

I know of no@studles that have compaiéd the number of 1nstances 1n a day
N

r

in wh1ch a ch11d who is confldent of be1ng accepted and protected)ls w1111ng "

o d

to risk h1mseTf versus a child who has learned tnmbe-eautlous in ‘relations

L] i .

?w1th other ch11dren and adu]ts 0n a cumulative level, the d1fference between

- the two must be astronom1ca1 : ‘ | : SO -

'y r - '
a h1erarchy of lever_of reasonzng (2) that ‘humare belngs are capab]e of devefop- . A

at]ons that may involve conflict and pain if he. knows that adu]ts w111 protect T

. » . .
e .
- P «

=
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".t1ficat1oﬁ‘are needed 1f the ch‘hd 1s to move beyond amr 1nfant11e response le-

vel. Those of us -who have worked c]osely w]th ch11dren andﬁhave wathched

tth1s gradua]]y deve]op1ng Capac1ty for the postponment of 1mmed1ate grat1f1-
i [

v cat1on are 11ke1y ¢o agree that ch11dren who are used ‘to hav1ng the1r ba$1c
- tn
phys1ca1 and emot1ona1 needs met w111 probab]y deve]op th1s capac1ty a 11tt1L

*

3’_ sooneqkﬁQ;n ch11dren who have been Ehys1ca11y pr emot1ona11y depr1ved

“The Eynct1ons of Adu]t Verbaleat1on in Moral Devel;pment o

\
It ig very 11ke1y that 1t is: he]pful to the ch11d 1f he has a language la- P
[ 6 be] for fee11ng§Hof wh1ch heis Jusb becom1ng aware It is also very 11ke1y

~

that 1anguage a language labe}s can he1p ‘to make the bridge between the ch11d s

RN s -
. awareness of h1s OWn feeT1ngs and4h1s awareness of the fee11ngs of{&ﬁhers lThe

©
‘v
.

.‘-

capacfty for ‘role t»akmg probab]y is dep’endent at, Tveast as much a capac1ty o

] '
for empathy as a whole- body response, as it is ontthe'rat1ona1 1anguage 11nked

i compo/ént But, 1anguage can undoubted]y be 2 he]pfu] cqmp]ement and supp]ement e

*
N ' . N v, .

"to the capac1ty for ro]e tak1ng \ ﬁ% .

. , h L v , .'l
Verba112at1on and s1mp1g rat1on¥¥1zat1on may be va]uab]e even when the ch11d :

- ' * . -

does not. understand the adult’ s—message The child may st111 be 1earn1ng the

4 <3

more 1mportant lesson that peopie have reasons for the1r behav1or, and that such

;‘reas ns are 1mportant to them ' Furt ermore ithe g1v1ng of reasons ibr urt beha- C
% Q

v1or and feellngs 1s one aspéct of the respect we give to other human be1ngs

b "G1v1ng reasons" 1s a cornerstone of c1v1112ed soctal 1nteract1on "Hav1ng rea-

. % ' [ )
v, sons" 1s an 1ntegra1 part of any concept1on of Justlce

» Y

vl‘l

¥ ' .
e Nhen we/compare the 1nf1uence ofata1k1ng to ch11dren about "rf@ht“ and "wrong"‘_
VI W1th bther - non- verba] - kinds of teacher behav1or, it is we]] known that peha-

vior speaks 1ouder’than words HOWever when 1anguage underscores the child’ s

»

t .
exper1ences and when the meésage is con51stent w1th the soc1a1 behav1or the ch11d

-

N (R4 SN
- 8 . ° - ’ -
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‘ probabiy holds in it, enough conflict and conquion to give the chi]d this neces-

e\

- cepting’ enyironment can help the child to learn about fairness‘and right and

“tency in the child's environment On the other hand, the development ‘of a capa—

~consnstent that the chi]d is unawareﬂof conf]iéts and a]ternatives ﬂowever,

" we unfortunate]y see Egny instances. of the oppos te extreme when the child sees

.schoo] is.a haven from adult neg]ect and 1mpu151ve behaVior A Stable and ac-

.8 ' e T Y page N
' , ' B , . ' EERAR
sebs around him, then language undoubtedly contributes to sdcial learming.

C. Modeling and ConSistency oﬁ.Expectiationsrfn Mora],beve]opment

Thevlikelyhood of socially acceptabie behavior ihcreases with the consis-

city for}reasoning about Justice may occur to a greater éxtent wHen the chi]d

AN

finds that there are some exceptions to the rules.. Every real- life situation -

‘sary food for thought Even when adults are scrupu]ously “fair“ the system

’|-
breaks down when other childreniﬁo not abide\by the ru]es '1 hardly think we:

need to worry about having an env1r\nment outside of the 1abdratory that -is so:

-

SO many exceptions o the "rule¥ that he despairs of finding a pattern. \
_ ) ; \ ) ‘ ,

\n recent years' criticism of the schools has'been rife, and for many pep-

ple it, has become a comfortab]e assumption that 1t.1s\1n the schob] that chil

ren find disorganization and lack of stah/ards whileﬁthe home 1n contrast pro-

‘vidés a loVing env1ronment in which "morai standards" are learned It WOU]dh

2 3

be well to remember that many parents today. are 'so0. preoccupied w1th their own

prob]ems that the opportunities for guiding their children's Tnformal learning

about interpersonal relationships are all too frequently missed. For lots of

L

kids, good things won't happen unless they happeniirschool For many children

wrong through social experiences, even when the teacher makes no overt effort

7

to teach about justice. - s - - e
| . - | :
A, . \ 4 N . < .
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T . D. Prov1d1ng Perspect1ve for the Ch11d s N N h:‘~‘ -
. f; B Many peop]eOIOok back nosta4g1ca11y toa simp]er soc1ety 1n whzth school -
"j‘; 4 restr1cted 1tse1f to the 1earn1ng of the three “R's" However, 1nythat §1m9]er

<

soc1ety\ the adults as wegl as .the ch11dren .Nere not eqused to a constant bom~ |

v &ardment by st1muJ1, were not constant]y exposed to prob]ems over wh1ch hey have
/

- L3

511tt1e d1rect contro] " 1In our ear]1er s1mp1er wor]ﬂ adults and ch11dr n had

.

-

. @ much more- concrete sense of cause and effect than the younger generat1on has

-

F o

.

: « been able tq qevelop today

,M‘

’QThe school today has ‘to make a de11berate effort to protect the yourly ch11d
-from~be1ng engulfed by too many undﬁgested exper1ences Th1s is ene reason why

e cannot afford to 1gnoce the 1nf1uence of te]eVTs1on on young ch11dren
—ﬂ

" N

‘Be—_

" cause ch11dren watch such large amounts of Ef]eV1s1on wfthout adult 1nterpreta-

o

. tion, 1 be11eVe that teachers at school must help children to sort out and re-
eva]uate emot1ona1 m1S1nformat1on as well as factua] m1s1nformat1on

Ne bave ’ become very much aware of the potent1a] harmfu] effects of vio-

lence on te]ev1s1on of the: fragmentat1on of children's attent1on of the lack

of’ demand that the med1um makes on ch11dren to 1ncrease their attent1on span
3 ! N
-But‘there are othe$§potent1a1 effects of television whose inf]Lence have hard1y‘

begun t04be'explored wﬂo use JUSt one examp]e Do we know what(effect the laugh

tracks on~te1ev1s1on programs have’ on ch11dren s .developing- sense of humq{ or.
. on children's deve]op1ng sense,of sympathy for people in d1stress? Here is an

H . ng D N . ’

instance, where a device, was developed Lo create a sense of audience participa- -

tion in studio produced'programs, by people who had no intention of influencing
¥ . _’!} ) ~ . "‘ .

one or more aspects of mdfral deve]opment '-Nevertheless, I think we shoufﬁ‘]ook

long and hard to see what fhe effect on ch11dren may be when they repeatedly

'hear canned/daughter in. 31tuat1ons where sympathy might be the appropr1ate

<

-~
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-
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carry no such correct1ve message. .o ks

— - o Page 13

O
-
<

reaction in rea] 11fe Adalts somet1mes 1augh in s1tuat1ons that have an un-

expected or negat1ve element, but in rea] Tife ch11dren get many non- -verbal cues'

from adu]ts wh1ch correct the 1n1t1a1'1mpress1on that another person s m1sfortune -

-

is funny. The.stereotypes-91\51tuat1on comedies and the s1mp11st1cs of cartoons

Television is often the chi]d's primary\view 'of "society" It is'a passive

h;!jew, but dt is the'first; And it is 1n thzs A4 1ew of‘soc1ety that some young

~ children f1rst exper1énce Broken promises., Toys advertlsed on TV fa1] to 11ve

up to their promlse Sales p1tches are exaﬁrated too many prodﬁcts claim ;to -

be "the best". After "prom1s1ng" to show a @¥ildren's T.V. Speciai, the young

_v1ewer may find" éhe t1me spot pre- empted by a footba]] game Then within a few

years, as: soon as the ch11d s mind reg1sters part of the news .programs he over-

/

hears, the ch11d w111 be overwhelmed by stor1es of T%w]essness and cr1me
) He cannat shield ch11dren from these exper1ence§ But'part ofﬁthelr mdral-
educat1on-1n school can consist of_gutded discussions built on the chiid‘s in—
formation and misinformation from‘te]evision viewing Teachers can he]p child-
ren- to see that aduTts have reasons for what they do‘--The decisjons that are .

.

based on these reasons may not be p]eas1ng to many oh11dren or adu]ts and may -

not seem “fa1r“ ,Neverth]ess, people--even the péople on T.V.'have_reasons for "

J
what they do.

:

- IR,is 1mportant for children to reallze that adu]ts are also concerned

"

about "falrness" and “right" and "wrong" Bt 1s 1mportanﬁ’for ch11dren to see
that adults can cope with major and m1nor 1nJust1ces around them, that adu]ts
can be angry or disappointed but ‘not lose control; that adults have p051t1ve

»

ways for trying to redress injusticé.
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1rst years of school can show the ch11d that thgs society can care,
that ‘this soc1ety can dea} Just1y and with mercy The ch11d ean 1earn,th1s

1n count]ess 1nc1denta1 ways, but’bagguse this idea is S0 1mportant, we as . .
teachers shou]d geek out ways to say it as qp]l as show it.
' Just as a f1sh presumab]y is not aware of be1ng in the water .the toddler
datfhome mayVEe:unaware of:the fact that there are ~social a]ternatiye§ to the
.Behavior to whiéh he has become habituated . In that sense, “the nursery sthool
or other f1rst schoo] exper1ence is for mahy- ch11dren thé f]PSt time and p]ace‘
ﬁn which they may gain so:;al perspective. Some,of the lessons chlldren must
"learn are by no means: easy. But, tHe very fact that the schoo] 1s a new set

of glasses throogh which to v1ew the: un1verse is a go]den opportunity for teach-
,ers -to give ch11dren a; fee11n¢ thag the wor1d is a good p]ace a wor]d an wh1ch :

peop]e can and shou]d deal fairly with each other -0 ' T e

@
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