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During tifg 1973-1974 school year, the’ Akron Public
Schools developed a pijot project using the.corporation

- as a learning laboratary to teach high school economics.

The project was conducted at North High School under

a grant from the Goodyear Tire & Rubber Company. It

combined classroom ifistruction with in-depth exposure’
" 10 community resources. ' :

. The North High School classroom program included -

a basic course in economics focused on the corporation

v and buttressed by a series of guest-speakers and a-variety

of field experiences. The speakers were top level experts
from the -Goodyear *Tire & Rubber. Company and

4

-other local business, industrial -and Fabotr .organiza- .

tigns. Guest presentations were carefully coordinated
with cl.assr\oom ihstruction so that the students could
derive maximum benefit from the speakers’ presenta-

tions. These presentations ‘were usually followed up .

by small grotup trips to local businesses. The mini-
tours gave the students a«close look at a -particular

facility whilte, at the same time, bringing them inte -

" contact with additional experts in the field under study~

Wthen the' Joint Councik on Economic Education
expressed interest in making the materials available to
high school teachers -throughout the country, Mrs.
Theresa Haney, the Pilot Project Coordmator, gra-

manual and other materials for use by teachers outside

~ of Akron, Ohio. .

The original Akron materials consisted of three
items: The Laboratory Approach to Econdomic Educa-
Hon, the manual that describes the project as a model‘?
and two “tools” for teachers. The tools consisted of

a ‘handbook for ‘téachers which excerpts material

the manual to give teachers a brief, convenient ready-.

reference, and [Information Regarding Filmed Dis-

cussions, a series of six films made during the project

to preserve presentatiéns by community. specialists and

. ciously authorized the Joint Council to adapt. the -

" the section on evaluation..

, editorial

~ “

. ' . v

limited to®he school and/lhe industrial, buginess and
labor scene in Akron, Ohio. - .
. In this -adaptétion, Part I: Laboratory Approach
to Economic Educatior in the original Akron manual
remains virtually .unchanged. Part 1l: A Pilot Project:
The Corporation as a Learning. 'La\borali)ry.in Eco-
nomi¢ - Education has been extensively rewritten and
shortened by summarizing the log ‘of activities and
he original pre- and post-
test has also. been altered/in form and editd. A few
changes—mostly in references to local
resources—have been made in Part I1I: Appendix in
order to widerrits usefulness. Coee /
~ On behalf of the teachers who will profit,by this
helpful manual, the Joint Council on Economic Educa-
tion expresses jts gratitude for putting this valuable

. contribution to e¢onomic education within reach of

all -high school teachers to Mr. Conrad C. Ott, .Super-
intendent, Akron Public Schools, to .Mrs. Theresa
Haney; Projegt Coordinator and Assistant to the
Superintendent;- Administration arid Planning, to Mrs.
Patricia E.  Marmaduke,* Akron Social Studies
" Teacher, who served as Coordinator of Field/Experiences
for the prgject and provided the information contained
in this booklet, and to Mr. Harry Schaller, who served
as classfoom instructor, for theproject and worked
closely with Mws, Marm%uke in its development.
Appreciation is also due the Goodyear'Tire & Rubber

‘._‘Comp/any for providing funds to underwrite the project

. and 4 the many membets of its administrative staff whe

A\ Teuacher's Guide to Using the' Laboratory Appsr&?ch., |
om

. . . . . ’
to yse in reviewing the materidl ‘covered in subsequent

‘class sessions. Only the manual which syﬁplies the
model has .been adapted for general use by the dJoint

+ Council. The -teachers: tools, valuable as they must

have been to Akron teachers, were, by their very nature

v * ) .
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‘ guided project dev_elopmenl and assisted with instruction,
\and toother Akron gorporations, labor organizations
and government agencies. which provide lear'ning

regolirces {o the students in the project. \
S "', Edward C. Prehn, Editor
Géorge G. Dawson, Co-Editor

\i - .

" Mrs. Marmaduke submitted the pilot project as an entry in the 12th
Annual Kazanjian Foundation Awards Program for the Teaching of
Ecdnomics and her entry was declared one of the winners in the high
school division. Her entry, “A Project in Economic Education,” is
described in Economic Education. Experiences of Enterprising
Teachers. Yol. +2, 1975, pp 80-84.

: ’ .

- &
[y \

*»

¢

©

3

b



. .
. , R » -

. . . o -~ : i

. . . . . . i

s ; i

. . . . [

DU o " Introduction” -

-—

- r'] -~ - - ° . [ -
. N

Ahe laboratory approwh to education involves the use of community. resources L
¢ to buttress” classroom programs. This approach might involve transporting the .
' - clasgroom idto the community or bringing the community into, the classroom_via
guest speakers. ! A , . . .
.The traditional concept of the field trip is only the starting point of the laboratory = - .
. approach. The laboratory approach "outlines sofne of the ways *“‘field trips™ can ]
. ) become meaningful illustrations of educatiomal concepts—rather than merely walking -
o . tours of unfamiliar places. A : T .
‘ . We hope that the suggested agtivities incorporated in this manual will focus attén- ,
- " tion on some of the methods ol opening clagsrdom ‘doors into the community. The ¢ |
videas presented in this manual demonstrate only a few of the limitless possibilities .
of the laboratory approach. : T L ’ .
. . ‘ In addition to outlining methods of uli[izing(community resources, this volume . . 4
. attempts to simplify the procedures involved in\planning and carrying out the sug- -
. gesled activities: The information is based on experiences which were part of a pilot
. program in economics designed around_the'laboratory approach. In scheduling the -
3‘ " numerous field experiences and guest.eXperts which were part of the program, the . *
.+ teachers involved learned a great deal aboufé‘:e laboratory approach. ‘ ~ '
X Initially the scheduling job was q difficult one; but, as the-semester progressed and
w oL additional activities' wefe scheduled, the process became very simple. This manual
C ‘1* . altempts 10" give teachers the benefit of this expérience in incorporating confmunity
. resources into classroom programs. o

"
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. Planning a Field Experience
~ <*Many economic concepts tan be illustrated best ‘by*
taking students out of the classroom and bringing them
into the community . to observe, first hand, people wlto
deal with these concepts. Many Business firms welcome
tours through their facilities and they are anxious to
expand the tour to include a discussion of current issues
regirding them in any way.* '
= < Usually, all that is necessary to arrange a visit to a
local company is a telephone-call to their General Offices
or Public Relations Department. This phone call should
serve the dual function of gaining your entrance to the
company and insuring your visit will fulfill its purpose.
Most companies are as anxious as you are to make your
visit worthwhile; therefore, when making your initial
phone call be prepared to outline the specific topic under
slud’y and the objectives you hope to. accomplish with
your visit. '
* Some of the kinds of information most ¢ofpanies are
interested in include the following:* - )

N . B ¢ 7oA
date and time of)your visit : :
mode of trAnsportation you will -be using -
number of students in your group
averdge age of the students
ffumber of adults accompanying the students
amount of time you can afford ta spend touring the
facilities and talking with company per$onnel
e specific classroom investigations th€ tour is in-
tended to illustrate - :

T
-

v
® & o o o o.

Be sure you find out if there are any. restrictions the °
company puts on visitors. For example;, some industrial
firms require. visitors t0 sign a liability waiver_before
touring production areas. This means, if your students
are under age 18, you must obtain these forms, se¢hd
them home with the students for parental signatures,

» and have them returned to you prior to the tour.

<
-

ER] '/

. .

Approach to Economic Education

"~ various community. organizations own vans or mini-

000U8
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Some business and industrial firms place certain
requirements on the wearing apparel. of those touring ,
their. facilities. 4f the firm has such regulations, they
will usually inform you of them when you make arrange-
ments for the tour; however, as a precautiorf, always by
ask if any regulations exist. , ' )

It is essential to have parental consent to take a A
student out 'of school for any reason. P'are:nlal-consent~ .
forms can be obtained through your school office. They,
should be distributed to the students and returned to -
you-prior to the dgy the tour is scheduled. Unless you .
have the parental-consent forms properly completed
do not take a student out of the building. This procedure
should be. carefully obséfved for your protection. Any
forms your students,or their parents may bé required to

' sign by the company you are visiting will not replace the '
school parental-consent forms. N . .ot

o

. ) . C . .

Transportation Considerations °, : -
Your choice of transportation will depend on the size'

of your group, your dektination, 'your arrival’ and ,’
departure time and available\finances. If the facility you
are visiting is close to your school, it may be possible to
walk: If you are no¢ within walkimg distance, adequate: .~ \
transportatiqn arrangements must be made.
" Buses or vans provide a simple solution for trans- °
porting larger numbers of students. It is sometimes -
possible during certain times of the day to gcquire the

- use of school-owned buses. If these buses are unavailable, T /

buses which can be rented” .
If mass gransportation is unavailable, you may be able
" to travel by automobile. In this case, you must gnlist
parents or other teachers to help with the drfving. Never
s /
*—— ; ) . /l
Although this section. discusses procedures for visiting a bysiness . i
firm, the same basic steps can be takén in visits to labor union offices, 7
~ government ggencies, or other institutions in the community.

-
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permit students to drive! «You could under certain
‘circumstances be personally liable for any injuries
. sustaingd by a student taken out of the school building

under your jurisdiction, -

D Arrangements in Your Building Prior to tlie Trip

* If some students-in your scheduled classes will not be
) : “accompanying you on the trip, you will haverto make

arrangeme.m“s for supervision®of these students. If your
? tour s sporsored by the school system, a certified sub-
- stitute teacher may-be provided; if not, you must fi
.' another §idft' member with unassigned time to superCise
" your clil/ses. .
The job of monitoring your classes will be greatly
simplified if you plan meaningful uctivities for your
‘ ts #d provide adequate instructions for your
subsfitute. . Make sure the teacher or paraprofessional
takjng your classes has anwp-to-date seating chart and
ahy materials needed to carry out your instructions.
Also prior o the day of your trip, you showld notify
the other teachers in your building of your plans., This
courtesy will enablée fellow staff members tq make any
revisions that might be necessary in their own plans—as
well as promote better staff relations! You can notify
_the staff by distributing a st of student names, details
. of the trip, and time of deparfure and return.
In some buildings, a printed form is probided for
T students taking field trips. The day before the scheduled
trip, each student takes the form to the teachers whose
clusses he will be missing during the trip. Each teacher
- must initial the form indicating that he is aware that the
student will not be attending his class on a specific day
and granting permission fér the student to make up
any missed work. ‘if em&lher staff member does not
grant permission for a student to be Absen) from a
class to participate in your tour, that stalf member’s
judgment should be respected and supported. Good staff
relations are always a prime consideration.
] : s

Last Minute Details

.

\

reconfirm your vist the day before your scheduled
tour. During this conversation, check on all the arrange-
" . ments that were previously’agmeed upon and exchange
iiformation regarding last-minute adjustments in your
planning (number of students participating, arrival time,
etc.). . . 4
1t some unforeseen happening causes you to cancel
the tour, be sure to notify the company as soon as
possible. Many companies have a large demand for tours
. ' ,and.your prempt notification of cancellation may permit-:
. them to reschedule another tour- in yoyr place. Your
conduct reflects on all teachers. Community coopera-’
4 tion with our schools can easily be jeopardized by a *®
teacher who fails to keep an appointnent for a tour and'
doesn’t have the consideration to notify the company.
On the day before your trip, be sure yoursstudents
have complete details regarding:

Y

-

* where and when to assemble for departure

* special clothing they may have to wear : -
* other special instructions’
~ \ . . \‘ ) - ) ) S
| N,
) ' d
(S -
"ERIC * ¢
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It is a go?qd\praclice to telephone the company an}d :

v

\ -

. : A . ~

A few insufficiently informed students can hold up an
entire group and throw the whole trip off schedule.

Recording the Experience .

Part of your preparation for a*field trip should include
arrangements for making a permanent* record of what
you see™and hear. This can-easily be done in a number of
ways. i

~
< -

* Students can be assigned to take color slides and
~notes during the trip e e ’
* If a portable videotape camera i$ available, the field

., erip can be taped : - .
A more expensive. alternative would be to film the
trip with a movi¢ camera . ..

* Interviews can be recorded on a portable tape.
‘recordér. .

These can serve as useful classroom toofs. They,caq;, -~

be used later to review what was learned during the field
trip.. They also can be shared with other teachers and
classeswHo were unable to gecompany your class on the
trip. . Y
Traveling Time > .

Make educational use of the time you spend traveling
On\w%:ay, you may want to review the kinds of ques-
tions which the students are secking answerss You
also cap)reemphasize the reasons for the trip and the,
cqneepts it is intended to illustrate: >

_The return trip can be well utilized to review the
major pieces of information you have gathered. This
immediate review will help - the, students to clarify
information and retain it longer. You can also. use this
time’with your studenis to begin discussing plans for
follow-up activities. ’ S
Publijzing Your Activities .

, Don’t be afraid to publicize what your students are
doing and where they are going. One way of doing this
is by contacting the school newspaper or the éditors of ‘
your PTA newsletter with the information. The prepara-
tion of a news release can be one of the follow-up

“activities scheduled for an individual class member or

committee ofslude_l}g. Y
y .

s

[

Preparing and Following-Up ¥
ield Experience -

The bdst-made arrangements will not guarantee an
educationally effective tour. Unles$™the students are
provided with effective orientation and follow-up activi- +
ties, the best tour can be wasted. No trip should be
scheduled unless it illustrates, enriches or expands upon
the basic information in your course oatline. Eac

y T S é-l
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student should be fully aware of why the tour is sched-

uled, and what he or she is expected to learm from the

tour.

+ Some pomb‘le orlcnla,uon activities include:

e Classroom discussion—Consider spendmg a few
minutes, discussing general rules for good behavior.
Remember, your 'students represent the entire
schoel, system when they are involved in activities
within the community. i

* Oral reports—Reports "based on individual or

group research projects can provide the entire class

with background information on lhe company or
business you are visiting

¢ Films—Some firms have film libraries trom whieh
you can borrow a film to introduce the students to
the compamy you are planning to visit,

e Written material——Firms have promotional pam-
phleta or brochures which provide general infor-
mation about the company or the industry of which
it is an example” These can be sent to you on
request and used as the basis for classroom activities

\ . .
~

prior to the field trip. : ,

 Brainstorming—Always spend some class time
brainstorming a list of questions about the com-
pany they are going to visit. These questions should
be geared to aid the'students in obtaining maximum
educational benefit from their tour by serving as
informational goals. Prepared questions are often
valuable in helping the students to become actively
involved with the pQrsonnel they meet during the

tour. .

e Relevant cdrrent evenls—Always watch newspapers
and magazines for drll(.les"i.hdl affect the company
or industry that you planto visit. These articles can

- form the basis for quesllonF@gdmusslons that will

2"~ aid the students in getting the most out of lhenr@nsll

‘Follow-Up Activities 3
A field trip will have little lasting educational ?enem
unless it is°coordinated with activities which will enable
students to make use of the information they have
gathered. These activities can take various forms and
students should be involved in deciding what will be
done and for what purpose. Some activities might
include:
* Oral reports—Reports highlighting the trip to other
classes or students who were ndt able to go.
e Research projects—Additional questions may arise
“as a result of the trip. These questions may be
answered through  additional résearch or by
*interviewing - a community expert. The student
researchers can then report to the elass on their
. findings.
* Classroom preserlellon—Some students may write
©a script and put together 4 presentation using the
color slides taken_during the trip and lncludmg the
information gdmcd on the tour.
¢ Bulletin boafds—Students may design a “bulletin
oard display with photographs and other malerlals
that pertain to this learning experience.
“o Fhank:you notes—A sthdent can be assigned to
write to your tour guide thanking him for his as-

Aruitoxt provided by Eic: - [
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sisfance and expressing the students’ appreciation
for the compahy’s permitting the class to tour the
faciljties.  /

o Produttion of leb&l‘OOm aids—Students  with
dl‘llbllC ability may prepare tharts, graphs. plc"m‘pes .
or caftoons that relate to some aspect of the trip. "'3%

* Discussion—All students should actively pdrllClpdlﬁ
in reviewing what they have learned and expfesslr'g
their reactions to the trip. :

¢ Additional dsslg.nmenls—Vdnous kinds of reddsmg

“and writing assignments can be made for indi-
v1duals -small groups or the class. .

< Aas
Mﬂ,‘
-

an

. “ " N -
Small Group Tours -~ -

An alternative to a large group trip is to arrange for a
small group to make the trip and have them report back
to the class. Small group field experiences enable you to
remain withyyour scheduled classes while the studénts
are able to gain the benefit of experiences within the
comrhunity. Transportation  arrangemems for small
groups also are greatly simplitied.

A disadvantage of this method is that you and the re-
mainder of the class do not personally have the
experience of the tour. Regardless of how detailed the
group’s report, the tour can serve you and the class only
as a fact-gathering activity—not a personal growth
experience.

Initial arrangementstcan be made in the same manner
as arrangements for a larger tour. .When making the
drrdngem;}ls be sure to explain that the groupis
representidg an entire class with whom they will share the .

]

experience. © - ‘s
Additional arrangements and orientation activities
for the small group tour should include: - .

* ‘Chopsing the student representatives. This fiumbeér
* should be no more than five students. They might
s be students with a particular interest in the area »
under study or lhey might be chosen on 4 volunteer
basis.

* Finding a chaperone for the tour group: You mlghl
utilize school personnel such as a counselor, school
community coordinator -or another teacher.
Another possibility is to find.a parent who is willing
and #ble to chaperone the group.

¢ Muking transportation arrangements. With a $mall

- group the simplest method is via automobile.

* Securing properly, completed pargntal-consent
forms from students’leaving the building. s

e Muking sure students have made the mecessary
arrangement  wigh lhe\ teachers—if any—whose

s classes they will be missing. -

¢ Reminding staff members of lhe«fiel&-t@p pLi-Df/lO

the day aof the actual trip.




* Informing stud‘ents of acceptable conduct while on help you to 1dent1fy resource ‘persons, spealgers .
) tour. ’, firmg, uniens, and other organizations willing 148
»* Going over sducauonal Ob_]ecllVCS and pu poses of accgpt-visitors or provide speakers. Don't overlook .
the trip with the students. N - yopr local telephone directory as a possible source
- o _Discussing with the students lhell‘ responsjbility to - fof lists ofresource persons and organizations. .
bring back useful material to-the class ‘members. WHen telephoning an expert to arrange for a‘class-
Although only a few members ‘of the class will  “rooyn visit, be sure to provn% him or her ‘with the
: dclually take the trip, the entire class should be actively folfowing information: .
L , involved in the preparallons The class can brhainstorm - o grade level of the s[uden[s and sub_]ec[ area bemg
questions regarding information the group should .obtain - studied \
during the trip. The tour group can attempt to obtain « / " nufmber of students and their age range .
. - answers .to these questions and includé them in their e tine and date.of the visit )
oral report te tHe class. This strategy not only: helps to e specific topic on which you wish information
* set the educational goals for the tour group, but it also ‘e location of theschool and parkmg facilities
helps to maintain interest amd mvolvemenl of the' enllre * length of the class'period - ‘ L
class. - - . * location of the school office and the classroom

Arrangements should be made if poss1ble for making.
. a visual and/or audiotape record of the tour (slidés, .
-« - yphotographs, video tape, or film). These can be used to
illustrate the oral reporl or they can be hsed by the flass.
aspart of a geheral review of material and class actiyities.

One or two days prior to the date the speaker is:
scheduled telephone the speaker to reconfirm the
engagement. You should also check'on whether he or she
intends to use any type of audidvisual equipment in the

presentation. If any equnpment is needéd you can see -
Another aid in conveying the experience, of the/group - (4 it that the necessary equipment is set up in the class- -
is through prmled materials distributed by the husiness ‘room and ready for us.

firm to the touring students. Ifthe c0mpan)fls'a yare that On the day the speaker is scheduled nbuiy the schvol
- the students are representative: of a ldrgef . group, « - secretary of the time of arrival. This will insure that the™
. arrangements can sometimes be made for the group to guest is cordially receivéd. If you cannot greet and escort
o _return with copies for all members of the clags. If this is the guest o the classroom, assign this duty to a student
. Mot possible, specific impo tan{ sections jof relevant who has been briefed on'what to do and say to the visitor.
“—-material may be duplicated for each studenty After the presentation, make arrangements to escort
' Class activities—based on the group’y reporl—wnll the visitor out of the building. Don't take the chance that
*he may get lost in corridors or-be unable to find his -

help to maxnmlzg,the ‘educational benefifs,of the tour.

. “These activities mlghl include bulletin poard displays, way-out the exij he came in.
further research: assignments, viewing felated films or A stadent should be assigned ‘the responsnblllly of
any number of other projects which will suggest them- . writing a “‘thank-you™ note to the guest expert within hin a

s selves as a result of this experience. few days after his visit. t\ .

.- " All of these small consideratiops can help i insure lhal
the overall visit is a proﬁlablg one for all involved., If the
guest expert cannot view the total experlence as a pleas-

s

4 . ant one, he may hesitate to accept another speaking
X . g *engagement in'the schools at a later time. &
.. . ‘ . N
. . v
. .
Utlllzmg Gue\s‘( Exp ;. _ o )
There are many ways use communuy resources . ' ‘

C ) 7
community can be moved into the cla'ssroOm with 2 Preparing Sthden'ts for a Guest'Expert
guest expert. The possnle uses of guest experts will be '

determined by the subject matter being studied. . To make the most, effective. use’ of a community
. . When teaching a copicept which can be illustrated by a expert, preparation and follow-up activities must be
', guest expert, there afe several sources listing'names of . carefully. planned. Students should be advised to think

particular speakers fvho are experts® in the area under™ C“llCd”y, carefully - evaluating ' all information and
study,* | / . 2T apinions presenled by the speaker In order to assist the

’ students in this process, they should know, prlor to a
* Tth pubh(ci rejat Gnlshdlipartmenls;)fmosrllarge lf(“lrms h rp/resenlallon what makes this speaker an,gfpert in the /
will provide you-with the names of specific speakers field—his education, training, "experience, This infor- /-
¢ The neare Center or - Council on Economic ., o

Education./the Chamber of Commarce, the Better mation cam be gbtained and distributed to the sludents in /

/
Business Bureau, the League of Women Voters, a variety of ways. . ’
servige cbs ‘Tabor uniofs, and many o{,hers may \A;utoblographlcal information obtained from the/.
/ )

-

: 0 » » ’ ' : | ‘
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guest . e,(xperl when makmg arrangements for hn-

appearance can be presented to the students.
* Many business firms and unions will provide
biographical sketch of their employ ee,

a
L

¢ A studeht can be assigned to interview the guest
. - ekpert—either in person or over tHe l‘t:lephone——dnd~ ¢

- -mdké an oral report to the class prior Lo the visit,
1f* using this method, obtain the speaker’s per-
rhission before the student contacts him.

biogrup'hical inl‘ormulidn in his opening remurk.s.
‘.,

The students should khow what the spedker plans
Jm diseuss. If the visit is coordinated with the classroom |

. prograni. the students should be a(ble to ‘utilize their
-textssupNemental materials or research in other sources
to obtain yn undgrsmndmg of the topic. They should

- have prepyfed a list of questions dehln(.d to gain rele-
~vant ifformdtion from the guest expert. Guest experts,
should be ‘asKed to allow time for student questions and’
ansers. If students raise challenging  questions or
-~disigree with the guest. they should do so ina courteous
mannery .
“The activities \LhLdUlLd to 10How -up a guest experl
may b as important as the presentation. After the

-+ presentation, students should be asked their reactions.

& rfeview of information summurizing the main points
will be helpful. Stddents should be able 1o relate the
information they have obtained 1o th topic being
studied. Interest may be sparked in topics for additianal

research, or the scheduling: of other guest experts. or.-

field trips. The possibilities are numerous and nﬂpossnble

to predict. -
p \ !

The Classroom “Press Conference”’

Guest presentations can be handled in m4Ay~ways.
OnL effective method for conducting a presentation is the
“press conference” format. The guest expert begins by
mukmg a briel’ (3-5 minutes) opening statement. -The
remaining class time ‘is devoted o questions and
answers. This actively involves students in " gathering
information,

Thls proudure should be offered onl) t‘*a guest

experl who you feel might adupt well to this type of

situation. Not all communily resource persons will feel
comfprtable in this kind of unstructuredesituation. If a
guest does not choose’ to participate in this type. of

. presentation, he should not be made to feel tfat he ts

turning down a prelerred method of presenting his
“material. §f he feels more comfortable with a leclurs-
lype presentation, he should certainly be encouraged
to present his material in that manner. .,

If a speaker agrees tosparticipate l%“'press con-
ference,” additipnal responsibilities are Wg#luired of the
teacher and\pe students. A variety of questtons must be

ERIC - L

® The guest expert,could be asked to include auto-

«copy of these qu‘ex/ons The students should prepare
« enough questions to/fill an entir¢ class period. Although
a list has been prepared in ddvam.e. stydents should
feel free o ask additipnal questigns at any time.’ ‘
The " press “conference™ pro ides an*avenue for a
variety of.follow- "up activilies. Special assignments might
include: . - .

* laking no}c-' and w?iling g
newspaper

*-taking photographs for lhe 3

° - gclassroom bulletin bourd d'spldy , S

* making oral reports on the|presentation to groups

who did not hear the presentiation o

chool ncwsﬁ“a er or for

If at* all, possible, make arrapgements to. vidgotape

" the presenmtation. (Be sure to obtain the speaker’s per-

mission -before l'“dpiné) A vidgotape- can provide.‘,dn

. excellent 1ool for review as wellfas an opportunity, for

additional ‘students 10" see and hear the speaker. If the "

quest expert can only spare the fime from-his schedule

Lo speak to one class, the videotape can be shown to other

classes to whom ghe presentatio would-be of interest.

Other teachers. in the samé orysimilar subjéct=arcas,
might wish to muke use of the tapg at some future time.

'\

-

"

- Student-Conducted Interviews .’

S

IT it Is not poxxibl; to gel a panticular expert imwe .
a

classroam. it is ollg.n posslbl(. to Jgain acctss throu
student-conducted integview. Althdugh the expert may be -
unable to speak o a class during : particular hour of the
school day. he may be wiling %bc interviewed by
one or more slud(.nls ‘ - '
It is best if you. as the teacher. .make the initial.
contaet with the community expent. Explain the type of
information ncuf&,d by the class Jnd obtainpermission
for a studenteto’interview shim. The interview can be
scheduled during or after $chool (hours. depending on
the availability of the expert anyl the student. If the
interview is schedMed after schoo] is dismissed for the
duy, you can. persdnally accdmpahy the student to the

Cinterview. "However. the student should realize”that the

ruponsnbllu\ for questioning the lexpert is his and he,

should be properly prepared to epnduct the interview
with or withdut your Being in dll(.n([,dm.'e.' '

i A committee of class members
help the student-to-prepare a listeof questions designed *
to obtain the information desired. This list can serve as
a framewdrk for the interview, bfu the studemt should

.+ be aware that he can add apprapriate questions as the
interview progresses. . . -

.+ After the interyiew. the studentican present an oral |
< report to the class. Follow-up activities dealing with the

- information presented in the report’should be scheduled-

*  for the entire class.

L
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article for_the school

r the entire ¢Mss €an
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_their members in speo;ﬁc

_Student\Semmars a

‘

- - 1]

Student Participation in .

_ Commumty Programis

There are mnumerdble _opportunities a.varlable for
getting individual sludems oul of the classreom and into

. contact with-local experts:. All kmds _of local organiza- "
sacial—utilize _

tians—Dbusiness, professional, labor,
conferences, workshops and Buest speakers to educate
eds. .

are publicized through the local

- These events uslrd[éy
ever you learn that such an event is

news thedia. Wheﬁ

related. to ‘what you-are, studying, don't “hesitate™ to-

telephone the sponsoring agency and ask if one or more
ofyour students may attend. Mest. afien permission will -
be- glyen and lhe students will be able to benefit fromthrs__
access Lo current mermauon and opinions. vt

Most commumly dgenc1es are eager to get their,

point- of-VIew inte the public eéye: The carefully prepared
student who is aware of his responbelhly ‘to-evaluate
critically what he hears can gain a wealth of information

- through.this type ofcommumty exposure

e .

Meetings with studeqts in small groquovnde the °

" teacher an opportunity to’ evaluate theveffectiveness of

a field trip or guest expert: Student discussion can sug-
gest improvements in ways to prepare the speakep or the
class for the experience. Students can pin-poin¥questidns
still in need of clarification and guide developmenl of,
subsequent supplemental experlences .

Such *‘seminars™ can be held- wrt,h students- who are
scheduled for study hall during the-teacher’s unassigged
period. They also mlgh; be -conducted while a smdll

number of. sludenls joins lhe teacher for lunch.in the

school cafeteria.

With a well- slructured agenda and a hsl of questions
prepared in advance, a small group can accomplish its
goal fii a meeting as brief as twenty minutes.

K

The Classroom Learning

'Resource Center
A Laboratory in the Classroom

@

The- classroom becomes a.living learning laboralorx

'wnh a ‘sectipn of lhe room furnished, equrpped and

. . =
* %
P .
N

.. -
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supplied as a learning resource center. e -
A table becomes a.work area, a display and demon--

_stration focus or a place for dlscusslo-u{“conferences

and _panel preseh(ations®

Racks and shelvgs hold periodicals, bpoks, pamphlets
mraps, charts, graphs and othér .illustrative materials.
These are gbundant, Tree-of=ch arge and gasy to obtam

-

L4 ﬁ

Annual Reports ’ v
Most of.#he. larger. local bUsmesscs will supply
teachers with one to 30 copjes of their annual report—
just for the asking. Watch the newspapers lor infor-
matiop about annual stockhliolders” meetings.

. Natification~of Meelmgs ‘mcludes the motions -to be

. voted ont at the

* the’ Public Relations De{)drlmenl
_ Dlreclor *

“include busm
houses, credit

‘pumber of copies for studént use.

subsequenl fews arficles to find aut how the stock--
holders voted on each motign. You cun obtain.a limited
number_of these Notifications by callmg the firms~
Public Relalmns Deparlmenl <

»Brochures a‘nd Bamphlets

Most local firms pubhsh—or Qave ‘access to—bro-?

~ chures and pamphlets which explain various dspects of

lherr mdustry You can obtain one to 30 copies by calling.
Qf the’ Education

" Typical of such pubhc tions are: o / '

-

. - .
The Stary of a Tire The Goodyedr Tire & RU:%W a

Company) £
Why Umons’(AFL ClO). L W

e 2
L]

House Organs : :
' Many orgamzauons pubhsh weekly of ‘monthly
bullelms » newspapers or newsletters which coptajn
lnlorn@llon abaut egonomic issues. Such- nrﬁdmzflons
&‘%l‘ mdnufdclurers banks and_brokerage

nions, “labor organizations and trade

associations. Freguently, lhey will provide a hmllequ

Some examples are:

. Akrons Business ‘Patterns (Akron Area Chdmber

of Commerce) g g
* Dateline (The East Oth GdS Company) -
© & The, NonSkid (The Firestone" Tlre & Rubber .
Company) )
Summit County Labor News -
Trends (The Firestone Bank) C o
The United Rubber Worker '
The Wingfoot Clan (The Goodyedr Tire & Rubber
Company) ™

-

(i d @
National Publications -

Most business firms subscribe .to severdl national
publications with relevance for economic education.
Make arrangements with a local firm to pick up used
copies periodically to add lo yod\wssroom collection.

These mclude

. Barron~s o : . )
. * Business Week IS

* Changing Times

o Commerce Magazine

wi
Y
s R L+ ]
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-r%eelmg Students -can watch for' ,
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s, The Economist . = 7
* Financial World - “
_+  Fortune , s S
© e Industry Week _ _ : .

C atalogs of Free and lnexpensnve Materials ‘
Several catalogs are ‘available which list. free and

mexpensrve materials avaﬂdble to teachers Thtee gxcel-

lent examples-are:

- *

b

~ /
* List ofFree Materials Available to Educators,
. " The Educational Service Byreau, .
. Dgw Jones & Company, Inc., .
*P.0. Box 300, '

“Princeton, NJ 08540, Lo

. * Free and Inexpensive - Learning Materials (l7thy'

Edition). 1975. . P

Ditision of Surveys and Field Services, George

~  Peabody College for Teachers, Nashville, TN
37203. Single copy $3.5Q.

Contains new materials® on tlmel) elassroom

topics: ecology, energy, consumerism, the state of

the economy, etc. ¢

These ca,l,aJ 5 list not only pamphlets but also other
*
cat&]ogs whu. will provide lead$ to other matermls

’ [y -

Teaching Umts
Several organizations supply, absolutely free or at a
nomina| cost, complete teaching units (including class
'sets of ‘pamphlets, } teacher's, guide,
resource materials,fand class sets of tests). These pre-
pared materials“are written as one to three week. untts
 and are valuable classrgom aids. Two such units are:
a e Inﬂalion Reéudipgs on Prices and Wages and Run-
ning Amok COst ol‘ Lrvmg Counc'l\sthmgton
- DC 20508’ R
‘. You and thé Investment World, New York Stock
" Exchange, 11 Wall Street, New York, NY 10005.
* Personal Money* Managemenl Guidelines jor
Teaching, by William_L. Johnston, et al. |
New York: The New York Stock .Exchange, J"Ncl
40 pp. $1.60. .

. * -

a .

, Student Involvement in the Classroom
Learning Resource Center '

Students should 'be given a sHare of responsibility
for the development, management - and u‘se of the
classroom resource center. : ‘

&  Writing requests for cog)res of pamphlets can be made

the responsibility of a tommittee of students or it cant .
be a class project. Students will enjoy receiviig answers ]

& to their inquiries and this experience can motivate them . *

sound filmstrips, °

" to read what they have reeuved and report on it te the

class. * “
r ‘ - ’ ) ) [ o
Student C Ilppmg Service . -

»

Newspapers and magazings are an |mpdrtant source
- of current, relevant ‘material that will enrich and expand
the basic information Ioundjr the economics text. Ong —

-

-

method for extracting informgtion from these sourcesis  * _
to organize a student clippfng service. Select a small —
group of students to be responsible for. clipping relevant
articles, pictyres, cartoons? graphs,, and charts from"
current_periodjcals. Establish a system whereby they -
can report to the class on the cgntent of thesmaterial they
have selected and justify ffow and why they made these
selections. These materials can be used for bulletin board ;é) -
displays.on sﬁeuﬁe class-related topics. The materials
Lan also be filed in folders and kept in the classroom as
“resource material for individual or group dssrgnments

Significant -materials, cah be kept from year to year.
Membership-in the group whiéh has this responsibility
cin be rotated among the*members of the class each
gradmg period. - .

. O, N

Student Prepared Visual Aids

Students should be involved in commrttees to develop ,
and prepare visual aids to learning. Scrssors scotch
tape, magic tharkers, chart paper, plastic sheeting and
other dimple tqols and materials should bé képt avail-
able at. the work table. Thelr work’ prbjects mlght
include: .

¢ Filmed recards of field trips ~ K "

* Trunsparencies for the overhead projector

* Varioys charts and graphs . _ .

e Bulletin board displays : : .

‘ .. .
v 4

Individual Reading | S .
" Extensive use of the Learning Resource Center”can
be encouraged by C()mpllmg a |ist of suggested readings

© *7on specifi¢ economic topics.’Set up a.system #sing index

cards in a small file which glves the student pertment
information. regarding what to read and where it is.
located. Some of this resource mgterial can be .in your
own classroom Learning Resource Cénter; some of it- i
can be locatéd in the school Learnjig’Resource Center '
or in the public library. Include orfthe index card a list
of questions.which the student dan answer from the °
reddmg selection. These questions can, bé answered in
writing or be used as the basis for an oral report to the
- class. Students ¢an be required to comple_te a specifie
number of such peadings each grading period or the
readings can ye used as extra credit assignments
designed to enrich and expand student understandmg of - ’
the specrﬁc topic. o . -
e - '
One of the. purposes of the laboratory approz; 1S to .
familiarize students with the range of readings .i

. economics available ta them and encourage develop-

ment of a life-long interést in Keeping current on eco -
nomic developments . Lo ter

A T S
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" Introduction

L5 .
strengthen the teaching of economics in its schools. [
- the fall of 1972, for example, the Supérintendent of thé

Akron Public Schools and the President of Goodyea'j
' Tire & Rubbef Company discussed a_cooperative pla

. designed to break down classroom walls and to extend

learning beyond the textbook to a llvmg laboratory in
* the community. The outcome was a Pilot Project: The
Corpora_llon as a Laboratory in Economic Education.
conducted with a class in economics at North ng
School, -Akron, Ohio, in'the spring of 1974. Formal

tests administered on a pretest and posttest basis.

revealed that substantial gaing were made in studént
knowledge and understanding. In the judgment of ‘the
teachers, the students in the project class evidenced
. stronger motivatiod than any in similar classes in their
experience. Contacts with the world of business,
industry, finance, labor and government stimufated the’

. -. students to greater.depth of inquiry. - I

The section that follows outlines the project experience
as a possible aid to teachers, administrators and cur-
riculum planners.

) . N S
Prgject Plan
Purpose . ' '
" To test the effectiveness of student use of the resources
of selected, tocal business. industry. institutions and
4 ‘
- \

-

Q ‘

ERI

PAruntext providea by enic i

—

The resources and facilities of a local corporation of.
-sufficient size can often be used by the community. 8

[

.
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Eco omlc Eelucatlon

/ . .
. i .
v oY ‘
orga.mz_ed labor to slrengthen learning about economics |
in the sen“)r high school. oo .
o . .
Procedure . N
Thé following steps are recommended: e
*e Enlist'the financial support and active pdrucnpallon .
. ofalocal (.orpordthn to provide a laboratory for a,
high schookclass in economics. : i
* Work with.one senior high school et.onomlcs class’ s
for one semester. » - . v,

‘Combine Class work with carefully planned Aleld
visits targeted to’ enldrge underslandmg of specnﬁc
‘kplcs undgr study. . )
tilize guest-experts from the field lo help in pre-
pdrmg for visits estab’hshmg background, Yeyelop:

ing'vocabulary dnd pin-pejnting areas of inquiry.

»- Confine field visits to student groups ofsm or eight.

* Deploy different groups to different orgamzauons to
address the same questians.

_Bring together ‘in class the field @xpenences of lhe
differert groups, identifying commonalities. and ¢
differences in the differerit prganizations. w
Culminate units of study with panel discussions -led

Kby guest-experts from the organizations involved

in the sludy—-mlh quesllons ‘fsom the sludenls

Staff'ng ' ‘ e
Pro» ide a ledm of lwo teachers:

an economn;:s teacher to assume responS|b|llly for all
< cldssroom experiences. , . N
2 social studies ledcher to assume responsibility for
d“ guest- experl and field experiences and to assist in .
identiying: dnd kecuring. a range of. supplemental
' resources, i
Provide a résource team:
. Director of Management Training and/or rc.presema-
tive-of the: Public Relations Dep‘trtmenl of the local
(.orpordlnon .

e ac ]
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2. Representative of therprincipal ld’bor union aperating * Schedule regular-meetings of teaching and resourc
" - n the local cosporafion : s - S+ leams to review andsevaluate dirtction, pldnnmg and
+3. Curriculum Sprecialist of the school system . prbgrt.ss _ . N
« -4, Director ‘of Secohdary [:duumon dnd/or boaml , . . : , .o
& °  Studies | Going Further ' -
- 5. Principal and ({; irman of the boudl Studies, De- . * Keep a re¢ord of class, smdll group and mdcpendem
partment ) " student work for each unit. 4 N
6. Coordinator, lerxr) Services ° .o o Prepare videotapes and films of prc-;cntdllons byt -
- 7. Director, TV Edugation | . , _ guests-experts and field experiences- to sgrve as
", 8. Representative Qla government agengy . resources for teachers citywide. g ,
L Provide regular mectings of both teaching-and re- .. Prcpdre a curriculam, guide for lcgc.hers to assis®’ g'ﬂ
¢ i+ source "teams—und periodic joint meetings of bolh teams . them in using lhc laboratory approacly in [edchmg A
Uy —Iér continuous- pl,uhnmg“and evaluation, 7 €conomics. -
o . , ¢ Use the expencm.cs of the prO_]C(.l as a bdsls for
Resburces T ' sin-service training programsa , y
2’ e Utilize a basic textbook: The Modern Economy in * Prepare handbooks for . teachers to assist Lhe:m in
: Actidn:” An. Analyvtical Approach by Alexander, - . utilizing the materials developed through” the ]
o & Prehi and bdmuz (New York: Ritman Publlshmg - project—and to identify and use additional com- ©
b Corppration.” 1973).. or Economics Jor Decision- '~ munily resources. . . ,
: * Maklng by Calderwood and Fersh (New Y ks . .. t A -
> . Macrillan Publishing Co:, Inc., 1974), or Econom- . . . : R -
. P cs inciples andaApplllauom y Kennedy and - ' : . ¢
. Olsen Y(incinnati: South Wcslch/bPubllshmg Co., = 8 .
1972) ‘ " L
o Establish a classroom e rning rcxource center with- e
fiims. periodicals, pamphlets and tracts. . \ ’ N
"» Compile bibliographies of materials avalldblclrom - RS
) Local | public, - schools instructional materials  ° o .
.- center ‘< y -
’ Local high school librpries - o lﬂﬂl‘lOV&thE ASpECtS RPN e F
Public libraries - [ * - ; , . e Joint sponsorshlp by'a sc.hoél system and a cor-
+ Serviceclubs — ~ ‘ - poration.. T :
4 Chamber of (ommc%g & e Joint gurddnc.c by a committee réprcxcnlmg both
Banks ’ . _the school system and the c.orgordllon _ .
Principal local cor ordllons businesses, banks. * Teaming by a pair of Jeachérs: one tobdirect leb‘i-
- _utilities - v, : rdom instruction and one to.coordinate field ex:
i Prominent focal unipns 1 periences.
~ State or Locdl Councils on Economi duc.duon : e Periodi¢ seminars. for smdﬂ groupa of sludsnls t§
and. Canters for fconomic Education i hml in planning dpd evaluatign. . .7 # '
(Jovemmem agencjes.. s , “ . ni-tours' by small groups-to avoid d1>rmlon of s
‘ . ) " ~ s¢hool schedules and permit,more participation ig Ce
§ . / o, . . - distussion between students and tour guides. A
. E[aluation o v . . ¢ * Extensive use of clussroom learning resource center |
~* Construct a test on cconomic principles ﬂnt’f and student leu.ders,hip'ofdiscussions apout indepth - /
| understandings - / - reading. b P
or e Admmlster the test‘at the begmnmg and at the end - Vldcoldplng all guesl expert addresses and®field ex-*' -
1 of the pTO_]C(.l—-IO bolh the pl‘O_]eCl class and con- ‘ periences for editing and preparation of films, tapes;
»;"G trol groups.* \b‘mdbooks and gu1desalor use as resources for olher_
. Admmlswr bath Qb_]CCllVC and essay tests pcrlodl- classes.
cally during the course of the prOJecl v ‘ * Broud use of c.orpordlc labor dnd community re-
* Conduct periodic. “‘student seminars™—in small . sources to providea laboratory.for. ledrm g beyond
* proups—for participating students during. their the textbook. . / -~ e
“study hdll period. : - .. |
- - o Conduct two full-period class evaluation discussions ' . |
—one atmidterm and one at theend of the project. . v Y “
* Utilize wrlllenogimonndlre forms for class reaction . . : ' C oy - . ‘
\ to guest-experts, field ex"perlences and resource . & , . " . . ‘
materials. " ’ e S |
, * Require oral reports, from students on indepth - ' - ‘ : '
( . _ readings offive resousce materials. . j i ' ' "_
° ‘ Require students pdl‘IlClpdllng in small group *Control groups should be.as as much like the project groups gs poxslblc—
B field experierices to give oral reports and ledd class  muiched i terms of age, grade level. academic dbl]ll) ‘bau’kgmund -
discussions. : . -and the hke, . _
a > 3 e . o P
- ' . ’ ) 2 .
Q ‘ R *
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Program of Study and Activities

Learning Objectives
Alfter studying the cont

% becoming involved ip “the fissues™
experiences, the student shopld be able:
< * o use the variety and|digersity of the local econo-

my s resources for learning purposes.
** to appreciate the viylue .ol the basic economic
principlés under mhich thé Anterican competith'e.

4 .free enterprise. market economy operates. :

* go develop further insight into the ways in which
the local economy relites to. is a part of. and is
affected by the national economy. ' "

. ® to use economic concepts. models., analytic skills.

and the-tools of the economist in his or her own
“dafly economic.activities. Ao
* to experience attitudinal: and behavioral changes
* regarding the goals: roles. and contributjons of béth
business and labor to our American economy.”’
* 10 recognisze lﬁ??co.ndmic.cﬂ'ccls of ane’s personal
decisions made both in the marketplace and the
‘polling place. LR

c/m of this course. and after
through related field

»
’,

-

w e

[l

N N F) . .
Editor’s Nete: In the origlnal Pilot Project. the Akrom
School-System used the Godyeag Tire:& Rubber Com-
pany -as “its “learning Jaboratory?” k' As expected that-
your own school system will select @ laeal cgrporation. ¢
ofysulticient sizk and s¢ope for your;own study. In the
“Field Agtivities” ewhich follow, the company which
. you have selected for*intensive stidy will be referred to
as X Cprporation.”™ CLbrs
Time restricions. of coursé smake it impossible for
a teacher to_use more than a fraction of the variety -of
field activities we suggest 1o implement the laboratory
approdch to economic education, Since you know best -
~ the kinds,qf acti’vilies and strategies that ure/likel)"lo.
* work with*i particular group of students. you, in the
last analysis rftst pick. choose. and adapt the sugges-
tions to your owj classroom situation. You, the teacher,
mustéhlso set the kearning pace. change the sequence of
topics; when necessary. and evaluate the. students’ pro-
£ress7in learning. ) : .
In order to-provide time for a variety and diversity of
field experiences, the course which follows is necessarily
a highly selective one. The course is divided into eight
* topics. Under- each topic._each lesson is stated as a -
problem in the form ol a question. c

3

° L3

’

What Economics Is All About
I. Can the study of economigs help me as a person in a
practical way? - - .
Is whe accuraté predi
events possible? -
3.-Can economic information be- accuratel
by using l/h; looLs' of the economist?

«

4

“.
-+

ction of economic trends -and
PR . »

y ev’aLualed
. . - ‘.
Field Aetivities ‘ :
|7 Speaker: €areer Opportunities in Economics '
2. Speaker:. Forecisting the American Economy for ™

1976 o - i

3. Speaker: Forecasting X Corporation’s Prospects -
for 1976 .
. s b

Z

[

-

-

«10

Q ‘

ERIC

Aruitoxt provided by Eic:

(3

: Z particular chain is ‘expanding when discount store

"3
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How Wants Lead to Production
Lo Can society. successfully meet the challen
unlimited wants and limited resources? .
Must producets constantly adjust production to
demand and make provision for future demands?
Can sthe American ecShomy maintain its high
productivity? - . :
by economic growth necessary for sustained pros-
perity2 ) -2
- Is air, water. noise and visual pollution the price we
must pay for high production?

ge of

Zw L'I‘J

¢

“n

AN
. 5( T .
I}c;onomic (rowth in Yoar
i

-
I

Field et ivities
I. Shde_ Leeture: Redent
Local Community, -
Speaker: H istory of the X Cdrporatio
Speaker and possible field trip: How the X Corpota-,
tion is neeting the need for antipollutioh controls
. Speaker: How the oil shortage affects the X Carpora-’
tion’s production—Trip to plant site? ) :
- Field trip: Tour of your local. power plant—how
electriclfy 4s" generated—discussion of donflict be-
" e» tweeruge of coal as fuel and antipollution standards.
6, Speaker  Air Pollution  Conurols: the Relation
~Between the Energy Crisis.and Antipollution Efférts:
7. Speakey: Local Problems in Public Transportation %
8. Speaker: Labor’s Role in the Production Process ‘

-

e

’

]

Prﬁces\in a Free Markef_Economy ..
§ price always determined by supply and demand? «

Is price always detekmined by production costs?” .
.l./ls"zm abundance of;money and credit necessgry {or
the proper functioaing of pur economic systemghoe -
Canwe combat inflation and recession successfutly?
Are index numbers ateuratg tools for measuring price

changes and the cosf of living?

1.
2.

4.
5.

L

Field Activities . o

I. Tour of a department store and interview with 3
store éx€eutive to find out policy on pricing in an erd’
of inflation and how teenagers demapd affects me;{{;
chandising policies- . " =

. Tour of a large, expanding djscaunt store and inter
view with a store executive to find out policy :$f
product pricing in an era of inflation and why l:l;"is"

ta

general are in a period of hard times w0
Tour of the Federal Reserve Bank of your Disttictier - .4
«of a bapk-‘that is-a member of the FRS. Interview”
with bank executive to discuss how the'mone

-

. Corporation Speaker: How Does. the X Corporat
Determine the Selling Price for a Given Product? - i
eaker: The Role of Banks in a Free Enter- |

wn

. Bank Sp
prise System ,
‘Use___-an(d Rewatds of the Factors of Production ”
1. Is it fair torask for “"rent™ as the price€ for the use of ~
© land? lf'sq, how should rent be determined? How .do r
we decide‘what is *fair? ’
. Is it fair to demand “‘interest™
capital? If so, h
mined? '

P
.

as a price forthe use of’
ow .should interest rates be delerév',

.

/’"w

~ sk

$n. 3

¢

1 y system. .
works. and what's happening to gold or Dy

k3

jon! -

a
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D
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3. Shou—ld ll wages be uniform and guaranteed? How
should Cvagvfdles be determined?

4. Does enlrepreneurshrg merit “*profits" tor its part in

-

.« - questions as the f0110w1ng

produetion?. '

5. Should the mixture of land, labor and capital differ
in developed/ and developing lands?

6. Does productivity ‘determine the rewards of each
factor of production? - - 9

.
.

Field Activities

I. Panel: Invite «prgponent and opponent to debate
whether a guaranteed annual wyge is good or bad

. Panel: Invite a lcgrsldlor a business persor and a
labor leader to discuss minimum wage legislajion

b

3. Speaker: Idvite a local banker or economist from a,

local university to discuss mleresl rates—why they
Loovary
4. Field trip: Visit a publle session of the Public Ullllly
(ommlsslon bedrmg on utjlity rates ‘
Uniow and Nonunion Labor
I. Isthe “market"™ for labor different from the markets
for the pthér factors of production? If so, how?
. Are unioss necessary? What is the rple of unions in
‘»our economy? )
3:ts the high* Anierican standard of living® ambutable
éhreﬂy to theefforts of labor umons"
4. To what extent should the go»ernmenl |nlervene in
labor- -management dlspl.ges

L ¥
-

Field A(‘Iivilies :
. Conduct interviews* with the chief mdndgemenl
‘negotiator *and union leader. at the X Corporation,
a grocery chain, the. power«-eompdny the ?osplldl
.4and the local school system *for answers:to such

ation and union responsibility
b. The union attitude toward these matters
ic. Steps in contract negotiations

2. Interviews with the head of the personnel department
and with a union leader in busmesses menlloned above

on such question§ as: ;o

4a. Career opportunities. . .
b. Career ladders and Tattices
c. Training opportunities .
d Crlterra for hiring employees .
General character traits that inake for good¢uma,n
resources { 3
f. Reasons some people fail after bemg employed
g. Reasons some people gain promotion while others
. do not : ¢

.

d. The management attitude toward union negoln-.

h. Erployee services as a cost factor " .

3. l*nterviews?;vil_h‘sp ropriate executives of X Corpora-
tion and other bugmesses/%n profits for’ the current
year and how they are distributed, dlso payments.
for other fagtors ofproducuonw , :

4. Speaker: Ask an economic analyst to lalk generally '

about gorpordte profits in the current year.

-3, Speaker Ask a union economist to djscuss the

uyn ‘s attitude toward profit- makmg

1 . 1

RIC AR

Aruitoxt provided by Eic: " .

e

’ .

-

How Business Is/Organized for Production
. Does freedom of enterprise depentl upon the survival
of smgle proprrelorshrps and partnerships? .

. Is the ¢orporation the most suitable form of business
organization for efficlent production? . .

-

3. Would consumers’ apd producers’ cooperatives #
* “eliminate the abuses of our compemlve mdrkel
system? :
4. Does the LOl‘pOl‘dllOﬂ acquire eapllal in an efficient
mdnner‘L
- 5. Is the stotk m¥%rket a necessary pakt of lhe American
economy"

6.- Dq, the dlsddvdnldges of- “blgness in economlc life

outweigh the advgntages? <
. \‘
. .

Fleld Activities
. Intervjews with heads of the X (orporduon s local
suppliers.  Select an mdmdudl proprietor and a
partnership to delermme financing, management,
and decision- mdkmg apparatugs. v e
2. Speaker: Ask an X Corporation-executive to discuss
financing, orgdmzduon and decision- mdkn}g in a
. large corporation.

B

L3 Field trip to X (orpordllon s executive Qffices dnd .o

“‘ artments to observe - the_scale of mdndgement
operdnons o " b

Z_Int terviews with corp8ration executive, union official,
mayor or his® represéntative, and. a Chamber of
~Commerce economist to answer questions such as:
- a. Rate of-decline (or increase) in number of jobs™
» available in your community
b The impact of the disappearing dr newly dppedrmg
Jobs on the community»

\l
4
&

"

¢ Possible remedies for unemployment "and ddjust-.

 meRt Lo hew development .

5. Speaker: Ask a local broker to.gdiscuss “*Methods of
Reporting the Operations of ‘the New York Stock
Exchange.”

. ¥ x
Business.and Government

1S compelmon necessary in a free enterprise market

economy?
. Is our American economic system truly competitive?
.Is business combination inevitable?
Should government regulallﬁ of business be
_ strengthened? <
5. Should the government somellmes compele w1th
" private business?
6. Should mare businesses be called"‘ publu; utilities,”
recognized ds legal monopolies, and ¢ fated? -
Does the government, in providing ltﬁr‘/ces spend
our-taxes wisely?"
8. Can our tay system be¢ improved?.

L
£l N

PR

. v
Field Activities

-~

. Speaker: Ask a corporallon executive.and a power

compapy executive to diseuss how fax laws and
government regulation affect company operations,
- 2. Speakey: Ask' a government' or ‘school official to’
discuss “The-Need for Revenue Sharmg by Federal
* " and State Governments.”
3. Speaker: Ask a school business qffice ofﬁcral or a
Jacal school board ‘member to discuss ‘‘Sources of

_— o008 o T U

v

aw
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Aruitoxt provided by Eic:

" 1. Tour,of the Worl

“ - Al o
LY
. .

.
-

School Re\enge dnd/qr "Public Sc.hools in a Pree
Enterprise Economy.™

4. Spedkcr Ask a hospital administrator te discuss
Hosplldl Finance. and the Rising Cost of Health -

+ Care.” B

lnternanonal Trade and Flnance .

.. Does the- Umled States npeed a ﬂourlshmg foreign
“trade? %
. Can the obstacles to inge rnallondl lrdde be overcome?

;3 Are the OPEC oil producers to blame for the balance
* of payments pmble?‘dted by many nations today?
plants and multinational corpog- |

4. Are overseas branc
ations responsible fpr Jising unemployment in the
Umled States? ®

A v -

Field Activities T

rdde (enler a trade fdlr or gn
export firm, if [éasible °

2. Speaker: Ask. an X ‘Corpodration- official to discuss
“The, l:ﬂects of Overseas Plant Production on Local
JobOpp,()rlumlles .

3. Ask *ymwn official to spedr on the same ques}.(on

‘f b .

T ey P

Log of Activities

The orlgmdl Akron mdﬂudl m(;ludes a deldlled

.interviewed

resource materials. Edch student invesligaled a minimum
of five separate readings, submitted, written reports, and
“led the class discussion on their tontent. The use of
community resources and projects was exemplified by
two students of the project class who attended a Chamber
of Commerce sponsored workshop on " The 1970 Occu-
pational and b‘ufely Health Act,” and reporled to the
class on the experlence “At the midpoint in the semester,
a tlass period was de\ gted Lo a c.rmque of the project to
date. s

In April, guest spcakefs and small group tours, fol-
lowed by reports to the class, were featured. During this
month the focus also.shifted from the corporation to
orgdmzed labor. Three students visited the headquartets
of the United Ribber Workers International where they-
‘the education director and two staff

. economists on the kinds of health and social services -

provided by URW tp its members. Ay customary, the
visiting students reported their findings to the class.

“» Phil Leonard, Akront Laber Council, discussed the over-

all labor picture in° Akron and responded fo questions

.

_from the sludems on labor organizations ‘and lhek
e y

function in an‘“economic system. Robert Straub
United Rubbs r\ Workers, International, . provided the -
class with a ™ press conference’” style of interview,
responding lo* quesllons on the role of labor in the
economy. ,

In May the students read lhe intefnational trade and -
public finance portions of their economics textbook to
learrd about mtern*allondl trade dnd payments, .and the

" impact’of tariffs, The class toured the Goodyeat exhibit

month-by- -month log of activities, which indicates how’ .

the suggestions made in Part I were: -actually carried out.
In this section, the highlights of the l‘og are summarized.

The project began at North High Schoolon February
7..1974, with pretests administered to_the class partici-
‘pating in the- pilot project and to two control classes. A
letter was sent home to parents ol students participating
to explain the project and to get parent approval of the
child’s participation, particularly in field experiences
which took the students away from the school campus.
Also during ‘February, a classroom resource center was
established, a bibliography assembled, two recent
textbooks on problems-of democracy selected, and the
objectives of the course developed in depth. A plan was
established for the teacher to meet’ with the students: in
small groups during study hall periods for, seminar
discussion to get student thirking on questions, interest
areas, course diréction and evaluation of daily eperience.
For Febraary and the succeeding months, the log indi-
“cates units completed or begun; guest speakers and their
topics, films .add filmstrips viewed, dFass and small
group field trips, etc. By the end of the month, the class
had completed the first unit on- b&slc goalsz of an
econorhic system and the second on the operation’ of a
market economy. oA{7 bamc hlg,h school economics
textbook was used.

In March, the students studied Ih\e,’fa‘.tors of p'rdduc-‘

“tion and their remards and begdn I” depth reading of

2 . -

12
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on plants around the world and heard a corporate

-executive and @ fabor union official’s views on overseas

pldnl productién and on local job opportunities. During
this month, public ofﬁcuif explained city government
and finafces “in classrooth visits. The students com- -
pleted their oral and written reports and to6k an essay

_examination that covered the work of the course.

‘In June, the students held an open forum dis€ussion '
and critigue of their classwork. The students also com-

pleted the posttest to measure against the pretest as a

means of partially evaluating the success of the pilot-
project. Of course, the students in the two control
groups dlso completed the posttest to provide a com-
parison of progress of similar students in reguldr classes
with lhdl of studentsain the specnal pilot pro;ecl

.0 . . . ’ . ) ‘ .
Evaluation - o
Final Examination: Part [ (Essay)

“On May 24, 1974, the 24 students who completed the

. pilot project were asked to answer 12 essay-type ques-

tions calling for understanding and the ability to apply
concepts as well as for the simple recall of facts. A few
of the questions.were related to currént devglopments

-~

()

J

-
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such as the present fiscal and monetary policy of the’ Percentage of students scormg 'XO% or above:

’ United States. The students were given 35 minutes to S Pretest .- Posttest
complete their written responses to the [ollowing l’ \Prdject class 8% : k/83%‘
questions: . ‘ ontrol group A - 15% 60% -,

y - Control group'B 0% - . - 44%

i . The U. S is an example of a country with a mixed ) .

. economy . Explain. with a specific example. Since both groups were exposed 1o the same basic pro-

2. In relation to the four, factors of productiog, what is grams of study, the test results would seem to indicate

~ f » thé difference betwgerr democratic socialism as prac- that the project class gained substantial benefit from
. ticed in some noncommunist democratic nations and direct contact with business, industry and labor.

v ‘\“‘h"“‘““‘m soctalism as-practiced in the USSR? In the judgment of the two teachers who worked with

. w3 What ate the three econopic (reedoms that we the students throughout the project the students of the

possess in the us.?t

ilot-class dcmonslmted stronger motivation than those
4. What is a free ‘market and how does the theory of P 5

-in similar classes without contact with the “*real world™

_ thefree market differ from reality? of busiress. Students regarded by their teachers as in-
5. In your opinion. what is the chief advantage of a tellectually {azy and accustomed to making only minimal’
‘”‘él)c proprietorship. a partnership. and a LOl'pOl'd- effort were challefiged to produce beyond expectations.
ton’ Appdrenlly they were stimulated to greater depths of in-
6. n your opinion. What is the chief disadvantage of a quiry through their contacts with business, industrial,
“"gl)e proprieforship. a P‘”‘"cmh‘p‘ and a corpora- - finamcial and labor leaders. Moreover, they gttained a .
‘tron? _ greater understanding of the role of mcenllve .in"an
7. In what ways has the Wagner Act influenced labor- economic system.
management relations? . T, '._.
8. Why does labor object to the Taft-Hartley Act? * «  Student Evaluation Sum'mary i
9 ‘What is the présent fiscal PO“CY and present mone- 1 . In May, 1974, the students in the pilot project were
-lary policy of the U.S.? asked to assess the activities and experiences in which
10. What is one advantage and one dlsadvanlage.lo a they had participated, and to plaee their,evaluations and
4 Corporation listing its stock on the New York Stock recommendations -in writing. They responded to ques-
Exchangef tions such as the following: .
‘ll Identify the tollowmg Meany: Chdvez Powderly: |
Fitzimmons. ‘ ‘ - Would youvrecommend thal an economlcs course’
12. Explain  the “following: industrial - democracy; °. using these kinds of expenences be added “to the
- professional manager ol a corporation. . . curriculum of Akron’s high'schools? Why?

-

. [ '
What recommendations would vou make for improv-
The progress of the class was evdlualcd by .random I p

ing the.experiences scheduled during lhe projecl" Why?

T samplmg inv ol»mg four student resporises 1g each of the
'12 questions.*sConsidering the range of student ability ,From which-of the guest “experts dld YOU learn the
within the class, the time limit imposed upon the “most? Why? - )
students in which they Iormulalcd their responses, and "From which of the guest experls did you learn the
the model used to arrive at a randem sampling of re- Jeast? Why? . ; ,

sponses, the test indicated a commendable mastery of
content and concepts.
From the very bcgl‘hnmg of lhe project, as we have
+ v already noted. attempts were made lo evaluate the -

Were the. pcimphlels Wewspapers -and “magazines
helpful in mcreasmg«your understanding of current « .
* ¢conomic issues? Why?

. effectiveness of the techniques being used. Foresample, | - Over 90 percent would recommend a similar course for
during the first month, the teacher set up snall groups - Akron’s high schools; 75 percent said that no change of
during the students’ study hall periods. for seminar Jmprovement was needed in the course; and 77 percent
discussion to get students thinking on quesuons interest < favored field trips and small group tours as the most
areas, and, course direction. At the midpoint in the popular activity. Qver 50 percent, on the other hand, did
semester, a class period was devoted to a critique of the not believe that written media were helpful in increasing
projéct to date. At the end of the course, the students held their’ unders[dnding of current economic issues. This
an open forum discussion and critique of the course. response is probably to be expected from average stu-

As another method of evaluation, a post- and pretest+ dents in this lelevmon age ,
were administered 1o a control group made up of stu- . . L
dents in two standard econqmlcs classes and to the e
project clasS. The test—which was designed 10 measure
the students' understanding ‘6f basic economic concepts . '

—3howed the following results: 1 )

*Verbatim answers, selected ~by random sampling, are publishcra in — r/

the oniginal Akron Manuat. -
tA true-Talse test of 30" statcments was used in the Akron Pro;u.l

A revised version ol the test in multiple-choice question ‘format s n
included mlhmmunudl (see pages 14-16), s .

he']
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Pilot Proieclzie:cohomics,-]jest* :
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DIRECTIONS: Select the letter representing the, word
or phrase that best (.ompleles or answets ¢ach of the.
Iollowmg -
. Th economics we prlmdrlly stud (A’).ho))v
mmunities dre,governed, *{B) hgw humans
distribute gdods and services, (C)
zations develop,” (D) how" peopl
habits and customs. . ‘

. A basic characteristic of a free cpmpetitive-
macket system jis (A) equal purchasing power
to everyone wilhimg—to work, *(B) prices

differ” in

. determined by supply and demand, ¢C) central

pldnnm‘g (D)prlce cont’rol by govey ment.

(D) build a strong, defense fefee s

. Which statement is true? Usually as the price
of a good ot serv_lge increas¢s, (A) the
quantity people-will buy WI”\JE)
the quantity offered for sale -wil] decrease,

(C) the number of producers il increase,
(D) the number of buyers will indrease.

. As producllon increases, after ajcertain’ point,
the cost of gach additional unit [(A) begins to.

. rise, (By begins to fall, (C) stays about lhe
same, (D)-becomes insignificant.~

. In the United-States, decisions as to the kinds

«  of goods that shall be produced are generally
based “on (A) ‘estimates of need made by
engineers (B) estimates of government plan-

, ners, *(C) consumer prefesence (D) the

. decision of a few monopolists.

. Prices are forced down by (A) the absence of
compelmon (B) an increase in demand, *(C)
an increase in supply (D) a decrease in supply.

8:Price competition among sellers usually leads

to *(A) greater efficiency, (5) higher*produc-

" tion costs, (C) .higher prices, (D) reduced

consumption. % '

9 As.the number of -units  produced increases,

. " .the ~overhead ‘¢fixed) costs per unit .."('A)

ow civili- ~

@

e/ greater, (B) .

4

¥

supﬁly,,,(‘»B’)’ at 'lhe“poinl set by the Fe‘ﬂeﬁ]/-

Government.

12. An argument for monopoly WOuld be (hat
it *(A) may eliminate wastes in selllng, (B)

()

gestricts freedom of enterprise, (C) may
llmll productiQn, (D) tends to l'dISC the cost
of living.

13. One s standard of living goes up when (A)
. wages are increased to meet the cost of llvmg,

()

J(B) one consumes more goods and services, .

(C) prices of goods and services gosup} (D)
> production of goods and services is restricted.
14. Which one of the (0110wmg is not fundamental

to a capitalist system? (A) The right to engage

in busihess, (B) the right_of inhéfitance, (C)

the -right ‘of contract, *(D) the right of the

.Federal Government lo operdle the *space

-program.

(), 15. The worker’s real income refers to A)llhe
amount of money he earns; (B) the imum
an employer can pay him, *(C) the go 98 and
services his income can buy, (D) whatthe has
left after paying his taxes.

16. Which staterent'is true’ ) .

()

)

. *(A) The primary source of private investment
for an economy is sa¥ing.
(B) The Federal Government could rur the
entire American economy-mere efficient-
. ly than private enterprises. v
(C) World trade does not aftgct the standard
‘ofhvmg *i
(D) An Ob_]CCllVC of capllallsm as, an eco-
nomic system is to reduce competmon "
and create monopoly -
(+ ) 17. In economics the word *‘inves{ment” usually

means (A) purchase of real estate, (B) buying
bonds, (C) purchase of stocks, (D) business
spending on capital goods like machines.

() 18. Which statement lsfalse”

\%\“(A) The corporation is a legal person in the
- eyes of the law.

»

decrease, (B increase, (C) remain about the

same, (D) disappear,
Which statement is true’

10.

“(A).The wage rate of each kind of labor is

unaffected by the supply of and demand

- < for that labor.. .

(B) The quantity of money avallable does'
not affect the price level. ;

*(€) Monopolies may be beneficial dnd/or
harmful.

(D) To fight inflation lhe Federal Govern-
ment should increase its spending.

11. The monopolist sets his selling price (A) at
th¢ highest price he can obtain, *(B} at the
point- where he will rmake the greatest profit,

~ (Cyat the point. where derhand is equal to

ol * o, . v ]

*Correct answers are preceded by a start¥—— -

-

()
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(B) In a large corporation, stockholders may

number in the thousands. ~
(C) Stockholders share in the corporation’s
profits.

*(D) The majority of busmess establishments
in the United States are corporations.

19. In developing nations of the world, the

()

tntroduction of modern machines and- tech-
-nology will probably reSult in (A) increased

costs of production per worker,
sproductivity - (output per man

*(B) greater
hour per

worker), (C) reduction in wages, (D) higher,

" prices for consumer goods.

20. Stock markets perform a valuable service in
our economy because they *(A) provide a
convenient market for the purchase and sale

)

of securities, (B) encourage speculation, (C) .
. gke it possible for a person to get rich'-
-+ quickly, (D) eliminate most of the l‘lSk in

buymgsecurmes .
() fl Capital is accumulated as a resuit of (A,)
consumption, (B) producing less” than is

*

LN @
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A}

I

consumed (C) savings, (D) governmenl aid
to] Jldrvrduals

22. Which of the following”statgments is true?

B(A) About 95 percent of allf workers in the

.S. belong to unions. (B)-Most wqrkers are
not covered by the federal minimum ,wage
law. *(C) A federal law gives workers the right
to organize~and to bargain collecuvely ¢D)
When management and labor cannol ‘reach
an agreement, the federal ,governmenl will
always selk}e the is

labor unions is economically unsound? (A)
To obtain “fringe benefits’ whenever possible,
(B) to maintain an apprenliceship system,
(C) to arbitrate labor disputes,
a limit on the laborer’s daily produgtion.

izgd group is the *¢A).automobile workers,
(B) _office workers, (C) bank empldyees,
(D) domestic servants.

called its “birth certificate™) is issued by (A)

(") j ‘The charter of a CQrporatron (sometimes

() 2%

()

() 30

() 3L

the' Securities and Exchange Commission,
_(B) the'Stock Exchange, *(C) a State govern-
ment, (D) the board of drreclors of the new
corpora(lon /

. If you own a share ofslock oerrox Corpora-
tion, you are (A) a creditor, (B) a debtor, (C)
an officer, *(D) an owngr of the .company.

natural- resburces? (A) Air

into the sea, (D) water pollution. -

28. If worker? in a particular industry become

more efficigat, which of the following would
most | appen? (A) Their wage rate
woul the. *(B) The firm would be able to.

charge a lower price for the product. (C)

Consumers would increase their purchases of |

the product from foreign producers. (D) Norie
of these would happen.
Economics teaches (A) the superiority of
capitalism, (B) the effrcrency of central
plannmg, (C) the failute of communism,
*(D) the prmcrples needed to undersland dif-
ferent economic systems.

. Which is characteristic of both caprlahsm and
communism? *(A) use of capllal (B) govern-
ment ownership of major ‘industries, (C)

central planning, (D) free enterprise economy.

-In choosing a vocation one should take into
account ones aplrlude Aptitude generally
refers to *(A) one’s natural ability to do
something well, (B) the sum total of what the

individual is, (C) a method of _]Ob training, -

(D) one’s achievement in school. .

. If the **Pretzel Benders of America” do not

belong t6 the AFL-CIO, this union is prob-
ably classrﬁed as (A) unorganized labor, (B)
rllegal *(C) unaffiliated, (D) a company
union.

.«The increased cost- of government since the

- Which one of the Télowmg policies, of some "

*(D) to place

. Of the followmg, the most completely unton-

Which of the followmg is not a mrsuse of -
ollution, *(B) ..
smelting iron”ore, (C) discharging raw sewage

y 37

© (C) the directors of the ‘co

" (D) the officers.
. When a.corporation
~ group that benefits

) 4l

. When a country

. Which of the following is an undesrr

. The price paid for a share of/stock is.usually

. According t®law, to whoif

. One way. in whicH a corporation and a partner-
- ship are alike is that*both (A) enjoy limited

- Partners Earl E. Frost and Pel; Moss

. In-the long run, a corporauon which depends N

tions, (D) brgger salaries pard to govern
officials. :

their income on " *(A) schools, (B) impfoving
public transportation, (€) police prolcuon
(D) relief and welfare.

in revenue, its budgyt *¢A) is unbala
causes prices to drof, (C) shows ajf
(D) is balanced. : . '

Cd, (B) \
surplus,

ble effebt
of mass préduction on workers? *(A) Absence

of the need for personal skill, (B mcreased k o
leisure, (C) lower’ wages, (D) less expensrve i |
praducts. / . Cow
The United States is rich in goods ang services

because (A) it has abundant natyral resources,

(B) it enjoys economic freedoms, (C). it has -+

high produgtivity, *(D) of dll of'these reasbns. o

determined by (A) the New/York Stock Ex-
change, (B) the Federal Trde Co‘mmxssron S
gporation, *(D) the

ply and demand. . -
does a corporauon
belong? *(A) The stockholders, (B) the pro-
fessional managers, (C)fthe board ofdrreclors

operation of the law of sup|

,akes large profits, the
he most should be *(A)
the stockholders, (B) the bondholders, (C) the

professional managers,. (D) the ﬁrm’s
creditors.

A corporation (X) is always a brg business,
*(B) may be a gompany of any. size, (C)’ is

usually a mongpoly, (D) is ‘Never a nonprofrl
organization. ,

liability, *(B) pool the capital of two or nfre
need state charters, (D) cannot go
bankrup{like other businesges. N
statement about American corpo-
is not true? YA) There are more
propy etorships in the U.S. than corporations.
*(B)YAmerican corporations are doing nothing

l%[dean up and prevent pollution. (C) Corps-

rations account for most of thenation’s output

9 goods. (D) In some industries a few large -
corporations accotfit for the entire output of-
the industry . '

mcorporaled their Garden Center with a
caprtal investment of $20,000 in order’to
*(A) limit their lrabrhly in case of bankruptcy,
(B) increase their’credit standing, (C) stop
quarrels betwken the owners, (D) get the
advantages, of big business. ‘

upon repeat sales musl *(A) make aprofit or it
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will go out of business, (B) care more abdut
selling its product than mygking a good
product, (€) make occasional false advertising
ctﬁﬁ‘ms in order to get as much money as
possible from~the customers, (D) disregard
» the improvements made in the produu by
- wmpctnlors .
. 46. A, godd’ student of economics (A} can
- accurately predict future economic develop-
- ments, (B) is not concerntd with past events,
¢C) can be certain when lh(;Adu;wmstmnon s
fellowing false programs, (D) has a bettery .
understanding of how humans earn their living.

-~ N
v

r) .

“éver., Thus, the test can be usetul for internal evall- « -

ation, but cannot yet be employed to determine how
thé students- compare with others throughout the na-
tion. The teacher who wishés 1o compare his or heg
students with other geotps sheuld use J)slczfnddrducd
test sinrilar to the Junior High School Test of Eco-
~nomicsekNew Yark: Joint Council on(ﬁu)nomlu Edu-
{lution, 1974). The manual-for that tedt*provides norm

ald broken down by grade level (7. 8 and 9): geo-

-graphical area, . urbdn Wpe, socioeconomic «stutus,
rmdmé level, academic level and sex. The Test of Eco-
nomic Understahding (Chicago: Science Research As-

) 47he New York Stock Exchange (A) lists all  ~ use, has two compagable fornis, and prowdcs norm

stocks for whmh dcmdnd exists, (B) is a
government agency, *(C) prowdcs a markél-
for, trading certain securities . wirich - the
Exchange lists,)” (D) sells only its own stock.

) 48. If yougpaid $100 for a-share of stodk and the «

corpo ation failed, your maximum loss would »
“ . be *(A) $100, (B) $200, (C) nothing, (D) ..l”
of your property.
) 49. If a corporation fails, whioh person s paid
last? (A) the employe, *(B) the stockholder,
(C) the tax collector, (D) the chdllors of the
Lorpomllon - :
) 50. Thé major relson wh) most economists. afe
’ in favor of encouraging trade with foreign
nations is that: (A) most of America’s output
is sold to foreigners, (B) most foreign goods
« ure chegper than Thost American goods, (C)
many major American corporations  have
branches in other countries, *(D) none 6f"
these is the reason.

v

. [
Note: Although these test items were pré:pdrcd by
experienced secondary teachers, the test is Tiot neces-
sarily a valid and reliable instriment. Teachers can
use it for diugnostic purposes (to find out how much
students already know), and then as u posttest to see -
how much thu gained. It lacks the kind of “norm
data” usuaH\ av Luldhlg with standardized tests. how-

sociates, 1964) \\glsrysl&.nt.d for i1th and 12th-gragde s°

data botly for studems who have had high “school eco-
.;nomics and for thok&a\\ ho have ndt. Some parts of this
test are.out of date? however, and it is currently bcmg

_revised. Anothgr Lommcro;dllv availdble test 15~ the .-

Modarn Economics Test for Grades [0N2 by Mortis
Sica, Sylvia Lane and John Lafky. This is available
from the Houghton Miftlin Company, 110 Tremont
St BOston MA 02107. It thg teacher has stressed
personal or consumer Fwnomms,‘thc Test.of Under-
standing in Personal Economics (New, York; Joint

~ Council on tuononju, Education, 1971) would’ be

useful. Norm data ar¢ available for both®ninth and
Awelth- -grade students, with breakdowns by three sub-
* ject arcas—home cconomics, business education and
ysocial studies. Teachers might pret‘cr to construct their
own Lests, using their own questions cxulusnvcl) or
selecting items from other tests as well, If+this is done,
it would be a good practice Lo prepire test items each
day, bused upon the material covered that day. Then,
\\hcn the time comes O construct a wcckly quiz or
uriit test there should be an ample “"bank ™ of questions
from which to choose. Of course, tests can be used
not only to evaluate individual pupil progress, class or
group progress, and teaching cifectiveness, but as
instructional tools. They can provide constant “feed-
baek ™ for the pupils, enabling them to note their own
strengths and weaknesses, and can help to guide the
teacher in plunning future units and léssons.

¢
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'Free Materials for a Basic Classroom
Learning Besource Center in
Economlc Educatlon

"/ Arranged by Topic and Coded as to'Source

(See Coded Cross-Reference: “Sources of Free Malerldls
for a- Basic Classroom Learning Resource Cenler in
Ecogomic Education™)

Code for I . !
Cross - . . ) >
Reference Topic . > R
Banking )
I -"The Story of American Banking™
P Usmg Bank Semces

: Auromalron )
2 - “Automation™ .
3,.> “Automation and Unemployrment ™
Money + ‘ ‘
*Money and Economic Balance™
N ""Money and You™ :
*“You and Your Mpney™ .
‘Keepmg Our Money Healthy™
*Readings'on Money™ :
“Money: Master or Servant”™ ’

Monetary Policy S
“You, Money and Prosperity™ .
-"The International Monetary System: Gold
and All That™

, . Credil
I **A Guide To Consumer Credit™
2 *Truth-in Lendmg What. it Means for Con—
sumer Credil”

8 **Growth of The Credit Function™
9 *Using Credit Wisely™
\ﬂ
B , Budgets .
7 “Family Money Problems : 8
© 77 -*Your Child and Money™
10 "The Family Money Manager”
10 "“Making the Most of Your Money™
Price ‘ ' ‘
2 “The Price System™
. " Goverriment
/ 2 “The National Debt™
T 3 “The Economics of Defense Spendlng
. Basic: Economzcs

“The National Economy 1973
““The Search for Economic Security™
“Econoniic Man vs. Social Man"

g

g

Utility Industry™ .

- ) .

onopdlies .
. 12 **Questions and Answers. About the Electric

18

(Coded for Cross Reference to

."' '.. / s
' /

£}

- <
- Investmenl

13 “Market” for Mitlions: Th/e Role and,Func-

tions of a Stock Exchcyhge in the National
/ . Ecofiomy™

14 *Behind the Lines: A/Gulde to the Dow
Jones Averages” /

15 “Well Beyond the Averdge "The Story of,

. Dow Jones and Cémpany, Inc,”

16 “How Over- T—he-Counler Securities are” -

. Traded™ .

16 "How to Read a Finangial Report™ ~ ~
7 “Ydu and The_lnvestme(n World™* (com-
’ plete teachipg unit) ’

t ‘ ‘
Inﬂauor?
2 *Inflation dnd/or Unemployment
3 . . “Inflation and National Priorities™ :
L 18 “Ioflation: On Prices and Wages and Run-
ning Amokt—Readings’ (complete teach-
- ing unit) ' S h
Small Businesries . .
8 ““The Pitfalls In Managingt Small Business™

8,% “How to BL}vildﬁProfits by Controlling Costs™
. ! .
Labor o |
*Preparing for }
Guide for the
Committee™

*“Why Unibns™ ' '
“Collective Bargaining: Democypyo/n
The Jo} ‘ _

Federal R.eserve ‘

-“The Feddral Reserve at Work
*A Day atthe Fed* , -
“The Federdl Rederve Today"

egotiations: A Practice
Local Bargaining

I

11
}

3,
4
5

\ R .
! G

Seurces of Free Materials

for a Basic Classroom Learning -
-‘Resource Center .

in Economie¢ Ediication /

“Free Matérials for a
Basic Learning Resource Center in ECOanlC Edu-
cation™) _

.

L4
\

Code for
Cross o |
Reﬂ’renc‘e Source

l Bankirnig Education Commlltek\ '
The American Bankers Association
1120 Connecticut Avenue, N. W, .

00025 B

q:




R » e r . . (; / o b
- > ‘e ‘-.J .o " . - A LT N
‘Washington, DC 20006 - * - 7 New York, r>w 1000s . ] :
g 2 Federal Reserve Bank of Philadelphia i - 18, CostofLiv gCoUncrl o PRI Coe
. ~ 925 Chestnut Street = . S 2 Washmgt . DC 20508’ o |
e R Philadelphia; PA 19101 - - beo L ..__. | SR r/ : e ‘- .
. 3 ChamberofCommerceofthe United Statesr* , . L '_ ceo e
W 1615 H Street , o ) ) Lo PP AR o
\ Washington, DG 20006 - * "* P - -
. 4 -+ Federal Reserve Bank ofNew’Yor‘k - \j . / N A ’ .
33 Liberty Stroej . - . N o/ e . ,
, - New York, N¥ 10045 . - = = 8 - .. / o 6o
X 5 The Federal Reserve Bank oerchmond : |-|| h C OI Te tbOO S Il'l ECOI‘IOI‘nI o -
! Ninth and Franklin Slree.ts ’ S & S ho X k CS A
. Richmond, yA 23213"_ : Alexand er, Albert, Edward C. Prehn and Arnold’ Ww.
o, Samelz The Modern.Economy in ‘Action: An Aha- .
, ~ 6 CainK. Kazanjlarr ECO"O"\\'CS \ ~ lytdcal ~Appraach. “New York: Prllman Pubhshmg- - -
. Foundation, Inc. v Corporation, 1972 .~ -
P.O. Box 452 : » o Amme‘r Dean S.; Readmgs and Cases in Economzcs“ _ S
- Wilton, CT - 06897 - S CoeE .Bgston: Ginn and Company, 1966 : '
7 . Public Affairs .Pamphlels ; » f\ntell Gerson. Economzcs Anstitutions and Analyszs
: 381 Park Avenue, South R ‘,;’ “New York: Amsco School Publications, Inc., 1970 3
New York, NY 1001‘6' ) : / "Antell; "Gerson, and Walter Harris, Economics Sfor :
: .- , . Everybody. New York:"Amsco School- Pubhcallons,
8  Dun dnd Bradsneel lnc..- I . Inc., 1973 ( .
‘ 99 Church Street (R ~© © . Brown, James E., and' Harold S. Wolf, Economlcs
: New York, NY . _10007 , . Principles jand Practices. Columbus: Charles E.
9 Public Relations Deparfment - " . Merrill Publishing Co., 1971 ;
"Credit Union National Association” , 7" Calderwood, Jamels D. and Georgel. Fersh, Economzcs .
: * P.O. Box 421 ) ; in"Action. New York“ The Macmillan Company, 1968.
[\.g Madison, W - 53701\' o e . Davies, J. Kenneth, and Glen F. Ovard, Economics and -
oo . . . " -the American’ System. Phllagelphla(.l B. Lippincott
10 Institute (\zf Life Insurarice , Company, 1970 “
277 Park Avenue . Feier, Richard, Econom(cs Jor Modern Living, third ’
New York, NY 10017 edition. New York: College Entrance Book Company, ‘
11 Pamphlet Division . S Inc., 1969 : b
AFL-CIO ) . © Gordon, Sanford D., and Jess Witchel, An Introductzon -, -

to the Amerlcan Economy: Analysis -and Policy.
Boston: D.C. Heath agd Company, 1967 '
Harriss, C. Lowell, Economics: An_Analytical’ Ap-
. proach Boston: Ginn and Cornpany, 1973
/Hurwrlz Howard L., and Frederick Shaw, "Mastering -
Basic Economzcs New York Oxford Book Company,
- 1970. t
Kennedy, John W., and Arthur R. Olsen, Economics.'
Principles and Application§78th ed.-Cincinnati: South-
Western Publishing Company, 1972,

815 16th Street, N.W.
Wishington, DC 20006

i2 Edison Electric Institute
. - 90 Park Aveflue . .
- New York, NY {0016 |

* 13 American Stock Exchange - -
; - 86 Trinity Place
S - New York, NY - 1Q006

14 Educatjonal Services Bureau

-Dow Jones and Company, Inc. Lindhol‘nﬁ Richard W., and Paul Driscoll, Qur-American
P.O. Box 300 Econom 4th ed. New, York: Hagcourt, Brace and  °
- : Princeton, NJ 08540 ! World, , 1970. ‘

Perles, Benjamm and Charles M Sullivan, Economzcs

./‘T‘ -
15 Dow Jones and Company, Inc. Sfor Everyone. Westchester, l11.: Benefic Press, 1971

“'f 3' ]Z\IZCSO;l(:z:lr(ld]l\lsylreelloem . ' Rogers, Augustus’ J., Choice: An Introduqtdon to f.»
T . Economics. Englewood Cliffs, N.J.: Prentice:Hall,
16 .Merrill Lynch, Pierce, Fenner and " lInc., 1971 N
. Smith, Inc. S - ~ Schwartz, Rudolph, Economics for Today New York: .
70 Pine Street ' Cambridge Book Company, Inc., 1969 .
: New York, NY 10005 , Spadaro, Louis M., ¥conomics: An Introductory View ' .
17 Educational Servrcg . ot Milwaukee: The Bruce Publishing Company, 1969 /‘
. The New York Stock Exchange ‘ * Ward, Richard J., Economics: Its Principles and Means -
- ~_ Il wall Slreet o "~ New York: W. H. Sadlier, Inc., 1969

PN ‘A’ »
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Beginm'n'g Réadings in Economics. St., Louis: Webster .

Division, McGraw-Hill Book Company, 1961
Helburn, Suzanne Wiggins, et al., Economics in Society.

California: ~ Addison-Wesley Publrshmg Company,

1974

Concepts and Institutions

Industry Performance

N anonal Eco-nomlc Policy

v -

oA}

" Audiovisual Ai:ds For Economics

- The labor‘atory approach o economic education is .
based, of course, on acfual contact with the real world .
of economics lh{ough the use of.community resources _
via field experlences and on bringing the community to
the clagstoom via guest experts.. Nevertheless, there is”

. also .a place for vicarious experiences via audiovisual
_ aids if the actual experlences are nagt feasnble or readily
available. N

The best source is Audiovisu Materials for Teaching
Economics, Report of the Montclair State College
Atdiovisual Evaluation Committee to theJoint Council®
on Economic Education, by Sidney J. gK\Rr)nsh 1972,
56pp. Thisshandbook ig an annotated bibifography of
selected audiovisual malerials in economic education,

& o includes a discussion of the evaluation process
used by the Commiittee, an’overview of “The State-of
the Art” in the field of audiovisual materials production,
and a listing of publishers and distributors (Checklist

No. 181). ) - ,

In this section, we concentrale on sound filmstrips— -
the most convenient to present in the glassroom and
probably the.least expensive onr the m el as well ‘We
list the items in two recent, useful, and popular series

of sound filmstrips, sponsored by the Joirit"Council and . -

Teaching Resources Filmis, and we update Audiovisual

Materigls for Teaching Economics (1975 by, listing

recent New York. Times Current Affairs Filmstrips .

and the Assodiated Préss Special Reports i fipmstrip

-format. We .also include the McGraw-Hill American

Econdmy Series £1974).

Eeonomic Issues in 'American Democracy Source: ,
Teachmg Resources Films in cooperation with the
Joint Council on Economic Edycation.
The Wor(a' Economy.. Script by Jdmes D. Calder-
wood. 1972
X Unemploj/*nem
"y Stein. 1972.
- The Profit System. SCl‘lRl byA D H. Kaplan l972
Governmept and Qur . Economlc System. Scrlpl by
Ben W. Lewis. 1972

-~

~

~

»

h1ﬂanon Scrlpl by Herbert

o>

. N

'Economtc Topics Series. Source: Teaching Resources *
Films in cooperation with the Joint Councnlon Economic
Educanon .

<

”

" Set [1I: Advanced Economics * T

00027

The Economics of Poverty and Racml Dlscrlmmanon

.The Economics of the Oceans,
“The Economics of Crime

The Economics of Pollutjon

, Economic Stabilization Policies

" The Economics of Taxation

)
*
-

The American Ecoml;my Series. Twelve color ﬁlmslrlps
provide a comprehensive overview of ~economic
principles and relationships; describing the American -
prlvate enterpgise system through analysis of such func-
tions &s banking, capital, profits, productivity, and the -
roles of. the individual, business gand gb\?ernment
Source: MCGrdW Hill Films, 1971.

Set l lntroductery Economics
* . The Economy and You—I18 minutes
2 Comparative Ecenomic System— 8 minuges.
3.. How to Manage.Yolr Income— 19 minutes
4. Personal,Economic Security—16 minutgs .

4

-

. Set I1: Advaneed Economics

5. Prices: Balance ‘Wheel of the Economy——l9>

' minutes .

6. Produclnvnly The Key lo Betler L|v1ng—2()'
minutes

7. Caandl Foundation of the Economy—l2 minutes
8. Wages in a Market Economy—18 minutes

-

9. Profits: Fuel of the nomy-—18 mmutes
IO Money and Banking-£20 minutes
Business Cycles—21 minutes
12“‘ United * States and lnterndllonal
' minules .

Editor's Note The following are listeds to update
Audiovisual Materials for Teaching. Ec’onomlcs by
Sidney J. Kronish (1972).
" New York Times Sound Fllmstrlps -
Health for All, 1975
. The Economy versus. Ecology 1973
Energy: Impact on Values and Llfestylesl
Squandered_Resources
" Big Government and Private Enterprise in the 70s'l
The Dollar in Today's ‘World
Our Polluted World: The Price of Progress
The American Taxpayer: Privileged or Exploited
The Energy Crisis: Depleting the Woorld’s Resources
* Associated Press Special Reports.~A’ sound color film- ~
strip seriés, .
Th8 Fuel Crisis, 1974 4
onsumerism: The Dangers oj Affluence
Taxes, Taxes, Taxes: Who, Pays the Bill?
The Power ‘and Energy Crikis: Technological Chal- -

Iegge of thSF uture
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. but are not laws (Acts) passed by the Congress. Details  "to- the-minute data on status of bills in Congress, nom; - .

M

E

Materials from the Local Public Bills, Laws. Acts

Library—Business, Labor and

Division receives printed copies of all bills submitted to
the Congress, amended byllsy substitute bills, etg. When

Government DIVISIOI‘IS - ’ final action has been take® dy % bill and it becomes law,
-a copy of it printed as an "Aci” is received. Sume type

Research, done by the high school and JUNOR hlgh of material may be available from the State Legislature.
st#udenl in the business{labor and -government divisions :
generally will be concerned with oné of three major Weekly Compilation of Presidential Documents .
areas: (1) U.S. and state laws and legislation, (2) politics, Periodical published every Monday. - Contains lt-he .
ot (3) ec0n0m|¢s Ofcourse many other subjects are statements, messages and olhe_pPresndenlml_ materials
“cqvered in this |division but these three general areas released by the White House during the preceding week.
adcount for mopt of-the secondary school use of the Congressional Hearings, Documents and Reports
division. _ , C . - Official papers of the Congress are received regularly
- This bibliogr h)_' is an introduction to' the major  gnd are selectively indexed. Ask at desk for use of this
sources of information in these three subjects as well gs material.
related areas. This list does not include those books | o

whithetirculate ;%nd can be found easily through the, Gongressional Quarterly Almanac .

card catalog.  .!* A weekly report on major activity in the Congress As a
Government and Politics™ . source of bac ground material on current action, it is
United States Code unexcelled. ny special issues give statistical data on

. Your State’s Code \

Your City Code
The formal compil
in effect within the

?

political activity. Cumulaled annually.”

U.S. Government Organization Manual .

’ ' Issued annually, this gives generdl information about

tidns of all laws that currenlly are every department of the Federal Government. with
urisdiction of the stated area: U.S., names of persons in administrative positions.

_state or city. These are not'the laws or ordinances just - -

as lhey are passed, but rather as they are appl{éd to

various subjecls

City Ordinances

~’C ode of Federal Regulations

C ongressional Dtrector)

Published for each session of Congress, thns volume lists

s ‘ all members of each House, the Judiciary, Independent

v, ' . " Agencies, Departments, District of Columbia Depart-
- . _ments, Press Galleries, etc. Well indexed.

A set of 125 volumes which gives all currenf regulations Congressional Index
of all Federal agencies. These.have the full effect of law A setvice of Commerce Clearing House which gives up-

of operations of each agency; technical specifications ‘inations, appointments, committees, veting records, efc.
in packagmg, food coloring, radio, broadcasting, etc., . A:weekly reporl ves major news of the past”week in
Tare given. Set is kept gurrent by continual replacemenl of Congress. b -

separate volumes as fieeded. .

Federal Register

-United States Ldw Week ) 4

Published in two sections; Supreme-Court and General -

Issued daily except Sunday and Monda,y the Register ° Law. The Supreme Court section gives texts of all
records all Presidential proclamations, executive orders - decisions handed down by that court; the General Law *
and changes in the Code of Fefleral Regulations. Does section gives difests of decisions given by 10wer Federal

not give lexls.of laws enacted by:Congress. T . courts. Well indexed.
Congressional Record B Cushman, R. E. LeaHing Constitutional Decisions
Issued daily while Congress is in session. This records t3th Ed. 1966. Discussion, with excerpts, from major

all activity of both House and Senate. Does not give federal court decisions. Grouped by the general subjects
text of laws enacted, only the discussion occurring on.th¢, “with which the case deals, i.e. Amendments to the

floor of each hoduse. It is eventually received in bound . Constitution, Civil nghls elc

o

form. ¢ : U.S. Census

U.S. Code Congressional and Administrative News Censugmform{lon is collecled and published continu-

Monthly issues give complete texts of all bills enacted ally. The Census of Population, taken every ten years

into law. Gives Presidential messages and procldmations. 1S the one most widely known, but there are many others: ,

Legislative history of most laws are in the annual bound Business Census; Mapufacturers; Agncullure Trans- -

volumes. ,porlauon Governments; Mineral lndu-slrles . to name,
a few.”

. , Statistical Abstract of the Um'ted States

*Write the Superintendent ol*Documents, U.S. Government Printing  * Hristorical Statistics of the United States

“Sftice, Washington, D.C. 20402, and ask to be placed on the mailing
list for announcements of U.S. Government publications. At no cost

Abstracts or digests of statistical tables covering almost

to you, you will be kept informed of the large variety of Government ~ €VEry facet of government, business and-industry. The

publications available at very modest prices. . supplement giues selected tables back to Colonial times.

RIC .
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World A Imanac »
Whitaker's Almanack .

' Ohio Almanag

/ ~ Economic Almanac
" [7

N

’\ .

-

: needed. This type of

Canadian Almanac and'Dr'reclory -
South-American Handbook

Statesman’s Yearbook .

a

Europa : -
AlmdndCS(g hdndbooks earbooks. etc. give informa-
tion and ‘statistics indcapsule form. Used generally

¢d but le 4 details are not
ok may be worldwide in scope,
~or regional or local or\may deal with only a specific
type ofdala such as the Economic Almanac.’

when data are, wa

,Yearbook oflhe United Nations

Everyman’s United Nagions- ’
These are two major séurces of information about the
United Nations as an organization and what each of
the many agencids under the Umted tions are cur-
* reptly doing, \j

Bouvier's Law Dictionary

Originally issued over 100 years ago this is still a major
saurce of legal terms and phrases. Radtin's Law Drcuon-
ary is also useful. 5

Prentice-Hall Encyclopedrc Dictionary “of Business
Finance

N .

RoberIsDrcuonary oflndusmal Relauons -

Dictionary for Accountants. +

Business and Finance .

Those students assigned work in the investmént area
have a wide variety of sources-a¥arablesin the Business,
Labpr and Government Divisions b,ut they will'run into

much competition for the use of the material since this ‘,

is probably the main area of use by adults.

Moody s Investors Service ) .

The *Bible” of the investment world The annual
volume gives basic financial information on hundreds
of companies. The weekly reports giveturrent changes,
mergers, stock splits, etc. Five basic areas are covered:
(1) Industrials, (2) Transportation, (3) Municipals and
Government, (4) Banks and Finance, (5) Public Utilities.

Standard & Poor v

. This publishing firm offers a number of valuable

investment services. These include: Listed Stock Reports;
Over-the-Counter  Reports;  American
Reports; Industry Survey; Outlook; Trade & Securities
Statistics; and others.

’ Wall Slféel Jbumdl

Barron’s
-

Commercial & Financial Chronicle

Business Week N

.

1

’

Exchange

' | . 00029
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General lnfounatlon '
. Pamphlet File

Mde libraries maiftain a ﬁle of pamphlel material
covering thousands of subjects, If there is no information
available in books or magazhaes, ask the librarian for
pamphlelzs.“

Serials File

Hundreds of regularly publlshcd reports and statistical
tables are received but are, in a format which does not
permit them to -be kept on open shelves. This mforma-
tion, much of it from government sources,”may ,be,
kept in the serl\als file in a nonpubhc area. Aslibraridn
will assnsl you i ﬁndmg this “*hidden’" résource. .

. Index Files \- :

Often located dlr\eclly in front of the service desk is a
" lable on which will be found the major indexes to
* periodicals in the elds of busm&s and government.

Business Penodu‘als Index :

Indexes about 170, periodicals in the area of business.
Indexing is slrlcll)X by subject, but .is. well cross-ref-
erenced. There is d,c\lmuldllve annual volume

" Public 4ffairs an{orm tion Service Y
Aspsubject index, selectivel§™ indexing periodicals,
hooKs, government docuwients and pamphlets. Cumu-
1ated annually.

Wall Street Journal {ndex

two sections,
Not cumulfated.

Corporate News\and .General News

Films of Community Exp,eris on
Selected Topics in Economic .

" The films listed- bglow- are those made in the Akron
project. They are listed here as examples of the types
of films your school might want to make of the presen-
tations of resource persons in your community. ‘\\

Imports and the America Economy »
. Phil Leonard, Executive Secretary-Treasurer
Akron Labor Council, AFL-CIO

¥
Investor-Owned Ultilities
Theodore Mullett and H. Peter8Burg
Th&Ohio Edison Company . -

Labor—The Role of Unijons . _ -
Robert Strauber, Education Director .
United Rubber Worke\'s International

Shortages and Inflation
Fred G. Pockrandt, Vice President
Fred W. Albrecht Grocery Company R
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The Corporduon and How It [-umuons ‘ L “In designing/ a field trip program, the follbwing ¢on-

EdwinSonnecken siderations should be assured:
Vice President, Corporate Business Planning . e Obiectivet of metivity dare o ati ;
N . jectives of the activity are compatible with the
_The Goodyear Tire & Rubber Compdn) general opjectives of the instruction program
. The Economics of Government LT * The total school program will not be ddverscly *
Peter F. Donnelly affected [by sludenl,er staff participation in lhe
Akron Finance Director . O activity.
. : ¢ Student eleclmg not lo pd:llupdle in the activity will
a - . be pro ided with ’ appropriate educauondl
) . experience durmg theume oflhemp
N ' . . » ) ~\ * The o portumly to participate is non- dlscrnmma-
e ' ‘tory.
” ‘ : - ’ N . * Progrym goals are cledrly related to the studen(s
Tas . : . ) progr'mofstudy . -
‘e ~ . . ' ) . »
) : ‘o ' Procedures for orgamzmg a field trip: - :
Akron Public School Policy and - ° * Genéral plans for the trip -should e developed: - f
cooperatively by pupils and staff and reviewed with - I8
’ Procedures Regardlng Field Trlps the building principal. PR Lo
» The following information deals mainly with con- . = * Awritten proposal autlining the plan in detail should 5 ™,
A siderations involved in planning shotrt, small group be prepared by students apd staft and dPPFOVed '.'_‘
trips. The procedures for over-night trips or travel-study .\Jby the building principal. The proposal “should, L.
tours involve additional kinds of preparations. A + - include: R

I. objectives of activity - R

detailed explanation of school policy regarding these :
2. outline of educational experlence or course of

kinds of extended tours_is dvalldblé through the Office

of Curriculum and Instruction, . . ~_ study o
- ’ . itemized statement of costs—if any

3

4. explanation of transportation arrangements ‘with
documentation that -public carriers or private
carriers are properly insyred Do
name of chaperones - -

- Y

Any activity which mvolves students in ledvmg school
for a specific edueational activity is_defined as a field
trip. These trips should provide ~ specific learning
opportunities relating to_the

wn

objecllves af the student’s DI
.6. outline of plans for mformmg parents and pupxls -
school program. - ,
v of the details of the trip .
. o i < T If lhe plan is approved by the curriculumr office the . .
Guidelines for field trips: following steps should be carried out: -
* Students participation is voluntary .
* Students choosing not to parucnpate in a field * inform parents of the details of the trip
activity shall not be penalized in terms of course * secure written parental consent and ﬁle consent
requirements, grddes or eligibility to participate in forms in the school office
other class activities. - 4 ¢ follow building policy on procedure for excusing )
* A proposal outlifing the activity: must be sub- - students from other classes ~"
mitted to and approved by proper school officials * when applicable, obtain signed contracts with __
in advance of the scheduled trip. - : outside carrnerS—such as buses, vans, etc.

- ©ON




