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students to open classrooms,\to introduce a developmental approach
for the teaching of' a sense of history, »to offer. students a chance to _
use the techniques in an open classroom %style, and to develop a :
" learning group vorkshop format to cgntribute to.the growing body of -
-y literature on open classroon teachlng The course ‘takes a humanistic
approach to education and examinés the follqi*yg major topics: (1)
tlie development of a personal sénse, of history, "(2) the develqpmental
approach, (3) fhe contract systen, /(u) the modular syllabus, and. (5)
unified educational philosophy. and techniques. Sample diagnostic and
_performance forms and learning activities are incorporated throughout
‘the document. One other dlagnostic test is ﬁValgable as SQ 008 710.:
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o & _ﬂ?-Doing some new readlng and thinking in. f'y"‘
, fresh areas; and, RN : '
“ 5) Getting to know each other. | i
What other primary aims do you have for the seminar?
. o . .
'v’, / Modular Syllabus
This is a modular Iyllabus It is a * process

some of your aims includexj

-9

Introduction

. o N K
. T Co

. -t ) s
b . '

My alms for this seminar are:

1)t 5ntroduce to you some open classroom
8 and unified educational theories and
© 7 techniques that you might- wlsh to use
in your own classrooms. a

= - 2) to introduqe a “developmental approach*’
- for the teaching -of a "sense of hiétpry
for all people (K- College),

3) to offer ‘you a chance to use the«techniques

that" e wlll ‘discuss so that you will know
- what Mt feels like .to be taught -in an
open classroom styles and,

. % L
L) to develop a learning group workshop format
- in which your work as well as my own con=- °
tribute to the growing body of literature
about- oper classroom teaching (i.e. T would
1like us to publish a pamphlet at the end of
». - the seminar that will' describe what we have
learned together:in some of the Funcharted*
areas about which we will be thinking). K

From mytfirst meeting with you I gathered that

1

1) Develeﬁing your own sense of history”°

~

2) Discussing some of the theory and technique .

+ optdons that we listed on the blackboard..
S [
. 3) Receiving credit for the work that you do;

£

rather than a ”product” yllabuss As the semester ‘ .

o
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dévelops we will be ahding'tO'the information and
activities that"the syllabus will contain. ‘ T

’ A 'modular syllabus is one of the keys to |
effective open classroom teaching.

y I think it would ‘be unprofessional if a doctor

~were to walk’into a clinic and order 5cc of penicillin

for all .of the people there without even looking at -

them or talking with them. By the same- token, I think d
it is-wrong for a teacher to walk into a class with

a neat sgyllabus tucked into his or her briefcaseo’

To carry the analogy further, a doctor who prescribes

a uniform dosage of medication for all patients “h T}
1s.1like a teacher who assigns one’%extbook for all

students. Some people? will die from: penicillin reaction.
Just as some students "fail® frqg "textbook turn—off“ .

: Every open classroom teacher should have a list

of three or four.hundred basic resources yn his or

hermind that he/she can suggest for work by their

students (judt as a doctor uses a pharmacy - 0T a

lawyer uses his case. study precedents). o )

% vl
In open classroom teaching, the teachér provides
. suggestions and alternatives (1. ee amplestructure) _
- .and the students.are free to choose (or add to) these | =~ &

¢ various inputs. e : - : . .

Thus we have had our first planging_session“ for

~ the seminarx v _ .
| \\" : ’Plannigg'sessions

Yy The planning process 1s cruclal® to the success
of open classrqom teaching. In terms of the alternative .
educatlional models that we discussedjat our planning
sesssion:- ' v s

utocratic model
\/;&/;;beral model,
open classroom model -
unified educational model

free school model

= ] ‘

d 8

“G( the planning that goes on in an open.classroom should Ve
be a balance of. three forces (a delicate balance indeed):

' l) the expectations of what the teacher thinks
_houldobe ‘learned;

. 2) the expectations/of‘ what the students think
o ' ‘should be learned. and, _

3) the expectations of what the institution (school)
think should be taught._.
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. No one of these three should completely dominate
the other two. If only the teacher's wishes are written
into the syllabus. this lg an autocratic model, Ir .
only the student's wishes become: the course outline,
then this 1s a free school model. And if only the
institution (e.g. a departmental set of lesson plans

.Or performance obJectivdp) sets the goals for the ° -
course, then this is a reformed” (1eee post 1958)
1iberal queI., o

S Finding the blend of the three sets of expectations
listed above wlll be one of your hardest tasks as an
open classroom teacher.v

~ The teach&r as a professionai diagnostician must
be able to make Judgments concerning .*where the students
are at”; what kind of content material and reZources
they are ready for and can use successfully; t kirfd -
of learning that hem» or she as a teacher can do.in
. the classroom (if teachers themselves don't continue
, to grow and learn then they too become turned o f
by their classroomsk andu what kind of content
been mandated by one's department, school ‘board or .
supervisor that is esséhtial to the subject be'ing Co
taught. L . % L

’ Thgszthe teacher s'first jodb in planning a
céurse O tudy 1s to _find out what expectatlons
are focusefl on the-cl&ssroom from all sources.

What I-usually,do for my classes»is‘spendvtwo
or three weeks before the class begins articulating
to myself these lists-of institutional and perso
expectations.-I come %o the first class prepared with

. a long list of. content options (usually "topics” -
‘but they could be skills, tools, etc), to present
" to the students for their consideration.
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o This is one of the things that makes open classroom
"teaching different from free school teaching;“

o T Te

Il .

- . Open classroom_teaChers provide alternatives
' ' -and the students are free to choose from
among them, - \ : .

NS

P

- ) But the students are not’ free not- to choose. -
o~ "% I They must do somethings And that something -
' - . must satisfy the expectations of pot only

’ themselves, but their teachers and schools
(and even society it#elf) as wello
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}\ . The modulatr syllabys ~ N ' —

* - following. options:

for the semester: - . ey

- . . . . ,
- : ' . -

Techniqne options. =~ \:

At our first planning session, I introduced the o —

. L.'/
1) Discuss the five alternative educational 7
) models:. ‘

; autocratic S
liberal. o . ‘

open classroom _ L. e
L unified education < S e

RV S ,free -school . ,3’-n o s

P

2) Discuss the fol!owing techniques from the
open classroom ‘models’ , , .
'learning contracts' - - »
learning groups RN = S .
~modular syllabus L , ' S
planning sessions R : : . _ ..
" evaluation seminars - ’
group contracts o ,
diagnostic work : _ - R
de velopmental apptroach ® s
individpalized instnuction ' \ E
e
3) Discuss the following techniques ffom the _
unified educational models . —

. ' ".rigorous generalizations :

- whole learning exercises Gi '
iy y  linkage exercises ' =
S " metaphorical (synectic) exercises.mwﬁv RS

— i sy

4) TeachiSm and attitudinal education -
! . ~ . ’ '
5) Field experiences '”~' ‘K '
: : ' eege "Yellow, pages” exercise-
N .~ process observatioh exercise

In our discussion, | you added & sixth'area: SR | _

6) DevelopingayourvownApersonal sense of history. .
: oo . - -3 o ) ‘ i

‘From this l*st you chose to emphasize as maJor topics

Developing your own personal sense of history.n' -
The developmental approach . » |
The contract system - _ -

The Unified Educational philosophy and ,
technigues - . -

,’These‘ will be our group.topics- ,()O()UB'» ) D y
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.~ Some of you X¥ndicated that on your,ind1V1dualv ‘
‘contracts you would like to include work on ”teachismﬂg‘.

\

——

W

work at Boston State College. -
. ) . I 6".':

Iou also sna%ed your recent experiences with
the literature on learning theory (and we couldn't
 decide what that term meant) so that I could begin
 thinking abogt\resource dists for your contracts.-

AT

,,~ -

TS

—y EF- In terms of the process that we went through
\ last session, you should noﬁ”be aware of a few things:

1) It is very difficult to geiaa group to do
group plarning. The dominant liberal model :
* in our educational ‘upbringing has left you
, . with limited experilence in participating
~ in ghe planning of your .own courses. = _
‘Usually, the teacher does all the planningo

- 2) Making dec{sions as a group ﬁeans,that the
N\ ' - teacher does not "cop out” (I tdld you what
’ - I wanted to do and what T thought you
should" do this semester). :

3) Decisions can only be made slowly and on the
basis of clearly atrticulated alternatives.

R S R 1T W P AP ST E R TR
L3

= GE

L) Choices must be REAL
5) Concensus agreement (L.e. something for
~ everyone) 1is. '(for me at least) the ideal
. decision making processo“Voting in a
-planning session means that the minority
gets: snafted. -

233 *.-:‘rz:‘t@&iﬂ.

Fvek

b8

- 6) It is easy to avoid making decisions. and
! t?\ teacher's function in an open classyoonm
to put pressure on people to decide,
Students must not be free not % choose.
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‘and perhaps *process observation” in.my classroom e
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N P . Next Session S v
[\ . e —— e - B
Next week our topic for discussion will bet - . - \(7
o "THE D”VELOPMENTAL APPROACH TO TEACHING ' |
~" . A SENSE OF HISTORY" . | N
T We should also finish our planning session by R r.i -
filling in a calegndar of the major topics and the : .
amount of time at we will spend on eagz. i
} All of you should begin thinking out your o _ o T
individual contracts and start doing the following . R
diagnostic work: , \ L , DA ;
| . 1) read the. copy of the Modular Syllabus
v = from my history of ideas class :
’: - . 3 -
2} do the workbook HISTOBICAL SENSITIVITY .
3). do the diagnostic pre-test ©
‘h) do the personal history form _ *
L (N B. All of the above will be left in the Graduate
* - School office ‘Thursday)-
. 5) begip collecting resource lists ‘on the
L St toplics, plus general reading that “you
- .'wish ‘to contract to do. . 'y , } ,
' 6) Begiln thinking about the writing that you _ .
will want to do. . _ , - '
7) Begin thinking about what you want me.
to contract to do for you, :
- * \\A
‘I‘\ . -~
2 ’ - . . -
N o
- . ' -
~ ." /‘ F
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PERSQNAL HISTORY FORM . e

Ybu need not answer any of these questions 1f
you feel thab'they are an 1nvasion of your
prlvacy. o . _ AU

* _ ’ - . ’ . - ' )

Name

'Addréss?' R — ' J21p \ -

R " . . . "Q

s How,fast‘canfyou‘readﬁ(withvréasonable sompreqension)?'

. ) ; ' : .'.' . 4 ) P % >

e .- . . ‘ .. . . I »
v .

1

. . ' 1 N . L

Name a few of the ‘titles and authors:v o
B S

. A

What journals and magazlnes do you read regulariy?;

What neWspaperS‘do-you‘fead/regulariy?'
L - -l /
= A :

Do you read any forelgn language journals ‘or
newspapers?

»Telephone . nge S ?

.How*many books dld you read last year? .~ f _'ﬁ;ﬁ
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. Dlagnose your wrlting skills= oo R
S . RO a S ,L:, Tew v, . —
3 S, , Style: oral/é\iloquial . R R T
& . T narrative/ descriptiwve _ - ‘ - ‘

: E;‘ analytic/ }nterpretive T e )
x ' . ' S T L K-

. 9 . » Sk¥ll level: sentam;es n S . el e o . -

: R ) . paregraphs = - " Lo 0o
5§ - - SR & essays . o oo F o oTavto
| * . L ) . Ytheses = 7, LR -3
vy L % books . ' ST - |
| R o (How well can you: write at each of the ST I
oo . 7L tlevels abeve?) e L e i
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Diagnose Xour*ability to do” research:A : Q@ SN

%7 (How well can you use’ llbraries, handle N BN -
R mgss af data, etc.) — . ﬁ? ~A-.'h'v;

s
A
i
.
Y
.
T A AL 0 Bl 6% (1 AT 0GR Ky
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' Afber having gone through ‘the workbook HTSTORICAL SRR
SENSITIVITY, tell me which stage(s) you will o o

need work ons%

1 R RAAL NI R AR § QA Bty gy

. .
. . e

. . L -
LI Sl e . .
2 1.

. Stage I - Sensé of Pefdonal History s . 3-f;"' :
C , Stage .I1 - ‘Sens¢ of Qral History" - e b

~ o dF

‘ «~ 7 stage III - Senge of Archival History: ., -~ . §
| ' ' Stage IV -, Awareness of Content Data Lm" RS S
. Stage V - Sense of Linear Chronology" - e >
S Stage VI~ Analytic Interpretive Abillty j -
' > Stage VII - Abgtract Hypbthétical Abillty [ 8
: What 'is your strongest firtue? . _ -‘:;1‘ :" “‘ L E
N w& B} o~ '\-.49/ B B I “" LY : : -_
B A‘_ ‘:b . v- : 00012 . S o‘ R L ":.*A ,'.) oy . ::
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- _ - . R \ _
 DIAGNOSTIC PRE-TEST ' T "
l) What is the difference between a primary. a secondary
and a tertiary source? Cite an example of each., :
| . AR | T A . . | -
! ; ) k. ;«‘»_ - ' . s
~ . . , )
2) How do historians determine fakes and -forgeries?
Y v ) Q . N . '. :
\ . » . . L4 \ . ‘
. o » - Y R

3) ‘How do you gut” a\book? ‘How do you decide whether
: ydu want to read a book or not? ' :

LA

o T = : %
- ¥

4) ‘Do you know the names of any famous historians? If
: so, describe a theory put forth by one of them?
Ay : @
B) What are the names of some journals that .deal with
= historical topics? S o .
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"Bhagavad Gita- . \ o . N .

sundiata Legend of 0ld Mali-= - - S DT

'Gilgamesh Epic-?;_“";
,nThe Vinland Map-
”;The“Byzantine Empire-" :~f y | o o

‘ottof |

- The Benaissancel‘

' Courtly Love . | i e o . L Sl M

M9-11 -
v oL © ppr-2

i Identify as many of the\Following as possibles (Cite N
- \gates or general periods (centug}es) when you . H
can . .. )

John F. Dulles- e q

Prederick tﬁeﬂGfeat - i,‘\$ - o - .-‘ - 1

,Holy Roman Empire-' e 7 L " e - .

Roman Empife-'. ST
semel- .. .ot )

Kingdem'of Ghana-.
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: Bismarck-\‘ s ,i,'v‘ R : . .,“ o

Dostoevskii= = e s

Galileo—

"Aristophanesf | - ~ o

J.S.7Bach-¢ | . o B .o

Maptin Luther= ¢ ° o :
The Emiigh%enment;f  - ‘1_ . va - .i
The Kama Sutra- vji‘“ _ ' / "g
OSwalde Spengler - L " . | .- n_
‘The Gregorian Calen&ﬁr% I - ,fﬁl _ ! .gv

. 5 oy

The Russian revoluthon%%_" ‘ _"&: 135 .
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- T Teaching History Developmentally
N . v . -

.~ We talked this weék,abqut the,péocess of teaching
~ history developmeptally»- using a seven stage schemas

STAGE -T - Sense of  Personal Hisfof& <  -’g

.This is the earlliest and deepest sense of histoxgy.

‘It is an awareness of duration - time -‘past, .

. present and future. Chlldren begiln to develop this
awareress when they ask "Where did I comg from?”
*what happened last Christmas?” and “When will I -

die?”. For adults, this stage represents an abilllty .
to place their‘}ives in a klnd of cosmlc perspective, ' .

-
M ) .
. . - 1
WA my WAV T pERs TR
—_— ’

STAPE-ii - Sense of Oral History

4 W In this staée;‘hisﬁory 1s\\onCe‘uponﬂ; time*”, It
o ‘ts the flavorsof hearing about King grthur“or

Robin ‘Hood for the first time. It 1s narratlve
_history as story telling. Children can begln to - o

“feel” far away places and times through the storles, . *
#  myths and legends that they hear. Adults exhibit
N this same awareness when they have 4 goqd ear-for -
¥ anecdotes, blographies and jokes. Adults can recall

fhea:xng¥ Pre§I-enthenqedy's voicee.

-
o .

. A}

STAGE IIT = APchival Sense of History

?

¥ People of all ages get in “touch” with the past
through tactile stimull - ha;”feel“ of an old”™
leather bound book published 1ir 1797 - going to
il a museum, library or arChivesﬂgﬁd\ieafing through
d  0ld correspondence. The microfilm™reader has taken
much’ of the joy out of getting in touch with this.
sense of the awareness of the past, buf chlldren
can discover it easily in old trunks, stamp _
collections and finding a long forgotten favorlte
book., In terms of adult education, thlis stage 1s
. represented 1in one's ability to handle a masg of
¥ data (e.g. a huge stack of mall and mimeo material)j
. @ one's own file system; library research methodology,
’ R etc. oo . : o
/

STAGE IV - Awareness of Content Data

A A full sense of history must be based upon knowledgg NG
d of data., Unfortunately, some teachers teach as thodgh ..+ ™\
“facts and dates” were the "only” thing thatuggygts \\\\
In history. This stage (1.e. Columbus sailed tHe

- ocean blue in 1493%) 1s wheré most students get

" ”turﬂed-off”;fWithout purpose or context, content
-data 1s like’memorlzing a shopping list for a v .
. - @ grocery store. " S RN

\’

5

h

FE R
¢
-

. 00016 .-
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STAGE V - Sense of Chronology

Phase one - Linea? Sense of Chronologx‘

Phase two - Multi-lineafﬁéense of

<. - Chronology
ad

Phase three - Three dimensional Sense of
Chronologx

Having a "sense of éhronologx, is only vaguely
~related to knowing”dates” (Stage IV). Bather.

it is an awareness of periodization - a’context

in one 's mihd for large blocks of time representing

“major periods and civilizations.throughout all of

the history of all of the world's past. present .

and future. : ,

lv»

.

Many teachers know a lot of dates. but ‘do not have
-a sense of chronology ~ even a phase one sense.
They believe that a ”"time line®” that 1s chock-
full of dates will teach chronology. It will not..
It is merely a~shopping list turned sideways and
.read from left to right.-,f
\ .

&he first step is to begin slowly building an

v

-

~

awareness for those major, civilizations and perlods -

. that seem to the teacher to be imporsant, Students.
need - not necessarily know anything about the
Kingdom of Ghapa to place 1t on a chronological .
and geographical grid (whole learning chart) - -
though it 'will probably enhance their feeling$
Af the stories and myths about that kingdom (as

- well as a few facts and dates) are- articulated.
Phase Pne Linear Sense of Chronology simply means‘,
looking for the forests in history rather than '
.the trees. - _ )

Phage Two. becqmes more complex because the teacher
tries to show. the points at which warious major
cultures 'had come form of contact with each other.
+ Most teachers of history that I know do not have
(- this multi-linear sense of chronology. They cannot’
say what was ppening in China, Mexlico, Europe. and
‘ Africa around?1200 AD for examples Norlcamwthey’
use the Unified*Educational coneept of*”linkage
to go from c! ass;gal ‘Greece to olass Al Rome to
fshe Byzantine Embire to Kievan Rus' ;ﬁo the Mongol
’Empire to the ng Dynasty. d:c. .

Without this "whole world" sense of chronology. I

#  do not believe that any.student can develop a -

sense of history. He/she may becomé a technician
of merit. but there will be no sense of duration..

00047
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. STAGE v -\Sense of" Cnronology (cont..)

Phase Three in developing a sense of chronology is -
pure sculpture. My fantasy is that someday someone
will build a fifty foot tall scnlpture higtory of
2ll of the major. periods and civilizations "in .
the world for the Prudential Center Plaza. The .
-sculpture whould grow year by year. .

i 1

At this stage students are usually taught %o

analyse the past (often without either “knowing

or “feeling” itk "What were the CAUSES ofesse?”

and so forth. History as a discipllne begins to
develop around this phase in the schema. All of
the techniques for criticism that Xo into the
Q’nmking of a speclalty go into it. Bometimes

v gkip stages IV And V and begin working at this

" stage - thus they can dq a dandy analysis. Lt g

.it ‘1s in a vacuums - - ' p

STAGE VII - Abstract prothetical Senseiof
‘ Histo;x } :
T 2 .

_ t this:tage. people begin to think by analogy.
metaphory -and proverb. Children ean/do this when
- /they compare the life ‘'span of thelr pet rabbit ,
/ to that of a civilization. Adults - like Spengler,
- { Toynbee, Turner, etc. do it when théy construct
p-,abstract models for the history. of the world.

o L ' S - ",»L - |
AL of these stages overlap.~ - o | 4",’/,

Al of these stages can be found in people of all ages.

K4

: Na
© Some people are weaker or stronger ‘in their development

in any one of® the stages. Thus it 1s the teacher's

" /funetion to have a diagnostikc tool for measyring

*where the student8 are at”. .

fiPlease do not think of these stages as a step-ladder.

Fd

_ ' The mistake fhat I think is made by many . teachers 1s to

-/ - teach only at one stage (e.g. the lecture course that

[ ~'works only at Stage IV - or the seminar that works only
- at Stage VI). - ,

'
© T

| - successful open classroom teaching means éo me that there'-é% .
- will:.be “something for everyone® at the variety:of 1evels

of their needs.

 Thus every good“ history class shoul& have something
from every stage for every student every daye. This, would R

be . true individualized developmental learning.‘

i And it s notvas hard as 1t soundss

qugfi

- STAGE .VI - Analxtic Interpretng Ability o

.

L
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' STA! TERTIARY
STAGE VII COURGES
Whole school

curricula can be

1laid out develop-

mentally as well (K-adult ed).

00019

\

" : e o ' S
’ Development of history Development of Personal .
STAGE I ©  as a study - -.verifl ability - Development
’ ) _ The earlies histories. From birth f:' Plag into
STAGE II - " of. peoples are personal _ people develop this schema
' ‘and oral history (myth, 4 sounds Eriksony -
‘ *  etc.) Then come chronicles # words . Kohlberg,"
STAGE IIX and finally abstract phrases . Plaget or
. o models . . ' any other
R - A sentences personsal
' STAGE IV . . 3 | growth
T ‘{;. g baragraphs writerf
STAGE V. - o ' |
L. . A 4 essays -
STAGE VI | ‘ - .
- - theses-: ) ,
. - 2 .
STAGE VII - T
t ------- - - o QY - . -p--d---d-------------
- Each class - . Each course =~ Contracts ' ‘Historical
o can be taught can be taught, aan be laid Sensitivity
STAGE I ', developmentally eve opmentally out develop- 1s laid out
T 0 - : ment y . - gevVelop=
" e usee some . . . o ‘mentally
. STAGE II - -'of the techniques listed see,copies,» B JETT
o on the History of ldeas ' “of the Chapters
: ‘modular syllabus for work , " learnirig . » I,II
STAGE IIIX { at each of the stages © contracts in e
" PRIMARY . . ~modular N . II,iII
_ syllabus.
STAGE 1V - SOURCES - e
| - III,IV
STAGE V ‘ WALL'FHARTS - - o
" ' : SECONDARY y
- STAGE VI- SOURCES v

And finally. departmental
curricula can be laid out
developmentally - cfe. the

"working papers that I
will give. you.




e - .

y ; | N e MS.17 o
) - . T, ) : /" . o L ., b *),
It should be obvious that to teach a “sense.of ‘
history” developmentally in either your classes or T U
~ your schools 'will mean turning some things absolutely  _ '\-
- upside down from the way that they are now done, o .
For example, no,class should ever start with-a textbook , ' /
(a tertiary source). That shouldonly be for a few. : o
individuals a}- the end of the year whopare handling .

Stages VI and VII well ‘and who are strong in Stage Vo .
~Thus,’" each course would start with Primary source :
materials (diarles, jJournals, newspapers, old books,
eyewitness accounts. etc.) and only after peo have
‘been "turned on” should secondary: sources (analytic
bogks; Journal articles. etc) be. addedz_ ‘

a. o ~N . ) ”

-

*

EVENTS

EYEWITNESS ACCOUNTS
- (Primary sources) . B
. HISTORIAN"S ACCOUNTS '
(Secondary. sources)

 PEXTBOGK ACGCOUNTS
(Tertiary sources)

Ly ,l The farther that one gets away from the actual
' events themselves. the more boring history becomes.
Thus there will be problems if you try to structure
Ayour courses developmentally using an individualized '
2 system of instruction: ’ . S ,

«

" Yonr supervisor/administrator)department chairman
*will soon notice that sometimes you are teaching
s w"below” your' grade: lavel. (He probably will not
“'notice that sometimes you are teaching "above”
your grade leveg. :

. You must have an adequate diagnostic todl (or ,
set of tools) to determine students'_strengths and
weaknesses at.each stage. The workbook Historical
‘Sensitivity - ‘works for me, you may, have to devise.
your ‘own tools.~ ' ( o
(My belief that~Historical Sensitivitx
‘be used f grade 9 throu;h adult education.)

“ o Another problem‘is that the system is too - neat"
- =% It can-easily be abused by having people labelled -
. . or pigeon-holed. This is the danger of any deVelop—
LT mental system. and you '‘must avoid it.

FEZA Finally, ydu will probably find that if»you o

 begin teaching individually, diagnostically and - '
developmentally, that your school system itself

" 1s structured to oppose ‘your aims (lesson plansy
-common textbooks. %epartmental curricula, etc.)

- -~ 700020
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' As open classroom (or unified educational). teachels

in a traditional system based on the liberal model. you :

., must blendz o - » s

your own expectations
your students'’ expectations
~ your inStitution S. expectations

Always chegk out everything ‘you do with your \ .
.department chairpersons If you are afraid to do so .
and do not, sooner or later you will be fired. If’you
do it openly, there is a good chance that you will
much needed support% Most chairpergons get into the r
" positions because they have l#adership ability. Without = .
theilr support (or at least neutrality) you are dead. .
This 1s the first lessqn for people starting out -
in whatis now dalled “"survival teaching .‘“

. - .
D S S GED Gl D b b --------------------. .- . . K ~ \
- : . v . .o
. ’ v .
- . . N .
A . - e . ~
. . . . .
. . . " °

J
Last week you were giVen tWO options for work during
the last hour (a whole learning chart - sense of chronologyi .
and a whole learning chart - developmental curricula for. yf- -
an 8th grade class)o You chose the formers -

My suggestion to you for our next meeting was that

"/ we deal with the topics . - . S I m,ﬂ;"lﬁ'
@ "' NODULAR SYLLABUS® - ff*~ -7

. ] Co T
.. You acceptéd this suggestion. Now I would like to-
"ask that wergo ahead with our planning session and set
up the topics'for ‘the rest of the semester: (cf. MSLS)
' “'FHE CONTBACT SYSTEM T s
_Diagnostic work : S .
Negotiations —_— . . o )
Evaluation : ’
THE PHILOSOPHY OF. UNIFIED EDUCATION
Individualized Instruction =
Techniques o L )
Models . - 1 '
DEVELOPING YOUR OWN PERSONAL SENSE OF HISTORY
'Case study method »';

’ I'would,also 1ike to suggest some other optionss
: 1) we visit each other's. ciasses )
2) we try out a system -
3) we develop a. diagnostic tool (K-8) _
' 4) we publish a pamphlet jointly at the end of
the course (copyright and all) called:

’ ”Open Classroom Teaching for Social e .
' &1\\Science Teachers .
) ol S

00021 /
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'Calendar~ahd WOrksheetv

.y

Feb;uary 5 = Introduction and planning sessioﬂ (Ms 1-12)
.February 12 - TEACHING HISTORY DEVELOPFENﬂALLY Y -

Februar 19 - Vacasgon I L .- ' fo
February 2} - MODULAR SYLLABUS . . . . e

LN
Y

\, : o . . o ) \a—~r . , ' '. “

aprilo- T

" April 16 - Vacation . BT

} Vacation -
April 23 - f L

“April 30- ‘ | P

" May 7- : | _
. v /o . L
Méy‘lk- ‘

. ,‘ ,‘/L !.. o ,» 5 ‘ . . . ‘ . - 3 . | B -
~ Marchagé- ; L
. ' [ ’ . ° . o - : ) . .

~ April 2-
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RV %S

. /
tFébruaryfg/-
Febrtary 12 -
February 19'
February 26

March 5

‘March 42 .

L, .:L

-

March 19'
‘March 26‘

April 2
April 9

'Arrilnié
April 23

i

Aprid 30

&

'l;.;—j | \

L g

P

Ca&endar

MS-20" .

4

Introduction and planning session (MS 1= 12)

”TEAé/ING HISTORY DEVELOPMENTALLY” (Ms 13-19)

Vacation

.

"MODULAR SYLLABUS” (MS 20-

. (MS.

i

o ”HEDGEHOGS AND FOXES®

: Sub~topic:

‘ Sub-topic:A

. Sub=-topic:
\ Sub-topics
" sub-topics

Vacation

Sub-topics

E "Trotsky and Stalin”

"Greek Lyric Poetry .
‘ ”Plato and’ Aristotle !

Paul and Pegpr
"The Buddha and Confucius"

”Mithra”

o

'“USING LEARNING CQNTBACTS IN AN OPEN CLASSHOOM" :

)”Negotiation of Contracts and introduction th

- %

i

‘nugustine and Aquinas
"Luther and Loyola*

”The Scyﬁﬁmans

‘“Kutuzo?'ind Napoleon -

”Tolstoy S . Concept of History

"Marx and Lenin”

¢

“Nkrumah and Nyere”
"The True Believer”

“CONCEPTS OF UNIFIED EDUCATION”

All contracts due by May 10, 1974

_May 14

i

s

- ”USE op EVALUATION SEMINARS”

00023

'”TECHNIQUES OF UNIFIED EDUCATION"

- ”TEACHING AND DEVELDPING A SENSE OF CHRONOLOGY”
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- and change as the interests and research of the class

‘needs of the students as well as the instructor,and E
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EA ' . "Usigg a_modular syllabusg*” L e T,
@ v, During the last sessron we discussed the use of a S s

modular syllabus in an open classro%m.
A ‘modular syllabus is a process syllabus. It can grow ,
develop.! Its main funtion 1is to respond'to fhe articulated

institution that he/she represents. At

Y It is through a modular syllabus~that a “blend* of
the expectiations mentioned on MS-3 takes place. My original
Antent was to spend mere time on the theory behind the
practice of. developing~ “sense of history”-in a’ classroom.
‘Your emphasis clearly was om fulfilling the expectation
that you would develop. your own sense of history.so that

'.you yourselves couid be better teachers of .social studies.

What resulted from the interface ‘of ‘these’ obJectives was’
our calendar for group work (MS-ZO). .

‘I am not. fully satisfied with this calendar. And your
response during the next session will tell -me the extent
fo whicn'youhbelieve At meets your expectations. .

8 ‘I gave you a variety of options to choose fiom T
including mythology: and history,: literature and histqry. . ;;:Fj

. . fameus qustations and history, the concept of time and

history, and so forth. Included in these options was the
major topile: *"Hedgehogs and Foxes” based upon the assumption -
that there are archetyplcal models throughout history

~ representing monist, dualist and pluralist positions.
" You chose this as your major approach to developing your.

own senses of history, and I accepted your choice. We then
spent a few minutes: deciding how much timeshould be spent :
on this topice : . .

From this data. I re—wrote the contract and inserted
sub¢topic options, that' seem to me as an historilan to deal
best with the overall topic. We may decide to _change these. .
But for the time being, we now have a clear set of directions ,\\\;
in whieh to. mov@ Tor the rest of the semester., , ~

In your own teaching, you will find that as students

“become more and more famlliar with the practice of setting', .
.up a modular syllabus that the process will move more )
-quickly and_ smoothly.. .

¥

It will st1ll be difficult. Your primary task ‘in an

- open classroom 1s to allow some freedom' for people towchoose

}

while at the same time ‘making sure that you yourself do

.not "cop out* and allow thé students to do only what they \
~ wish to do. _ .

»

-

00024 -, -
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- among the students. The. goai of this latter function is |
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. Your task will be especially 1mportant for two reasons£' Co
first, many studénts wlll not really know what they want to e

s

~“learn (or what you.thini: they oyght to learn); and secondly, .

you will fiind it very aiff cult tosachieve a consensus

to have- something for eve one” with noone having T
eVerything R . o . S o 4

P Y

. Ind*vidualized 1nstruction 1s basically 1ncompat1ble ) B I
with large group instructiph.. But you can construct R A
‘balanced ‘small group 1nstruct1 n topics around common Lt
themes that willl 'still allow individuals to choose the ... =~ - = g
means by which they approach these group topicse. < : “*."‘, o,
A modular syllabus is oné of the few ways of doing this..ﬂ'_ ol
It -allows for input from students, faculty and administrators .
and in theory should maximize the number of choices that'an . -~ = .
individual makes within the course. This may sound contradictoryf’”f"”f
But 1t really isn’ ts. - ' :

e

S “'Open classrooms create free cholces by providing,“"

structure" (usually developmentally). ,

This 1is whxvimakes open classroom teaching different
from “free scho ‘y teaching. My experience in free schools

really as free students in an open classroomz The reason
for this 1is thk n free schools students must ‘spend -so. -
,much time buil ng thelr own structures that they haVe R
little time ’ Ver to make cholces within them. e

| The key:' ;uccessful ‘'open classrogggteachihg-iskfor';

-a teacher-to dldgnose needs and then incdmporate a kind of -

"prescriptive cture that will satisfy those needs. N
& Some st Ats need more structure than others: some
will want onlyito be told what to do = others will want

only to be lef lone to do individual independent study
projects. The:teachers role is to'balance these two extremes
through plann .sesslons. The vehicle for this is the

_— "~ Phases in Dev'elog 1ni a Mog Hiii i‘ iiiﬁli o

‘You are yourselves experiencing the developmeﬁ/aof a ’“u‘/

‘modular syllat Thus as teachers you~yill know what *! t;k
feels like f¢ ur students yhen you lead-them throug e
Same process: guldelines, the followlng are the

phases through'iwhich a modular syllabus mast develop:

- Pre-pla - This 1is the work that

you do ‘pr¥ at the class meets. You .
must am late your own expectations for the course.
Then yo t check these out with your supervisor .

. to det ne whether ‘there are other institutional
expectations that you must fulfill. -And finally,
you mugt:come: to the first class prepared with an
initia st of options for the students.
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If your students are a ready familiar- with open
y classroom techniques, then they will need no .-
= *introduction” to the .options available (e.g. thy .
- traditional teacher nesdnot spend. any time -explfining . ~- IR
" .what,a lectureis .to students since they -already . -0 . '

Xnow about; this techniques On the other.hand an e ’

' opben claségoom teacher may need to-spend soma* o 'ﬁ-p'nv.ﬂf;v\-
introductory time talking about what a modulamn. ;?:.'1,”? Coeo
'syllzbus, planning sessions,. evaluation seminars, Ce L

w - f

- wnole learning charts, dlagnostic work, etcs are - 4
sinqe students may have had no experience with ,@_
these Opnn classroom techniqueso) . C

We have talked befqre about - planning sessions A

and the delicate balance. of consensus that is their:.
primary goal. By now you know some of;: the pit-falls
surrounding successful planning’ sessions: students -

- .who - refuse’ to: articulate thelr expectations. students

' 'who don't know what their. expectations are; teachers( : o

"who are unskillful at.offering options without '~ . : ""'H:?;efx{ ;
-imposing their own’ expectation upon the group with a T el e
. heavy hands etc° g_;- L _ " ‘},_ , ;vv.-P*WF

QVéz%»w,.};wa's-.s: RIS P S e AP S B AP T

RO .
T E

: You ‘tan avoid these pit-falls by 1) doing full
pre-planning. ‘and 2) having'wide open ears and high . . = ..
§ sensitivity to what_students are saying. Since many f”_“
“students’are unfamiliar with the freedom of expressing
thelr .qun needs in the classroom, you/will. have to. . ..
_watch body.movement, ‘listen for subt gl
~be receptive to .the slightest and most R
tentative inklings that” your .students will tiransmit. . .
Watch thelr eyes. Listen for phrases like ”I WiShooo RN
* . and so forth. » . ,

3

. , The success of a planning session also hinges T
..-,on & cledr ‘articulation of 'your own pre-planned T e ?
expectationso Without this-as a sounding board. your N ' ,
Astudents will become very confused, and you will . L y
fail to lead them into areas of’ commonality in which wo Y
all cen have a share. - . SR NS

T e S S T P T T .'!W#—‘ &

Y 41’_P££se LT - The Contract S stem yﬁgﬁ

expectations than the contract system. Early in'thef

* process of the séfiester the student mst write- down _", B
' on a plece of paper what-it*ls that he/she will = - -
: do for the semester (or contract period). S M@

\Learning contracts are simply statements of '
goalﬁ on: paper¢ - o P .. N

S They are a blend of efp;ctations and a Vehicle
for evaluation.’”' : A : L A
. " ' T ‘"
A They réplace the traditional “final“ examinatign
. . ) _ O " \ . 4 . ) 7 = ,_»,'1 .@ o

e B ) } .
N v .
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a process evaluation”

'out the adult” in both the student and the teacher. _

in)the‘use of a contract systems

{ ‘ ) S_ZIJT

which 1s usually after—the-fact” (and thus of . - - B
limited value in terms of students growth) with '

Contracts may be laid out . developmentally o

(as ours will be). They may be laid out in- chronological
‘prases- (1.6 when one section_is complete:students

'go on to the next). They may also be laid out .
fqulitatiVely and quantitatiVéiy s0 that a grade
-can be- attached to them, ,

- Using learning contracts as grade” contracts\(/
does however introduce the™element of "power” into

' the negotiating process. Whereas the negotiation of .

a ;straight learning contract rests upon the
»aluthority” of the teacher (1.e. professional
expertise), the negotiation of a grade contract -

~ rests upon the ultimate "power* of the teacher to -
giVe or withhold a grade. P .

‘In terms of transactional analysis. the grade

<contract can easily be subvepted into a. “paret/child”

relationship ( “Do- what I 1liFe and I°'ll give you an ‘A'"),
A straight learning contract has only the authority

'-;1of persuaslon on the part of the teacher, and recognition .
»of expertise in the teacher on the part of the stuént, o

Specifically, ‘an ”imposed” contract is not really
a contract atall (cf. Ken Ernst,%Games Students Play)

. The teaéher simply says do this for-an A, thls for a B o
- and so forth, It 1s a pure parental power trip - Nno : o
“matter how good intentioned., : — oo

-L Instead, contracts should optimally be negotiated”

T fh the labor management analogy this means that the -

student really does have the option to say "No, I

~don't want to do it your way. I want to try it my
way and 1if I make a mistake then I will take responsibil&ty

for it.‘

The advantages of this approaoh are obvious., It brings L
" In terms of procedures. there are certain stages

Stage I~ Articulation of expectations - _
Stage II - Providing resource lists on the skills and
. content to be covered
Stage III - Providing sample contractsﬁgo that
’ the students are.fully aware of -
- your expectations

Stage IV - Providing blank copies of contract
forms to help students organize

: QOOZ’? their work




- ‘T o MS-25
) . .
'Stage V- Negotiating the c ntract on- the
basls of dlagnostic tools -

;m""

. Stage VI- Implementation {and possible
‘ e e—negotiat of the contract)
‘Stage VII- ﬂ“valuation throughout the contract’\
' period- leading to certification
that a contract 1s complete.

Diagnostic Materials and Process evaluatiog are .‘

" -a silznificant part of the successful use of a contract

systems The teacher must know at the beginning .
“where a student 'is at”; mujt monitor that student's
- progress through regular ‘eval uation of contract work;
~ and must be able at the end the semster to certify
- that the work has actually been. done.,~

The diagnostic tools that I use ares

A personal history form (cfe MS 8-9)
‘A dilagnostic pretest (cf. MS 10-12).
. And a dlagnostic workbook .
. : H storical Sensitivity . =
I made up these diagnostic tools because I could :
find no other commerically avallable ones to uses

As I have mentioned. the workbvook Historical Bensitivitx
can be used dlagnostically from grades nine through
adult education. and my hope  1s that one of you will
devise a developmentally oriented diagnostiq tool for
.k-B to package with? it. : .

In terms of process evaluation. the teacher builds
into the system akind of *quality control” by having
frequent "due dates” (1.s. perlods of closure) -when

“work 1s submitted (CF. Modular Syllabus for my History
of Ideas ¢lass this year). Papers can be submitted in
outline, draft and final forms at different times so
 that, ‘the teachér can monitor the quality of the work

' being done.(whilé 1t 1s beingwdone - nothing is more .
..deflating to a student than to® turn in a fully completed
proJect and have.the teacher reject it as *"unworthy”
because a simple, correctable, error was made in the
first stages of the development of the project).-

, You can also build "quality control” into your °
contracts by developing levels of sophisticatﬁon '
in’ the work being contracted fors l.e, there is a
‘difference between a ”narrative/story telling paper”
\~.and an analytical paper-s:' N

After students have been exposed to the practice
' of negotiating individual contracts you. may then
‘'add a grpup contract format. But go slow on this.

. Walt until.the students: are. ready. And by al} means

a have your classes themselves structured as intansive

00048
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lear&ing groups (1.e. groups of not more than ..

; N five students with stated group goals- cf..the’ -

= o - gsecond.semester modular syllavusfor my History

{» )  of Ideas class, NS 70-78).

: Summary ‘of Phase III: "Applylng the contract szstem
’ in an Open Classrooms The key to the success - -
3 - of a modular syllabus lies in the c¢larification 5
£ - of 1ts expectations. The critical vehicle for " -
' .. this clarification 18 a contract system based -
.~ on "real” negotiations of clearly stated ° )
. _t§p§ctations, .There ‘are a number of stages-
g +that a teacher must go through in the process
of implementing thls vehdcle for, clarification =
but the. end result 1s always the sames . ‘

nd;vldualited instruction 1n a small

v N . group classroom sett based upon the - | @3'
o ~ teacher's .professional diagnostic , :
abilltx - Thils 1s the prlmary goal of - L Cs

+

B P

nFATUP GBI Y G R e TN TGRS
-y

\, ' ~ the contract system. v . , S
. : r
(N.B.-Our topic for discussion in our next e
- - sesslon will be the use of learning contracts . =
- in an open claserOm. You may wish -to add soma
notas here: B : - o, a
»
2
< T
) . ¢
3 ,‘ : ' .o - [
T N > . <
N ; ,
.? -
] : _

: 0. ows ‘the contract
1mplementatiogtphase ‘and continues thoughout the semester.

%v

' ‘Class disc sslons. 1nd1v1dual projects. group work, - &
.« B field tripd. ;aigurce and research activities, .

o “product” prepaXation, and student “publication” of e

~ their ideas ard’all part of this phase.
] . s
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In practice, the imolementation and growth phase -
. should comprise the bulk of the work of the, semester.—
All of the content and affective learning goals set
.out-in the planning sessions and contracts should be
worked through both for individuals, and the class as
a whole.. This 1s the area where the teacher's
expertise ‘1n presenting content and affective -
. data in a variety of, exciting ways 1s measured.

-~

AL FRINATT WP WP b

Gy

o There are traditional technlques. that‘work during *
- this sectlony, And you may wish to invent a number of :
 your own techniques to complement these. For é&xample,
I have worked out a whole list of techniques (cf. MS 10-12
of the Modular §yllabus for my HMistory of Ideas Class) -
including *"whole learning exercises“.“linkage exercises
- and ]e) forth/that work for me. .
- You can deVelop your own technques. And you can
use the resource lists that foklow to find out abéut
- “milnl-courses”, “personal growth exerclses”, etc. All
' .of these new (and not so new) techniques are opfions
for the open classrogom teacher. You too are free to
, - choose (but not free not to choose).~ ' _

Tbis 15" one of the nice.things about open classroom
teachings teachers make cholces, decisions, judgments,
‘experiments, etc, Just -a8 do the students.

£ Wl 2 FEGRTRNL R T SR ST A 1 1V A SINPTEUP, £3 % RO RPN AT

’ - on d clo o A modular syllabus
must a Ways come to a close, -may be disconcerting to
~ your department chalrperson that you cannot glve him/her
a copy of your syllabus at the beginning of the semester.
But you must certailnly be able to do so in stages
throughout the semester. (with a final_completed copy
at the end). o .

B 94, , e UM SFSAN £

You will no doubt have noticed that this turns the N

) ; whole process of using a, syllabus quite upside-downo
% Instead of the syllabus being a "product*® 1ssued
" H at the beginning of the semester (withappropriate
i  daily”lesson plans” that accurately predict what :
3 your students willl be doilng eilght or ten weeks later =
; and these lesson plans can be an albatrogs if you
K B ‘get "behind schedule” or "off the track”), what you
i ‘willl be ‘glving you department chairperson is a -
o “process” in which there will be constant feedback,
! change and growth. .
O What the students® learn most from this is that
. 3 ~ learning 1s not a pre~ordained packet of knowledge
. M that must be absorbed ®on schedule” - they learn that
'§ ‘curricula change and grow in response to thelr needs
' § and new discoveries = they learn how to learn.
, - o .

0030
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CONTRACT

Name : ‘ ~Phone

" Address . - ! Undergraduate
i Graﬁuatef

PART ONZs What you wish the instructor to &ontract to ' "
do for you: , _ , S .

g+ BRI
AEEERY . .

%v
i%
'; ' PART TWO:'What'you~contractmto,do;'" i
- " A) Diagnostic works | o
F . : -Personal History Form
B ., ~ Diagnostic Pre-test S )
¥ o Historical Sensitivity ' R S -
N Diagnostic Post-test : ' '
~ ' B) Attend class regularly .
2 - C) Specific work on, open. classroom and unified 3
’ ~ ©* educational learning theory: _
. ‘ » | . ° 7 dpe dates
Readings - ’ .
| ’ ’
o ‘ ' . : P
; ] - ’\
1 ' ’ BN ¥
. [ ! Writing:s * 3 - ' : o . B
 EE & - . - - ' S ]
:’ . } ’ . ‘ . . - . :?_‘
‘ - :
A ‘Related Activities: 1
l: \l)‘C . K . . V L, . . - ;
| . : o : R _ i 4
1111 X2 8
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'fCONTRACT FORM (cont.) - T

—

- PART-TWO (cont.)
Hj%;fi‘,' D) Specific work ‘that_you will do7to develop .

WS AT RN PR N
L] ‘\. .
:J

- ‘ your own personal sense of . history:
1 .

;Q‘ ,f - : o ~;r ‘ . due dates
é STAGu I - Personal andﬂbiographical sense of historx
£
£ - e
' )
:; | T [
: f}. ’

STAGE II - Sense of Oral History

; -
£
: ' S
' . LT e L L

. StegeiIII -.é;ohival;gense quﬁistorz

“a

. s #
: C A
B N N ©
. “

TP gt Fed R W

K
3
¥ A » - . : "-( B , .
: ' P . o
y - Stage IV - Awarenessof Content: Data
B O AR o o :
" L% " ,
-

Stage V - Sense of Chronolo;;, .
‘ ‘ Phase I - Lineaf Sense of Chronology ,
T Phase II - Multi-llnear Sense of" Chronology .
Phase IIIo- Three Dimensional Sense of Chronology

Lo x wie FEMET I Wk RwqSed¥ic R ¥ TYEe

sl
&

0003z ..

2 Wi




_ CONTRACT FORM (cont.)’
' PART TWO (cont.)

D) Speclfic work that you will do to develop your |
owﬁ personal sense of history: . .

‘due dates

STAG” VI - Developigg analztic 1nter2ret1ve Ability

~

|}

~

AY
+

{Student Signature) - (Faculty Signature)

{mate) »V B ,gf"“TGradeS . j—' ~
r .that

v

All contracts must)be comﬁleted by May 10, 1974. Aft

_date the contract is void and a grade for work submitted will
be at the discretion of the instructor. Thils is an in-house
.form agreement and not enforceable in a ‘court of law. :

v R .
N . . -
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‘MS-31.

“USING LEARNING CONTRACTS IN AN
OPEN CLASSROOM“

-

‘ The discussion this week ranged from some of the:

‘teahhnigues (and pit=falls) of the contract system

to a whole learning chart of perlodization and- linkage
within civilizations and major periods., :

- I would suggest that you re-read ‘the sections'of
the Modular Syllabus forthe ‘history of Idesas class

-(MS l-102) in which the contract system is discussed:

Suggested Actiwities and resource lists
Developmental activities = .
Sample copies of, contract Aorms
Blank coples of contra
_ Negotiated versus 1mpo§ed contracts
L Individual and group contracts -
Relationship of contracts to ”tests and:
.- *final exams” ;
_ Quality control in contract writing
. - Quantitative .escalation as a danger in
oo : . Jud, g work for a "higher grade®
Grade contraats.as opposed to straight
learning contracts. .

. o

You read ‘the zerox copy of the ERIC article on
contracts, Recall that it contained an extensive

_bibliography of literature on contracts.

. We also discussed the implementation of MS 20
(“Calendar®) and you accepted my suggestions for
content data to go with the theory of presenting L
historical topics in the classrromo - S

Please remember that each week we will be working
on two levelss .

A) presentation of content data in an open
~ + classroom discussion format”

B) Analysis of -the learning theory behind the
way in which we, are. dealing with the
content data.

- The former should help, you. develop your own personal

'sense of history (one of your top priority goals for the
course, The latter should give you the educational and

theoretical basis for an open classroom teaching style.’

). ‘ ’ /
N . . t . N R .
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A U HgeBe
' SAMPLE COPY OF cONTRACTY .
- (The aim of 'this section ‘1s to give ‘you an 1dea of

my expsctatlons with regards:to. the content ofa grade

- contract at the graduate levels It 1s a Sample copy,

~and you need not follow 1ts model., Write your own contract/"'
to suit your own needs (and those needs that I expressed

to you as ones that I think you ”should“ have). '

IP YOU USE CONTRACTS IN YOUR TERCHING. ALUWAY *I@J%UDE«‘
SAMPLE COPIES (your expectations) AND BLAN@E COPIES W:

- THE FORMAT THAT YOU REQUIRE. - NEVER,LEAVE THE STUDENTS
'GUESSING ABOUT YOUR EXPECTATIONS. ‘s "

-

S A A SR ey en e Y

| CONTRACT FORM:

&-’y&«fmgi' 19

k]

NameA/,/L ¥ /L»_z?/*cr;,— ci ' Phqne[ L)1 23S

Address G Capre st SJ ' Undergraduate
' ‘ Graduate__ ¢

e Rone . eziﬂmf/—/

X GG 504 e Y AR

PART ONE: What you wish the 1nstructor to contract to
do for yous*"

YT

i

* ‘e

r/¢ vad pearl~

/7—;'/(“ roes 7o Lo J("'/ //’;/c’/?zx/ /://w.) 5

-/_)LZ’/C/J/(ﬂg,. - A;f{z&'gﬂ(g 5{'(/16 v

PARI TWO! wnax you contract to dos
O ‘A) Diagnostic ‘works ! IR
..+ .Personal History Form A N S

- Diagnostic Pre-test =~ - L .

Historlcal .Sensitivity - e _—
Diagnostic Post-test

'B) Attend Class regularly . ’ ‘n 'f;‘j .

i 't 5 740 s FC A TRO PP WA WSS A 1 7%

3
e

C) Specific work on open classroom and Unified )

‘educational learning theory EER _ \_=' ;

“due dates._

]

R B T A e e Ty

'AZva /“kitjy';f%V‘”

| Re’adings JIN T r12x “ A P
. bt 4)’/’&/ /lv/rdw/gm ﬁ( u.;;_g ?/J_a

L C AP Peirs)e s> / /cf
. §/L/3c/< 3 O/’L— v C <755 Pt cieh Pg}y,),\?z ‘y//
: e Ca € e HET P .

/TC) ZLJ’ v cn‘: s e 7}«.//’/Vﬂc Sopreee’s P

Writings , oy &wwa = Ahsis .
3 - S Pree ff’éz-u:zw er ,,,rg —7"3“‘ e
. oy ) ) . . '

.‘R.elat_,ed Ac‘t1V1§1,eS’ .)vtf}/) /—/,574,/ e~ //)r RN Ars <

115/7' Ccl’( Qy A/ﬂ/\’d,z/ o ~'..——v'
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SAMPLE CONTRACT FORM (cont.) ‘ -‘“,~r”.ll-~5 A e
PART qu (cont.) | |

D) Speclfic work that' you will do to develop
(’”‘ your -own personal sense: of’ history

due dates

R P e R I

RN W SR

STAGW I- Personal and biog phical sense of histo;x

/ L ‘~ ) > 7 \/(_{/r( N/t‘f. //, /c'/j/" <o /I/Q

.w_«'f«ew%ﬂﬁ

Pt 5[. Ar e '; ;-C""’S "u:‘ Y] re 5

STAGE II - Sense of Oral History " .

/,)x’ »f(.,‘<r/4’<ﬂ (ﬂ/ ﬂL‘-——v

Cﬂ/ ,.7:20} B/ T
\Df(ufs,/-.y

. Perz<s)

/&’/f”'@ ///¢ n—?,o -l /J

.

R 6 ol FATe TG A% iy by,

Y

KT

STAGE III>- Archival Sense of History,

X

’ ST L .
. ("¢¢c c7 2:/(!\’ ("’J/‘*vs o 4/ "‘/c”’(,’/”'\

/7/(,7,(‘—(5 /'/‘PO/I,;' /Lsc..(r\cg A/j/_s- ,A" 5// ).

PFEIED R Pt YA 2R £

T ///.r/u 7 c/" /D(/g:; zws T o o o
ST L_/?D aiders z’< e /7-74& < CeAFAVE IS ¢
| . W o . TN
5 'SEAG? TV - Awareness of Content Data
‘2 ‘ §/(//:// - / 5/44 /’/f)/l./od . |
L Tere e < Ta JTes
x

PERY

- “— oty J'/N(e ,_, P

. < . N L =

‘STAGE V- Sense of Chronolosz a0
y{ ",1'“;v Phase I= Linear Sense of Chronology

‘Phase II = Multi-linear sense of chronology -
Phase ITI - Three Dimensional Sense of Chronology

3
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—date e contract 1s vold and a grade for work submitted will
- be at the discretion of the instructor. This-'is an 1n-house o
el form a eement and not enférceable in . a court of law. ’
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-
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nSAMPiE CONTRACTy FORM (conts)

PART TWOv( ont.) i ‘.‘.7 V“"f

D) Sp 1f‘1c ‘'work that wyou will do to develop L R
‘ y“ur gwn personal snnse of‘ history (cont.)-" STy

‘due dates : SE .
STAGE VI - Develoging analxtic nterp et1ve ab ilaky <

/«r’c /)cc r/pc o N& 7//¢ ey

STAGE VII - Develoging abstract hzgothetical ablli.tz

?/}(g 7'}9:%‘7’ P

< 7
%;5///,;)(/(’»/’" W€ A e v R
Du& '7’//5 S . . "Y,/Vz’c/b/SI-S, /Duﬁ’cxfré .“"~ 4“"’”":’5 i

—

LA ///sfc»e/ S /-r’ow7¢'/

/)/5’/%/ Trres [Cinrd o M rsTe @ 7 |
Ny Aoy 2N Mewrﬁ,as'un-

/ oy N D/’/I
DI L

’ Fagul/ty Signatar

7N

( GradeT

i -
A

/74/
‘Ee)/

All co‘tracts must be completed. by May 10th, 19711.. After thatf': R
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N_gotihting_the contract

Next week we will negotiate the contracts for our
‘work this semester. Please‘note ‘that you can ask me el
to contract to do things for you. This'is a visal part -
-+ of the contract but is. often ignored: when teachers '
“power-trip”-by imposing their wills upon their students.
I will not *“cop-out” in the negotiating processe. There_
.are certain things ‘that (based upon my reading of your
"diagnostic work) I will think that you SHOULD do. I-
" will be pushing to have these things written into your
‘contracts. But remember that in a contract system the
% N student mist also have powers. You have the right to say
" *no”*I do not want to do that now”, You must always try
"~ o bring out the *adult” decision makihg power within
your students while at the same time balancing your
- own (and your school's) expectations concerning what
. you think “should” be taught to the students.;,)~~,

ney

'J(Z -
Students are true ”1eanners” only’ whenthey have the '
: power to choose what they will learn. _ .

. ' Teachers are’ true“instructors” only when they have
the power to ”instruct” (as well as, lead).‘ .

SRR T L TR Y 8 ST 524

AT

o Finding the balance between these two. is. one of the
“‘eritical artistic elememts In open ‘classroom teaching.
A truly elégant teacher ‘has a "sense” for when to push""
~and when to allow ”push@back”. (Pus back is feed-back
'“ with ‘power: - Old Russiéh Proverb) : o

. v" Each of you will watch me negotiate a contract with o
. each other student inour mini-group._; L g

4 ‘Resources are the stuff“ of 1earning in the open

classroom. It is not enough for an elementary teacher
“memely. to turn students loose in a classroom and say-

"Go do your thing with the stuff ‘that is here.” That.

would be like doctor telling a patient to pick‘any

chemical ‘in the. pharmacopaeia and try it.

- Resources must be geared to each individual students:”
expressed needs and, axpectations. They should be made )
available DEVELOPMENTALLY go that: each student is
challenged - but not frustrated._'* _
. 2

'From our discussions sO far. I have made some:
judgments about.the kinds of resources that you are
seeking. And I have. used whatever professional expertise_
T have to select those resources and activities which
fit both of our expectationss‘

G HATZ TR ANty £ PR GEr 1 400 X hbat HO WD T, R el S R PRI AT
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gesources: ' e

PART ONE:

"Ask;me ontract to get specific books for you
., Ask me ake you to a library, museum, etc.
Ask me ontract to come to class regularly,

Rro ige specific resources. ‘get films. tapes,
atg ‘ . ,

; . : N ‘

Read Mod ar Syllabus from distory of Ideas course

jarles- Silberman. Crisis in the Clasgroom -
The Open. Classroom Reader

6 Rogers. Freedom to Learn

kminster Fullér, Education Automation 4

Y MacDonaald, Five Experimentdl Colleges

ard Kirschenbaum et al., yAD-JA-GET? v

. The Grading Game,in American Education

‘ . Napier, Groupsz Theory and Experience "

_Try Rea_ing InternationaLthe Harvard: Coop. and Paperback
Booksmith in Kenmore Square for books. -

'dney imon. Values Clarification: A Handbook

g ‘Practical -Strategies :

i us Bth. ‘et al., Values and Teaching

errill Harmin et al.. Clarifying Values Through
- Subject Matter :

Hicharch Schmuck. Group Processes in the Classroom’ '

Subscribe to the Humanistic Education Quarterly
Change Magazine
etCo :

Wri e to State Department of Education and get 2
he malling list for the Department of Curriculum
[nnovation: (Kaleidosczpe)

Write to the Adirondack Mountain HumaniSbic‘Education '
ii# Centery Upper Jay, New York 12987 for a cOpy of
‘the literature that thex have available.

I ave a card file of about 200 other books that you _
may look throggh to see Af there are other titles
“that would be‘of more- interest to you.

0
: -
-
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PART THO (cont ) .
\ Bacoma familiar with a number of Journals in the library
P that deal with educational research,s - : :
) Pind out atout' ERIC ffffff *1 7 ;fffng' L

>

Get zerox copies of a few of the following (read. wv e S
R undérline and make notes) L Gy e LT

t
»

o L E, Jaudia. “Piaget s theory and psychometric ?” '
Intelligenoe" Elemtary School Journal 73: 36— 43 (Oct.. 1972)

/ J Fe Newport. “Process: Ends or maans or both?”
Science Education 56: 139&b1 (April. 1%72). "‘»
! > ‘\.A' e
".-, B.vHaskin and K. Swich.“"Indirect teacher ‘behavid; and :
‘the. creative teacher Elementarz Egglish 50u 5##-5 (April ,1973)\

o c. R. Cowell. "Group Process as Metaphor Journal of ComMunication
_.22¢ 113-23 (June. 19?2).~ _ . . N

i o G Salomon, “Heuristic models Review'O£~Educational Research"
‘-Jﬁé$h21 327-#2 (Summer. l9?2)._ . o :€L‘. < »

. . .. v
:u’.t

‘Re Gamhino. “Model Theory in Educat@bn” Teachers College B
" Record' 74 357-67 (February. ig?B)--' T

D.D. Draves '"Give Process its’ Due NASSP.Bulletin;pZ;‘:
- 571 68-73 (February. 1973) - , g ‘

?;i" ' M F. Klein. ”Mankind Perspective: New Change “for the . :°
-Social Studies Childhood Education k9s 3-8 (0ctob=r..1972).

: L. Kohlberg. fMoral Development and the New Sociad Studi
' Social Educaﬂon 373 368 75 (May. 1973) ‘ :

) 5. R. Geller. *Team taught course..o sAmerican Biologz
‘Teacher *35: 88-90+ (Feb.. 1973) A 0 s

: J V.éEllis. ”Philosoph cal Analysis of the;NEw So %3 15
“Studies The Social Studie 63: 315-17 (DEc..,1972)£% VB

- Je Berkwits. "New Social Studies" The Social Studies K' - -
64s 17-19 (Jan-. a973) " . RN RN

“Can We Change the Teaching of Social Studies in tgg ~7'u
S_Schools Soclal Education 37: 189- 216 (March. l973)3;9,. -

' P, 'S

I Guenther."Mini-courses“ Clearmng House 47:?#86-9 (Ap.. l973).

. R D.'Barr. *Beyond the New Social Studies ‘The . Social Studies
64 r57 -9 (April, 1973). S

L oooso
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' LEARNING THEORY

\ R : ‘ ’

' B."Feder, “Case Studies.,a flexible approach to knowledge
building” The Soc’ial Studies 64: 171-78 (April. -1973)

. J.R. Nclson. Techniques to- individualize ‘the social studies
in. grades u.g"- The Social Studies 633 328—32 (Dec.. l972)

‘“\e
. C.E. Gray. “Value Inquiry and the social studies“ Education ,
.,93: 130 7 (Nov..,l972). : R 3 %( ‘

“Wa Russell. ”Extending ‘and Unifying an Open Classroom“
Childhood od_Education 49: 127-33" (Deco. 1972)

My

M.T. Hagan. ”Freedom Within Order:Open Education“ Music. '

Educators Journal 59: 40-48 (Nov.. '1972) :
/Some Resources on. individualized instruction and open o

education” Music Educator S Journal 593 53-54 (Nov., l972}\

e JWJe DeRolf. “Open Universtiy“ Adult Leadership 20: 329-30+
(March. 1972) . _

R P. Parker. "Preparing for Open Classroom Teaching
Elementary School Journa 73 354-8 (Aptril, l973)

“Perspectives on Qpen Education The National Elementaryr -

rinciEg 52 " 9-81 (November. l972).

P.S. Pﬂcher.;“Open Education“ Educational Leadership
303 137-}4‘0 (NOVQ' 1972)0 .

4 "Open Education: a Case Study“ Elementa;l School
Journal 73 ‘59~ 67 (November, 1972). - - v

“Open Classroom Teachers College Record 74: 547 57+ (May. 1973)
- S Wasserman. “Open classroom in Teacher Education - -or
Putting ‘your Money Where Your Mouth Is” Childhood Education
49 295- 301 (March, 1973). ‘

T.R. Harvey. YProcess Evaluatlion Design’ for Higher Education“
Hournal of Higher Education Ll 309 21 (April. l973) ‘

-

R M. Crane. “Future Oriented Colleg@b and Universities”“ '
Imnrovink,College and University Eeachigg 20: 120-22 (Summer. l972).,

~  J.G. Rice, "General Education” Journal of Higher Education -
43+ 53143 (October, 1972). [

" *“One Hundred New ‘Books" Improving CollegAfand University
Teachigg 211 77-88" (Winter.,l973)

A
w2
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- AJW. Chickering. “New Model for Higher Education” A ,:
\Liberal Zducation 581 509-19. (Dec.. 1972) . S

Look into Empire State College and its external degree o .
prograzn. It is based solldly on the use of learning contracts. -
Cf. the 3ibliography of materials listed on _the-ERIC ‘printout -
on Learnidg contracts that you received. '

o~ o -
. R J ,P. Fry,. “Interactrve relationship be een inquisitiyeness -
and, student control of instruegion” Journal “of E Educational ‘

Psychology 633 '459-65 (October, 1972).

C.R. Atherton. “Lecture. Discussion and Independent
Study Revisited” The Journal of Experimental Education
4os 24-28 (Summer. 1972 .

K H, Ostrander. ”Unstructured Classes are not all Joy
' 201 292-93 (Autumn.

’ “Eyaluation” (Symposium) Im roWing College and Univergitx
Teaching  21i 5-76 (Winter. 73

{

K. Feldman. »Student Assessment of Teachingx a selected

' Bibliography” Improving College and Universit Teaching , - g
o 21: 62-63 (winter. 19735. , . , g R

: P. Gibbon. “Primary Sourcez a new tool in history teaching
ndependent School Bulletin 321 7-49 (Oct. 1972)

’ L. Apt.““Behavioral Objectives and History Intellect
101s 445-47 (April, 1973). - L T,
K A. Simon, "Age, Sex and history grades” Educational Research
1’4’3 191"’"’ (June 1197)4')0 S ¢ : .

" D. Roselle, *Teaching about WOrld 7History through Science
Fiction” Social Education 37: 95-150 (Feb.. 1973) ‘

)

“New Uses of History" (Symposium) Independent School

- " . M.F. Emerson, “Macrohistory Independent Schoolggulletig
X - 321 317-27 (October, 1972). : , ' “a .

 W.A. DeSilva, “Formation of historical concepts throguh - .
contextual cues” Educational Review 243 174-82 (June, 1972)

- "Alternative Schools” (Symposium) Phi Delta Kapp_n ‘ L
5ks 433-85 (March.‘l973) ' R

A, Graubard. *Free School Movement” Harvard Educational
Review 423 351~ 73 (August. 1972)

;-qr

_ " Je Walton. ”Innovation in Education (Bf%liography)ﬁ
Forum 143 97-98 (Summer. 1972).
00042
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”Innovationx What is Expected“ (Symposium) NASSP B&lletin
57 1-99 (February. 1973).

. M Se Bran n. “Using Inquiry Methods in the Teaching of
American disto y Social Education 351 ??6-82 (Nov., 19?1)

R.F¢& Newton. “What's new about the new social studies
The_ Social Studies 63: 159-62 (April,’ 1972) :

»
Je B. Palmer. "Using Historical Research in the Teaching
of’ American History -Social Education 36: 271-9 (March, 19?2).

‘ E. Fenton. "Inquiry Techniques in the New Social Studies
High School _Journal 55: 28-40 (October, 1971)

*******’****i*

-

Thls list in no way exhausts the journal literature that
'is available to you. I have selected these titles from my.
5 -resource files because they are 1) current, and 2) inﬂicate
4 ~ the breadth of Journal names that you should be familiar
with. For further resources that might interest you more. usest

s

EDUCATION INDEX
o . INTERNATIONAL INDEX TO THE SOCIAL SCIENCES
g © .. BIOGRAPHY INDEX (for specific educators)

All of these are abailable in the reférence section of the
A library. : , \\

T2 3o b B 3 Yo S 62 2 2 2

Then go to the” bookstores listed above ‘and look at

| BOOKS" IN PRfNT (Subject and Author) .
- N PAPEBBACKS IN PRINT . '

. You will find that there are thousands of titled that will
interest you., You must be selective. What criteria will you
uge? If you find a boak that sounds interesting, look at it,
read the preface carefully - ‘skimthe Table of Contents and
bibliography. Then go tos : § »

BOOK REVIEw DIGEST (in the library)

4

See what other people thought about the book in the reviews
‘that they wrote of it.

N ! . .. (D
WM NNNRNN ' )

g If you.still need’helpvselecting books,m.‘ask me,

. 00043 -
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Writing and associated sctivities

Visit a few schools: (uge the yellow pages of ‘the phone
book) and write a comparative essay. Look for certain pointss
Celoe freedom of cholce, learning environment, etc.

AMake a list of these points before you visit the school,

S0

[

~ Do a fantasy for a perfect“ learning environment.

: Visit the Unified Studies- Program office at Boston State.
College and read the history of unified education at that
school (listen to the introductory tape).

: Send for a copy of a catalog for The Evergreen State R
College (0lympia, Washington). :

. Send for a copy of UMASS/Amherst's School of Education
catalog (Transdisciplinary Section).

-

Visit several experimental colleges in the area (Tufts,
MIT, BU College of Basic Studies -not really new, but based

on a. team ‘teaching model - etc..) Do a comparative essay. Ei

"\Make a list of books that you would like to read this
summer%'

: Get a copy of the "Yellow Pages of Learning Resources"”.
and "Bilg Rock Candy Mountain as well as the *Whole Earth
Catalog”

[

&subscribe to the journal "Radical Software”

Find out about the Honeywell computer language TEACH
and see if you could set up a developgental computer assisted
instruction programe. .

Start your own "resource file system.

My expectation for eachof you is that you will produce

a significant piece of writing this semester (copyright?).-

v

Suggested Activities and Resources
PART THO |

FIRST READ ALL OF THE SUGGESTIONS IN THE MODULAR
SYLLABUS FOR THE HISTORY OF IDEAS CLASS (noge
particularly MS 10-12).

Q0044 ,
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- STAGE II - Oral and BiographicalfSense of History

r;«,.,;% ‘.

- “ - M8~ 42

- A

DEVELOPING YOUR OWN PERSONAL SENSE OF HISTOBY

Select books and activities for your contracts that
are based on the suggested MS activities - make sure
~ that they fit the developmental schemas _

diagnose .your own sérength and weakness at'
each of the stages (I-VII).

. Usd Historical Sensitiv ty (the workbook) to
do this, as well as the Personal History Form
~and the diagnostic Pre-test. ,

STAGE I = Personal Awareness -of the Past Present and Future

. Keep a Journal history of y new IDEAS that you think
- of this semester. R

L
ks

Do a short biographical study of each ‘©of the names
mentioned on MS-ZO. oo _ '

“Place ‘these names on blank whole learning charts.

STAGE IIT - = Archival Sense of history o %
/’ -

g
Visit several: libraries... walk through them caompletaly
so that you could find information concerning a problem

within ter-minutes. = ‘ -

Collegt Zerox oples of articles and journal reviews A
. for each of the topics and,books that you read. : -,

pu BE SUBE’TO CITE YOUR SOURCES

Read thege articles. underline then and make marginal notes.
Visit museums and archives - get a "feel” for the past, )5’” _///

Use a. computer.

W

Make an annotated bibliography on “Hedgehogs and Foxes”
of not less than 50 sources.

Qet a copy of film catalogs from Boston University
~ and The. Canadian‘Film Board

Get a copy of J L. Hammett s ”School Supplies”. Catalog.‘

Become familiar withnall of the scholarly Journals published |
on "History* (ask at the periodicals section desk in

Copley Library). S o
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DEV? PING YOUR OWN SENSE OF HISTORY o Ms-43

 BTAGE V - Sense of Chronol Y- I ,
. §§(in

Do half a dozen whole learning charts1his semest
our discussion group.

- . . o B . /
'} Read the: Prpface. Int@gduction and Chaptef’One of Wm. -
k- ' Langer s Encyclopedia of World History

‘l Read the Table of Contents, Chapter and Paragraph headings
: for a text on World History (seven times). - or use
seven different texts. :

Make whole- learning charts for. sense of periodization
work, (cf. MS - History of- Ideas - 42)

'Use any of the other suggestionﬁ for this stage found in
the History -of Ideas Ms. , ~ _ .

. :STAGE VI - Analxtic Interpretive Ability

) Books: ‘ ~ -
s . I Berlin. The Hedgeomhand the Fox
- C.P, Snow, Two Cultures and-a Second Look
* ' Be. Hoffer, The True Believer .
T. Roszak, The Making of a Counter Culture -V
De. Meadows. et al., The Limits to Growth

o s L.'Tolstoy. uar and Peace (use the two volume
A , ‘edition and look for those sections that . -
‘ ! deal with Tolstoy s concepts of history)

See the movie or video versions?

L. Wiener. Leo Tolstoy ;% Education
He. Butterfield, Napoleo _
R. Holtmany Napoleonic. Revolution
D, Pinkney, Napdeon: Historical Enigms -
P. Geyl, Napdeon: For and Against . S
Fe. Markham, Napoleon
- » Napoleon and the Awakening of Europe
M. Hutt, Napoleon o ,
. He Fisher, Napoleon . | - S .
" I+ Berlin, Four Essays on Liberty '
‘L. Tolstoy, Tolstoy's Writings on Civil Dfsbbedience
o and non-Violence
De Taylor, Tolstoy's -War and Peaces Review Notes ’
© Re/[Christian, "Polstoys A Critical Introduction o,
. <+ 7 Re Matlaw, Tolstoys A Collection of Critical Essays oo b
: 'éévv Henri Troyat, Tolstoy & . :
- G Noyes. Tolstoy’ - - : ) v
: & t 4 o \
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. DEVELOPING YOUR OWN SENSE OF HISTORY. .

1 __ ruEDcEHOGS AND FOXES* . . . . L S

'3 -
_ Go to the libra%y and be: prepared to discuss each

y | * . of the-individuals mentioned on MS-20 ~

é“. " Do analytical books“reviéus for severaltpoks (or several
- individuals)from the point. of view of the thesis.

USE BOOK REVIEW DIGEST - GET ZEROX COPIES oFr
' THE REVIEWS THEMSELVES "FROM SCHOLARLY JOURNALS
STAGE ViI - Abstract H othetical Abl it . "«‘
B "yrite a 10-15 page seminar paper on *Mon¥sts, dualists
- ~and pluralists’'” = . A o
‘ Use:"History Syllabuses and a. World Perspective by ‘Ae Lyall
. M ‘E.,H. Carr,’ t is History?
- He Wileruszowski, Medieval Universitites
- Co Haskins, Rlse of Unlversitles T
: - J. Best, Benjamin Franklin on Education
e -TIe Kant, On Education
Je Rousseau, T?e Emile ,
" KuNo Whitehead$ The Aims of Edqpation
L+ Kenworthy, Studying the Worlds Selected. Besources
. J.L&JHexter, Doing History. '
. We. Gray, et al., Historlan's Handbook
SR 'E. Kent, Writing History
' © Re Ducharme et ale., Bibliography for Teachers of
-Soclal Studles N
. I, Tiedt, Unrequired Reading; An Annotated Bibliography
. for Teachers - .
- Ao Sharrock, Home and School: A Selected Annotated
-~ Bibllography .
Association of Teacher Educators. Annotated Bibliography
on the Professional Educatbr of Teachers
Je Landman. Bibliography for Teachers

-

> - ISR .

. In this proJect you would “unify* z7v

s . The Hedgehog and Fox thesiss
S . ‘The history of various monists and pluralists.
' : ' " . The history of education; and
Your own view of the validity of this way .
of looking at the past. :

A very hard task; But worth trying.
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- During the past two weeks ‘there have been a number
_of personal problems that resulted in our not having
- . yet negotiated our contracts with each other. I hope that

this week we will do so.

 :£ﬁ£ The'othé%.major item 1in your expectations was that
wé "walk through® the library to determine the resources
. that are available for you. I hope that we can do this
" as well this week. o L L
o Two weeks ago I introduced the "hedgehog and
“fox" theme for the semester. I also brought in several:
- coples of contracts that students had negotiated with
a6 at school - and one completed contract that. showed
wnat can be done with a "failing"” student. I
. & . . . - . ‘ . 3
. . Learning contracts can be an exciting and .
challenging procegs for both faculty and students. .
- If you use them in your teaching, you will be able to
‘mohitor theé individualized growth of each of your
students. e S -

o/   ‘Last weelk,” we'Began té;king about the histérical
roots for the "hedgehog and:fox“ theobry: . !

The rese};ﬁgg that we used weres’

2 . 4
r

"

o I. Berlin, The Hedgehog and the Fox:
. o " Re -Lattimore, Greek Lyrics '
: Herodotus, The Histories
J. Bury, History of Greece® - L
I. ‘Mendelsohn, Religions of the Ancient
" “Near East : ' : s

" exercises to tile together the various cultural threads
that stretched from classical sumerd-akkadla,to

We did a whole learning charggand’useﬁ'linkage 2
Greece to Rome tofthe@middle pgrlod and the modern~'

4 agee : _ ) )
: .~ I have reproduced'that chart on the following -
-~ page. S - - e
.. Soon I hope that you will begih taking responsibility

'~for)bring1ngvin resources of your own on the toplecs
1isted on MS=20, This is-an essential part of the
“open.classroom” format. Each person is free to choose

_ resources from the lists (or elsewhere) that are of
jnterest to them - but they are not free not to choose
somethinge. All of the resources that you select can

_be used on your conttacts this semester. '

.
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© CONTRACTS AND CONTZNTS

B R You hayenow negotiated your contracts for the semester.
- -, 8§  The process for one of you was tape recorded, and you may
R listen to the tape if you wish, The follow1ng were the.
- steps that we followed:\

1) I read your diagnostic materials.-
‘ : Historical Sensitivity -
- Diagnostic Pre-test
R Personal.ﬁistory Form

o ) 2) I made .up a profile for jyou while I was reading
— . . that was based on the diagnostic work and
: S ' ‘ .the work .that you have done so fars
Reading and writing ability and speed '
- Analytic abllity '
Awareness of bilas
. Limitations of background work
=Areas of interest to you
_Areas where . you need work
‘ etc.

-

3) Then I made suggestions on the contracts that

v : you had already filled out:-

- _ o - Books and activities that I thought
' : - you could/should handle.

- : _ 4) Then we negotlated. If you really didn't want

S: BN o to do something that I suggested, I tried
i - o " to explain my reasons, or suggest an ’ v
I o L alternative

5) Finally, we both\signed the contract and made
a xerQ\f%opy for.security. I have kept your
diagno ¢ work and will return it to you ’

. after. the post test.

Step four is critical. Students must- have the "power"
to choose from a list of suggestions what is really of
. L interest to them. If you use contracts in your teachlng,
J—— : you will find that ‘you have very definite ildeas about what .
) - your studente can/should do. Try to blend these expectations
with what students actually want 4o do,:

‘"Quality Control“ “ uuf‘;_-

Building "quality control“ into the contracts will be
~ your hardest task as a teacher. What is written on the’
contracts must be so complete that it includes both a
quantitative expression of the work to be done - and a
. qualitative statement of your expectations. I don't have
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any easy solutions to this problem. If you retain ‘the
- power to reject "low quality” work_later. this is an
examination contract. If you abdicate this power, then
all a student has to do is fulfill. the,"letter of the
. law" and not-its "spirit”. This means that students
" - can "rip off" a grade. Sinoe 1t 1is very difficult to
articulate ‘standards for "quality”, you should give 2
a great deal of thought to these kinds of qontracts.."
I use several devices: .
P X
. 1) Due. dates for bibli_graphies and first drafts
These allow you to see see the work that students are doing
while 1t is .An' process. You can make suggestions and .
critiques while ‘there 1s still time for the student '
to change the presentation.

2) Clear statements of style:= You might d1f1erentiate
1evels of style (e.g. Narrative, Analytic, Abstract) and-
articulate for your students what you think the- different
~ levels of ‘'sophistication are. This willl allow you 'to

~reject a narrative paper- (story telling re-hash) if" the
student has contracted to do an analytic paper. But here -
you must have a rather oomplete idea of the qualitative -
spectrum that you are dealing with, and the cabability
_of - the student to achieve along‘it. , (- Q. -

- et

3) Cut off dates, after whicn all ?grades” are at the .
discretion of the instructor. This technique tends to.
take care of the last minute/late paper/"all nighter"
-type. product that some students. are wont to submit, I

know that it is a sneaky teachist trick, but most students¢»

wno vprocrastinate on thelr work, and turn it in late,
wlll do.a pporer gquality of work. I have used cuf off =
dates in ny classes and th has made 1%.possible for me
to have some control over e student 1 alks in two days
after the flnal Post test wi\th a stack Qf*unread Xerdx
copies, books and purchased ‘Papers and wants an "A": .

(Such a case actually happened the first year "that Inu§ed,_Q

contraCus "

L) Developmental schema - the seven -stages actually“,;”
have a built in quallty control factor since the work ™
advances in sophistication at each stage. If you use some/
form of developmental approach, you will assure that q ‘-
the quality of your student’s work will meet your . b
exoedations simply by where you nlaﬂe the bulk ofthat
student's work on th’ spectrum, . ~

At some point you must make a "trust decision" however.
There are no absolute quality controls. And if you want
to include affective growth along with paper and pen
cognitive growth in your students® contracts, you will
have to trust tnat they really do want +'o learn. .You will

L]
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~..be "ripped off* occasionally (how will you know, for
~.~example, that a student has spent tweo hours in a library-
"looxing at historical atlases) buc'to ‘build a system
* based upon super secure checks andvcounter—checks ‘
. (Lleee ngt on trust) seems to me to be in the long
_+ run counter-productive. The student will actually be
L hea‘ing him/her self anywayo o
¥

- It is for. this reason that I -use contracts with

- grades only because I have- to. Ideally, learning contragts
“ should not have punitive quality controls. There is now
“sufficient’ evidente that "grades™ have almost no -
correlation with“the quality of" students® work (cf.
WAD-JA~-GET?) and it is glmost like 'a doctor trying to -
"erade” his/her patients to build such an artificial

e system. But we must-nonetheleéss survive in a system =

"~ which is-based on grades, so for the time being the
ldea of a "grade contract” 1s at begt a "half-way house”
with 4ll of the advantages and disadvantages of such a
state of limbo. '

Library

We have walked througn the Lesley Library and you
are now familiaxr with the reference. periodical and .
Andex sections. You will note that the standard Drocedure
for using a library 1is: : -

‘Bibliograpnies of Bibliographies

Bioliograohies and Indéxes (Indices?) .
eoo.AHA Gulde to Historical Literature
Harvard Gulde to American History
Reader's Advisor
International Index
Blography “Index
ERIC . _
ev equ. . \’
v Journals o a W
Primary Source materials

' Secondary Source materials ' _ ‘-‘»5

Tertiary Source materials

I kope that you, can get your students to follow this
procoss. because it 1s Jjust the opposite of.what most
students actually do in a library (i.e. they go first
to the encyclopedias - teritary. sources)

Je will set up a time to meet at the Cooly library
Bpston Public Library) next weeko :

..
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- . Evaluation

R B L . ’v, Vo . . ' .
s . . m

v ”“valuation should always help - not hurt."

"

hu~'&"Ali evaluation gégself- valuation."

,'ff you- accep these two concepts of . evaluation, your view
of evaluiatl¥gkprocesses.will change_considerably from the
traditio“al “red pencil mentality".

‘ ~irst, evaluation should not ‘be an “after-the—fact"
critiq alone (although this is a part of evaluation).
"Rather it.should be a continuous process with. feed-back
going to your students every day. This allows them to
change and grow on the basis of your articulated expectations.J.

: Second, Deople hear and - learn ‘only what they want to -
hear and learn. In the long run your students will -not
refnember what they do not wish to remember. Therefore,

‘the ‘only meaningful evaluation that you wil#® find in -

your classes will be the evaluation that students do ‘

. for themselves. what do they know? What do they remember?
' Why do they remember one. thing and forget another? :

Traditional exam*nations measure only what the;»~
teacher wants to measure. To the extent that students
-also want to measure the same things, the examinations

'nq are valid. Since. open classrooms blend the expectations

of students,teachers and institutions, I have nothilng
against the use of tests and examinations - .so long as
‘the teacher. (and the sg¢hool) understands that what they

" want to measure may have nothing to do with: the actual
~learning that students do. .I don't think students should
‘make up theif own tests (or grades) .any more than I think
“that only. the teacher should be responsiblé for testing
‘and measurement {or the school - through general “board. -
exams” for tha't- matter) .

Just as a teacher knows whether he/she is dqing a’
good job,. so also do students know when they are proud ..
-or ashamed of theilr own work. Wnen students are taught
to measure themselveg solely by their teachers' standards,
they lose all self respect. When teachers are held
accountable only through standards set by thelr administrators
or school boards,. they lose thelr sense of professionalism. .

”Manipulation is not a bdad thin
-01ld Hussian Proverdb .

=)
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e .. . Hedgehogs and Foxes- ~
_ ‘ L ' - _
S : o T
Je are now weld into the topic. of hedgehogs and
- foxes., It should be clear that the topic 1s merely a
"means fon exploring the histbry of the whole world -
in ons semester. We could have chosen a number of other
topics (art, technology, politics, etc.) .that would .
- have served equally well. The blend of your interests
. with ny own determined the choice.\ ]

-,

Tne main point is that in all of “the discussions

so far, we have been using whole learning charts and
- developing a sense of periodization at the same time .
‘that we are doing analytic and abstract thinking (Leeo
we are working at all séven stages simultaneously) ’

- Eklterms of applying this method to your classrooms,'
. . first find out what "kind" of history your students :

. are lnterested in (intellectual, diplomatic, social,
etc.) then try to articulate several over-arching themes
which can be explored in these areas., Allow the students
to choose - and then add your own professional judgments
to "£111 out"” the syllabuso »

This is the forwat~e+ the modular syllabus.

. , . sf ‘ Content ‘
. ) 4 3 . A

operant forces:

.. centrifugal/centripetal
-.j explosive/ implosive = - : S
"1izght/ dark | SR PR
aggressive active( aggressive passive f 7 :
/tough minded/ tender minded - v e
_  people of action/ people. of ideas

exanoleS° )
- ’ <
"King Darius/ Scythians ~
Napoleon/ Kutuzov - :
Job (goa““nd the devil) . v _ _
. the “engineer” and the “artist” v
- Peter and Paul
Aguinas and Augustine v ) }
Loyola and Iuther = o _ _ -
Confucius and Buddha 1 . : v .

,xonisn - Dualism - Pluralism C : B o “

°

' '. ,;' “Train uo a child in the way that he shall g0,
\\V,/’ ' and waen he 1s old he will not depart from it,"
~The Bible
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. . o - CONCEPTS OF UNIFIED EDUCATIQN

. : R , ,

As a learning molel, Unified Education is not new. Most
philosophers of education pPay some sort of due to thg "holistic"
and "integrative" aims of "whole person" learning. o

In praé%ice,ﬂhoWever, institutions of learning of all sorts -
including libraries, factories and offices as well as schools— .
have tended to follow a traditional liberal model for education. .
This model emphasizés rationalization of problems and curricula into
discreet units. It stresses specialization and division of learning
v disciplines. . ' T '

Liberal education has been the dominant mode for learning in the:
United'States‘throughout the p§§t'150 yYears. And it has served us
well. We have produced a goodly number of architects who are '
philosophers;..and office wdr@ers'who are poets. All this while
at the same time educating brain surgeons, mOlecufar biologists -

.and Spgcia%ists in IBth\century colonﬁgl soCial'life. ‘

B "However, as our society has grown more interdependent during
the past fifty years, a number of problems have arisen that | '
cannot be solved by rationalization and division. Problems like
overpopulation, energy, urbanization, alienation, poverty,
resource allocation - and indeed problems of soul and spirit -
these\cannot be solved by aggregating specialists from a*
variety of disciplines-in "panels" or "advisory- commissions".
Forty specialists from ten disciplines cannot solve a multi-
faceted problem unless they-can transcend the boundariesg :
of their own training. This is the function of Unified Education.
In this sense then, Unified- Education is not really
inter—disciplinary - Or even multinisciplinary; It is uni-
disciplinary. It acdepts as valid the concept of synergy
articulated by William James: that the whole of a problem is more
than the sum of its parts. To be unicdisciplinary means to have
"a whole new general perspective abbut a situation. Tt always

transcends the_specific.

. A
"Generalists" need not be thought of as "wool gathering"
utopians. It is possible to have a sense of discipline (in the
narrow meaning of that word) .about the "undefined". It is possible
tor follow orderly procedures and logical processes while '
dealing with open ended and diffused problems. A holistic

perspective carf be just as rigorous as a careful dissection.

R 00057
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These then are the general attributes of Unified Education: >

a holistic pe}sbective; a unidisciplinaly methodology; and, a '
rigorous aporoach to;generalizatioh} -

| The Scylla and Charybdis of Unified Education are farntasy '

and fabrication. Without solid experiential data from. a.wide

variety of sources the unified model breaks down. It becomes
“either a pleasant dream world or an artificial construct. People who:
employ the unified approach during the next ten years should avoid
_these doubl3 dangers. ' ‘ :

.

-

-

The struftures for leatning that they create should héve
validity in terms of the three attributes listed above.

I hesitate to suggest it, but my tentative conc¥ision is that
a pervasive dedication to humanism is one of the most logical
rudders for unified educators to employ. I am wary of this since
I know -the pitfalls found in a too<rigid adherence to any "ism".
Nevertheless, the ethics of“a-dnified'perspective should be
clearly articulated it it is to have universal validity. v

]
»

The central problem 0f.developing'a'holistic perspective
is the creation of a time/content grid, There are no ."final"

solutions for problems. Learning about a siﬁuagion that is in
process is itself a process. Whitehead's perception of

Process in thought must be plugged into a never ending systematic
.collection-analysis-projection spectrum. This spectrum is infinite.
For example, a problem such . population is never static.'Strategies
fpr'dealing with this probl must be based on a continuing process
of collection of informatidr, analysis and projection of goals _
(note: never statements «of 'conclusion”).n This 'sort of amoxghous
‘process is never "tidy". - " : :

»Changé is endemic. AlUnified perspective simply admits its
impotence to: conquer flux. '

The central problem of a uni—disciplinéry methodology
is that its ground rules are continuously changing. .One holistic
- problem may be approached in one way, while yet another must

have a vastly different set of procedures.

I believe (and again I hesitate to affirm this) that &
- metaphorical methodology seems to me *6 be the best approach °
-to most whole leaarning problems. Conceptual analysis,
perceptual analysis and product analysis seem wholly }
deficient to me as methods of approaching whole problens.

%
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William Gorden's work with metaphors as creative change
agents seems to me to be on the right track. Methodologlcally
he approaches "solutlons" through metaphorically 1nduced
flashes of insight. It ia a "chicken and egg" problem -
whether. metazhdrs change 51t4atlons or situations change
metaphors. ) _ o ' .
: . . L
In any case, whatever uni-disciplinary methodology is employed,
the empna51s for the problem solver should be iconoclastic
and transcendent. The primary mode should always be to "get above"
the probklem or situation. To see'it with the roving eye of the
' éagle'rather;than the stationafy view of the rock. Eschewing
the stakle comfort of the "f&miliar" is the hardest task for
novices who wish 'to, practice unified learning and +eaching.

Finally, the central problen in adopting a ricorous
approach to generalism lies in the _reluctance of ggnerallsts
to cosit flxed;polnt statements while events are in flux.
There is more to be done, they cry. "We cannot pro;ect at this -
valnt without more dataf ' :

13

Thefe is never enough dera. Asplrlng to wholeness is.not
the same as aspiring to complateness or totality (in fact the
.latter seem antithetic to wholeness).-The whole is what exi'sts,
at this presént moment. Decisions must bé‘made ~ and projections
orfered - with the same tentativenessy- and. the same sureness -
that chaxacterlzes,yhe sea gull’ swooplng towards a susp1c1ous
shadow. '

R |

" To hide from generallzatlons under a cloak of" profe531onal
spec1allzetlon is wrong. To avoid progectlon while further
collectlon of data is g01ng on is wrong. To be afraid to be 4
tentatlve is wrong. ’

' The solution to this problem seems to me to lie in a
ind qf "poSitivism that is willing to make projections
whiile at the_ same time remainlng opén\E< revisions.

. -
In sum, the philosophv of Unified Education is
hollstchgunl disciplinary and generalist. The oroblems raised .
by these attributes are the attendant difficulties in
collectlon/ana1y515/DrOJectlon on a time/content- grid; the
flux of methodologlcal ground rules; and the tentatlveness’
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_mentallty of the free school people turned me off. The-

. humanist ,and a perverse mechanization of what to me is a

'technlques to mﬁtch the ‘word that others have used

~their variety and subt)ety. I wilil add a sectlon to this

MS=57

L i
) s

of qeneralists to “"project" while they are in a stage of - _ |
collection and analysis. The solutions to these problems - : ; |

that I would posit at this point are: g2 humanistic: ethlc,
a metaphorical method, and a p051t1v1st stance.

O

N «

Personal note: I coined the term Unified Educatlon i E .
in Decemuer, 1969 at a conférence on alternatlvesln educatlon ‘
in New Yor%&ﬁ;ty. I did so because there were baslcally ‘
two "camps" at that conference: the free school people and
the open classroom people. Neither group seemed to be dealing
with the problem of institutional structures which fragmented
peoples lives (though at the time I thought the free school
people were "getting ‘it together”.) The "do your own thing"

fact that the open classroom people were on the- brink of
moving into behavioral. modification, per formance objectlves
and cost accounting methodologies seemed to me to ‘be. anti-

beautifully flowing, learning process. So. I pgslted a

whole problem, whole person, whole learning’ phllOSOth as o

an alternative to the fragmentatlon that seemed to ‘ 5

pervade both camps. . . : N . e '
-Since that time I have been trying to articulate an

institutional framework into which the philosophy of

Unified Education could be incérporated. And I have field

tested a few Unified Educational technxques ln my classes ,

(our discussion for next week) : Co T ' o,

Aga1n,*¢he philosophy of Unlfled Educatlon is not new.

It is an amalgam of many philosophers ideas. What is new

is the attempt to create institutional forma and 1nd1v1duallzed

(Cr. Evergreen State College).o

Slmllarly, I c01ned the term "teachism" last year to
descrzbe the range of attitudinal forms that teachers . ;
exhlblt which are analogous to 'racism" and "sex1sm" in Y Y

modular syllabus later on.this concept I mention it now,
because I believe that the liberal model,  the open classroom
model and the free school model have not addressed the

: problem of: teachlsm - and I hope that the Unlfled Educatlonal

model w111
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'1s what really exists.

TECHNIQUES OF ﬁNIFIED EDUCATION :
S L] ' N ’ . R

I believe that teachers have been using unified
aducational techniques for years now, so’they are by

“no means "new" ideas. But what is new is the attempt

to =rt1c11a+e a system of such techniques that can.be
used at all levels of learnlng.

. wHOLE LE"A-RNING CHARTS - - .

'Wnat you . know, you know. What you don t know, you

don t know. : .
Stop time for a momeﬁt - what students know at that‘;

moment is what they know. It makes little difference what

they Learned .a week ago - or what they w111 learn a week

hence. Memory is 1naccu*a+e and incomplete - prediction is

unrellable ~ ~ "phecy 1is uncertaln What . ex1~+~ at the

present moment in the minds and feellngs of ‘your students

¢

' The aim of all “whole“ unlfled educatlonal technlques
is to capture the moment.

So much‘of edﬁcatiqn tnday is geared to the idea that
what you learn'todayvyou'&ill use tomorrow. "Know the following

" dates because...." This is not necessarily a bad thing. But it

should hé only a small part of the learning process rather than

‘its domlnant motlf Tf a teacher conceives of his/her function
"in Dicken's terms of "filling up empty heads;w1th facts" then

educatlon is sure to fa

It is a quite different approach to start w1th what a
student actually knows at a particular moment.: This is the
basis of whote learnlng. When you 1n1t1ally ask students wnat
they know about a particular thing they will usually say o
"Nothing”. In reality, -they mMay know a great deal but have
never integrated their thinking in such a way as to ‘see-its
wholeness. For example, If you ask a class "What do you know
about Africa?" and then write down the bits and pieces of
unrelated responses, it will soon become apparent that . '
there will be a great many%ﬁragmentary.bits of information

~availahle. The function of the whole learning chart is
to integrate these fragments - to find patterns - and to

help students begin to feel that they do indeed know
zomething. - S ‘

| 00061
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‘Psk your: studentes what they remember about yesterday - R
or last week - or last, month. Record these remembrances on
"a large wall chart and point ou the differences in their ° .
perceptions of the events that hey. have had a shared
part-c’oatlon 1n '

A whole learnlng chart can be a graffiti hoard in its
sf%olest form... or it can be a soohlstlcated tlme/content
1gr1d wifh geography and chronology as the matrlxes....or 1t

can e a three dlmeqﬁlonal model. . 7

& .

S

’?"‘.’g ) - ’
In-'any cas ilt is a context".“This-is its function.
Students remeber §ore'whan what they learn is in a context
“that starts with what they know and goes on to add,the v
"unfamlllir. . o o L I

hela f . -

B . :
In practical terms, you ~an use whole learning charts
by papering a whole wall at the beginning.of the semester.
Indicate large chunks of time (perloclzatlon, c1ylllzatlons,
“ete.) and -include the potentlal for oresent and future

happenings: . o o e
Sbillion BC T ) . _1974. 2001AD
Asia : ' T o
Africa ‘ ' '
Europe S ' P . S
_The Americas .
., Boston- . ' : ,f o R

- . Al

- The school

Any tlme durlng the year that a new block of time
is 1ntroduced - or a new event or person mentioned = place
an entry on the wall:

' You. might also paper .another wall and have the-
geograpny of its grldélnclude feelings inside oneself...
~or relatlonshlps with. peoole close to oneself.

" You can use "rip-off charts" of large newsprint -
do- a whole learni ing. exerc1sc for each day and allow students
to take them home. -

o
«";'_4‘1

B ’ Encourage students to tgke notes in class (or wnile they-
‘are readlng) on a whole learnlng chart form. The notes Willy

make more. sense to them if they are in a chronologlcal or

. 00063
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. T
topical framework-and contfext.

Nﬁole learning charts are the key to contextual 1earn1ng y
Always try to describe forests on them rather than trees. 3
Emghasize the genéral rather than the specific. Begln w1th what
oeuo1e ‘already know and add the vhfamiliar. The teacher's

~job- is to initiate the organization of disparate parts into

‘a conerant whole. For example, strees perlodlzatlon before
you stress dates, names and events.

. ’ N ’ ) . ) .

'Paste maps, pictures,,charts, slogans, xerox copies of
biographies, etc. onto the whole wall chart'in their
proper contexts. When a wall is full, take time to make ,{

"reduced sized charts (or polar01d pictures) for each

student. ‘Only,the major thiags will stand out. These are
the things that. students will remember - partlcularly the ’
TV generation. : : o
\ . N —
'Thrbdgh whole learning exercises students will be

’ encouraged to posit statements on the basis of limited knowledge.

Allow them to do this. It will give them a sense of their power.
Never say (or imply) to a student that "you don't know enough,

‘therefore you should keep quiet until you have read all the
' books that I have read." Build student's self respect by

emphas121ng their strehgths (1 e. startlng where they are

- .really at). o o .

_LINKAGE'EXERCISES' ‘ N R

1

»

Another unified educatlon technique is the use of

ellnxage (assoc1atlon) exerc1ses. Try to hélp students

discover 1links between seemingly dlsparate events, names,‘
occurances, cultures, etc. ..

Set up special times in the classroom when the -
conversatlon'"floats" easlly'from point -to p01nt on the
basis of one student's triggering an assoc1ated response

- from another. Follow the links wherever they go.-.

But#at the sanmie time the teacher's role is to try to
fit the linked concepts into generalized patterns and to help
students articulate why they moved from one- subject'fo another.
It is imperative that teachers articulate these contextual

_ patterns and point out what appears to them to be the reasons
for the lln&age. Students will soon pick up on this techﬂlque

and be ahle to articulate for themselves why they thlnk
one idea. 1eads to. another. b

r"hls kind of training will be 1nva1ua le later for studentsf

‘ when they are ask;d to solve problems.

1
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For example, give the students a- word or a problem -

.'and ask then to "play" with it - examining it from edch of

the1r dlrferent\perspectlves. Comment on how one student will
perceive a words{or a problemn) in an entirely dlfferent way than
will" ancther student ~ ) : aE -

f se exercises w111 stcengthen student s abllltles to

~‘artrculate and 1ntegrate. Linkage is the basis for a multi-

linear sense of chronoloqy (Stage V Phase 2-above) But it is
?arger +han this. I* i & key to how peoples' minds work.

. Most people remember well through association and they utilize only
_that which 1s relevant at a particular mpoment. While fhey: :

are working on a prOJect (e.g. the study of the Civid War)

hey become "experts" if they find. utlllty in thelr‘ﬁhowledge.
Soon they will forget much of thelr contént learning... but -
*they wi}l .not forget the "way" ‘in which they- learned ite.. -
“¥his is the justlflcatlon for 11n&age tra1n1ngQ : : \-u

"

WHOLE PROBLEM . SOLVING EXERCISES_ - R

Often students are'aksed to solve problems by dividing
them intorunits, They run to the dictionaries and encyclopedias
"ot“define“'words and "research" events, They are taught to
avoid generalizations and present ideas in terms of specifie—
-agreed upon tertlary source definitions. of fragmentary and
narrow solutlons ' :

NN - e
Reverse this process. Turn it upsnde down. The result
of definition and division in problew solving is that ‘students
‘'seldom See the wnole” problem. They deal omly with its parts
(o.g. the econom .c implications of.....or the socia?l 1mp11catlons

of cee.. etc. ) § -

. Many students study Greek ﬂlstory, then Ronan Hlstory,
then the Middle ages... hut they. never“study world hlstory.
They never see the whole world all at” once. ‘No matter how. _
adept they hecome at descrlblng trees - they never get to the A
point of seeing forests. : : . -

'In setting“up wnole prdbhlems for your studeﬁts to solve, -
make sure that the areas covered are multi-faceted. Help students
1ntegrate daa from a varlety of disciplinary sources soO that they

_can see probler solving as something more than just ratlodalrzatlon

and deFlnrtlon.ijaXLnlnze oarameters.

. Gi¥E edCh‘student a c¢choize of a problem to solve each -
week - gear the problems to the age and sophistication of — —
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eacn student.:qse-your creativity to come ip with problems

that are "process" problems (i.e. in a state of change).

ror exanple, a high school class mlght be.asked "Where will®
technology taxo commtnlcatlons in terms of personal

orivacy during the next twenty years°" Or.an elementary
school student might he asxed to "compare ZOOM on TV * -

this vesar with what you remember a%ouF it from last: year -

‘then try to figure out what it will bé like next year."

‘ ﬁllov stidents to use social, econbmic,” hlstorlcal literary,
‘cthlcal and subjective personal data. Have them come back the
‘follow1ng year and check thelr solutlons agalnst what they

.Jthen percelve to ve the cas ‘ s A

| ' / H-“;); f ’ V
Allow students to pos1t tentatie $olutlons. Then check
‘these solution sometime later to see if students want-to.
. change their minds oased upon the new place that they '
- find themselves in.

ot
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; This i; the way ‘real lifc'whole:problem solving
" should be done.  You are teachlng your students how to
solve process proHlem - :

You will thus relnforce students'’ powers of select1v1ty
(in terms of sources) 1log®c (in terms of method) and
creat1v1ty (1n terms of speculatlon and evaluation). Allow
as much diversity: as possible. One of your students may. come
- -up with a viable solution to the air pollution problem .
twenty years from now 1f she/he is tra1ned 1n th&s technlqde
now.

v
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UNIVERSALS =XERCISES

Ask\students to poSit things 'that they believe to -
‘be unlversally true- or universally false - or good for

all people + or bad for,all people. Part -of the lragmentatlon
“that many people feel today'stems from the learn1ng patterns ’
4___Lhat they have established. If students can be trained. to .
think (at least some of the time) in terms of universals,
then there is a pOSSlblllty that‘they will developa a

|

|

I
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"wholé world" sense. ‘ . ’ ; e e,
- ’ - . '["/ i . N \\\ '
_ In the early vears of schooling you might wish to
trrlntro”a:e universals througl. "folk w1sdom ,- songs, tales,

—bkallads, etc. In later analysis, you can_then ‘deal with ;

sthnic differences, cultural analogies, etc. and still

"“have a basic feeling of "humanity" maintained by the
students. . e -

. [N .
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ARCHETYPE EXERCTSES

+ ]

- ‘ . | . . L

. Y¥ou have done an archetype exercise this semester: :
.‘we dealt with the "hedgehog" and " fox" archetyoes as well

as the C.P. Snow thesis concernlng two cultules.

' The aim of tnese ‘exercises should be fqQr your students»m'h
to get zrove the particular and find - expressions of - slmllarlty a
(or c:fference) ‘that can distinguish patterns. Give your students
a list of seemingly dlsparate elementsg qevents, mathematlual

: flgtres, stc.). and have themn. pOSlt archetypes.

. : N
MODEL EXERCI SES

]

- Model theory in, learnlng is Falrly well developed
Look on the resource list for a numbey of récent artlcles
that ‘deal with the use of monels in the classroam.
, Again, ‘the aim of this sort of exercise 'is to have“students =
- develop the abilityrto’create real models (either verbal or. .
physical) from or for an abstract set of. seemlngly dlsparate Y
elements. . ‘ S~ : . ¥

: Ask your ‘students to construct_models ‘or all sorts o
of things - places, events, concepts (in that order). The more
adept they become at constructlng models, the more they wlll
be able to v1suall7e whole problems._

v L, -

Comoare students models. P01nt out similarities and
dlffefences in each of their perspectlves on a particular.
thlng. Generalize from these perceptual differences to
problem solving, technlques in which each individual has
a particular way in which they approach .every problem.

“%ake sure that your students know. why they see things
" differently from each other. - - ,

»

v

'In its most' sophisticated deﬁelopment, you shoﬁld'
;oe able tq have your ‘students construct a model for
]usclce or "love" , or "freedom" ' : '

Let stvdents use thelr whole env1ronment 1n constructlng
wodels.

.
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2NALOGY AND METAPHOR EXERCISES

People can be trained in the rigorous use of analogy
tapnor-at a. fairly early age. We talked in class about
t=2aching the concept in history that cultures do not always
”pro~ress Somet imes they decay. And I suggested: that you
bring -in a gleen banana on Monday and ask the chlldren what
" has hatza2ned to ih by Friday. This will develon a sense of
chr0197o:y (Phase 2 - see below) and at the same*time
strengtﬁen people s concepts of ”rlght tlme” and’ "rlght»
pldca". B - :

,
N R R A S R T

!

1o Urid 4 3R bafs €

- T would suggest that you get a btopy of Bill Gordqn ]
Book The '‘Metaphorical Way and become familiar with" some -$F
the technlques that can be used to stimulate creat1v1€“

A The main danger in’using analogy in teachlng‘a sénse

of history is that some teachers will fall back’ on the old

- saw that "History Repeats Itself", They will say: "Study
- - the Past So That You -Do Not Make The Same Mistakes Twice".

This 1s rubblst : : ' v

¢

X IRavoh Vith Trlad el e e st o et WS LD o mAeh V)

' AnalOgy is meréely a tool by which the familiar can
e re-stated in a new way. Metaphors are merely tool$ by
“which the famlllar can spark insights into the unfamlllar.

M |

EVOLUTION EXERCISES

, Whenever“posslble, try to nelp your students ar 1culate4
,'gradual change. Often it is the case that teachers of i 1story
teach only those. events that are’ revolutlonary“ (i.e. in
the eyes of hlstorlans these events 7are signi icant because o
- they are crisis laden or drastlc in some w1d pread way).

The emphas1s of whole learning is (and sh\hld be)
‘on both the micro as well as the macro world. Watch the)
£film Cosmlc Zoom sometlme (Canadian Film Board).

N

- Structure exercicsers that Wlll emphaslve slow development
oveér a ‘long perind of time (long in this casr héing relatlve
to’ the age of the student) . v L SN .-

‘DEVIANCE EXERCISES

Teachers often teach (or”exhihit)‘norms. Seldom do they
' stress dev1ance as a proces° for detevimining norms. In terms
. of whole learning and whole problem sOIV1ng, it is essential

cnat o“onlo e aware ofboth tne norms that they employ as
' *

e
e
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well asfthemdifferenCes_that_preceded'them. L

. : . : Ly P | R,
For’example, state a "rule" or a'”iaw ~and askfyour”

.students to think of am many exXceptions to that rule'as.

possiklel. This will sharben up .their ablllty to. handle

a varletv of persoectlves whlle at the same tlme re1nforc1ng

qeed for norms.’ : : o !

' . Ny
. L

. .:xTEGRATION;EXERCIsgsl'v:' T

. . - . . : R . N
.. _circle exercises - Draw a circle &nd inciude
<. within the circle all of the ramifications of a "
barticular problem or event. Include everything.s "
“Any thought that any, student has or can remember
should be placed randomly W1th1n the c1rc1e. D

develop the ability to dreate a slmple whole from

.-a variety of comolex parts., '
, Clrcumﬁrtnoe exercisges - Start at a partc1u1ar $
‘point and go. through a step by step process of gettlng

T g back to the same powat Plot these p01nts on a c1rcleA

(' ~ .
_ Splral exerc1ses Once students - are able to do both
of the above well, try stretchlng the c1rcles out into
'.ﬁsplrals. Then integrate various spirals- where they
" touch- each other. Thl$ will prebare students for a
Phase 3 (btage V) sense of chronology (see“below)

. . . . Y
. - : Lo

'f"" : ‘ et

You w111 have to take these’ generlc exercises and develoo .
uour own spec1f1c a pllcatlons for tne age group of students .

tnat you are serv1n ., - o S
. “f) ) | .. R N

s

All of these- 1deas ‘are’ falrly new to me, and’I have ©

" not: had the time to thlnk through tHeir lmollcatlons fullye,v

Wwhat is at stake however,
to rotlonallzej
reasonlng, orobl solV1ng and decision maklng that, seem to

ne ‘to he an lmportant part of the "hidden" curric 1um)at the
moment. Teachers already use these deV1ces and téc nlques.“s

lS clear: this is an attempt

' But most often it is an intuitive ‘sort of thlng. I hope that

we tan develop a systematlc (and thex mfore rep11cable) model
for the feachlng of "wholeﬂess -

. ..T\-‘

”he aim of this klnd of exerc1se is to have students'

jstem for teachlng certain . ‘ways of- thlnklng,.'
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TEACHING AND DEVELOPING A SENSE OF . ,

.%o V1 e CHRONOLOGY

N.3, e2se review the sections 1in t is syllabus on chronology
(M8 14 If.) as well as the. sections of he H$§E9ry of Ideas
Syllasus. (MS ll 55 etc. ) ; o

-ne 1rst, and most 1mportant p01nt ahout teachlng
-a sense of cntonology 1s that L K

. - TEACHERSfTH 1SHLV S MUST HAVE P SEVSE OF CHROVOLOGY

. They cannotfpass en'what they themselves do not’, feell
R ‘ ; , - | , .
o ~ Having a sense of chronology means having a sense of
time - PAST, PRESENT AND FUTURE TIME. _Thq'\s means a -sense of
rduration: And fo} a generation "in search] of a future" it is
a critical ele nt in thelr education. :

I am ivpressed byithe fact that‘very few teachers of

. history or social studles that I meet have a .sense ofq
oerlodlzatlon. They have’ never'"gotten it together" enough B
to be able to close thelr eyes and see the whole world S
history. all at once.

. ) P . . 4
Did the reformation come before. the renaiSsance?‘*g.
Were the dongol Empire, the Vlklng expanslon and the e

' Renalssance all happening at the same time? Was the

Kingdom ‘of Songhai happenLng at the same time. as’ the”
Aztec ‘Empire? Few teachers can sit down and makq a whole .
learning chart that includes the history of twenty or thlrty-
major civilizations (and periods within c1V1llzatlons)

that ex1sted durlng the.past five thousand years,

- -

T

-

. They teacn Greece, thendthey teach Rome,*then the
leddle Ages,‘etc.;.. but thexreLatlonshlps... tke wholeness. '
- of the past is neve? transmltted to~the1r students because

they do not themselves see 1».

, , Wlthqut a sense,of duratlon - ‘a sense of time - there \
will not he a generatlon of students pnaﬁ?ved to. plan for the
future. (And note, the word'is "plan" - we talked about the
difference between "living for the future' -and\“p’annlng -
for the future" - delayed. gratlflcatlon should be a sparlngly
used seasoning ‘at the gou”mtt ‘table of the'@resent - or as
“Janis Joplin says: ‘"lee we learned-on the train’ - tonprrow
nevar comes - dt's all the" same,fuc51n day.")"

» B . . ¥ ' N
. R . ) . L. . _ .

RN
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. In terms of futyre history,'this means that teachers
must ST QP TEALHI’\TG IHISTORY AS, THOUGH IT IS NOTHING BUT THE
DEAD PAST.... chock full of facts and dates.-

- o ’..

mdt the teacher knowsérlght now is what hlstory
actually is. | o : 9’

-

“llqyes - STAGE V (SE'\ISE OF CHRONOLOGY:) .
Phase » {(Linear Sense of Chronology)

t

1) Always teach forests 1nstead of trees. Thls 1s
"just’ the opposite of most history teachlng
now belng done. Stress general periods
rather than specific events, dates or people.

2) ‘Use age charts, family charts circle charts,
;o - whole learning charts, building blocks,
” construction stuff, strung beads or

R : .\dlsslmllar okbjects, to teach a sense of

linkage. Linkage is the earliest and
most rudlmentary sense of chrosology.
' >
" 3) Use. personal hlstorles, medical records, blographles,
journals, dlarles, chronlcles to teach sequence.

s%udent s pnys1cal growth by months instead of
inches) to tecach students the- relatlonshlp of
t*me and space.
5) Use myths, iegends, fairy tales, and fantasy to
‘teach a concept of past and future time. Use media
to get student to "feel! the past and the fnture.
. . ) )
6) Do the "sub =+ °top" test: do people know: what is
' coming next in -a sequence?

-7) Bring a stack of olq newspapers into the classroom.
and let students cut out a series of cartoons
covering several years. Have ‘them note the
changes that the people go through

. 8) Keep a collection of old (and very old) calendars.
' Wnen yau are-talking about 1933 bring out the
calendar (w1th its p1ctures) for that year.

9) Do the same w1th old telephone books, Searisoebuck
catalogs, etc.. ' '
: win,

10) Make afvlgeo—tape_chronicle from TV.

N ' : nbO?d

N

4) Use growth charts' and dchlopmental shema (e.qg. measure
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11) Do whole learning charts for'eachvday, each
week, each month, each. year... always leave'"
room for the future.

2

. 12) Have students do "prediction" exercises to develop
thelr sense of future hlstory.

o -

, Phase 2 = MultiéLinear»Sense of Chronology

ETPTIUTRANE V0 4 Rt FTICHA: AT ATTIL SASIUTS it AL SWs

-

In Fhase 2 peoole should begln to be abb@ to apply
the kinds of thlnklng that go. beyond Ztages -1V (this 1is the
-basic emphasis of Stage V - Phase 1 sense of linear chronology).

Lo
. .
T ML Lo S "RAIY I GROILIN TR,

"All students should have a strong sense of Phase 1 linear v
chronology by the time they lecve 6th grade. They should also
. have begun worklng on the more sophlsicated Phase 2 level

Apply the teChﬁquQS llsted above (MsS 58 65) for
\ Unlfled Education at this ‘level. Use,the analogy, metaphor, .
model theory, Integratlon, Dev1ange, Archetne, and
" Bvolution exercises to tzach students how to develop _
" relational awareness betwesn l1ings, events and,concepts-
; This is more than just "stringing pearls" (as in Phase 1)-. ‘
: What you must now do is teach students to find relatlonshlpq
Tetween things that are causal, circumstantial and
'p: edictable rather than capricious: . SN

IS
¥ LTI AT >

~x

DA v

1) Turn circles into spirals - then cross spirals’
' at points that make_sense. For example, make a
sriral for Hebrew culture and anogper for
Ethiopian culture - have them crods at the
Legerrdf the Queen of Sheba and King Solomon.
Or cross the Vlﬁlngs with the American Indlans.
R Qr the Mongols with the Russians.

S
5
o
v

2) Use analogy .and metaphor exercises'for ages of
plants, animals, cultures and ideas.

3) Have stuﬂents take time trips and ma&e time
- Capsules. : ‘ ‘
. L
A) Start with the present and move into a museum .
slowly DD decades (never jump hatk a thousand
) years in_ohe. leap and expect your students to
~ follow you - timz is space.) o o S

5) Go to graveyards and conhty courthouses where

: - :éﬂ
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virth and death records are kept. Note the
difference between crumbllng artlfacts and
shiny new things. '

Make maps - how long did it t4%e Columbus to ,
get to central America - then call Pan Am-and
- £ind ov* what their flight schedules ar=.

Get calendars and clocks fyom all oVér the world.

Zave students sit w1tH their eyes closed and tell you

when a minute is up. Polnt oyt the- differences in their
~owvm conceptions of time - and then see how thelr',

senses of time change throughout a year.
w : . _ }
Teach anachronisms. ‘

Phase 3 - Three Dimensional Sense of
: ' . Chronology

Veryfew peoplé that' I have met have this kind 8F

a sense of chronology. It is an art’ form and a philosophical
posture. It is a sense of perspective more than a knowledge.

.

1) Do universal exercises and try to add model exercises.

tal3

which will create a visual concept. for all ‘of the
histories of all of the peoples of the world + past
present and future. o N

I don t have thls sense of hronology yet. Qi)

2) Ue: omouters, atomic clocks, etc. ke your own )
clocks’ and calendars (one hundred mlnute hours etc.)

3%:Use science fiction.

;::

“4) Be'careful not to.fli%Bout,

00072
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i B Conclusion
It's been a very short semester. | LT
. : : ,
~ A} ° . . ) ”
Zave we met our expectations by this course? Did we
=l2nd <ha expectations that each of us (plus Lesley College)
hai'i Ior ~vhat it means to exXplore "Open Classroom Teaching _
for S5oc:ial Science Teachers"? . : . , _ :
' R _ : : - '
.' . ’ " . . - . - *
i : : I T v , o .
- _ , : "Wthat yau know, you know."
'y . . N ) : . .
- A 4 C ‘ -0 AR ‘. — "
. ’ . : . ! ‘ ‘ ) : ( .
- i : » .
I. /’
Pledse keep in touch. - ' "’ o o
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