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A FOREWORD

v A e ,

"One's education 1s not complete without a Study of.
: comparative religion and its relationship to the
- ddvantement of civilization. , It certainly may be

" sald that the Bible is worthy of study for its literacy

"and historic qualities. thing we have said here

indicates .that such study of the Bible or of religion,

" when presented objectively as part of a secular program,
_ of education, may not be effected consistent with the
\ ‘First® Anendment. But.the exescises here do. not fall into
those cate ories. They are religl s exercises required
by ‘the St&tes in violation of the ¥ommand of the First\ * "
Amendment that the Sovernment maintain strict neutrality,
R 'neither aiding nor opposing religion." ~ ‘N

I

e

T
v

. o ‘- Justice Clark, 1963 Schempp Decision ”;
. . } ,

}' The teacher 1is an immediatelg personal symbol of the

/ﬂfﬁy educational process, a figure with whom- students can

"identify and compére themselVes. Who 1s'not able to
recall the impact-of some particular teacher ~- an

—

. enthusiagt, a devotee of a point of view, a disciplinarian '
b - ‘whose aléor came for love of a gubject, a playful but " .
" serious ind? There are many images, and’they are precious.

3 S

s n

- Jerome S.‘Bruner,:The Process of Education

. e b . . * . ;
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* : INTRODUCTgN '

- .

RESS Teacher Self-Instructional KIT !_iqyol;ed a careful’considerat}én of

.

. 1) Supreme Court deecisions and the legal limitations upon r ligion in public

A3

. >

7

educdtion, 2) definitions of "religion"-and "objectivity"” in relation to . *
teaching about religion, and 3) the reasons for teaching Q&gut religion in '
elementary school social\g&udies programs?® KIT II assumes that 1) readers

have studied KIT I and thdt we have réachgd some agreement on what religion is
and 2) on what might. be studied by students in elementary schools, and 3).why -
religion ought.to be'studied. - ot : Y
KIT II is a how book. It is concerned with the organization of instruction
concernin% rETTéion and teacher performance. Insights are offered from learn-
ing theorists whicq helped to guide the desjgn of the RESS materials and which
should contribute to.effective instruction using those materials. The KIT - * |,
includes the general objectivés of the RESSpmateriall, the scope and sequence

of content, a sample organization .of a complete unit, and a sample lesson show-,.
ing what religion "Tooks 1fke" for classrooms with young ¥tudents. ,Each portion

of: the KIT contains sets of‘questioné for teachers' self-evaluation. L

+ L]
» o

. f. [}
: GENERAL OBJECTIVES FOR KIT II . ’
After studying this KIT, each participant will be a¥te to .

. / N
1. Identify personal conceptions of effective and ineffective teacher

»,behavipr and to relatée those concepttons to teaching about religion
in spocial studies classrooms.’ : . - '

4

+ 2. Identify varieties of teaching methods and'médiq -available for
" “teaching about religiqn in social studi€s, and to state how the oo
* - selection of methods and of'media is governed by the objectives
for a lesson. v '
RN ' > . . o .
3:;47/St#¥e several factors in recent learning theories which give direct
" iy~msight into how instruction should be ‘structured to facilitate
Y classroom learning, and to see the*.consistency between ghese insights
and the organization of ﬁQFtructional encounters in the RESS materials. |~ -
4, Describe how the structure and:éontent of the RESS materials provided'’
+  not.only conform to Supreme Court decisiong, but also, conform'to some |
recent developments in learning theory. - ’
R . »
5. Explain why any instructional decision reflects gesumptions (im- -
plicitly or explicitly) which the teacher holds about a) the
way chiddren learn; b) what knowledge i%‘worth knowing; c) the inquiry
skills most necessary; d) the way society is, will be, and ought to be.

v

. Reflect upon the assumptions made in the participant’s own in- .
structional decisions, including the decision to use (or not to use) :
N the RESS materjals, and including Qecisions about how those materials
are used with h%ldren. o ’ Lo , ,”

- . LN

-

oy ' ” _ . —




Wﬁgﬁ—tharacteristics.f

~

.. ) / T . : .
- I - )
A, ‘TEACHER CHARACTERISTICS FOR SOCIAL EDUCATION

The teacher is an immediatély personal symbol of the
“educational process, a figure with whom students can
identify and compare themselves. Who 1is not.able to
recall the impact—of- some pa;tiéular teacher--an enthusi- -
~ -ast, a devotee of a point of view, a disciplinarian whose °
" .ardor came from love of a_Subject, a.playful but serious
'mind? There are many iméges, and they are precious.* .-

Jerome Bruner, fégous for his &ri;ings"on»learning theory, reminds us
of our own images of teachers-and. our own' &onceptions of desirable teacher
There are many- images 'of the .teacher and his craf Some.
persons sée the freat teacher as an interesting. lecturer; others see -her as a
person who raises probing questions.. Still others imagine a person with
., "all the right answers," while others stress the person who guides open
student inquiry and never cués an answer. There are many ima§52 and, while
they may be précious:'it'is necessary to begin to discriminat so that the
k\characteristics most conducive to the social education of students may be
"“iddentified and fostered in the classroom; e -

1. /Studying ‘the characteristics of effective and ineffective teaching,
David G. Ryans developed a "critical incidents" survey form to collect .
Jdnformation. - The form consisted of six sets of questions. Informants were
-asked to a) describe teacher behavior actually observed in a specific sit-
uation, b) provide an dccurate description of specific acts, c) b&x an
objective, unbiased reporter, and d) relate a behavior believed by the -

réporter té)be'either g&earlzleffective-or clearly ineffective. .

L& : B .
The six questions used-by Ryans are gégrinked below. Read them and

explore your oyn experiences concerning effective and ineffective teaching
characteristics.** ‘ . . ‘ - - e .

. f 4

. __ | . L »

b

*
'
* ’ - - - -
- A

. g A - ) -
*Jerome S." Bruner, The Process of Eduéhtion-(Cambridge: Harvard University
Press, 1960), fp. 90-91. - o ’ ' oA o

)

- . . . . ’ . 3 )
**David G. Ryans, Characteristics of Teachers (Washington, D.G.: Ametrican

Council on\EnghtignT;lgéo)T-pp;~86:81.

-
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2. The participénts‘in Ryan’ étudy'set forthqfhe‘following'éffectivé and
ineffective teacher behaviors. As you look over the two lists, think about
your arswers fto the six questions above. DO you concur? Or would you take
exception? - ' : < '
‘ ! S A L
EFFECTIVE BEHAVIORS . INEFFECTIVE BEHAVIORS .
- ) ' \' 1 . . s ~—" )
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g _fiv?”%'3. While Ryans explored geﬁerai teacher<:haracteristics, the following
questionnaire was prepared by Byron G. Massialas and associates to tause
‘reflection upon instructional styles. This questionnaire assumes certain
..desirable and’ undesirable characteristics. Go thrqugh the questionnaire

.. ‘ 5 "and make your own.responses- to each item. Then reread the questionnaire

Lo 'dig out the implicit conception ofgdesirable and undesirable ‘teachér .

behaviors.\ Do these .conform to the findings of Ryans study?
) . o )
’ ﬂ‘li\ . B -
- . N
p_—
. | o SN ,
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o AmIAn Inquiry Teé‘chjr?* J R ’ .
: ., “ o . : e A\ o
Regularly- Frequ@ntly - Sometimes .Seldom & .
. T A o :
. * . . . d ‘l
. » o . ‘ . . b4 .
"y N
i ' : )
‘ \ . o o
. ‘ ‘
\ & ’ r
v e . v e .
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" L. '
o } i . . N\ '
) o - ' : ' -
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T : Lo |
i i e
\ - I :
- ) | \
A . \\\
Vn . . ] .
. N / :
oy £ -
' *Adapted from ByronL G. Mass:lalas Mary Sugrue, and Jo A. Sweeney, "Inquiry—Teaching
Technique," Today's Education NEA Journal, May, 1969
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. Self-Evaluation o0

. N ,
1. Given the’ Ryans study and the Massialas queeclonnaire, do the
’“f\ conceptions of effective and ineffe@?ive teacher characterisrics

- _ seem appropriate7 : - . o

-

‘ 2;, How would you place yocrself in relationship to the characteristics "

PO stressed. in the R3ans study and the Massialas Questinnnaire7 '
N .

3. Do you think that you need to change the way ybu perform in class7

If so, how? - o . :

-

*

4. Most/ important, hop are these studies relevant to what‘a‘t;acher ot

- should do in .teachi ng- about religfﬁn in’ e)ementary school social

. . . Studies? . , . . . ,

, ..

o ~ hd ’ 3 _ - .
) . Y .

o . ST T T 3
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B.  TEACHING 'METHODS CONTINUUM"

.Social studies teachers surveying the objectives for' an'instructional
" sequence are faced'with the problem of selecting the .most appropriate teach—’

ing ‘methods.’ The problem is further complieated because instruction

most often; seeks: the- achievement Of multiple objectives. aE example,*in -0

a unit aboxt the family, the tegcher’ wantsbstudents to grasp

rtain facts, ‘-

but also wants them to master and. use new concepts in concert with’ several
trapsferred from ptevious instructional encounters. Furthermore, the teacher
wants studefits to demordstrate continved progress. on longer ‘range course ob~
jectives involving creativity and social participation skills. In.a unit <

about’ new lifestyles the teacher may want students to be able to recall

arguments employed by propodehts and detractors, but also té honeganalytical
skills andﬂtp clarify their personal values concerning freedom in: America. -

o

- . 4 B

-s While there“are many styles of teach&ng—-each teacher developing his ,
own style--it is helpful to classify these styles into -seven general types

'\ of teaching methods (defined by the.teacher!s role and ‘degree of participdtion)

The options<open to .a teacher "selecting’a method appropriate to ‘a set of

%bjectives are.actually more limfted than is usually imagined. »
< . N 2

fhe following -continyum lays outgxhe alternativ tqeching mefhods

, available ‘to instruc sy béginning with ‘total teacher domination_ and

[ 3

moving. to ngjteac cues;. that ig, from exposition where.the teac er, alone‘

LI | R

N
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. evaluste a behavior. \ The point of such leading questions is that
_ the teacher so arranges the data, which the students are using in their

-

performs and the: students attend, to real world partidipation where the

i students perform and .the tea\her may attend or paﬂ&@cipate as, colleague.

The alternative teaching methods along this continuum are defined below.
. 4

I~
-

x . . . : . . . A —_'_ . - v
. . . - . . : N N
EXPOSITION RECITATION .. .GUIDED DISCUSSION, GUIDED - N
Igdéher ’ Recall . " Leading , . DIScussIoN, :
Text T Questions " * . Questions Open-ended |
Film . _ ., 1. ' By, OQuestions 7
P . . v . ) S - ,
P ) . - "’ - - .
. - - ]
- 1 . . - ’; e e aw e e e e . e
¢ ez : > X v
’ - Rq&E—PLAYING DIQCOVERY' REAL WORLD PARTICIPATION
T . SIMULATION . - 5 | o T~

ol

EXPOSITION: , EXposition is defined-as "a setting forth of facts, ideas, etc.,”
by a steacher,, guest: speaker, textbook, film, or other media. This method 18
usually associated with traditional "knowledge—oriented" learning’with

the goal of memorization and recall of information, moreover it is still
appropriate in many claSSroom instructional sequences. For example, giving
directions or setting forth a procedure which the students will apply are .
appropriate~as are~lessons whereby the- student, is expected ta apply the.
knowledge taught.” (1.e:, a conceptual model to explain a new situation, a °

. set .of concepts to cldssify data, a set of criteria to pef%orm an evaluation

etc.). The complaimt over expository methods concerns the exclusivewm ¥ of -
exposition and_recitation, not their usefulness in specific instructionai

¢ : =2

-

_ RECITATION: In traditional "knowledge ~oriented" learning recitation was the
companion of exppsition. After hearing a lecture, seeing a film, or studying

a text, the students, éreceived questions requestipg ‘the recall of information in
those preaentations.i "What ‘are the three branches of our national government?"
"What was Brutus' motive.when he stabbed Caesar, according.to our book?"

"Who is -buried in Grant's tomb?" "According to the film, how did we get
-involved in Vietnam?" Responding to such questions-is an exercise 'in memory,
conjuring up what the teacher thought important from yesterday s lecture or
last night s chapter. Of.course, the complaint is (once $gain) with the
-exclusive or dominant “use of exposition-recitation methods. Quite obviously,
recall ‘and comprehension qued¢ions are appropriate queries vwhen beginning
the analysis of any phenomena under. study. But these are entry points for
instructional sequences, not final learning outcomes. . ) '
GUIDED DISCUSSION, LEADING QUESTIONS' Guided disﬁgssion involves teacher
questions which go beyond recall and comprehension to more demanding in-
tellectual operations. Students may be asked to analyze data draw in-

[}

ferences, apply a conceptual model to build an explanation, and given criteria,‘

a~

inquiry; ‘tha the teacher has specific answers in mind as outcomes for that ,‘
inquiry. - The ' teacher is. posing questions which not only guidevstudent'
inquiry, but teach crueial inquiry skills, by which students may eventually

become . autonomous 1nquirers. _
oo T v
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e -
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. - k . . , . ! T L,,t"‘ 3 5 . o o
o - - GUIDED DISCUSSION, OPEN-ENDED &Uasrrousf‘\cqgged;digcussion with probing, .
- . open-ended questions are used 1y instruction l‘sehuencesiinvolving matters ]
- of value apd peraonal‘::onnnit:;ne.x_m 0 matters of meaning.-and interp;etatj)on :’_aud ‘

. matters wherein alternative. ex anations 'and approaches ate pogsible. The

. teacher does mot have the correct.&ncépt inferende, or gemeralization in
mind, but wants, to elicit étudent‘conélué!%ns.and ﬁrobéﬁthé backing for these

e conclugions, poih factual and valuative, in order to promote sthdent -awarerness,
' .uhderstanding, and inquiry ability, This method.is especially appropriate’
r - . for instruction Realing with secial issues, values and ethical matters, “and.

humanistic inquiries'involving motiveéh fe?lihgs, and %xiétential'meadings.,'.
g 4 -, . . . . T e

‘ROLE-PLAYING, SIMULATION: In both role-playing and simuiation, the teacher ~ .
o is responsible for arranging the situation .and for leading an analys%s of the A *
. results, put plays a‘very limited role--that 6f ébserver--during the course - ]
’ of the inpstructional activity. Role‘playiﬁg'involvipg'persona; and ethital o .
- conflict is a superb method for confronting valué clarification. and téaching
"~ for eppathy- objectives--which involve feedings, ‘motives, and awateness of -
*. - others.and of self. Simulation activities involve personal or group decision-
making based.upon soéme congceptual godel'of the real world behavior beiitg
simulated. One of the imporfant outcomes of simulation is the learning. of

' the .underlying model.ana the rélationshfps (cbncepgs, principles, and’
generalizations). - T Tl . '

. . - . . . .
7 N . . D

o

3o
= e

DISCOVERY: 1In a discovery exercise the teacher presents the_ihft?&f;stiﬁulus
(i.e., an artifact, a problem in data;.a perplexing visual display) and. ‘
. Withdraws from the discussion. Th égermitSHSEudents,to\gggé questions’, L
~Suggest hypotheses, challenge tﬂem;}gnd arrive at conclusjitns. .The discavery
M . . exerclse 1s a superb means for teachers to “assess stud t‘entryfabilitieéfA_

« _ and knowledge when beginning’a qew.instructional-seqhend@,_and;' 18 an

excellent opportunity to assess’s udeht’égméatedcies“ﬁﬁ”inquiry'%%d,dogial' T
. patticipation skills at critical Junctures in an instructional sequenfé;” -y
g Alowever, the discovery exercise is not an efficieht method for the inftial -
iteaching of systematic ,inquiry pProcesses, or -specific-~inquiry ‘o eratioﬂs.
P e L . i | . . i
ﬁREAL WORLD PARTICIPATION: ‘The uléimgte-test of social educationwisithe oL
" . ‘willingness and ability to~have new experiences in-the community{ltq*make S
K meaning of the new experiences, and to partieipate in the 1life of that o
. S community. Thys, in the' social educationbF a child many real world explerienceg
o should be included. VisiLSWto_musgumg,‘ta¥ks'with community leaders, attending
. celebrations and services, and .experiences - with social'inst}tutioﬁs are.1i
~ portant. But in addition, students need to make their owrn decisions about o
what should be done about community problems and to, make sense of perplexing
o community issues. They might.well begin with their own classtdom\ccmmunf%y
( ‘and reach outward, participating in the broader commun{ty outside the class™

: ' room window. ;! R ‘ " ; v
~ a . ! _' ‘ e " ! ' /'d . - N
- : v “ . / -
e A Self-Evaluation T
v oA oy - ] - , . ”
Qv, 1. Given the methods ‘c_o,nt,ifﬁul& think of  twyb6 examples of~each;’ :
. . method listed..., .. - ; o S G L
. - -emee, . - _ L . - ‘ b,
’ %gg. “Recall the mostv5ucqgss§\7’meqhods which you hég% used in the )
» . \3: paét' Whefe do tpe??féll’bn the qon;ingumg¢¢ ¢ ) s ; o
:%ﬁé.l If we. want students‘éo learn’inqpiry skills, which methdd(s) aré_
most ropriate? - Why? . - i .
epropeiatet Wyt 7 o,
R T X Yo @
e -

. 00046 . - T




- . B -
. - . - . . ..

» .o . . L o - R
‘41 'If, we want ‘students to rg?lect_upoﬁ_their values and'feelings, Y
which method(s) ,.are most appropriate? Why? « , . :

: v . " .

* 5. If you had to place the mpajot portion .of your teaching oh the
‘continuqm;'wheré would you fall? Heavy toward real world?
Heavy toward exposition?, CaQQyou account for this pogsition on

\“;hetcontipuum, given what, you

- ) .
. > N
! - a - v A

G. MEDIA SELECTION - 3 f S

) '*ﬁfém‘Jerome §.:Bruher, "The. Perfectibility of Intellect," in Knowing -

B . "

i

N , ;o

-Just as there ar® a limi;ed'nudber of methods availible to instructors,
8o there are also limjiteditypes of media. Most social studies instruction
has relied heavily upon verbal-symbolic presentations to students (i.e.,
talks, textbooks, .readings, lectures, expositd?y’filhs). However, in the |,
new, social s;udiés,there is an‘attempt to diversify the media.

T

X .

. . . s N o ~

L
//7 v .
- M .
. LY 4 ) s
) 1 '
- . K )
L . “': « “
. v B D)
L] » t ! . V7 '
- T 4 e —
. N Bl '
- ’
~ ‘ ’ »
» Al "
- \ .
o ’ N
.
‘ Py = ’ <. . - . .
- . . . ’
- J!
N
: . ¢ .
hd ’ 2 - . * ."
. - _ L o . e '
. « - e
..A ” . T i '
. .
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1_ The ‘use of a’variety of media first permits the students to inquire with,

~and- learn. from, wmaterials from the real world outside the classroom. -It,
. approximates the media ‘they must learn from as adults. _Second, the variation

of media is a key element,in motivation, both-initial and pet¥siatent, for
it makes learning more vivid especially in courses hormally dominated "by -
verbal-symbolic media.  Students who have difficulty with verbal-symbolic

- media (i.e., conceptual and reading difficulty) can learh with iconic' and

enactive media without the frustrations associated with their disabilities. -
Also, while psychologists ﬁostulate‘thgt'stﬁdenﬁs develop in their ability .
to'manipulate media from enactive to verbal=symbolic, human beings also

geek .competence and find satisfaction in making-meaning and in handling a
variety of media presenting "reality,". Findlly, the variation of media.

in an instructional sequence permits teachers to work for a greater variety

of instructional objectives in ways both appropriatéito the objectives, and
also motivating td the Btudents. The table lays out the three modes of -
representing redIlty\(enébtive; iconic, and verbal-symbolic) ‘and some o

- v, .t ~

- -

»

Among Men: A Study-in.Behavior (New' York: Simon and Schuster, 1966). .
For additional discussion of the three media types, see pages, 12, 46-47, -

v ] ~ . §

. . ] -11-~ \ 7 ) .
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specific media especially appropriate for each category. ' ' I v

’

The sample lessons in, the next section show how teachers and students
\'might lea*n about religion within the objectives and approaches of the new -
~socigl studies. These-lessons and the accompanying film show how teachers - -
.// - may vary their methods and employ diverse media in gll three levels of
« representiry reality, allowing stydents to inquire and to reflect on
religious phenomena. RN

-

’ ) - o Teacher Self—Evaluation
A . 4 v ' .

1, State an instructional objective which requires enactive media.-
-State one’ which requires 1conic media. One which requires verbal- .
. ' . symbolic. " : o S

. ”
R

2. Given the three objectives stated above cite concrete examples“of
x. . some media for each objective (i e., Objective #1,.dance, n@leplaying)

- 3. Traéitional social studies teaching in high schools relied heavily
on verbal—symbolic media; why have: elementary school teachers always
known to mix-their media-in units9 Why is,it important to 'use all
‘three types of "representations of reality7" To mix the media

© " frequently? : ! ‘

-

-,

| . ’ ? : ‘ . _'1’3_ R B4 . s ‘V.ﬂ
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D+ | WHERE WE'RE %OiNG: SOME MAJOR OBJECTIVES FOR RELIGION STUDY

.
~

Téékhér behaviors,dnethods, and media are all focused to facilitates

, Student learning. Specifically, the learning situation is direct;} toward

et

- developers.

(1) Your éssﬁmptions aboﬁ: rélig‘ion(s)?, . L

certain objectives which have been specified in advance-dy the tefcher, ‘or -
by the students and teacher, or by the teachers, students, and curriculum

-

., .
A . o -
. o & . PR

1. The Religion in Elementary Social Studies‘Project‘pfoQidés objectives
for each unit and each lesson, based ‘upon the general goals set forth for
religion study in public schools. Certainly tedchers and 'students will modify "
and adapt objectives--just as_they modify the _ksson§—~tc thefrvsitwatiog‘and
concerns. However, the general goals for relighon study are clear and ought
to bq_kept firmly in mind as one sets forth on a teaching venture dealing
with religion. - ‘ - RO .
’ . - v
=-What woulg you say those general goals for reiigibn.study)xﬂ elementary,
*school social studies should be? A g )
= C - :
L% ' - ‘- . . * " N *
» ' ot

. . . T
Y f - A . Lo

v
A]

©

o

Lo B . . : | . , ‘

? —y/;/—ﬂhat does your* conception of thtse general goals, reveal to you about: o7
d ¢ T —_ . . —_— T .

Wil 47 _

rd

: s - \/ / : B
-(2) Your assumptions about learni%g iﬂ.elemeﬁtafy schools? . f’ﬁb
Y “ . - ST ’
’ % .. ) , S
gt ‘ o+ - . v B . ) r ' P S . .
fFo; further reflecticn upoun the goals of relipion study, listen
-"to.the first part of Cassette #2, Side A, ‘which accompanies this ’ &
KIT,. Robert A, Spivey, Projeét Director and‘Prgfesscr, Depart- '
~ment of Religion, Florida State University, is discussing these

.L'4goa;s with Rdd Allen, Sue Austin, and Betty Phifer,

>

2. With your thoughts gbout the main goals ‘of teaching about religion in

elementary schools, it 1is useful to read brief .comments by two scholars of

religion studies, How does your conception of the goél§ for religion study
™ , .

 compare with the followingWiews.

E

ERIC

w . . N . '-‘V".
Michael Novak#*

[ S SR -

*Michael Novak, Ascént of éhe Hoﬁntain,'Flight\ﬁf_the Dove (N;S‘Ydrk: :
Harper & Row, Publishers, 1%22), pp. 113-114, A , : . -
. . . \ ey X o . ot

: R /
00020  «fAamy




-~ begin young, at the:ve

’ .

;f;;Rbbert é. Spivey*

N

L}

. A religion-studyjcuigﬁgulum that is faithful to gtudents would
ipatlly ages where students candevelop a
self-concept and empathy for others. They will then hegin to feel
confident and nurtured in their own religious’ economgc; political,
and soclal positions so that they can in turn be critical of them..
We need to begin young so that each child can deyelop sensitivity
to the self and a sensibility about others. .Unless the learning -
process is begun at the earlier stages, always recogtizing the
‘need for a careful developmental sequence, then the later attempt
- to introduce criticism fails because at this stage people are too

“-frightened and cut off to move beyond simple facts and to engage

- . ~

v "in debate -about confroversial issues.

g,
R

- What I am advocating is,ahfapptoach for students that is -neither .
too hot nor too cold, neither, indoctrination nor cold sterile analysis,

.i-~\w'1t is an approgch which is both historical-critical and consciousness—

raising.  Only as the consciousness is raised and one is nurtured in
‘one's own position does one then possess the stability and the con-

fidence to move to historical-critical analysis.
A t : v : .

B . A - ~

“

T

*Quoted from anmunpublishedtzﬁafess delivered at The Public Education-Religion
Studies Center, Wright State University, Dayton, Ohio, June 18, 1973, .
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Elementary Social Studies Curriculum Project. Read them over and pose
- ' the following questions. " , . : . "

~a

- .
¥ ® ~ .

At last ere are our’ general goals, written for the Religion in

- p . s :
a. Are the objectives clear? Do you want to argue with them?
‘ e ————— ’

N b. What would you add or delete’ Why5 + 4 ST
.7 . ct Are these goils consistent with what has been said about religion
, ~ for elementary school students’
Y ) ) ' Ld R4
GENERAL OBJECTIVES - ] "
~The purpose of the_RESS.Project its six levels is to devéLop the following
. - main ideas, main concepts, sensi ivities,  and refleétive inquiry skills:-
. v ‘? * ' ) » ’ "\
Main Ideas . . : : : .
. : . . . . ) o - u‘ . ’
1. The religious dimension has to dé with worldview,'andﬁ&iféstyle.er
si\\ :
) 2. Worldview. is a sense of reality from which a perso and/or a community .
" \ makes sense -of life; thPs sense of reality Is a belief about what_ig, and>™-
A\ a commitment as to what ought to be. o é S L
N _ “ s - . Y - -
' * 3. Lifestyle is. the way in which a person or a ‘community moves, acts, and live-
) ‘lifestyle reflects worldview. . . , ©
§ ‘ - - : -
T~ 4, The religious dimension is manifested in both religious and nonreligious
. . traditions. . . - > o
% . X . 1 R N f
© 5. Religious traditions develop out of the interaction of the adherents with ]
. the sacred in time and space. o . . . "
' 6. A religious tradition is a pattern of thinking, fegling, valuing, and acting
preserved by a community and manifested in symbols, events, persons, docu-
_ a ments, artifacts, rites, customs, beliefs, and ideas. . oot R
P > ‘
7. Religiousvcommunication is symbolic; it points bhypnd~itself.
8& THe’religious dimension is universally matifest in human societdes.
9. The religious dimension is both®a+personal and a community experience.
. . N . . PO R o —
*\\_,///10: The religious dimension and culture are\mutually interdependent. .
11.. Religious ‘experiences and expressionschange over time.
12,

The study of the religious dimension and of religious traditions is an
r/}egral part of the study of humankind :

.

.. - .
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Main Concepts o . . . L . ' L

. - : -‘ k‘ \
The following_concepts are drawn from the Main Ideas: . . R

»
- ’ . . * » ) B . , . |

+  Religidus Concepts ) e

a4 . N . ' ’

" : - . .
4 Sacred Time Myth N Religious Tladitions
. Sacred Space : Rftual " Religious Communit
S , < .o g y
. Sacred Biterature - Ceremony - : Religious Institutions - °
‘ . Sacred Objects Celebration - "~ 'Religious Adherents .
- Sacrgd Symbols - . L Religipus Leaders - Worldview and Lifestyle
- ' g : T R - Story and Way -
- Social Process*Conéepts' L T E, o .
. Diversity _ ' , . .
_ » Interaction . o , T
.~ Change . L (’ B ' -
. _Acculturation ' ’ . e '
o . L B -
v Sensitivities,' ' R : e E
. ’ . ) B
Developing self—concepf;fl__, s L ,
1, feeling free to make appropriate references to and- statements-
. . about’ her own feelings, values, worldview lifestyle, and N
_ T ', religious and/ot secular—eraditions . o
' 2 living openly by the. commitments which his worldview and lifestyle
“entail .
Developingaempathy for others -~ . ,;b i g . ét
°3. appreciating the diversity of worldviews and lifestyles in. ,
oo - human societies , ) o - e
' ' 4, supporting a person in his Beliefs and behavior which are unique '
to his secular or religious tradition .
5. considering the val%kakof particular traditions which are involved
in| decisions people e
Skills ‘ o .
. - S . . - .
' _ Introducing Encounters 4
Wy . o . ) ’ 24 , . , ]
: y 1. —relating one's1knowledge and ‘personal experience to the learning
RN situation L e
, : » e "t .4‘ PR )
2. participating—— —a real experience through”
' , ense experience A .
. : - dimulation T "
: field trips =~ ke ¢ e
("'— : , , . . R / .’ ” R
3 considering a problem“hich neéﬂs. . ¢
LT an explanation ~@ : . .
‘ _ a solution ¢ . : '
L <« a personal or societal response

T aatha . 00023
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~'Deve10pinngncounters ) o . - ..
el T4, developing and testing concepts, generalizations, and inQerpretations’ba
. stating ‘and,thecking hypotheses
acquiring information through ‘
) listening . : X o
. viewing
’ interpreting graphic mater1als . T ‘
reading" \ Coe .o )
. - . locating infoermation - . - ’ ’
organizing information .
o comparing and contrasting ' - \,;; . , ,
- ) analyzing information - -t p
o 7 making asstﬁations ' " ,

- "

5.. attaining concepts

.

' C v )
6. attaining personal meaning of events and behaViors‘ -

7. applying generalizations and interpretations to make judgments

8. becoming sensitized through .
- exploring feelings and values T A )
expressing feelimgs and values < s .
empathizing : » S g ‘
exploring implications anikconsequences ot s .

)

. : 9. working with others effectively
' social participation skills )
creativity and expressive communications skills

4. SUMMARY OF THE RESS MAPERIALS - - " | B

.
. . ..

RESS is.centered on the emotional ard intellectual development of the child
in our multi-religious and multi-ethnic society. It consists of three modules
on each of the six gradealevels. A module centers on the development of a main
idea. Each module consists of four #h six sequential learning encounters which
develop concepts and organizing ideas related to the main.idea. An encounter .
usually provides activities for-one er two days of classroom instruction.. In
this way, a.module may be completed in one to two weeks.

Each grade level set of three modules contains:
*a teacher's guide with general and behavioral\ogaectives, teaching
strategies and resources, and background information

*packets of multi—media learning materials which include' slide series,
audio cassettes, student re4ding books, student activity books, sort*cards
picture sequence cards, data analysis and retrieval charts

o, : K _ . :

‘ ’T While the encounters within each module are sequential, the modules themselves-

. may be used interchangeably. In this way, the teacher can use each module. when
it best correlates with the regular socigi\studies program. y :

- .
.

VR P ) '

t . - . _18_
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\\ . Teacher Self-Evaluation

Examine the following chart of religiqné pﬂénomena. -Are the elemdnts in -
‘this chart consistent with what wWg have been calling religion? Do our
general goals for religion study contain these elements? How did this

view of religion and the géneral goals help us make decisions for class—
room instruction? % . o

‘.

. 4 ,
+» OVERT BEHAVIOR and REALIA~--the
a "stuff" of.religion. Acts and
deeds, buildings, relics, rites,
- symbols, and objects which we
identify as "religious," distinct
~ from the secular. ' '

- ¢

. LIFESTYLE ORIENTATIONS-~the way /

" people are and want to be in the
world. The wgy they tell and live
their stories as individuals and
as communities.

N R ¢

WORLD-VIEW and COMMITMENT~- _
The "handles" people have on life,
. World-view is the meaning people
have made of life and beliefs
° about what is (sense of reality; ‘
' what they hold as sacred, permanent,
enduring). Commitment is the -
supreme values which people hold---
- the values for which they live
their lives, and which express
what they should do in life.
World-view and Commitment are
expressed in one's story. .

| ‘ : o . ) L
Qiigéﬁﬁﬂﬁ%g , -00025‘ o
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E. PUTTING IT ALL TOGETHER IN RESSz&?& SAMPLE ENCOUNTER ~ . »

4
Y !

. The basic structure of the Religion in Elementdry Social Studiés-Curr;culum-
materials involves a total of six sets.of materials (Levels) which sequentially

.develop.the main ideas’, concepts, sensitivities, and skills 'sét forth in th?ﬁ

Project objettives. The instructional materials for each of the six Levels'is
' . subdivided into Modules. -Each Module contains agnumber-of “Instructional En~
° counters. . : . . < /
_The'foligwing 1ist contains the major topic for each.Level and the _
thrqst of th?;Modules: ’ — : A -
‘ g : , .. ] St - -
) B Level I -- Cross-Cultural Family Stydies : o , .
Module 1: Story and Way N
Hodule 2: . Sacred Space_ . - j, 
- Module 3: Sacred Time o S o
] o Level II —- Cross-Cultural Community Studies 'y
j{éf : ' o, ’ . ‘ . - - - :
- Module 1: Thé Temple Mound Builders , o - .
. _ " Medule 2: Jaya = . T v : : »
¥ , : Module 3: Our Community . PR

- . . ’

Level III ;—,Stﬁdies gf_SdcieEal ChangeigE_Urban Settings . .
|3 . o B - ’

Modules to explore religious values, and practices within changing urban<*
» societies’ . A o ) oo -

Level IV -- Environmental Studies : .

.

: e Moduleg_to investigate secular and religious frameworké fqr
1/// exploring humankind's relatfbnahip to nature '

vy

Level V -~ Studies of the United States and the American'Experience

. ¢
~

Modu%?s to study the religious dimension, or religion in its varied
' secular and non-secular maniqutﬁ&*gns, in the United States

Level VI --'Studies of the United:étatés as Part of a Wofld»Communityj.

Modules to;éet forth the systems of values and beliefs of the United
. ~  States and other societies and to investigate the-interaction of
these societies in areas,of mutual concern .

’

’

The next two sections present materials from the Teachers' Guide and étudént
booklets for Level I, As you read, imagine what this looks like in the clags-

xroom and reflect upon these questions: »

.
‘e - ’

spirit of the Supreme Court's decision? Why?

£

e 1. ﬁg you think that the curriculum developers have stayed within the,

2. Do you think that the materials and procedures flow logically from the

' general goals stated in Section D of this KIT? Are the activities con-
» sistent with the stated goals? *Given the materials and activities, can’
students achieve the objectives? :

o é. “Would ‘you like to teach these lessons with your own class? Why?

.Y

L ) ~20- ' )
/ ‘ . ol Wi’ﬂ } LT )
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" 1. THE BASIC. STRUCTURE OF LEVEL I . e L

The fallowing material is reprinted from the Féachers"Guidento Lebel_l;
There is ap outline ‘of the unit and a set of charts showing how the procedures

relate,tqlzhe general goals f

introduction to each'of fthe three Modules.

out the major concept in edch Module), "and-
2 ' — 9

efforgs. P :

- N

|4 . E N X
At this first level, theJEhild explores'three
~ each MODULE. focuéing on a particular area of in
and commitment.. The ENCOUNTERS within

societies. The potential of each ENCO
dispositions and prior. learning.
outromes will differ for egch chil

N

n

[y

*The lesson plan and student material for this hodule are reprinted in

® h

7

.

~ MODULE ON STORY AND WAY *

¥

‘pért 2, which follows on page 29+.

L21-

. 00027

or religion study. .

-

RN

~

Lonas) (T R

ORGANIZATTON OF CONTENT AND LEARNING EXPERIENGES INLEVEL .ONE -

interrelated learning MODULES),
quiry about religious meaning
‘a particular MODULE provide a series

of sequential contacts between the child and the religious dimension of human.
UNTER depends upon the child's pre-, .
It is expected that the specific learning . -
d in.relation;té his inﬁividu

o

In~§ddition,’ybu will read the
"Notice how the introductiong spell
focus the direction, for the teachers'

',7};@;';'

u -

1 \perceptions.® -

5

. )

o - .
Encounter 1: Story . PR
, ) Ericounter 2: Wonder SN
L . ' Encounter 3: Way | : o :
. Encounter 4: Joy . , - )
) ‘ i - Encounter 5: Tradition - . . _,&?
. ‘ . .
" MODULE ON SACRED SPACE h
» *  Encounter 1: Personal- Space® :
* Encounter 2: Homes ;
~  Encounter 3: . Making a Home' v .
Encounter 4: Diversity of Homes .
. Encounter 5: Moving » .
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‘ MODULE ON SACRED TIME ‘
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o " Encounter 1: Birthday ’
. o Encounter 2: Perahera i
Encounter 3: Passover .
Encounter 4: Tradition - s
Encounter 5: . Diversity of Traditions
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The child firsﬁtﬂasks, "Who am I1?" and’ then he inquires "Where am 12"

The need to make space meaningful, to attach emotional and cultural
ignificance tqwit'is as ‘centkal.to .the child's developing self-concept
- as His need to answer such questions as‘™n what place?”, "Which way?", -
and_"How far?" are to his cegnitive development. The study of sacred’
space adds a new dimension to the purely geographic study of space in
. tetms of location, ditectiqp; and distancé, Insthe RESS Module'gg Sacred
‘Space, the child begins to define space in hid'environfent in terms of

"how he interacts with it in theglgv1ng out of his story and way. °

'

g

In Encounter 1: Personal Space, the module begins By exploring the child's °
own unique experience of personal space. . For the hild in the ghetto, a
personal space might be a corner of a room or a niche behind a loose brick

in a wall. For the child in a rural setting, it might be¢ a favorite climb-
ing tree or a moss-covered rock. A personal space might be large enough

to contain him490r it might be a small box just large enough to contain
. his.valued possessions - a collection of shells or rocks, bubble gum -
wWrappers:, .bottle caps, or whatever. This creation of some kind of a

personal space is a common childheod experience. Because the child has
defined it himself, it has special meaning for him. e :

The child's own experiénce of personal- space is related to shared or ‘
spcial space in Encountet 2: Homes. While some homes provide more security
and love than others, any home, defined simply as "the place you live",
provides| some measure of personal orientation and belonging. In the Japanese
home the distinction between "sacred" and "profane".space 1s ritually defined;
- the threshold ceremony or removing the shoes upon entéring the home marks

the difference between space outside or inside the house. The sacred as well
as the secular function of the traditional Japanese home is evident in the
family shrine. It is enough -for the child to recogndze that, unlike the rest
of the interior space,-the shrine does not serve a function nelated to secular
activities - it ie not a place to eat, or to sleep, or to prepare food, but
to worstiip.” Though we have limited ourselves to the study of interior

space in this encounter, the replication of a cosmos in the traditional
Japanese garden would.also lend itself well to the study of sacred space”
This intermingling of the secular and the sacred .in the Japanese home supports
th intent at this level to provide experienceg in which the child encounters
the sacred & part of the profane/secular world: Not until the second level
will tﬁs terms ''secular" and "religious" be formally introduced.

-

£

-

. R ) PO 7 e .
In this Mddule a "house" is defined as an empty, unoccupied livipg space.
It becomes a "home" when iF is occupied and lived ia by.a famiiy. The
mere habitation of'a house by a family then provides a minimal way of
making meaning of the space within.which the family'resides. In Encoftinter
3 the Atoni aof Indonesian Timor provide us with an example of a family

‘whose house does not become a home until the moving(Ih is sacralized with
a speclal ceremony which we have.named "the water Jja®, ceremony." UThe
"Atoni home provides many definitiqgiiéf sacred,’ or meaningful, sgace.

L 226 - 0
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The 1ntérior of the house 1is reserved for close farily members; .guests .

are received outside on the porch. 1Inside the house,‘the attic is reserved_
for the spirits and access to it is restricted to the,pafengé. Cpe of the
four house posts is designated' as a sacred post. The family altar is .
situated at the base of this post. A sound slide presentation based on

a story about the water jar ceremony is fepllowed by a tanipulative cut-and- -
paste activity in which students are required to define space as they would

if they were children in an. Atoni home. Comparisons are then made between
wdys in which a traditional Japanese home and an Atonl home are personalized.
Encounter 4 examines the wide diversi&y of ways in which people in our

soclety personalize their homes. A fold-open apartment building in the 3
activity book and the read along book, About My Special Places, are uged

to provice stimulation for the child t6 draw about his own home and the "

way his own family lives inside of it¥ The teacher plave an Mmportant

role in estaplishing attitudes of ;respect and ‘acceptance of each child's X
home and fémily lifestyles. T . .

{ @ o

The experience of moving to a new home is a common one in our mobile
society. Eliade!s concept of recdnstructing sacred space appears to be
univeréally applicable in providing children with the assurance they need
that the meanings and associations which make a meaningless space "home'"
can be transferred from one place to another. .In Encounter 5 children L
observe a little girl moving from’one home to another. Each new living,
space becomes her real home as her family personalizes it with the meanings,
assoclations, celebrations, and new events which are part of their ongoing
family story. Sorting cards are used in activities for sequepcing events

and making simple associations. ‘ _ :

~

LEARNING STRATEGIES ' , L l
) e , .

RESS materials for this module include: ' a slide-tape presentation (The .,

Water Jar Story), student activity books (Special Places), and read-alorg

books (About My Special Plgﬁes). :

-

As an extension of the concept of personal space, the teacher might wish to
have each child keep his activity book in his "own special place" at school
(his desk, box, or part of a shelf). - These books provide the student with
maripulative as well as with pencil and paper activities. The children are
involved in cutting, pasting, folding, and sorting as they analyze information
and make associations. ' ' ! &

¢ '

Thglactivity book also pfovfdes infotmatioﬁ>oq the Japanese home to he derived
from study drawings. <Information on the Atoni home is preseﬁ®q9'in the tape-.

. 8lide series, The Water Jar Story. Comparisons are then made between meaning--

ful space An the Japanese and the. Atoni homes., Diversity within our own society

.1s explored by discussing a fold-out drawing of an apartment building in which -

people a varlety of traditions liye.' Finally, the children sort drawings
to disqover that sacred/meaningful space can.be reconstructed, ’
M o, “# . .
The delightfully illustrated book, About My Special Places, is to be ﬁresented
in"two separate readings. The first part of the book, which relates to persondl

"space, 1is to be read with.the teacher in Encounter 1: Personal Space. The

ERIC -

second part of the book, which deals with shared space (the home), is to be read
during Encounter 4: Diversity of Homes. It is hoped that the children wal‘have
“he opportunity to re-read the book several times during the module.

g ek 00033
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2. A SAMPLE ENCOUVTER'

The basic teaching strategy is an inquiry-reflective method applied to assist
each student to achieve knowledge, sensitivities, and skill objectives., The
primary level materials provide a broad background of experience for the develop-
ment of basic concepts for learning about religicn. At the intermediate levels <
these experiences and concepts form the basis for further explorations of the
religious dimension in humin 9oc1et1es. :

-

.

Fack encounter tegins with an "opener' designed to relate the area of study to the
child's own egperience, or, when it seems likely that the area of 'study is entirely
new to the child, to provide her with.an initial-personal experience. Many 8f these
cpening activities involve the senses of tasting, touching, and smelling, as well as
hearing and qeeingn The opener provides feccus for the area of inquiry and a

purpose for seeking further knowledge and underqtanding. -

¥ 4

o

Active learring is initiated through a variety of media:’ slides, audio cassettes,
study prints, sort cards, globes, maps, charts, and student booklets. At Ebé early
levels printed materials are read with the -teacher rather than independently.
Childkten derive information, form hypotheses, and later check, them, organize and
analyze 1nformaLion make predictioﬂs, and, devglop generalizaXions. Learning
- activities provide cpportunities for the child to affirm his own or his family's
%0rld view and lifestyle and tc empathize with persons of\differing world views
and lifestyles. Activities are Uesigned to help the child internalize the learning
through a variety of creative activities," such as art, music, drama, role playing,
poetry, story writing, and through real life experiences in the classroom.

.
N

The evaluatiVe instruments fot‘fﬁe encounters.are most often individual activity
sheets of individual creative @rojects. These individual evaluative instruments "
provide the.teacher with a check on the progress of each child and do not penalize
e less verbal student. -

A

\‘l

+

“ERIC - o -
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MODULE ON SACRED SPACE

L ENCOUNTER 5: MovING L. - ..
_ _ TEACHER'S GUIDE ‘ — | -
KNOWLEDGE : ' N ~
\ CONéEPTS; space, homes, moving, remembering”‘ . ‘ . LS
- 3 ’ N - A ’ ’ ‘ ! .

ORGANIZING IDEA:

SENSITlVITIES:

Families can make a mew home when they move.
A person can remember his old home. .

feeling free to make appropriate references to and statements about his own

world view, life-style and religious and/or secular traditions

SKILLS: .
BEHAVIORAL OBJECT

LY

MATERIALS NEEDED:

-

INTROdbCTION

relating knowledge
or real experience
‘to-the learning
situation

DEVELOPMENT

acquiring information
through interpreting
graphic materials

IVE ’

-~

_ RESS activity books
scigsors

listed in the left margiﬁ -on each page

will be able to categorize them into two ‘groups:

,

* 1iving openly by the cohmitments which his world view and life style entailg

Given pictures of objects relatin to a fictional child, the child.
‘things which

‘the child could move to her new home and things which she could

remember.”

stapler or.tape o - .

.

(8}

You drew a picture of your home.

Have you ever lived in a different houe?
Think about the things you moved With you to your-new
Did you have to leave)gnything behind?

istribute or have the children take out, their
“activity books, Special Places. % o
irect attention to page 12. [page 33] .

ve the children read the pictures in the left -
colugn, from top to bottom.

Special Places, pages 12 lS [Found on pages
33-36 of this Kit]

[

home .

- . | (i o .
comparing and T: How are the three pictures different? ) -
contrasting - How has the child changed? :

\ _Why. are’ the houses different? .

“What story do the pictures tell?
(The child moved with her family as she grew up.)
D&, you see anything the*ﬁ%ﬁ

L3

-

{rect attention to the right column of pictureﬂ
on. page 12, _Ipage 33] i

1 took with her to a new home? ’

#




acquiring information
through interpreting
graphic materials

analyzing
information

analyzing

information
and drawiﬂg
conclusions

LS
. b

“ 4 - s -
T: What is happening in each picture? _ X
Who 18 in each picture? o
. These pictures tell a story. - ‘ - _
: - How would you' put ‘the pictures in order?. o

~ . ¥
v .
-~ .. > ’ -
- . . . .
- : . -t

. Direct the children to nymber their pictures
' in the order to tell a story. :

. . L -

T: .What story do the pictures tell? ‘
! (The child celebrated Egster each ybar as she g*eu
Look at the pig_mfes of the houses and the piccm—as .'.!

. . the fam .
Can you match the family with the houses’

N — b . L

N
>

roN

irect the children to draw a line from - .
" each family picture to the "matching" | '

house picture (parallel pictures of | . .
- child at same age). :

v e

‘TL: The little girl in these pictures is named Bonmnie..

+. - Bonnie is your’age. She goes to school just asE}o@ dd
Bonnie likes to play with her friends and her dog.

Let's look_ at some things that tell about where Bonnig

lives now. . ‘ )
N . A ‘ :

Eirect attention to page 13.

. a. e 34 &
ead thespictures with the children. [p g‘ ]*

}

~
1

T: Bonnie's family is going to move again. '

Pirect attention fo page 14.] [page 35]

o

S ° .

T: What is this7
- Find the pictures of things that Bonnie's family will move .
- : them to their .new home.
- Do you see some plctures of things that Bonnie and her fami
will not ‘be able to take*with them when they move?
Why can't they take those things with them? /
Bonnie, will remember the things she can't take with *her.

..

-
W

»

»

[Pirect attention to page 15.] [page 367 . »

Aasose T 00036 L
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'F. INSIGHTS FROM LEARNING THEORISTS

(I T

., The single most characteristic thing about human beings is.

+ that they lea®n. Learning is so deeply ingrained in ‘man that
it is almost involuntary, and thoughtful students’of human
behavior have even speculated that our specialization as a
species is'a specialization for learning....As William James

- put it decades ago, even our instinctive behavior occurs onlv .
once, thereafter being modified by experience.' )

' ¢ 3 : L

~~Jetome . Bruner, Toward A - .
*Theorv of Instruction '

LY

' B
5 b A

Growing up involves the exploration of new realms of experience, the
discovery of new powers, . and a confrontation with new mysteries. ' Growing +
up means. the development of new ways of thinking and dealing with the world.

It demands new ways, interests, and insights for coping ‘with life in a

rapidly changing soc1ety——indeed,-a world community. In all of this, the

learner develops a concept of self, makes meaning of his life agd'experience
and -develops value commitments which yield priorities’ for living that life.

If,'as Bruner claims, learning is the most characteristic thing about
human beings, then growing up is an expression of that characteristic. school
curriculum sHould reflect what is vital to growing up and living in the con-
‘temporary world. All teaching-learning situations within that eurriculum

ought to be based upon the best knowledge and theories about how people learn
and how they 'grow up. : . . : 4

"« " In this- section we have pulled together the learning’ theories which Q;
curriculum developers for the RESS Project used to design instructional mat ials

to meet the objectives in Section D of this KIT. As you read, think about these
questions: .

’

, 1. Reflect upon'your own learning. What processes do you use to learn?

I What goes on between what you see (experience) and what goes on in
' your head?
[
2. Why do you learn what you do? What motivates you? -
3. If you had to draw a diagram of "learning,f what might it look like?
4. When you teach students something, what assumptions do you make about
learning--how persons learn, why persons learn?\ ,
y . ‘
|
To supplement the reading in this section, turn to Cassette #2, Side B -
for a discussion of the Suchman model and the Borton| model. Both of
these models‘ focus learning theory on teaching-learning situations and
ere the most useful modéls for RESS curriculum deve opers. We hope
«® that you will find them useful too. . - .

| e b
S~ . ov0s3 .
| g0 .
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1. TWe PéINTS OF VIEW AS A DEPARTUREﬁ

-~ w

v In contemporarv learning theory, one&%an discern at lnaqt two major
competing points of view. ‘The first is ‘represented below bv -some '6f the''

- writing of Jerome S. Bruner, famous- for his reseaich in cegnitive develop—
ment and for his picneering work with #AN: A~ COURSE OF STUDY. The second
is represented by some of the writings of Rlchard M. Joni'. Read both

passdges and make- your own cowparisons. . .
.
a. Jeromel|S. Rruner% . o
: ) .
—./\ -
-, '
. ¥ s
s ) P
. . ‘
( i |
,.;* S 1'.
) .
. ’ 7 .6 L]
.
. -
2 ¢
14
) S ”
L . oo v

v A

*ﬁeprinted‘from Jerome S. Bruner, The Process’ of qucation (Fambridgo Harvard
University Press, 1960), pp..l7 18 31-32. _ o,
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One can overdraw the comparison

between Bruner and Jones; but there are

very significant differences.
aspect of learning: attaining s

Bruner is mainly concerned with the cognitive.
tructured kn

owledge about the world which

1s useful in coping with experiepces.

He stresses '""bhasic concepts and ideas"

‘which are pewerful in lending meaning t

o new experience and which are widely

applicable. His "education" tehds to be -from the outside inward to the
.student. ' : '
 « Jones emphasizes the need to work with the preconscious processing of
-students--the feelings, fantasies, .and concerns which they have, and then,
work "outward" to the ‘subject matter concerns of the curriculum. He wants
students to reflect upon their own experiences,. feelings, and fantasies, and
., to use that reflection to relate to the world "out: there," to cope with human
~.behavior and experience, to account for it, and to see how it relates to being.
human. : I : : : A

]

O iy .
Al

" Both scholars would agree thaf the proof|cf learning is most often

located. in the questions students raise and the
willing to share than the "right answers" they o

* .But the two scholars would disagree on where to/begin.

.begin with the basic concepts and most powerful
of knowledge) while Jones would have us begin wi
concerns would include: IDENTITY (belongingness

personal experiences they are
fer to others' questions.

Pruner would have us .
ideas of a discipline (or body" .
th student concerns. These -
» self-image), RELATEDNESS -

; Q{curiosity, meaning of events and of 1lif

e),

N .\k_\sfficacy; self-adequacy,’ sengé of contxql) .*

2.

and POWER (mastery, competency,

¥ {

When designing or when
‘for the teacher to reflect u
The following model, .develofe
to describe not only observable
through which the student goes.

A MODEL OF AN INSTRUCTIONAL ENCOUNTER*

RS

he nature of learning from the "inside.".

beginning aﬁrinétrdctiﬁhal‘encounter; it 1s useful
oo 2

by J. Richard- Sichman, permits the educator

student behavior, but also the thinking process
"It is a model of "the functions inherent in

. the .thinking-learn

: ing process" defining the functions and ‘layihg out their "
relationship. ; e ‘ o : -

-~

.

-

*In discuséiﬁg,such cqncerns,'JQnes draws heavily upon Erik Erikson's life o
" stages: Hope-trust, Will4autonqmy,,Purpose-goa;s, Skills~competency, Fidelity-
. . . N . . - . t L o hY

»

identity. - -

**Abstracted from a series of articles by J. Pichard Suchman in The .Instructor
2 August-September Issue, 1966, through June-July,1967 (Volume 76, Nos. 1-10).\
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3. COGNITIVE DEVELOPMENT . - ~ C
One aspect of growing up involves the development of knowledge and ‘styles’
of knowing. In recent years, educational research has focused upon stages of
development and the learning preoccupation of learners at various stages of.
their development. Two similaf statements -of cognitive development have emerged
and' capsule summaries appear, below® . T : R

+

%qu: Jeah Piage:

Piaget's Learning Theorv y

Piaget's theory concerns cognitive development. Piaget regards intelligence
;ﬁas a specific instance of adaptive behavior, of coping with the environment and
organizing thought and action. According to Pjiaget adaptatiompbegins with the;
random, diffuse, mass reflexes of the infant and progresses by staggs: to the
‘formal, logical reasoning of the'.adult. The transitions from one stage to
another ‘aré gradual and result from the continuous creative activity of the
child and interaction between him and his environment. |, : :
’ ‘The growth of intelligence or "adaptation" involves two processes: 1)
Assimilation and 2) Accommedation. . ' S

\

ASSIMILATION: In the assimilatign process the c#ild incorporates and utilizes
stimuli from the environment, interpreting new situations in terms of familiar
ones, fitting the unfamiliar into his available "organization" and reacting

" as he has in past situations. ' - ' )

v

ACCOMMODATION: In the accommodation progess the child finds that learned
responses are no longer adequate and he must "'accommodate” to the situation
by changing his behavior. , , _ , : o : :
. N LI v : »
. ™~
According to Piaget's thedry there are three major stages in cognitive

developmerit: | ‘ s

LN

1. SENSORIMOTOR OPERATIONS STAGE: Suhsumed under this major stage *
-are many small stages but basically the period from birth toftwo‘
years is described as being aime of learning coordination and
practice between the senses and motor activity. Piaget, feels that
genuine intelligence emerges toward the end of th;s stage.

- CONCRETE OPERATIONS STAGE: During this stage, which lasts from
two to about 11 or 12 years of:age;iemer es real symbolic activity..
Intuitive thought is said to occur during this gfme as well, "

FORMAL OPERATIONS STAGE: During this stage beginning with adolescence,

we find the child developing the intelligence characterist%fs fndicative

of adult thinking. ' v ‘

S

b. Jerome S. Bruner

v

Jerome Bruner's Learning Theory

Somewhat similar to Piaget's fheofy is Bruner's theory of intellectual = @
development. Bruner describes the child's course of intellectual growth as
 passing through th?e%»stages;/ enactive, iconic, and verbal-symbolic.

% 2N
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S

~Independent status. The ichild

| .
* 4

~ The enactive stage 1s 8o named as the youﬁg child tends to define
objects and events in terms of the actions. he takes towards them. By the
age of three or four mental processes are described as iconic. . This kind L

"of thinking iss dependent upon visual or other sensary systems, with the

child using highly concrefe visual images as sources of memory., In'thg
verbal-symbolic stage the chi_l& is able to develop images that have an’

: is able to translate experience into lan-
guage and in turn uses -language! as the instrument of.thinking., : -
. . . . ) \

You will notice the s%hilafiey of Bruner and Piaget's models. Bruner,™
however, stresses the idea that intellectual development can proceed in
spurts and that environmental conditions may edther sYow down or fogter the
process. Thus Bruner is an advocate of teaching for readiness and no just
waiting for it to occur. Readiness can be"nurturEE_through experiences and

. by developing mastery of simple skills that permit one to reach higher skills. .

N

4, . AN INSTRUCTIONAL MODEL - | ' 4

()In the Project's objectives (Main Ideas and Main Concéfits) we f%:l that
we'have identified the basic conceptual structure of religion study and of
religion as a social phenomenon in all cultures. These. concepts and main ideag
with concepts drawn from other social studies disciplines help students cope in

their confrontations with religious phenomena and with the ‘expression of religfon

in their time and place. The cohcepts and main ideas.are powerful in rdising

questions for inquiry and for leaQiBg,Eo explanations of human behavior.

. In the Project's objectives (Sensitivities and Skills) we think.that we
have identified goals fhat relate directly to student concerns and which draw -
upon the feelings an experiences of students as "advanced~6tganizers." The
senhitivitips and skills permit intellectual and emotibnal growth as described-
by Bruner and by Jones.. . C :

In the Project's objectives (inquiry skills), we feel that we HBYe
identified the intellectual processes appropriate for reflective inquiry by
elementary school students, promoting Piaget's assimilation and accommodation
and Jones' relatedness and search for personal meaning. - .

. ) : o
The thrust of Btruner's work (coﬁcepts) and Jones'\work (feelings) are
not exclusive but in our view are complementary. OQur dbjectives express this.”
But more important, to accomplisq our objectives we have designed instructional

éncounterg--materials and teaching strategies--in light of both Brug&r's and
Jones' concerns.

Keeping in mind Suchmar's model of what goes on during a learning encounter,
wg¢ have generally followed Terry Borton's model of an instructional enéounter.#A
Borton 1is concerned with making students conscious of the ways they experience ’
the world and how they’respond to experiences. 1In a diagram, his process 1ooks¢‘
like tifls: - ) ' . :

*Terry/Borton, Reach, Touch, and Teach: Student Concerné and Process Education
(New York: McGraw-Hill Book Company, 1970), pp. 76-90.

B
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‘e \l/ : t'. . : i B < .

© Stimulus < \a stimulus is a ﬁotential new experience,
———— T ——— B B N

I : S - a learning,dncdhntet. » :
o K{) V - \ . ) A . )
—e .

SENSING. |~ Sensing involves asking what? What is this?
(What?) What is going on? What's happening? It
- | 4 1nvolves looking "out there" to discern,
K , v ‘ to perceive, but also it involves looking
v TRANSFORMING 10 "in here" to become aware of one'gy feelings
| ‘
!
|

(So What?): and the personal responses to "ouWwthere."
N
‘ Transforming involves asking "So What?"--
ACTING So what does what % see mean to me? What
(Now What?) SN sense can I make of it? 'This”is the meaning
. - ' Amaking process, in part that which Bruner
/ i, - S e ' called tranéfer'of learning and coging, and
Response i that which Piaget called assimilation and
. //i EN = | accommo¥ation. But it also involves meaning
% . ’ - made through one's fantasies and feélings: in !
\ Intended Actual. . ‘' the way Jones made sense of the Bushman's resg
. Effect . -Effect : AN to qbe boy's urinine. '~ - ' :
. L/\,\L'_j ’ ‘ ’ ) I )
i . ! Acting involves doing something. Similar to
. . Suchman's action, the inquirer may do some-
. P~ . thing physical or he may try doing something
A ‘ ) ,E. ‘ internal--like'thinking about what she sees
. in a new way.

e o ' "~ Reszdﬁses have both an intended (éxgected)
' ' - effect and an actual effect. For example,
. ~if I throw the ball this way, it should go -
fagter and curve to the right. However, when
: I threw it that way, it did go faster but
v - curved ¥aft and broke the school window. Thig|
provides some real feedback, so I.must once
. more -reflect upon this experience so my
S _ actions will acﬁiev&tthe desired effect
. - ' : N (curving to the i%ghi!)g
The Encounters 'in the RESS furriculum materials present‘wide-;hnging cross-
cultural stimuli for students' inquiry and reflection. The lesson plans may
i focus ‘upon concepts, reflective inquiry skill, sensitivities, etc.,“but the
underlying thrust is always upon student concerns and the flow of Terry Borton's
seéquence of questions: What, So What, and Now What? In so dofhg, we think that
we stress the nature .of learning expressed in the writing® of Bruner and Jones
and that we enhance students" growth 'in learning as expressed in the model
presented by Suchman. - '

E

TeacherfSelf—Evaluation

1. Jerome Bruner's conEerp for concepts and structure and Richard M.
. anes'_emphasis upon- student . concerns and feelings seem, at first,

to make an interesting conflikct. However,, can a teacher employ #
. both theorists' work in organizing learning situations? Are both ;
important? - Why? What might a combination look like in the classroom?

-

- N -
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“6.

Given Piaget's and
Bruner's develop-
mental theories, what
are the classroom
learning implications
as  a teacher sets forth
to teach a lesson to
thirdﬁor sixth graders?
Given Suchman's model of -
féarning'encounters,

what might go on- in a

fifth grader's head as

she 1s pregented with J

an encéunter dealing

with religious phenemena
(.e., a festival in New
York, a set of symbols

felt by the Hopi, a "story"
told by St. Francis of
Assisi)? ’

Given Borton's model of
instruction, what se-
quence of quegtions

" class studyAng the

buiidmg of the cathe-
dral at Chartres, the -
burial of a mother in
New Guinea, or the
celebration of Ramadan

1n Chicago?

3
o3

- Think about a gubject'or a

concept you have taughg in
the past. If you were to
teach the subject or concept:
again, how might your
knowledge of the Suchman

and the Borton models in-
fluence what you do in the
classroom?

.With'these insights from

learning theorists in mind,
re-read the sample. en-
counter printed on page 29+
Can you explain why the
materials are organized

the way they ark, using.
the learning theories
described above?




e

G. A SUMMARY FOR- REFLECTION L

A

On page 1 of this KIT we set, forth six objectives. Now is the time _
, .to turn back to page 1 and re-fead those objectives. Have you met the
objectives? Do.you gee connections among -learning theory, conceptions
of what is important and how chilldxen learn, objectives, and the in- -
structional matérials? Do you see why the materials were structured the

way they are? ’ ‘ ’ ' )

* v

.

Conclptions of how children learn .
Conceptions of the goals of education’ @

3 -

) N Goals and Objectives for instruction

N ‘ ( - f

Selection of. Teaching method, med{a} and-motivating sprihgboard‘

‘7.

i
' Design 'of instructional activities and materials
> ' . = = ‘ T - s
' Teaching-Learning S
T | o
L .- Evaluation - .
o : : : . ¢ .
' - . v
o .
\ e ' )
/ y
~

Lo ) . . Py

, V . . 3 N \

In RESS T‘EACHER SELF-INSTRUCTIONAL KIT III you have the
- opportunity to éxamine the procedures and sample materials for
LEVELS I, II, AND'III in greater depth--or you may elect to go
on to RESS TEACHER SELF—INSTRUCTION‘L KIT IV which presents
sample materials and procedures for LEVELS IV, V, AND VI.

EN .
4 . .
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’ APPENDICES : .
. 4 - A. Learning Theory'BibliograEhy ’
* ‘ ' B. Addresses of Organizations Interested
b in Teaching About Religion . |
A. ‘Learning Theory Bibliography - - : . : ' B

Borton, Terry. Reach, Touch, and Teach: Student Concern and Process
Education. . New York: McGraw-Hill Book 'Company, 1972. " Paperbound.

. 7 N N .
5 - Bruner, Jerome S. Toward a2 Theory of Instrugtion. Cambridge: Harvard
" University, Press, 1966. Paperback. \ .

. The Process of Education. Cambridge;"Harvard"University

’

—-/\ . ) .
DeCecco, John R. The Psychology of of Learning and Instruction. ~Englewood"
- Cliffs, New Jersey: Prentice—Hall Inc., 1968, ..

~Fress, 1960.-

~

Fantini,'Mario“D., and Gerald Weinstein. Toward Humanistic Education:' A
Curriculum of Affect. New York: Frederick A. Praeger, Publisher, 1970 * Paperbound.

. Frankl, Giktor. Man's Search for Meani gg New York: Simon-and Schuster, Inc.,
" 1963. Paperbound. : ; |

Gardner, John W. Self-Renewal:' The Individual and the\Innovative roiety.
New York:- »Harper & Row, delishers, 1963. Paperbound.

Hill,. Winifred F Learning A Survey of Psychological Interpretations. San
' Francisco Chandler, 1963 Paperback.

~

v . '
Jones, Richard B Fantasy and Feel ng in in Education. New York: Harper &

Row Publishers, 1968, Paperbound . Lo

Editor. Contemporary Educatienal Psychology. New York:
e Harper & Row, Publishers, 1967. v - . . e

4 Ayt b

Kegan, Jerome. Understandgg& Children. Behavior Motives and Thought.
New York: Harcourt“Brace and Jovanovich Inc., l97l Paperbound.

Lers&ld, Arthur. Child Psychology. Sixth Edition. Englewood Cliffs, New
Jersey: Prentice-Hall ‘Inc., 1968.

- N . $ B
Maslow, Abraham ‘Motivation and Personality. New York: Harper & Row, ‘
qulishers, 1954 ' . :

Piaget, Jeaﬁ.'“The Psychology_og the Child. New York: W.W. Norton, 1969.

Rokeach, Milton. The Qpen'and,glosed Mind. New York: Harper & Row, Publisher,
1960. Paperbound. : '

. . * L3
: . . . . h . »
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RePigious Heritage of America, Box 3424, St. Louis, Missouri 63145. Promotes
* awareness of the religious roots of America..

$ : >
.

. ) E v : ) ’ T . . . ¥
- B. Addresses of Organizations Interested in Teaching About Religion

v‘nAmerican Academy of Religion, The Florida State University, Tallahassee
’Ki " Florida 32306. Association of professional teachers of religion,
which conducts conferencgs, special projects, and a placemeat service,
Quarterly journal: Jourhal of the Ameritan Academy of Religion.
American Bible Society, 1865 Broadway, New York 10023, TLibrary of Bibles,
films and filmstrips, leaflets, charts, maps, records
. American Civil'Liberties .Union, 156 Fifth Avenue, New‘York 10010,
American Jew1sh Congress, 15° East 84th Street, New' York 10028,
B'nai Brith, 1640 Rhode Island Avenue, N, W., Washington D.C, 20036.
Catholic Biblical Assoc®ation, Catholic University, Waqhington D.C. 20017,
Confraternity oijﬁristian Doctrine 1312 Massachusetts Ave., N.W., w‘shington
D.C. 20005,
Council for Religion in Independent Schools, 475 Riverside Drive, New York 10027.
. Distributes materials des1gned to foster greater appreciation of religion,
through education,
Council on the Study of Religion W1l£r1d Laurier University, Waterloo Ontario
Canada N2L 3C5.
Educational Research Council of America, Rockefeller Building, Cleveland Ohio 441
Journal of Church and State, Box 2358, Baylor University, Waco, Texas 76703

. - National Association for Humanities Education, Box 19, Rock City Falls, New

: York 12863. Publishes Humanities Journal. -

National Council of Churches - Department- of Educational Development Office
on Public Education (Room 712) 475, Riverside Drive, New York 10027. '

National Council for the Social Studies; ‘1201 Sixteenthxj;., N.W., Washington,
b.C. 20036. Sponsorg National Conferences - Concerned with religion in
the Social Studies curriculumi, November 69.

. National Council on Religion and Public Education, 43 West 57th St., New YorP 1001
Provides means for cooperative action among organizations concerned with
religion as a Constitutionally acceptable and educattonally appfopriate
part of a secular program of public education.

Public Education Religion Studies Center, Wright State“University, Dayton Ohio
45431. To encourage and facilitate 1ncreased and improved teaching about
religion in elementary and secondary schools and higher education within
the limits established by the’courts in order to help schools present a fuller
and more accurate understanding of the Place of religion in -the history and
development of man. . '

Religion in American Life 184 Fifth Avenue, Ne?;York N.Y. 10010. Prepares
and distributes materials emphasizing relig on. ,

Religious Education Association 409 Prospect Street, New Haven, Connecticut |
06510. Provides platform for the free - discussion of issues in the field.
of religion and their bearing on education.

Service Center for Teachers of History, 400 A. Street, S.E., Washington, D.C.

: 20003. Produces bookléets, including American Religious History (65)..

Society for Religion in HigherLEducation 400 Prospect Street New Haven,
Connecticut 06511. - -

Union of American Hebrew Congregations (UAHC) Department of Teacher Education,
838 Fifth Avenue, Net York 10021.

World Jewish Bible Society Foundation, 69 W Washington Street Chicago, \
Illinois 60602.

S

-
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AN \\ past and present,. included?"

) “ | . “"One's. education is- notlcompl'et'e without a

" study of comparative religion and its relation-
S ship ta the advancement of civilization . -
Nothing we have said here indicates that such
N study . . . , when presentec objectively. as.
. o . part of a secular program of education, may not
be effected cohsistent with the First Amendment."
A :

from the ma]ority opinion of'the United

States Supreme Court, 1963, Schempp Case |
v -
- I - ° .
The religious dimension, or religion in its varied secular and non-secular
manifestations, has to do with world view, a sense of reality from which a -
person and/or a community makes sense of life. This perspective is reflected ,
in life style, the way in which a person or a community moves, acts, and lives.
Religious experience is a si ificant'dimension of life in all human societies.
- - .

The undeniable educational necessity for study about religion in pubiic v
education is recognized at the Tevel of higher education. Moreover, a number
L .of efforts have been made at the secondary level. What is often overlooked,

however, 1s the impoverishment of elementary level education which ignores

the study of religion. This omission was recognized Jn a 1972 repott on the '

treatment of minorities in elementary social studies xtbooks. Among: the

criteria used by ‘the committee of seven educators were the ﬁollowing

"Is the role of a variety of religious groups in our society, both
X o 3
A\\WIS the legitimacy of a variety of life styles acknowledged?"

)

"In dealing with various matters, do the authors commit sins of
omission " ~ '

-

’"Would‘the'book tend to encourage a positive self-image?"

The nationale for the Religion in Elementary Social Studies Project affirms
that the study of religioh is the proper and necessary reédponsibility of the
schools, even at the early elementary level, and that its incorporation tnto

the. elementary program provides a more holistic approach to social studies
education. <

The child should receive a "complete" education from his earliest entry

into school. Learning about significant areas of our socidty cannot be
aagically suspended until higher grade levels. The failure to provide '

« *Early Elementary Social Studieg: A Report‘in Regards to Their Treatment
'of Minorities (Lansing, Michigan:, Michigan Department of Education, 1972).

.

-
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corrept information and guided sensitizing experiences in the area of
religlon may result in the early formation of stereotypes, misconceptions,
distrugt, and prejudice. The RESS program in learning about religion is
non-denpminational, non- 6rose1ytizing, and academically responsihle. The
program\develops a broad conceptual ftamework; empathetic attitudes, and -
analvtic skills-at each child's level of development,for investigating - o

. varied whrld views,  life styles, and traditions. ’

R ) V‘ r
-~ .
' he 1SS program draws. upon’ established research in determining content and
ta-thedology apprepriate to the child's level of cognitive and morai develepment.

) : “t the elehentary level, study abbut religion contributes to the development of
self-concept as®thie child affirms-his own or his family's world view and life
style, whether it is secular or non-secular. At the same time, learuing about

’tjj religion in the elementary schpol fosters ttitudes *of empathy and appreciarlon ‘

L that are vital to the working out of equita le mutual acc0mmodations in our

mult - rellgious society. —_ . . i J -

In this way religion in public education supports a primary goal of elementary '

3 social studies -- educating childnen to become thinking-feeling citizens whose®
Judgments will be based on factual analysis and sound reasoning, tempered with
ompathy and compassion. ' . _ ™~

¢

?

‘GENER'AL OBJECTIVES FOR STUDENT MATERIALS

The purpose of the RESS Project's student materials in its six levels is - .

) ¢ ‘ﬂto develop the following. maia ideas, main concepts, sensitivities, and '
‘reflective inquiry, skills:

-

i

N A, Main Ideas

1. The religious dimension has to&ﬂo with worldview and lifestyle.

. 2. -Worldview is a sense of reality from which a person and/or a community
: makes sense of life; this sense of redlity is a belief about what is, and
a Lummirment as to what ough to be. \ . .

-~

3. Lifesty1e~is the way in which a pergan*or a community moves, acts, and
* lives; -lifestyle reflects worldview. .

4. T#e religious dinension is manifested in both religious and nonreligicus
traditions.. . Y

AN
5. Religious . traditions develop out of the interaction of the adherents
with the sacred in t1me and space. r

6. A relig]ous tradirion is a pattern of thinking, fee]ing, valuing, and
acting preserved by a community and manifested in symbols, events, persons,
documents,  artifacts, rites, customs, beliefs, and Adeas:

7. Religious communication is symbolic; it points beyond itself.

8. The religious dimension is universally manifest in human societios:

R S
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- * - to his secular or religious tradition

9, The religious dimonsion‘is both a personal and a community experience.
1., The religious dimension and culture are mutually interdependent.

e Rejzgious experiences and expressions change overvtime.
12. " The study of the religious dimension anad of religious traditions is g
an_ integral part of the study oﬁyhumankind :

tt. "Maia Concepts

. ’ . . » “

STORY [worldview, commitment] WAY [lifeskyle] C.
- Religious Concepts ' , o o .
. e 0 ' ' ) iy )
Saefed Time . Myth , - Religlous Traditions
Sacred Space " Ritual - Religious Community
Sacred Literature . Ceremony z Religious Institutions-
. Sacred Objects Celebration : -Religious Adherents
Sacred Symhols ‘ Religious Leaders
V _Social Proeess Concepts L B .
v —_ ‘ ,
: . ¢ v - -
Diversity . Chen - ’ e
Interaction e N : -
Change : : . 9
Acculturation : i oo N

C. Sensitivities;ki 'A oW - f‘ .

Developing self-concept™ o o : - 2;
‘1. feeling free to makyg appropriate references to and statéhents
about her own fe ings, values, worldview, lifestyle, .and

. : religlous and/or ecular traditions i
. 2., 'living openly by the commﬂtments which his worldview and 1ife- N
v style-entail o,

[

‘

developing empachy for others

3. appreciating the diversity of worldviews and lifestyles in ““‘.
human societies B

-

4. supporting a person in his beliefs and behavior which are unique

5. considering the values of particular traditions which are involved
in decislons poople make :

v -
-

Skills | .

(&}

situation

1. relating one's knowledge and personal experience to the learning

'f 2, participating in a real experience through
sense experience

_ simulation
. field trips -

v . (’&uﬁb(’:;ti . ' E
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4. dovcloglnb and testing concepts, generalizations, and
interpretatlons by ’

stating and checking hypotheses .
acquiring informatioh through T -
listening . . . - R
viewing s .
s Interpreting graphic raterials ' N =
.reading

o
]orlting information .

organizing information ) <L
) comgaring and contrasting : . v
- . analyzing information o ‘- '
making as 8 -
/ N : .

- e

sociations
5. attaining concepts C

6. attaining personal meaning.of ev%’ts and behaviors

7. 'agplying generalizations and interpretations tp°make judgments “ ,gillﬁ

8. becoming sensitized through -
exploring feelings and values _ . ,
" expressing feelings and values ' :
.empathiz1ng
exploring implications and consequences
9, wgrklng with others effectively - - v .
social parti pation skills ' B S i
creativity and)expressive communications skills C o
N . - L

TEACHER SELF-INSTRUCTIONAL KITS ~ * .

" In part because of the controversial nature of learning about religion in

public schools, and -in part because of tdnfused images of what teaching about
religion in elementary schodls looks like in practice, the staff of the Religion
inm Elementary School Social Studies Projéct produced several kinds of media for:
teachers and interested community leaders. First, four self-instructional kits
with-a booklet of verbal material accompanied by audio~cassette tapes and video-
tapes are available. Second, a video-tape for each grade level (one through '
six) describes the objectives, materials, and approaches used along with scenes
of classroom interaction L .

The grade level video—tapes are designed for informational purposes. By watch-

ing these tapes, teachers; administrators, and community groups get an overview

The
however, are designéd primarily for educationa14

of the content, methods, and procedures employed in the student materials.
Teacher Self—Instructional Kits
purposes:*

‘° o o - ‘
*These "audio and video—tapes will be available from the Division of Instructionaf’
Research and Service (DIRS), Florida State University, Tallahassee 32306, .after )
December 31, 1975. .
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“KIT I: Consisting of.a booklet and one audio—cassette; this - X..

e " Kit presents the Supremg Court's 1963 majority opinion . . .

' on the Abingdon-Murray cases for analysis: offer diverse. o

, definitions of "religfon" so that participants may refine.

. their own definition' discusses several, views of "object— C
ivity™ in light of the Cqurt's usagd and in the context . RS
of religion study; and urges participants to develop and . '
warrant their views on religion study in elementary school

o ' social studies.

. . . [
s B v

1

KIT II: uConsisting of a booklet and an audio—cassette, this Kit
. : confronts participants with their owmn” conceptions of
appropriate teacher competencies and chardcteristics, ™ L
o relating them to the demands of teaching about religion“ o e
s ask's participants to review the RESS rationaIe and "
e : ,objectiveS° and aljbws dn opportunity to assess the

" S * internal consistency of - Project approaches to learning .
about religion, S T

‘

"o *-  KIT III Consist\hg of a booklet and a series of brief video—capes .
. " showing classroom interaction, this Kit offers  a variety © e
v : - of ,classroom.lessons from Levels" One,‘Tgo, and, Three. The gt -8
\\r v classroom lessons‘ar ategorized by the types of insttuctidnal
’ objectives sought. articipants are asked to assess the lessons - -
. and their classroom use against 1) their conception of, "religion"
.study“and 2) their. -conception of effective elémentary school .
teaching and learning. e 7 Ut

— ' . . . - - - . 'p e

o “KIT IV: ]Consisting of a booklet and a series of brief video—tgpes
. - . showing classroom interaction, this Kit is similar to KIT IIT
S ' except that it is intended for fourth, fifth, and sixth grade’

teachers and. uses lessons and classroom scenes from those -
levels. . o

Normally, teachers would use KITS I, II AND III if they are in—service -
or pre-service primary level instructors, or KITS IV V, AND Wi if. they

‘are in-service or pre-service. teachers at the fourth,. fifth, or sixth grade\
level -

L TE@EWBNSEEF&R St &ON%EK&BUCATIONEQCH BUIQPng

RESS Teacher Self-Instructional KIT I involvegd a careful consideration of
1) Supreme Court decisions and the. legal 1imitations upon religion in publie-
education, 2) definitions of ' religion and "objectivity" in relation to 9
teaching about religion, and 3) the reasons for teaching about .religion in. -
elementary school.social studies programs. KIT II assumes that 1) readers
- have studied KIT I and that we have reached some agreement on what religion 1is
- and 2) on what m: might be studied by students in elementary\schools, and 3) why
religion ought to be studied. ' S

. ' _ - . -2
KIT II is a- how book. It is concernedlwith the orgpnization of instruction R
concerning religion and teacher performance. :Insights are offered from learn-
. ing theorists which helped to guide the design of the RESS materials snd which
~ should contribute to effective instruétion using those materials. -The. KIT.
includes the general objectives of the RESS materials, the scope and seguence

of content, a sample organization of a complete ufitt, and a sample lesson show-
., Ang what religion "looks like" for classrooms with young students: Each portion
- Q of the KIT contains sets .of questions £OﬁﬂqQ3%9ers'.self—%yaluation.

EMC . . . 6 f_"’,% T .f '
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GENERAL OBJECTIVES FOR KIT II

»

. After studying this KIT, each participant will be able to

1. Identify personal conceptions of effective and ineffective teacher
behavior and to relate those: conceptions to teaching about religion
in socia} studies classrooms.

2.7 «Identify varieties of teaching methods and media available for

" teaching about religion in social studies, and to state how the-

selection of methods and. of media 1is governed by the objectives
for a lesson.

State Jeveral factors in recent learning theories which give direct
insight into how instruction should be structured to facilitate

- classroom learning, and to see- the consistency betweén these insights
and the organization of instructional encounters in the RESS materials.
Describe how the structure and content of the RESS materiales provided
not only conform to Supreme Court decision§’ but also coniform to some
recent developments in learning theory.

7/
.

Explain_why any instructional decision reflects assumptions (im-
plicitly or explicitly) - which'the teacher holds about a) the

way children learn; b) what knowledge is worth knowing; c) the inquiry
skills most necessa d) the way society is, wili be, and ought to be.
Reflect upon, the assumptions made in the participant 8 own in-
“structional decisions, including the decision to use (or not to use)
the RESS materials, and including decisions about how those materials
-are used with children.

~

- . +

TWO EVALUATION TECHN lﬁUES

The exper1mental version of Teacher SelfJInstructional Kit I1 %vas submitted to .
two types of evaluation. Fi1st a¥€ligion scholars and educators were invited
to review the KIT armd provide written comments and suggestions for revision.
Second, the KIT was used with approximately one hundred pre-service teachers
in undversity ‘classes, in order to determine strengths and weaknesses-“for future
revisipns. The following seétions present the major conclusions of these
evaluations for revising KIT-II.

‘I REVIEWS DY RELIGION SCHOLARS AND EDUCATORS:

While KIT 1II was being tested in a teacher-training setting, the RESS staff

sought reactions to and .evaluations of the KIT from a numher of scholars

. ' involved in the issue of réligion in public education, Constructive comments ,

and criticism were received from: . g

4

~dr. Francis J. Buckley, S.J. )

(Department of Iheology ~ University of San Francisco
I'4

* pr. Charles H. Reynolds =~ —
' (Departmcnt of Religious Studies - University of Tenressee)

AR
‘.
.
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A RN | e ‘ : .
y) . © Dr., Rellin S. Armour . . ‘ ' o ’

L . - (Head of Department of Religion - Auburn University) ‘

Dr. James S.” Ackerman | o o o -

_ (Institute on Teaching the Bible in Secondary English -

2, - Indiaria University) S

. . 1
/3 .

Dr. Nicholas Piediécaizi . N S . ]
(Public EducatipnﬂReligion Studies Center - Wright Btate Universi{y)

!
’

Dr. Thomas Kraabel . : S : ' ' -
(Chairman of Religious Studies -~ University of Minnesota) _ ¥
'&”_ D=, Edwin Caustad: ' o _ -
o (Department of History —)University ofupalifornia, Riverside)

"There was a general consensus among these scholars tﬁét,thé KI&'was informative, ,
well organized, and well written. They,found KIT II to be "straightforward and . . /
easy to follow," so structured that a teacher new to the problems could easily -
approach and dealywith them. - B ' - -

KIT II was vﬁewed as containing clear and functfonal objectives, excellent
format, and generally very good contedt. There was concern about the nature
of the audience; was KIT IT intended for social studies teachers already in
the field, or social studies education majors doing practice teaching in the
schools? Or is ‘there no difference? KIT II could serve as a refresher for
‘teathers in“the field, but it assumes a great deal of knowledge in learning

" theory for a student teacher.. . ° J

- ,Cfiticism was addresséd-tp the gap between the subject "religion" and the
"education'" elements in KIT II. It was suggested that the subject "religion" ‘
~could be used more frequently to illustrate the learning theory being,discussegf
~ and would ‘thus serve to further clarify both concepts. -
}Q Teacher Characteristics For Social Education . .

< BN

Most of the.réligion scholars found the section dealing with characteristics

of an effective ‘and'ineffective teacher very interesting, but there was some
question as to the reaction of an experienced teacher to this exercises "Under
the guise of introducing Peligion are you telling her/him how to be a good o
teacher?” Wquld this not strain the rapport between the teachers and* curriculum
designer? Or are these characteristics central to,effective.teaching about

religion?  Piloting of the materials was with\agggfnt—teachers so the issue.

5 _has not yet been faced?’ .
} . o ! “ . L . St
The. self-evaluation exercide on page 7 could use a question concerning the
. . cher's self-concept, proposed one scholar. He suggested a question that

asked; "Must I always pYovide answers and information to feel comfortable, -
Qf”lﬂ or am I at home emotionally serving as an inquiry-oriented teacher?"

B. ‘Teaching Methods Continuum

- ' >

_The continuum of teachiﬁg'methodé_on page 9 could be visually more effective.
The point was also raised that most.teachers, parents, and clergy expect
- "religion" “te be taught in the ways found on the extreme left end of the

- -8-
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RESS has moved quite. a distance to the other end of the continuum, and this
fact needs to be further illustrated and emphasized..

C. Media Selection

3 ] .
lL.ittle attention wasfﬁﬁven to this particular section with the exception of
one scholar who found- the chart (page 12) to be "cryptic and obscure.'"- The

. pre-gervice teachers did have some difficulty translating this section meaning-

fully to a religion curriculum, without illustrations presented in the text.

. Where We're Going; Some Major OWjectives for Religion Study
This section (and section "E") is really the heart of KIT II, aﬁd should perhaps
be featured as such. Novak's statement on religion studies was described by
one scholar .as not being that helpful since the concepts are not used in the
rest of the KIT. And it was suggested that his use of "story is merely jargon.
However, the use of '"story" is a central concept in the sample encounter on
pages 20~ 37 and perhaps this needs to be better illustrateﬁi
L The dnln ideas and religious concepts that RESS features (pages 16 and 17) have
raised ,some interesting questions, Dr. Kraabel suggests that these are "huge"

ideas ,and foreign to most new teachers. ﬁe wonders if there is a way to ease
into them?

. : \ . . R
Main idea #4 (The religious dimension is manifested in both religious and non-
religious traditions) could be reworded to reduce confusion (i.e., The religicdus"
dimension is manifested in both institutionalized religions and "secular"
traditions). Main ideas #5 and #7 appeared to one scholar to be value judgments
to the "non-believer" and judged by him/her to be inappropriate for public
school study. (''Relfgious traditions develop out of the interaction of ;ithe
adherents with the sacred in time and space.” 'Religious communication is °
symbolic: 1t points beyond itself.") 1t is interesting that these two main’

ideas were difficult for pre-service teachers to understand. Perhaps the

twelve main ideas proposed by RESS are better accompanied by a text - a para-
_ graph which elaborates\and gives examples for each.

-

The religious concepts may be another source of COnfusion for educators. "The

- students had difficulty with "sacred time" and "sacred space" and in differ-

entiating "ritual," "ceremony," and '"celebration." If these are "self-
instruc{ional"” Kits, then perhaps there should be more discussion illustrating
these concepts and ideas. Perhaps the 'scissors" diagram (page 19) should be
emphasized and placed more strategical

E. Putting It All Together In RESS- A Sample, Encounter ‘ . ‘ :
S - .
Most of the scholars were impressed with the sample encounter but there was
the-suggestion that an encounter which dealt more explicitly with religious
~elements would be more enlightening to the educators. As Professor Buckley
observed: _ : _ . A

’ There is much excellent ‘educational material here, but they do
not seem to lead to a concept of sacred space. This does not seem
to be an apt illustration for a kit on religious education. [sic].
It may be functional in the over-—all program for the children,. but

a lesson which has some religious elements should be used in the kit.

9~
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Aruitoxt provided by Eic:

\ - . *
In addition, the encounter should representARESS finest efforts, "lest
one sew the seeds of subconscious contempt for religious studies."

F. Insights From Learning Theorists
The learning theory section is the prime area where 'religion" examples *
and "education" examples need to be'joine together. ’

Professor Buckley notes that this section afpears to set up a false opposition
between the theories of Bruner and Jones 8 Professor Buckley observed: ‘

Page 42, paragraphs 2-4 are misleading. Bruner is not so ', ?
much interested in -the starting p01nt as in organization and
assimilation of knowledge; Jones 1is more concerned with arousing
initial interest and reinforcing concepts with emotion. Both
approaches are compatible (as remarked on page 47)--the end ‘e
of the quote from Jones shows that he also is Interested. in
assimilation ‘through organization.

The Suchman model was thought to be too theoretical for the KIT's audience
There was equal questioning of the presence of the Borton model. It was
suggested that the Borton categories were poorly named and contained too
many disparate elements to be usefui Perhaps his questions (What? So What?
and MNow What?) could be used without the use of the categories. . :

hJ
Professor Ackerman’ s comments are insightful and typical of the responses
we received from scholars in religion:

~
K s s S

. I found kit II quite-a bit more qlfflcult to move through
and it was hard for me to imagine h teachers would respond
to it. By now, of course, you will have*a year of field T »
testing under your belts -and will know much ‘better. than I

" which parts went over and which parts will need revising. My
sbiggest problem in evaluatlng the material is that I was not .

" syre who the students were: social studies teachers already

- - in the field, or social studies education majors doing- practlce ,*
teaching in the schools. I %am assuming it was the former. A
Some more specific comments on Kit II: S _{

/')
) .
, . - T i

A. Teacher characteristids. I fouﬁé&thls sectlon qu1te
interesting and helpful as a review to all my sins of omission
and commission, but how would an experienced teacher react to
this? = Under the guise of introducing religion you are telling.
her first how to be a good teacher. I am assuming .that Kit 1
would already establish a good rapport between the teacher
and ‘the team of 1nstructors, but even then I would imagine !
that the instructor would need a great deal of sen51t1v1ty in
dealing with thls area.

%

- The same would apply to part B. Don't teachers already
know-this? won't they find it a bit condescending for the
expert in religion to come in and tell them the dlffer‘_ga
between recitation and role-playlng? »

-

I found part C, probably because I still ha very little
background in media, to be rather cryptic and dbscure.

-~ =10- . v o ’ =
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bParts D and E are the heart of the kit, and they are excellent—-
especially part D. The statehent summarizing general objectives on
.pages 16-18 is superb. You will know better than I how Part E went
over. At first I was'a little set back by the content organization

and sample modules—-is this really what Novak and Eliade are getting

at? "How will elementary school students respondto thlS? But, after
-a 24 hour mulling process, I'm more open to what> you have laid out

and would be very interested in hearing the response. We've had
four elementary age children in our family, and I should know, but
I'm ]US?/ﬂOt sure how they would respond.

~

Again, in Part F, I found the Jones—Bruner—Piaget theories most
interesting, and perhaps»teachers who've been away from school would
be~interested in their theories and applying them to what ‘they have
been doing in the classroom; bu® might they not find this a bit '

. condescending? I'm not-sure. I found the model by Suchman on
pages 42-44 a little'too much typical. School of Education theoretics,
but all the rest is clearly stated and interésting. Shouldn't it i
be concluded w1th more direct . t1e-1ns to the teaching of religion? = -,

" I find what you are d01ng very exc1t1ng, and I Just wish I
could work with you all in the course of-your experimental field
testing. I'm sure I would learn a lot that would hélp our institute.
- program. -' ) : .,
]

IT TRIAL US\% OF THE KIT WITH PRE- SERVICE TEACHERS

Two sections of.a four week mini-course on Religion in Public Eduration were
offered to students as part of a Social Foundatioss of Education course in the
College of Education. KITs I and II served as the text for the course. The
students came from a wide varigsy of majors (i.e., speech pathology, social
welfare, music therapy, elementary education) but were all seeking a teaching
certificate upon graduation. They could choose from a number of mini-courses,
and would have two such experiences in the course of the academic quarter.

Some students selected this paMicular mini-course because the texts were
provided by the instryctor. Others noted that discussion was emphasized in -
the description~of the course, and would therefore provide a novel experience
to their undergraduate program. (Approximately half the students had no pre-
vious experience with a discussion-oriented setting, high school included.)
Other students felt this course would teach them how to successfully indéc-
trinate children into their own religious ideol6§?>\\§here‘were also~some
‘students who were curious to know what -role religion ‘tould play in public
education. Their presence im the course did not necessarily represent their
first choice for a mini—course, but perhaps a second or even third choice s

KIT II, which deals with the nature and structure of the educational encounter,
offered these students a realistic.view of what a religion curriculum actually
looks like, as well as a good deal of learning theory. A pre and post test
which focused on acquisition of knowledge demonstrated that they were able to
deal successfully with the content of tge KIT. For an experienced and informed
teacher some of the KIT would be more of a refresher. But for these students,
the learning theory section was somewhat overwhelming and removed from their
own educational experiences to date. However, they all were intrigued with the
sample encounter from the first level -of RESS because for the first time they

,
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could see a practical application of the ideas with which they had been
Vwrestling

o :
- B -

. Ty o . < N
Student ‘Evaluation . .

k] o .
o “ .

Students were asked to evaluate the mini-course (using Kits I and II) at
its conclusion.  The majority of them felt the organization and content -
of the ‘mini-course was very good, and that the course was: extremely
relevant to issues in American public education.® They felt it gave them

a hetter understanding of issues in modern American‘education, but even
more signtficantly, the majority & students felt the course- encouraged
them to think critically about their own attitudes, beliefs, and values -

as they relate to teaching and to students in public institutions.

‘

At the cdhclusion of class, it was not-uncommon to have a few students
remain’'late and comment. to the instructor how the course £orced them
to focus in on an issué they had never even thought. aboiut before. They
told of how. they would share their "new ideas" with student-teachers
- not in the course, and how they felt confident enough to, .support their
positions in the face of opposition. - -
The college students in pre—service education programs who took the
mini-course, plus students who took the course the previous year and
\ those who used ‘the self-instructional KIT in their elementary school
<f’ methods ¢lass, were positive in their evaluation of the eiferience and’
the KIT. This was revealed by student performance, unsolicited comments,
and post-instructional anonymous questionnaires. The following conclusions
hold not only for those students who used the self- instructional KITs-
in concert with the’ twelve-hour classroom discussion time in the two
mini-course sections, but with students who used the KITs in a six~hour
"mini-course, and with students who used the self- instructional KITs,
independent of classroom dis fusgions.
1. KIT 11 simply tries to d3 too much. It contains a little bit on a
lot of ideas with the result that all-suffer. 1In addition, in its
current type-script form, the format is confusing. It is difficult
to distinguish- bétween text and quotations, and among RESS staff
. commentary in headnotes, teacher's guide material, and student
- material. As-a result, KIT I1 does not offer pre-service and in-
service. teachets the powerful experience which KIT I did.

» 2. There needs to be more. religion" in KIT II, Both in its content

e and in the examples used to 1llustrate points in,learning theory and
in organizing educational experiences. For example, instead of pre-

- senting one sample module on sacred space from the Level I material,
the KIT should contain several sample lessons dealing with the same
concept at various Levels, Again, the teaching methods continuum
needs examples castxgn termst of concrete instances of teaching about
religioﬁ * The. media selectdon model would be much more meaningful
in later KITs as A summary or synthesizing device.for the djverse’
media “gnd methogs which are. presented to teachers.

*This. was a central accomplishment in our secondary school film series and
study-packets for teachers on teaching about religion in social studies.

™
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3. 1In thé same vein, the statement of '"main ideas" in the RESS objectives
needs some text to flesh out ‘the rather cryptic statements and to pro-
vide illustrations. The "objectives'" are not self-instructional --and

. student queries demonstrated this. Future revisions need to include a
‘paragraph with each objective. - Of course, the Teacher's Guide to each
Level of the RESS material contains quotations from scholars and com-
mentaries for teachers as they begin to use an Encounter in the classroom
~--hut this does not help when those objectives are condensed in a self-

s instructional packet and the Teacher s Cuides are not available or cited.

The concepts in those "objectives" may need elaboration, but there was
much less confusion on this pdint than on the "main ideas." Certainly
the concepts are adequately illustrated in KITs III and IV, but that
may be little consolation to teachers laboring on KIT II! ° :

* " 4. The teacher characteristics section, while questioned by several religion
i scholars, proved to be very valuable to pre-service teachers. It aided
personal reflection and self-revelation on their own instructional style-
. --and those which they had encountered as students. In the" judgment of,
- the RESS staff, there are appropriate and inappropriate teacher hehavyiors
when dealing with religion. There are constructive, affirming behaviors
N and very destructive behaviors when dealing with children in.any subject
area, and as teachers we need many opportunities to assess our own per—

formance and dispositions.
¥

&

5. The KIT needs less ctyptic presentations of theory. If instructional
‘theory is retained, more direct linkage to teaching about religion
- should be included. The Bruner-Piaget-Jones material didinot function
n very powerful ways and the Suchman model was dysfunctional as offered
fzader@. The authors need to rethink this section and mold a pre-

5 ’ ‘sentation similar to the ‘'style used by the Childhood Education Associa-
tion International in its publications.” This would involve few diagrams
(models) and a more empathetic, well-illustrated narrative. It would
involve less concentration upon the theories of the "Great Masters' and
more emphasis upon surveys' of useful research findings in the areas of
empathy (Robert Selman's' research), group growth (J.R. Gibb), conceptual
uystems (Kelly, Rokeach, and Harvey, Hunt, and Schroder), personality
(Maslow, Coles, Erikson), etc. as these research findings help to discern

'educational routes to the attainment of the stated objectives. .
. ~
While the pre-service teachers did achieve the stated objectives for KIT II
(although those objectives were not as cbncise as in KIT I) and while the
teachers did find the KIT a useful experiencd, the RESS staff feels that it
needs! ‘more work. The comments listed above outline the major tasks of that
work ! g

1, .p. 3 - give ‘some indilation that the list of effective and ineffective:

behaviors continues on next page _ o
»

2. p. 14 - 2nd~paragraph (#1) - since this 1s the first reference to
Religion in Elementary Social Studies it is an appropriate place to
put RESS in parentheses. [i.e. - (RESS)] .
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K . 3. Remove hyphen from footnote - The Public Education Religion Studies Cehter )
o L - ) ' )
- 4, p. 19 - REALIA (what‘dpes that-mean?) ‘ ’ *®

5. p. 52 - underline® Journal of Church & State

6. p. 52 - éervice Center for Téachers of History now defunct

7. p. 52 - address of Religious Heritage of ,America wrong - correct one:

i 1000 Gbnnecticut Avenue, N.W.’ R
" Suite 1100 ° '
Washington, D.C. 20036
3 :
B ~ -
8. p. 52 -~ under Public Education Religion Studies Center -
4 strike ""Higher Education'" and insert "wheré applicable post-
secondary education" e : . J
9. p. 48 - paragraph»é - shifting gender
/A L
+ ) ]




