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THE ATTITUDINAL COMPONENT OF THE FOREIGN LANGUAGE LEARNING PROCESS

o
q

‘tManfred Prokop)

~ B ) .
- The subject of rel*able predlctlon of success in forelqn 1anguage.

(*L) learnlnq has been_ the focus of educators' and psychologlsts

- - ~

attention ror many years. The pioneering eFfores of Carroll and

@

Pimsleur in the development of aptitude test batterles have contrl—

-buted 51gn1f1cantlv to a better understandlng of some of the factors

In ”

involved.1nosecond—language learnlng, and vyet, aptltude often is

-

-~

not a very good predlctor. lesleur showed that IQ correleted .40

- £}

with ‘language grades; grades in Enqllsh correlatedf.57, grade-point
d . e . ‘

average .62, his Language Aptitude Battery .62, and the multiple

-~ ) , S,
cofrelation between GPA and the aptitude battery was .72, account-

ing for about one half of the variance to be explained in the pre-

diction of success in FL,learning}2 Indeed, after rev{ewing~the

/ & * .
relevant studies,’Uakobovits and Nelson estimated that onlykabout

33% of the total variance can be assigned to‘:aptitude factors; /

. L

-~

anothe; 20% to intelligence, 33% to perseverance and motivation, j
and 14Z/£o other factors.3 lesleur s LAB represented a step aAead
when compared to Carroll's MLAT, as it includes an interest test

~an important addition because underachievers have been shown to

score significantly lower than controls on Interest Test 1, which

is a series of questions designed to find out hewy eager the stu-

»

-

dent is in stﬁdyfhg the FL.4




3

warding function. . N

fing; deep culture, on the other h

X ‘ A % ’ »
.or students who have negative ifmpressions of the learning experi--
Ak o4 "

R e ~ \ B
L 3 3

These considerations have aroused increased professional intere§¢

- .

in the non-cognitive areas of FL learning'and their,relationship
to\aqhievement; social psychologists have attempted to conceptu--
alize the'role that the various oomponeﬁts:4ﬁ'thé FL'learhing pro-
cess might play,)especially'with regardfto-their‘MOtiyating or re-
/

To ,an extent, iéarning a:foreign'language heoessaﬁly inYolyes_

a confrontation with the foreign culture in which it is embedded

~ whether the course "lists this re ult as a stated objectlve or -

«

not. It 1oy6i2es coming to terms w1th what Brooks called formal

culture/aﬁd deep culture,s'thé fo &r beihg the résults of the cre- .

1".

£ ;ntellectual and artistic ge-

o

ativ endeavors and achievemehts
nius and the various modes oF siag iﬁicant thouéht anq-éenteel liv- \
Wi, is the.sum Qf individual -

thoughts and actions, beliefs, co berps, hopesvand worries, per;..

sonal preferences, ‘the gradation 'Qf-interpersonal relationships’

as expressed in deeés aﬁd worﬂs.:A student percelves both aspects
of the foreign culture, to varyi'gudegress, through the prlsm of -
his'owﬁ/seif—concept, and the de irability of reaching the goal of
learnlng a FL is mediated by thj gerceptlons of attractlveness (re-
warding quallties) of the goal ?ﬁq ‘the process of reaching the goal.
All other factors being equal,‘btfappears that students who per-
ceive neither the/éoal of being“able to spéak, understand, read

or write the FL nor know its culfure, as particularly attractive,

- -

ence itself (involving procesé;(content, and interactants) are not

likely"to be succesgful in learning the FL. .6 T

The purpose of this paper W1ll be to summarize recent research.
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on attitudes in FL instruction, to discuss it in_the light of. four
ttudes 3 . £ ing

_ funqtiens generally thought of as being characteridtic of attitudes,
- and to comment on the usefulness of the attitude concept in FL edu-

°

cation.’ . ;

L4

Attitudes: The concept o S ’ - ;

I

According’ to Lambert and Lambert an attitude is
. ~ 1 ‘ . .
"an organized and consistent manner Qf thifnking, feeling and re--

acting te people, grQups, social issues or, more génerally; tO’
- | any event in the envirgnmenti The essentiai components of atti;
%,' V tudes are thaughts and beliefs [cognitive'cdmpénéntl feelings

or emotions [effective component and tendencies to- react [be—
havioral componeht] We can $ay that an attitude is formed when
these components are-so interrelated that specific feelings and

P _ reaction tcundencies:.become consistently associated with the atti-

tude"object.7

Attitudes develop in the course of perceiving, coping with, and ad-.

justing to our environment. The functional approach to the 'study

of attitudesg\assigns'the major«functions, which attitudes perform

)

for the personality of theé individual, to four groups according to
their motivational-basis:

(1) The instrumental, adjwft;ve or utilitarian fnnction:’Atti—
‘tudes may be the means of reathing.a desired goal or avoiding an

. n
undesirable one, accompanied with maximum rewards in t environ-

ment and a minimum amount of penalties; such attitudes are depen-

‘dent on present or past oerceptnons of -the utility of the attitu-

.

dinal object for the individqal ' ¢

T e
.’ o 4
’ e




(2) The ego-defensive function: Perle spend a large part of

their lives on protecting their ego from their own unacceptable

3

impulses and from threatening forces from without; many of our - .
. » - ind - - -

attitudes fulfil the'function,of defending -our self—imagel'
(3) The'value—expressive function- Other attitudes have‘the .

function of giving positive expression ‘to an individual's central

values and to the type of person he cﬂnceives himseif to be; they

. establish a person s self—identity to himsélf and to ‘others. The

socialization process sets the hasic outline:for the‘individual's

silf‘cOncept ,, and value producing and enforcing groups, such,as o

.his peer group or his parents, provide the necessary rewards’ and
/

sanctions.

(4) The knowledge function- Attitudes may sérve to‘provide stan-
daggs or frames of reference for Understanding the world, to give
meanigg to what would otherwise be unorganized and chaotic; new
information néeds to be sorted and assigned to existing cognitivef
'belief patternss ’ - -/

A student's attitudes.toward the foreign language and cultu en'
do not exist in a vacuum, rather they are influenced by other lor—
ces, for example, the society at large, which holds certain views
 about a given foreign Fulture and transmits them to smaller units_

(the school, parents, and the peer group) which exert influence

with a system of rewards and sanctions. Some of the major dimen— v

~

sions of this attitude network will be discussed below, viz. paren-

-]

tal and peer group relations with learner attitudes; student_per-

ot

ceptions of the foreign language and culture, of himself as a

learner; and of the learning environment (courséf/teacher, and class-

v

room atmosphere). ’ ‘ . C.
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Parents' attitudes and the learner

4 .
- '
) R . . . . ) . a 5
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The importance of the home and the parental role in a child's

»
f
.

first—-language 'learning has long heen recogniied as a process in-
. . : . . . . . I
olving,;dentification with the.parents.because of the immediacy , ° ,

of the rewarding effect.9 A Similar model which emphasizes the

’ effect of the/parental presence on speech development actually <

" “than did' parents with less favorable attitudes;

. » \

served as- the conceptual frame work for .recent studies in hotiva—

L
.

tion by Gardner, Lambert, and their associates 'In empirical stu-
dies it was repeatedly found that a student s general attitude to-

'ward~the.foreign culture reflectdd that of his parernts,l’O and that
. N - \ . . . A -

parents with.positiye attitudes towards the other language commu~

nitviencouraged their children more actively to kearn .that language
' 11

*

Another ‘fumrction of the parental presence is the active role

©

which parents play (e. g when they see to it that the child does

»

. his homework in ‘the FL course)'and the passive role (for example,

¢

~by holding positive or negative at'titudes toward the FL' community)

vidence collected by Johnson substantiates this c0nceptualiza— -,

2

tion: e found that in mixed linguistic comnunities some Anglo

youngsters held‘anti-Mexican—American feelings as early as age 4.13

>

In addition to these specific FL-related attitudes, parents.

N

transmit more generalized beliefs ang/values about accepting dif-
ferences in.other-people14 and about the value of school work and
education, which will influence global attitudés toward the learn-

ing experience itself. As Berelson and Steiner poin}cd out, the
‘formation of a. learner's self;conccpt is the result of many fac-
tors, among\them theieducational lcvcl of the parents and their

o ' : .
,associatcd cducational cxpebtatégns from thcir‘ohildrcn, socio~eco-

-

nonic class, and the public s dttitude toward cducation and in
£
)

-

.’
. .
. . o / .
LY X L . .
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. particular, FL education. These. publicly held values will, of
course, transfer to the student's atticude network. ~ f
. ’ . :
The peer - group's attitudes and the‘learner : ]
The value that a lexner's peer éroup places upon knowinc a given .
’ fereign language may h%ye a significant_effect cn his attitude to-
warc’it, its perceited prestige ‘valuelé and utility, a %_Tay con- _
sequently affect his motiwvation to learn the FL. In 4& ' h
the hazards invalved in using the FL as a beginper= 'f?finé of the -

R . ~
class peer group, Aronson describes other extra-linguistic variables

which may inhibit a student's learning the FL, because it has char- .

acteristics which would make the learner stand out from am0ng his

-

peers.17 Students have been observed under such conditions to avoid

unusual sounds that are expressive of foreignness and to use an -
: X :

exaggerated Er jlish accent in the FL jokingly, but quite deliber-

ately.'EverYQne who has learned a FL knows the phenomenon of self-
consciousness which occurs when the other interactant in a communi-=

cation expects one to speak well; the performance may objectively

-

be much better if this expectation to do well is not present.

The stxength of peer group influence on language development

.

is demonstrated by the finding that phonological features in dialect

patterns cluster not only according to age, sex, and socio-econOmic'

status,18 but also according to group membership which apparently ~\\\§§

enforces certain speech characteristics 19 : ‘ ) <

-

‘ B E - , ) . I
The learner's attitudes toward t@foreian culture
P

)

It is probably impossible to arate in a learner's attitude Vs

network those which were transmitted to nim by others and were only
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validated experientially, from attitudes whicg he acquired him-

self in a learning situation. The perc&ptions of the foreign.lan—
guage and cultdZ: heldfbyﬂsignificant others in . the student's en—
vironment may join thbse whbch.the student already holds into a

harmonious whole; they may, for a time, exist side by side with

.

contradicting perceptions already present in the learner, they
may engender. changed attltudes or may finally be rejected.

In the area of learners' attitudes toward.the foreign culture
a recent:book by Gardner and Lambert\summariged important background’

"

conceptualiEations'and research~projects which'were undertaken in
Canada and the United States.20 Briefly stated, the theory hqlds

that achievement in a FL is a function of both aptitude and in-

i d

telligence as well as of a sympathetic orientation toward the other

’

ethnic group: -,

Motivation to learn [the foreign languagé] is thought to be de-
termined by [the student' s] attitudes toward the other group "and

toward foreign people in general and by his or@entation toward

the learning task. The orientation is said to be instrumental

in form if the purooses of language study reflect the more util-

=

itarian values of linguistic achievement, such as getting ahead

in one s occupation. In contrast, the orientation is integrative
\
if the student’ wishes to learn more about the other cultural

\

community because he 1is interested in it in»an Open—minded way,
) [

to the point of eventually being accepted as a member of that’

. /
group. 21 ' .

The value -of the concept of. instrumental and integrative motiva—
. !
'tion has been documerrted in several investigations in Canada, the

United States, and the,Philippines by ' Garfiner and Lambert and their




.diles, stréng parental é&pport and encouragemmbt”éppeared to umder-

\ » 8

‘associates. All studies showed that students with a strong moti-

vation #hieved the best results in learning French, but a different
~. ‘ .
attitudinal base was operative in each case; in the Louisiana stu- :

lie the mbtivatio§; in Maine, tés imertant factors wér? the extent
to which a student i@ehtified with his teacher, -and his sedsitivity
to othgr'péople‘s feel;pgs. In Connecticut, m?tivation seemaed to
rest on an integrative orientation .toward French culture and. a

realization of the usefulness of knowing the language.22 The Phi-

lippine study showed that instrumental motivation 'in learning En-

‘ / . \

. glish as. a foreign lénguage'was extremely effective; integrative

motivation had strong positive effects, especially on audiolingual
performance.23 These studies were also very useful because they

demonstrated that French-Americans who were comfortable in both

~ the American and the French-American culture pafterns were psycho-

logically free (free of ego-defensive beha§ior) to became fﬁll
bilinguals,24 which has important implications foxr countries with
strong ethnic-linguistic minorities. Both American and Ffench—
American students had strongly pejorative perceptions of the mem-
bers of the foreign cultyre: the French were seen as Beinq less "\

honest, less dependable, intelligent, kind, reliable, generoué,

A we

and stable than Americans,25 and at the same time, ethnocentrjc

attitudes were found to be related to poor achievement .28 ¥

"Arsimilar pattern of findings was. obtained by Spolsky Qha,_in :
a study of the motivation of recently arrived’foréigﬂistddents to L
learn English, found a strong relationship between thé'iﬁtensiéj'
of integrative orientation and proficiency ih Engliéh.z? The'dp-

sire to become one with the foreiqgn- culture was also cited as a

.

¢ G




* . A study of the attitudes of Canadian moﬁo-lingualé and
German-Canadian spoakers revealed that homo 1hngque background
as such need not have a consistent differential effect on

*

attitudes towards the foreign language and culturc, and on

27

-achievement.“' In this Gardner-Lambert-type of investigation, -

» no such differenges between monolinguals and bilinzuals were
optained, é;d both Canadian groups did not dfffer significantly
from/the American monolinguals as reported by Gﬁrdnér a%d
Lembert; however,rseveral hichly Qign;ficant‘differences diad
occur between the two Canedian grouﬁs'and the Fréncﬁ—American
speakers, It maj.be'inferred that the type d?iforeign-culturo

.-of which the bi-lingual sﬁeaker is a momberﬁ-'with all its
expéctahigns, valuss, and ééhctiOpsa— and not merely the fact
thgt a foreigr. language i3 spoken at home, may influence student '
attitudes. The %rench-American stuésnts were, in fact, significantly
' more ethnocentric and authoritariﬁn\in thelir attltudes: than their
\\\\\German-canadian countorparts énd took much more pride in French

ouétoms, traditlions, and potentialities than@id the German-

Canadians vis-a-vis German culfﬁge. Yot it also bocame clear in

7.

this study that motivation, especially an into~rativo orientation :
towards the foreign language and culture, was positively correlated
with achlevement in the German course. )

-
~

-

a : .
27 M. Phokop, "Differonces between Attitudes of Fronch-
American and German -Canadian Specakors" (University'of,Alber?a3

1974, mimso),

10




factor in higher achievement by Whyte and Holmberg Americans who

perceived themselves to bé phys1cally similar to Latin Americans,

¢
=

and Qho desired to meet them.on the basis of social equality,
1earned thé language better and faster;than did those who did not
make this jdentification.2® B oo
It appears then that students should be encouraged_to dcvelop

a desire to identify with./the other cult%ral group,and to charnge
negative perceptions of the foreign culture. On. the one hand, we
know from two studies29 that students tend,to have . strong cthne-
centric feelings, it may, however, be dangerous to c“ange these
feelings forciblj Lambert noted that the study of a foreign lan-
guage fostered feellngs of anomie, i.e. of chagrin or regret as
the students lost ties in one group, mixed’ with the fearful anti-
cipation of entering a relatively new group. 30 Ameriean students'
feelings of rsocial uncertainty, for example, were found to incrcase

markedly over the course of study of French ‘at McGill Univers1ty,

especially with advanced students (who presumably perceived them-

" selves to be more committed to identify with the foreign culture),

strong' attitudinal changes were observed from relatively non-anomic

’ 31

toward more anomic feelings. Jakobovits speculates that these

’

feelings of anomie may impede F; study because to some individuals

this psychological involvément may be threatening -~ especially if

they feel that it is being forced on them.32 j/\/* '

Research results on the effccts of inter-cultural expcriences

are not unequivocal in\hn older study, Smith reported that scnding

an' extreme ethnocentric abroad ‘to enlargc his® view of the world '

X

may lead to his returning believing even more strongly in the

superiorit)‘of his own cultural gioup.33 More recently, Nostrand

Ly - . v

la

s

©
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.

and that there 1is a strong unc0nsciou" resistance to givin

1
. ., -
g

found that American students of French held a'positiVe image of
the French people while. studying at the university, but that it

became negative during a pgriod of foreign res1dence 34 On the

other hand, Bicknese observed that students who studied in Germany

corrected their prebonceived ideas,and became more acceptant of

>

cultural differences, apparently because of a better intellectual

Aunderstanding of their meaning, and functioning in the German SO-

cial c0ntext.35 . ' .

The qtudent and his self- ~concent \

K}

It was pointed out tarlienﬁtbat there is evidence to indicate

+hat the process of becoming bilingual probably also meﬁns be-~
X 3

coming bicultural, and that the Feelings of uncertainty arising

from being on a middle groumd between the €two cultures mfy result

" in some students, in feelings of anomie It -seems clear rhat in -

-

such a case the student's self—concept structure must haye re-

A -

ceived a jolt through the introjection of new or changed|percep-

tions. Aronson has argued that a student evaluate"the phionologi-

cal features\o:\;he.tergeexianguage in term§ of his Engl sh base
and that he doesh't want to mark himself with "funny" ve

havior: -for example, labia¥tzation may be c0nsélued as "

’

;*_.‘ . . v -
overfarticulqtionA pronunciation of the Castilian © may b

ceived as lispings or diminutives in German may be misint
L4
as baby talk He concluded that "it may be that one's nat

guage forms an integral part of’one 's personality and eelf image,

the tokens of one's native languagc 36

The self—concept may also be affected in other ways in the

p -

) : ol

10




'immature ways of behaV1ng._He 1s supposed to practlce-strange
,sounds, fumble about w1th stlange words and phr%ses, follow bllnd--

vly the lead.of the4teacher, and form sentences which only have

he constantly runs the danger of maklng fOOllSh mlstakes in public,

TClearly, here lles»great potentlal for frustratlon, anx1ety, em—--\\\>\
‘with fallure, will develop what Smith called a “dumb bell atti-

ﬂsituatlon~wh1ch aroused the.negatlve feellngs.— tke FL classroom;

. against the arousal of repressed childhood memories.39 , -

process of accuiring'a knomledge of a foreign‘languagei RLVersl_'>

-

has p01nted out37 t% at ‘when ‘we ask a student to learn a FL we

are as g him to lay aslde carefully cultlvated hablts of thlnk— S

>

ing, of showing his orlglnallty and creat1v1ty, and to return to

\

B4

immature content; all thls may make h1m feel Chlldlsh Purthermore,

) o

barrassment, and humL11atlon. Students, 1r they constantly meet

-

H

tude": thelr self—perceptlons as fallures will transfer to the _

~ . ‘ . -

38 ¢

B 4 ~

and assoc1ated act1v1t1 S.
Ehere are other, perhaps less frquqsi; potential.threats to

a student s perconalkty in using a s°cond language, Buxbaum and.

Greenson; fcr example, found that some of their patlents who had -

emigrated from Germanyband who_were underupsychiatric treatment,

refused to_speak'their native language, presumably as.ardefense

7 .
? /h o . s _ ’ ’ . -

Student attitudes toward the FL learningrexperience

’_and toward class atmosphere,

.
ThlS att1tude complex conslsts of seVeral 1nterrelated sub sets,

the most 1mportant of which are student attltudes toward the course

LY

and its. utlllty, 1ts organlzatlon and structule«ltoward the teacher,

3

An 1mportant criterion for'success in FL achlevement appears to . |
- : . . ’ ‘ ) ‘ s - ’

< - 1 °




< be the perceived value of the course. Mueller and Miller analyzed

the reasons”dhich students at the University of Kentucky gave

for wanting to learn French 4ol9l%uof theistudents had'a desire‘

to learn as much ‘as pOss1ble about the foreign culture,}and wanted
. to become as-"one" with the/people; 26% took the tourse because

'they felt that knowing a FL was a means- to becoming better edu-
cated; 5% thought 1t would be uceful for getting a jOb, and 48%

merely took the course because the FL was a college requirement

for graduation. Reinert s analy51s of the reasons Wthh high school
41

-

students gave for taking a FL revealed‘that about 28% of them

&~

had an intrinsic 1nterest in the foreign culture, 25% sav it as
&

being a new way of expressing 1deas, about 30% toock a FL because

it was@afcollege,entrance:requirement, 14% thought studying a FL

) would help their knowledge of English and about 3% saw no value

at all in studying a FL.

»

What then is thelrelationship between perceived' value of a FL
‘and achievement? Mueller and-Miller were able to show that "a"
students tended to give “éducational value" as the main reason,
-while otheré gave the college requirement most often as the ratio—:
nale for studying the FL. Students for whom, a FL was necessary'

or desirable liked the course, found it interesting and rewarding,

- X

were eager and confident of future success; those who considered
it unnecessary founddﬁhe course boring, dull, frustrating, useless,'
and were apprehensive about@futurg success.42

The 1mpact of negative attitudes on success in' learning a FL

Lz~ -

is also demonstrated by Bartley s study of drop -outs from high

schocl FL classes, which revealed that attitudes towards the foreign

language of students who later droppéd out were already s1gn1fi-)_
\‘l‘\—..- : . » -

1




-held about the course.

cantly more negat%ve at the béginnihg of the course than were the

v

attitudes of c0ntinu1ng students; moreover, drop-outs attitudes

fdeterlorated further over the duratlon of the course than dld

those of the contlnulng group 4%

By relating course achlevement to reasons for studylng a FL,
Politzer found that 53% of the students whofrece;ved an‘"A";in
a course thought that studying a FL would: likely be of snecific

use, and 22% of the same group said that they had a strong *nterest

in the foreign c1V1llzatlon, literature, or the people. On the

other hand, of the students who recelved a "D" or an "F", 493 chése

the first explanatlon whlle only_4° of«thls group had reported
any speoific interest ln 31 or_oulture,44 Similar results were
obtained. by HarriSOn and McLean: performante was related to how
easy and pleasant the course was perceived to be; a desire for
more FL was slgnlllcantly related to perceptlon of value,_lmpor-
tance, and utilfty of thé FL;®in general, achlevement gorrelated ‘
very highl§vwith the positlve or negative feelings which students
45 - . T

Specific attitudes towards detailed aspects of the course struc-

ture and organization have been documentedvas being of importance
in mediating_achievement: In one study,,students reacted positively
to the oral emphasis in the FL%;ourse and-the teaching“hethogs in-
volved, but reacted negatively to testing, especially to'standard-
ized‘and'multi le'choice exams. 46, An outcome such as‘this had al-

ready been anticipated by Rivers when she speculated that teach-

ing methods may strongly affect students’ atL1tudes,~she thought
4

'that the mechanlcal audio-lingual a8E1V1L1es may frustrate the ma-

ture, intelligent student.47 X

' . 1;.
@ » . L) .
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. Good study habits and t,051t1ve ‘attitudes regardang the 1mpor— ' ,

tance .of classwork and homework; &ere found to be related to a h1eve—

o N

ment. 48 A p051t1ve correlatlon was also, obtalned between the amount

of time Wthh students spent }n volumtary language laboratory yrac-

[a9 . ¢ :
tice and good marks in the FL.: ; . -

The learner's attitudes toward the teacher seem to be of gr at

a

importance as, in most cases, it is through him that the student

-

becomes acquainted with the foreign language and culture. At least //

. 4
for the lower levels offlanguage Iearning it may be assumed that

the teacher is 1dent1fied with,. ‘the 1earn1ng experlence itself, and
’I"-
dVUrp as the medlator of these experlences

* negative attltudes te

’

[racnér,% rel

are 11kely to trs ns,ernto t&g a[erlences themnselves. Rivers main- )

ionship to the learner is especial—

tate th teaoher; s quupately as 90551b1e, if he dislikes thée

teached'or feelhl' | ‘at.. ease w1th hlm he wil be reluctant to iden-.

classroom, P{
b

5
in group pr%’

I , .
egs/ analysis was rated significantly higher by his

students 1nﬂar'as such as motivation, rapport, encouragement of

1

7

students' fff rts, individual assistance, 7and interactive capabil-

ity; on th other hand, students of such teachers scored signifi-
i

cantly hlgher in all four skills on the MLA Cooperatlve Foreign

Language ﬂe§t.511' | . ‘ .
& A tea;her'o>attitudes toward the learner are realized in cer-= |

taln expectgtlons of his students’ abllléies, a fact that has been

“

amply demonstrfted’in the Pygmallon -effect- studles52 where the
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teacher was deliberately'misied about student aptitudes: students
who were in fact academicallyiless gifted, but were described as
having high potential did achieve better results, while high-—

-aptitude students who were described as under-achievers did poor-
- ‘ ”r A

ly by comparison. ’ . __— ' . -1

A teacher's attitudes toward the FL carry over to thé stu-

- L}

‘dents; he should therefore be well aware not only of his verbal

statements, but also of his non-verbal behavior (gestures, facial

erressiOns, tone of VOice), which are all indicative of a per-

‘ . son's feelings.53' /

Several researchers have addrdssed themséiﬁés to the question e

of how to establish a c1assroom/atﬁosnhere which is most conducive
\)

tudes toward the course, most recommendations are derived from the

should’ be prepared for dealing with problems arising from negative
~attitudes (e g. anmiety, active or- passive hostility) by under-

. 4' K
_going not only th traditiOnal kind of cognitive and behavioral

‘,cwr ) \ _
teacher education/, but also affective edqution >4 This type of’

training would provide the teacher with tha means bf knowing how .,
a student feels" about wanting’to learn, th he feels as h\\igarns,
~and what he feels after he Has learned.55~ﬁancock suggested toO .use
simulation of actual Eeaching experiences to sensitize prospective
teachertho strategies in the affectiﬁe domain.56 Dﬁring method-
., ology traihing, the teacher should‘contﬁhuously ask himself: how

did the student rcact to me, to the lesson; which assumptions ard

o

S

‘expectations did I have abodtlmy students that might influence my

attitudes toward them?>.’ ‘ N . . )

. to effective FL learning: With regard to producing positive attis &

principles of "mumanjstic psychology. Wolfe recommended that, teachers \
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According to Disick, positive student attitudes can, be devel—
‘oped by making classes satisfying, pieasant and rewarding-thrOugh

individualization of instructiow, organizatiOn in small groups;

evaluation should be made less obvious; students should be given
a role in determining-c0ntent and FL activities class.atmosphere

could be improved by less criticism and nagging which produces a
AN -
negative self-image; rather the teacher should accept the students

where tﬁey are and help them overcome their difficulties.58

Some &f these §hggestions concerning the contributions of indi- .
vidualized instruétioq to deveioping positivé classroom attitudes .

werxe validatdd, by Morrey He found that students and teachers had
/

positive attitudes toward the program of instruction, especially
toward self-pacing, the possibility of studying aspectswff th&,'?"
ianguagefin depth, theAincreaséd freedomvin class, and the possibiyi
ity of retakiry tests."59 | | ‘

Q L #

Discussion .

When the attitudes reported above are assigned to the four’groups
of functions, it becomes clear that some are 1ikely«to.facilitate
FL achievement while others probably inhibit it. Fig: i presents a
conceptualizationﬁof relationships between affective strength (in-
tensity of attitudes) and FL achievement. ﬂ

The instrumental function can be observed .in attitudes relating

s
Ll N

;tO'the'utility and value of knowing a FL, either because the FL

is perceived as helping to obtain 'a "good" job (rewarding in terms

of money or personal $atisfaction, or gggh); in that case, instru-

mental attitudes and FL achievement are highly correlated (instru-

-

mental orientation) If 9he knowledge of a FL is seen és desirable.
* L ) ”
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_ Fig. l: Presumed Relationships between Intensity of At“itudes and ~

~ T "FL Achievement. .
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by others who mey apply sanctions (parental or éocial expectations,
- - ] . | ] )

highschool graduatioﬁ or college égmission’requiremggts), and 1if
this perception is not shared 'by the learner, 4t will probably ini- ()
tially have an achievement—enhanoing efftct- when the negative per-

ceptions increase further in strength hievement is postulated

o~

‘to, show a curVilineaf/;orrelation with ﬂffective strengch ,

The egp—defensive fuf¥ti of attitudes\has been conceptualized

-as being negatively related to achievement. All attempts'at pre-
N | ’ 0
serving the self-image before oneTelf and others (self—dbnsciou -

-3

ness, anomie, avoidance of "funny" FL behavior, resistance to imi-

J
tating the teacher, refusal of refugees'frdh Cermany to speak their
native language fall into this category. The psychological oro—‘

cesses of withdrawal from or -4enial of unpleasant FL-related ex-

/ . .
periences (non-participation in class; apathy, shyness®, andmic feel-

’ +

ings) appear to appily here to a 3ignificant cxtent. Purthcrmore,

A
o,




*

projection (attributingvto.dther people, as a defense against.
Unpleasént feeLings in oneself, negative charactériza&ions.with

: which we justifyweurselves in’ our OWn'eyes);’ratidnaiization
(justifying failure by reasoning after the event has occurred, .as
a defense mechanism against self- accusation or a feeling of guilt),
and displacement (snifting of-affect from one item to another where
it doespft realiy belong,‘e.gl dislike of'teacher becomes dislike

(. : -
@ , :
x(Ngf FL) #would appear to affect FL achievement to a considerable de-

. gree// o
I (

"+ The value-expressive functien can be seen in the learner's per-

ceptions of what parents or the peer group expect from. him»in .crder
that he may be a respected group }pmber. Entering a new group (FL
class, FL_culture)%may'lead to the student's accepting and inter-
nalizing‘the values of the group (integrative-motivation)szeveral
factors, folleJing'Katz' analysis,60 may be operative: (1) the val-
,\ ues of- the new group may bekhighly consistent with existing vaines . .
' .centrai to the learnér's perso{ality;'(Z) the new.group.may have a -
clear7model of what a good grbup member should.be like, and may |
perséstéatly’abtemggatoinnoctrinatc the éroup;mcmbers in th§1e
termé'(e.é. structured learning envirenment with cleariy outlined
roles and goals); (3) the'aetivities of the group in moving towards
the goal permit tbe,individual genuine opportunity for narticipa:
ftion, either when the group taps his special talents .(e.g. in FL
roie playikg, dramatizations,’debates) or he may only get a voi%%

T . ' D N v
in group decisions; his special né&ds then are not tapped, but hﬁﬁ

o need for self-determination ds satisfied (e.g. joint less%n p)an—ﬁ

\J
ning, arranging for field trips); and (4) the learner may share . @3
. - ) : ' © YA

in thé rewgrds'of group'actiVity whigh-inclndes his own effer%s ﬁ
. t. . ) { ] . Y": \
Q ‘ % 2T w > _ - v~ - Y

) . « . |
. . k dﬁ’ . N ) { L«
. . . B




WS
&“?

N

\

N | :
(qu. watching a school play inqthé\EL and getting vicarious re-
\ N ] :

Wards'through-idéntification‘with participating class mates), The

: . N\ ‘
to achievement is likely-to bg, strongly positive.

.

. y . . ‘
The knowledge function of attitudes is also thought of as be- . |

>

-more\acceptant of\the foreign culture over the duration of a s

abroad,” are indicative of Being related to higher'achievément.-

Conclusfons . . | . - ' . ' >\\

T “

 in the scientific study of the
‘ \ B - -

role of attitudes in £L ins ‘uction, viz. the conceptual angd em-~

There are several.problem ar

pirical difficulties imfolved in measuring accurately the éffec—_
tive strength of titudes-or all the achievement dimensions in a

oFL course; and” the parcelling out of attitudes from the overall .

, network of related attitudes; correlational studies or freguency
A . [

counts which allow no inferences as to causationm, are'not useful

- .

in solving this problem. Jakobovits and Gould noted that, in addi-
tion to attitudes, other variables may mediate differences in gL

achievement, viz. the teacher's personality, instructional strate-
! - \ .

gies, study habits, 'socio-economic setting of the schgol, etc.akl

Other psychological variables, such as general achievement drive,

have been found to account foq differences between sucéessful and -

less successful students of similar aptitude)62 pcrseverance was

o

discovered to be the best predictor of achLeyement in anothér

s‘study.63

,

2v 2
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. . 1 ';“” .
The‘'relation of attitudes—to achievement then may not .yet

fully-account for‘the remainder of the variance that has to be

explained in the prediction of FL success after the usual factors:

~

have been eliminated. Furthermore, predicting overt behaVior (ac-

tually speaking, qnderstanding, reading, and writing the language,

apprec1ating cultural patterns and achievements) from attitudes

+

is_difficult because other factors, viz. social norms, habits,
and expectJd consequences of the behavior are also involved; only

if there is consiséency among the four will prediction of behavior

.

" be reasongbly reliable, Teachers should &also remember}that Maslow's

/ S : L 1
assertion64 that lower needs have ta be satisfied before higher |

ones (biological needs before socic-egO-needs,,before'the need to

<

Cooke's suggestion65 that the tlassroom should have a non-dirsc-

c _ ‘
“tive atmosphe.e, in which'students can explore their values and

4

66

attitudes together with the ‘teacher, seems justified. = As theré

is evidence that negative, ego-defensive attitudes can be changed

20

_understand) also applies to the FL ‘classroom, and for this reason, -

by procedures designed 'to give self-insight, but not by an informa- .

. . v
tion-giving approach, it is appropriate to m students aware of

.

the connections’of .the attitude object to their s¢ructure of mo-
tives. g aid in this process, Valette and Disick's book on per-
formance objectives67 Will’di invaluable; on the basis of cate-

gories in the affective domain, they describe speCific affective
4w
behaviors in FL learning,  their development, and measurement.

Jakobovits present8 and discusses the usefulness Of eleven tests

-

which purport to measuré’attitudes towards the own-group and the .

’ 6
out-group, authoritarianism, and the value of studying a FL 8

these may be used by ‘the teacher to make himself and the student@

~n . )
» Y 2f~ -
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. further:

of the behavioral component of attitudes (which is most readily

A
. 3

aware of latent atti}udinal'problems. Wolfe and Howe go'even

69 they propose to involve the total student in learn-

ing the FL, to let him explore his* own self, his value hierachy,

“and life style through the FL in communication games, which are

)intended to produce real interaction between himself and others

(e.qg. 20 things I like to do; values voting, unfinished senten—‘
ces; the fall-out shelter problem, and others) This and other
approaches (e.g. role-play) might be very. helpful indeed, as there

is substantial evidence70 to the. effect that through modification

changed in the interaction with other people), the cognitive and

-affectiye components may also be changed, thﬁs returning the atti-
71

htudinal system from di'ssonan to an equilibrium.
Because positive attitqﬁiieapparently are. related to higher

achievermient in foreign languagellearning, efforts §hou1d be made

to organize instruction in such a way that students and .the teacher

‘. 4
b
N 3

feel free to develop such attitudes. . A,

3
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