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Foreword
This handbook opovides a guide for the deveiopment
of a public school program for autistic and seriously
emotionally disturbed ohildren.- It reflects our experience
and the most successful aspects of the program as an E.S.E.A.,
Title-VI-B project. The program js funded through Florida

\

Education Finance Program and gi%h the cooperation of the

School Board of Orange}Count . E.S.E.A., Title-VI-B funds

are for the eXxpress purpo of replication and dissemination
of the model developed.
Application progedures, eligibility criteria, admission
procedures, and evdluation procedures are consistent with
State Board of ucation Regulations and additional District
” Procedures f Emotionally Disturbed Programs.
. Assigpgment of program planningAreSponsibility is made
> through the Direotor of Exceptional éﬁild Education. The
principal of the school in which the classes are housed has
local school responsibility for administr;kion of the
- orogram. ‘ . \ ,
The record-keeping procedure followed is the same as for
students enrolled in Emotlonally Disturbed classes, including
a cumulative flle, a health file, and a case history file

which includes staffing committee records.
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I. Ha'ionade arnd Phitocophy of the Program
IS LN

e staft ¢ the autistic program of Orange County
recognizes 'he years of futility and the amount of
finanees Jdevoted to serving autistic-laike children

in a roszidential or institutf;nal '~tting. Research

/ o
provides little evidence/gf the successful/éntégratloq‘ ‘ . 5
ol ti.oce ind:ividuals, a§fadu1ts in a society. OQur / 4 /
poslti1on 1s based upon the convictionflthat regardless ,/
of Ti-yorigin and. cause of this serious mala-ldy, these

cﬁildren can be helped to become social, happy, and
productive human beings. They must functiorn in a soclial

setting which stresses adequate behavior for their leyel

.0f awareness and age. ,It is apparent that a child muft
develop cognitively, as well as affectively, in order’to
relate to otﬂers and that he must be.prov1ded with thé
basic intellectual tools for accomplishing this. These
tools include skill mastery needed .for learning basic

academic subjects.

In relation to methpdology: it has been proven that
individualized speciél education 1s what our children

need. Therefore, teaching is essential, not just treating.
Active help rather than passive love is responsible for

change in children. Iove 1s cnanneled into constructive

concrete action, as compassion and understanding are not

enough. The intense behavior modification program requires
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. Continuous assessment, diagnosis gﬁi ad justment of

techniques for each individual child. Waiting to build

wy’ -

‘ relationships(with these children, whose inability to
interact with others has brought them to us, does not seem
feasible. 1In the interest of ;afety, children must be
prevented from destructive acts either against themselves,
others ;r property.l The first step in such a situation .
is not to ask why the child doés what he does, but rg}her

to t&gg\gizfct common sense physical action ta prevent the
behavior {rdﬁ‘continuing.’*Tﬁe cause for tﬁe behavior can
then be determined. ©Not only is good bghavior rewarded, the
discontinuation of negative behavior is reinforced as well.
The days are completely élructured to ensure learning. Our
children are very disorganized and without a highly structured
environment, (teachefTQWSTkspgge and task) chaos would be
inevitable. h

This program takes into account all the major forces in

the child's life. This program considers the total child

and his total day. Without a program ;uch as this; many
parents must kZeb these children at home, either because

there are no care facilities available or the pérént - \\\

cannot afford the cost of such cafe. Parent edpcation

and traiﬁing is an essential part of any program designed

to truly meet the total needs of our children.
: ~




Equal educational'opportunity for all children 1s a moral

% obligation of state and society, yet these children have
J been deprived of educational experiences vital to the
development of intellectual and socially adaptive skills.

Fofiowing the 1968 mandate by Ehv Florida State Legislature
to provide appropriate instructional programs to meet the
needs of all special children, Orange County was the first
public school system in Florida to provide educational
serv1cesvfor the autiétig,child. - The Orange County program

for autistic-like children 15 one more step toward providing

equal opportunity for all children regardless of their

special needs. )




I[I. History and Development of the Program

e
In 1972 the Orange County School system established a

pilot study class for autistic and se%iously emotionally
disturbed children for whom no other school facility was
available. The ;rogram which was housed ag_ﬁgd%bon Park
$2rved six children. Tegchers and aides were funded by

the Orangé County School Board, and graduatéipsychology
majors from Florida Technological University.assistéd

with individualizing instruction.™ The clasé was established
on the hypotheses that a program of special educational
intervention could result in emotional énd social growth

as well as educational achievement for emotionally "

disturbed children who until that time had been consideregd

uneducable with institutionalization being the only alternative.

In the second year of operation the need was{felt for
parallel supportive counseling and training for the pa}ents
of these children. At the end of the second year the
program was ;erving sixteen chiidren and the need- for a
closer adult-child ratio was deemed necessary if maximum
results were to He obtained. Also a Language Specialist,
as well as other support persoghel, wébehconsidered
essential for a total program to meet the childrens!

needs. The first application for Federal Funds was made

under E.S.E.A., Title VI-B.

|




The program was moved t, tGateway Jchiool for utilization
ofigé;ources withig\fhe/sohool such as special physical
education equipment; home economics and shop facilities;
large motor development room and equipment, and support
and resource peﬁsonnel. The additional teachers and aides
provided by uujsmhool district, the improved physical )
plant housing the program, and support personnel provided

by E.S.E.A.; T1t1§ VI-B runds, have resulted in a more
highly‘structured program of psycho-educational devélopméntal

s

activities to meet the need: of the individual child.
i ‘

The Parent Education and training program has been expanded
with additional serviceé.being offered to meet tpe needs
of the parents. Three workshops conducted by personnel
from relevant successful oud-of-state programs have aided
in both pareﬁé and staff growth and development. The
growth and changes in the progrgm since September are too
numerous to enumerate; however, pre-vocational activities,
body imitation activities, sigﬁ language training, and ‘
intensive behavior—shapfng programs are a few welcome
additions to the program. The entire classroom'schedule
has been revised in major activity'areas six times,
involving the entire staff of nine full time personnel.
Ffexibility and working cooperatively are eussential

" CRaracteristics of the adults involved in order to ensure

that the progrém will result in mental, emotional and , - “*
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academic growth in all &pe students. Mrs. Amy Lettick
of Benhaven, Dr. Matthew Israel of Behavior Research
Institute and Dr. Martin Kozloff of Bostoﬂ University
conducted workshops for us and provided a broadened
scope and basis ror the development, analysis, ani

1)
delineation of methods and curriculum deemed succes:uial

in dealing with severely emotionally disturbed studentc.
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LII. Goals of khe Program
1

b
f

e

A. To provide educational intervention in a

school setting for autistic ¢

i
i

f

public

%ildren, who by reason of

the severe nature of their impairment

; would not

As

a

otherwise be eligible for school attendance.

result of the educational
that institut#onalization

children can be hélped to

intervention, it is expected

can be circumvented and these

lead more productive lives as

adults.

B. To increase students! growth

task orlehted benav1or modlflcatlon

highly motivational,
program of developmental activiities, based on the individual
child's nature and needs, in the areas of:

1. socially adaptive behavior and social responsiveness,

2. gross and fine motor coordination skills, -

|
visual and auditory perception skills,

. |
. &academic performance. 3
a

This increase in adaptive behavior and academic skills,

3
k. language and communication skills,
5

is expected to result in students! transfer te more
academically oriented emotlonally disturbed classeg,
/r to established vocational PPhLblllt&thh programs

for students meeting age requirement and criteria, e

g
b

through a highly <tructured,

-~

o
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C. To gpster maximum development of the child by
providing concurrent education and training of parents
of children in. the program. To teach these parents,

H

who have the very difficﬁlt job of caring for 8 disturbed 7

.

child thenty-four,hours a day, how to work with their

own children and Qo.alleviate anxieties encountered
. wA‘ ‘
in® their daily living with the child.

¢ ¢
’

L
}
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, Iv. E?igibility of Children for the Program

The following criteria should be used in determining the
eligibility of a child for the program:

1. The child is enrolled in,or eligible for,enrollment
in the public schools of Orange County.

2. The child exhibits the following behavioral ,
characteristics,gp the extent that he or she cannot
be adequately served by the basic program:

8. Gross and sustatned impairment of emotional
relationships with people and situations as manifested
from infancy.

g b. Speech never acquired or, if present, hé%babnormalities
such as echolalia, absence of inflection, pronominal
reversal and extreme literalness. .

' r
¢c. Sustained resistance to change in the environment
and a striving to maintain Oor restore sameness.

d. Background of serious retardation in which segmehts
of normal or near normal or exceptional intellectual
< function or skill may appear.

e. Tendency towards head banging, twirling, finger
chewing, rocking or other self stimulatory behavior.

f. Preoccupation with particular objects, or certain
characteristics of them, without regard for their
accepted functions. )

g+ General failure to develob symbolic thinking. j

h. Unusual reactions to perceptual stimuli.

.
Ve




V. Setting Up a Program

Prior to establishment of the self contained dlasses at
Gateway School, the fbllowing conditions were in exigtence:
1. A liaison was established with Orange Memorial
Comprehensive Mental Health Center.
v 2. The following support services were provided:
a. Instructional resources - Instructionai support
is provided to the program, through the close
cooperation m;intafned with curriculum supervisors
and curriculum research assistants, assigned to
\ ' regular education program.
b. Assessment and Social Services - The autistic
e program 1s supported and complemented by the
Gateway School psychologist, Gateway. School
social worker, and other members of Psychological
Services and the Pupil Personhel Services Staff.

3. Others: ) .

r a. Parent Volunteers - Parent volunteers will be
‘accepted following an assessment of, their skill in,
"or training in, p{imary reinforcement behavior
modification techniques to effect behavior change.
They will ée utilized in traiﬁing volunteers or

students in one to one behavior modification

techniques. {

b. TUniversity assistance - Students in éducation or




< 8

péychology will-be utilized as part-time iﬁsfructors.
. -ufor‘one to one behavior shaping and instruction
.fol;owing short training ﬁeroid. . | “
4. The availability of trained teachers or teachers.or
the emotionally disturbed ﬁgr the program was assured
through programs established at local and :tate ~
universities.
5. Through liaison with qemmunity health agencies and
professionals, including many locaf,psychlatrists
and psychologists, support in the foye I psychiatric
and psychological consultative servic-:s 18 provided.

6. The Director of Psychological Servicec, theiPrincipal

of Gateway School, and the sta*f ¢f the autistic

. project, will ensure knowledg. and acceptance of the
! program within the district and within Gateway School.
A. Core staff requirements Id

[
-

The overéll operation of a public school program for autiétic—
like childrern 1hyolves the coordinated eff.rts of man&
difterent agencies, offices and personnel Loth within
the d: trict and within the state 11, uhiich the program
18 bring operatr 1. Figure 1 givesz ur, overview of the

various personnfl that bécome invelved in the overall

efforrt.




‘Th; personnel moct clocely and fully involved with tﬁe
students constitute the core staff of tﬁe progrém. Our
requi%ements’qu core stal’'f are these:
1. ?Praincipal
2. Coordinator

. Teacher -

3

L. Teacher aides

5. Speech Patnologist
6

. Parent Group Leader (School Psychologist)

@

Figure .2 1llustrates the way in which members of the cdre

=
Fe el

stafl interact with eacl other and with students adadpanents.

The number of core staff members, particularly éeachers

and teacher aides, will be detefmined by the number of
children to be served. The Cupertino Project in Califofnia,
which requirei toi1Yet 'training as a prerequisite for o
placement, required a minimum ratio of one adult f»r

every three children. Afthough it 1s pogsible to use

vglunteers, experience of others has- shown that this is -

not as successful as using paid teacher aides.

Gfea: care must be taken in the selection of‘all staff
members who will be working directly with the students.
Not all people can work successfully with autistic-1like
children. Such work requires an unusually high degree of
tolerance for noige énd bizarre behavior, and the ability
to firmly control student behavior when necessary. 'Thé
following is a job descpipfioﬁ for each core staff member

- 11

including qualifications and specific responsibilities.

12

17
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1. Principal

/

QUALTIFICATIONS \‘

& Administrative credential

Tolerance, warmth and empathy
for children and parents
with unique needs

Appreciation of the unique
needs of the program and the
pressures it places on a ’
staff over and above those of
the usual classroom .

Willing support of the
program

21()

Responsibilities

Select all staff members in
cooperation with the Coordinator

Handle administrative needs
and physical plant requirements

Participate in on-going
supervision and consultation
with the Coordinator

Evaluate staff performance
(in cooperation with
Coordinator if desired)

Schedule visitations to
classrocoms for interested
professionals

Overall supervision and
responsibility for program

S
Yy

-
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L/ ;04! A 10 Lonsitrlities
a4 i*wf‘ Crrtan trt sy oand recruit children
. rveloteaer o “lig1ble ror the program
A . v ooperation with school
(L4 W 1.0 N -
U“FTlAl\at ion : .
< ¢ commend placement of children
el zat 1ons 3 L1 progran and prov1de supportive,
- [~ 94 o < *o = [ \
shir akills Alow=up
Vhowle lod of ra- . oy Jeloet a ctaf't in cooperation with
el Lo o 274 - o .
approaches t- . the frmneipal o~
teacting scho . ‘ , . . .
» voordinate and supervise ingervice
rmowledige of e wolities training
) recarding rel- a8l . i .
placement pro i C el Ascess behavioral status of
children ’ i ’ indivadual students at beginning.
: ! and end of school year
Knowledge of 1. relations ) s
proce iu;e° i, Cirr Act as liaison between principal
i - L4 .
assistance ar : 1 froam and personnel of resident svhool
L« bopob [ - - -
various organi it .u and” program staff
Knowledge of ~ia .11 Farticipate in on-going supervision)
federal laws. wh.i.l, - vern of,and consultation with,the staff
pe3 Woor Lo A, . . . .
provisions fép 5. amyldren 1n cooperation with the principal
-~ Fxperience wit: vy [nterpret program to visitors and
emot1onally 1. .: } others interested in. the program
' T . Ta s !
childrentand paro.r f such L
children f Superviuae field workers, and/or
o . intern.: , N
Y ¥ -
™ - . e
Experience wit: TR P . .
modification. t- -l . and Auﬁltt staff in developing ﬂ
knowl cdge of tin 11 4l objectives and reporting i
9y 5 L . N ‘ P
Patiﬂnali procedures Jgé
ALty to 1ne o epam 7)~111nd*o program efforts w1tb
s o * 1 1 '*—-, Loa
and communicut - o elat.d listrict program .
othep - (HJprV1ally E.D. and other programs
mmto which 3.E.D. students will
. Abrlity Lo ut ant oy bo Prancferred
regources and u, '
services, for o AR Ot -
. Jplann ng for porog At
\ 2 ?
L
Q (K ; .
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?. Coordinator

- Continued

QUALIFICATIONS

Evaluative skills - student,
staff, program

0

e

-

-RESPONSIBILITIES

! Al
Coordinate curriculum develop-
ment ’ )

Establish and maintain
effective parent training )
programs, in cooperation with
school psychologist

Initiate referral to,and

consultation with,outside
agencies and specialists

"5523 3




3. *Teacher

QUALIFICATIONS

State certified teacher in
fmotionally Disturbed or
temporary certificate

with nqycrology major working
towards certification

Knowledge and ~xperience in
teaching autictic-like or
gtner severely nanaicapped
children (must demonstrate
ability to work with
students)

“nowledge of materials and
approaches utilized in
teaching school subjects

“nowledge of behavioral and
academic assessment
instruments and how these
nstruments may be utilized
in educational planning

~ -

_Basic knowledge of,or
willingness to,learn
behavior modification
techniques and theoretical
rationale

-

Willingneoss to learn sign
languag?

Ability to develop team
spirit and 3zecure
cooperation and support

Abilitvy to work in highly
structured program, including
individualizing inctruction
within a group setting

"mierstanding of nature of
‘ievelopmental skills

RESPONSIBITIES

Réquired school duties, attendance,
etc.

-~
Train. and supervise teacher aides
in effective school routines,
teaching techniques and use of
curriculum and record keeping
materials .
Organize effective physical
classroom set up as a team with
aides and support personnel

Set up consistent classroom
procedures -

Schedule daily classroom
activities

Schedule duty and duty free time
for teachers, and work with aides
for scheduling their duty free
time within the classroom

Conduct effective parent conferenceg

Demonstrate effective behavioral
management strategies for
severely emotionally disturbed
children

Demonstrate and perform as-an
effective model for appropriate
classroom conduct and work habits

Demonstrate and perform.effectively
the curriculum lessons and tasks

Observe and supervise teacher aides
as they model appropriate classroom
conduct and good work habits, and
effectively teachaid demonstrate
\curriculum lessons




3.
1

Teacher- Continued

QUALIFICATIONS

Ability to communicate
understanding- of cirildren

and”curriculum
e — T ——

Organizational and leader-
ship skills . ’

Ability to be firm but kind
High tolerance for noise

Sensse of humor

Creativity with math material
and techniques \,

AN

Y

Acute perception of
children's immediate neé%g
W
Ability to express empathy
through body language and
verbal tone

o

192

2]

(oo

RESPONSIBILITIES

When asked, will work with on-
Site parent training, .
demonstration, observation, and
supervision of parents in parent
education classes

Assist in caring for physical
needs of students

Supervise all record keeping
functions within the classroom

Assess academic status of
individudl students at end of
school yesgr -




L. Teacher aides

QUALIFICATIONS . RESPONSIBILITIES

High school graduate Work cooperatively with teachers
and other staff members
Warmth and empathy for

children Assist the teacher in creating
a physical environment favorable
: Prevdous successful ‘ for autistic student learning
! experience in working with
children . Demonstrate effective behgvioral
’ , management strategies for?
Warmth, understanding and severely emotionally disturbed
empathy for. children with students .

unique needs

¥

! Demonstrate and perform as an

Willingness to work under ‘ effective model for appropriate

direction of teacher classroom conduct and work habits
Demonstrate and perform effectively

Ability to work as a member theiihrriculum lessons and tasks

of a team
Observe and assist students as

Willingness to learn sign they imitate and practice
language and participate in appropriate classroom conduct,
inservice training programs good work habits and effective
' v \ performance of lesson skills
) Initiative and imagination and tasks
a
High tolerance for noise Record student performance on

record-keeping forms *

Sense of humor
Assist in caring for physical
needs of the students in the
classroom (washing, toileting,
eating) '

Inform teachdr of any student
problems or needs which should
be communicated to parents_

Schedule,in cooperation with teache
duty time and duty-free time in the
classroom. Be sure interests and
abilities of each person are fully
utjlized in scheduling '
Consult with the school nurse as
needed pertaining to individual
student needs

0

=)
"
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% 5. Speech Pathologist
QﬁALI?ICATIONS RESPONSIBILITIES
State certified speech Assess language development of

pathologist

Expé%ience in working with
autistic-like children or
multihandicapped children

Warmth and understanding -~

Ability to work as a member
of a team

- Sense of humor

' Knowledge of or willin Ss

‘ to learn sign language~
behavior modification
techﬂiques

“

individtral students at beginning
and during school year for
total progress A}

.
Provide in-service training of
teacher and teacher aides in
oral language and speech
curriculum activities .
Develop individual speech and
language programs ,
>Develop group speech and language
programs

Assist in parent training in
cooperation with coordinator
anl psychologist

DWork in classroom&with individual
children according to progress

Consult with teachers on
.individual student needs and
progress

Communicate with outside speech
clinics and therapists working
with the children

A
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6. Parent Group ﬁéadep

~

‘ ' ™
QUALTFICATIONS .| RESPONSIBILITIES

- ) (This jJob could be function Contact with parents upon
of Boordinator, psychologist{ admission of child to program
or social, worker)

-~ . Schedule and conduct group
State certification sessions with parents
Experience in group work Keep log or other record of
with adults parent sessions and discussions

1 . [
Experience with autistic- Observe student in classroom
like children and consult with staff on
student ‘progress and parent
Organizational and concerns

communications skills
Empgghy for parents

Senrse of humor

STy ) ~




4; B. Hours and Schedule

A five and a half QOur day has been found to be successful.
When considerin%%;engfh of day, consideration must p? given

to the emotional and physical drain on the staff. Supervision
of the students by teachers and teacher aides is required
during all periods and lunch hours since these children are
usually unable to be 1ef£,unsugervised at any time. A

five hour day allows time after school hours for staff to '
participate in program planning and behavior modification
planning. Bus schedules may also be a factor in determining
length of the school day.

A sample daily schedule can be found in the Teacher's Guide.

—

C. /é;ysical Plant Requirements.

k-4
1

1. School at which class is housed should have a completely
fenced-in playground. fThese ‘children tend to wander off

and cannot function ;n an open playground. The playgroﬁnd
should be Iarge enough to allow for multiple groups of

activities and be equipped with slide, climbing bars and

other playground equipment.

2, Home economics facilities and industrial education

facilities in school plant are -ideal. Washers and dryers,

as well as kitchen facilities are excellent for pre-vocational

23




activities. Equipment foundvin industrial educatior classes
can be utilized by staff members in constructing materials
for the autistic children. Also, students can benefit from
pa;ticipating in shop acivities when their behavior is
controlled enough for safety reasons, and they can be

accompanied by staff member.

3. The classroom should be housed in & school where
these children can have contact with children who have

good speech and language habits.”

L. Any regular classroom,can be adapted to suit the
needs of autistic children. The classroom should be
housed on the ground floor in an area of the building
with 103 nolse level and near exité&i

S. Thé classroom must have & bathroom: ToiletLtraiginé
is not & requirement for eligibility for the program

and those children who are toilet trained cannot be

st out to use regular school bathrooms. Accidents are

not unusual and changing of clothes and clean-up are

sometimes necessary. ’

6. The classroom should have sinks and running water.

7. The ideal storage cabinets should be built into the
wall, approximately three feet high and five feet long,

with formica top and sink built-in. Covered electrical

outlets should be located above counter space. There

should be adequate space next to counter for a smali

refrigerator-freezer.

2
\ L
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8. Built-in carpeted cubicles, approximately six feeg
by six feet,‘;re desirable to reduce auditory and visual
stimuli. There sﬁould be covered electrical outlets in
each cubicle along with locking storage cabinets or storage
shelf above eye-level of adults., Doors to cubicles should

lock from outside and could have small one-way glass for

observation.
¥

9. Each classroom should have a time-out room. An existing
closet four feet by six feet can be converted. The inside
should Be padded or carpeted to protect head-bangers. The
inside door knob can be removed énd a lock is not necessary.
A one-way glass in the doo} or light fixtures, are extremely
hZAgrdous for head bangers and self abusiv? children, and

are not recommended. However, some source of ventilation

i3 desirable.

LY

&

\10. The classroom should have enclosed or out of reach

sterage space equivalent to six to eight feet per child.

11. The classroom should have fire proofed carpeting,
adequate ventilation and adequate artificial lighting.

Open windows are highly distractablle to autistic children.

+12. A two-way observation window or video camera to

accomodate visitors 1is highly desirable.
.

13. Carpeting on all or\part of the floor is desirable

for gross motor activities.

i

25
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1. Since individualized instruction is necessary,

small cubicles should be available for one to one work.

i )
These’ may be created with the use of moveable room
by

b

dividers.




D. Equipment and Materials

The classroom should have the following bgsic equipment

and materials:

L
\

1. Basic classroom equipmept and supplies: bulletin
board, chalkboard, screen for visual aids, inter-
communication system (two way to master control unit),
pencil sharpener, round and rectangular formica topped
thles, chairs, teacher desk and chair, stapler; paper,

Vd

scissors, rulers, pens, paste, paint, etc.

2. Assorted audio visual equipment: audio tape recorder,
filmstrip projector, phonograph, language master and'

listening center.

-

3. Rhythm instruménts.

>

. Plate guards for children with poor fine motor

coordination.

5. Manipulative objects for perceptual motor development

activities.

e

6. Indoor physical education equipment: mats, balance

A
beam, etc.

<

7. Outdoor physical education equiipment: climbers, bars,

slides, swings, tires, rope, balls, etc.

¢
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8. Large muscle wheel toys: wagon, tricycle, etc.

Q. Academic readiness programs in language arts,

v

reading, arithmetic, spelling and writing.

Optional Equipmen% and Materials

L

1. Television set

n

Overhead projector

. Melody instruments: piano, guitar, autoharp, etc.
Refrigerator

Stove, hot platé, or electric skillet
Carpeted‘floors

. Video tape

(eI o Il Fow

Pol groid camera

Extra costs of special equipment and materials can be met

in various ways. Often parents donate manipulative toys

and games, as children often will not p}ay with toys at

home. 1In addition, parents are usually willing tiidonate
time, labor and materials to building of special eqﬁipment,
such as study carrels, storage shelves, ladders, manipulative

objects, etc.

In-~addition to list,a more detailed materials list appears

%

in Appendix E.
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. I'ransportation Needs

Home pick-up api delivery of students 1is neq;ssary.
Chilldren can be transported on small district school buses.
-t is helpful t» river 1f seat belts are installed. A
rlanned seatiny urrangement for children in the bus can.
p;event many protlems that arise. There may be instances
wheri a child must be transported by the parent for a
pre1ond of time.,

—
k. Budget

This program can be funded through the Florida Education

Finance Program Revenue of the State of Florida.

Extra costs of special eﬁuipment and materials can be

met in various ways. Often parents of the children have
ungsed wheel toys which they are glad to donate. At

sgécial holiday and birthday times the pa;@nts may donate

old toys to the classroom. Supermarket c?ains will donate
free groceries for use in food activities in the afternoon
groups, and pa£ents will often donate extra kitchen utensils.

L}

, Frequently large rug companies or builders will donate
carpeting or rugs for the classroom. These may need to
be fire-proofed, but this is a very simple process. Parents

are usually willing to donate time, labor, and materials

for buildfgg of special equipment, shelves or special

cabinets,




*

G. Personnel Development Activities

In—servicertraining 13 an on-going ‘process and vital to

the success of the’program. The rcogordinator and teachers
have basic responsibility for the training of the teacher
aides. It is advisable to have six—hour‘aides to provide
opportunity for planning and in-service time with the

teacher after the children leave. Holding a minumum day

of attendance for the children once a month provides the
opportunity for more intensive in-service sessions. At

this time the entire staff and support personrel (coordinator,
speech and language pathologist, parent group leader) cerre

o

conduct problem solving sessions.

See Figure 3 for description of initial training process

for both new teachers and teacher aides. It is of the
utmost importance that the entire staff be trained in
behavior moiification techniques. Aftep trainlng, it is
advisable to have the staff view themselves in work sessions
on video-tape monthly. There should be on-going daily
ob:ervat;on and evaluation and weekly training with the
entire starf. Our children require consistency ih all

their work séssions and each staff member must be aware

‘ .
of techniques for handling specific types of behaviors.

After each weekly training session, the notes, recommendations
and behavior programs for each child are typed up and

.
“ [

%
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distributel to all staff member:. They are also posted Ln‘
cach classroom for volunteers to be aware of changes in
rewards or consequoncbs for behav1or§ deménstrated by

the 1ndividual chllAren. Behaviors that are being changed
are charted to determine efficiency of" the method being

used. (This is also reinforcinyy to the staff as some

behaviors change very slowly),. .

All personnel are encouraged to read current articles and
bogks related to methods, reccarch. and techniques appllgable
to our children. They are ashed to report new ideas to

the staff at weekly meeting. Aall personnél are encouraged

to enroll 1n a wide variety ot courses offered by the ’
Jriversity of Florida, University of: South Florida, and
“lorida Technological University. The inservice trainfng
~o>mponents of the 1lStPiCt;s master ﬁlan are being‘continually
ovpanded and updated as perconnel needs dictate. The F}orida
Leérning Resources System proivides inservice training
utilizing county and cutside -onsultants. Consultants

from successful programs for agutistic from out of state

are provided by F.5.F,A. 11tle-VI-B funds. Visitationcz’

*

to vttt e ocarefully selected programs, both in-county

and ovut-of-county, are helptul to the staff.

31 ‘
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FIGURE 3
"

’

TRAINER ' .
(coordinator, psychologist
and/or teacher)

’

1
INITTAL TRAINING FROCEDURES

™ TRAINEE
( teacher and/or
teacher aide)

»

Introduction of program: A

-
ey

q.,Description of children
(Slides, video-tape or
actual children preferred)

2. Goals of the program
3. Job definition
4. Curriculum

Attention to,and study of,
program introduction
8

o B

Demonstration of classroom

and Learning Center procedures
(Without student)

1. Physical set-up
2. Directed teaching
procedure
(Signal >Behavior->
Consequence )

3. Role of trainee as
demonstrator, observer,
helper and recorder of
student progress.

Attention to,and study of,
trainer demonstrdtion of
classroom and Learning
Center procedures

y

Demonstration of procedufes C
with student (If “school
is not in session, parent
will usuall; ??lunteer
their child

Attention to,and study of,
demonstration(including
charting of behaviors, if
required)

=
(O )

¢ €




FIGURE 3 CONT NUED

TRATINER

4
TRATINEE

Parallel Téaching

1. Trainer demonstrates
specific learning
series with student
at learning center

2. Trainer gives matemrials
to trainee.

* 3. Trainer begins teaching

second student

1. Trainee observes,
qQuestions, and records

2. Trainee takes over
learning series with
first student. (Trainer
is close at hand in case
problem_arises)

Evaluative Interaction

(&3}

0

Evaluative Interaétion

e

Observation of Trainee F

performance

(managing entire
group situation)
(Notes should be made)

—

Implementation of procedureg
with entire group (Trainer’
can make suggestions, if
necessary, during work
session)

p

-

Evaluative Interaction G

Evaluative Interaction

Continued observation and H

supervision of trainee
performance in classroom

Continued growth in
implementation of
procedures

# Should consist of at least five hours to insure

variance of situations

3¢ Should consist of at least five hours for reinforcement

of trainee, both by student and trainer.
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H.‘ Student Models

Children in tpe program need exposure to "norm%%ﬁ student
behavior on which tﬁéy can model their own behag%or. Since
Gateway is a special school, fifth and sixth grade age
levei students from learning disabled and emotionally
disturbed classrppms are utilized. The students are
selected on the basis of their good behavior and academic
work in the classroom. If a gtudent misbehaves in his

classroom or with the staff of the\program, this privilege

1s withdrawn for a week. Students serving in this

capacity must be carefully selected and trained. Not all ¢

students are able to tolerate the noise level and bizarre
behaviors. 1In introducing student models to their role
and respon%ibities in the program the following steps

are recommended:

1. Coordinator meets with student models and explains the
program, and ~special needs of the children. The function

©f a student model is éxplained.

2. Student models are introduced to staff and are assigned

one child for which they are responsible.

3. Student models work directly with the children under
teacher supervision. Student models work most successfully
»

when assigned.a specific task, such as demonstrating use

of playground €quipment. Our student models assist

3
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us with recreation activities, gross motor activities, and
body imitation activities. (They have learned some sign
language as .an added benefit).

- )

\
4. On-going evaluation meetings are held with the student

and staff. The teachers give assistance and advice in

handling problems which arise.

5. Student models are invited on all field trips and to

class or prig&te parties (by parents of our children).

Yy ..
6. Service awards shouid be given at the end of the school
year. (Throughout the year, models should be positively
reinfor®ed for their service).
P ,
~A

I. Volunteers and Interns

/

Volunteers should follow a p}ocedure similar to .the one
stated for student models. However, volunteerq-phould
be scheéduled for periods of classroom observation.
Volunteers should only be used for one-to-one situations
;nd should never be asked to teach the children., If
they wish to volunteer on a permanent basis, they should
go through the same 'training procedure as teachers and
teacher aideé. It is extremely difficult to find good

.substitutes for our teachers and aides. We have asked

permanent substitutes to volunteer their time in the

classroom ( at least one full day). If they can tolerate

o -
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. '
the noise and behaviors, they progress throughl the training
program and are then called as substitutes f?r the

" s
program. An untrained substitute can have more problems

L4 . -
in one day than would be necessarf i? the children are

regrouped. Remember, personnel to work with our children

must be cdrefully selected.

)

Interns ang students receiving credit for their experience
should prégress through the same tr;ining process as |
teachers and aides. By the eng pf March, students had
contributed an average of tweglf—seven Hours a week to

the program. We feel it is‘defini:gly worthwhile to

tP&{p p?ﬁ%onnel who will spend this Tuch gime with the
childrenfgin one-to-one learnings ;ifhations). All
students turned in reports which helpbd‘ﬁs further
evaluate our program. i

A .

J. Parental Involvement .

»

\

Through experience with various approaches to parent

education, some fundamental recommendations can be listed:
- - *

1. Parénts of our children need as much encouragement

to try new approaches to living as do their children.

Parent groups are most suctessful when conducted as

business-like as possible. If possible, contracts should

be signed by parents and group leaders regarding goals to

e

3
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be accomplished. Parent groups should be conducted

within a framework of re-education focused on behavior

modification techniques applicable to the home situation.
Parents should choose the behaviors they wish to change
" or increase and,with suggestions from the group leader,

-

begin their behavior modification plan. {

2. Meetings should be held once a week and 1f possible,
arrangements :should be made for some type of sitter

service. Groups of seven sets of parents are effective.

3. The group leader should be supportive in all attemp&s
at change, remémbering that these parents hﬁve eXperienced

years of failure and need a great deal of encouragement.

L. Parents need to see themselves as individuals with
their own unique needs apart from the demands of an‘
exg}emely difficult child-rearing situation. If possible,
parents should be adviéed of students avgilable as

sitters, so that they can have some-evening time to

themselves.

S. The parent groups should be\based on knowledge the
parents have of behavior modification principles. We

haq success with having‘éeparate parent education sessions
for aiffering zbilities, running concurrently on the

~

same evening.

37
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6. M sense of humor 1s a necessity for the group leader ~
to dissipate parent res&stance and fear. ‘Also, behavior
modification techniques are applicable to adults as well
as children. ‘J

p

(

For more information on parent training, see Appendix D.

Parents nééd to know and be involved in what is happening
in the classroomi Experience has shown, however, that it
1s best not to bring parents dirgctly into the classroom,
The release of parents from child responsibility for a
few hours each day makes them mdre effgctive as parents.,

Parents’ can be provided information and become morﬁ_\

involved in the program through: - \ A /

E ' . \ \/\
1. Regularly scheduled parent-teacher conferences and
freedom to request special conferences as the need arises.
2. Special'"smiley™otes to be sent home in the event of

an exceptional day or accomplishment of a new skill by

the student. -

‘
*

‘ 3. Video-tape presentations or slide presentations of"
classroom activities at special times throughout the

year by invitation to all parents,

L. Monthly newsletters to the parents telling of changes

in schedule, upcoming events, etc.

-
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A

- L, Involvement in alljjizzgﬁ seryvices 1n a volunteor

capacity. (For examplu, parent organized workdays for

bu.lding special equir .t >r cleaniny carpeting).

- ¢. Invitation to afl workshobs conducted by personnel

from out-of-state programs for purposes of in-service

training.

7. Assistance by parents in developing public unfer-
stanling and acceptance of autistic-like children
through presentcatio:n. at civic organization mestings or
at Parent Teacher Association mest:ngs. (They can use

. . c N\
f1lms, slides and small group discussions),

8. Tnvitation of parents on all rield trips, as well
) AT .
as notices of special parties in the classroom, which

Py
P

they are invited to attend.

9. Parents who are expertly trained in behavior modfication ®*
A *

4 .

technidues can teach volunteers anddstudents at the school. They
can also voluntarily help other parents or siblings learn '
4

)

behavior modification techniques in the home environment.

10. rarents ghould alwa§;>be abler to call program perinnnel
“during the day, if any emergency ariszes in the home. - L gl

3

. . 1 4
. Parents sometimes need support or advice during a cris:i’:. ”

(Fxamplé, finding a doctor for an autistic-like child

.

when he is severly 1ll).

. AN .
4
. {:9 %
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K. Evaluation of the Program

Evaluation of student progress is a daily, on-going process,,
built into response sheets and charts and the curriculum-
keeping materials. Students are also evaluated every nine
weeks with reference to home development during parent
conferences. (Refer to curriculum section of Teacher's

Guide).

Testing at the beginning and end of the school year is

al so advisable to determine effectiveness of the programnm

- neand progress of the children. The following test battery

\

héq\proven efficient and effective with autistic children:

1. Wide RangehAcgé%meﬁent Test

2: Peabody Picture Vogabulary Test
3. Goodenough Draw-é-Peﬁron ‘
. The AAMD Adaptive Bekavior Scales or The Development

and Trainability Assessment. .
Assessment

Some children are unable to perform on Standardized
test items. Thig fact should be noted and evaluation

attempted on the regularly scheduled basis.

In addition to standardized tests, students are evaluated

at the beginning and .end of year, utilizing teacher-made
| =]
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assessment forms in all areas of the curriculum. Video- |
tape observations at scheduled intervals are also an
ef'fective means of measuring student progress as well

as excellent self-evaluation tool for teachers and aides.
Evaluation of program is also accomplished by use of
written assessment by parents, faculties and administrators.

v

Lo Classroom Visitation

Classroom visitation is an important element/in the over-

!
all :success and acceptance of the program, however,

Y . '
interruption of classroom routine should be kept to—g——

minimum. Teachers and aides lose control of the children

when they are required to give attention to visitors. The
following guidelines are suggested for.copiné with visitors

to the programt
/

- -

Orientation

Before observing the classroom: visitors should be given

a brief orientation. This can be provided by the princigal

‘or the coordinator and should include at least the following

basic information about the program:

1. Types of behavior a visitor can expect to see in the
classroom, Visitors should be prepared for encountering

the bizarre behaviors of some of our children.

iy
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. Over-all gaglﬁ of the program. Visitors need to
s ‘; 4‘ -
ve given a clear idea of what teachers and teacher aides

are working to accomplish. :

3+ DBrief description of classroom organization and
explanation of/phe part of the dail<s schedule with which

their visit coincides.

]

4. We use video-cameras for visitors to observe class-

room activities. This eliminates man; problems which may

*

. be encountered. However, 1f the visitor is interested
.1n a specifiic curriculum area, he will be taken into the

; classroom.

©. Information on:"How to Be an Asset on Your Visit."

Visitors should be given guidelines on theipr behavior in ’
the classroom. Some sample guidelines might be:

N
. Try to avoid interaction with the children.

However, if a child approaches you and gives you
eye contact, greet him appropriately. Please do

not interrupt learning centers to interact.

Vad

. Please do not talk to teachers or teacher aides
or with other visitors. Save questions and
/
comments until after leaving the classroom.

Many of our children havé auditory disorders

and unfamiliar voices are highly distracting.




.

In the event that a child has a temper tantrum,
please do not attempt to assist. Remove your-

self® from the immediate area.

e

Some schools have found it useful to provide a printed
"Visitors Sheet" outlining goals of the program and listing
rules to be observed while in the classroom. A printed |

brochure- with basic informafion on autistic children ang

the program has been very useful in disseminsation.

In the classroom visitors should be accompanied by the
principal, coordinator or psychologist when they are *

observing the children. Teachers cannot be eipected to

3

attend to visitors. Thirty to forty-five minutes has

provengan adequate time'period for visitations.

Follow-up Question Period

Visitors appreciaté tPe provision of a short question
period at the end of their visit. ‘This gives them the
opportunity to clarify their own observat{ons and ask
any further questions they may have. Knowing that a
qQuestion period is provided will also help discourage
talking by visitors in the classroom. At this time

visitors are asked to complete a brief questionnaire

regarding their stay. (See Appendix F)

- 43
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VI. Initial Identification &nd Placement of Children in
the Program

A. Identification of CGhildren Eligible for the Program

1. Screening

Initial identification of an autistie child may

be made by a parent, physician, teacher, psychologist
or any other agency or person who is in contact

. with the child.

B Since autistic behavior is recognizable at an
early age, the autistic child should bé-diagnosed
by physicians treating the child. Hopefully
public health agencies and pri&ate physicians

- will make initial diagnosis before school age.

2. Referral
Most referrals of autistic children originate
from outside agencies or physicians. Héwever,
school psychologists make ﬁ;ferfals to Gateway
School for*new children moving into:the county.
A representative from Psychological Services and
the staff of the.autistic program handle referrals

. .
from outside agencies and perform necessary L

evaluations and gather information.




Sty

3.

‘ldentification

Responsibility for identification rests with

Psychological Services. A representathe from

Ps&%hologlqal Services and the staff of the autistic

program obtain medical records and perform the

necessary evaluation for diagnostic and

prescriptive purposes. A school social worker

at Gateway School obtains social histories.’

The evalua£1on includes but 1s not limited to«

a. Observations - Taree observation periods during
which maior behavioral sym;toms described in
criteria will be n%}ed.

b. Interview - Rimland's Diagnostic Checklist

for Behavior Disturbed Children and Vineland

%
Social Maturity Scale -will be used for
. t X, )

behavioral dath. v &

c. Comprehensive Physical examination including
ﬂ vision and hearing test, and neurological
examination,,if,necéssary.
d. Tests which have diagnostic and prescriptive

) )
. purposes.::
~

. . - - . P2
1) :The Development and Trainability Assessment

o (BKR - Sunland).

ro
~

The Preschool Attainment Record (Vineland).
3) Assessing Language Skills in Infancy

(bhlﬁl—dlmensiongl analysis of emergent
-5

language).

S eR




L) Peabody Picture Vocabulary Tegt.

S) The Columbia Mental Maturity Scale will be
attempted if concepts of same and different
are present.

6) Sensori - Motor Tests based on Piaget's Theories.

7) Portions of WISC or Binet if applicable.

8) Manipufation tasks, such as Seguin_Form Board
or 3 hole board from Binet.

9) Informal tests of auditory and visual perception
and motor development.

e
< 10) The Wide Range Achievement Test, if applicable. P

* Testing techniques must be those which do not require

full cooperation of the child and which use his own

play and normal activities as starting point.

4

Diagnostic Cétegories of Seriously Emotionally ﬁistuﬁbed Children

'

Each child referred to the program is uaually referred

in with some type of diagnostic label or a multitdae'of
labels including: autistic, schizophrenic, symbiotic,

psychotic,. neurotic, functional}y mentally retarded,

and/or neurologically handicapped. These labels are

attempts to both describe the symptoms and to classify

the presumed causes of certain sets of behaviors observed

\\ -

,in these children.




Autism, which is chafacterized by avoidanue of lntwrpéruonal
contact, bizarre mannerisms and little or no specch, 1s
gencrally thought to be\f’neurologically or organically
based disorder, resulting in lack of development of ’

normal attachment in the very early stages of an infant's
life. (For more detuiled description see Appendikx A.)
Schizophrenia, which is often characterized by avoidance

of eye contact, bizarre language and regression ngm
s

previous levels of development is believed to be baued

on confusion of the cognitive processes. Symbiosis, or
overcependence, 1is characterized by extreme -dependency,
clinging, passivity and overly affectionate behavi r.

In symbiosis, the normal attac@ment formed between 1infant
and mother is prolonged for an abnormally long time, und -
the child does not progress through subsequent stages of
developing independence from the mother.

We, as educators, cannot be overly concerned with the
preciseness and discreetness of the categories of emotional
disor@ers. ,Research is still continuing iA the diagnostic
area and also in the ares pf causation. There are
multiple hypotheses concerning causation of these discrders.
Some theories base the disorders on primarily organic

factors, with chemical or hormonal imbalances in the body,

influencing the development of the child. Others postulate

that the causes are primarily experiential, with the

N
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emotional and behavioral disorders being the result of
early eﬂ)ironmental iﬁ?iu;nces on the child. There is
evidence to support both theories, and some hypothesize'
that the disorders stem from a combination of these

organic and environmental faetors.

Attempts fo diagnose emotional disorders with greater
precision and to determine causation are important pursuits.
However, as educators, we must be concerned with the
general characteristics andtbehaviors‘;hich are common

to the children, regardless of the diagnostic label. While
it is doubtful that we, as educators, can eliminate the
causes, we can modify or eliminate some of the basic
symptomatic behavi&rs. In this manner, we can assist

the child in developing more viable modes of social
interaction and enable him to pa;ticipate in home and
school activities amidst what is considered normal society.
For this reason, general behaviors are outlined which

are typical of our children and which can be coped with
utilizing an interdisciplinary psycho-educational treatment.
prdggam.

]

Behaviors Typical of Severe Emotionally Disturbed Children

It has been found useful to consider certain aspects of

these typical behaviors as reflections of negativism toward

i n \
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the environment and resistance to participation in normal

social interaction. Negativism,for our purposes, is not

necessarily a hostilé or aggressive rejection of the world,
but simply a lack of positive involvement. This may b%‘u
caused partly by actual perceptual and behavioral deficiencies
and/or may reflect environment on his own terms. This
negativism or lack of involvement manifests itself in
"‘\\\iiiffgys to ignore, screen out, or in some way avoid

responding to people, objects and events in the environment.

Some of the most common behaviors are described below.

Lack of appropriate body orientation

One of the behaviors most characferistic of our children
is refusal or reluctance to orient tBe bddy towards other
peopie. This usually involves keeping the head, ;orso
and/or entire body turned away from human interaction.

This behavior is one of the most effective means of aymiding

. . )
human contact or disengaging human contacta

‘ Avoidance of eye contact

Eyeocontéct is a finer aspect of body orientation. Many

of our children will avoid making eye contact with a

. * person or object even though they may orient the head and’
,face toward the i)er‘son or object. Establishing eye
contact to person is one of the essential §$eps in -development

of the ability to interact appropriately and responsively




s
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{ )
to otﬁgfs. Establishing eye contact to task is a necessary
i
prerequisite- for learning.

>

Lack of physical equilibrium

Hyperactivity, extreme passivity, rigidity and tenseness
are extremes of body stat; which all people may exhibit
at certgig/;}mes., Many of our childfen exhibit one or
another of these extremes as theirdnormal body state.

For example, a severely emotionally disturbed child may
sit limply and do nothing all day, or he may remain in
a state of constant, compu;sive activity throughout the
day. Such i child does not demonstrate the ability to
function within the normal range of physical states. He '
tends to fixate on, the extreme polarities of behavior.
His physical state does not reflect appropriate responses

to his environment.

|

Lack of emotidndl equilibrium

Tantrums or fits of rag&, an abnormal degree of detschment,
over affectioﬂ, and hysterical or inappropriate laughter
are all examples of extfeme eéstiogg;?ﬁtate;: A child

who remains in one of these states for long-:periods of

time qé who enters these states frequently 1lacks

emotional equilibrium. As with lack of equilibrium of

the body, lack of emotional equilibruim interferes




with normal responsiveness to.the environment.

Repetitive and bizarre mannerisms or speech

.

3
—

Efgmples of behaviors in this category include:
Flicking' the fingers and hands in front of the eyes
‘Rhythmic‘gocking baqk and forth or from side to side
Walking'on tip toe q%l the time
Striking oneself rhythmically and repeatedl&
Abnormal fixation on particular objects
Disturbed reaction to changes in environment
Repeatimg one word or sound over and over again

Echolalia (child mechanically echoes words he hears)

.\

Actions such as these can absorb a child's total attention
and serve to interfere with,or completely block out, his

perception of,and response to,other stimuli.

Littlé or no speech

Complete lack of speech or severely limited or peculiar
use of vocabulary is common in our children. This
characteristic also mirrors a lack of involvemengnwith

the environment.

+

Note: The Teacher's Guide suggests specific strategies

n s
for dealing with behaviors such as those outlined above.

-
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Flacement ot Chirlidren it Propran

Once a child has been 1dentifled as having needs which

3 .
-~

might be met by our program, he is referred for placement
in the program. The placement procedure will vary

depending upon the referral source.

Referral From Within the District

If a child 1s a resident of the district, the procedure
for placing him in the program will includ©® Ehe folloylng
stages:
1. Child is referred to coordinator or psychologist
by classroom teacher, parent, outside agency
or other persons working with Cglld.i
2. A mutual decision-making conference is held
betweén the referring and receiving school

personnel involved. »

<
‘-

3. Data gathering beé&ns. This includes parentféhlld
interview and observation. Parent involvemént
can begin at any stage previous to this,

4.K After completion ojy data~gathering, the case
is reviewed and a pian of action is formulated.

5. Feedback’on results of.data gathering and plan

of action are given to parents. Their consent

for placement is secured.




&
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6. The case is reviewed by the Staffing Committee
and child is accepted for placement if he meets
State Regulations for. Eligibility for Placement
in Program for Emotionally Disturbed. N

7. An intake interview.is held with the parents and
teaching staff and plans are made for entrance of

Ve

- child into the program. =

% See Appendix C for Intake Interview Data Sheet.

Referral From An Qutside District

If a district program is open to acceptance of children
from outside the distfict, the responsibility for the
referral and screening prohess lies with the referring ’ ~

5

district agreement.

Referral From a Private School Placement

When a child has been in attendance at a private school
and is transferring to the district program; his placen@nt
procédure is dep?ndent upon whether or not he is resident
of the district. 1If the child is resident of the district,
it is the responsibiiity of the district to confer with the

-

pPlV&te placement agency and secure data and 1nformat10n

pertlnent to the child. 1If child is resident of another

referring district, it is the responsibility of the referging

district to secure records and initiate inter-district

»

-~
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wrreement.,  [n either case, the private school placement
porsonnel chould be mvited to attend the Staffing

-
committoo mectingr,

Stattinge Commitlee

Phe placement o a2 hiild into Lhe antastic program 13
frie direct responsibility of tne of the Director of
kxceptional Child Hducation. Assisting him in this
placement proceiure 15 the JStat'fing Committece. This
committee is domposed of, but not limited to:

1. Jnrector of,or designated representative of,
Ixceptional Child Education.

' hepresentative of Psychological Services-
Referring Cchool Psychologist
Tateway School Psychologist.
3. Prinecipal of tateway School. :
4. Coordinator ot Autistic Program.
Y. The teacher o’ class child may be assigned to. 4
&

6. The teacher and/or principal from referring schoul.
*7\ The referring %hysician.
2.  The parents of the child. '
9. OGocial wor&ur of Gateway School.
. 10. Other individuals who may have knowledge of (or
vested interest in) this child.
All the availabl- data gatherod thr;uqh the referral.
serecning and 1dentification process, plus any other

. relevant material, will be presented to this committ.e,

-~ N
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Using this information, the committee will ensure the
appropriateness of the educational program recommended

for placement.

Educational placement alternatives - The nature and
severity of the child's emotional, intellectual and
language impairment determine placement i; one of the
following programs: /
1. Self-contained classes desig%ated for)the autistic
in a special school. Special programs for children
whose impairment is profound.
2. Self-contained classes designated forwthe retarded
in a égecial school. Children whose intelléctual
and language impairment is severe, but whose behavior
is manageable, may be served well in those classes.
3. Self-chntained classes designated for the emotionally '
disturbéd in a special school. This placement is
utilized with children whose intellectual and language
impairment is of a mild or moderate nature, but whose
behavior disorder is severe enough to warrant a.spec1al
program. Autistic children who are severely impaired
will not be placed in programs for the emotionally
disturbed with children of normal capacity and-

learning needs.

The recommendation for placement will include basic

constiderations of aﬂﬁgaucatlunal plan based on

55
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b go et mte. The oducrational plran, oy oald on
Preoseraipt oy tedchiingt, woll oancluade, tat oot be timated to:

. st oanvolvement,

2. Ass- a1 socialization level.

§
4
{
\\

Y. Asaeoo0t perceptual strengths and weaknesses.,
4. 4s3nco0~1 academic or readiness level.
., Assessed languagze or communication level.

© . Asgescort c2lrl-help level.

ERIC - o
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VII. Transition of Children Out of the Program

’

A. Determining readiness for'‘regular or Emotionally

Disturbed Class placement. !

To be considered for transfer out of the program and
into a regular or mmotionally Disturbed Class, a child

should meet following criteria:

1. PRelates to others in a meaningful manner.
. Tommunicates well enouzh tO express bhoughts realistic-
glly and to allow participation in academic tasks.

/
3. Sustains attention in an &cademic task for at least

15 minute periods. |
L. Controls his own actions adequately.
S. Cooperates with requests and follows instructions.
&. Participates in group aétivities.
7. Indicates desire to verform academic tasks.
\ 8. Demonstrates adeqdate.grosg’ énd fine motor development.
9. Demonstrates academic and learning readiness skills
on at least a first grade 1eve}. !
10. Functions successfully when integ$#tted for short

periods of time into transition or special class program,

for full time placement.

t

NED)
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rocedure for-Transfer Of:Chlld into Regular or .

¥motionally Iisturbed Clasas, -

Tne deCLSiqn and procedure for transferring a child into

a regular or Emotionally Disturbed class will b; handled

"by a school team consisting of the coordinator, psychoiogist,
principal, teachers, aides and speech pathologist. Once
there is reason to consider transferring a child out of

the program and into some other sort of placement (Se%

A. - Determining Readiness),vthe following‘steps should

De taXen: ' :

; =
- The school team meet:z <o review the chil:'s progress.
The temm reviews all aspects of the child's zacze. Through
8 process of mutual decision making and using readiness

criteria, they arrive at a recommended plan of action.

-

2. School team confers with the parents t~ a1scuss the

school team's recommenaation.

5. Coordinator arrange:c for a meeting of tne program
ctaff with the staf? .f the receiving clas. or school.

The receiving staff ic invitgd to obzerve the child in

.

tne abtistic elass.

.+ Cnild is placed 1in.the receiving claczc on an

“bservational basis. Coordinator and pcy:hologist

follow up on the c¢r.id 1n his new placer. :.t.

-

g8
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5. Placement in the recelving school is made permanent
following a meeting of the staffing committee, if the

thildf1s adjusting successfully.

~

C. Procedure for Part-Time Integration of Child into

Regular Class or Emotionally Disturbed 65&33.

- . f

The school team's recommendation for a child may involve
only part-time 1ntegration of the child into the activities
of a regular or Smotionally Disturbed Class. If this

is th% case, bthese steps should be followed in making

the part-time blacement:

1. School team determ}nes that, the child is ready to

be integrated intc the recelving class on a part-time

basis. p)

2. Cooperation of the receiving class teacher is secured.
. b

The receiving teacher reviews the case’with the program

‘ staff and observes the child-

3. A "helper" from the receiving class is appointed.
and comes to the classroom to get acquainted with

the child.

L. Child is integrated into receiving class for a period
of half an hour to an hour. A teacher aide accompanies

him and stays with him until he has adjusted.’

~
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5.

when feasible, based on the child's adjultment,
" (Brtnan,

ERIC
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Duration of his stay in receiving class is increased,
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APPENDIX A
DEFINITION OF AUTISTIC CHILDREN

(The following working definition of autistic children, developed

by the National Society for Autistic Children (NSAC), was approved
by the NSAC Professional Advisory Board, January 1L, 1973. It is

taken from the National NSAC Newsletter.) s

GENERAL DEFINITION: The term "autistic children" as used by the
National Society for Autistic Children (NSAC) shall include persons,
regardless of age, with severe disorders of communication and
behavior whose disability became manifest during the early
developmental stages -of childhood. M"Autistic children" includes,
but is not limited to, those afflicted with infantile autism (Kenner's
Syndrome ), profound aphasia, childhood psychosis, or any other
condition characterized by severe deficits in language ability and
behavior and by the lack of ability to relate appropriately to
others. The autistic child appears to suffer primarily from a
pervasive impairment of his cognitive and/or perceptual functions,
the consequences of which are manifested by limited ability to

understand, communicate, learn, and participate in social relationshirps

SPECIFIC CHARACTERISTICS: Such children are typically multi-
handicapped in their abilities to receive and communicate information,
resulting in behavior inappropriate to physical and social demands

of their environment. As in aphasia, the dominant communication
disorder or learning disability appears to result from the inability
to use and to understand language appropriately. The difficulty’

is often accompanied by impairment in motor, visual, and auditory
,perception. The behavior of an autistic child is typically improved
by the application of APPROPRIATE educational procedures. A -
combinati of some or all of the following behaviors characterize

the autistic child. These behaviors vary from child to child and

from time4o time in severity and manner.

¢

. Severely impaired speech or lack of speéch.

Impaired or complete lack of relatedness and social inaccessibility

to children, parents, and adults. M

1. Extreme distress for no discernible reasoh due to minor changes
in environment. "

4. Lack of intellectuasl development or retardation in certain areas,
sometimes accompanied by normal or superior abilities in other
areas.

5. Repetitive and peculiar use of toys and objects in an inappropriate

manner, and/or similar repetitive and peculiar body motions,
such as incessant rocking. . .

. Unusual reaction to perceptual stimuli, such as seeming not
Lo hear certain sounds and over-rescting to others such s,
holding hands over ears or "looking through" objects, poor eye
contacty, or unable to perform certain gross and/or fine motor
activities (walking with a peculiar gait, limpness in fingers, .
inability to hold a pencil appropriately).

Ho -

¢
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f. Onset of disorder at.birth or apparemt normal early devclopment
by deterioration in functioning.

8. Hyperactivity or passivity.

9. Apparent insensitivity to pain.

* g 1s ahticipated that this working definition of autism will
"~ be\chhnged and made more specific with new research knowledge.

. 62
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"APPENDIX B '

PLAN FOR REMODELING AND ADAPTING AN, EXT STING CLASSROOM

»

Our children have unique ne~ds due to the severity of their handicaps.
This type of program cannot function in "just any school" where there
15 ayeilable classroom space and plans should be made 1n advance
I\u;}ﬁ%odgling of an existing classroom. The following reaiirements
musy be met to serve the children adequately: . v .

1. Toilet racilities accessible to ®he classroom. (Toilet
training 1s not an admission requirement. Following toilet
training at school, adult supervision will still be required.
A school constructed for team teaching with bathrooms
between the classrooms 1s ideal. . Otherwise the facility
should be constructed within the claSsroom area. Do not
construct a bathroom near an exit door.)

2. Tne classroom should have a close exit door for fire
drills and should be located on ground floor. Exit door
should open directly out into a fenced playground drea.
(If a classroom 1s available in a completely fenced
school, this cost will be eliminated. If space is not
available, a fenced and partially paved area should‘be
}onstructed. The fencing 1s a safety and control factor,
as these children tend to be impulsive and wander away.)

3. A padded sound-proof "time-out" room for a child who has
lost control of himself. If windows or light source jis
to be provided, 1t must be out of préach &f all children -
regaexrdless of height. If inside door knob is removed
and doors are reversed, fitting tightly, no external locks
are needed. .(To meet fire standards)— We do not advise
observation windows in the time-out room, as broken
glass 1s hazardous. (An existing closet can be converted.) .

4. Carpeting in the classroom for the purpose of noise level
reduction. (Carpeting that is donated will need to be
inspected and fire-proofed,if necessary.)

Facilities described above can be pﬁoyjded at a minimal coct 1n a
present® scnool setting, by remodeling an egistlng classroom. This
will eliminate the need for constantly searching%for housing for
the program. Be sure torsecwPe the full cooperation of the {
administration of the school, before making plans for remodeling
any classroom to accomodate severely emotionally disturbed children.
The administration must be willing to support the program if it

is to function succesgsfully.




Fipures., and 3 are diagrams for classrg®hms with ad joining

bathigom: and hallway. ¢

COST ESTIMATE FOR SINGLE CLASSROOM REMODELING

Fenced play area:
128" oF chain link fence 4 ft. high

+ =&
2. Carpeting classroom: (85Q sq. ft.)
Class A fire rating

-

“

" 3. Fireproofing donated carpeting:
E
+

L., Installation of two toilets,
(/v metal stalls, and small sink:

+

5. Installation of ventilgtion
in bathroom: (dependent on
material and duct work)

- 6. Construction of "time-out!"
room with door: (5'x5!'x6!)

7. Converting existing closet -
to "time-out" room:

% N
8. Optional constructfen of two .
: cubicles in classzgom (completely

. carpeted) (10'x10+x8')

' TOTAL

school sy&tem.

~ +Figure 1
*Figures 2 and 3

ol

e

p Fisuee 1 1o the diagram tor a Single classroom.
rd

" Figure 1 Figure 2

These figures were suppliedﬁby Mr. Calvin Hahn on April 14,1975,

These are current prices for labor and materials through
. general contractors. They do not reflect any items on bid
through the school system or cast of labor through the

»

)

$ 256.00 &

2,000.29

\ 50.00
\ ~
605.00
100.00
¢
920.00
L2500
‘,
800.00

"$3,881.00 ‘$7,275.00
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AFPENDIX C

INTAKE INTERVIEW DATA

Name: - Birﬁ;gaqgé\ ’
Family Life . . \
1. sSiblings: no. __ ages |
©’2.  Who lives with the child? //’
3. Famly interaction patterns:
¢ 4. Rewards used at home:
- Rocking chair? .
Coloring books?
: Please elaborate:
Toilet Habits
*
1., Is toilet trained?
2. If not, please bring one change'of clothing in a plastic
bag the first day of school attendance.
3. Signals or words used to iﬁaicate toilet needs:
4. Dislike of using bathrooms at school: _ ' -

, Eating Habits

1. Manners:
2. FPood prefefences, dislike or allergies:

3. Would you be willing for your child to eat his breakfast
at school? - '

Physical Health -

1. Any problems:

2. Medication: ) ' A

\

If child is on medication to be given duri%gyschool hours,
he must bring bottle with prescription on Ft to be given

to school nurse.

3. Is allergic to foods, animals, etc.? /

A
) ~e, 68 / v
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Socialization

<

1. Signals or wordé used to indicate play preference:
2. Does child run.away?
3. Peculiar habits.or attachments:
L. Any dislike for remé@ing coat, shoes, ;Ocks, etc:
Skills ’
1. Demonstrated hanéedness:
2. Academic:
Readiness?
Reads?
A rites?
Knows numbers?
3. Language development:
L. Outside agencies Qorking with child:

Bus Behavior

Ridden Bus? ' No. times weekly

' 4 ~

Preference of seating - .

Need seat belts?

Enjoy riding? =,

&

Parent requests for behavior changes

-
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APPENDIX D

GUTDELINES FOR PARENT GROUP LEADERS

These guldelines were prepared with the cooperation of Shelby
Morrison, psychologist, and with the guidance of Dr. Martin
Kozloff, tnrough his workshop at Gateway School.

We have based our parent services,on the following assumptions:

1. The child's growth and development will be enhanced by
Jurther parental understanding and involvement with their
child.

2. Tne type of program or service most gpeneficial to parents
will be determined by their unique assests and problems.

3. Tne parentS'riotivation and willingness to participate--
in any form of parent ejucation is directly related to
“heir confidence in the program for their child and
their rapport with the staff.

4+« When parents have increased their positive feelings,
about themselves as parents, through positive ch&nges
they have accomplished using behavior modification,
theiryeffectiveness with the children will increase.

n These assumptions all depend upon the staff of the program
informing, squortlng and being accessible to the parents.
Changes in the child and their affect on the others in the
familyv’is an essential focus.

Basei on thése assumptions, any femily who expresses the need
to participate in individual parent counseling sessions will
be given staff corference time weekly. Following a series of
individual 'parent conferences, we have found that the parents
feel more comfortable and are usually very motivated to join
a parent education group. Each individual parent session
should be at least one hour in duration and should follow
basic guidelines for parent education groups.

The following guidelines have proven effective in 1mplementatlon
of the program:

. * \
1. Parents should be grouped according to previous exposure 2 4
to,and experience with,behavior modification techniques.
(Two separate groups may be held the same evening.)

SN 2. Parent education sessions should be at least one and
one/half hours in length. If possible, arrange free
. - sitter service at theé location where classes are held.

e
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All parent training programs should be established in
& business-like manner. Agreements or contracts shouldr

be written and signed by both parties, (parent and staff).

A complete parent program outline, (by week) including
reading mdterials and tests or forms to be filled out,
should be writtsn in advance and given to parents
following joint signing of contract.

The focus of such programs should be on behavioral change
in skill areas such as attention, cooperation, play and
self-help. ‘

Previous to beginning training programs, home obgervations
should be conducted for several hours each day for several
days. This will enable parents and children to become
accustomed to observers.. Also, the observers will be abYe
to pinpoint behaviors to measure during the baseline serjes.
(A portable video-camera is essential for baseline
observation, in addition to paper and pencil recordings).

* See sample contract Figure 1




o Wrasntre g ocrare shoult o brokn down. anto bhre o specific
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v rneral feaching Skille which are applicable to all

ctitatronal programc,
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kKi1lls for teaching more 11fficult behaviors.

Th> to0ok Modifying Children's Behavior,by Robert E.
‘alett,1s recommended for basic principles of behavior
mod:fication. Tn addition, other printed material.
ani audilo-visual aidc are necessary.

book Educating Childrerr with Learning and Behavior
ens, by Dr. Martin A. Kozloff 1s excellent for
eneral and specific teaching skills.

%=}
S
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. Yeetingo ctioull arl be similar Jn stressing 1ﬁstpubtion
&nd discu-sion. Demonstrations (preférably video-tapes)
are escentlal for instruction in general and special -
teaching skills, @
9. Each meeting.should begin with a general review of what
has berrn irscussed up to that points Questions on
termin-lo-y anl concepts liver. up the meeting at this
point with pcsitive reinforcement for those attempting
answer. and for those providing correct answers.
¥
ek'. reading assignment and home behavior meodification
tests are presented next. The inStructional portion
7 the meeting should be enhanced by filmd, video~-tapes,
rhead transparenciss or leédture-blackboard presentations.

1.

1. When viieo-tapes are shown, parents should be encouraged
t> make critical observations of performance, to praise
appropriate performance and to offer ‘behavioral suggestions
for alternative ways of performing.

2. Once rapport fas been established in the group, parents
who have reached an .important step in training should
be encouraged to present their home behavior mod: fication

”
I

plan. Parents should describe their past week's °
program, and show and explain data taken during the week.
N They snould answer questions and solicit advice from the

group. Then proposed modifications to home plan or
new behaviors to be changed should be discussed. °

*'See Figure 2, for list of general teaching skills.
% See Figure 3, for some specific teaching skills.
See rrgure 4, for Sample behavior modification plan.

o,
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13. Parvents chould be enrouraged and reinforced by group
I~aler and staff, as they pralse participants who are
preseonting. They should also be reinforced for asking
or answering questions and for giving good behavioral
sarcsestions.

14, 4t conclusion of instrucrtional portion of meeting, the
participants should break up into smaller groups where .
rome plan will be discussed. Modifications should be
suggested and parents encouraged rescribe their
own modification. . N \ .

* 15, Above all, it should be stressed that behavior
modification is changing our behavior which will result
in changes in the children's behavior. Nothing good
is ever easy. .

The effectiveness of the parent training program can be
evaluated in terms of children's progress, and parent
prcgress and growth,




FIGURF 1

AGRIVEMENT FOR PARENT TRAINING PROGRAM

You have volunteered to part1c1pate 1n a training program

for parents of children with developmental disabilities.

The program will consist of a ceries of 51X meetings with the
program ctaff and other parents. The classes will run April
29 - .'une 3 inclusive.

The ma )or purpose of the group meeting is to find ways to
help children i1n their development toward maturity (intellectual,
physical and social-emotiona? Our* goal is to help parents
become more effective teachers for their children. During
the nex{ ceveral months we are all going to be working hard
for your ~hrld. None of us (you, the parents, and we, the progranm
-staff) want to waste any time or effort. Therefiore, before :
we start the program, it is absolutely necessary that we
understand what we can expect from each othef and that we
all agree 1n writing to do those things that will make the
program as successful as possible, . L.

¢
We have some ba31c group guidelines we would like you to
be aware of: . :

1. TEach group member should feel a responsibility for
helping every other group member by providing ideas
¢ and information whenever possible.

2. The personal affairs of barents who are not members
of the group should not be discussed.

3. Anythlng discussed ifh the group should be discussed
only 1in the group.

It is to be understood that the staff is not offering you
medical or psychiatric services. If you wish services such

as these, the project office can give you appropriate telephone
numbers for such professionals. Our major purpose is to

teach you how to produce desirable behavior change in your
child in skill areas such as attention, cooperation, play

and self-help. :

For our part, the staff agrees to do the following things
for you: ’ B

1. Attend all group meetig;e and be on time.

2. Attempt-to teach you to observe, record, and evaluate
behavioral development. )

3. Attempt to teach you principles of behavior

modification.
¢ Vs
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Attempt to teach you educational procedures to use
iqfdeveloping your child in such areas as attention,
cooperation, and play.

5.« Provide advice and assistance to you when problems
or questionsarise while you sdre taking part in
this program. , ,

In protecting your nights and the rights of your children,

the staff agrees to:’ , \

1. Protect you and your child's identity by not revealing
your name, address or any other identification
information to any but program staff, -

. Explain the purpose, nafure and possible consequénhges
)Qf all procedures and techniques to be taught or
sed and answer any questions concerning tHem to your

satisfaction, and

A

. 3. Make no effort to prevent your withdrawal from the
program at any time.

In order for your participation to benefit you and your child
as much as possible, you the parents, agree to:

Y

1. Attend all meetings and be on time,
2. Consistently carry out your program in the home,

3. Complete all agsignments on time, and
. ( i )

L. Actively participafe in group meetings. {
In addition, we ask that you agree to the following:

1. That upon procurement of a portable video-camera,
* that the program staff be allowed to observe and
collect data in your home (including. video-tapes,
slides, and tapes) at various times agreed upon
by you and the staff.

2. That just as you may withdraw from the program at

any time, so may the staff terminate your participation-
in the program at any time, and no

3. That you waive liability of the training program staff,

We all--have good wntentions, but we all know that as time
goes on things may occur that might get us into the bad
habit of not living up to our agreements. After a hard

day the program staff might not feel- like working hard on
preparation of one of the meetings, or gathering information
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Vouorght need, Af'ter you have had a>~Fenyg and hard day,
vou might not feel 1ike completing an assignment. [This can
oty hurt the ohitd. 3t

i order to help”us all live up to our agreements, we will
be using a system Hf debits and credits. This system has
been used in 31milbf‘ppogpams, however they used- certified
checks. We are a public institution, and transfer of monies
presents legal problems. Parents have said that the system
“ was a great idea and 1t has turied out to be a valuable part

of *he program. [t simply keeps everybody on tHeir toes.

ter system will work like this. Before the first meeting,

three work orders will be collected from each family and .

three work orders from each training program staff members.

Work orders are formally written and signed statements of

donated time and gffort to accomplish some needed task in the
school. For parents who can accomplish it, it would be something
to be done in the classroom (straightening the room, building
shelves, shampooing-carpeting, dusting, etc.) - For parents
who work until hours when the school is-—elosed (5:00 p.m.)
services should be at home (sewing ties together, making
needed equipment for classroom, such as buzzer boards, plain
wooden shapes, pot holders, aprons, etc.) For staff, work
orders wi1ll relate directly to services to children (teaching
specific behaviors in readiness, teaching sign language,
teaching specific writing or reading skills.) All work
orders,both staff and parent,will be fulfilled after 2:00 p.m.

«

EXAMPLE:

{ do hereby promise to spend one hour at 2:00 p.m.
teaching Timmy Young eye contact on reguest.

The first work order should be written for one hour, the

2nd for two hours and the third for thyee urs. We suggest
that work orders for parents be divided equ¥lly between

partners and we definitely encourage both parents to participate
in parent training classes.

We will all be _given credit pobnts for living up to our

agreements and Yebit points for not living up to our agreements.
. \‘ If a specified amount of debits are alloweda to mount up

erther by a parept or a staff member, that person's first

work order will /be pulled. Tt must then be replaced with

another work orf#er number 3. If the specified number of

debits mounts 4p again, work order 2 will be pulled. It

must also be neplaced by a work order, number 3. If debits

mount up the third time, work order number three will be

pulled and the|syésem begins again.
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S EPGURE *oa
¢
GENERAL TRACH NG S5 L5 '
A\ o
¢ Y& e
Conb e quence s . . i . = i
T. Rewards all good behavior
e lgnores undesairable behmvior
3. RHewards immediately ¢ .
‘o Rewards every time, initially
e Uses rewards thatare effective
i Tells ¢hild what he's being,rewarded for -
</« trairses child enthualastlcéily
B. Rewarls child for,trying ’
. Uon,l itent 1n use ol rewurds and punishments
1oL Us time out for disruptions-(when nécessary) .
1. ‘1owlv shiftg to-natural rewards .
vignals ,
PP Giver rponmlb when chool e sttending
3o tresonts vne nenal @t o tune (Pages Dolwer
enafl Y T —&\ “\
Pie Miveo crenal o Tearly and Toudly
"t Pmphasices tmportant words in a direction
oo Uses dairections rather than i1rrelevant questiong
oo Warts tor ¢hild to respond
PAL 0 ises Grandmutsglaw
vhap inyg
9. Withholds rewards ror better approxgmutlon)
V. Breaks behavior into small steps
1. Chains behaviord together .
Weoodont inues to reward elemoﬁtary behaviors
S3. Differentiates rewards (stronger for new or
more dlrrivuf? behav1ors)
<
Prompts
’ Presents a pood model
e trompte child when necescary ‘ .
Joo Mades prompts slowly A
~ .
Teaching Seassion Y '
"o Switches tasho - doesn't .work too long on
same task
0. Makes sessions enjoyable
9. Remains calm duringsa disruption
a3 Doesn't fight with child to get him to do tank
’ 3ﬂi Works on behaviors appropriate to child's level
of development (a3 designated by the BET)
3. Follows through on commands (no idle threats)
3. Ends session on a good note.
4. Pinpoints target behavior .
‘e, Deprives child of reward at other times during .
day ' . . L ‘1&
¥
- - - > ’
, .84 :
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v 25. Deprives chYld of reward at other times during Hay

FIGYIRE 3

Uses effective rewards

* Tells c¢hild what he 1s being rewarded for
. Uses enthus:iastic priase A
9. Pairs food rewards with praise

10a& Rewards approximations at Pirst ™
11. Rewards sitting at table
12. Consistent in use of rewards and punishments ’
13. Uses small bites of .-food (avoids satiation)
. Times out disruptive behavior (when necessary) .
15. Slowly moves tu intermittent dgs eye contact inc{éﬁses

]

' SPECIIIC THACHING SKILLS
Consequences 5% . . YGS
1. TRewards all good -behavior y
2. Ignores undesirable behavior
3. Rewards.eye contact -
L. Rewards immediately
5. Rewards every time, Initially ,
6. ’
7
8

f .

4 -
Signals ~
16. Uses Grandma's [aw to get eye contact under °

more natural control (required during day)

17. Waits for child to look (respond)

Shapin N
10. Withholds rewards fop @Btter approximations
(to lengthen eye contatt) -
Prompts . . :
19. Uses prompts initially (e.g. holds food in
front of face) e ‘

20. Sits across or close to child to make it easy
for him to look : . &
21. Fades prompts when child begins to lLook on his own

.

Teaching Session 5
22. Pihpoints target behav
23. Counts target behavior . .
2li. Charts target behavior .

N

26. Doesn't. fight with child or force him to look

27+ Remains calm during a disruption

28. Continues session_or normal activities despite
irrelevapt behaviors ' e

29. Doesn't work on eye, contact too long in session

30. Sets up "special" session for eye contact-4if
necessary :

s

EYE CONTACT ON REQUEST % .
31. Gives signal, at first, when child is almost
ready to lotk (or until attending)
32. Presents one signal at a time ; 1
33. Gives signal clkarly and loudly [
34. Uses directions rather thamr irrelevant questionsg
35. Backs up to easier s if there is a problem ?
36. Switches from Continuoys Reinforcement to °. |
o Intermiiiapt Reinforcemggt (when 1 per minute) graduallj
8O S

!

B N

/
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FLGURE 4

BEHAVIOR MODIFICATION PLAN IFPOR  (Name)

v »

Desired behavior

\\List sequential steps leading to desired behavior,

if needed. ‘
~ ™~

1 ™~

2 ., v
L.y

3 A4 ‘Hm

Ly _

Define TARGET BEHAVIOR: L

Chart for baseline. (Act as you always do to obtain
frequency count prior-to beginning progranm.)

. .. o
Observation: What happened before the behavior (GUE)
and what followed the behavior (REINFORCEMENT, PAY-OFF,
REWARD) : v

A J .«
Possible reinforcements for your child: Remember, you
will have to reinforce immediately and every time the
behavior occurs in the beginning. Also, always include
social reinforcement and make sure the child knows why
he is being reinforced.

PRIMARY . ACTIVITY®
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7. Chart behavior, using reinforcement system.

TARGET BEHAVIOR: Asking for something, instead of

* €estur1ng or whining. 4 \
- s
Baseline ¢ - ' ~ Dates:
- data : Lo
, l
Sun | MonfiTues|Wed [Thurs|{Fri|[Sat] Sun]Mon]Tues[Wed[Thurs
Numbe 7
of
times 6 R o »
behavior /
occurs 5 1 ‘/’ .
v / &
4 4 - ot -
L ] 3 ¥
2 . /| J :
-, y
: N l/
- E )
o1 ] ‘9

8. WHAT IF NOTHING I TRY WORKS? ASK YOURSELF: ..
a. Am I trying to teach something myrchild is incapable
# * of learning at this time? If so, break down into
smaller sequenti=m¥steps (#2). ) X
b. Is the reinforcement sufficientiy powerful and given
. . 1immediately? Primary is the strongest reinforcement,
. but & child may become satiated.:

c. Haye I been consistent? Am I reinforcing when child
. L . does not behave appropr1ately° Do I reinforce every’
time the behavior occurs? Does he know why Iim
reinforcing? (Telling a child why you are not -
reinforcing him, may be 3tronger reinforcement than
g o the one you've chosen. ) -

W

d. Am I giving a sufficient number of trials and a

P : sufficient amount of t e ? . .
- e. Have I controlled all outside influente so that
' ~undesirable behavior is not belng cued or reinforced
) . by the environment?

o ( -
9, Questions I'd like to discuss at our next session:

L
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" APPENDIX E
MATERIALS LIST

© D.L.M.:fahiiiar sounds

.. ) AUDITORY SKILL AREA

&

. Teacher made sound makers
. Bells - high to low
. Whistles

. Shakers with macaroni

" . Sheker with pennies,

Action pictures
Name pictures

Beginning sounds-

-Alphabet match ups

Rhyming sounds

. Cymbals . . Constant Items:
Tape Recorder
. Xylophonse Head phone sets and
. ' Multi- jack box '
. Buzz *Board . Record Player

. Telesgraph Kéy

. Peabody Xit Records:
Basic sounds .

-
t

‘ )

. A.T.P.: sound.training tapes

. Sounds I can hear:
at the zoo -
household sounds
transportation 2
neighborhood
at school ..

.'Auditory~disgrimination'
in depth: cards and dittos

. Peabody Picture Cards:
objects
foods . N

. Teacher made pictures:
objeets
people '

* ~>

\

.

. ' Q
Taped sounds .
Animal objects
Animal pictures




VISUAL SKILL AREA

. Teacher-made materials

Play chaips
Puzzles
Color and shaﬁe bingo

. Pre-writing design cards
and coloredsblocks

v

Ly .
Invicta attribute blocks

. Nuts and bolts b¥ard

Fit-a-shape and
Fi&;a-blob

Magnetic board
Sequence cards
. Recall visual matching

. Kit of felt-face and
face parts
N

. Symbol tracking textbook
with self-erasing ink,
>

. Feely-meely

. Number 1 and 2 shapes and
Color learning textbook
for visual memory

. $Pposite cards

Butket of fun

- Color stacﬁing discs

e

Tti1li1zing book Work Jobs

’

ﬁ . Colored balls in_ colored cups

- Object matching picture cards =

Food for food discrimination

..éoldr cards -Teacher made

Playing cards; by suits,
color -and number '

Cartoons for sequencing -
Teacher made

{
Upper case letter cutouts
Community Settings Kits
Counting discs.

Geometric shapes

Lotto Sets

. Geometric or freeform puzzles

.o

Formboa rd

Action Pictufe Sequence Cards
Felt shapes

Magnetic shapes

Objept Sorters: '

boxes
egg cartons, etec.
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- ,
FINE MOTOR SKILL 'AREA |
|
Form box . Peabody Cards:
* . _Plcture of objects
Play chips .
. . Zipper and Snap board
Stacking discs -
’ Plastic objects
Stacking blocks
/ . Chalk
Screw board ‘
. v One inch cubes (for stacking
Fit a blob ’ and building):
Peg in hole - . . giayschooltpuzzles -~ simple
. '3
: . Fit a shape . Manila paper
Invicta attribute blocks . Xylophone .
. Scissors . Crayons - assorted sjzes
. and pieces
. Shape templates N
Rulers i '
!
v . Lacing boards: J/ <
Different shapes
\ ‘
* . Fundamentals of Mathematics:

Lines and planes

Stapler ; -
.jPounding bench ‘

Timer .

Play dough

o

Beads for stringin®: ( B ’
Different shapes and ) 4
card cues : a4

DLM puzzles: <7
Shapes . ot
Animals v _ *W’ .
People . ‘ . "

~
: ( ‘ -

90
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SELF-HELP SKILL- ARFA GROSS MOT%5 SKILL AREA
Fire posters ‘ . Balance beam
. . Safety posters . Hula hoops
. Traffic signs . Assorted ropes
Films —ﬂoﬁ health and .. Directional posters
safety
Wooden steps
. Traffic posters
. . Ladders »
Crayons . .
. Balls: assorted sizes and
. Teacher made materials ’ textures
Paper towel . Bowling pins
. Toothbrush and paste ' . Signal cards 4
Hair: comb and bruth . Stomping board
o - . Health poster . Bean bags and target
. Q PR
Clothing . Materials for obstacle course -
sawhorse, tunnel, inner tubes,
Shoes and socks —" steps, and boxes.
- Zipper board .« Tumbling mats
v +
j/ Snapping board ~ . Footprint batterns
. Lacing board * . . Variety of physical fitness:
] R4
X : ’/,/ records or tape recordings
. Butted board ,))f*ki/ with and without *finstructions
.. Peabody Picture Cards - - Jumbo Kindergarten blocks
¢ - Good health poster sheets . Hardwood Unit Blocks
" . \d ;
Peabody Body Parts .
. Soap and watér . - !
Plastic fruit c ‘\ ., ] \\

- .\
l/ ‘.~
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ADDITIONAL MATERIALS® .

o y

-

The following is a list of educational kits that we found
helpful in working with our studerts. Th&se programs have
been selected with an eye to the following criteria:

. Provides structured approach to content area

. N .
. Involves meaningful use of manipulatives

. Calls for téacher-directed lessons with on-the-spot
observati%%,of student performance

. Provides method for %yaluating performance g
.

. Milton Bradley Early Childhood Enrichment Series//(
Peabody Language Kit
. Dister Oral Language Kit

.Emerging Language

g7 SN

b

~




APPENDIX F

4

AUTISTIC PROJECT VISITOR QﬁESTIONNAIRE - ’

-

Description'

A two- page form requesting 1nformat10n about éach visitor

and his perceptions concerning The Autistic Program .
at Gateway School. o

Directions:

Each visitor is requested to bomplete this questlonnalre
at the conclusion of his visit.”
3
Use: N, .
This form provides & way of accounting for the number of

visitors and a summary of thelr comments for quarterly
and end of year reportlng g '

; AUTISTIC PROJECT- VISITOR QUESTIONNAIRE

, L
NAME: DATE:

Time Spent at Gateway School

.
2 -
* ’

J. How did you hear of The Autistic Program?~
2. What group or agency do Jou represent? ) ‘

Location? ' \

|
3. What kind of information did you hope to obtain by com%ng?’
Did you, in facrt, obtain thi's information?® Y

L. What is your general impression of The Autistic Program?

Are there any suggestions you have regarding The Autl tic
Program? - )

A

S. If you are from an agency, did you see any technlques

~ here which you plan to employ in your own set-up? .
i .

- < 1
If yes, what? ¢ -

- !;
9 v !




QUEST IONNAIRE (CONTINUED)

6. With whom did you speak? . .

, Project Coordinator Aide
Pr1nc1pal ' Speech and Lahguage
Psychologlst Pathologist, i
Teacher . Socigl Worker . '
Secretary . Other (specify) 4\

- —m—e—— - el

7. Through what source did you receive 1nformat10n prior
' to your visit here? . \

XN ' Autistic Pro ject Brochure
Newspaper Article

Personal Communication
Other .

-

8. If you observed the children, were the activities here
- at Gateway different from what you expected? \

9. Please make other comments.

.
AR - ) oo

o

‘ - 3 .




APPENDILX G

INSIRVICH BVALUAT [ON FFORM

Topic ot ‘Workshop

Dat e o Workshop N
Percon or peroons presenting \‘ A
To help us i planning future workshops, pleasec antwer fip
Foltowing briefly:

r -
Ao Your objective in attending workshop? L
: »

! )

L
* k:’;. =

B, To what cxtent was your ob jective achieved?

C. liow will this ecxperience ﬁelp you to more effectively
perform your tasks? !

- -

5 ¢

D. What type of procedure did you find most benoficial to youv
L3

4 -

. Demonstration 4

1

y <. Lecture, .
3. B8lide Presentation . . ,J/’
lix Discussion

>

. Was this session well organized? es ' L0
. Jyes _ A

F. Wag scssion stimulating and interesting? yeeo no
¥

~

G. Was/were the information and/or procedures prescnted :
during this session presented clearly? yes SO

« 'If not, what was unclear?

. . ’ *
p - .
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H.

-

-

To what extent™wi1ll reproduced materials give you aid in
understanding session?

None Some ~ Much . ,

1

Are there any additional topics which should have been
covered during this session? yes no

m——

If yes, please state them, ‘

Suggestions for imprové%ent of workshops:

e~
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Tne fdllowing books ogéer helpful background reading on the

problems of autistic aRd seriously eRotionally disturbed
children.

Autistic Children, A Guide for Parents and Professionals.
Lorna Wing, M.D.: Brunner/Mazel Publishing Company,
6L+ University Place, New York, N.Y. 10003. 1972

Children Apart, Autistic Children and their Pamilies.
Lorrfa Wing, M.D.: MIND, 39 Queen Anne Street,
London, (available NSAC Bookstore). 1973

The Development of Role taking and Communication'Skills.
J.H. Flavell, Robert E. Krieger Company, P.0. BOX BL2,
Huntington, New York 11743. 1968

Educating Children with Learning and Behavior Problems.
Martin A. Kozloff, John Wiley and Sons, Inc., New York.
197y — :

Journal of Autism and Childhood Schizophrenia,

New York. (Subscription available through NSAC Bookstore)

Reaching the Autistic Child, A Parent Training Program.

Martin A. Kozloff: Research Press, 2612 N. Mattis,
Champaign, I11. 61820. 1973

The Siege, Clara Claiborne Park,

Little Brown and Company, 43 Beacon Street,
Boston, Mass. 02106. 1972

Square Pegs: Round Holes, Harold Levy, Little Brown and

Company, L3 Beacon Street, Boston, Mass. 02106. 1973
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