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|
This report Is a gcompilation ébstraCted from an exhaustlve

Investigation by Warren Cbnsolldated Schools into their

)

three senior high schéols: Warren, Cousino and Moft, ,
* > . - -
The areas of investigation cover the general learning

.environment, selected characteristics of a learning
~

environment, achievement, cos a_svmmary of findings,

% and recommendations,

«

Included too are the survey o% student opinion, study of
senior high attendance, ‘survey of teacher experience at -

Mott, and Assessment of Advantages/Di sadvantages., T .

'Mr. Sylvan Thomas of Roseville Public Schools was kind

enough to prepare a critique of the materials following
X )
an excellent presentation by Dr. Clayton Pohly of Warren .

Consolidated Schools to the Macomb County Educational
' Research Comnittee, This commentary Is included at the
s ¥ :

end of this booklet. R '

This detalled research effort was updertaken by Warren
- S 4 “

Consol idated Schools for the evaluation of flexible-

mpdular scheduling. -

| have reproduced these selected areas for distrlbutlon
.- Inorder to provide a sample and benchmark data for other

districts considering similar research undertakings.

. - -
]

‘ James C, Leavell, Director of Research
\ . Macomb County Intermedlate School District

.
C. | 1
.
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{ FRoseville Publig Schgols
Roseville, Mighig
ESEA Titls I
May 28, 1971
Mr. Jim Leavall |
Macomb Intermediate School District
LLOO1 Carfield
R -

Mt. Clemens, Michigan

Dear Jim:

Dr. Pohly concerning Mgd-Flex schediling at Mott Sr. High.

Though* I'm not to famidiar with this type of programming,

I had some’ impressions that I'll pass on to you.

;Abdht the
It seems~aeddrding to the dita presented that the

strength for the shWiccess of the program was in the student's

ab{lity to adapt fo change, and the weskness for its '

failure was instftutional igability to adapt concurrently - )

and institutiongl inflexibility prevailed.

About ths Pro tation:
Dr. Pohlj gave an excellent model for Appliod
Educational 2cienco through his study and its presentation.
, that each phase of the project, -

By this I me
objective, fmplementation, evaluation and alternate options

were sequentially and suscinctly presented.
't offten that one can view a program from -
end and yet feel that with some rethinking .
utional change the progrnm might be workable. \

It 1is
beginning//to
and 1nat'

ght add that I enjoyed the conversation during
nentation that clarified -or projocted different
points of view. { '

s study certainly would be a basic review for any .
:dminiatration vanturing into this type of -
um - time pattern.

. Sin::?;ly' z
-~ | S/Z/an Thomas
Instructional Leader, Title I o~




1Il. GENERAL LEARNING ENVIRONMENT

2

-
»

The lecarning Opportunities Opinionnaire completed by all junior class students
and most teachers® of cach high school included five items designed to measure
the respondent's belief regarding his school and its learning environment. '
(Appendix Iten\ #1) Each response itgm consisted of a positiﬁe'sta}emeht for
which the respondent checked the degree to which he belicved it truc at his
school--from always to usually, to often, to seldom, or never. 'Often' was
defined as approximately 50% of the time. It should be noted that the student
version personalizes the responsce by using personal pronouns; in the teacher
version, "student' is used in lieu of the personal pronoun, Mhus cliciting
beliefs from tcachers about students.
: )n/thc survey students were identified by school, sex, subject area of grOatést
/interest, and via the final response item designed to identify above average,
"/ average, and bclow average students in terms of .marks. Tcachers were
identificd by building, and either ag counsclors, department head, or other
teachers. These identifications. permit contrast desired for the evaluation of
flexible-modular scheduling and, as well, will permit more detailed study of
related questions as appropriate at a given building. * ‘ -

“The next five pages report beliefs as evident in the 'rcsponses and chart
analyscs thercof.

The percent of respondents of cach group whose belief deviated from a responsc™
of "olten™ is shown for cach survey item by school for teacher, male student,
and female student groups.

Obscrvations contrast groups and indicate the degree of consénsus within a
group. ' . - o \
The group contrasts conwpare: (1) teachers and 'students at cach school, and

(2) Mott teachefs and students with their counterparts at the other schools.

(In that responses of boys and girls -did not markedly differ, sex contrasts are -
not charted. ) ' - ’

The degrece 8f consensus within teachers and studentg_is indicated by entering
"g" for student or "T" for teacher in the appropriate linc and column,
whether the belief shown by the charted percent is a majority or
position. No uvniry for a group indicates opinion is cssentially
spread among "'more than often', "often', and ''less than often''.

%* 60% of all teachers at Warren and Mott; 80% at Cousino.

6" 17 -




THE LEARNING ENVIRONMENT

Re: Item #1 :

This high school motivates me (students)

Percent of respondents indicating item true.

to good learning.

School More than "often" Less than "often’
Teachers | Male Students | F'emale S| Teachers |Male S.| Female S.
Warren 59% 27% 29% 11% 43% 45%
Cousino 54 44 - 42 4 25 30
) Mott 37 64 62 “ 17 11 8
'Observaiions. : . ' . ‘ .
1. Contrasts for more than "oi"tcn". .
a. ‘Tcachef:s /'students: i .Simifar High/low Low/higl
| (1) At’Warren X ) .
. - (2). At Cousil;xti': X
(3) At Mott X
b. 'l‘cu‘c"hc‘.:l‘?s/tcac‘!)gr:-t:
(1) Mott/Cousino K / g X
Bk ] (2) -Mott/Warren | X ‘
' | c. . Students/students: }
(1) Mott/Cousino X’
(2) Mott/Warren X
2. Consensus on’tru‘th at IY[ott.
‘ Dominant extent - "More oftcn"v "Often" "Less oft
(1) nﬂéjority / Students
X Teachers
(2) Plurality "’

o ' - 18 -
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Re: Item #10: T have sufficient freedom to decide how to use my time during the
' school day. . ¢ ' ®
Percent of respondents indicating item true. / | :
| - Y -
School More than "often' . Lgss than Moften' ’
choo Teachers | Male Stucdents | IFemale S. 'I‘cachtyf's Male-S.| 1'emale S.
Warren 23 15 T 21 . 52 .73 70,
Cousino | 18 19 4 12 52 | e6 33
Mott 9% 89 86 0o | e6 \ 33
Obscrvations. - | . -
1. Contrasts for more than "often'. . A ' -
a. Teachers/students: Similar - :LI-Iigh/ ow Low/hig
(1) At.Wérren x . L
(2) At Cousino . \
(3), At Mott | X o A
b. Teachers/teachers: , - ‘
* (1) Mott/Cousino S PR ) .
. ' . O | ) § |
(2) Mott/Warren / X
v / . . -
c. St/d.onts/studcnts:
7 r(1) Mott/Cousino’ o7 ) X
(2) Mott/Warren - L ‘ X
. 2. Conscnsus on truth at Mott.
L} * ) . ' - . .
+ o X .
Dominant extent - ° "Mere often" "Often" "1ess oftc
(1) Majority . . T&S. R
(2) Plurality 8 '




‘ N ) ‘ r ) v ¢ T . . . ’ ) é
-~ Re: Item #3;  This school provides time to do learning tasks I believe important, .
. ’ - 3
F ¢ ot ] ' ¢
Percent of respondents indicating item {rue.
‘ Sel ’ ] More thin 'often'™ . Lecss than "\oft'bn"
Fhoo Teachers | Male Students | Female S. || Teachers [Male S. FFemale 5.
.- Warren 47 24 - 22 19 54 53
: v ' )
Cousino 50 27 : 42 | 4l 4t
Mott | 76 . 76 77 0 5 4
. / [ ) - L4 ‘r .
Obscrvilions. ) o : )
1. Contrasts for more than "often'l. . .
. . - . .
a. Teachers/students:. Similar | High/low " Low/higl
(1) At.\\%¥rren : } ' X =
: (2) At Cousino SR S |
(3) At Mott , X ’
b. Teachers/tcachers: ”
(1) Mott/Cousino ( Dox
. (2) Mott/Warren . ) S
c. Students/students:
e | . |
- {1) Mott/Cousino _ X
(2) Mot.t/W-arren , X v
Y
2. Conscnsus on truth at Mott.
Dominant extent - . ~ "More often" "Often" "Less oft
" (1) Majority- T&S N
(2) Plurality 9

- 20 - ' ‘ ’




Re: Item #4 t Responsibilities given to me are appropriate.

Percent of respondents indicating ilem truc. s
1/-' ’ . . . , : ’ N\
School” More than "often"” \ \ T.ess than "often”
choo ‘Teachers Male Students. l«‘«’:nﬁ\rl’c S. | Teachers [ Male 8.} Female 5.
Warren | 58 40 41 9 . 39 25
Cousino |- 60, S 51 11 25 22
Mott 62 AL ’Qf{ “ 17 7 3
Obscrvations. N -
. x e
1. Contrasis for more than "oftc,m".‘ -~
-~ . '
i ‘a. Teachers/students: | Similar “High/low  Low /high
' (1) At.Warren: X
) (2) At Cousino . X . ‘
(3) At Mott X
b. Teachers/tcachers‘:
(1) Mott/Cousino WX ’
. (2) Mott/Warren X ,
c. Students/students: ! ’
. 5.
) * " (1). Mott/Cousino X
. b ! e v
(2) Mott/Warren X
2. Conscnsus on truth at Mott.
"Dominant extent - "More often' "Often" "Less oft

(1) Majority T & S

Ay

10
- 21 -

1 ' N .

(2) Plurality
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Re: I'te:'n‘>f16 :

~

1

x

Percent of respondents indicating item true.

1

~

. I look forw td to going to school each day.!

T

Scl l\/ | More than "often” - Less than "often"
choo Teachers | Male Students | Female S, PHeachers | Male 8. Female 5.
Warren 52 25 39 23 61 52
Cousino | 36 29 24 20 .53 58 .
_:Mott 51 - 37 43 | 19 29 | 33.
Observations. e 7 .
1. Contrasts for~more than "often'. ’
a. Teachcrslé_tﬁdcnts: Similar High/low T.ow/higl
o W
(1) At.Warren X
" (2) At Cousino ’ v - X,
(3) At Mott X ’
b. Tecachers/teachers: -
- (1) Mott/Cousino X ‘
ﬂ' ¥
- (2) Mott/Warren X
c. Students/students:
. ~
(1) Mott/Cousino %
- (2) Mott/Warren X |
3 - .
- 2. Consensus on truth at Mott. |
Dominant extent - "Moxe often' "Often" "I.ess oﬁj

BEY Majority B |

(2) Plurality 11 S
Q ' -292 -

.

N




Atiendance.

?,
The pereent of altendance at a school can indicate aftitude toward that school,
The average percents of attendance for the three senior high schools were \
compiled for'the three years, 1966-67, 1067-68; and 1968-69 for cach
quarter, cach yecar, .and for tho three year period. (Appendix Ttem #2)
Mott's percent of attendance was beyond any doubt equal or better than that
of the other schools. While a causal relationship cannot be claimed between
the flexible-modular schedule and the pereentage of atiendance, it can be

. allowed, however, that the total situation at Mott did not discourage attend-
ance and, in fact, niay have cncouraged attendance. |

aNe

Profile of learning environment at Mott.

" The opinionnaire measured the environment in terms of motivation,freddom,”
time for self-directed learning, appropriate responsibility, and anticipation
of school. In these terms the data indicates:,

1. Mott students (f;oth boys and girls) indicated greater truth of all '
‘thesc aspects than students at the other schools, A majority at
Mott perceived these aspects true more than’often except for
anticipation of school which drew plurality support.‘_a

.

- 2. Mott teachers rate all aspects equally or more truc,tlian other
teachers except they believe motivation lower. '
\ .
)3. Peachers and students have quite similar perceptions of these-
characicristics. )

Achicvement of attitudinal goals of the flexible -modular philosophy appcars
realized. oo o

L

>
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' .Mcasurcnﬁ(;nts were taken dctcrmmc student and tcncher beliefs-and teacher
expericnce in characteristi ulvmcnts of a schedule. Twenty items of the
Learning Opportunity“Surve mentioncd in the previous chapter sought to

~ identify beliefs o; tudents nd chers regarding elements common to most
any type of scedule Access t tehchers, librafy and counselors; curricular
‘choices; lectures; discuSsioms; sup 1sed study; and assignments or progects .
r a part of, elf directed stud nt 1earn1n . .
S , ] ) .
A cross sect10n of forty- -two teachers of Mott H1gh School responded to a
survey of teacher experience and asscssmdpt of .advantages and. disadvantages
6t flexible-modular schedulmg. (Appendlx Item #3)»These instruments sought
. to measure . : : :

-
-

1. Nature and extent of use and future expectat1on for (at)’—%arge group
* instruction, (B) small group classes, (c) self-directed student study,
Co(d) ab111ty grou ng, and (e) team teachmg . :

v

- 2 Acceptance or reJect1on -of clalms often made by proponents of
- flexible- modular schcdulmg with.respect to the above character1st1cs. :
&;\ 3

Pufpose ‘of the m‘casure‘ments was twofold: - I

'1. 7 To 1dent1fy current beliefs with respect to. these e5sent1a1 character-
- istics for the 1nformatlon and guidance of. staff at the several
.'bu11d1ngs, and S : o | \

2. To focus pon the.details of the nature of use of these character1st1cs 3
to the enhd that the staff responsible for schedulmg may‘Better know
-the ¢ rrent scene and improve thereon. -

Measure;r(ents of student and teacher be11efs. ‘

\ . " '

The tw/enty items of the Learning Opportumty Sur; ey are presented in related «
gr ups. Curriculary topics; access to teachers, lﬁ)rary, counselors, and - )

pecialized ropms; student study and aids to sclf-dlrcctmp, and other teachjng- / -
learnmg activities., :

.

et
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+ ’ /I
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¢ /’ » <o
- CURRICULAR TOPICS o / : : N S
. ' . . . ‘ . ¢ Y /f - . :
Re: Item #8 : I have apprdpriate choices of ‘cdurses. .
| Percent of respondcht!indicatingitcm true. . R )
More than "often't” - 1] Less than Yoften'" -
School Tecachers | Male Students: k-‘cmgle S. " Tecachers | Male S.| IFemalce S.
Warren | g9 54% 1 e2w 14n | 28% | 19%
o ° N , -2 .
Cousino | 61 ..o | ks 7 | 14
Mott 78 82 89 5\ w2
Obscrvations. S . -« _ 4 d ‘
_ N A - : _ ' .
1. Contrasts’ for morc than."often". '
Lt R ) - . ‘ . * . , . ‘ V( s . .
a. Téachers/stud/en{s: _ . Similar | High/low __Low/hizh
L . o - (1) At:Warren C X
R (2) At Cgusino » 3 ‘ X o {
.S (3) At Mott X ~
) “ b Teacherg/teachers:
S : . s
/ . 1)/ Mott/Cousino R SR
. m» < - . . © o ) ¢ -
: ~ *(2) Mott/Warren N - X
c. Stud;nts/ students:
(1) Mott/Cousino A : ‘ X
' ’ﬁﬂ . (2) Mott/Waern o L " v X
2. Consensus on truth at Mott..
Dominant extent’~ ¢ "More often" | "Often" | "Less oft
o (:)/Jajorxty , " r&s
e Pluralit o
. . . _ lur aly, ) 14 ‘
Q . ' L S - 25 - y




!
Re: Item #20.: I am able t6 schedule the courses I need. ! o : /

]

Percent of respondents indicating item true.
- . <

School More than "often" _ Less than "often'

- BCeROOL Tcachers | Male Students | Jemale S.] Teachers |Male S.| Female S.
Warren | 61 60 62 9 23 | 19
Cousino | 58 68 | 64 8 17 s )
Mott 56 81 83 9 6 | o0 .

Obscrvations. - . . ' oy
| _ e \ R
1. Contrasts for more than "often'. o o e .
" a. Teachers/students: Similar | High/low Low /high
(1) At.Warren c x. ‘
. ) : L »
(2) At Cousino ' ) oW X -
(3) At Mott . & X
b.. Teachers/teachers: .
(1) Mott/Cousino X
(2} Mott/Warren . . X '
f . e .
c. Students/students:
* ' (1) Mott/Cousino - ) . X 1 )
S S ' (2) Mott/Warren ’ X
{ 2. Consensus on truth at Mott.
: " Dominant extent - "More often" . "Often" | "Less oft
) ' i (1) ' Majority . T&S ' o
. o
(2) Plurality 15 '
- N . - o




- N °.,

Re: Item # 9: Opportunity exists at &this school to:take the extra

-curricular activit]
| _ I w‘ant. : j . P ‘ : . :.
_l’qrcen? of rcfspondénts indicating ilcm t‘r“uc‘. % - . | : ) :

School i 'Moy"fe than "o.ft,cn" 7 7 “LA,e_ss than "oftc‘n"v
Tecachers | Male Stu_c‘icnts  F'emale S. || Teachérs Male S.| I'emale §
Warren | 52 ° - [ 47 38 19 3 | 4
‘ Cot.;sino 57 57\ .| - 56 19 \ 27 23
(Mott' _— 79\‘ | s1” 3 ~’.1o | 7
‘ Observations. , 4 \\ Y
i. Contrasts for moare than "often'.
a. Tea'.chersy'studcnts: '\\ ) , Similar ! © High/low - LowE/‘hig
| (1) ,\:A“t‘.\Warren ‘\\ - \>. . N x' » |
. @ Atcousino | x4y
" 3) At‘ Mott \ X
b. Tea;ﬁ'ers/teachers: ) 2
(1) Mott/Cousino - X
4.. (2) .Mott/Warrenv . . X
c. Students/students: z,\ : . X ) Q ! . '
(li Mott/Cousino X
- (2) .Mott/Warren 1 ) X
2. Consen.sus on truth at Mott. |
Dbminant extent - "Moxfe often" "Often'' ., | "'Less ofter
() Majority ' ‘ ‘T&S o
' (2) Plurality 16 -
-927
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d spoyts.

. Re: Itém i+ 19: \‘\have s ffici)ent op/pért:unity to particiyzé physical edu ati"qn
' - .' / - ' - A '

8 o
m%mg nzm true. e

Percent.of respondent
School / Mj@/re tha/h "often S [r Less than "often"
N .c 00 ch(cherj{ Male/btud/x{s Female S. | Teachers |Male S.| Female S.
Warren 3 6 41 4 25 40 -
B ) Vi .
Cousino 65 ' 43 6 22 38
) j . |
. Mott . /71_ - 44 5 13 31
- ' — -
Obsecrvations. , / Y
1. ‘Contrasts| for mpreffhgn "often'. J .
v ] ! e ,/ . ! ) . \-\ -
' a. Tepche H/s d% nts: - Similar High/low . T.ow/hizh
> . a v ) ' .,
/‘ (1) |[At.Warren - X ’
’ (2) | At Cousino X
» t otf X
k5 /teachers: ~
iMott/Cousino X ,
§ | oo . .
' (2) {Mott/Warren X : 7
\ S
c. Studentsstudents:”  ~
(1) Mott/Cousino _ X
(2) MgttfWarren . X*
.. -~ 2. Consensus on truth at Mott. '
Dominant ei:ten{\ ""More often" ""Often "Less oft
' ° . W .. . ' ) 1
(1) Majority T & boys .
(2) Plurality girls ,
* Girls the same - 28 - : ’
\)4 ] ) . . s
ERIC 17 -
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“Ree Item #17 : 1 have sufficien't opportunity to attend musical concerts, dramas, art.
displays, and cultural assemblies spopsored by this school.
. . , . ¢ . -

+

Percent of-respondcnvts' indicating item true. . o
’ Sc#l ! More than i'oftcn" v_ 'Less than "oft‘en"
. Teachers | Male Students | Female S Tcachers | Male S.| 1-“ema1‘c S.
-~ Warren | 58 40 w 27 38 " 30
; [:Couéino . 4L 46 .4& . 33 ' 32 _ 59'
! Mot | 7°X 8 | 1 7 20 12
Obscrvations. | : ' | /

1. Contrasts for more than "often'’. ' [

a. Teachers/students: Similar | High/low Low/high
» M : . . g T
(1) At.Warren : X
~—~  (2) At Cousino ~ o X ..
o ) I ) -
(3) At Mott X )
- N ’ c—-' L] - - \
b. Teachers/teachers: T ' ’ \
(1) Mott/Cousino X
. © (2)- Mott/Warren . X
c. Students/students: )
© U 1) Md‘tt/Coﬁsino X
(2) Mott/Warren _ X
2. Consensus on truth at {ott.
. ~Dominant extent - "More often" | “  "Often" | "Less oft
(1)} Majority k- LTES

+ : : \ 18 " e
_(2), Plurality ‘

. rd ' .
. T % 2
. . - 29 - | .¢&:
\‘1 » i - . . Fi Y v

C‘ A ) - | . | . . Y o




: . _ : , . “ -
. Re: Item #18 : I have sufficient opportunity to participate inpstydent government.

_Percent of respondents indjcating item true.

" Sehool | More t_hnﬁ "often" . I _Less than "often" _
. Tcachers | Male Students | Female S. " ’l‘caclfcrs Male S.| Female S.
Warren | g3 40 “o 1 | 38 30
' Cot‘is‘in_o 50, 46 49 : 17 34 29
Mott |, 68 27 27 || 7 49 49

[}

Obscrvations.

“% .

1. Contrasts for more than "often''.’

7hie;

- oal 'féachers [students: - “Similar | High/low Lox\f

(1) At.Warren . X

(:;.) At Cous';mo. . X . |

(3) At Mott | X |

b. 'i‘eachers/teacheré: | R
(1} Mott/Cousino.

~(2)'.Mott/Warren_ - X -

c. Stud.ents/student's:

., .

(1). Mott/Cousino

(2) Mott/Warren C . A X

2. Consensus 'on truth dat Mott.

"More often" ~ voften” | "Less oft

Dominant extent -

. (1) Majority , T

b

(2) Plurality 19 . q




hd r

Profiles. Students at Mott view thesc aspects of their prograrh in a more
positive way than other students except th‘%'(a strong plurality at Mott .
{about 15% more)than at other schools) d‘opportunity to participate in
~ student government pare. Except on tf\e top1c of government a majority

‘" of all students and teachers deem each statement usually or always true. .

N\

®,

-

N
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’ - -
- ’ ! L) . L]
N\ | - .
ACCESS TO TEACHERS, LIBRARY, COUNSELORS AND SPECIALIZED ROOMS. : ' -
_R.c: Item ##2: At thia achool it is eaay for me to secure teacher help. !
s
Percent of respondents indicating item true. -
School More than "often' [ Less than "often"
choo rfeachers | Male Students | I'emale S. " Tcachers | Male S.| FFemale S.
Warren | 597 417, o8 9% 317 " 37%
Cousino 65 47 bl . 15 32 T 32
. \ © # s
v Mott | 88 |7 80 72 0 8 5
Obscrvations. & |
1. Contrasts for morc than ''often''. ‘ , /r
a. Teachcrs/.stgdcnts: Similar High/low T.ow /high
(1) “At.Warrcn : X
\l.-‘ ’ . S [ )
' (2) At Cousino - . X
(3) At Mott ' x

Co b. Teachers/teachers:
(1) Mott/Cousino , X

(2) Mott/Warren , X

‘¢. Students/students: , o

\ ' * (1) Mott/Cousino ‘ X

(2) Mott/Warren 1 X

2. Consensus on truth at Mott.

Dominant extent - "More often" "Often" "Less ofte
(1) Majority 24 T &S
~(2) Plurality .

- 32 -




~ ] . . ‘ ' [ - e
R18:_ Item #11 ¢ I am able to gecure teacher help outside of scheduled classes
when ‘needed. : S .

’

Percent of respondents indicating'/it'cm true. - , 3

Sthool . More:than ”oftcn"' ' . L’ess ihan“"oft.cn"
' Tcachcrs Male Students | FFemale S. || Teachers |Male'S.| IFemale S.
' Warren | 33 31 28 A 3?. 52 | .48
Cousino | 37 28 3 || - 3 50 47 |
Mott 93 72 S s 5
Obscrvations. ' . ' '

1. Contrasts for more than "often'.

.
£y

. a. Teachers/students: Similar High/low . Low/hish
(1) At.Warren X “f - ‘L
(2) At Cousino | X
7.‘!3? .
(3) At Mott X

4

b. Teachers/tcachers:
(1) Mott‘/Cousino - . X

(2) Mott/Warren ‘ ) S

‘¢. _ Students/students:

(1) Mott/Cous'ino - .- X
| (2) Mott/Warren - ' .~ X
2. Consen.sus on truth at Mott. | ' 3
Dominant cxt\/cnt - "More often" "Often' "I.css ofte
") Majority . T&S

7

22
- 33 -

(2) ' Plurality
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"° Re: Item #5: At this school I “h_ave suitable access to the library.
» ; L -
Pér“cpntvof respondents indicating item truc. - i
More than_ "often" K ’ Less than'often” |
Schopl , 177 - _y —_ . “ gx _ ’)‘. N
» Teachers | Male Students | Iemale S. “ I'cachers Mulc_'iﬁf IFemuale S.
Warren 64 L 33 % ©19 1 oar \] o510
Cousino |, 50 46 39 19 38 38
Mott 93 82 > 79 1 6 16
14 . . D
+ Obscrvations. . L R . .

) ; . NN
# 1. Contrasts for more than "often'. '

, é.. -Teache'rs/stu'('lents': | R Similar High/*}ow - Low/higl
(1) At.Waf'rcn -~ - X |
(2) At Cousino - X ’
3y A Médt | S o

b. Teacheré/'teacl';ers: | : . . ._ e
(1) Mott/Cousino | . X , ‘ : ~
(2)-Mott/Warren . X

C. (_Students/ students: o

) Mott/Cousino _ | / X o '. %
. (2) Mott/Warren | f X , ‘

2. Consensus on truth at Mott.

Dominant extent - ‘ "More often” |  "Often' "Less of
(1) Majority | . T &S ( ’
(2) Plurality <3 R S : s

Q , - 34 - ’




Re: Item #6: I have suitable accesd to counselors.

oy

Percent of réspondcnts indicating item true.

More than "often" ' Less than "often"
Sctiool 'l‘cacli(-:r's Male Students | I'emalce S. || Teachers [Male S. Femalc S.
Warren | 77 59 53 8 25 24
~ B ,
Cousino 64 58 55 4 - 20 - 28
Mott - 80 59 49 5 11 22
“Observalio lb
1. Contrasts for more than "often'. ’
”‘ a. Tcachcrs/étudcnts: : ’ Similar I"Iigh/low ‘ L.ow/hich
(1)' At.Warren X
(2) At ICousi.no N o X .
(3) At bvmtt o ' X \ ‘
. b, Teachers/t(:)aghor‘s:
'(1‘) Mott/Cousino . " x
(2) -Mott/V{/arrcn- : x
o <o Stu&gnts/st’idents:l . -
P (1) Mott/Cousino ; X . ‘
(2) Moltt/.War_re‘n | X
?V Coq‘sensus on truttlx at Mott. |
Dominant extent - "More ;)ften" "Often" "Less ofte

(1) Majorityﬁ:

T&S
‘ ~ (2) Plurality <%
Q " ' . Q‘ ‘ '@ . - 345 -




special rooms necessary to my program.

Percent of respondents indicating itcm true.

-

Rc: Item # 7- I have suitable access to t:yping rooms, laboratories, shops, and other

,\

School _ Morc thﬂ!‘l "oftcnf" | Less than "'oﬁ L.:n"' /
I'eachers | Male dStudents I*emale S. Teachers [ Male S.| Female ?
Warr_en 50 34 44 48 - 39 T
Cousino 31 _3:" | 45 36
‘ Mott 76 . 65 . 14 11‘ /
Obvsc'rvations. | ‘ . ‘ \ /7
, : |
. 1. Contrasts fo:: more than "often'. '
' ) a. Tcachers/students: - Similar High/low Lov//hi:f
, N .
. (1) At Warren . s X - "
(2) At Cousino X i
3 (3) At Mott ' X 0/
b. Teachers /teaché‘rs: ‘ B /
| d (1) Mott/Cousino . X ‘ Ny
C ‘ / " (2)f'1;/iott/Warren' 5 X . 'i ,‘
‘ e Sjudents/studenty 3 \ o
3 4,1) Mott/Cousmo X ‘
: ! Al
“@m - (2)’ Mq‘tgt/Warrcn X ‘
S 2. Consensus on tr\;{h at '1\'Iot£. ) ’ ST
s J Dominant extent = "More oftetr™” "often" | "Less of
- >

.

- K Majority - v T&S
' -.‘-' 25 . N ' .
(2) ‘Plurahty - 36 -

N




Re: Item #24: At this school, teaéhers, special study or work fooma,\zkaaiagsgfng

materials *are available when I need them.

Percent of fcspondcnts indicating item t;ue.’ .

‘ More than "often'' " ~ Less than "often!
School " — : : T . T :
- Toachers | Maky Students | emalce S, || Teachers [Male S.| IFemale &
-, Warren | 35 19 23, 47 | 61 49
Cousino .| 26 .25 L2 39 | 47 46 »
. . ] . ‘ f‘ ,.' . . -
Mott 62 58 63 0 13 |.-1
~ Observations.

L]

1. Cohtrasts for more than "often''.

.

.. a. Teachers/students: - Similar |  High/low * Low/thig
) (1) At Warren . B ) | ‘
) (2) - At Cousino X -
\¥ - _‘.‘rlr.‘/“'\ . . - ' .
~ 77 (3) At Mott y X
b.. Teachers/teachers: '
. @,\JZ‘@ '9“' ¢ .
v (1) Mott/Cousino - X
e g T | ke
" : \ (2) Mgtt/Warren ' X .
a2 . ce Students/students: |
' "o ) ¢
" (1) Mott/Cousino x @
(2) Mott/Warren x
- 2, Consensus on truth at Mott.
Dominant extent - ‘ "More oftgn" "Often' "Less. of]
w : (1) Majority . T&S , .
. :1(; ) o . ‘
. < & Plurality | S :
‘\‘1 . - 37 - '
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- Profiles regarding a’c/c"ess to resources.. In totality (Item #24) a similar
- majority of students.and teachers peréeive motre than favorable access '
to resources. In all instances staff and students at Mott respond more
positively than thelr counterparts at the. other schools.

°

o . -

‘Goals of suitat}}?e access appear to be realized at Mott.
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“STUDENT S'I'UDY AND AIDS TO- SELI‘ ~DIRECTION
Study Uﬁder te
" at this school

Re: - Item. 1#!.4;

.Percent of rc_sr:ondchts indicativnq item truc.

/
7

acher direction and supervision is effective for me-

/

W

Less than '\qftcn"~

- - (1) Ma;)omty

(2) 'Isluralvity |

28

_»39@;

T&S

_ S'cvhoc-ﬂ; . More tlmn"'of{tcn" ' I . ‘ )
R Tcachers | Male Students IFemale S. ’l‘(\:achers Male S.jilemale 5.
Warren | 77% 28% 36% o 43% 36%
- DCinlls‘inqi 67 | e 39 11 3 29
Mott 6% & 49 T 20 22
Obsc-rvatlo'ls. ‘ T * |
1. Contrastq for more than oftcn . | ¥ -
| a. Tcgch‘crs/students. * Similar - I’Iighlloxv' : I_.ow'/hirz.‘
- ) - (1) At.'\\’a;‘rcn X
(2) At Cot;sinq X N
(3) At Mott -
o b.. Teachérs/teachefé:
= K _ .
S ~ (1).Mott/Cousino X
' (25 l;liott/“’arren A
c. Students/ students:
(1) Mott/Cousino X ]
(2). Mott/Warren™ X
2. Cdonsen'éus on truth at Moft. ) )
Dommant extent - "More often" "Often"




. * - U L. . - » .
Re: Item #15:. Study in libraries or in special study rooms is effective. . \/

: ' < .
. . . .

Percent of respondents indidating-item truc.

Calrs " Morec than Tolten” \ Less than "often’
. . School - ’l‘ca.(‘.hlcrsi],,\lulc Students | Female S. “ Tcachers | Male S. Jremale S.
© Warren | 35 28 29 28 - | 52 A
" Cousino | 39 40 9 f 19 3 0
i Mott | I e 63 |l 42 17 19
Sb sgrval jons. | ,
ll:A,‘C;)ntrast_s for morc than "of@cn". .
a. Tc:achcrs/studcnts: Similar | High/low ~ Low/high
) s (1) ~At..'\f‘v-m'r'en , X |
| (2)" At Cousino L' | X -
(3) At Mott. o L X
b. Tea..'cl:e}rs/teach‘crs: | |
~
" (1) Mott/Cousino X
| (2) I-V‘Iott/War‘ren I &
_¢. Students/students: -
.' (1) Mott/Cousino X ~
(2) Mott/Warren - x
2. Cons'en'sus;on truth at Mott. *
\‘ ) Dominant extent'- "Morerofte.n" . "Oftcn"l "Less of
- ' . (1) Niajox*ity, ' 29 S | | T
5 @ Purality 40 - o c
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Re: ‘Itém #21s ‘Suitable homework assignments are. given.
. 7 . 5 .

Percent of respondents indicating itém true..

{

Schc;';\ol | . ‘More thar‘l "'oftcn" e U' Less than _.”oftrfn" ‘
. Teachers | Male Siudents I'emale 5. \ [cachers | Malc S.[ Female S.
Warren | s9 - |. 38 - 29 4 37 37
Cousiﬁo - 58 ‘- w o 5. | _.8 | 37 37
" Mott 64 57 57. 7 12 16

Obscrvations. : | | "

1. Contrasts for-more than "often''.

a. Tecachers/students: = - " Similar High/low ~ Low/hizl
K (1) AtWarren % ‘
(2) At Cousino, - ’ ‘e X -
(3} At Mott . TOxX

I

b. Teachers/teachers:
. (1) .Mott/Cousino X ' . . Lo
" (2) Mott/Warren X f

e. Students/students:

' }j)"Mott/‘Cousino o | | xf
~ : | (2) Mott/Warren - “ X
2.,'Consén'su$ on truth at Mott; .' T _ | -
ﬁominant extént - ’ "More often’ | ° "Often" '—'Léss of
- (1) Majority - 30 168 V C
. o (2) Pllrlrality, - 41 - | T~




Re: Item #22: Teachers suggest a variety of projects from which I make choices. - -

-

Percent of rcs—bondcnt's_indi_catinq item true.

4

: 1 5 wo
S l‘. ) ~ Morec than "often' ", Less than "often’
. choo Tcachers | Male Siudents Temale S. || Teachers [Aale S.| Ifemale S.
g Warren | 38 .15 11 , 23 ° 69 "70
. » Cousino | 35 1 24 "1 19 26 .| 57 56._-
T e, . , _ ‘ . ' _
Mot | 5% 57 Y B 19 22
Observations. *
1. Contrasts for more than "often''. o .
a. Teachers/students: Similar- |  High/low, Low/hig
(1) At.Warren ' - S ¢
(2) At Cousino V , . X
(3) At Mott X ' ‘

b. Teachers/teachers: | . ‘

(i) .Mott/Cousino X S
" (2) &Iott/Wérren ' ' x ¢\ .' o :
e. Students/students: - ' -
, _' (1) Motth':ousino ' ' xl
h (2) Mott/Warren T | X
2.-.Consen‘sus én truth at Mott. |
Dominant extent - ! "More o-f.:t'en"' "Often" Ik "L’e.s.s of
S o Majority res
'@ (@) Plurality . 42 - ‘ | ‘

ar -




R
)
-

Re: Ite:n #23;§.\ I-.pl‘an my owp proj.écts for iearning. Ca
Percent of rc_sfnondorits indicntipg' item truc. ‘
Sch‘ool '....1_,\’1Aorc th'm ".oftnﬁ" | : | Less ihan "often" _
T ‘|'Teachers Male Swudents I*cmale S. “ Teachers | Male S.| l'ernale S.
Warren |"16 |- 16 15 - 50 70 69
Cousino [ 11 ' 23 18 so | s8 55
. Mott 17 e 1o | 23 1 2% 29
' Obsefvations'._ o S \ , ‘
| 1. 'Contrast_.s‘i‘or.f more than ."often”.‘ '
a. Tcachcrs/stu_dcnlts: - Similar High/low Tow/hidl
- | (1) At.Warr_cn : )x = | ;F
SN o ; I %
(2) At Cousino ) - . ‘ 1 x
‘ (3) At Mot SR
b. Teaqhérs/teachers: |
(1) . Mott/Cousino % ) S
(2) l-\/iott/Warrcn e Ty
c.. Stud"en.t's/ students: /ﬁ
. (1) Mott/Cousind’ | X
ﬂ(z)' ‘Mott/Warren . 'S
2. Consen.sus ‘o'n— truth at Mott. | ' . )
Dominant e:;"tent . ~ "More often" \ "Often" | ''Less of
" . (1) Maj'or'ity - T
o ~ (2) Plurality _.,5 _ 5 -

. . ‘




¢

Profiles of student study and aids. " Teachers and students both have positive

v

beliefs regarding the value or app\rop'riatcness of supérvised study, home-
work, and teacher suggested projects. (This agreement does not exist at
the other schools. Perhaps, these differ at the three schools!)’

'- ' 2,
Teachers at Mott appear to question the study students regard as effecti\d;e
in the libraty and other study areas, and differ in‘appraising the extent to
which students-plan their own learning proj,et_ité.

It is obvious that students regard themsclves more sclf-actuating at Mott
than at the other schools.

33




Other teaching-learning activities.

4

‘Re: Item #12 - "'Lecturcs and teacher demonstrations help me learn at this

_schooll!

-
3 g;y

Percent of respondents indicating item truc.

- 45 %

. % : B}
S h ) More than "often'’ ‘Less than "often'
Sehoo JTeachers | Male Students | Female S. i Teachers |[Male 5. IYemale S
Warren 69% 32% ~ -35% 9% 42% 42%
Cousino | 65  [* 407 37 .6 35 317
Mott 72 _43 42 "3 21 21

Obscrvations.
1. Contrasts for more than "often''.
a. Teachers/students: ‘ Simdlar High/low Low /hit
(1) At.Warren X
Al : ( N .
(‘ (2) At Cousino ) X
(3)- At Mott X
b. Tcacl*ucrs/tcachcrs: C -
\v. (1) Mott/Cousino
(2) "Mott/Warren
b
c. Students/students: |
(1) Mott/Cousino ” >
’ | ~
(2) Mott/Warren X
2. Conscnsus on truth at Mott. N
‘ Dominant extent - , ‘"More often" "Often'" .| '"Lcss of
(1) Majority T |
N |
. \
| (@) Plrality - 34 s P }
! [} |
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. <~ Re: Hem #13 - "Classroom discussions help me learn. "

PR

Pert/gﬁ'nt of respondents indicating item true. . ' ‘ ’ o

/".“ ) More than "often' ' Less than "often"
~ Schoo Teachers | Male Students | Female 5. Tcachers |Male 5. Female S
/ T Warren 78% 51% | . 54% " 4% 31% 16%
; ° Cousino 70 " 58 58 - 3 18 18
" Mott . |/ 88 .15 77 ‘ 3 7 5

- Obscrvations.

1. Contrasts for mora-than "often''.

[ el

a. Tecachers/students: Similar 'IIigb/]ow _ Low/hi
(1) At.Warren ~ | .- ' X
(2) At Cousino | L X
(3) At Mott . | X
b. Teachers/teachers: R | .
€1) 'Mott/Cot\Js‘mo . x|
(2) Mott/Warren | X
C. Sh:dents/studcnts': h
(D) I_Vioft'/Cousino‘ '
(2) Mott/Warren / 4 i
- 2. Conscn'sus on tx:uth at Molt. |,
‘Dominant extent -. ' "More often' . "Often" | YLess of
(1) Majority | T &S
: (2) Plurality . : ' ‘
o o -48 - . - \




Profiles of teaching-learning methods. Students and tcachers at all schools
maintain’ a similar d1ffcrcnce——lowcr regard for lectures and demonstrations
by students. However, at Mott half as many rarely find value inlectures as
at other schools where more than one-third find value rarely. Likely this
difference can result from the fact that fewer lectures are uséd or recog-
nized as such at Warren and Cousipo. Fewer than half of the students buy
value as the usual thing! )

A V/ Discussion is w::d:h strongly accepted at Mott by students and teachers.

_ Expcriencce at Mott. '

Approximately forty-two tecachers representing a cross section of staff of Mott
High School made fixed-choice responses to questions regarding large and small
group classcs, sclf-directed studcnt study, ability grouping, and téam tcaching.
(Appendix, Item #4) . .

L’ Sclf-directed study. Examination of individual responses to the questions '
on types of sclf-directed learning act1v1t1cs{}md1catcs that all three types
are uscd: teacher assignments, tcacher-suggested activitics, and student
designed projects. Teachers using two or all of the types were the rule.
One-half of the staff reported use in most all courses. More than half

rojected that in the future, self-directed leacning activities of these types
will increase.

I/Larg‘e group instruction. Lecturcs and film were the usual uses for large
group insiruction, with testing and student presentations rarc. Nineteen
teachers mchcated usc in most all courses; sixteen in some; no one;
indicated ""no use'. Thirtcen belicved that i1 the future there will be
decreascd need for large group instruction, while six sce increased use.

Bmall group classes. These are clearly recognized as appropriate for
individual help and peer group interaction; usc is morc extensive than.
that of large group. The need of the future is for increased use in the
opinion of twenty-five, with but one citing decrcased use.

l/feam teachmg Responses relating to team teaching md1cate limited use,
primarily for lectures, open laboratories, preparation of tests, and film
presentatlons. Very little team effort has dealt with team planning of
potential study projects for dididents, or the plannmg of student presen-
tations.

g
‘/Ab111ty grouping. The staff indicated extensive use of ability grouping
coupled with differentiated tests, media, evaluation standards, teaching
techniques, discipline, and course objectives. Most all courses in the
cyrriculum were suggested as courses apprppriate to ability grouping.
p—— ’

| . - a7 -




A + .
+ Assessment of advantages and disadvantagcs.
/-
Forty-two staff members at Mott mdlcqtcd personal belief as to the truth or
falsehood of statements concerning characteristics common to flcxlble-
" modular schedules. (Appendix, Item #5)
Consensus. Agreement was evident on the part of most teachers in
several areas. ' .
.. v 1. Self-dirccted study: . i _ - ,
' ’ s, /
a. Seclf-directed studént study is an effective mecans to TN
- 1ndiv1dualuc progress.
«“b. Independent stu'tiy by someg stidents frec teachers for
intensive work with remedial -groups,,;_\
_c H1gh school students do not require an unreasonabIc
-amount of help to make mdcpcndent study mcanmgful.
Ad. There is sufficicnt tlme for communication between ' )
student and teacherta foster self-directed student
study. : ‘Y
VAL | Independent study dcvelops student skill in planmng '
" and cxccutmg worthwh1le effort.
v~ 2. Unscheduled time.. | S
a. Unscheduldd student time makes it ppssible for more .
students to confer personally with téachers.
7 .- - . . ~
.- 8. Variable 'sized groups. . ’ L
« \/a. Large group instruction makes for bétter teacher ’
‘ . presentatron of essent1a‘1 background data for courses.
E : ./S. Small group qlasses perm1t student mteraptlon and
' learnmg in an unthreatenéd environment; foster
friendliness, sociability, and group work; are effective .
. - in meeting colrse objectives; offer no problems in the

" evaluation of student progress.

l/ 4, Team te/aching.

J & Team teaching is an advantage in that it provides a - S
variety of teachers to studcnts, and better utilizcs |
teacher spec1aht1cs.

: - 48 -
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Majority belicfss Lesser polarity, but clear majority belief, was_cvident
‘in several areas. ' . , , X - ™~

[}

1. Supporiive of thre scheduling plan.
a. Group size.” ) T ) L e
S (1) I;argé group ppesentationé take advantage of an
' improved yvariety of media. :
. ‘ + ) -

~

SN | (2) Dominant students do.not tend to limit partici-
' : pation and destroy opportunitics for critical -
' _ thinking in small group classes.
@ ‘,2’ On problcmé in the plan.

)
r

a. Group Size.e . ,

(i) Students do not learn as much in large group
instruction as in smaller groups..

IA Self-directed study. - __— .
_A1) Students are not able to.accept requns'ibilit'y
for their own study. . :

_ W (2) Students géncrally dsy)cnd‘ too much time on
S, '~ some activities anditoo little on others.

A . Unschicduled time. .7 - . '

I) . ) A1) Pcer gt:oug influencﬂes have greater cffect
_ during uns ructured as opposcd to scheduls

"/~:4a<‘ o tin‘leo . -
inided opinions. ) Staff.responses indicated divided beliefs in scveral -
ignificant arcas. v ’ .

° v

| @ I.Q/Re:., Large gréups.

\ a.~ Whether or not prescntations take advantage of an
improved variety of media. )
(/b/. Whether or not these groups make it possibleto meet

more students in small groups and as individuals.

- 49 -
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. ‘/ . Whethér" the fairness of tests is a problem. T

‘ .‘ ‘ R |/d Whether students\idéhntify with the teacher.

. Be Self-directed study. ‘

q/a. Whether the advantages of self-direction by students
are outweighed by the confusion crecated by those
unable to usc it.’ )

/3. Re: Team tcachirng.

- \/a. Whether the cooperative effort is a net timc advantage.
,‘/b. .Whether evaluation of student progress is difficult.

e

Other asscssments by staff and students. :

Throughout the expericnce with flexible scheduling, staff at Mott has been
engaged in continuous, informal cvaluation and revision. Experience has
been translated to action in the format of curriculum guides and learning
aids, or to changes in groupings of students and the periodicity, Iength and
type of class sessions. General formal attention on a total staff basis has
- been.less than desired. C 2 : . . :

In Ifebruary 1967 a student .qucstibnn_ai%rc was used for formal guidance.
(Appendix, ltem #6) Student responses indicated values in open’ laboratory
"study, new audio fgids, varying class sizc, availabilily of teachers for
guidance, counsclor availability and unscheduled lunch. Their responses
indicated necutrality to scveral items, such as resource materials and

~ study buuihs, for example. Budgcting of time was a problem which -

students belikved they were overcoming. -

- —_‘
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< ' V1. ACHIEVEMENT 13

As previously mentioned, the rationale of flexible-modular scheduling, while it -
secks to create a more acceptable teaching-learning environment, also irfeludps
an expectation of improved lcarningf\’ Two major stgg}‘\.eé"’wc're made to di;t@'r_
mine to what extent students at Mott have diffcred,;”if any, from those at.the
other two scnior high schools. ) Both studics sought objectivity and values
Reyond the quc:!tidu of total achicvement. o ‘ ‘

A .

Scattcrgra\-n sthdies.

\
\

. @ ' Co- ;

“Through the assistance of counsclors. at cach senior high school, Qentral Office
clerical staff obtained the following data for the 1968-69 graduatés Qf cach of
the senior high schools. T ‘ -

v 1., lntclligéncc Quotients (1. Q.) ]

. 2. Differential Aptitude I ';t scorc’(D. A. T.G/ . . Y
~ 3. Gradeﬁ)oint:a\/cra‘igc (d. P.AL) -

v4. Scores on Scholastia Aptitude Test (S.A.T.)

5. Scores on Amcri:ca‘n Collcgc Tcst’ (A.C.T.)

‘4ive scattergrams were plotted for cach of the three schools. (Appendix,
Item #7).These scattergrams related 1. Q. to grade point average; D.A.T. to
grade point average: 1. Q. to the verbal scction of the S.A. T. test; [ Q. to the
mathematics section of the S. A T. test; and Differentigl Aptitude to the ,
American College Test score. The coordinate sysﬁcm;‘tﬂ_gx scattergram makes
it possible for a single point on thc graph to represent the two related seores
X for a given individual. When points have heen plotted for all students for whom
a given sct of two scores exist, a distribution pattern cvol}cé for that

! . .
buﬂdixag s group. £ b aki Q"L\’k
\‘Two analyses of scattergrams arc relevant to this study.

1. *Comparison of school groups in terms of ability as evident in the
distribution of .Q. and D.A.T..scores. [
LOL\MX“")" & A .

2. Comparison of the relative number of low ability-high achievers and

high ability-low achievers. . .
= . » . \ w .'
ﬁ ¢ 40 '
J - 52 - ’




| : T~ ;é:ﬁ\ .
T
: o e =
. o {
" Comparison of ability,
A 1. L Q. distributions. /
’\ - a. df»lnost all seniors. ;
. "- ‘ ; . '1 ]
C " Percent of group in I. Q. range
. School — 1 - —
- Below T 120 and
. 80 .. 80-89 90-99 '100-109 110-119 above
. Warren 3% 7% 16% 28% 24% - 23%
: Cousino- 1 6 18 24 27 23
Mott 2. 7 16 217 21 27
. - . ; .. )
: b. Of those taking S. A.T.
| Warren 2 0 2 : 16\(}'_‘L 40 40 %
. Cousino 0 0 o il A \_28“\” 59 . T
. . ) 1 \}'___-". T = 8 t .
» RIS T > :
. Mott 0 1 4 10 3 33 51 1
B “ ¢ ’ i}
2. Differential Aptitude distribulion.
a. Of most all seniors. / X
- - - _ . _
School x l’ert:lcn't in DYA.T'. percentile range
o ’ 0-24- 25-49 50-74 175-100°
Warren -9 27 36 25
T Cousino 7 28 31 34 »
\ Mott ‘10 25 31 31
] \ " b. Of those taking American College Test. v
- ‘Warren 0 20 42 37 7
- . Cousino 4, 27 38 30 o
| Mott 10 g0 . 31 38 b N
Y s - d L 1 —

—
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3. Observatlions. - B . L . _

. /The abili’tiés of "most all seniors'' were _qu‘itc_ similarly digtributed
at each school in all ranges. B S :
'/ Those taking S,/A.T. and A.C, ’_I‘.V represent ;‘)'ersons who are

Y college bourd. . Thase taking A.C.T. were influenced to do so’

~ bécause the Community College desired it.- ' '
. '.-'. Avv\/ - - - .u PR ‘_ . : A:r" . P . y © s

v/ It is -e\‘?idynt that at Warren relatively more persons (58%) in a mid

1. Q. rangc (90-119) took S, A.'T. than at Mott (47%); more in'same
range at'Moti than at Cousinoe (41%). Correspondingly more at -
Cousino and Mott in the range 120 and above took S.A. T.

| / Rela{:iVeI‘y more seniors at Warren Who took A.C.T. had D.A. T.
‘scores above the 50 _pe,rcentile (79%) than at Cousino and Mott -
- (68 and 69%). - ' ' ; <

>

Vo R
.{c.tﬂ "LMl - G '

. Contrasts of over—achicv'crs.-
1. Percents of groups showing low ability/high achiecvement. -

_C\;_rc_n_l_g ' ; .Warren Cous;ino l_Vl_gﬂ
ost all éetxlors.
LQ /G.P.A. 1% 1% 11%
D.AT./G.P.AI 14 15 15
\~ b Those taking-- ' ”
| S.A.T. verbal % O ot 0
| S.A.T, math -0 | PREE

c. 'Those taking--
A.C.T. R 2 2

2, Observations.

/ Mott scniors are much like those at the other schools with respect
/{0 receiving marks (G.P.A. ).above expectation based on L. Q. and
"D.A:T. ' ‘
V4 ./ Too few persons with L Q. belovP 100 took S. A. T. and A.C.T. to
' use data. ‘ C
a2

L » ’ . v - ;
s | o 2

op—— R L
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This data docs not indicate that the situation of Mott has motivated
lower than average ability people to receive better than average

marks.
Contrasts of under-achievers. : . / B .
— e, — _ _ /. W e /

[ TR
5

T 1. P‘ercentsﬁof groups showing high abi?fty/léw a:éhiciIerrient. B o ;,,;A.f;

Groip ~  Warren Cousino  Mott
’ L] . x i ' K L] ,’_ ‘ - V ) v;({ C’ ?".L‘
\ o .2 Most all scniors | 7.1 o | | M
P L'Q./G.P.A.  24% 22% ,@-* X 5
’ D.A.T./G.P.A. 13 16 14
b. Those taking-- = 4 - |
S.A.T. verbal . he (13_ 45 ~" 81 . 4
g qe 44\(";“?,'(1' VRN CNCE T~ R
S.A.T.. math 35 ' - 32 - 4T N
: - ' N LZ\ ’, L.ﬂ;—'-‘—y .
’ ' G @ g ! .
c. - Those taking-- )lv"‘;h"')“\ P et = 4 |
ST N I S
A; C. T. 38 4)‘ . . 41 ") % 21.’ | ’..‘\
: 27 Obscrvgtinns. | . g (v ' (7
P When all seniors are concérried, rclatively fewer at Mott receive

marks below ability per I. Q. than at other schools. With
respect_to D.A.T. and marks, Mott is much like the other schools.

‘ There were relatively more under-achievers among those taking
*\'" ¢ S.A.T. from Mott than from Warren and Cousino.- The relatively
B ,.‘_“1 fewer perjsoné of range 100-120 in Mott's group, and morc 120
kﬂ’«: +* and above as compared to Warren, would make one expect fewer
" "™ under-achievers in this group. .

Situation in A.C.T. group is the reverse of the above. Markedly

TS fewer Mott seniors show under-achievement and in térms of
D.A.T. distributions the reversegiwould be suspected.
# T . . " ) "
. The evidence of the above three paragraphs does not imply that

, the total lcarning environment at Mott has influcnced the
) high ability/low achievers in any one direction consistently. One
mijght suspect that the Community College-bound found it less in
- confligt in realizing potential than did those headed to four year
‘ : colle?es, B o
Q : _ .55 -
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General achicvement ‘test.

In the early fall of 1969, the senior high school principals and the leader of
the study invited the coun%r from each senior high schoel who L
coordinates’ tcstmg to cqnsider the need at each senior high school for more
achievement data. Counselors.had real interest and.took initiative to '
identify an achievement test for seniors at each school; which would be of
value both in the achievement quesiion for this study and to the staff at each
‘building in asses sing outcomes at that school and in its departments.-
Counselors assisted in ceoperative arrangements at the Macomb Intermediate

" District to assurc the desired scormg and took leadership of-the project at

each building.

The test included scctions on mathematics, reading, social studies, and
science.  All seniors at cach school participated. .

-

On the basis of the first analysis the average scores for cach section of the

test revealed littlc,‘ if an'y, difference. Averages for science and recading

were the same for each high school. In mathematics scorcs at Mott

slightly exceed scores at Cousine and Warren; in social studies scores were

~ a'bit lower. More detailed computer analysis is rcquired to identify real
differcnces, if any.




VIL.' COSTS
g, O
- )_ ¢ v

In the instance of Mott High Schoolrs bulldm'r option tq implement flexible-
~modular scheduling, primary uses of additional funds than those normally
available to cach senior high school included: ' .

'/1 -

: /2. Workshops to develop new designs for instructions, ncw course
materials, and to léarn tcchniques of dcvclopmg the schcdulc
- itself, .
;P

Computer scheduling contracts.

4/ 3. Special materials and cguipme'nt.'
‘/4. Add1tmnal staff.

Scheduling, wor]\shops. special matermls, and equ1pmcnt

Special budgetary.apprépriations were, made to Mott and administered by
that school for these purposes. N '

" During the four year period 1966-1970 these, included:

. Scheduling: $18,100. 00
" Consultants: 800. 00
Workshops: 2, 850;,00

| 900. OO

Miscellaneous:

$22,650. 00

ol

Analys1s of equipment cxpend1turcs for Mott in contrast to those of the
other schools did pot identify the: unique e*cpendnures for carrels and

‘audio equipment for Mott.

Véor additional staff.

The Personnel Departmént supplied the number of administrators, tcachcrs.,

secretaries,

and co-op students cmployed during cach of the three years,

1966-67,

1967-68, and 1968-69 at each of the senior high schools. - These

{

were translated to the number of employees by category per one thousand
students at each location. (Appcnchx. Item #7)

45
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IX. SUMMARY OF I'INDINGS

Y

The student’ image of school is commendable and in harmony with goals of the
Trump philosophy. This positive view includes: motivation; freedom; self-
directed learning; responsibility; curricular and extracurricular offerings;
‘access to teachers, counselors and special rooms and materials; homework

* and other learning projects; and ciass_t_‘oom di(sc;ussions. :

. Teacﬂers’ have similar views on the foregoing except that they do not support
xstudent.views of use of free time, the motivating nature,of the school, and
- the quality of self-directed study. However, most teachers believe self-

directed study should be prewvided to individualize progress and develop
student skill in planning and executing worthwhile effort. * Teachers support
small group classes on'inany counts, and to a degree believe there is value -
in large group instruction.  Ability grouping is strongly supported. Team

. teaching is desired by some. '

- .

.. The North Central Association found a desired student-teacher rapport and
"a relaxed classroom atmosphere, but one quite conducive to-teaching and
learning'. Further, the N.C.A. cited the values of the schedule tc the art,
home economics, driver e ucation, and activity programs. To the N.C.A.
the problem of the ability of students to use unscheduled time is a joint

. problem for’ tcacheiﬂpstudent&which can be resolved by cencentrated
atténtion to establish purposeful learning projects and.tfo provide and
supervise appropriate facilities and materials. C :

pourse designs as in operation (grouping, number of mods, frequency of
_ ‘meetings, seif-directed learning) do not indicate that the less able and
mature are given less unseheduled time than others. '

It appears that. all staff members do not interrclate large groups and the
capacity to provide small groups and individual help. [Further, it appears
that improved information is needed on the tentative nature of proposed
designs for teaching-learning in each course, subject to approval.based upon
the quality of the design and ability to program it without compromising more
important features, > ' .

Open laboratories appear to be too small and too many in terms of assured
supervision.

Students app'ear to have learned as well as at other schbols. -

Additional costs primarily reflect staff for the additional courdes carried by
able students and computer and inservice expenses.. .

46
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' X. RECOMMENDATIONS

L)
- Hérein, the investigator details his personal recommendations.

The flexible-fnodular schedule should not be continued in its present form.
Undcsirable features should be eliminated. IHighly valued features should
be retained, if possible, The resulting schedule will likely hold little
flexibility in terms of unscheduled student time, but should provide capa-
bilities to retain high priority characteristics of'a good learning
env1ronmcnt.

The several problems of unscheduled time require: |

1. Course designs which schedule tenth grad'e and less able students
: ‘into study laboratories appropriately equ1pped smed, and
superwsed at all times. :

-

2. bchedulmg of courses mvolvmg no planned seli’ directed study a
full fifteen or sixteen mods per. week.

3. Positive plannmg\li;gesmnﬁwnts, and tcacher-pupil learning
pro;ccts adequate to coursc goals and the time provulemurmg
the student's day at school {or N{\If-(urcctcd study.

4. Usc of attondancc records as used in vocational education in any
laboratorics opgn to students granted unscheduled tnnc Open

: laboratomeb only when teachers are present.

5. A plan to w1thdraw unscheduled time from any student unable to

use it.

6. Computation of the space requlrements for laboratories, large
groups, and regular classes via course elections and tentative
course designs before approving designs and m1t1atmg -a master
schedule.

7. R Fiction of lower priority character@stmq of the teaching-
learning designs to permit necessary controls.

- Consultative-helps should be sccurcd. such as Dr. Robert Kessler of

‘"’Educational Cuordinates, to examine tentative coursc designs and advise
as to use of contract or local computer capabilities in preparation of a
. master schedule and schedule printouts.

Extra financial support should be given to the above services.

47 E X
- 65 - |




#1 t . . . . . * . ) ‘ . ‘ o "-' o - )
: . - 8 3 - e - o . a Ty
Re: Survey of Student Opinion - Learning Opportunities

. e
-t ’ G
. .. [N ‘

A

" Identifications (Check one for each nurnj;ered item)

17 School * () ;Warren ( ) .,Cousino ( ) Mott ( ) Other

2. Sex | () Male () Female
3. Grade () 100 ()11 () 12

4. Subject area of greatest interest to you:
( ) English/Language/Drama ( ) Social Sciences
( ) Business/Industrial/Vocational ( ) Sciences/Math
( ) None of above ;

Sample survey item

-

1. "A statement is mdde. For example: -
Statement A. Written reports help me learn what I need to know.

2. -Check the extent to which the statement is true for you at this school.
A always - (means true for you in every instance)
usually - (true for you in most all cases)

VVVVV

(

( ) often - (true for you about half of the time)
() seldom - (true for you only rarely)

( ) never - (not true for you)

3. Check ‘the extent Statement A above is true for you,

4. Are there any questions ? If not, please check your sincere opinion
for each of the twenty-five statements which follow. :

. . . )
1. . This high school motivates me to good learning. ) -
() Always - () Usually () Often = ( ) Seldom ( ') Never

2. At this high school it is easy for me to secure teacher help.  ° ,
( ) Always ( ) Usually (") Often. () Seldom ( ) Never

3. This school provides time to do learning tasks I believe important.
( ) Always ( ) Usually () Often - ( ) Seldom - ( ) Never

4. Responsibilitiés given to me are appropriate. C.
( ) Always . ( ) Usually ( ) Often ( ) Seldom ( ) Never

5. At this school I have suitable access to the library. ,
( ) Always ( ) Usually ( ) Often ( ) Seldom ( ) Never

ERIC N Y
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#1 . A s
A ' ' -
Re: Survey of Student ‘Opinion - Learning Opportunities Page 2
6. I have suitable access to counselors. e : o
() Always (') Usually () Often (.) Seldom ( ) Never
7. I have suitable access to typing rooms, laboratories. "shops, and other
special rooms necessary to my program. _ ‘
( ) Always - ( ) Usually ( ) Often ( ) Seldom ( ) Never
‘8. Ihave appropriate choices of courses. T '
( ) Always (.) Usually '( ) Often ( ) Seldom ( ) Never
9. Opportunity exists at this school to take the extra- curricular activities I
want.
() Always - () Usually ( ) Often ( ).Seldom ( ) Never
10. I have sufficient freedom to decide how to use my time during the school
day. i
( ) Always () Usually () Often () Seldom’ ( )'Never
11. I am able to secure teacher help -)utside of scheduled classes when needed.
( ) Always ( ) Usually ( ) Often ( ) Seldom ( ) Never
i 12. Lectures and'teacher demonstrations help me learn at this school. ’
() Always ( ) Usually ( ) Often ( ) Seldom ( ) Never
13. Classroom discussions help me learn. .
() Always ( ) Usually ° ( ) Often ( ) Seldom ( ). Never
14. Study under teacher direction and supervision is effective for me at this
. s¢hool.
() Always ( ) Usually () Often ' ( ) Seldom ( ). Never
15. Study in libraries or in special study rooms is ef!ective. _ _
( ) Always ( ) Usually ( ) Often ( ) Seldom ( ) Never
16. 1look forward to going to school each day. _ R
( ) Always ( ) Usually ( ) Often ( ) Seldom { ) Never
- 17. I have sufficient opportunity to attend musical concerts, dramas, art
_displays, and cultural assemblies sponsored by this school.
( ) Always ( ) Usually ( ) Often () Seldom ( ) Never
18. 1 have sufficient opportunity to participate in student government. /
( ) Always ( ) Usually ;/(a ) Often - ( ) Seldom ( ) Never
19. 1 have sufficient opportunity to participate in physical education and sports.

( ) Always ( ) Usually (.) Often ( ) Seldom ( ) Never

a
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21.
22,
23,

24.

fe 25.

. Re:

4

Survey of Student Opinion - Learning Opportunities . ~ Page 3
I am able to schedule the courses I need. :
( ) Always ( ) Usually ( ) Oiten ( ) Seldom ( ) Never
Suitable homework assignments are given. : -
_( ) Always () Usually . () Oi’ten ( ) Seldom ( ) Never
Teachers suggest a variety of projects from which I make choices. o
( ) Always () Usually =~ () Often _ () Seldom ( ) Never
I blan my own projects for learning. ‘ | 7

, () Always ( ) Usually () Often ( ) Seldom ( ) Never
At this schocl, teachers, special study or work rooms, and learning |
materials are available when I need them. _ ‘ : :
() Always ( ) Uaually ( ) Often. - ( ) Seldom () Never

: 1]
Each marking period in this high school I have received "B" or higher . A
marks in half of my subjects. ™
( ) Always . () Usually () Often ( ) Seldom = () Never
. . .
) .
S0
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Study of Senior High Attendance, .Warren Consolidated Schools

Clayt~on w. "Pohly

-

Date: March 4.,,1!_)70

Percent of Attendance: Presen}:_/members

~ Period . _ ;
o Warren High School Cousino High School Mott High School .
t 10 weeks ~ 94.5 } 941 95.5, .
_66-617 ' i
hd 10 weeks 90,0 94:5 92. 7+
66467 ; ' ) .
= " )
rd 10 weeks 90.0 : 1 92.1 . 92.8V
66-6.7 O - '
th 10 weeks ' v
5667 . oo . 92.9 9%f0y’
ear 91.6 (10-12)% 93.4 (10-12)* 03. 6(B-11)7
66-67 . k | , ,
t 10 weeks © 94.6 . 95. 4 6. v
67-68 ‘
ind 10 weeks 91.4 91..0 4.7/
. §7-68
rd 10 weeks g2. 8 94.9 +
. 67-68 to , , 93.5
th 10 weeks 94.3 92.5 95.0/
67-68 - .
ear. 93.2 (9-12)% 93,3 (10-12)*| 94, Bv(B8~12)"
67-68 . IR -
st 10 weeks ’ ‘ 93,3 ‘
. 68-69 N 93.1
nd 10 weeks 91.5 92.4 /
68-69
rd 10 weeks 93.1 91.5 92.% -
68-69 '
th 10 weeks 93.5 91.7 91.5
68-69 |
T . .8 (9- .2 (9-12)% 92.5 (9-12)
¥ 6869 92.8 (9-12%* 92.2 (9-12) (
Years 92.4 92.9 93.6
T - 68/60 \ _ . oy
ata supplied by R. Ellis o
| s1 -
*Grades attending. 66~67:.10~12% 70 - L .
" \) - .
' C. W. Pohly

9/69




- Bye Clayton W. Pohly, March 4, 1970

. Re: Analysis of Senio-r High Attendance, 1966-69.

.
-

2

‘3,

4.

5.

6.

, .:iOféserv'auLu s - ' "\

'Mélvéaquarterly percentages. >

v Mott highest of three: 7 of 12
%+ Mott second high: 40f5 ' ,
Mott in third place: 1 . )

The yearly %:ercentages.

Mott highest of three: 2 of 3
.~ ° Mott second high: 1)

The three year average. .
Mott highest with 1.2 margin over lowest average.

Oniy in 1968~69 were ‘grades 9-12 conducted at each school.. In that year
Mott's attendance was the average of the othtr two schools.

Warren had a higher attendance when-'—g-lz were housed as opposed to
10-12; Coucino, conversely had a higher attendance when 10-12 were
gerved (1966-67 and 1967-68) rather than 9-12; Mott had a higher "’
percentage when grades 8-11 and 8-12 (1966-67 and 1967-68 respectively)
than when 9-12. | : ' -

4

B \ . ‘ ] .
Annual changes to include higher or lower grades had differing results:

Warren: 1967-68 change to lower grades - higher percentage
Cousino: 1968-69 change to lower grades - lower percentage
Mott:  1967-68 change to higher grades - higher percentage - - -
’ 1968-69 change to higher grades - lower percentage

Potential hypotheses and Conclusions

¢
1.

Mott's mod-flex schedule was accompanied by equal or higher attexidance
than at other Warren senior high schools. ‘ '

4

Conclusion. Observations 1, "2, '3l, and 4 substantiate this.

~

) Y
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Re: * Analysis of Senior High Attendance, 1966-69, a " Page 2

2. ‘Mott's equal or.higher attendance resulted from greater presence of lower
grade groups. , - . ’

Conclusion, Attendance equal to average in the third year and higher
attendance when eighth graders were present tends to
support this hunch, However, observations 5 and 6
neutral‘iz';s the pattern when all schools and changes ar
. considered. ' . '

3. Mott}s higher attendance resulted from initial acceptance of mod-flex
schedule, and third year average indicates the halo is wearing thin.

Conclusion. A hunch requiring other measures of attitudes toward
v / ' school. ' '

)

Clayton W. Pohly r‘(7/ L i
Associate ‘Supepintendefft for Curriculum Services
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SECTION I: SWRVEY OF TEACHER EXFERIENCE AT MOTT SEWIOR HICH SCHeOL
* co (
Re: La:gejgroup instruction (More than 35 students per seasion)
l. Used for your lectures-- o
( ) Usually ( ) Occasionally . () Never
: >
2; Used for your testing-- co
- () Usually ( ) Occasionally . () Never ’
: |
. . Used for your films->--- ' .
( ) Usually ( ) Occasionally . () Never
4. Used for presentations by your students-- J ' ) E& N
( ) Usually ( ) Occasigpally - ( ) Never .
5. ‘Extent of your use-- ) . ' ~ Y . .
( ) In most all courses ( ) In some Ny (") In none
. | 0 ‘ |
6. What future need do you believe exists for large groub'instruction? '
( ) No change () Decreaiid use ( ) Increased use
- ’ .l » f
Re: Small group classes (Fewer than 20 students) }
A . ]
1. Used to permit more 1ndividug1 help-- )
( ) Usually . ( ) Occasionally ( ) Never .
2. Used for peer ‘dynamics af@ interaction-; ' ' -
‘() UBually ( ) Occasionally ( ) Never
3. 'Extent of your use-- T
( ) In most all courses ~ ( ) In some ( ) In none
4. what future need do you believe exists for small group instruction?
( ) No change ( ) Decreased use () Increased use
Re: Self-directed student study (Learning activities in the absence of th; teacher)
1. es used: (Check ail actually used)
Teacher assignments for out of class préparation.
Student selections fram projects suggested by teacher ‘
Student designed/teacher approved projects.
Other ; '
P
2. Extent of use--
( ) In most all courses ( ) In some ()
3. What future need do you believe exists for self-directed studeny studxf
( ) Mo change ( ) Decreased use . = . ( ) Indreased use
. - i N
. Re: Ability greuping (The scheduling of homoggneoua groups based ability
o orpast achievement) .
1l. Extent of your use-- N ) . ,
o ( )-Ia most all courses  ( ) In same ( ) In none

_75-. 51 » \
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Ability gronp{nq

Re:

- 3.

2.

- (continued) e Page 2
As practiced; ability grouping permilted me to.use the following. .
Check as many as. aporopriate) , o
g ) Different tests . : T
) Different. madia
Different patterns or large and small _group instruction

,2 Different standards for evaluating progress. ’ .
' Different teaching techniques : T ) ' ’
() other . | o R .

In what courses in your department would
BTOUP1RS°

2

you‘reCOmmend ability

)

N

,Team teaching (Planned participation of more tha@ one teacher in the

instruction of a(given group ‘of students)

- 4 x

1. - Extent of your use--

( ) In most all courses  ' () In some ( ) In none

Aspects of teaching shared by team members, (Check’as many as appropriate)
Lectures . v ,oo 7 » ~ _ °
‘Open‘labs for the. department M e
: Planning of student- directed study proJects for the department
., () Preparation of tests |
S "Films ‘ . o i , .
s ( MaJor student presentations : ) ' :
B .Other ,

Y - g . v X .

What future need does your experlence if8icate for team teaching° .
() Nb change ; . ) Decreased ) Increased use

. » ‘ -
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L o MASTER TABULATION
- SECTION I: SWRVEY OF TEACHER EXPERIENCE AT MOTT SENIOR HIGH SCHOOL -

YR
N U

Re: Large .group in’stfuction" (Mcre than 35 students per- session)

1. Used for your lectures--

. @¢ Usually - - . (9 Occasionally () Never )
2. Used for Iyour testing--~ . - o B "
. (/,)‘Usually : - (/Q Occasionally / - (/) Never
3. Used fcr your films-- : ) o ‘ / o
(/) Usually ~ () Occasionally , (/) Never

4. Used for presentations by your students-- . :
- A usually . : (;z/) Occasionaily (/9 Never

9. :Extent of your use-=- __ - S ‘
{/g) In most all courses (%) In some ( )'In none .

6. What future need do you beiieve exists for large greup instruction? .
(9 No change (/9 Decreased use %) Increased use

4

Re; Small group classevs' ‘(Fewer than 20 students)‘

1. Used to permit more individual help--

(379 Usually 2 Occasiona.l_ly () Never
" 2..Used for peer dy'namics and interaction-- , Lo
' G3) Usually » %)) Occasionally () Never .
i 3. Extent of your use-- | - ' . ) | .
- (36) In most all courses ‘(7) In some "~ (2) In none

h - What future need do you believe exists for small group instruction? T
v ¢} Mo change - (4) Decreased use (257 Increased use |

.i PP

Be.m Self-directed student study »{Lbarning activities in the absence of the teacher)‘

. es used: [(Check ail actually uséd) : 4’ rﬁ‘w
/9 Teacher assignments for out of class preparation. K _

Student selections from projects suggested by teacher.
Student designed/tea er approved projects. .
Other (4*—‘(( (‘J)j\,ld/df-(L M(/)@M‘z L. MZM@(@?

- Extent of usg--’t/"j”d"’t \oTeedtl nd” d‘“’f//&;azl A 7,‘ .
(H;, In most all courses (/f) In some (4).In none

. 3 What future need. do you beliezre exists for self-directéd student study?
? L, R 0./) No change (+A 'Decreand use - (39 Increased use
v ' ) e )

Re: Abilitx 5 Zuping (The schedm.ing of homoggneous groupa baaed upon ability
or past achievement) 4

: 1. Extent of your use~« _
B (/9) 1n most all courses (/) In some . (7) In none

- 16A 56
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Re: Abilitv grouoing (continued) . . -- BT ' : Page 2

2. As practiced, ability grouping peruu.tted me. to use the following.
Check as many as appropriate)
Different tests ' o : .
/) Different media ., . ' i '
g -~  Different patterns of large and Small group instruction
g_ Different standards for evaluating’ progress '
Different teaching techniques o o '
Other A<, , 0T S pocle ol cor — .
o NI A ¢ FAplclesie "‘z— > "gf “7
3. In vhat cmlxrses in your d artment would you recommend ability '
~ grouping? Rv . Gl all. &W“;@ ¢ Has
*m, ¢ 3 ‘. prs SR )l- Zmlt. W«a& d‘“
Airte £ g Bk . Clxedd XS NRY)
RR: Team teaching (Planned participatfon o'f more than one teacher in the Lzz:"v
' instruction of a given group of students)

T | ' B b

: ' am.

l. Extent of your use-- N : '
; - (¢) In most all courses. (;7) In some - " (/9 In none '

2. Aspects of teaching shared by team members. (Check as many as appropriate)
-Lectures By 7
Open labs for the department : . y
Planning of Student-directed stuﬂy proJects for the department
Preparation of tests

Films
Ma;jor student presontations : '

Other ( a.gia/ — wat ug((_, /-Ze—;';x' /.m.—o'/

/4

" 35, What future need does- ybur experience iMicate for team teaching?
) () No Pange S (7) Decreased use (/9) Increased use

- -y ‘
£

S7 -

"




SECTION II: ASSESSMENT OF ADVANTAGES/DISADVANTAGES

-

._’5
r

Educators differ in their assessment of advantages and disadvantages of large
group instruction, small group class,etc. A given statement to one is an
advantage, but.to another a disadvantage

In the left column are statements commonly made. ‘Opposite,them,. please‘check‘
your belief , ' o -

'

1. Is-the statement usually true or false inyyour opinion?

¢

2. :If considered true, is it an advantage or a disadvantage?

Re: Large group instructirn . . : Usually If true
Makes possible better teacher presentation
of essential background data for-courses. o ( g'false
’ ( ) true () advantage
- ’ 2 disadvantage
o ot ~ o neither
Student does pot identify with his teacher. () false ) '
‘ f : ( ) true ;§ advantage
i ' disadvarntage
N ( ) neither
Appropriate gontent for large group instruct-
tion is difficult to assemble. « g false
€ ) true ( § advantage
( ) disadvantage
' . o — ( ) neither
Large group presentations take advantage : S
of an improved variety of media. ( g false ‘
‘ ’ S () true ( ) advantage
. : : ‘ g’ disadvantage
' T neither
Large groups make it possible to meet more
students as individuals and in small groups. ' ( g false C . _
- () true advantage
o disadvantage
. neither
"Students learn as much as in smaller groups., (‘; false
- : () true _ . ﬁ advantage
* disadvantage
( ) neither

Re: Small group classes . " | .

Permit student interaction and learning

in an unthreatened environment. ‘ ( g false '
: _ ( ) true . ( ) advantage
- ¢ ) disadvantage
. . ‘ ‘ ~ ( ) neither |
Foster friendliness, sociability, and T . : |
group work, - . 1 g false, : ) |
, ‘ ‘ ( ) true ( ) advantage
S8 ( ) disadvantage
Q : ( ) neither

b

Y
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oo . ‘
#5 . .
: Re; Small groun clagseg (continued) - Page 2
Often Pxove ineffective in meeting o R X
course obJectives. o ) ( ; false ) - t
, ‘ () true L. é{& advantage
. - : ) disaedvantage
, : - a () neither .
" Make 1t diffiqult for a teacher to . ‘
evaluate student progress. () false :
o . .. S () true - () edvantage _
' ' ' ( ) disadvantage
o , | ( ) meither
Dominant students tend to limit partici- ‘
pation and destroy opportunities for - :
critical thinking. , : o () false - - .
_ i () true ( ) advantage
- 4 ‘ ' E ; disadvantage
‘ . : neither
Re: Self-dirasctad student study (learning
activ1ties in uhe ebsence or the teacher)
Provides the opportunlty to the student .
to prescribe essential learning. ( g false ) ‘
() true ( ) advantage
: S , E g‘disadvantage v
: ) o : neither
Students are not able to aecept respon- .
sibility for own study. , - (%) false .
, , ©o () true " ( ) advantage
— ( ) disadvantage
‘ . ( ) neither
There is: insufficient time for necessary :
communication between student and teacher. () false
: . () true ( ) advantage
. : ) ( ) disadvantage
. N ( ) neither .
Independenﬁ study by some students frees '
the teacher rfor 1ntensmve work with remedial . ] .
groups, . () false
y o ‘ () trpe -~ ( § advantage
A - . . ( ) disadvantage
‘ ( ) neither -
An efrective means to individualize . ' .
progress. - . é ) felsé .
, . ) true ,§ § advantage
- ") disadvantage
' ) neither
Students generally svend too much .time on
some activities and too little on others, () false :
: ' ¥ - , () true ( § advantage
‘ . disadvantage .
: o ’ - ' ) - L é neither
High school students generglly require too - ‘
much help to make irdependent study meaning- - . ﬁﬁﬁg‘
fuls . ( ; false e T
59 () true ( ) advantage

Q T | . Z/‘ " () disadvancage
| . : ~ ‘ ()

neither




"Re: "Sélf-directed student studv (continued) . Page 3
Independent study develops studdent skill
in planning and executing worthwhile effort. () mise
- ( ) true ( ) advantage
; . ’ é ;,disadvantage
. ’ _ . neither
- Re: Self-directed study. (unscheduled time) ) -
Advantages of self- direction by - students are
outweighed by the: confusion created by those ' : ?
‘unable to use it. () false
() true (') advantage
( ) disadvantage
- : (') neither
- More students are able to confer personally . S , ¢ .
_with teachers on an individual basis. . () talse
ca (\g true ( ) advantage
N o é ; disadvantage
neither
Peer group influences have greater in- ° ' |
‘fluence during unstructured as Opposed : .
- to scheduled time. . ( ) false N
. . () true . z g advantage
- ) disadvantage
. () neither .
" Re; Team teaching’
Cooperative planning demands more time
than worth, | . ( ) false o
' o — () true ( ) advantage
h ( ) disadvantage -
' ( ) neither
A variety of teachers'is an advantage to : . ! f
students. : : ( g false
‘ ' - ( ) true ( g advantage .
RN . ' (. ) disadvantage-
. ' ( ) neither
Cooperative planning reduces total time
required for large group teaching. () false
' o () true ( ) advantage
g disadvantage
neither
The fairness of tests becomes a real v '
problem ' . : . () false
o : () true ) advantage
. - ‘ N .g disadvantage
K . ‘ ( ). neither
Evaluation of student progress is .
difficult. . : ( g false
- " ' () true . ' advantage
. : g § disadvantage
i neither
VUtilization of teacher specialitdes . . '
makes & better product. - ( ) false
oo () true ( %_advantage
' , ( ) disadvantage
( ) neither
[:R\!:nt professional resoonsibility' (3(? . ‘.

T-acher’



#5 N | ' | | ~ MASTER TABULATION

POHLY | SECTION II: ~ ASSESSMENT OF ADVANTAGES/DISADVANTAGES .

Educators. differ in their assessment of advantages and disadvantages of large
group instruction, small group class,et¢. A given statement to one is an
advantage y- but to another a disadvantage. .

~ In the left column are statements commonly made. Opposite them, please check
your belief.

1. . Is the. statement usua.uy true or false inyyou.r opinion?

2. It considered true, is it an advantage or a disadvantage? ~ -
' ' A- SQMEWHAT DI FFERENT
ACCERT 4y Ehbss REETRR

‘Re: Large group instruction ...L = .. ﬁnuallx If true’
.! [ i - : o
Makes sible better teacher presentation
of essential background data for courses. éf false
:), * , true advantage
: ‘ (/) dlsadvantage
L S : neither
* 8tudent does not identify with his teacher. ~ ()9) ‘false 4
' ' ’ (/5) true s-l advantage
. - . " .¢“) disadvantage
. z neither
Appropriate content for large group 1nstruct- S T ’
" tion is difficult to assemble. ¢7) false
true Q advantage
g) disadvantage
- - . neither
~ Large group presentations take advantage : ' : : :
'Jof an improved variety of media. &.3 false - .
' ‘ _ . true i advantage
. /) disadvantage
v - ’ ©) neither
Large groups makc it pogsible to meet more
Students as individuals and in small groups. (/4; false ,
. - (/9) true advantage
- 5 {é} disadvantage
— neither
tudents learn as much as in smaller groups, falap '
/ f , T n) true 49) advantage
0) dlsadvantage
neither
Re: Small group classes
" Permi%t student interaction and learning
, in an unthreatened ¢nvironment.’ ‘ 2953 false
° : J true (39 advantage
| ' §§ disadvantage
, nelther
Foster fricndlincu ’ looiabmty, , -
group work. . \ o ‘z 8 false . :
c l true advantage
’E 61 . ' ?/0 disadvantage
, - ?) neither.

T * 7 %
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Re: 'Small_groun classes (coﬁtinued)

Often prove ineffective in meeting

~

Dominant students tend to limit partici-
pation and destroy opportunitiea for

' course objectives., . false
, _ ‘ ! (7) true
Make it difficult for a teacher to I .
evaluate student progress.- . (/9 false

) ) true

/ eritical thinking. % false
) . - ( \/7) true
Self-directed student study (learning
nctivities in the .absence of the teacher '
Provides the opportunity to the atudent ' )
to prescribe essential learning. ( false
Z) true
Students are not able to atcept respon-
sibility for own study. - ov/; false
, (279 true
There'is insufficient glme for necessary —
communication between student and teacher. (39 false
) _ (7) true
. t \\ .
Independent study by some students frees
the teacher for intensive work with remedial '
groups. - ) 2?; false
. /) true
An effective means to individualize - #
progress. . &/‘3 false
. 4) true
Students generally spend too much 4ime on
soae activities and too little on others. ﬁs false
. . : - true
-High gchool students generally require too -
much help to make independent study meaning-
ful,. faise
62 g) true

-

Page 2

advantage
disadvantage
neither '

advantage
disadvantage
). ®elther

{ ) advantage
9) disadvantage
neither

advantage
disadvantage
neither

advantage
disadvantage
neither

advantage
) disadvantage
0) neither

¢

advantage
disadvantage
neither

advantage
disadvantage
neither

advantage
disadvantage
neither

2
¥

(4#) neither

advantage
disadvantage
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Re: Self-directed student study (continued)

W 69

Independent study develops studenf skill
in planning and executing worthwhile effort. 63, false
true
L ZL Re: Self-directed study (unscheduled time)
\ "Advantages of self-direction by students are
x’ outwelghed by the confusion created by those
unable to use it. ' g? false
[N
More students are able to confer persénally
9'- with teachers on an individual basis. false
. true
Peer group influences héjve greater in»\\
fluence during unstructured as Oppose
- to scheduled time. : ‘ Eig false
L - true
Re; Team teaching
Cooperative planning demands more time
than worth. éﬁ? false
e /) true
/" A variety of teachers is an advantage to . .%
students. (s) talse
L true
Cooperative planning reduces total time
required for large group teaching. (7§) false
(/) true
The fairness of tests becomes a real’ ‘ )
Problem. ) false
. ‘ o) true
. Eveluation of student progreoa is . ,
/aifficult. false
\/ : ¢ /) true
Utik}zation of teacher speciulitiea -
makes & better product. é;g false
— true

Page 3

advantage
disadvantage
neither

advantage
disadvantage
neither

advantage
disadvantage
neither

o

advantage
disadvantage
neither

advantage
disadvantage

neither

advantége
disadvantage
neither

advantage
disadvantage

neither

adva:nt:a.gghi
disadvanﬁa&e
neither

.

advantage
disadvantage .
neither

advantage
disadvantage
neither
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YES NO
478 273
402 - 280
12/, 58
298 284
57 335
390 292
538 144
3C6 376
479 2™
575 177
202 1,80
470 _212
4,98 184
L43 239
8  Lhh
375 7
342 _ 34y
5L 628
490 192

o
LRIC 275

'DIRECTIONS :

'rU. We SvLA JLAdsavar tiaeuis uv-n’:vu AN ekt A WA & e

MW,Wwalm1%7

The f L. wing qufsticdna are about modular qchndullng and vour foelings -
concernin:: it atithis time.” Read the question and then cirele either
"yes" or "no". X e to put your name on the paper.

LY

1. Do you fee] that varyinb class sizes (large group, small group,’ ete¢.)
helps Jou learn better than you did ]ast year? )

2. Was budgeting of time a serious problem for you at the beginning of

- school? . - -3
\ - .

3, 1Is the . budgeting of time as serious a prablem now as it was at the
beginning <[ school?

AN

L. Does the Student Cenﬂer serve a worth-while purpose for you?

5, Do you feel that there is an adequate supply of different typos of
printcd materials in the resource centers?

6. Are the counselors more available'foi you to see this year?

7. Do you feerl High School students ave capable of budgeting -
unscheduled time officiently?

8. Do you prefcr‘usinn study booths in the resource centers rather
than open tubles?
.9, Have the teachers usually been avallable to work with you individually
during your unscheduled time?

and resource centers made it possible for

10. Has the use of open laks
you to do more homework at school?

11. Is it difficult to locate materials you need in the resource centers?

12. Has there usually bcen work space available when-you needed it in
the open labs and/or resource centers? '

13. Do you feel the individual use of audio-vioual equipmént, puch as;,
tape recorders, filmstrip viewers, 8 mm loop projectors, etc., .
makes lecarning easicr for you?

' : ‘ - . N .

14. Do you feel that you are learning more under modular scheduling?

15. Have you had more work to take home this year than last?

16. Do you usually do work in the resource centers that you did in the
library last year?. i

17. Have you heen able to vigit or attend special presentations in
other courses during your unscheduled time? -

18. Would you rather have a scheduled lunch time? ]

& : , ’
19. Do you feel that the activity period should be with the school day?
20, Would you like to have a teacher as a counselor to help you plan

your educational program? . gQ -

/




