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PREFACE

Based on comments we have heard, the Seventh

National Seminar'On Year—Rouhd'Education was well

received by seminar participants. The Colorado

State Board of EdUCation was pleased to sponsor  the
event aldng with assistance from the co-spdnsoring
Colorado School DiStriCts,'Cherry Creek, Colorado
Springs, and Jefferson County.

| We afe-indeEted to the ﬁany persons in Colorado
who served on the state seminar planning committgeL

which was headed by Dr.'Roslyn M. Grady of Colorado

Springs, Dr. William White of Jefferson County, and

Verne Shelley and Mrs. Joy Christopher, both of Cherry
Creek School District. | '
':Appfeciation~is'also“expressed to the nearly
ninety persons from throuéhout the Nation who served
as’ presenters for’the seminar and whose seminar papers,
for the most part, appear in this publiéatioﬁ.
| We hope you will find this material of interest -
and ‘assistance. '.  ,
iy, Spmodin

Robin Johnston, Chairman
Colorado State Board of Education
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YEAR ROUND EDUCATION. DREAM AND REALITY

DR CALVIN M. FRAZIER
COLORADO COMMISSIONER OF EDUCATION
COLORADO DEPARTMENT OF EDUCATION
DENVER CoLOoRADO

Three years ago I attended the Fourth Annual Year-Round Conference held in San Diego.

% Year-round education proponents were stressing the potential of ‘the Year-Round concept as a
’ means of saving dollars, using facilities to a better advantage, and redirecting educational
' programs. .

. 'Things have changed considerably in these last three years. San Diego may have been a
“high point of the Year-Round education movement--at least for the next few years. National .con-
~ditions in 1975 are hot the same as those in 1972--and considerably different than the circum-
stances operating in W96$ when the first conference was held. :

There are various reasons | feel the YR concept should be considered by local schools~-
not as an, end in itself but as a vehicle for educational reform and a solution to local space
problems if such difficulties exist. . !

Although a few districts may have launched a YR project for purely educational reasons,
this motivation would have to be an exception. Most did so_because the YR approach was seen’
as the best of:several options open to local school patrons. It°was a choice between long
distance busing, double sessions, extended schogl days, or a YR schedule that allowed a buuldlng
-to serve more than {ts judged capacity.

When judged agalnst these other approaches, | think there is every reason to list the YR.
school as the most educationally des:rable, although extended school days and long distance
busing need not mean a reduction in educational quality. The extended school day may ‘in fact
have some pluses that make it attractive. |'d list double sessions--that is, a class meeting
a minimum number of hours in the morning and another class coming in in the afternoon--as being
the poorest option of the four.” But a YR prégram, when run well mechanically, can actually mean
program gains to students--and a solution--albeit a temporary one-- for a growing community.

N '

-School boards may want.to utilize the YR calendar as an interim approach durlng a growth
_cycle because the growth pattern in an area is not yet estab]lshed or the growth is an influx 7
-for a limited time period of several years. YR schools can be the means of avoiding overbuild-
ing or misplacement of facnlstles Where districts are still grownng and adequate housnng may
not be acceptable for several years, the school board should -give serious study to the advantaqes
of the YR concept.’

If the YR alternative is selected, then there ought to be a commitment to provide
the educational assets possible, along with the schedule change. But parents and students
should be able to see visible, obvlous program pluses. When.they do, the adoption and implem-
entation of a YR program can go considerably easier. ' - '

The mechanics of implementation are somewhat disruptive, to the staff as well as the patrgns,
so the educational gains must be highlighted. throughout. This may even cost some additional
allocations to these schools over the ones on the traditional schedule; but to offset some of the
inconvenience and encourage acceptance of change, add»tlonal resource ‘inputs can be justified.

What are the educational advartages? Let me llst some, at least as they might be found in
a Concept 6 or hS-lS program, and possnbly others, such as the trlmester, quarter, or quinmester
plans.

1. Some tremendous enrlchment programs have been developed in the 15 day intersession time
in a 45-15 plan. In the same way, schools' in Concept—6 have a similar opportunity in the extra
offerings scheduled to'complete 180 expectations. These '"enriched programs'' have been fun and
stimulating to teachers planning them - and have found their way Into regular school programs.
These specnal, often off-campus type prOJects, have been stimulated by YR schools, but they have .

. L;Eééé; - . | h iy :1.() ~‘] -




‘the potential For students to alter their attendance patterns, better records have generally been

_summer program potential unused in the 9-month school cvycle.

a high correlation between implemented, visible benefits and community acceptance of the plan. 3

impacted the whole system.

2

2. Students not in school have educational opportunities available to them which they did
not have before. |In some cases, it is returning for special enrichment or remedlal type programs
in the regular offering or returning for intersession activities.

3. A better use of the time/facilities has been made. Whereas, at the secondary school .
level primarily, we've had registration days, meaning partial days, or handing-out report cards .
and a partial day again, schools are in session serving students regularly. These other routines
are handled in the auditorium or cafeteria for out-of-school students.

L4, The program supplements- planned have often involved community-centered activities or
activities in another region, state, or country. Spanish classes traveling to Mexico would be
an example of the latter. Extended field trips have been disruptive in the past because, e.g.,
science teachers resented a student's absence caused by social studies field experiment.

5. | think_there has been an- impetds to a more personalized, education. Because there is

kept on all students. . Counselors can continue to see a student even when that student is out, of
school because counselors have continued ''their'' year Physica! education classes emphasizing
personal conditioning have had students come back in to periodice!ly check their continued
physical fitness emphasis, ‘rather than experiencing a three-month drop-off.

. e ¢
6. Some additional “quickies"

Both the 45-15 plan and Concept 6, to a perhaps lesser extent, call for a Shorterrbreak
between sessnons, and the ''summer drop' or 'retention’ can be reduced.

Summer attendance, while posing some counter problems for some, offers a weather and

¢

Work-study possibilities, at-least on the Concept 6 plan, should tap summer work place-
ment stations previously not utlllzed
N, ~_ ‘
Teacher opportunlties are expanded under these plans. . Teachers wanting to work Jonger
can have some opportunity to contracts of 200-220 days, still giving adequate vacation possibili-
ties; or teachers on the YR plan, can substitute for traditional schools. Not only is additional

money earned, there is an inservice-plus comlng forth:

I've dwelled primarily on some of the gains that can accompany a YR program. CAN should
be stressed. Such opportunities may or may not exust, although | feel these aspects are worthy
and do operate in many instances. . ‘ ' ‘

¢ There are some‘dangers to be avoided:

1. Where .the educational enr|chments have 7ot been developed or made visible, sopposition
has developed and the YR plan has been disruptive and devisive to .a community. | think there is

2. Mechanical aspects can become extensiye in terms of student scheduling, reporting, home
communication, staff planning, and maintenance considerations. Commitment has to be made to
staff adequately for meeting these problems or face some terrible PR problems.

3. -Home and communlty confllcts are not to be minimized. Churches are concerned about

. summer camp. problems, city recreation programs can be affected The loss of summer vacation

flexibility is a problem to some and a relief to-others. |In a tourist area some employers do
not encourage summer vacations and the prospect‘of fall or spring traveling is greeted warmly.

4, Finally, since few schoo! changes affect so many aspects of the community and the
family so ‘heavily, an ongoing involvement ‘needs to occur on the part “of laymen.: They, particu-
larly the critics, should assist in assessing the alternatives--possible problems--and the
evaluation of the program if YR schools are begun. Local involvement is generally.to be favored
over outside consultants whenever posssble.

ERIC o s ,. 11 - |
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The same cautlon should be urged-for heavy staff involvement. The associationiand union
affiliates can see many threats in the YR program and these should surface early rather than a
few weeks before the curtain is due to rise.

The YR movement should be viewed in terms of some major thrusts elsewhere in educhtion.
For example: considerable attention is being given to the curricular and organizationd\paspects
of junior aad senior high schools. Such a review should be supported by YR school concepts and
- planning. For districts entering into a secondary focus for the next few years the two cyncepts
should be mutually supportive. : ’ Q\\
1
Again, with the communlty area ‘thrust of mos t YR projects, these two efforts should go hizd
in hand. . .

a -

AN

Direct observation -and |nvolvement Jjn business, social services, and various career cluster
can be enhanced by YR programs emphasnzung intersession offerings. These intersession or extra-
scheduled activities ay be one way of expanding the college-bound student exploration that fis
often lacking. ’ )

.

Dropout retention was a subject of a major conference held recently in Denver. The problem
involved was how to make school more appealing and fulfilling and reduce at least somewhat the
900,000 dropouts. Schedule variations, along with the curriculum ovérhaul that usually takes
place in YR planning, can be a definite factor in. retalnlng some students -

Parallel to this concern is the look at Alternative Schqo]s or Options in Education. The
YR program can provide options in ways®now very dlfflqylt for the regular school calendar. YR
schools may not suffice for some of the motivation in establishing an alternative school. Since
philosophy, discipline, and Jearn?ng,theory are often deeply involved, and a certain amount of
escapism from the system exists in the advocates. This type of frustration will probably not
he addressed ty a YR pattern either

3

Accountability, that is, the public's concern that schools have a more clearly defined
purpose, sopme identified priorities, and some evaluation of. progress, relates to %4he YR school
“impact «too-~or rather it should. | do think that schools moving into a YR plan show a great de-
gree of purpose, planning, and evaluation. So this public interest should.be met.

\
Staff renewal is a growing problem for many djistricts and the profession as a whole. An- J
other is low turnover--a lack of stimulus from new teachers. Reluctance to grant risk money to
schools has also.reduced the stimulus educators have had in the past. YR programs have tended
to be tremendously rewarding and stimulating and have to be seen as at least one way of combining
student educational gains with staff rejuvenation.

In .closing, Jet me acknowledge one over-riding comment. |'m supportive of the YR program
concept because | feel this has been a force for educational improvement i most communities.

In some |nsrarceq this has not been the direction taken by YR programs. Then, like the 9-month
' effort, it ¢an mean just more of the same--and even: be dlsruptlve because of the multltude of
mechanlcal prcblems that can develop.

YR programming, despite its leveling off somewhat because of the decline in population and,
to some extent, the economic climate, will be around. YR schools have that potential and will
continue, therefore, to draw advocétes. !

The dream will be maintained through the realities of the economy and declining student
enrolIment because the YR dream also holds within it the reality of change and improved student '
learning. So it is that YR education Is both a dream of things to come and the reality of gains
achieved, which makes the conference title a most appropriate one.

12
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YeArR-RounD EDUCATION FOR L1Fe-LonG LEARNING

DR CHARLES E. SILBERMAN .
DIRECTDR OF THE STUDY OF LAW AND JUSTICE.
. THE FORD FOUNDATION T
- . . . AND . . T,
. NOTED AUTHOR '

"The task | .have set for myself today is to play devil's advocate. | would like to raise
some questions and share some concerns that the literature on year-round education-=-or that part
of the literature | have read--has evoked in me.
Since the concerns to which year-round education speaks are heavily managerial and admin-

istrative--I doubt that we would be meeting here today if cost and efficiency were not such
~pressing concerns. | have taken the text of my sermon today from the closest thing.to Holy

Scriptures | know of in the management area, the writlings of Peter F. Drucker. Professor Drucker

is generally considered to" be the leadlng authorlty on management in the Unlted States, if not

the whole free world. ) .. '

The most frequent explanation that is glven when servmces institutions fail to perform as
"well as we would like, Drucker suggests in his monumental “treatise, Management, is that such
institutions-are not managed in a sufficiently businesslike manner. The remedy, in thls view,
is for administrators of service institutions to behave as if they were businessmen. This
'"is the wrong diagnosls,' Drucker writes, “and belng bu51nessl|ke is the wrong prescription for
the i11s of the serV|ce |nst|tut|on..... T © . . :

- e L CoE
It is effectiveness and ndt efficiency which the service institution lacks. -Effectiveness
cannot be obtained by businesslike behaVIor as the term |s understood that is, by greater effi--
cnency LA . - o

. This dlStlnCtIOn between "efficiency" and “effectlveness“ is central to Drucker's view -of
the nature and role.of management. Efflcnency means.getting things done the right way; the
emphasis tends to be on procedure, often with the Implicit assumptlon that the right results
will be achieved automatically if the proper procedures are followed. Effectiveness, on the other
hand, means getting the right thlngs done.’ . :
The functlon of management is to be effectlve--to make the organlzatlon effective. But it
is' not possible to be. effective unless one knows what it is that one wants to accompllsh--and it
is not possible to know what one wants to accomplish unless one-has asked, and keeps asking,
what the organization's goals are and what they ought to be.

The ‘major goal of the }anager, whether of a public school system, a business corporation,

a hospital, a museum, or any other organization, is to ask the uncomfortable questions that
otheérs usually tend to take for ‘granted: What are we doing? -Why are we dojng what we are dOIng?
What are the consequences of what we-are doing? |Is what we are doing what we should be doing?.

If not, what should we be doing? .

The fallure to.ask those questions, and keep asking them, is the primary cause of business -
failure; it is also the primary cause of unsatlsfactory performance |n public educatlon and in-
deed every other service.institution. - ) it .

None of this is to suggest . that efflcnency is Irrelevant; too llttle concern wrth eff|C|ency
means that we. run the-risk of, being. tripped up by some small and overlooked detail.  'For want
-of a nall, the kingdom was lost.!" But.too much. emphasis on efficiency is more dangerous, turning
procedures into ends rather ‘than means ‘to ends; no kingdom has ever been won simply because the

_horses were properly shod. All of us, | am sure, can think of any number of Instances in our
own organizations--when we were employees, of course, rather than managers--when efficiency was
given precedence over effectlveness, when procedures and routines began to be worshipped as ends,

“thereby getting in the way of achleVlng the real objectives. . .

5

Some of you may be wonderlng what all this. has to do with year-round education; the&answer,
Q : . B . )
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| submit, is that it has everything to do wnth year-round education. The failures of public
educatlon in this country--and |F we are to be honest with one another, we must recognize that-
there are large failures as well as great successes=-have far less to do with efflClency than
with effectiveness. .

Educators are human betngs, and we have the normal Falllngs of that spectes--whlch is to
say that all of us ‘tend to get so caught up in our day-to-day routine that we fail to ask our-
selves the hard and uncomfortable questions about this purpose--educational purpose. Given the’
superman pressures placed on school superintendents and principals and ‘state commissioners, and
the unending demands to which they must respond--usually yesterday rather than tomerrow--it is
difficult to find the time to think seriously and deeply about the purposes of education,. and

. about the ways in which educational techniques contribute to those goals or prevent them from
being reallzed But that is what our job demands of us. :

"1 did not find that k|nd of thought in the l|terature on year-round education that I have
read.. For all the thoughtfulness about the techniques of administering schools on a year-round
basls--For all the concern with techniques for making the “transition to a year-round calendar,
and the various means of gaining parental and public support--1 was disappointed at. the relative
absence of thought about the purposes of education and the ways in-which those purposes may be
affected by a change in calendar In some of the papers | read, the questions of purpose and
goals was not raised at all; fq. others, the substance and goals of education were discussed,
but in a manper that made them clearly subordinate to the admlnlstratlve requirements growing

* out of the change. .

¢ : : o

s ' tet me" be specific. One of the papers ! read contalns the following passage:

g - "'Before adequate leg|sla4<on can be written to cover year-round ‘schoo) operat|on,

"~ the legislators should knoy' that school boards and administrators, before their.consider-
ation of such plans, must carefully map out the reasons for the|r interest, asklng such
questions as: A

-

ity 20 .
: I"\rlhat is our primary objective?“.

~""'"Do w¢ want to save money? Better utilize our available facilities? .Extend the time
available for use of vocatlonal educational equipment?'

AL Now, saving money and usung Facllltles more efficiently are legitlmate and. lmporfant objec-
tives, which is--or should be--to improve the quality of education offered all children. VYet
that goal is not listed, let alone defined, in this paper, which is representative of the liter-’
ature as a whole. ' > ‘ . .

To be sure, the paper does briefly dlscuss curriculum. But listen carefully to how curriculum
is.discussed. '"'If the current curriculum of a school district converting to a year-round plan
does not conform to the new learning periods, it must be modified..... It is generally agreed
that short, preferably self- contalned {not |nferdependent) curriculum units better allow needed
instructional flexibility.. . o

1 wonder if the good people who wrote that passage really heard what they were saying! Let
me play it back to you: '"If the current curriculum of a $chool district convertlng to a year—
round plan does not conform to the new learning peridds, it must be modified... | did not come
here to defend the educational status quo; ‘if you have read anything | have Written, you know -’

~that | am not a great admirer of the existing curriculum in most schools. On the contraty, the
currlculum, along with. almost everything else, needs a massive overhaux

But if a new curriculum is to be developed, ji should not be a by-nraduct of the cxigencies
of scheduling. Rather, the curriculum should grow out of educators' carefully thought and deeply -
believed views of the nature of childhood and adolescence, of the nature of teaching and learning,
and of the purposes of education. To make curriculum a function of the calendar--perhaps it
would be more precise to say, a fumction of the computer used «for scheduling--is to make efficiency
God. And we know what the Bible says will be thc fate of those who worship false gods!

e 7 3
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What makes me doubly concerned is that the schedullng reqU|rements of year-round. education
seems to push the curriculum and the teaching methods in precisely the wrong direction. That is
a strong statement, but my concern lis a strong one; and | shall elaborate. Perhaps it would be
appropriate first to recall an incident from an autobio:raphical volume ! have been reading.
Describing a friend whom he had met lately, the author writes, '"One of his great moments occur-
red during a lecture. He suddenly came to a full stop, and stared up at the audience porten-
tousiy. 'l suppose,' he said.sterniy, “that you are by now aware that you are listening to one
of the most. blgoted men you have ever heard speak. '

Let me descrnbe the direction in whnch year-round schooling seems to push the curriculum:
Then 1et me explain why 1 think it is the wrong directiom, by contrasting-it with the right

"direction--the ''right direction,' of course, being the one that | prefer. The passage | just
quoted described the wrong direction: ‘''Short, preferably self-contained (not interdependent)
curriculum units better allow needed instructional flexibility:" The author of another-paper
suggests that '‘curriculum should be tied to three-week rather than nine-week segments in order

. to accommodate the moving in and out of vacat|on|ng tracks and still maintain continuity.!

) To, explaln what troubled ine so much, and what 1 hope will trouble -you when | am done, let
me sketch in-a view of the nature and purpose of education as a backdrop against which tu assesd -
the particular changes we are talking about.

The ‘major purpose of education, ! submit, should be to educate educators, which is to -say,
to turn out men and women who are able to educate themselves, who have the desire and the capac-
ity to take respon51b11|ty‘for their own education, and who are likely, therefore, to be not
just year-round but Tife -long, self-directed learners. ''Being educated,' as my friend, David
.Hawkins of the University of Colorado, has written, ''means no longer needqu a teacher.' Or

as Sir Alec Clegg, one of the great contemporary Eng]vsh educators, puts it, the object of educa‘,

tion ''is not so much to convey knowledge as it is to excite a determination in the child to
acquire it for himself and to teach him how to go about acquiring it.!"

9" N i

- “The most influential child psychologlst of modern times,. Jean P|aget, ‘puts it in an even
‘broader context. ''The prlnC|pal goal of education,' he insists, “is to create men and women who
are capable of doing new thvngs, not simply of repeating what other generatlons have done--men’
and women who are creative, inventive, and discoverers,' who '"have minds which can be critical,
can verify, and not accept everything_they are offered." ’ : o

Nothing less than this will do The children who will enter school'next September--or when-

ever school begins on your calendar--will still be in the labor force in the year 2035; we can-
not even-imagine 'what society will be like then, let alone what kinds of jobs they may have.
If we do no more than train them to fill the’ existing slots in society--if our goal is no more
than the acquisition of knowledge--we will cripple them for effective lives in the 21st century.
We must remember, as one educator has put it, that you cannot memoruze the future. YOU CANNOT
MEMORIZE THE FUTURE.

. We can help students prepare for the future, however, by making sure that students develop
_the capacity to educate themselves--by nurturing in them a sense of competence, a sense of being
actors as well as spectators,.of Lz2ing people who have the competence and the knowledge.and the
desnre to shape- the|r environment and not simply be passively shaped by |t

This view of the purposes of education has profound |mpl|cat|ons for the curriculum. It
means a high priority for the Three R's, for the ''development of skills and acquisition of =~ '~
knowledge,' of course: But it means a higher priority for children's ability--and their desire--
to use the skills and knowledge they develop and acquire.

“When | VISIted a partlcularly exciting school in a London 'slum some years ago, | asked the
headmistress about her students' reading scores; her answer has haunted me ever since. ''| will
show the reading scores, of course,' she answered, ''but after you have seen them, what will you
know? If | turn out a generation of students who have the ability to read, but who.do not read,

or who read nothing but the tabloids, | shall have failed. | want to educate a generation that
loves to read and that can exercise taste: and discrimination in what it reads! | want to .
educate students who enjoy poetry and-drama and .great. novels--and art and mu51c and dance -as
well. .

14

“The lesson Is clear: We must attach great importance to children's learning how to read--
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. youngest son heard me tell the story for the flrst time, -he added, '"That's what social studies Is, .

e - .

but- we should attach equal |mportance to such questions as: Do children enjoy reading? Do
they in fact read?  What sorts of books do they read? ' .

The same is tfue’ for the other two R' .. We should ask not simply whether students know
how to .write, butswhethef students enjoy writing, and how much they write, and what kinds of
writing they do. - And we should ask whether students enjoy mathematics, whether they know how
to think mathematlcally, whether they apply their mathematical knowledge outside the math period
itself. .

This may sound self-evident. Yet, all too often, we manage to convert those inquisitive, .
active learners who enter school at age five or six into youngsters who, at least while they . .
are in school, appear to be passive, apathetic, sometimes docile and sometimes hostile non-
learners: Students who begin school eager to learn are rapidly turned off from learning.

This is the essence of the crisis: The fact that more and more students are turned off N
from Jearning, that all tco many students see learning as something distasteful, and fail to
develop the capacity to take responsibility for, and to direct, their own learning--or, for I
that matter, thelr own behavior. ) . . . .

Wwhy is this happening? The most important reason, | submlt,‘ls the way we organize our

. classrooms, and the way we think about the curriculum they contain.” The way In which the con-_

ventional classroom is organized implies that the teacher is the source of all knowledge, the: . -
person .who decides when learning will stop. Education Is conceived of as the one-way trans-

mission of information from teacher to students, not as an active process; one taacher whose
classroom we observed,. in fact, had a sign In his room that made thls vlew explicit. The sign

.read, "Avajilable - Free - Knowledge - Monday through Friday, 9 to 3 - bring your own containers''--

as If the students were §imply empty vessels to be fiiled. If the sign was unusual, the attltude’

_was not

We turn kids off.from learning In other ways--for example, by the kinds of rules we
establish and maintain--most particularly by the inane insistence that students sit silently
and motionless the entire school day, a rule that is utterly foreign to the nature of children,
or for that matter, to adults as well. When | testified before a Senate committee, the staff
director called me any number. of times before | went up to the HI11 to remind me that my-
written testimony could run as” long as | wanted, but to please, please, not let my oral testlmony
run more than-15 mlnutes, because the Senators would begin to fldget, and-would want to ask
questions. .| don't think that that Is any critlcism of the Senators; you will begin to- fidget
if | run on too long. And yet we somehow assume that Children, or adolescents, will sit silently |
and motionless for L0 or 50 minutes at a time, all day long. ~. . ’
‘ We destroy children's desire to learm by the mindless curriculum we Inflict on them as well--
by the obgessloh with names and dates and so-called facts unrelated to any ideas or concepts, and
by the failure to recognize what we all know as adults, that learning is likely to be more -
effective if it grows out of what interests us.as well as what Interests our‘teacher. A friend
whose grandchild was visiting.her last Christmas discovered that the youngster hated science.
Curious about the reason, she asked him, ''What is science?" The chiid answered with the contempt
children show when adults ask the obvious: - '"0h, science is filllng in the lines.'" When my

too, Daddy."

Ve destroy students' desire to learn, too, by the kinds of punishment we use. When students
are punished by being kept after school, or by being réquired to read an extra assignment, we are
telling them that school is.so unpleasant, that reading and learning are so painful that the worst
thing we can do to them Is to give them more of it!

But we do worse than that! Another major purpose of education should be to develop self~-
reliant, Independent, autonomous human .beings--to develop men and women who have the desire and |
the capacity to take responslbllity for ‘thelr own behavior as well as for their own learring.

Most schools, | am‘sad to report, subvert discipiine.rather than develop it. For discipline--
true discipline--1s not the capacity t. behave oroperly' while being watched; it Is the capacity
to behave the same way whether one is watched or not. Most schools destroy discipline in this
sense; for when students are always being watched, when they are never given.an opportunity to
assume responsibility, to make cholces, to make mlstakes (for we all know, as adults, how often

Ic R 1
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we have learned from our .own mistakes), it is unreasonable to assume that they will develop
., into responsible human beings. ’

For students to learn to take responsibility for their learning or their behavjor, there
must be trust--trust in students' desire to learn, trust in their capacity to learn through
their own explorations, and trust in their capacity for growth and fulfillment. Without such
trust, teachers will not feel free to permit students to make chouces, to take responSIblllty—~
and perhaps most important,: to make mistakes and to.learn from those mistakes.

Another klrd of trust is equally indispensable--trust in the |nd|v1dual classroom teacher.
Unless teachers receive trust and respect from adm|n|strators, parents, and school ‘board members,
they will feel unable to encourage their -students' exploration. :

What this means is that classrooms should be as much teacher-centered as they are child-
“centered; they must be open to the teacher's growth and fulfillment no less than to the students'
For children are not likely to grow in classrooms in which teachers are little more than clerks

or technicians administering instructional packages prepared by someone else.

The view of education that is implicit in most of what | have read on year-round education,
and explicit in some, runs completely counter to the approach | haye just sketched. Take the
apparent need to break the curriculum into a large number of small, discrete, self-contained
units, for example. This runs counter to what .l think we know about the nature of knowledge,
which is interdependent and interrelated. It runs counter to what | think we know about the
nature of teaching and' learning and the nature of child-and adolescent development, which re-
quires us to look at a youngster's learning and development over a period of years, rather than
weeks. |f there is a pedagogic fault in the traditional calendar, particularly where children
of élementary school age are concerned, it is that it forces teachers to take too short a view

- of their students' development! To organize a curriculum in self-contained units of five or
4. six weeks is to force students to adjust to the needs of .the lnstltutlon, instead of adapting
the institution to the needs of the students'

Some of you may be thinking {or even muttering to one another) that ‘1 have mlssed the
point-~that year-round schooling encourages individualized Instruction and suggest that the
more flexible schéduling a year-round program requlres will encourage such lnd|V|duaJ|zat|on.
But | am talking about '"individualized learning," not "individualized instruction.’ There is
‘a profound difference between the two. Individualized instruction conceives of education as
‘something teachers do to students; as | suggested before, indiyidualized learning conceives of

- education as an active rather than a passive process--as something students do to themselves,
with a teacher's help -and under a teacher's guidance. . !ndividualized *instruction does not
permit individual students to deflne their own goals -or to try to reach their goals, or the
teacher's goals, in their own way.

Equally important, "individualized instruction,'" as the term is usually used, denies
teachers any active role in the “brocess of teaching or learning. |f you will forgive the ir-.
reverence, individualized Instruction is a form of inwaculate conception, in which information
and skills are tfransmitted from curriculum designers to students untouched and unsullied by a
classroom teacher's mind or spirit. Good teaching, | submit, reflects the teacher's interests
and enthusiasms; there is no room for either in prepackaged "instructional units.)'

: v ]
. What these papers | have read call individualization, | submit, is not individualization
as we usually understand . the term, but rather what an |ndustr|al engineer might call mass

éoductlon to narrow specnfucatlons with r|g|d quality control.- There is no room for difference
individual interests, for differences in individual learnlng or teaching styles.,. The only

,lnleldual difference that can be accommodated is.speed, i.e., the rate at which different
ndividuals cover the same prescribed material. ’ ' <

"I use the verb ''cover'' advisedly, for this approach, consciously or not, views curriculum
as ‘gomething to be covered, which means an emphasis on Information, not knowledge--on names and
dates and so- called facts. unrelated to any larger, organizing principles. By def|n|t|on, a cur-
riculum divided into 'short, self-contained, not interdependent instructional units makes it '
impossjble for studdnts to learn, and understand the structure of .the d|sc1pllnes they are study-

lng ‘ .
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This is a prescription for training, not for education.. Training means mastering a set

.of lessons--if you will, a set of skills and a body of information. Education requires training,

of course; in every field, there are skills to be mastered and information to be learned.

But education is moré than training--more than information and skills. As the old aphorism
has it, education  is what remains when the lessons have been forgotten. Or as the greatest phil-
osopher of the 20th century, Alfred North Whitehead, put it, ''Your learning 'is useless to you
'til you have lost your. textbooks, burnt your lecture notes, and forgotten the minutiae which

you learnt by heart for the examination."

Let me conclude with a story. According to legend, '"Rabbi Schneur Zalman, one of the
great Hasidic Rabbis of the late 18th and early 19th centuries, was imprisoned in St. Petersburg
on false chardes. While awaiting trial, he was visited by the chief of police, a thoughtful man.
Struck by the quiet majesty of the rabbi's appearance and demeanor, the official engaged him in
conversation, asking a number of questions that had puzzled him in reading the Scriptures. Their
discussion turned to the story of the Garden of Eden. Why was it, the official asked, that a God
who was all-knowing had to call-out when Adam was hiding-and ask him, 'Where art thou?'

'""You do not understand the meaning of the question,'' the rabbi answered.: 'This is a
question God asks of every man in every generation. After all your wanderings, after all your
efforts, after all your years, 0 man, where art thou?. '

v "It is a question asked of societies as well as Individuals. One is almost afraid to ask
it of this society at this moment in time: the crisis of American society as a whole, a crisis
whose resolution' depends, in no small measure, on the kind of education our children receive.
When -those of us here today .are asked, 'Where art thou?,' our answers will not be judged by the
efficiency with which we have run our schools. Rather, we will be judged by the effectiveness
with which we have educated a generation of thoughtful, sensitive, and humane--as well as
informed-~human beings. ’ ’ :

°

NOTE: Dr.. Silberman's speech was read by Dr. Edward Brainard of the Colorado Department of” Edu-

“cation staff. Dr. Silberman was unable to deliver the speech personally due to an injury he sus-
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JoB ALIKE SESSIONS

ARCHITECTS AND SCHOOL "BUILDING PLANNERS

. v Dr. Glen |. Earthman _
N Director of Field Services
Virginia Polytechnic Institute and State University
Blackburg, Virginia

" Few, if any, responsible educators advocate a YRE program which calls simply for the same
kind of existing program only to be spread over twelve months rather than nine months. [n, some
isolated examples where this approach is the case, it is usually the result of an expedlent plan,
developed for various reasons, which seeks fuller utilization of existing facilities.

In almost-all of these cases, when more funds are avallable for either new or additional
facilities, the year-round program usually ceases. But for implementation of a fully conceived,
well developed and organized program of year-round educational opportunities, it usually means
a substantial change in program that, consequently, makes added demands upon existing facilities.
The. logical extension of this premise then is that just as any educational program needs precuse

" definition before facilities can be planned and designed for it, a year-round education pfogram
must also be well defined before facilities can be planned. ThIS phase of the planning for a
YRE program is perhaps the hardest job for educators, or at least it seems to be the hardest.
Efficient facilities can be planned and designed to fit the needs only to the degree that
programs are well deflned , .

‘ The first step to be undertaken in planning educational facilities is program definition;
/ in other words, the educator must, first of all, identify and define the teaching/learnlng
' processes that will take place wlthln a given set of condltlons

Once the YRE program is developed sufficlently to be spefled out in terms of goals, objec-
tives, participants, activities, processes and the like, then it is possible to begin the next
step in matching the program and -the facilities.

The educator must then.survey the existing facilities within the schodl district, .evaluating
in terms of how the facilities will serve the defined programs. - In this evaluation, the facili-
tles are critically examined, not only in terms of space, but of equal importance, the accountre-
ments a building needs to support a YRE program. In most cases the obvious imprévement a
facility will need is air conditioning’ to accommodate an inside educational program during the

" summer months. Other improvements,-however, may need to .be made to the facility to accommodate
certain aspects of an indigenous YRE program. Whatever the improvements needed, they are iden-
. -tified through the survey of existing buildings.* . *

The next step in the school planning process is the identification of new facilities -to meet
growth needs, followed by implementation of the total master plan. The above describes the
process, but does not necessarily identify the individuals who carry out the process.

¢ W|th|n the context of a seminar addressing itself to '"Architects and School Building Planners'

concerned with YRE programs, it is incumbent that the role each person has to play must be liden-
‘tified and also identify the entry point each role assumes in the planning process. Others on
the panel wiil. speak about the role of the architect and the educational planner, but here It
is important that the entry point be established for both these roles. Suffice it to say that
both the architect and the educational planner must be involved at the earliest possible stage.
The educational planner is, of course, responsible for either planning or helping to plan the
educational program that will be carried out, depending upon the responsibllities assigned to
this role in a particular school district. This role must be activated-early in the planning

. process, preferably at the initial outset of the project to insure clear definition of program.

The architect must be involved in the process early enough to assist, If necessary, In the
evaluation of the existing facilities. The crucial element here is that educators begin the
planning process early enough to insure suffucuent tlme to complete what is necessary for a
successful start in a YRE program.

Q s 19
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A redlistic time frame for planning and implementing is needed to undertake such a massive
effort as a YRE program. When educational planners and architects are involved in the early
stages of the planning process and. the entire undertaking has sufficient time to properly develop
and allow necessary facility improvement and conversuon, then a successful YRE:-program can be-
assured. .

In addition to planning in a timely fashion, educators desiring to implement a YRE program
need to think in terms of comprehensive planning. The entire community must be involved in any
planning effort in order for a YRE program -to be successful. Educators have too often thought /
of the year-round school program as just that--a program of the school conducted over a 12-month ,
period. Such thinking is indeed faulty because it fails to take into consideration the many: /
social and civic organizations that impinge upon the school program. To successfully plan”a YRE

-program, educators must work with all segments of the community and all agencies and organizatlops
involved with the children and youth of the community. This especially means th&se agencies and
organizations that furnish services to children and youth, viz, the Department of Recreation.

In the majority of communities the local governmental agencies provide recreational servié%z
to the school-age population and in offering these services utilize the school facilities ‘to' ,;*
house the recreational program. Obviously, in those communities and school districts where /
this is the case, implementation of YRE programs witl complicate the operation of at least one
governmental agency. YRE programs might not impede recreational programs, but it could mean:
that the city or county government will have to support the YRE program |nd|rectly by buylng
new recreational facilities.

=3 il

‘Whatever the impact in the local community, such circumstances as described above then de-,
mand that the school district planners employ a 'total resource planning'. concept. This concept
almost by definition, suggests that all resources in the community be identified and utilized
for the education and recreation of all children and youth. Total resource plannlng insures -
better utilization of those facilities the community now has and prevents serious and costly
overlap between school district and local government.

»

F. Lamar Kelsey, FAIA - Architect
Colorado Springs, Colorado

[

At a recent meeting, school admlnlstrators made some educated guesses about the future.
By 1985, they foresaw:
-~ Half of all publlc schools will be operating year- round ‘
-= High school students will spend moire than one-third the|r learning time outside the school;
-- One-fourth of all school districts will enroll three- and four-year olds in school; and
-~ 95 percent of all children will finish two years of college using a Federal college-
voucher program.

So what's new? Viable educational programs. have always been dynamic. They must be if

they are to keep pace with a changing society. It is equally true that viable educational faci-
lities must be capable of supportlng change In.the educational “programs they serve. A well planned
school building eercts change in educational techniaues and equipment...andx itself. Year-

round’ education is only one of many changes the facility will face In its llfetlme

The form of year-round education varies. It may require self contained classrooms, wide-open
learning spaces, or both. It may or may not call for a departmentalized organizational structure.
These decisions and lots more are based upon othei factors--not primarily.upon the utilization
of‘a year-round schedule. The designers who produce good school buvldlngs will give these matters
consideration without great cohcern about whether the school year is to be 9 months or 12 months,
long. . .
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N, Jdther things being accounted for, there are two major elements about year-round programs

lwhich exert special pressures upon school design.

'\;$odz'comfdrt becomes a year-round concern which calls for cooling as well as heating and
ventWJating; To those in southern climates, this is of no special concern...they have already
made cqoling a .part of their building design criteria. But for those who have not provided for
cooling\\the problem can range from mild dollar impact on relatively new buildings where pro-
vision has already been made for the installation of future cooling to severe dollar impact in
school buildings--old and new--where the cost of cooling systems could range up to ten dollars
a square foqt of floor area. " This cost factor alone coild shape a decision against year-round
education. ' ’

The second impact of year-round education upon the facility is the increased wear and tear
it suffers due to greater use and reduced time for maintenance. The private sector has faced
this problem all along but it wbuld be a good investment to spend a little more when building
or modernizing to ''toughén up' the facility so it will -be better able to withstand heavy year-
round use. Then operating and maintenance budgets must be structured to anticipate higher wage
rates caused by night and weekend work. . v . :

Facility capability and cost are factors which enfer into the decision-making process when
year-round education is under consideration. And the answer, 'year-round use of our buildings
will save us from building new schools to house growing enrollments' won't do for many districts.
These days, many districts are watching their enrollments dwindle. The key questions, then, are:
Will year-round education improve the quality of our educational program and will.it produce a
good return for hard-earned tax dollars? Hard questions...but realistic ones.

"

CENTRAL ScCHOOL STAFF ADMINISTRATORS

Thomas' J. McConnell, Jr.

* Director, Computer -CenteTr

Atlanta Public Schools .
Atlanta, Georgia b

¢

When contemplating the implementation of a-YRE program, a question frequently asked is
"What impact will this implementation have on' the administration of the schoo}.dis}riét?“

. ) e .

From our experience in Atlanta | would say that the impact has been slight and additional
staff duties to support such a system have been minimal. This is not to say that it has not
cost more money. Quite the cortrary. @ ‘ :

More staff members arc now assigned .te full year-round duties ‘and no tuition is being
charged to -those students who are attending the Fourth Quarter. (We call our YRE program the
Fourth Quarter). Another fsctor that directly affects our revenue Is that students are now
finishing high school in three years instéad of four and thus'leavihg us without this addi-
tional ADA (Average Daily Attendance). This loss of ADA obviously affects the figures that
we submit to the state for reimbursement purposes. ) '

The Fourth Quarte;/dfg/;equire a different approach to the way the traditional summer
school activity was cafried out. If one thing can be identified as to why Atlanta chose to
implement the Fourtf Quarter Program, | think that it was the move away from the traditional
academic summer_frogram. Students were ehrol]ing to earn extra academic credits rather than

- to do remediat work to make up for failures in the regular academic program. -

Sinee more faculty and administrators are now assigned to year-round duties, obviously
" more of” the school district's physical plants are being used year-round. The additional main-
tenapce and gperating personnel required to keep these buildings open and functioning obviously '
a@ﬁ to the payroll, ’ h v . . :

s ' . : . z:jL
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However, as | have mentioned, none of this really increased the workload of the central
staff. Perhaps ! should say that this has been true as far as the computer center is concerned.

The computing potential of the school district is sufficidnt so that activities can be
scheduled to accommodate the requirements for computer service and thus really do not impact

.the workload significantly.

The demand for computer services for a school district does not necessarily increase be-
cause of the requirements to support the implementation of the Fourth Quarter Program.
Employees get payrolf checks year-round and, the majority of the functions of computer services
are by definition activities that must go on all year. 'All accounting and budgeting systems
(we prefer to call it PPB), payroll functlons, personnel functions and the host of general type
systems functions not necessarily related to the Fourth Quarter Program must be performed by
the computer regardless of, the status of the Fourth Quarter Program.

The computer center is in operation twenty-four hours per day five days per week with
weekends assigned to special non-scheduled activities. The first shift is dedicated to program
development and tele-processing functions. The other shifts are dedicated to the normal
production activity. of the school district. ' : :

The real impact on the demand for computer services is via the student related activities.
Students are scheduled every three months. This entails a good deal of individual effort as
well as computer time. However, it is my opinion that this is not as bad as it might seem.
" The scheduling, grade reporting, transcript cycle is never ending. This means-that individuals ) Py
.involved are never allowed to forget the system. .Re-assignments do occur but someone else is |
always there to fill in the void. We are in a constant state of student related activity.

e " 1 can only relate to you bur experiences in Atlanta. We have developéd‘many automated
" systems and you are more than welcome to investigate any of these systems. However, 1 would
not want to mislead anyone into thinking that these systems would provide anything more than
guidelines for other school districts. | would not want you to think you could use any of the
systems or applications thgt we have developed in this effort. They do work-for us. They are
available to you but they may not provide the same results in your settlng that they do in

ours.

In summary, | would say that there are a great number of var|ables that must be consndered
in implementing the YRE concept. One obvious factor is that of district size. A larger W4 o
district would certainly realize different benefits and would face many more problems than a

small district. Additionally, it might well be that below some magic number thn Implementation®
of the YRE concept would not even be feasible. :

&
3

Dr. George H. Dalgle|sh .
Assistant Superintendent of Instructional Serv1ces'
Colorado Springs School District 11
Colorado Springs, Colorado

Since | notice that the emphasis for some other sessions is on top|cs concerning initial
planning for year- round schools, etc., 1| will focus more on continuing concerns of some of us
at the central office in terms of the year-rpund school. This brief listing is not designed to
be exhaustive, but rather important to note that | speak from the context of a district in whlch
only 2 of 50 schools (soon to be 5 of 52) are on a year- round schedule

Prov1d|ng supportive services in ‘the summer to the year-round schools, services which
should be comparable to those provided all of the schools during the regular school ygar, is
‘extremely-important and can be difficult to accoemplish. This problem probably would be some-
what alleviated if the entire district were on the year-round schedule instead of only a fraction

of the total schools in the district.
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Efforts must be expended, in cooperation with the individual buildings, to determine what
additional funds are necessary to assist these schools in meeting some problems which are unique
to them because of their year-round status. Modest amounts of money properly applied can do ‘much

‘to assist in such areas as community relations-~through newsletters, coffees, etc.--and to provide
enrlchment during the intersessions.

" Although no severe problems have been enéountered yet in terms of professional negotiations,
where year-round schools are concerned, part of this situation is due to the fact that the central
office has worked cldsely with the local teachers' organization. to anttcupate potential probtems

in such areas as working conditions and contractual arrangements.

The ‘central office shares an important responsibility with the schools in ‘terms of community-
wide information programs concerning the year-round program. ‘ Oftentimes this cooperative endeavor
involves simply.the visible support for a school's year-round program as implied by the presence
of central office personnel in the building during meetings with that school's particular public.
Where only a fraction of the schodls are on a year-round program, the central office plays a
particularly important role in informing the community-at-large about that program.

Central staff personnel continue to play an extremely important role in assisting individual
schools to work with other community agencies--for example, park and recreation department, YMCA,
boys' clubs, scouting organizations, churches, etc.~-so that the augmenting and complementing

.services of these community agencies, including the “schools, can be encouraged and -facilitated.

It is axfomatic that central office personnel should be sufficiently well-ihformed about the
year-round program, the same as for any other major program in the district, to be able to speak
intelligently and factually about most aspects of it. Too often central staff may not even be’
well-acquajnted with the calendar for the year-round school. Such a lack of command is damaging
not only to the central administrator's ability to communicate effectively with the community-
at-large, It is perhaps even more damaging in terms of his inability to communicate effectively

" with the staff members of those schools.

Charles E. Rufien
Bear Creek~Columbine Area Superintendent .
Jefferson County School District R-1
Lakewood, Colorado

Regardless of the type of year- round education being considered and/or implemented by a 3
school district, certain :questions must be researched by central school administrators in order
to help identify areas of operation which mlght be influenced by the unlqueness of year-round
education. . .

Questions to be considered should include the following:

I Scheduling:

A. What demands upon staff and administrative service are reqU|red as students
:are re-scheduled continuously throughout the.year? ‘ ) -

B. What additional record-keeping services and procedures are needed !b insure
systematic accounting of .pupil placement, pupil progress, and systematic
procedyres of program offerings within and between artlculatlon areas?

I Staffing and Contractual AgreementS'

A. When glven the choice of work year contracts, what are the patterns whlch
- certificated and classified personnel prefer? :

o ‘.t B o . :3:3
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How many dlfferent contracts wnll Eé requlred to staff a year -round schoof
operation? ° :

Will employees regard empldyment in a year-round school preferable or less
desirable than the traditional operation?

Wlll some employees by virtue of assignments not havo identity with a

part|cular school? o

’

Will some teaching contracts at given articulation levels require that the
teacher work year sequence be the same as his or her students?

Who will assume responsnblllty for the managlng of a building when the

principal vacations, particularly, if it is a 'single administrator school?
Will. there be any extra compensation for the person who will assume the
responsnblllty? g

How will pupil personnel teams such as the school psychologlsts, social

workers, nurses, and. speech therapists be assigned®to the year-round schools
to provide maximum service when the schools are open?

Curriculum

A.

Can the district actually develop and employ non—sedUential,_uﬂgraded three-,
six-, and nine-week courses at all levels and in all subject areas? Are
non-sequential courses:necessary?_'- ' ™

. . 5 ; .
Will practical considerations for Pmplementation of thrée-' six-, and nine-
week non-sequential courses requlre alteration of present course objectives
and teachlng strategy? ) 1 :

/ . !

Can all areas of study be placed pn'a continuum oF skl1l development?

Will a year round plan of educatlon 9r|ng about expanston of th% curriculum
and enhance lts accesslblllty to students? o Y

It
H
H

Will student selection of curriculum offerangs be broadened?

Will the opportunlty for intersessions with mcni—courses safms'
students express for more relevance in the curriculum?

Will year-round educatlon effect change in curriculum organlzat|on in such areas
as continuous progress, mini-courses, independent study, open laboratorles, con-
tract. assignments, resource centers, achievement grouplng, mul ti aged grouping,

.multiple in- depth units, and diversification of the “extra- currncu]um?

Advanced Study, Inservice Education for Staff, and Curriculum Writlng

_A.

Cost

A,

What effect will year-round education have on establlshed plans for teachers
t pursue advanced study and/or recertification?

What will be the pattern of induction and orientation of teachers new to the
_school district?

. When and how WEll'fnservice programs be conducted for teachers in the year-round

program?

What opportunities can be provnded for the involvement of year-round teachers
to work on the development and rewriting of" currxculum?

Implications - -
What is the actual cost of building adaptatipn for year-round operation, such
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~as air conditioning and building modifications?

B. What is the actual cost of increasing services in such areas as transportation,
plant maintenance, food service;—instructional support service and utilities?

N C. What is theiadditional wear-and-tear factor on the building, equipment, and
supplies?

D. What is the comparison'on a cost accounting basis between the school functioning
year-round in terms of all routine instructional expenses?

+

CURRICULUM SUPERVISORS

N Dr. John W. Washburn, Jr.
»..Director of Elementary Instruction’ R
"1 Great Neck Public Schools
Great Neck, New York

School systems all over the country, whether urban, suburban, or rural, have in common the
‘resources of time, people, space, and '‘things'' a community makes avajlable. While these resources
“may differ in quantity and quality, :they are the basic resources all d?'UQ{ whether curriculum

supervisors, teachers, principals, or other personnel, have with which to do qu{\fhing-—schoo}.
. l. * o \\

The year-round approach to schooling provides us with a vast array of Opportun??Tes\(and

problems) as we reorganize these resources for the educational needs of our nation's youd§§t¢55.

The following are YRE opportunities {(problems?):

People - Possibilities for matching the adults and student population for purposeful

- activity. :
Time - Possibilities for creating new family, community, and school affiliations.
Space - VYear-round use of "indoor" and “outdoor! space offers new and extended poSsibiTities:

Things = Possibilities for tangibles (curriculum materials, .supplies, etc.) and intangibles
(hppes, aspirations, renewed enérgy) to be orchestrated in more productive ways.

%

. Curr}qulum supervisors should be expected to serve a major roie in-attending to the fol-
lowing: ‘ Co . : :
" 1. Promoting cooperation among school personnel (people resource) to insure that every child
has equal access to educational opportunity.- .

2. Providing services to meet the needs of individual learners Iin new an% expanded ways.

3. Promoting cdoperaiion among all agencies, public and private, that serve the needs of
children so that the full array of services and opportunities to meet each child's needs
be made available. .

vnre

Broad curricular areas worth exploring (for YRE and others) are: nutrition education,
physical education, moral and ethicai education, education for leisure-time pursuits, and educa-
¢ tion for livelihood.

c. e,
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Mrs. Muriel Brainard
Elementary Language Arts Resource Specialist
Jefferson County School Distric¢t R-1
Lakewood, Colorado

As | have spoken with teachers and principals about the most important role or roles
of curriculum supervisors in year-round education they have consistently sald three thrng%
Be avallable, Be supportive; Know about us.

| would also add two other “essential roles assumed by the curriculum supervisor in work-
_ing with schools deallng with year-round educatfon. These are: Help plan, Communicate.

These are activities, hopefully, that we are already doing.for schools on the traditional
schedule.. What, then, do year-round educators in our various districts mean when they say, be
aVailable, be supportive, and know about us? .

‘Our relationship.with year-round schools must begin with the KNOW ABOUT US directive. We
cannot wait for someone to tell us everything we need to know about year-round education. We
must seek that knowledge. -We must read. We must listen. We must become.involved. We must
share ownership of year-round education with teachers and principals. - We.cannot wait for mes-
sages to come to us. We must seek lnFormaélon ‘and be constantly aware of the schedullng of
our year-round schools and their specific beginning and ending dates for the various se55|ons

Availability and support are the next essential ingredients. VYear-round schools need to.
know you are there and can be called upon at any time. Yet, you must not wait to be invited.
You must, -at times, anticipate the needs and concerns.of year-round schools and become involved.
_ As year-round education implementation begins it is a time when curriculum supervisors must be
.even more willing to share of themselves, their time, and their talents to help schools make:
the best instructional deC|SIons and to feel comfortable and knowledgeable in the implementation
of those deC|5|ons .

Good plannlng s a key ingredient that can be guided by the curriculum specia)ist You
Jmust know the year-round situation and then be able to adapt the curriculum to the long- and
“short - range plans of a school. An essential role of the currlculum speC|allst wiil be that. of
helping school persgnnel look at the educatlonal process i . -

. Year-round education will stimulate individualized instruction as well as team teaching
and multi-aged grouping. The greatest strength of 'year-round education will be in its flexI-

. bility and the potential to meet various needs through many differing implementation plans. *The
move toward individualization will require careful record-keeping and development of a
sequential and continuous progress curriculum. The nature of this curriculum must offer much
flexibility. Ideas must be generated and developed by teachers. Curriculum supervisors must
have the background and knowledge to become facilitators for this program chapnge growing out
of teacher concerns. , - .

.
’

There is also the danger that too many changes can come too fast. Currlculum Personhe‘ must
understand and accept this. |f we believe students have dlffering abilities we must recognize
this about teachers and principals as well Curriculum personnel must be flexible and accepting
in their work W|th schools. '

Good communication is always complex. .This is even more true in year-round education. At
the same time, effective communication Is more essential than ever before. [In year- <round educa-
tion there is no beginning.and no ending of school. New teachers might join a ‘school staff at
any time of year. As this happens, curriculum supervisors need to communicate with supportive
contact and inservice opportunitles. ’

Communication between groups of teachers who function at different tlmes of the year Is
important: in order that continuous progress can take .place. Schools Within a district who .
are operating with year-round education should also have an opportunity.to work together. Curri-
cutum .supervisors can serve as facilitators to, help these communicative opportunities happen.
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Thus, the effective year-round education curriculum ‘supervisor must be an indiviqual
who has -a good basic knowledge of year-round education and who' can function as an available

support agent to help schools plan and communicate:. .

AELEMENIARY SEHooL FN;NcivPALs AND TCACHERS'

Ms. ‘Chris_Short
-Teacher
' : Mollala Grade School
Mollala, Oregon

One feels like a jouinaiist as the questions come. What's it Tike tc gc in the summer?
Is moving a problem? What about continued education for teachers? |s there gréater reten-
tion with shorter breaks? It became obvious that organizing the responses in some slick ex~,
nository form would be too time consumlng and unnecessary. So what follows 1s a brief descr:p—
tion of the r'esponses to maJor aspects of the 45-15 year-round schedule as we experienced them.

Instructlon. Our 45-15 plan-: provides a shortened time schedule for lesson sequences.- Teach-
ers now think in time periods of thres; six or nine weeks in preparing units and their sequence of
skills. The short-term goals become necessary as each. track proceeds independently throughout
the year. Teachers feel a deflnlte ‘need ‘to accomplish certain goals within a specific number of
weeks. |t.might in reality be iittle-different from a traditional system, but our staff feels
as though the accountability has risen with the shorter periods of in-school time. ..it could
also be a phase of adjustment we are still experiencing. In either case, it does ‘stimulate
teachers to evaluate their sequence of units and goals for each.session more critically.

As for the students, learning has nevet'been painless. We have performed no miracles here.
But 'there Is a definite relaxed attitude among students because they know a break is within a
reasonable length of time. We.avoid that extreme tenseness that schools experlence each spring
during the last month of school . . o - . )

v 4z, Another pOSlthe aspect is the ztudents attitude upon each return. it's like thé beg'nn:ng
of “schdéd B)1 over again. Eagerness to be back, to do well, to please is demonstrated four

times each year - not just one. This enthusiasm can last up to two weeks - time enough’ to launch
a good nine-week period. ) . : - e

Retention juss Is less with three-week breaks. This combined with the students' eagerness
stimulates progress with most students. Their self-confidence seems somehow helghtened by the
perspective -they acquire in those three weeks. . ) .

Many of the fifth throuoh eighth grader< return durlnn their break to help in primary and

~intermediate classrooms. It becomes a way to stay ''where the action is'" as well as contribute

in a meaningful way - something kids need to experience more during the Junior high years. The
practice has proved a valuable asset in primary and intermediate classrooms and is often con-
t inued when the older students return from vacation.

. Observation and Evaluatlon5° Once a year evaluations ‘are requnred by law. In our system,
the principals do this. - The number of teachers plus their other responsibilities (discipline
and ccunseling) make the task enormous. The situation simply demands additional pefrsonne},
otherwise, we run the risk of "burning out" our principals. A counselor and/or a curricutum

.'coordinator are possibilities for the future.

- Parent-Teacher- Student Conferences: Thjs year we have come up with a satlsfactory confer=-
ence cschedule. ne follows the first nine-week period, .and the other follows the, thlrd period.
During conference week, school is dlsmlssed early Th|s week is also mOVIng tlme, and the early
dismissal is helpful. )

& N * . .»~
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We feel that this .is an adequate timetable in which to bring up any concerns, work on them,
‘and evaluate the progress with the majority of students. Special problems are oF course handled
independently of the general conference schedule.

Conferences are sequentially scheduléd for a family with several chiidren. ‘An ‘organizational
task we find frustrating at best. One evening is scheduled to accommodate working parents. It
is quite successful even though it becomes a long day for teachers.

Further Schoolxng: .Further*schoollng is Timited because of obvious schedule conflicts. Two
tracks offer convenient breaks for taking summer school classes and workeshops. The district cur-
rently has a policy allowing one unpaid.term of absence to pursue- schooling. Ne t-.ure is re-
quired to benefit from this arrangement. After five years in the district a year's leave is
offered for. schooling ‘or travel--unpald of course. .

Oregon College of Education at Monmouth is cooperating during the summer by offering
three-week workshops. Perhaps more colleges will modify their summer programs toward this end.
Until that: becomes a reallty, ‘night classes will remain the most commori way to pursue post
graduate work.

_ Moving and Storage: Perhaps the -most verballzed aspect of YRE is the constant movung between
rooms. -t is easily the most Inconvenlent aspect Temporary - storage containers’ are necessary.
Ours were .poorly designed--a, result of no teacher input .as to dur needs. They are also communal.
Each' track only has one--not each teacher. ’ : '

There was much lamenting in the |ntermed|ate and primary levels because of the large store
of persona! materials to be movc The problems are being handied by shar1ng more things and
simply streamlining one's mode oF instruction--not necessarily at the expense of quality.

The actual process of movinag cut is done durnng the no .al school day with everyone's

help. In.some cases oniy 20 minutes of the DLudent s* ifnetructicn time is neededu
Moving in is accompllshed aften,%chool and may take several hours or in some cases a week
to get fully set up. S i~ . -
- AN : ’ : - .
. Who one follows and what his or her instructional style is becomes very |mportant. Problems
still exlst but, like the British, we seem to muddle through

Vacation .Schedules and Tracking: Vacation' and track schedules ‘are-adjusted once a year,
Parents have the option to change. Teachers at each grade level and subject matter area are
allowed to work out changes among themselves --.a happy situation for us and the administrators.

- b 4

The distribution of students among the tracks is relatively even.

“After the first year of L45-15, most teachers and parents had definite ideas as to why their
particular schedule was just great for them. As a consequence, few changcs are made. But like
in most situations the admtnsstrators and seniofrity cast the deciding votes in a deadlocked
situation. -

Community Relations: The weakest aspect of our:system is in community relations. At
“present we have no regular communication with the community. Our only contact with parents is .
. during conferencing and any such’notices that are sent with the students. Good PR is essential

to a vital school program. It would be to our advantage  to develop a regular communication with
the community, not only to enhance support . oF school programming and budgets but also to in- .,
crease communlty identity.

We find the 45-15 plan'accommodating many of our needs but presenting us with, ample
"opportunities to say, ''We sure have a lot of improving to do. :

®8 -
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] . Mrs. Ruth Womack -
Principal of Julie Penrcse clementary School
Colorado Springs Schoo! District 11
LT Colorado Springs, Colorado ' - i _ -
In Penrose‘School Colorado Springs School District No. 11, Concept 6 was pegun because of

an overcrowding sntuatlon. Concept 6 has allowed us to handle 1,050 students in a school built
. for 750. ’ .

"It has been necessary to ‘do mzro detailed planning admiziztratively because a Concept 6
- school is compatable to running three schools in one. The. staff has also found it necessary
to plan in détail so ‘that all possible teaming is charted well in advance. 3

Communicaticn is probably the single most important aspect and must be considered from the
viewpoint of community, parents, teachers, and students. Communication with parents and com-
munity has been done in a variety of ways, including coffees, large open meetings, PTA meetlngs,
curriculum coffee open houses, and parent-teacher conferences.

Communication with teachers is acrnmoI|Shed with total faculty meetings when possible and
w1th level coordlnator meetings and team meetings held,weekly. .

[

Student communication is facilitated through opening exercises held each morning for the

entire student body in the rescurce center. Tnis enhances the feeling of a total school aware-
ness rather than a pattern identity. Grouping far the social studies, science, health, and
art. areas across patterns aiso makes for a feeling of school unity,- Students also observe
Track and Fieid Day, Chrlstmas, Valentine, and Halloween parties throughout the year. Parent-
teacher conferences, as well as personal notes from teachers to students are used.

Mrs. Dottie Brenner )
. Teacher at Vanderhoof Elementary School .
‘ Jefferson County School District R-i -
* o Arvadz, Zolurado S

B -4 .

) Year-round education has presented to educators in Jefferson County School District one of
the most challenging aspects of modern education. Our district, long known for innovations, -
flexibility and versatility has attempted to put together & sound cohesive year-round education
program that wili meet the needs of K-12. It is presently being piloted in the Arvada wWest and
Columbine areas. '

Our year- round education program, known as Concept 6, divides the calendar into six terms,
with four of those equaling a nerma! or traditional schnnl vezar, Students may opt for a fifth
term. (The fifth torm is more remedial on the elementary level and more enrichment or an op=~
portunity to graduate early on the secondary. level.) : v .

These terms are designated as Track A, B, and C.

A - October 1 - February 9 B - June 3 - October 2 . G- JU]Y 31" - December 3
April 6 - July 5 ~© December 2 - April 7 . February 6 - June 4

Scheuuling perhaps'has been our most time-consuming ogre. While there was little dif-
ficulty in the buildings in the selection of vacation patterns for the.teachers, the opposite
holds true: for scheduling currnculum, (l.e., social studles, science, language arts, art, music
and gym). This problem was made’ complex by our not havnng specific teachers assigned to Track B.

Initially; ‘as a sta-f we had- many staff meetlngs to look at Concept 6 student enrollment in
our building. Once numbers were fairly well . established, we tackled th dilemma of Track B.
This problem has become a focal point upon which al} problems revert to--an area of much concern
to the teachers and administrators piloting the program This leads to the observation that if
= ~“hooses to have volunteer enrollment in a year round education program, there must be monies
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allocated to cover necessary expenses. Otherwise vacation selection must be mandatory.

- Tha time and effort we have all put into.scheduling has been timeless. We now face a new
series of planning, evalyation and change due to our enrollment decrease. However, the many
rewards throughout our short duration on the pilot have made the effort worthwhile. The’
children retain far more than they did while on a traditional calendar year. Their attitude is
positive and exciting and our “bOnus learning sessions'' have added yet another dimension in
their educatlonal process. .

In short, year-round education is like teaminQ and open-space--a great deal more work,
time, and effort--but the rewards maké .it worthwhile.

& : . ) ) e

"ROLE £F THE NON-CERTIFICATED PERSON 'IN A YeEAR- ROUND ScHooL

Mrs. Luree Wolff
Secretary at Cunningham Elementary School
Cherry Creek School District 5
Denver, Colorado

b e
Non-certificated personnel -- secretar|es, clerks and classroom an%es -~ have a very .

involved role in the vear-rcund school fust as they did in the traditicn#) school. They continue
to be responsible for all secretarial and ¢lcrical work, Eut their duties are expanded,

, The greatert expansion comes in the public relations role wuth the communlty The secretary

—~ and the clerk must be very well informed on all facets of year-round education because they are
constantly explalnlng some aspect.of the year-round operation to parents and visitors, either by
telephone or in person. Frequently the children will come to the office for information rather
‘than asking the classroom teacher. This role was very important in the initial lmplementatxon,'
and continues to be very time-consuming since our c0mmunlty is very mobile and those new to year-
round schools are constantly enrolling. :

Aside from the commun'catlcn involvement in the !u.tlal implementation, the office staff
also worked with parents.and an aide in dividing the communlty into four geographic areas that
would be balanced both by number of students and grade levels within each track. The office
staff designed a family census card which was sent to the community and returned to the office.
With this card, each chlld was marked on the map by a pin color- coded for has grade level.

For schedul ing purposes these geographical groups were called tracks, A B, C, and D.
Students of each of the four tracks were scheduled to attend school for 45 class days (9 weeks)
and then go on vacation for 15 class days (3 weeks). The tracks always sstay in the same order’
of rotation with three tracks in school and one track on vacation.

A master calendar was printed showing each track in a different. color. This calendar was
designed so that days in school, vacation days, and holidays were indicated for the entire school
year for all four tracks. lndlvldual track calendars-were printed and given to each family.

The next .step was to get all children pre- reglstered and asstgned to a track. Pre- regis-
tration packets were. sent home with the students and returned to school before classes ended in
June. In early July, team leaders from the staff met and assigned children to classes and arcas.
The office staff assigned children to tracks based on the boundaries that had been decnded by

- the community group. '

Also during July, the secretary and clerk pinned 'a second map for transportatlon personnel.
A route supervisor spent several days at Cunnlngham laylng ‘out bus routes and stops to accommodate
the four tracks. By August 1, registration packets were ready to be mailed to parents. They
" included individual track calendars, class assignments;, and bus stop information. Classes for
Colorado s first Year- Round School began September 5, 1972. We still use the same registration
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pnocedure -- pre-registration in May and track calendars, ciass assignments and bus stops de]lver-
: ed to parents before the new school year beglns in July.

As we moved |nto our first year of the year round school ca]endar, our first concern was
how to record student attendance in our building and report it to the district office so that
the  attendance reports to the state included childrer on all four tracks. We do this by record-
ing attendance by track and grade or level in our attendance books. Then, we report the at- ’
tendance of students for. three tracks.at a given time and for the fourth track three weeks later

- when they return from vacatlon for a composlte attendance number to be reported to the state.

A secretary and clerk in another yea:-iound school in Cnerry_Creek, in the.: second year
of the 45-15 calendar, devised a track attendance card for each student. This is definitely an
improvement over the attendance books Cunningham presently uses. This.attendance card will be
used.by'all.three elémentary schools on the year-round calendar in Cherry Creek next year.

A form with the expected return ddte is sent héhe with each student going ''off track'.
reminding parents their children are to return to school three weeks later. These forms are made
up in the office and prepared by aides in the irstructional areas. Even though this is an added
chore, it Is espectally helpful. for parents of new students. ' i

The office types a Perent-Teacher bulletin that is sent home with all students .in school
the - day before a track lcuves for vacaticn =-- tracks usually end on a Friday. The bulletin is
sent home with the incoming track on the day they return from vacation -- usually a Monday.
This same routine is used for sending ail ‘types of sghool information home to paients,

On-going. communication with parents continues tc be a major role played by clerical personnel.
The mobility of the student population at Cunningham places an increased responsibility on both
the secretary and the clerk to explain the 45-15 concept to parents new to the communlty
We “have had 200 new students and 190 W|thdrawals since August 5, 1974,

Teachers and aides may choose from a variety of contractual options and must have.indivi-
dual calendars marked before contracts can bé written in the district personnel .office. These
calendars are marked by teachers and aides-and given to the secretary. Each calendar must be
checked for accuracy, copied for the office file and forwarded to the personnel office. This
additional responsibility is not a function of the traditional school 'secretarial role. Any
changes made during the year requires that the whole process be repeated. School clerks and
secretaries in a 45-15 year-round school work 12-month assignments with scheduled vacations.

Mrs. Dcnna Gerboth
+" Secretary at Arvada West High School )
Jefferson County School District R-i ‘ .
: Arvada West High School
~ Arvada, -Colorado

Concept 6 year-round school has a pattern in which students are in .three tracks going to

- school four guarters out of six. Vacation patterns for each track are at opposite ends of the

calendar, with the result of approximately 1/3 fewer students in school at any. one time. After
official acceptance of the Concept 6 plan of year-round school was ‘given by the Jefferson County
Board of Education, secretaries worked along with administrators. fn preparing family intent forms
‘on the track they would choose. ({(Each family in Jefferson County Concept 6 schools was given
. a choice of track which created problems of unequal quarter enrollments from the start of the
" program.) When the intent forms were gathered and tracks tabulated, students_then had to make
a choice of courses for: Four quarters in order for master schedu]es to be built by the depart-
“ment chairmen, :

Teachers at Arvada'West High School had. been worklné for several years in preparing their
couirses to be taught in quarter sedments, each course with a title and description. !t then
became a secretary's responsibility to arrange these listings and descr:ptuons in bookiet form
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for distribution to, every student. This involved cdhsiderably more courses than in previous
years, and we found ourselves with over 300 courses offered. Tabulating the courses has been a
considerable task, but each department had to know how many students to expect in each quarter
of the six. A new master schedule must be set up each quarter. These are made available to

| all teachers and to the administration. ' . : .

Communications to the parent and student has been of an urgent nature. Prior to each
registration, material must be sent to each family, so the student will know just what courses
will be offered and when. It has been importarit for the parents to understand the procedures
and changes made under Concept 6. For several years, students have been on a college-tvpe
schedule in which they chose their own courses from those which were being offered and had the
available space. secretaries have worked closely with administrators to understand each step,
so that all could be accompl;shed . ’ .

Records must be kept of the teacher days used for mini-courses and of the tracks each
teacher-will be in school.  Secretaries, administrators, counselors, and librarians are taking

their vacation days throughout the year. A record must be kept individually of these days by
.the secretary’ in charge of payroll. Registration for classes, collection of fees, and student
schedules reauire new records being kegt for each guarter. Knowing when a student is in or out
of school and the track he is on has been a responsibility of secretaries. One of the most impor-
tant added tasks has been the maintaining of student records, so it can be determined how many @
cred!ts a student has acquired and when he is eligible for graduation. Arvada West-High School
i1 .have two graduation'ceremonies this years-one on April- 10 and another on June 6. A pro-
cedure for - evaluating Concept 6 in different areas has also been established. This . .requires
extra record- keeplng and Forms to be Fllled out at the end of each quarter. : :

A new system always brings with it new problems, and year-round schools are no exception. Be-
cause .school is on a continuing basis, the procedure for ordering supplies and books has been
changed, and much has been done on the ''trial and error'' basis.this first year. We feel confj-
dent the second year will be much less painful in accomplishing the needs of the school as they
arise. Also, teachets' qualifications are checked, .and rosters are made of subjects each are
allowed to teach under North Central accreditation. This is necessary so the principal will
know who he can use to teach in another department when the need arises. .

Slnce teachers only meet students 172 days in regular classes, an adjustment of days, ‘as re-
quired by the Board of Education, is being channeled into mini-courses. Teachers are involved WIth
these mini~courses for one week of each vacation period, and the courses offered to students who.
are on similar vacation patterns. A mini-course catalog was prepared, listing courses for credit
and non-credit and given out ,to students, so they could take advantage of these en-.eqment or
remedial courses. The courses offered have been quite extensive and teneficial to students.

.. Secretaries in the schools in-Jefferson County wWwork 205 days a year. The time has not been
- lengthened for year-round, school, so.their days have to be coordinated in order to have all work
covered all year. This has created some* ‘problems in getting the work accomplished. Coordination
of many areas of work has to be done, i.e., mailboxes (who is here and who is not), scheduling
evaluation time for teachers, maintaining sponsorship of clubs, changing department chairmen,
music concerts each quarter, and.students scheduled into classes on their off-quarter.

Custodians have had to .adjust thefr work year. Rooms must belthoroughly cleaned during the
.light enrollment quarter, or a class is asked to move outdoors for a couple of days during nice
weather. . o , ¢

Mrs. Nancy Klein
- Teacher Aide -at Russell Junior High- School -
N Colorado Springs School District 11

Colorado Springs, Colorado

- Tt

12

A paraprofessional has the optlon of either working four sessions with two eight- week
vacations, taken separately, or six sessions with two weeks' vacation. Working days are based
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on the total number of days .each session must contain to meet the totai number of days a student
must attend school A teacher aide works through the three-day weekends and spring break.

Nor-
mally, the two weeks at Christmas are cut short by one to two days. | opted to go yea -round, )
and ! "have ten days Qf Vacagion which can bé taken after June |, the.starting date of my contract.

° »

The -duties of a junior high year-round paraprofessjonal are not any different than those o
"a traditional paraprofessional, except that | go through the beginning and end of the session. ~
six times instead of once or twice a year as | would in a traditional school. | am a science
‘teacher aide, and this*means chemicals, eqU|pment books, .and new currigulum must be resuppliéd
every session. ! ' '

' ) /

fiwice a month we have release days where the periods are cut short and school is dismissed
by 1:00 p.m. This gives us time to get all the necessary materials ready for the up-coming
session. Once a year in February we order -all the equipment, chemicals, and books that we wil]
need for the entire 12 months. Paper, pencils, tape, etc., are items that present no problem
because they can be orderedtweekly from the school warehouse. E . /

{

/

‘The science department hés developed a filing system that enabies - lt to keep a centin buous
report on each student. ‘These filed index cards contain student's vital  statistics as well as
information on the session he was in school, the science course he is taking, his gradesh and
‘his tcachers. As a classroom aide, | teach the-same SUJJECt at least' twice a year. It [is pos-
sible- to ready yourself for the second session by doubling the amount of equipment you W“] need

during the first session. When you teach the same subject within two sessions, you are able to
iron out all the bugs thhln a flve month period. -

At any g-ven time, you may have to aid an intersession, post-session or presessign. These

post- and presessions are offered every session, while the intersessions are offered In the middle

of a session if the teacher requests such an arrangement. These sessions offer students a wide®

range of topics to choose from, like a camping trip to the Sand Dunes or a math-help group which
. taught during a post-session.

—

PARENT INVOLVEMENT IN THE YEAR-RNUND ScHooL CONCEPT
Mrs. Syd Joseph
President :
Colorado Congress of Parents and Teachers, Inc.
Denver, Colorado

The year-round s¢hool is not a new idea in education. Attempts to start them began in
the early 1800's in cities like New York and Chicago to he]p non-English speaking immigrants in
their studxes by lengthen|ng their instructionai year. o
In the “good old days'' life was simpler; school structures and schoo] schedules were 5|mple
too. They seemed to answer all the needs of the children of that day; they didn't have to deal
with our changing socJety or even have to prepare for it. . . .

Today, the pace of change is great - new instructional methods are contlnually being intro-
duced ifito the classroom: innovations are taking place everywhere but in the school scheduling.
Most children still attend school according to -a pattern based on agricultural work habits - fall,

'W|nter, and spring, Monday through Friday, for a set time each day.

A baby born 70 years ago is hardly recognizable as the senior citizen of today. As a child.
grows and changes, so does the society in which he lives. |t is reasonable to presume that that
child would. be more comfortable, happier, and closer to fulfl]lment of potential .if his progress

'and growth kept up with soC|ety and its technology. But it isn't worklng that way.

Many |nd|v1duals feel’ that one of the ways to keep up with the changing times is to throw
Q .
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away the stcreo-type school with the stereotype classroom and give children, during their formal
years of education, a broader exposure to fields of study; to increase career education and to
work with cnildren so that they can make purposefu! use of their leisure time in later years.
- Parents are becoming aware of the need for increased quality “in education and the equality .
of educatjonal opportunities, and as we discover these individual needs in learning; the more we
are asking for the school systems to provide flexibility in the school orogram in terms of curri-
culum content, instructional process, place of study, and better use of time. .And time is
where parents and teachers get frustrated. Until! we can correlats the use of time of the stu-
dents in the schoo! ‘to the corresponding changes in the life styles of our scciety, brought -
" about by technilogical change and social needs, we will face the pros and cons of the need to
change the concept of the school year and the tradition of time. ’

school bond issues and public criticism of the educational system is beginning to force some
school boards and administrators to explore and experiment with year-round plans. There are
parents and teachers who. are pleased with the plans; there are parents and teachers who are
reluctant to cocperate in lmpxemeuttng the plans.

‘The skyrocketinb school costs, rising enrollments, increased taxpayer resistance to proposed
|

.

It takes careful advanced planning, thoughtful administrators, and frequent communication
among the administrators, .teachers, parent and students to make a year-round plan werk.
B .

John MclLain in his.book, YEAR-ROUND EDUCATION, states, “Our society has become lock
stepped and stereotyped in our thinking about the use of time. Our lock-stepped schedules of
our children in school prevent us from thinking creatively about how to apply time as a com-
modity to deal with many of our societal problems; changes-in our time schedules and |ife
styles can save our society. and billions+of dollars a year and help solve basic social and
environmental problems in.ways that money cannot buy. The time is now and the time and the
place to begin is the school.! ' T ’ '

Pros and cons of parents in year-round school.

1. Parents ‘should be involved from the tlme first thoughts are given to the vear-
round school., : . -

2. Parents should be presented all plans to help make choice of plans to use.

3. Students should be inFormed of plan.
4. AIT plans or tracks should be thoroughly explained to students and parents --
even walked thrfough the tracks.
Y . .
5. ,Students and parents should understand YRS; too much misinformation is -given out
about YRS by parents and students who only know parts of the program.

_6. Students should‘be'on speakets bureau to help sell the YRS story.
7. There should be continuous participation on parent-student projects in grder to see
that the work does not get lost during the summer.

Mrs. Janet Tczap
Parent
Jefferson County, Colorado

Many areas of Jefferson Courty are experiencing rapid growth. In order to house the influx - -
of students, wé had several options available: double sessions; busing; passing large bond.
issues, adopting a YRE plan. It is important that -alternatives are studied, priorities determined,
and then decisions made.
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When ori§inaliy studyinyg YRE plans, several-considerations were of top priority: K-12
.program; family unity; release of 33~1/3 of student enrollment. For these reasons, Jefferson
County .designed a plan to fit its areas needs. : N ‘

- A year after,implementatidn of our Concept 6 plan, several pros and cons became obvious.

‘The pros are: ''bonus learning sessions'; multiple entry dates for kinderga-ten; greater oppor-’
tunities for accelerated and remedial programs; fifth quarter classes; less learning-loss;
“no "end of ‘school" syndrome; fewer retentions; less overérowding. The cons are: break with -

tradition; special- education classes not ‘available to all tracks. R

Parent involvement is a must. It is of paramount imbortance to the success of any YRE plan

“that.the school district has informed, responsibie citizens and parents involyed in all stages--
planning, implementation, and evaluation.

R . : - Thom Foulks
’ Parcnit and
County Commissioner of El Paso Cocunty
Colorado Springs, Co]orado

.

!n 1268, the four Foulks children were among 1,400 children attending an. elementary school
whose central plant had been designed for 650 children and was surrounded by portable classrooms.
The school iiad a complex schedule which combined elements of extended-day, split-session and
divided-day modes with three-day-a-week classes for some subjects. A television news documentary
on overcrowded schools centered its attentlon on the school showing ''The Bulge in the School- -
house- Door. " } ' . . ‘

The attention gave public impetus to construction Hond |ésues for new school ‘construction
<in northeast Colorado Springs, prime impact area of the |1966-72 growth which saw the city ]abe]ed
as the seventh-fastest growing urban. area..in the Nation.

The same ‘'bulge’ in student populatlon kept moving ahead however, carrylng the Foulks

children with it. -The peak, for chem, .came with Tom, Jr., belng bused more than elght miles to

- a senior high schooi, Kathy and Joe enrclled in the year-round pilot program junior. high school,
and Danny walking only three blocks to one of the traditional-schedule elementary schools built
by one of the bond issues. The family missed its usual summer vacation one year because of ‘the
~difficulty of meshing school schedules into thc family schedule, along with the job schedules of
both parents

i Another television news documentary, 'Year- Round School: The Answer?' filmed around the
1972 Fourth National Seminar on Year-Round Education in San Dlego was widely shown in the Colorado

Springs drea on television and before civic groups it helped pave the way for acceptance of the

concept.

Kathy, still facing a high school change, has decided she likes the year-round schedule.
Joe will not have known anything else since leaving elementary school, and he has benefited
~ academically by continuing classroom work through one of his vacation peruods Danny, still.on
a traditional schedule, is mentally prepared for the transition. Tom, Jr., after ''stopping-out'
for a year, is headed for the University of Cclorado at Colorado Sprlngs None seem to have
sustained harm to their education from serving as societal guinea pugs in one of the most signi=
“ficant changes in llfestyle any family or community can undergo. ’

" Foulks still supports the year-round concept, strongly advocated in the television programé
noted above, both of which he wrote, filmed, and narrated.
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THE EFFECT OF YRE ON THE LOCAL CHURCH PROGRAM

The Reverend Wesley M. Hansen
Pastor of Littleton Baptist Church
Littleton,.Colorado :

¢

i.~ ADVANTAGES it may have:

a

A. Would minimize the summer attendance slump;

B. Could aid the growing- church in better snace ::allzatlon |F a certain percentage
are away on vacation at a given time;

C. A winter camping program may be possible at other than the hollday season;

D. Some churches presently close down in the summertime - YRS may Force them to open

> their door=.

PROBLEMS it may present: . : .
A. Vscation Bible School, traditionally held in the summer, would be wfped out;
8. Many church emphases sucH as- fall promotion, fall leadershlp tra|n|ng programs, etc.
would have to be restructured;
C. YRS could contribute to family breakdown by the public. schoo] acting more continu-
ously as babysitter;
D. Could greatly hamper the summer church camping programs; many churches have invested
thousands of dollars in camp facilitiesy ‘ ,
E. Some Sunday School materials have their series geared to three quarters, and non-
series related material is taught in the summer; would require vast expenses. in
) overhaul of material;. - ’ : h
F. " When not all districts are on the-same program it works havoc with the church
program because the church is attended by people of different school districts;
G. Youth programs (Awana, Boys Brigade, Scouts, etc.) are based on the traditional
school system and often do not meet during the summer; -
H. . YRS would adversely affect the program of the small church more than that of the
‘large church.
RANDOM COMMENTS: v
A.  Necessity is the mother of invention; if churches are too rigid to adapt,’ they may

be toc dead to be useful;
B. The economic trend in general, and the- gasol:ne shortage in particular, may cause
more stay-at-home ‘vacations, in whiech ces~ it would be hard to predtct the effect

of YRS on church attendance;
C. When a subject is taught is not of so much concern to churches as what is taught,
the YRS If of little concern to many churches because they are start!ng their own

scihools.

o

! . . N 5

1
YEAR-ROUND ScHOOL AND THE PERSONNEL OFFICE

: Robert Hampson
Administrative Assistant, Personnel Services
Coloradc 5prings School District 11
Colorado Springs, Colorado

- When the decision was.,made to ‘placé two of our schools in Colorado Springs on the year-
round schedule, the immediate concern for the Personnel Office was staffing the schools. Phil-

osophically, staff members were to be treated in such a way that they would not be penalized in
any way for working in the year-round program and by .the 'same token they would not receive
special benefits over and above other employees in the traditlonal program

O
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- vie have negotiated agreement with the local teachers association so we met with the asso-
ciation and worked out procedures which both parties felt were fair to all teachers lnvolvee
The following procedures were developed:

1. Teachers Qorking more than the traditiona1A182-day work year would be‘paid 1/182 of
the traditional salary for each day worked.

2. Sick leave would be determlned on a pro-rated basis dependlng on the number of days
taught. .

3. Teachers under contract for 182 days would not be involuntarily assngned more than 182
days or less than 182 days. i .

, The method of payment was to be worked out between the staff of the schools lnvolved
and the Payroll Department. Those teachers who begin teaching in the middle of the
“summer will receive 1/24 of their pay on August 1, 11 equal monthly payments, and 1/24
again the following August 1. Teachers beginning with the September session would be
paid in the same manner as traditional teachers. :

5.' Stipends for extra currlcu]ar duty’'such as intramurals, band director,- ett ) wou]d be
pro rated for extra time based on the traditional year stlpends

These are a few of the procedures we more or less negotlated w:thln the framework of the —
agreement already existing. In addition to. items aboveé, we decided to keep our elementary
teachers with their group of students. When the students are on vacation, the teacher would

"~ also be on vacation. This more or less limited elementary teachers to the same number. of days

as the traditional year. Junior high teachers would be permitted to work five of the sux ses-
sions, apprOX|mate1y 210 days if the scheduling permitted it.

. The same procedures for salary, sick leave, etc., apply'to building administrators and
classified personnel. Principals and assistant principals were assigned 220 work days, - Most
of the classified .were given twelve-month assignments with the same benefits as other twelye-
month classified employees. In some instances, extra help could be employed for just one
session when needed. This would be true for both certificated and classified emp]oyees._

RESEARCH AND EVALUATION

Dr. DavidJ. Parks o
Assnstant Professor of Educational Administration
Vlrglnna Polytechnic Institute and State University
Blackburg, Vlrglnla

The purposes of this panel were (1) to review the general process of planning and imple-
menting an evaluation procedure for a year-round program, (2) to examine major controversial
issues surrounding the evaluation of year-round programs, (3) to explore ways of collecting -
data on academic achievement and attitudes, and (4) to discuss ways of reporting results to
various publics.

“

A‘general model of the process of p]annlng and |mp1ement|ng an evaluation procedure was
reviewed.  The components of the model included (1) the identification and clarification of -
the specific objectives of the year-round program, (2) the identification and clarification of
* the potential ‘side-effects of implementing the program, (3) the selection of specific criterion
. variables for each identified objective and potential side-effect, (4) the establishment of ax
level of acceptable performance for each criterion variable, (5) the establishment of a time
Iine for the collection of all data, (6) the establishment and implementation of a plan to gain
the support of the people affected by the evaluation plan, (7) the collection of data, and (8)
the reporting of data. A set of questions, cited in the Jefferson County, Colorado, evaluation
plan, which may be useful in identifying ObJECtIVES and stde effects was preSented and discussed. .
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The controversial issues section Focused upon the polltlca] milieu in which evaluators
. perform and the potential and real impacts of this environment upon the outcomes of the evalua~
tion. The panel cited evaluation reports containing examples of failure to con5|der negative
findings in drawing conclusions, reporting findings unrelated to: obJectlves—-reachlhg for some-
thing on which to clanm success, selective reporting, and ‘overselling the benefits of programs

. . ' ’

A report on the Virginia Polytechnic institute and State Univer5|ty year-round schools at-
titude project was presented. This project, when completed, will have available For distribu-
tion through the National Council on Year-Round Education a battery of instruments' to measure the

“ttitudes of teachers, administrators, students, board members, and parents. Each instrument
will have b&en checked for reliability, and evidence of validity will be provided. At present,
only thz instrument.for teachzrs has been developed. Dr. Paul Rice prepared the instrument by
reviewing and combining the commendable aspects of attitude surveys of school districts across
the country. The instrument was tested with 545 teachers in 103 year-round schools and was found
to measure four attitude constructs: (1) Calendar/Program, (2) Administration, (3) Student
Welfare, and (4) Teacher Welfare. ’ . : ) '

“

The measuremen t of attitudes thr0ugh newspaper analysns was discussed, and a brief review
of a study of newspaper clippings on year-round: educatlon in California, conducted by David J.
and Donald E. Parks, was presented ("The Polarization of YRS Interest Groups in California--

The Honeymqon is Over!'' (The Year-Rounder, 3 (Winter, 19757, 1-3). Although this undbtrusive
method of measuring constituents' attitudes has limitations, thk panel ‘felt that it does proviu
a gross peasure of how particular groups of people feel about year-round programs.

"The final topic presented’ by the pane) dovered the form and content of reports to the various

publics interested in year- round programs. The panel Indicated that technical repprts shouid

be provided to district administrators, teachers, and interested professionals across the country.
A less technical descriptive report should also be prepared and made available to parents, stu-
dents, board members, and interested laymen who request it. This report would present the

results of the evaluaticn using graphs and easy-to-follow narrative. Regardless of the format,
the panel agreed that the results should be communicated in an intellectually honest way.

°

YEAR-ROUND SCHOOL AND SCHOOL ACTIVITIES

Ray Ball
Commissioner
Colorado High School Activities ASSOC|atIOn
Aurora, Colorado

L]

There should be no problems connected with interschoo! activities for schools which choose
to use a year-round plan of building use. There.are problems, however,. created for some of,the
students who attcnd these schools.

interscholastics, and especlally athletics, are so traditionally and universally catagorized
in ''seasons'' that it becomes almost impossible to see, as an example, football being played at
any time other than in the fall. Not that some seasons cannot be shifted in order to accommodate
the year-round school concept, but it appears, at least in the foreseeable future, that only a
Very small percentage of the high schools in the United States, and certalnly in the state, .
will go to the year-round school. - . , .

Therefore, studentg who wish to participate in selected activities must, if they wish to
play interscholastically, choose to attend school when these activities are in progress. Their
other choice will be to still participatc in these activities during their vacation period, but
this choice has many obvious disadvantages and in most cases is not palatable to the student.

A

+  The student Ehen, who attends the year-round school, is forced to make some difficult chofces,'

> assuming he is allowed to make the choice, or, -assuming the school plan is Flexib!ﬁ enough to
allow.a choice. - . : :
Howe . 38
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Perhaps, as year-round schools become more numerous , the emphasis of . the interscholastic
program may be shifted to one of the intramural athletics. °In that way, each. school could set
its own seasons in each sport and control the use of its facilities. Intramurals are a very
possible solution in the larger schools, and it does seem to be the Iarge schools ‘which are con-
sidering or enterlng |nto the’ year-round school concept

A} . .

At thns time |t appears that tradttlonal |nterscholast|c athletic -seasons are firm and will

. not be changed to accommodate the relatively small percentage of high schools-which are looking

. at or participating in a year-round school concept. Schools which will be on year-round plans
will be forced to make scme concessions-to students who wish to participate in specific activities.
Schools wi!l also have to cooperate with certain recreation districts when formulating programs,
especially if the school and recreation districts are sharing facilities. Tertain rules and
regulations relative to lnleldual part|c1pat|on and ellglbllnty may need to be altered slightly.

The transition to the year-round school can be made without much difficulty by'the school,
.but the shift to the year-round school can'be traumatic to the student who wishes to be included
in athletics or other interschool competition and act|v:t|es These students and their problems
must be seriously considered before any system .chooses to solve thelr hou5|ng problems by keeping
their schools cpen all year.

BOARD MEMBERS LOOK AT THE COMNTINUGUS SCHODL YEAR PLAN /

sJames D. Blngle : ) . //
_Former School Bovard Member
Valley View Public Schoois
Plainfield, tllinois
: and
Board Member, National CounCIl on Year Round Educatlon

¢

“ {n the nearly 7 years from development of the concept of the Valley View 45-15 Coptinuous -
School Year Plan in 1968 and 5 years since its implementation on June 30, 1970, residgnts of
the school district have“had numerous excellent opportunities to-express their coiiedtive dis-

. pleasure with the changed system if they so desired.' For exampie, in the seven ele¢iions for
school. board members held since the development of 45-15, not a single anti 45-15 candidate
has even run, let alone been victorious. (In fact, in the crucnal 1970 election, the incumbent
school. board members ran unopposed, an unprecedented situation in the Valley View district.).
Perhaps the reason for this is that public opinion surveys have consistently shown that the
45-15 plan has an over 80 percent support levei in the Valley View coemmunity. In addition,
several large school referenda have been successfully passed in the district. Although the

. referenda were only peripherally related to 45-15, unhappiness with the 45-15 plan would

'vcertalnly have been shown by a negative vote, snnce this is traditionally the way the public

" expresses its feeling on any issue.

Thus we dee that year-round educatuon does not have to be a controversial issue but,
with the right approach, can become an accepted way of 1ife. Although 45-15 was deslgned for
just one particular school district, there is no doubt that it has applicability for other dis-
tricts as well. At the present time over 50 school districts around the country -have |mple- i
men ted thlS plan, the most widely acceptgd form of year- round education.

As a former sthool board member, ! would offer a few words of advice to iirvse who would
consider it elsewhere: :

. Allow plenty of time. At least one and perhaps twc years should be allowed from the
first considération of the plan until its implementation. There are many details, each of whlch
must be resolved before that first day of school under the new system.

r.

2. Let the community help you make the deci5|on Go to the public with the alternatives,
WhICh are usually: costly building programs, if you have the bonding power; double sessions;
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50 or more children in a classroom; or some form of year-round schools. You will be surprised
how rapidly the community will agree that year-round school's may be the best solution. .

3. Don't let your schocl administration scare you off. |In our district, we were and are
blessed with an administration that.is not afraid .of change when change is necessary. But our
research has shown that it is often school administrators who have in the past dragged their

feet over school calendar reform because |t will mean much work and effort on their part.

e Involve your teachers. Year-round school will_be a big change in their lives and yet
it promises to be of great financial benefit to them. "Let teachers participate in the planning
and scheduling; in fact, insist on it. ) -

5. Keep the public informed. Once you decide to adopt a year-round school system, don't
stop communicating Let everyone know as each step down the road is taken towards that Flrst
day of school. It is of vital importance to retain the confidence .of the public.

Certainly, the transition to year-round schools in the Valley View District -was not'per-
fect, and yet it was smoother than most of us thought possible. ' We feel that the transition

was accomplishad so satisfactoriiy because it was a team effort -- board administration, tzachers,
and public -- all working together for the good of the children. That is the only way it can

SUCCEbu R ’ o s
| . . 2 {

John L. Wiman
. President of Board of Education
Colorado Springs School District 11
Colorado Springs, Colorado

2

. . Colorado Springs School District 11 has a K~12 program., {t is currently a district of 50
schools (35 grade schools, 10 junior high schools, and 5 hlgh schools) with some 35,000 children.
The latest additions are a senior hlgh and a junior high just being completed and to be opened .
in the fall of 1975, : .

MY experience with year-round schools began several years ago with a‘'curiosity as-to why
school buildings were not used on a 12“month basis. | attended a number of regional and national
meetings on the subject of year-round schools. The one common element to be found in every
success story was a PROBLEM which had ‘ta be solved. Every school system that-had any success
in breaking out of traditional scheduling.and going to a year-round basis was faced with a severe
problem such as overcrowding, financing, immediate shortage of new school butldlngs or something
similar. |In addition, each successful district had done & far-above-average job in public rela-
tions with its community regarding the specific problem or problems and also had done its
homework regarding staff enthusiasm for a change to year-round schools.

lt;became increasingly apparent to our board and administration that the growth in one
portion of cur district was outstripping our ability to-build new schools. A decision was made
that year-round schools or one of the traditional alternatlves such as busing, double sessions,
or extended sessions would be necessary. , :

" Our, then, Deputy Superlntendent of Schools, Dr. Calvin Frazier, undertook the responsibility
to oversee and coordinate the selection of principals who in turn worked with him among the total
staff to build understanding and enthusiasm for staffing.the schools which would be changed.

Our board was Fortunate in having personnel who accepted this job. readily and carried it out-:

v

mos t successfully .Frazier, and those:who worked with him, spent many hours, in fact man%
months, working with the part of the gommunity that would be affected, in explaining the year-
round concept and comparihg the pros and cofs to.the other tradltlonal solutions. |t would be

difficult to'overemphasize the need for a strong publlc relations effort so that the families
‘and children, to be involved wouid have a positive attltude toward year-round scheduling.

The initial two=year trial perlod is nearly completed and, to date, has certainly been a
success in our district. The most common complaint comes from familles who have one chnld in a
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year-round school and another child at a different school level in a traditional schedule.
. Ancther objection concerns the fact that many companies-and the Federal Government often

transfer employees during the summer months. This could be in the middle of a school year
. fpr'a‘student on the year-rdund schedule. ' ’ ;

. Our board was again faced- with a need for a dec1ston thlS spring Wlth regard to the same'
rapidly grow1ng area of the district. We had to decide whether to keep the two schools in
question on the year-round basis and add additional schools to this plan or to do extensive
busing.or possibly go to split sessions. The decision was made to add three more elementary
schools and a new junior high school to the year-round concept The new-senior hugh will be
phased in two years from now. The senior high schogl was not -added at the present time be-
cause. the board chose to allow the juniors and seniors now in other hi'gh schools to have an
option of whether to remain where they are or go to the new high school.” Thus the new school
‘will not have enough students for year-round scheduling for a couple of years. . o

~

SCHOOL BUSINESS MANAGERS IN A YEAR-ROUND SCHOOL

3

W -

Ronald N. Strahanoski
Business. Administrator

' Valley View Community Unit School District
K . - Bolingbrook-Romeoville, I11inois

°

"Year-round school 1mmed|ately conjectures in the mlgg of bus iness manage s or f:sca] coor-

dtnators
1. What does it cost? '
;2. What are the financial obllgatlons?
3. How much work is involved for the business manager? T
k. wWhat does it do to cash flow?
5. 'What are the ramlflcatlons for business Offlceé?.
We wi‘ll attempt durlng'thls session to answer such questions as posed above. We will con- e

sider the payroll operattons of the year-round school.  Discussion wild, be based upon-actual
experlences and\W|ll _deal wuth a functional approach rather than the theory opproach

Year-round school and the busnness official sometimes are in conflict. Although mos t
_ bus.iness officials work the year-round, the traditional school attendance plan did allow for
some\Qreathlng space during thevsummer months. There was .time, seemingly,; to collect the so-
called "wits' of those in the .business office, do some planning for the coming school year, do
the ordering, and get the old year cleaned up and out of the way.

Year-round school finds. the business office constantly engu]fed in full activities, e.g., the
ordering for a new year beglns several months before the old. year is over. Thus, two years are
. going on at/the same time, two budgets co- existing. This may not be a problem with a small
school distfict, but f0r one of substantial size it does cause a greater work load.

Fuscai coordlnators may question the feasnblluty of operatlng two budget years at the same
tfime. Nevertheless, year-round school soon becomes a habit for the business official. The
Business offlckal adapts, rather rapidly, to the year- round mode of operation. In fact, year-

o round bu51ness operatlons become qunte sigilar to every day operations of the busxness world.
)

" Cash flow® becomes a seridus problem when the. school year beglns,,ln full force, July 1.
Such\ploblems as tax distribution and state aid.do not always begin flowing in the months of
Julyanc August. Tax antIC|pat|on warrants or notes could be a necessary evil to cover cash _
flow problems. D . ~4/ - ) -

t Q - ) o 1‘ o )
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. Year-round school and school business officials, in summary, are compatible with the every-
day life of the business world. Year-round business activities simply mean a business manager
~has ‘to better plan his own activities and the activities of the business office. Practical
experiénce of year-round schools indicates "more can be done if one knows each day has to be
accounted for in full.'' The nine-month syndrome vanishes once the full-year is in existence."
The work day, month, year, soon becomes routine.

. The transition from a.traditional school year to the vear-round school becomes easier today
due to the fact that many schools are switching over. Thus, there is more information available,
as ' through this ‘cdnference, for the business operations personnel. .

.o

ScHooL D'ISTRICT SUPERINTENDENTS
Dr. Gene Henderson .
Supertntendent of Francis Howell School District
St. Charles, Missouri
and
Board Menber, Natlonal Council on Year- Round Education

The implementation and operation of year-round programs is an exciting and challenging
responsibility for superintendents. School®districts continue to jump ir.and jump out -of various
kinds of year-round calendars. The administrative-man-hours, the grief and sorrow, and the
satisfactions of bringing a gommunity to think about practical and superior alternatives to
that .old warhorse, the nine- month schedule, are worth their price. No one of the new schedules
is right for every community, just as the nine-month schedule is not right for every community.

The movement to date would indicate that the future holds more and more variation from the
traditions of the ;act in calendaring.
. . 3 .

Al superlntendents involved in.calendar changes probably agree that the work load |nvo]ved
is greatly increased over the traditional schedule. “Planning assumes an even larger vole and it
‘is necessary to beat out the nine-month thinking to avoid planning errors. The financial impli-
cations have to be closely monitored. Every change brings opposition from each of the school
publics. And since all superintendents are looking for ways to improve legrning, there is
the constant search tor 'lhard data" upon which 'to base decnsnons For the future

Communication among admlnustrators is very helpful since the search for lmprovement is
" common to all. The National Council on Year-Round Education serves superdintendents well in
this capacity. The annual gathering of thlnklng from the Nation is supplemented throughout the
year by Council: publlcaulons.' Perhaps the Council will become more and more important as the.
dearth of travel funds limits the visits to operational year-round programs by representatuves
from districts anO]VEd in feasibility studies. .
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. be publicized. Although the P.R. program relies greatly on achlevements, it is essential that

T : .

- © ScHOOL PuBLIC RECATIONS PERSONNEL
Dr. Ernest H. Mueller :
_ Superintendent of Pennsbury School D|str|ct
’ Fallsnngton Pennsylvania
and T :

Board Member, National Council on Year-Round Education n I

. . . o L
Forming the communications team: How do you-do it? What form should it take? What staff

training -is required? How do you know if.it's worklng? ‘,; co . - S~
tnformation dissemination: What information should be dlssémlnated? Who should'disseminate'
it? How should it be disseminated (technique)? Timing--when should it be disseminated? How
do you bring all elements along at the same pace (staff students, communlty, school board legis-
lators, press, etc.)?
DecentrallZIng P.R. .responsibilities: Who should be responsible for what? How can.you in-
sure agalnst the spread of mlsnnformatlon? : .
How do.you determine?: Whom you are listening to? Whomehould you listen to? What are . .

your publics saylng? What are your publics hearing? i K i . S

How do you train people to.the no sell, no panacea approach?

Applying the Tcontrolled brlnkmanshlp“,approach to P.R. and information dissemination:
Sensitizing staff, students, community to a need; adequate informatlon dissemination to produce
positive action.to implement the change and adequate information as to its actual implementation
and its |mpact o

Why have publ:c relatlons? Do you have a choice? These questions are frequently asked
but they have no foundation in logic. There is no choice as to whether yau will or will not
have public relations, The only choice available 'is whether you will have good or bad public
relatlons Each day in each way that yolu act or do not act, you are developing a publlc impres~
sion which. determines your public image and a, program of publlc relations.

. Among the requirements of a publnc relat|ons program are to guage the oplnlons held by all
groups that are significant ta you and to place yourselve$ in harmony with these opinions.. If
you cannot do-the above, you must modify those’ opinions. To do this, you must have the potentlal
for self=- expre55|on--clear, forceful, and continuous. -

) . Some pzople think that P.R. is made.up of theé amount of newsprint used. But it really is
good will., The impressions made by an institution on its public and the resultlng opinion and
action of the publlc eonstitute |ts good will. "

What factors are lnvblved_ln ‘the development of good/bad will? There are history, aims,
ideals, achievements, failures, services, 'needs, and plans for the future. All of the above

enter into the public's development of an opinion. .
\ oy,

History: ‘How did ‘the organization come into existence? Who founded it? What is the
value of Servicevperformed, etc.? . _

Aims: There is no substitute for aims. P.R. must have aims to succeed.

ldeals: Give values to purposes. An ideal is an aim that is widely admired. It may not
be achieved, but it must be striven for. ' ‘

Achievements and failures: What the record discloses cannot easnly be -refuted. ''By
their works. you shall know them' is a time-tested proverb; it is easier to have good 'P.R.
with good works. Mistakes cannot be hidden. They must be. accounted for and corrections should

.

this not be overdone “Allowance for error must be made.
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Services and disservices: The task for workers in P.R. is to select with care and insight
enough of the desirable services performed by institutions so -that an effective and appropriate

case can.be made to the publlc The "'why'' and "how" of it must be explained along with the ‘'what"
of it. . . J . -

Needs: Organizational needs must be'brought to the public's attentjon if understanding is
to be accomplished. .

".Publicity and press agents: Advertising knowledge of important currents and developments
~within the fiel'd all add ‘to the P.R. program. Don't blow your horn too hard; moderation is
best; save some for later; consistency is important. Stay away from the slight-of- hand approach;
sincerity, stralghtforwardness, and honesty, well-packaged, will get you-further than all else.
P.R.'s main effort should be designed to serve 'the public with realistic, accurate, fair,

honest, responsnble, open information. The P.R. man must look for activities and policies in - o
the organuzatlon that are socially acceptable and deserving and in the public interest. . \\\%
. \
How do you test your program? Are the current actnvntles lnterestlng? Informative? En- vy
tertalnlng? I1Tuminating? Based on' facts? /' :

«c is difficult. Human’]ﬁterest, acts of courage,
re all_oﬁepubllc interest.

Holding the sustained interest of the publj
acts of kindness, outstanding research, etc.,

People'1fke to. learn new thi
help them, reduce their e

s—eSpeci l]y about services to them—--how the services will
€s, decrease 7 eir labor, etc.

dwill is the goal of publlc relatuons Hence~

est advantage on the right occasions. Carefully

uminating. Any fact or idea can be dull and drab
pice it up in color, hospitality, sociability,

tainment is .good P.R.. Use it to the
planned and staged entertainment can be iél
when it lacks the quality of anlmatlon

uniqueness.. A/

fnment breeds good will, and igo

s : v

Mlstonceptlon of p?lec reaction ig a common error in public relations. An exalee of
this is that in the early days people T fused to buy autos. Manufacturers thought that every

- one would want an autd” regardless of cdst and problems. But .the public wanted econon ica]) Y

Y transportatlon--not autos . They stayed with the horse and buggy. Finally the auto lndustry

' altered three points in its P.R. program and added: servicing by, manufacturers; mass production

/,/to reduce costs; sales through installfnent payments and .take-ins.

‘Success ful P.R. programs are never flnlshed; they are a continuing process based on dis-
covery of what is in thé public mind and willingness to act upon the information received. An

example here is the tel“phOne company Initially, its personnel were gruff on the phones and o
provided slow service: i hey responded to pubtic concerns with the addition of courteous, ef-
ficient, ypung ladles,'aqd telephqnes were pn their way. l

S
B

e

- Mrs. Joy Christopher’
"Director,. Cherry Creek Demonstration Center for Year-Round Education
and Team Leader, !ntermediate Open Space .
\ Cunningham Year-Round Elementary. School
! Cherry Creek School District 5 )
e "Denver, Colorado ,

‘f - .

Cherry Creek is a ‘suburban school district of about 15,000 students in the southeast sec-
tion of the Metropolitan Denver area. There are three elementary schools -- a total of about
2000 students --.on the 45-15 calendar. Cunningham implemented Colorado's first year-round

" school in Sepiemher 1972, Eastridge became a 45-15 school in July 1973, and Mission Viejo
began year-round operation-in July 1974, Each decision to chakge the calendar was-made at the-

school- communlty level rather than by mandate or suggestlon of the administration or Board of
< Education.
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Cherry Creek has no district position foF a public relations person, so the job of school-
community relatiods is usually done by principals and teachers within individual schools. With
‘district-wide endeavors, such as a school bond election, an assistant superintendent assumes
public refations responsibilities. - : , .

"Since the original suggestion to- implement a year-round calendar in Cherry Creek comes from
the school level, principals and teachers go to’ the community with information about year- )
round education.’ Once Cunningham was given pérmission to implement, a teacher was released
half=time from April to June to answer parents' questions about year-round education, both
personally and through school communiques. .

During the first-year of operation the district continued to release the teacher half
time to help keep the community and district informed. This was dore through publication of
brochures, especially good’ for new parents and visitors; publication of a principal's newsletter;
coordinating visits of reporters from the various news media; conducting .tours of the building, .. .
and explaining operation and program to. parents and visitors; and attending neighborhood and
track coffees. ~ - ' » - ' :

: When EastridgewWenﬁ'to its community, this,/teacher helped prépére a brochure for distribu-
tion to parents in that community and attended 'coffees. to share the story of year-round school
at Cunningham. ’ b .

. Federal funding through an ESEA Title Il! geant began providing for a hal f-time person to
be director of a Demgnstration and.Dissemination Center at Cunningham in July 1973 and that has
continued. The time has been reduced fo one-f#urth of a teaching slot in the ‘request for the

second year of continuation. : !

Duties of that job include beLng a resource to the D}strict Study Committee that is ex-
ploring year-round calendars: for the secondary level and being a mcmber of the advisory. council
of parents, teachers and administrators that functions as part of the Title 11! grant. ~Requests

for information about year-round education .in Cherry Creek are channeledsthrough the demonsiration

, VL
center. Lot A%VQ

B

Del Harding
Director of Public, Information
Jefferson County Schooi District R-}
Lakewood, Coloiado

Most of us realize year-round school is controversial. But !, for one,~didn't realize the
intensity to which some persons would oppose the idea until after we initiated our Concept 6
program in Jefferson County. '

Each of you attending this session has been given a 10-page pamphlet of letters to thei
editor which were run if our local newspapers in-recent months. They illustrate dramatically
just how strongly some persons object to year-round schools. o

It reminds me of the comment one of the Denver newspaﬁers received a few years ago when
- Cangress ordered daylight savings time foi the Nation. '‘They're fooling around with God's
-~ time!' one caller protested. oL -

" Apparently some persons believe we're fooling around with God's calendar when we ipstitute
year-round schools. .

. No matter how you slice it, after nearly fours years of discussion, the number one objection
to year-round schools in our district still seems to be the fact that it violates tradition,
A . . . 1 . | : ' .
Apparently if it is different, it must be bad.

| don't mean to imply Concept 6 doesn't have problems. |t does, and we're working to cor-
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rect them. - I've got two children in Concept 6 schools and there. are some aspects of fhe program
| don't like, But Concept 6 is basically a sound program with many adv=“tages 27

And fortunately, accord»ng to two independently-administered random sample- oplnlon surveys,
the maJorlty of citizens in our county support Concept 6. But as is always the case, a Few
people can make a lTot of nonse---and write a lot of letters to the editor.

4

Thurman Warner
Director of Public Information
Colorado Springs School District 11

Colorado Springs, Colorado
’ >

According to the textbooks, careful ‘planning is the key to achieving any public relations
objective. When the objéctive is public acceptance of a-year-round school plan, there is another,
equally important key--flexibility. This is not to minimize the lmportance of plannlng but to
point up the fact that no plan is likely to proceed smoothly from one phase to ,another, moving
inexorably to the desired outcome--not when year- rounq school is the issue. .

In Colorado Springs we have iwice fought the year-round battle, the first time to imple-
ment a year-round program in only two of our fifty schools; the second time to expand it to
three more schools. Both times we began wnth a plan, -and both times lt was necessary to devnate
From it to achieve our obJectlves :

The need For.Flexibility’arises because of shifts in public opinion and attitudes toward
.year-round school programs. As people learn more about year-round programs generally and the
specific program that is proposed, some who |n|t|ally support it tend to become-indifferent or
actively oppose it when they find out it isn't going to cut school district operating costs
and in fact may add to those costs to get it started. Other people, especially parents, ini-
tially in opposition, become supporters once they learn ,their children are not goang to be in
school 12 months every year. :

Reinforcing the favorable attltudes of those who support a year-round program and neutraliz-
ing the charges -of opponents in this kind of dynamic situation requires the ‘Flexibility to shift
rapidly to dlfferent kinds of appeals and information-and all of it, perhaps disseminated by

.different means.- | don't believe that any P.R. plan lacklng this flexibility can succeed in
persuading a community to accept a year-round program. -

SECONDARY SCHOOL PRINCIPALS AND TEACHERS S —

. ' Dr. Daniel Knueppel *
Principal of Tenafly High School ’
Tenafly, New Jersey

How does a principal plan and operate an extended school year program? - What are the roles
and needs of teachers in an extended school year program? To start with, | will give you a
brief insight into my lnvolvement in ESY as it has taken place in a suburb of New York City.

As principal of a school in-a community with a high degree of C|ttzen input in the educa-
tional process, the idea of extended school year was studied and proposed five years ago. At
that time a committee studying long-range. goals for the district indicated that a plan should
be developed to determlne the place ESY would play, ln a new school under construction. The
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building, as it was planned and constructed, was to lend itself to the ESY concept because it
was to be air-conditioned, -as well as heated, for year-round use. :

After the committee had formulated its recommendations, the most critical step in the
process was about to begin - ANALYSIS. As an administrator, | knew that | had to assess very
carefully the attitudes and needs of the students, staff, and community. | needed to organize
a study that would gain as much inpuc from each group as possible. Everyone needed to know' the

‘essentials of the various approaches to ESY and to be given the opportunity to react. Several

commi ttees and surveys accomplished this goal.. .| am especially proud of the comminity survey
conducted by a professional pollster, Oliver Quayle. With the use of such expertise, | was
able to overcome the usual charge of ''fact manipulation.' 1t was my goal to create an atmos-
phere at this point in the program that gave each contributing indjvidUal the feeling that
his or her view toward moving in a certain direction was crltlcal in arriving at the final
decision., Such active participation within the community makes for a more knowledgeab’e
climate that understands the reasoning behind change. :

The next step in the process was DECISION. All the collected data from committees and
surveys was to be carefully considered and a decision was to be made as to the appropriate
course of action,” For our district, it was decided that the program would be of most benefit
to students at the.high school age level. We were specifically concerned with how it would

- answer the matters cf early graduation, enrichment, and additional flexibility to our curricular

offérings. We were not going to introduce the program to save money. The simple purpose of
our program was to increase the educational options open to our students who were not benefltlng
fully from EXIStlng patterns

Once the decnsuon was made, it became necessary to begin PLANNING for implementation. With
what we considered a'limited but clearly defined goal, it soon became evident that the impaet
would be enormous. To increase options meant abandonlng,the traditional year courses and moving
to semesters. A total evaluation of our operating program began. To increase options we decided-
to create a summer semester WIth variable time.patterns.

_The major constraint on our program was the fact that it was to be voluntary. The
results of our-public opinion survey indicated that the community supported the proposed program
mainly due to the fact that students would be involved in only those aspects which they indi-""

‘vidually desired. Throughout the period of study and developmerit, | gave careful attention to

the needs of the instructional staff, as well as to the needs of the students. Wheré changes

in curricular program became necessary, adequate procedures for inservice workshops had to be
provided. Time and money were the necessary ingredients to accomplish -this purpose. “The
majority of funds ‘expended were in this area. Where patterns of vacation were involved, priority
was given to the special request of the teacher. Compensation for work in the newly structured
summer semester was drastically altered to encourage staff participation. Throughout this

period of planning, assistance from the New Jersey Department of Education under the leadership
of Dr. Bruce Campbell provided valuable eXpertise and funds for the study. K

. .

The schoo1 year 1974-75 was designated as our initial IMPLEMENTATION period. Our first
summer semester started with 25 percent of our student body participating in our newly enriched
program. Students, staff, and community felt that a good beginning had been made. As the cur-
rent school vyear progresses, additlonal data for evaluation of the program continues-to be

gathered . : : . N

We are not in our on-going EVALUAT!ON phase. The impact that ESY has had on our curricular
program and analysis of it has been phengmenal. It has become apparent that as the program has
déveloped, we have made more effective use of our facilities and equipment in the high school
by using them year-round. " In addition, the flexibility provided in the summer semester has
permitted the school to make use of the New York Theater district to teach drama. Palisades
State Park, together with other local nature areas, has been used to teach field geology and
field biology. Several municipal and state, government -facilities are involved in the teachlng
of governmert courses and several similar fleld related options.

Based upon Our present evaluations and plans, Summer Semester 1975 holds great. promise.
| feel that in large measure our positive venture into the ESY program has been based upon a
decision that involved the consensus of many participating indlviduals and upon a decision
that called for a small beginning with 1imited obJectlves To date, that decision has held

"mernt and is working in gur communityl S ‘ [
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o Arvel R. Ricketts
..t . . Principal of Doherty High School
: - Lolorado Springs School District 11 . ' M
Colorado Springs, Colorado

<

The basic kinds of responsibilities of é'principal change very little when planning and
implementing a year-round program; however, the time, energy, and resources devoted to some of
_these responsnb|l|t|es do increase markedly : o

Thorough planning, communicating with parents, students, and central administration per-
sonnel, and working with teachers to develop program and operating guidelines, although always
important, assume even more significance when a school is undertaking a change .as major as year-
"round school. Consequently, parents were ‘informed and involved through (1) a mass meeting. with
several hundred parents in our attendance area, (2) thirty-two small group discussion meetings 3
held in homes throughout the area, (3) the Parent Advisory Courcil, (4) frequent newsletters,
and (5) great numbers of individual conferences.

Teachers began their examination of the year-round program in a special faculty meeting
which lasted for three hours and was held during regular school hdurs. -As a result of this
faculty meeting, committees were formed to study the following: (1) curriculum changes,

(2) teacher contract options, (3).teacher pattern choices and priorities, (4) additional support
which would be needed if the plan were implemented, (5)-student activities, and (6) intersession
{instructional programs for students on vacation), After several weeks of committee study

another faculty meeting was held to give reports and frame a recommendation to the school board.
The above list of activities, which occurred over a two-month period, is representative of what
was done, but is by no means a total picture: ' :

Principals in districts ccu~emplattng ‘vear-round plans may find the following list of ad-
vantages .and disadvantages of interest. Some items are of a purely personal nature, but it..
“seems appropriate to mention them in the '‘Job Alike'' context.

Advantages of & year-round program ére:

1. A year-round program will bring a reduction of ‘student density at any given time
usually resulting in fewer discipline problems, more attention to individual students, and better -
control; this .is especially true when compared to an extended day program. :

2. Greater options are available for teachers, including a choice between a regular school
year contract or a longer contract for more compensation as well as a choice when they would
like to'take their vacations.

3. Beginning of the year and end of the year problems are substantially yreduced since
there is never a total opening or closing gf school. . ‘ e

4, Instruction is improved since teachers may try instructional techniques, revise them,
and try the revision in only two months instead of having to wait an entire year This is
possible because of the staggéred‘startlng t|mes of var|ous attendance groups. )

5. ‘Administrative staff members can take a Frlday or a Monday off as part of their vaca-
tions wh|ch is not rossible under the typlcal school calendar.

Dlsadvantages of a year-round program are:

1. Students and staff are virtually always in school . reqU|r|ng .constant input and leav1ng
little tlme for contemplatlon and unhurried planning .

.

2. It Is difficult for administrative staff members to take vacations of any length and
,quife a bit of their vacation time seems never to get used,

3. Building a maste; schedule is a constant activvty/éindé/it must be changed to some
degree every eight weeks. (Concept 6) ‘ » <1E3
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L. There could be problems in designating which teachers get preference in the assignment
of vacation times; however, this did hot occur in our situation since the teachers |nvo]ved

: consndered orie another's needs.

. 5. The highly mobile population in the area resuited in some people buylng homes and then .
comnng to the school to find out it was on a year-round program. In somé caseés this was a rather
traumatic discovery. .

6. There is, of course, some robust parental opposition to the year-round, school concept..

.
e

Ray Schnerxnger
Assistant Principal of Arvada West Senior High School
Jefferson County School District R-1
Hrvada, Colorado

The principle reason For venturing into year-roond education was the rapidly increasing
enrollment at Arvada West.< Charged by a citizens committee in 1970, Dr. William White, then -

“principal at Arvada West, studied various year-round plans and began formulating ideas for a

‘'similar operation which would mesh with the curriculum in the school.

- A county commi ttee was formed to study the same plan, a year- round program, which would be

viewed from a county-wide standpoint. - , o

Dr. White, along with che administrative and teaching staffs, ‘kicked around ideas on
quarterizing the entire curriculum, vacation patterns, teacher pupil contact days, and on and
‘on. After-a year of planning, the final draft was drawn up and Concept 6 was formed. .

We immediately set the wheels in motion preparing for the day when we might be given the
opportunity te use this new plan. .WTth the two largest departments already on a quarter system,
the rest of the departments began revising the curric¢ulum to work within the nine-week quarter.
The physical education department was preparing a-co-ed cturriculum in order to increase enrollment
in that area. The .foreign language teachers were enthusiastically writing an individualized
program of instruction. The teachers gave of their time unselfishly, using lunch perlOdS,
planning perlods, and most of their vacations in order to get the JOb finished. -

We actually implemented many of the ideas and.programs the year prior to the pilot
start-up date. When the board of education decided 'on the Arvada West area as, one of the pilot
areas, we were really a year ahead of most of the schools involved. The start-up in August
was a smooth one. Unfortunately it didn't begin as easily in every school.

There have been problems arising during this first year. We have been looking at these
problems from quarter to quarter and coming up with workable solutions. After .one year, the’
staff honestly feels, that educationally, Concept 6 offers more to students than ever hefore.
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INTEREST ALIKE SESSIONS

YEAR-ROUND SCHOOLS FOR THE NEOPHYTE
J ‘N. B. Triplett

@ Principal of Mesa Verde High School

Cltrus Heights, Caltfornla . ‘ : ¢

The QS-IS.year-round plan | am discussing is @ modified version of the original schedule .
initiated in Valley View Schoo!l District in I11linois. It is modified {7 the sense that atten-
dance periods may vary from 43 to 47 days in order to maintain cycles which -begin on Mondays
and end on Fridays. Essentially, however, students attend school for nine weeks and are on
vacation for three weeks, aside from one to two-week break at Christmas and a two-week period -
in summer when all groups are on vacation. As a result, every student has a three-week vaca- '
tion during all four seasons of ‘the year as well as the additicnal breaks durlng Christmas and
summer . :

The duratlon of the 5chool year for students is not extended by this plan. They attend
177 school days - the same as other students who are not on the plan.: Their school year is
simply distributed more broadly across the calendar year. At any given time three fourths of
the students are attending school while one-fourth are on vacation.

%
s i
N »

Classroom teachers in"this year-round plan will be, for the most part, tracked with their
pupils. That is, when the students go on vacation, their teacher also leaves. When they return -
for their next nine-week attendance period, they are assigned to the same teacher. It is in-
tended that teachers will remain with a group through four nine-week blocks which would be
equlvalent to a traditional school "year.

In order to maintain the same level of auxiliary services to all students, regérdless of

their particular attendance schedule, it will be necessary to extend contracts of some specializ-
ed personnel up to 220 days. In such cases, salary is fncreased.by a per diem amount. .Con-
tracts would be extended for some personnel who work on a continuing basis with students: librar-
fans, nurses, speech and hearing specialists, reading specialists, and othars. It is not nec-

essary to extend contracts of those who work with students on a periodic basis such as would be
the case with psychologists, audiometrists, resource teachers, and others. Special services in
the latter categorles could simply be redistributed equally throughout the year.

Contracts of year- round school prlnCIpals would be extended to 12 months from the uurrent
11-month contracts. |f the principal of a partlcrpatlng school elects not to have a contract
extension, he may have his school covered during his vacation by an ALTP member from within the
_district. This plan provides an added advantage of providing a practlcal administration intern-

ship to those who asplre to non-classroom posntlons.

Contracts of school secretaries would be extended unless they have elected to keep their
present contract, in which case substitute secretaries would be brought in during vacation
periods. Custodial and maintenance services are on a year-round basis already so require no
extension of contracts. : .

The traditional summer school program would be redesigred into intersessions. Interses-
sion courses are offered,continuously during all of the three-week vacation periods. By -
admlnlstratlve decnslon, ‘the California State Department of Education has granted permission
to redistribute summer\school in this manner and w;ll provide ADA reimbursement at the same
level -as in the past. Intersession courses are staffed by teachers who are on vacatlon at a
per diem rate. . . : -

.
.

. . ,

. Great flexibility is encouraged in planning intersession courses. Duration of the courses
may be from one to three weeks, and from one to four hours per day, depending upon the nature
of the course and the age and interests of the students. Tremendous opportunity is thus avail-
able for either remedial or enrichment programs on a contlnuous basis instead of being limited
to the traditional summer period. - f;()
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As the intersession program develops, we propose to explore a number of exciting possi-
bilities. Cross-age tutoring and individualized contract learning could be implemented. Other
possibitities to be explored are courses with a seasonal emphasis. utilizing out-of-school recrea-
tional fac:l|t|es and personnel, chaining or linking courses of a related nature through two or
several |ntersessnon periods and extended travel courses

Since intersession courses operate concurrentlyAwith regular school operation, certain
savings accrue to this program which help offset year-round school, i.e., program administrative
and clerical costs. Tha: is, while the courses generate ADA reimbursement, no additional admun-
istrative or clerical costs are involved.

Available classroom housing space is generated, under the 45-15:plan, through continuous
use of existing school facilities. Since we are not implementing this plan due to a lack of
classroom facilities, opportunity for free classroom space will be available. These open
rooms will allow much-needed space for small group instruction, intersessions, recreational,
facilities, resource personnel, teaching statlons, and special interest centers. This avallable”
space may also accommodate a schedule of major maintenance in rooms whose classes are on the
three-week vacation. N

*Early in the planning stages it was determined that community acceptance of the year-round
school program might be enhanced if it were possible to offer an.option to parents concerning
‘their choice of plan. Parents would be given the option to have their children attend a neighbor-
ing school op the traditional plans with bus transportation provided

Other dlstrlcts implementlng the 45-15 year-round plan have divided their .students into
tracks according to a geographic area. After considerable study of the advantage$ and problems .
with this tracking system, we have elected to track our students according to the individual
neads of each student. This process will allow students to be placed in classes according to
_the ability grouping structure within each classroom.

«

A 45-15 plan offers students varied attendance pattern options, particularly on the inter- "
mediate and high school levels. After initial implementation phases are secure and the structure
is operating soundly, a variety of options could be offered students for specific reasons. The
amount of flexibility would be determined necessarily by the tracking pattern of the school
and the grade level. Thus, after consultation with a parent;, the student could have the option
to attend school according to. his own particular individual or family needs.

In keeping with the cont|nuous education concept lnherent in the year-round SChOO] program,
formalized promotion from grade to grade is minimized: Rather, a continuous flow of pupil
development from one attendance block to the next is possible. Many alternatives exist for ac-
celerating or delaying the progress of individual pupils, depending upon their individual needs

.and capabilities. Individuals may be retained for cne .or two nine-week attemdance periods rather
than for @ full year as is the case  in traditionally organized schools. Students may also be
. encouraged to pursue individual learning prescriptions during interséssion periods in order to
. achieve remediation of specific learning difficultues.y Students may also be moved ahead in small,
‘comfortable increments should their maturity and school progress so indicate.

v
an

Care must be exercised, of course, in mov1ng students from one attendance group ‘to another
in order to avoid disruption of family plans, loss of school time, frequent change of teachers,
etc. However, the potential psychological advantage to pupils of such flexibility in scho®l
placement presents one of the more exciting possibilities .of the year-round school program.

Dr. William D. White

Director, Instructional Planning and Development
C o ) Jefferson County School District R-1
Lakewood, Colorado

| When considering a year-round school program for the first time, the planners in a school

. system sfiould consider the variables which affect the design of the extended school year calendar.
g' There is no one system of year-round education which is desirable for all communities and all
k >
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localities. As climates vary and as the social and economic patterns of a community are dif-
ferent one from another, the type of calendar which the school sysiem. can best utilize will be
different as well. Each school district -then is advised to study its own local conditions, look
at the |ngred|ents which can be utilized to develop a calendar suited to its particular needs
“and taulor-make a program that will offer the greatest educat|onal benefits. ’

The number of attendance terms is a first factor whuch the planners of a year-round school
calendar should consider. School districts traditionally have had two terms or semesters—on the
_nine- month calendsr. But in the year-round plan the calendar may be divided into three, four,
five, six, or even more attendance terms. The sequentlal per|ods of instruction which are'most
desirable to the staff and community are the necessary criteria for determining the number of
attendance terms to be used.

Second ‘the number of vacations available in the calendar is a variable to consnder Tra-
d|t|onally there has been a single three-month vacation with 4 number of holidays throughout the ' .
. year. A year round school calendar may have two, three, four, or even five vacat|ons during thre :

course of the year

The thlrd item to consider is the number of holidays that will be observed in the calendar,
and this varies from one region to another depending upon the rel|g|ous, social, and economic
background of the community that is” involved.

The fourth variable is the number of attendance tracks into which the students-will be
scheduled. This is a variable which helps to determine economy .in a program. The traditional
- calendar has a single track of students, but two, three, or four different attendance tracks
may be used. It should be remembered, however, that the larger the number of attendance. tracks
the more subdivisions of the student populatlon wnll be required during any attendance term.

The final variable,tthe'number of students reléased per vacation, is a dependent variable

which is determined by the number of attendance tracks. | f there are.four tracks, 25 percent’
of the students can be released to vasations during each season of the year. |f there are only
three tracks, however, 33 1/3 percent of the students can be released and, therefore,- a' greater |
gain in economy can be achieved. . i

The second set of factors to considet in a year-round school plan are the stipulations which
the local school district may place upon its calendar. In the Jefferson County School System
it was stipulated that certain conditions would have to be met in the year-round school calendar
which would utilize the exlstlng program and preserve a K-12 feeder system. The stipulations

were as follows

.

1. The year-round school calendar must apply to all students w.inin a feeder system K-12.

2. The calendar must preserve famuly unity so that all students within a family vacation’
at the same time., -

g
3. The quality of the educational program in operatlon at the beglnnlng of the pllot program
must cont|nue to be me t throughout the pilot stage.

! L4

4. Freedom of choice in the selection of vacation patterns must be.offered to families.

5. The present curriculum would need to be used during the pilot phase " 'There were no
addifional funds available for developing a curricular program to accommodate any newly &s-
tablished year-round operation. :

~6. The calendar must be fleXIbIe for students ,in order that they ‘receive the amount of
education their personal need would require. There would be a mlnlmum “school year of 172 days
and a maximum school vyear.of up to 235 days. . .

[3

" 7. There must be efficient use of buildings. A release of signlflcant portion of the:
student population during each season of the vear |s sought in order to gain economy in the use
of building space. .

An additionaj set ofvstipulations observed in the Jefferson County~pilot werre as follows:

I. The minimum school year that ‘could be observed under Colofado State Law is 172 days.




2. The minimum number of holidays acceptable to the parents in the Jefferson County School
System were ll holldays. ‘ s -

[

3 The length of the attendance term during WhICh students would pursue a single series of
instructional un|ts was 43 days. - . ,

L, The length of the basic contract year for teachers was 184 days.

A wide range of year-round- school models were studied and evaluated by the -Year-Round School
Study Committee in Jefferson County. They started with the Four-Quarter plan, the Five- Quarter -
plan, and the 45-15 Year-Round School Calendar. Each of these programs seemed to have certain W
merits but also deficiencies which the Jefferson County School teachers and parents felt were
undesirable for fhelr purposes. After all the conceivable models of.year-round school calendars

were studied, the Plan which divided the year up into six attendance terms offering each student
‘two vacations during opposite seasons of the year seemed to be most desirable. A primary factor

in selecting this plan, called Concept 6, was the fact that 33 1/3 percent of the students could
be released to vacations at a time, giving a maximum economy. There was.also the fact that there
were no staggered entry dates for students during their attendance terms. All programs of in-
struction going on during any term would have students in the same stage of learnlng as the

programs of instruction were plirsued.™

Educational benefits which the Concept 6 program seemed to offer were the opportunity for
students to attend a fifth term when they desired enrichment or remedial work and the addition
of bonus learning ses5ions or intersessions during vacation times. The bonus learnlng sessions
were seen as. one of the strongest features of a year-round school calendar which would allow®”
schools to extend the range of educational opportunities for their boys and girls. .

The basic intent of the.bonus leatning sessfons were twofold. First, they would provide
an opportunity for youngsters to attend additional periods of education voluntarily during their
vacations for the purposes of enrichment, acceleration, or remediation. Secondly; they would
provide an opportunity for extending the time the individual student requires for mastery.

. The purposes of the bonus learning sessions were to extend to. the local school options to
the required curriculum. They would permit the local staff the opportunity for intervention in
behalf of the students with special needs. Also they would humanize the school through extension
of teacher-pupil contacts in a variety of activities appealung to the interests and talents of

{udents. —
The development of bonus learning session activities became the responsibility of each
lindividual school. It was the first genuiné attempt of each school to develop a program ex-
clu5|vely for its own local community needs. These learnlng activities were generated through the
processes of (1) teacher-student-parent involvement, (2) extensive use of community resources,
.italent, and space, and (3) the approval of this alternatlve curriculum was granted through ‘the

%Fflce of the local principal..

o

.

v Dr. E. Curtis Henson
@ Assistant Superintendent for Career Education
: Atlanta Public Schodls
Atlanta, Georgia

Structurally, the four-quarter program is a division of the school year lnto four periods
of .approximately equal length rather than into two semesters and.-a summer session. To be mean-
ingful, a conscienctious;effort must be made to provide a complete program during each quarter
and to require only minimum prerequisites and/or sequential offerings so that a pupil may choose

“to work or go on vacation at a time other than during the summer without undue penalty

To divide the textbook or course into four quarters |nstead of two semesters does not pro—
duce an adequate four- quarter program. Without extensive revision of ‘educational goals and an
intensive analysis of the curriculum, four quarters of schocl will be no more of an exciting
prospect than three quarters or two semesters. Factors other than time, number, and amount of
days must be weighed ..Each quarter course must be a completeand autoncmous unit. The number of

e Cwe 53

Aruitoxt provided by Eic:




<

possible courses within a given discipline must be large enough to assure ease in scheduling
while assuring continuous growth opportunities for the pupil. Only occasionally would a pupil
be required to pass a specific course since there are oghﬁrs which deal with similar concepts
of equa! quality which would serve as well.. =

With the four-quarter plan, a system can offer greater flexibility both in scheduling and
in curriculum offerings. The possibilities appear unlimited and the benefits to pupils great.
If a pupil chooses, he may take a greater number of courses in a twelve- ‘month period. Such a
choice permits him these options: .He may graduate at an earlier date, enrich his plan of studies,
take remedial work if required, or take an alternate course if he’ unsuccessful in one. He
y work .in November on a job he possibly could not have gotten the previous June. He may even
ork part-time and attend school part-time year-round. To a great extent, he may vary his studies
according to |nterest and convenience -as course offerings become. less sequential in some subject
areas. ’

.For the school system, advantages sought from a four-quarter plan are Fot financial.
Initially, such an operation is more expensive to implement and .maintain.than the traditic .°
two-semester plus a tuition-supported summer school. Benefits to puplls should be the prime
reason for convertlng to a four- quarter school program. . L

Martin Rubinstein
Director, Department of Support Programs
-. Division of Elementary and Secondary Education .
Dade County Public Schools
Miami, Florida

- -

.In Dade County, Florida, it was found that the experiences of other school éystems would
indicate' that the following criteria needed to be considered prior to the development of an «
xtended school year program for the Dade County Schools: . . )

requires the greatest adjustment in living patterns and such des;gns ‘have proved least acceptable
to communities at large ' _ o

s N

2. Extended school year designs that mandate specific vacation periods to pupils are not
s acceptable to communities as are those extended school year programs that .are voluntary in
ature. _ - ) .
..7 . . . »
3. Extended school year- desiggs that demand a radical departure from existing school
alendars are not accepted by communities as well as- those extended school year plans that re-
ulre only slight calendar changes.

.1. The extended school year design that produces the greatest plant utilization benefit )
|
|
\
|
|
|

4. The extended school year plan that increases:the students' options of course selection,
ttendance <essions ‘and vacation options are more acceptable to students, parents and citizens - Y
han. those plans which maintain present restrlctlons in the areas of curriculum, attendance, and
vacation perlods

.

On the basis of the above criteria, the quinmester program was developed in Dade County
or plloting in selected secondary schools. The quinmester extended school year design was
eveloped around 2 calendar that divides .the school year into five 45~ day or 9~week sessions. K
upi¥s 1n schools vperating with the quinmester program must attend four qulnmesters in the five
uinmester school year The student has the option of attending all five quinmesters and ac-
elerating his graduation from high school or electing a vacation quinmester other than the
raditional summer vacation 'period. Each fifth quunmester attended by ‘the pupil could possibly
ccelerate his graduation from high school- forty- five days, although the summer quinmester may
e used by the pupils For enrichment and remedial experlences and not result in an accelerated .
raduatlon

The" extended school year organlzation does not radvca]ly .affect the present operational . .
alendar and prOV|des the community with the option of an extended school year program while main- s
aining the present calendar structure.
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: ~ The quinmester program theoretically has the potential to increase the capacity of school

" plants by 25 percent.. A school having a capaC|ty of 2,000 pupils could conceivably enroll 2, 500
over the entiré year, yet because of the staggered attendance periods have, but 2,000 pupils in
attendance during any given quinmester. lIncreased plant capaC|ty could be -achieved also through
the accelerat|on procedures provided with this plan. .

b It was apparent to Dade County from the’ beginning that any plan that mandated pupil vaca-
tion periods would not be acceptable to the community. Therefore, to the extent possible, the
five quinmesters have been scheduled so that four quinmesters coincide with the. regular school
year, whlle the flfth quinmester represents a bS-day summer_session.

Specificallyf the longfrange.obJectJve of the qu|nmester program is: rTo develop a year-
round school program which can be phased.intc operatlon without mandat|ng ‘student attendance
sessions and that can be implemented without requiring drastic changes in community life, calendar
patterns, school procedures, and organ!Za\lon, and one which requires the least increase in the
school system's operating costs as compared to other extended school year. plans.,

The strategy of the quinmester extended school year program provides significant impllca-"
tions for curriculum improvément. ‘The revisiofis necessary to implement this program of in-
struction enhances the opportunltlcs to further stimulate each student attend|ng school through
a study plan unique to his level of i terests, capab|l|t|es, and needs.

a.

A program of 9-week, non-graded, non- sequentlal courses of instruction has- pbéen developed
in Dade County in edch subject area of ‘the curriculum. . There is a broad range of courses that
has been developed, from the remedial to the highly soph|sticated This type of curricuium -
structure provides each student with the opportunity to individualize his program by selecting
from a large number of qu|nmester courses the learning experiences which will be of greatest
“interest and mean|ng toc him while complying with the standards establlshed by the state ac~.
creditation program and the School Board of Dade County, Florida

o

Although plan utilization and the d|str|but|on of students among various physical facilities
is a primary concern, the point of view of curr|culum change ¥s an |mportant one ln terms of
program development.

As,school experiences are made more appropriate, relevant and flexible, it is anticipated
.that the number of student failures and dropouts will be reduced. At the same time, students
will be afforded opportunltles for much broader exploratory |nvest|gat|ons in a varicty of
SUbJECt areas, Co L ] ] B : : :

Some consPderations for a district planning a year-round school program are:
. 1. dn addlflon to involving |nstruct|onal staff members in the development of the program,
) specqal planning sessions need to be -arranged for school level administrators.

- 2. Provnde constant public and school board reports on the progress made in the develop=
ment of the year-round school program. !

- . 3. Specifically state the obJectlves of the program so that no m|sunderstand|ng W|ll occur.
as schools adopt the program. -

3

e

v+ 4. Exercise care and discretion in the selectlon of pilot schools to implement the program.

» 5. "Address the plannlng proress to the school level needs neressary for the |mplementation
) ~of the _program, . . . '

o
6. Establisi a steerlng committee to review and provide |nput in the developmental stages
of the program. . : :

'7.: Plan administrative planning sessions with school level administratOrs piloting the
program, . ‘ ’ ’

8. Provide pubiic information carefully delineating those kinds of problems and issues
that require resolution prior to the implementation of the program. These Issues should be clearly
stated and demarcated from the typical and administrative problems presently existing Wlthln the
dlsfrlrt _ . :

Q . : - »l - 46:;_. ' E;E; A
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9. ‘Take specific care not to attach to the year-round school program other jnstructional
‘designs that may be desirable but are not essential to successful E@plementation of the year-

round school .program, i.e., non-graded structures,; team teaching. * o \ '
3

YEAR-ROUND ScHOOLS FOR IN-BETWEENERS ' '.l

o : o ' : Ms. ChrfS>Short
(’ ‘ - : Teacher o ) , ‘ » .
Mollela Grade School ) i :
Mollela, Oregon -

I

~ After four years of year-round school (two with the quarter system, two with 45-15),
most schedule-related problems are solved or near solution. What remains is to fully utilize
‘the Flexibilitf of the L5-15 schedule in educating our students. What can hS-lS-offér?

The obvious advantage llqs in belng able to recycle students who are havnng difflcullties
through an additional three-, six-, or nine week period. Not much of this has beenitried to
date because it reguires changing teachers and much -individual preparatlon. In short, it is a
‘new idea that takes extra effort - errort that our’ teacners find hard to give consnderlng the
normal demands of teaching.

In contrast to “recycllng” students, acceleration is a possibility in certain situations. N
We dre currently involved in organizing the scope and sequence of our entire curriculum in grades .
one to eight. When that is accomplished, students could advance through skill .levels more quickly
by using their vacation time. The reallzatlon of this is several years awqy for us -even if we
choose this as an alternative. | - o v L

7
i

For intermediate and junior:high students, we have a limited and lobsely organized tutoring
program. Tutoring falls into two categories. Some students return during their vacations to
help’“and some teachers release students from classes. The teachers who promote tutoring often
Instruct the students in tutoring techniques. Those of us who have used student tutors find
success lles as much with organizing tasks for the student tutor as with the competency of the
student tutor, . ) . s

Thé community school concept may offer opportunities and resources .to extend and enrich
basic education. Mini-courses led by community members or students inctructing other ctudents
are viable pqssibxlltleﬁ. The development of a wide range of programs depends upon school
philosophy aﬁH staffing. ' :

"The year-round school offers a few new opportunities for |mprov1ng ‘education. With the =
exceptlon of "recycling' students., nothing prohibits a traditional schedule school from using
these other ideas. Year-round school people should consider these and other alternatives that
may increase effective teaching by utilizing fully their schedule and" facilities. It is easy
to think one is improving just because the schedule is different. " The serious business comes
in developling techniques or offering curriculum that improves all students' chances to obtain a
good education. and perhaps one that is rewarding in'the process. s

RIC . -we

Aruitoxt provided by Eic:

v




YEAR ROUND SCHOOLS FOR ULDTIMERS

v . Dr. Gene Henderson , \
Superintendent of Francis Howell School District
“St. Charles, Missouri o
: s and )
" Board Member, National Council! on Year-Round Education

Districts which have managed to get:started on a revised calendar have frequently found
that the support of the community has grown dramatically over several years of operation. The
Francis Howell District in St. Charles County, Missouri, now in its sixth year of operation on
the 45-15 scnedulc, started with strony teacher approval and less than. 65 percent parent approval.
Teacher support has continued -at -a very high lTevel. Parent ‘support grew to about 85 per cent and
"then declines to about 75 percent in the most recent survey {November 1974). Parent approval
. of the schedule is much stronger among the parents of younger students. The November survey
revealed parents.felt the year-round plan hindered their children's learnxng as +follows:
Grades 1-3, 4 percent; Gradesg k-6, 7 percent; Grades 7, 8, 12 percent; Grade 9, 22 percent.
Seasonal vacations were constdered undesirable as follows: Grades 1-3, 14 percent; Grades 4-6,
16 percent, Grades 7, 8, 27 percent; and Grade 9 50 percent.

Teachers continue to enjoy working n|ne weeks fo!lowed by a three- week vacatuon There is
‘the general feeling among teachers and administrators that learning is lmproved although the .
hard data ‘attesting to this is not avallable :

_There have been'a number of cases in which the schools have decided to/discontinue year-
round,,plans after a short experience.  This is no doubt disheartening for.thcse responsible for
the planning and -the implementation, but it at least indicates ‘the responsiveness of schools
and their willingness to change. -Francis Howell's ninth grade began the year-round, nine-week,
three-week schedule in July of 1974 and the program will be discontinued at the end of June
1975. - Teachers and parents, espeCIaI]y those with an interest in music which is very strong
at Francis Howell, opposed continuing the ninth grade and further implementation in the upper
‘grades. Survey results were as follows: Parents of 7th graders favored year-round-for grades
9-12, 146 to 138 (number of Fesponses); parents of 8th, graders opposed it 143 to 148; and parents-
of 9th graders opposed it 93 to 133. i ‘ . L )

u
' Occas;onally there is a surprlsxng development in the rzpidly changing scenel \ The Francns
Howell District has been in a continuing building program; and the uneven growth oﬂ the various
areas has caused the need for recycling, that is, the reassignment of students frbm school! to
school and from schedule to schedule. The district reassigned about 200 students at the end of.
1974, with =ugh reassignments becoming effective July 1975. Letters announcing these changes
have brought no complaints. This is quite unusual,

The initial reservations voiced by parents at the time the year-round schedule was first
considered have continued to be the problems faced. One of the most prominent of these is/cer-
tainly the family vacation. The flexnb|lity which a summer free of educational responS|btltt|es
affords the average family seems to be very lmportant Employers frequently. restrict the

|
V

stored, sometimes used, in their arsenal of techniques to meet educational needs. The
| strength and diversity of these ideas will be influential in calendar patterns of the fuyture.
[ Communities and boards of -education®are reluctant to embark on changes which have not been tried

.available times- for vacations and parents expect the schools to be flexible since they are un-
successful in changing their employers' plans.
After years of experlence with a revused schedule; there are mlxed emotions about it}

There is no doubt that it was a challenging cxperience. Few of the educators involved feel
that learning was adversely affected; on the contrary, there is good reason to believe if might g
be enhanced. In most instances, year-round schools and year- round school districts are surrounced
by districts on the nine-month schedule. Even after years of operation there are continuing
problems in coordinating the new schedules with the old, as influenced by legislation, sftate
"education agencies, nearby communltles, nelghborlng school districts, and new residents,

l : . The year-round movement has provided school districts with additional ammunition \\ be . )

before
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Ray Schneringer
Assistant Principal of Arvada West Senior High School
Jefferson County School District R-1
Arvada, Colorado

i{f you have ever talked shop with a lineman on any football team, undoubtedly.he talked
about all the work being performed, 'in the trenches.'' Reflectirig back over the first year on |
the Concept 6 pragram, | must say, "'Amen'' to the trenches. There were days when those .trenches’
were pretty deep. The administrators, the teachers, the secretaries,- the custodians, | leave
no one -out- 6f the picture, have had to work many long hours, organlze more efflcuently, be more
tolerant with department members, and the 1ist goes on -and on. :
As with any new. program, things happened throughout the year which necessitated immediate,
on-the-spot decisions. We found ourselves getting away from data processing service and had
to revisg our grading and scheduling systems.  Fortunately the faculty at Arvada West was
committed to making this program work. Department chairmen generated new ideas, teacher$ used
. a variety of classroom methods, and the custodial staff worked on a year- round plan for main-
ta|n|ng the buuldtng and grounds

A county coordinating committee was formed and was kept very busy keeping abreast of the
~activities going on in the two pilot areas. Members of this committee included students, parents,
teachers, ‘and administrators from both areas. This committee formulated proposals which were
considered and passed by the board of education. Hopefully some of the first year's problems
will be resolved 25 a result of this action. : o '
So far, | haven't mentioned a great deal about the students. | feel a student may obtain
a good education in'any program. By that, ! mean whether it be a year-round, split session,
extended day or traditional program, a student, if he is willing may obtain a sound educa-
tion. However, we have been able to offer students opportunities on the Concept 6 plan which
were not available on the traditional year. While g student is on.vacation he may enroll -
school, on a space available basis. He may take as many classes as he is able to handle.
This is done-by students for acceleration, remediation, or just because thay want to take it.
A student may enroll in.a Bonus Learning Session for credit or no credit. These B.L.S. classes
are at least 40 hours 'in length for credit. but may be of shorter duration in non-credit classes. "
Some of these B.L.S. classes have been great experiences for the students as well as the
teaéhers. : . : -

In summary,_thls flrst year on the Concept 6 program has been a mlxture, no; always equal,
of pain, hard work, fun, ahd great challenge.

“

Dr. Don E. Glines
Year-Round Education Consultant, .
. State Department of Education . ?
Sacramento, California

: Year-round educatidn is still in the propeller stage. The elementary programs are probably
at best at the Spirit of St. Louis levei.- We are just about ready to try to cross thz Atlantic.
We have piloted such models as 45/15 and the Flexible Year Plan. We now have confidence that im-
proved versions of those models mlght be ready to tackle the Atlantic, if wefcan find some Char169

Llndberghs
) S

At the higi: :chool level we are still back at the Eddie Rickenbacker stage, flying hi-
planes over France, ho]dlng them together wiin the proverbial baling wire. Yc have not vzt even
reached the General Mitchell stage by ‘being court-martialed. - We have not yet been enough threat
to the Admirals of the Fleet and the Geperals of the Air Force. Probably the worst of the year-
round programs to date are at the junior high level, where- a worn-out currucular program has been
¢ @ different calendar. )
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‘Aththis is not negative. The important point is that a few Wright Brothers have grasped
an idea and have-said, 'We think this might help the educational efforts-of this Nation.'' They
have carried the deve]opment through the early stages of the propeller era. We need to be '
grateful and glve credit to the pioneering efforts around the Nation.

The development of the 45/15, and 60/20, the qunmester, the Quarter, the Trimester,
Concept 8, Concept 6, the Flexible All-Year, the Personalized Continuous Year, and other such
year- round calendars,_has been a great transitional step However, it is time now for the

‘veterans in the year-round movement to move out of the early propeller stage. It is time for
us to join lmaglneering Studios, where we can create new learning systems for ‘the Third Century
of America.

Therc are better, more flexible year-round calendars just around the corner. We need to
individualize and personalize programs, for the students. We need to see education as a contin-
uous life-long learning process, available seven days a week, 365 days a year. We need. to join
such movements as community education.- We need to pilot such proposals as the educational 'system

-for the Minnesota Experimental City. We need to move to the P-38 stage, and then rapidly into
the Jet Era » i :

It is time for the oldt:mers to return to the Room of lmaglnatlon and propose and implement
the next great steps Deyond the 45/15 or quarter system year- round plans that now exist in the
United States. The task of the oldtimers is to cross the Atlantlc. ‘to bomb” the battleship, '

and to invent the early Jet.

A YEAR-ROUND EDUCATION MODEL
DESIGNED TO ACHIEVE ACADEMIC EXCELLENCE FOR ITS GRADUATES

Dr. Dwain L. Thatcher
Research Supervisor .
Colorado Springs School District ‘11 S ' !
Colorado Springs, Colorado : ' '

Two features of Concept 6, and most year-round calendars, Imply a need for an" individual
* curriculum., With two vacaiion periods per student each year causing two-thirds of the student
body to be comlng or going every eight weeks and with the necessity to repeat a previous quarter
of matérial in four of the six sessions, the -instructional scheme must be most versatlle to
meet the needs of each student .

Russell Junior High in Colorado Sprlngs has met this challenge by organi2|ng its offerlngs
jnto units of study that the individual approaches at his own pace-and which require varying
lengths of time to comp!ete When a student finishes a quarter, his instruction stops with
the last unit completed in the session. Upon his return, the next quarter begins with the next
unit of study in’'the sequence. Probab]y his vacation has not caused any great loss of learning

sihce it is short enough to prevenL l'arge setbacks.

-With all students working independently, two quarters‘of'the four sessions must be presented
in the same time frame but this causes no major problem. The student is working on his own
material regardless of what was covered by other students the previous quarter.

1he next phase of our district's development in ‘implementing the Concept 6 calendar is to
expand into the high, school level. The knowledge and experience gained in our present junior
high project will be applied in producing the high school curriculum. All courses will need
to be developed on a quarter basis-and be as independent of sequence as possible. It may be that
basic courses will be offered for a quarter duration with a variety of alternatives available
to follow the basic course. With this type ‘of course, once the basic material has b&én completed,
the rest of the year will not be deperident upon sequence. - Probably math is the onlylexception
to this procedure, and then possibly not in all courses. ‘ T
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"One of the unique. opportunities offered by a Concept 6 calendar is the necessity of pro-
viding one two-week period of ‘Instruction outside the normal stream of the classroom. Since the
school building cannot:hold all of the students at once and since there are not enough days avail-
able. for 172 days of classroom instruction in each pattern, Condept 6 provides each student with a
week or more of intersession classes. These mini-courses may range from required remedial help
to a week-long trip for instruction in how to ski. Ninth graders have been scheduled for high
school during this time and have found the process to be far superior to what had preceded it.

Over 200 mini-courses have. been offered durvng the first two years that Concept 6 has been used

Follow-up of the school's first ninth-grade class has produced some encouraging results of
the instructional program at Russell. Former project students attending Palmer High School=
comprise one~third of the sophomore class, over one-half of the top five percent, hearly half
of the second five percent, but only one-fifth of the lowest ten percenit. A much smaller number.
attend Mitchell High School and have about the same percent of the upper and lower ten percent

‘as their percentage of the sophomore class.

* - ) ' ~ Robert H. Williams
Superintendent of -Riaito Unified School District
Rialto, California

What will happen in a school system when a prrnC|pal is glven the option to open the doors
of "his school on a year-round basis? What will happen when a school becomes non-graded and
instruction is designed  to meet the personal needs of the learner? _What will happen when teachers
may receive extra pay for more days worked or allowed one quarter off for college courses? What
will happen when teacher} are given ten paid days each year for planning?

« In the late 1960's ‘the Hayward Unified School District decided it was time to.seek out the
answers to these questions. After much preliminary planning and community  involvement, the Park
School of Hayward established the Flrst,year-round four-quarter school of recent times. Since
1968 a dedicated princlpal, staff, and community have addressed themselves to ''"Academic Excellence
on a four guarter, 195-day schedule.

The key to this successful venture was in allowing more time and respect for the teaching
staff to plan and .prepare for the !nd!vidual needs of pupils. Test dats have, shown those pupils
who have been on the extended year program for five years are a year or more ahead of their peers

who experienced the ‘traditional schedule. Surveys of grades and test scores from the junior high

school attended by Park students place them in the top quartile of academic achievement. In
addition, the leadership roles of Park students 'in the juniot high school was above average for
the percentage of the student body they represented. Parents continue to support the year- round
calendar and insist they.will never return to the traditional schedule One can conclude that
thls model is a successful one in reachlng for '"Academic Excellence.'
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A Look AT YEAR-ROUND EDUCATION
"OPERATING IN COLLEGES -AND UNIVERSITIES

- . ‘ . Dr. Edward C. Frederick
: Provost of University of Minnesota Technical College’ -
Waseca, Minnesota s '

¢ -,

The-University of Minnesota Technical College-Waseca is a relatively new institution which
began operation in the fall of 1971. The Technical College has a,single mission -- that of pre-
paring -students For mld-management semi-professional positions in the broad fields related to
agriculture. _ .

The College adopted a year-round educational program at the outset in order tc meet the
.needs of ‘students and. agriculture. The college operates on a quarterly basis, with the summer
-quarter being no different than the fall, winter, .and spring quarters. Students can start any
quarter and graduate any quarter, they can go continuously or lntermlttently, full-time or
part-time. . - :

i . Planning for the College tied the year-round concept into all phases of the operation be-
fore the doors actually opened. Programs were developed with a minimum of prerequisites and
most courses are self-contained units. Staff are hired who are willing to teach in a year-
round program. . Nine-month faculty.are rotated throughout the year. Registration, financial aids,
veteran's assistance and other procedures have been developed to fit a year-round program.

Times have changed and so has agriculture. Because of herbicides and other modern tech-" .
nolegy, the summer months are not the busiest quarter on the Farm or In the agri-businesses
in the area served by the College. Planting time In the spring and harvesting time in the falt
are busier. With a year-round program, some students .can and do attend classes in the supmer
and winter and ''stop out' in the spring for planting crops and in the fall for harvesting.

Technical College-Waseca emphasizes laboratory and practical ekperiences. The year-round
program makes use of outdoor agricultural laboratories which are most highly developed during
the summer months. Another plus is the efficient use of the facilities and research at the ad-
jacent BhO-acre Southern Experiment Station, another unit of the University of Minnesota. The
year-round program of the College allows for maximum use of the Southern Experiment Station in
. the teaching program during the summer months as well as throughout the year.

.

With the Fodf—quarter system, students may start college'Elaéses immediately after finlshlng
high school and thus graduate and begin employment earlier. :Students also have an opportunlty
te acceierate their:program by going continuously throughout the year.

One quarter of employment experience is part of our technical program. This is called the
Preoccupational Preparation Program-and gives the student practical industry experience. The
year-round education system assists this Internship program in that It allows the student to
be out in industry during the quarter that is most advantageous from a. learnlng point of view.
For example, in the field of horticulture, the student may go out to work in the industry In
the spring and return to the College in the summer. v :

Greater use can be made of expensive facilities and equipment néeded in a Technical College
in 2 year-round program. It also provides for increasing the number cf graduates without in-
creasing the physical facilities in the same relationship, something which interests legislators
today.

~Enrollment is continuing to increase rapldly in all quarters including the summer quarter.
Twanty-Five percent of the students that enroll in summer quarter are directly out of high school.

Some areas of concern in year-tound education which need to be overcome include faculty
fatigue and time for professional updating, maintenance of the physical plant, need for air
conditioning in tiic summer, and misunderstandings that result from breaking with tradition.
This latter is one of the toughest hurdles. An attempt is being made to overcome faculty
fatigue and professional updating by utlliZlng nine-month appointments and rotating those to
cover,the year, team teaching, single quarter leaves, and others.
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The year-round program has been well accepted by the:students and the agricultural industry.:

It gives a great deal of flexibility to the program at’ Waseca.
The advantages outweigh the disadvantages.

been improved.
Agriculture at Waseca, the year-round

The quality of education has
For the Technical College for
program is not a concept but an idea ''whose time has come.'

"

r

Dr. John D. McLain

Director, Research-Learning Center
Clarion State Coilege

Clarion, Pennsylvania
Directqr, Education Development Center for Year-Roun

d Education

. Pennsylvania Department of Education

and

Treasurer, National Council on Year-Round Education

’

"If we apply the same definitions
do basic education levels (K-12),
have year-round programs. -

of year-round education at the highér education level as we

then many If not mest institutions of higher education already

‘The vptional four-quarter plan, whereby the regular school year is divided into three

quarters with summer school being of fered as a fourth quarter, was the standard plan for state

.college systems in Oregon back in the

to accelerate and complete my undergraduate work in threc years.
work at the University of Oregon in the same way.
on a quarter basis and offer such programs.

1930's and 1940's when | went to schooi there. | was abte
| also accelerated-my doctoral
Many colleges and universities are organized

Other higher education institutions operate on a semester basis. Most of these offer

summer programs.

In Pennsylvania, for example, the state system offers a varied summer program.

We offer two six-week sessions, or twelve.weeks during the summer so a student may take a six-

week course in the first half of summer, a six-week course in the second half
Offered at the same time is a three-week presession, a six-week summer
three-week, post-session -- in such a lay that a student can study three, six,
need may be. Again, this or similar patterns

“both.

weeks during the summer, as his
out the country. .

of the summer, or
session, and a-

are common through-

Scme colleges, for example the University of Pittsbdrgh and, | believe, the University of

Florida, operate on a trimester bz=ias
institution operates gbout 48 weeks a
round education.

" A1l of these are optional prograf

ns. |

-
ase

"As in the ¢ ol the other two plans, however, the
vear, which is, as we apply the common definition, year-

have heard that one or more universities have used

the mandated rotating four-quarter plan when demand for college admission was far greater than

the. supply.
about them if they do exist or -have e

A technique Clarion has been usin
summer school; they then remain out of
thereby leveling out the enrollments t
student can then catch up at the sophc
the regular 'year. '

There ‘are significant reasons why
they were not accepted at the basic sg
from the family schedule then are the
going to summer school, or even colleg
that age span; Thirdly, there is a ma

I do not know the details of any such programs but would be interested in knowlng
xisted.

g the past ten years is to admit some freshmen students to
school the first semester and re-enter the second semestar,

O serve a greater number. By going the cecond summer, the

more level with those who had gone both semesters during

|
\
|
|
|
|
nine, or twelve _ \

these plans were readily accepted at the college level when
hool level: First all, college students are more independent
younger children; Secondly, the percentage of students
e-at all, is small compared to the total population of
jor populatien which is best =arved by summer school --

teachers going back to college for fur

ther training for one reason or another; Fourth, a

college draws upon a statewide, nationwide, or even worldwide geographic area and can adjust
its course offerings to the demahd-Foﬁ specific courses.

Q ' o f
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i Just as there are reasons why such programs are acceptable, there are reasons why other
~ plans would be unecceptable. .

The trimester plan at the University of Pittsburgh, for example, has difficulty because
its second ''mester' begins In ‘April. Most of those who go on for the third. session are those
who are already.enrolled the second session. It Is out of step with the public schools for
summer school and other work-study patterns when students change from one institution to
another. : . :

Also, when enrollments drop and a student can get Into many colleges or universities he-
makes his choice. Mandated schedules are d1ffic%lt if not impossible to manage.

A

.The patterns of our higher educations adapt to changes and changing needs just as do our
basic schools, but the needs are different so the patterns are different. -

»

_ COMPARING PUPIL. ACHIEVEMENT
IN YEAR-ROUND SCHOOLS AND IN THE TRADITIONAL SETTING

\ : : Dr. Roslyn M. Grady

P ) : Director of Research

Colorado Springs School District 11
Colorado Springs, Colorado

© Achlevement tests were given to all pupils In grades K-9 in the Colorado Springs School
- District's Concept 6 year-round schools and their matched control schools. Tests included
global measures of achieyement based on nationally standardized tests as well as standardized.
tests in curriculum areas such as algebra and geometry. " Some district c¢riterion-referenced
tests in science, mathematics, and foreign language were also Included in the evaluation.

Although analysis of covafiance showed some statistical significance between year-round
students and those In traditiznz! .schools, most of these differences were of.no educational
significance. Basically, student achievement was the same In both schools. For the few diff-
erences thst did occur, the trend appeared to favof the year-round students on measures most
directly cunnected with the curriculum of a particular course and the traditional students on-a
broadly based standardized achievement test. ) :

-

1

"Student attitudinal results favored the year-round school pupils on both measures of self-~

concept and attitude towards school at the elementary level and split at the junior high level
with year-round pupils slightly higher in self-concept and traditional pupils slightly higher
in attitude towards school. .

A follow-up study of present tenth-grade pupils whe™ had attended grade nine in year-round
or traditional schools showed some superiority in first semestér sophomore grades for the year-
round students. - :
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LEARNING FROM FAILURE -— A COMMUNITY
REJECTS YEAR- ROUND EDUCATION

Dr. James C. Mounie
Assistant Superintendent
Virginia Beach Public Schools

Virginia Beach, Virginia -

The Virginia Beach experiment with cycled-attandance, year-round operation of schools was
a success rather than a failurza. The pllot program was wicreciy & research and development effort
to determine whether cycled-attendance was, for Vlrglnla Beach, a feasible alternative to. butld-
ing more schools -

It was desxgned to provide answers, not to support any pre-determined position for or against
the year-round operation of schools. |t was an attempt.to go beyond trial and error as a means
of introducing Innovative educational programs.

The Virginia Beach 45-15 pilot program has done precisely what it was designad to do ~ gen-
erate data to. be used by the school board to make decisions for the Virginla Beach public schools.
We used the research and development-approach because, quite frankly, after much study of other
programs, we felt that we had no supportable answers about the feasibility of 45-15 for our dist-
rict. We were convinced that the information availablé about the benefits of year-round education
was not sufficiently conclusive, nor sufficiently generalizeable, for the City of V;rglnla Beach
to accept it and to put 55 schoolis on a year-round calendar . .

Whlle the school board felt that the call for wide-spread adoptlon of the year-round
calendar was unwarranted, it felt that arbltrary rejection of the concept was just as irresponsible.
We felt that we had to Flnd the answers in and for Virginia Beach, and for that reason we followed
a systematic planning and preparatlon plan and we designed and executed a systematlc evaluation

. of the-pilot program.

Materials, procedures, processes, and evaluations are documented in many publications and
have been made available to our public and many other districts. |If one reads them carefully,
one sees that at no time have we claimed that year-round education was a failure. What Virginia
Beach has said is snmply that year-round education is not for everybody and certainly not for
Vlrglnla Beach at this time. The responsible membzrs of the "movement'' have never claimed other-

wise.

In &y 1ecommendation to the school board, | made ‘the statement that

.in‘many ways, the 45-15 calendar as It has existed here, has been equal
to, but not better than the traditional school year. Problems and short-falls found
in the program couid be reduced if the board were willing to modify some of its basuc
commi tments. .

In the same presentation, | summar i zed the data which had “~een provided thé board and public
A - B

“ by saying that

“(1) most youth-oriented agencies and services were able to udjust.iheir

. programs to accommodate 45-15 pupils, (2) while it was found that the buildings

operating on the 45-15.calendar accommodated .more pupils than if they had operated .
on the tradjtional caiendar, the net dollar savings was only $8 per pupil because’ ’
other costs were higher. - (Example: space cost $20.78 less per pupil, for

instructional staff was $40.23 more), (3) the pupils in 45-15 schools learned as

well as, but no better than, pupils in .the nTne-month schools. (4) the pupjls in

K ,the 4i5-15 schools had a mofe posut|ve attitude toward school than pupils in-the

nine-month schools, (5) after a year of experience with 45- 15, 45.3 percent of the

pupils indicated that they liked 45-15 and 46.3 percentwsaid that they did not 1ike o

it, (6) after ‘a year of experience, 73.6 percent of the teachers in the pilot schools

felt that the program should be continued, (7) after a year of experience, 46.8 per-

cent of the parents characterized their attitude toward 45-15 as positive, 30.7 per-
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cent as negatlve and 22.5 percent were uncertaln, and 50 0 percent felt that the
"program should be continued.

~ The board terminated its p|]ot program primarily because the logically promised space
_incréase could not be realized. The increasing population was the reason for trying year-
round operation; and the mobility of the population was the reason for termlnatlng the
program In“the final recommendation, it was pointed out that
Y
.a@ highly mobile population, 1imited populatlon pools, and a

commitment to common famlly attendance, the groups.were unequal in size and

resuited in overcrowding in some in-school groups, grade combination and an

increase in the per pupil cost of some resources. . .and the one thing that

cannot be modified is the mobility of the population. .

.while the evaluation reports have proQided some rather flrm data
on which to base a decision, it seems that you must in the final analysis, make
a value judgment. The question becomes one of whether or .not-45-15, gs we hav-
‘experienced it, is worth foregoing your commitment to common family attendance
and relatively compact geographic attendance zbnes .

It came down to a local decision -- a value Judgment of the more acceptable alternatives.
The data and the decision are not and were not intended to be generallzeable beyond the
district

¥

The answer for Virginia Beach cannot and should not be considered the answer for other
districts. Neither should the Valley View experience be considered to have provided meaningful
answers for other districts. 1t seems to me that if a district wants to examine year-~round -
education, it must try it on a limited basis in a research and development pilot program on its
own turf, The research and development approach Is the only possnble way to take year round
education or any innovation beyond trial and _error.

“Dr. Wesley Apker

Executive Secretary. )
National Association of State Boards of Education

Denver, Colorado

The Evergreen School District, located in the southwestern corner of the State of
Washington, directly across the river from Portland, Oregon, had tripled .its student population
in ten years. Elementary students double shifted for one year, junior high school students
double shifted for 3-1/2 years due to consecutive capltal construction bond levy failures and
poor enrollment forecasting. The district experienced a two-week teacher strike in May of 1973,
culminating in the three-month jailing of the strike leaders. The presenter became superin-

" tendent the end of June 1973. -

Discussions regarding the year-round school! first took place during the 1970-71 schoel year.
A random poll of 350 patrons taken that year disclosed 50.6 percent in.favor of further study
on the concept and 49.4 percent in favor of no further investigation. The main argument presented
in favor of year-round schools In 1970-71 was that it would solve, for a time, the classroom
shortage. During the 1972-73 school year, active interest was rekindled with the double shifting-.
of two of the district's six elementary schools. The junior hlgh commenced double shifting in.
September of 1970, The citizen and administration year-round school study commlttee narrowed
the possible year-round school plans to elther the ''Jeffco Concept 6'' or the "'45-15" plans.

- During the 1973- 74 school year a prestiglous group of lay citizens convened to:
Review current llterature
Review the work of previous. committees
Review indepth the ''Jeffco Concept 6'' and ''45-15" plans
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Recommend a plan : ] -

Cost the plan ’ L ’

Develop arguments for and against - . 3
. Seek board authorization to hold public hearings .

Recommend the mechanism for determining the public will.

The study committee convened in September and in December recommended the 45-15 plan, K-12,
to commence July. 1, 1975. Members presented their best judgment regarding the cost savings and ° g
added costs. They also recommended that only persons attending the public hearings on the year-
round school plus those requesting informational- packets be allowed to cast a ballot and- that

60 percent of those yoting, vote yes. Finally an extensive media explanation of ‘the year-round
school was also planned. : . '

The Results: Thirteen informational public hearings attracted over 700 citizens, teachers
and students. ~Special presentations were made to classroom teachers. Less than.one percent . ’

of the registered voters atterided the well publicized hearings; of the active school election
voters, 12 percent attended. ' “ )

Teacher association reactlon was hostile but not publicly opposed, with promise to the
superintendent to ''bargain hard for teacher interests'l. ) ‘ S

Individual teacher reaction showed teachers were interested, but concerned, - particularly
at the secondary level. ) ‘ : :

it

Public reaction was 849 votes.cast, representing a 77 ﬁercent return of ballots: VYes, «
50.5 percent; No, 49.5 purcent; 52 percent of the people who did not attend a meeting but
'simply read the packet opposed year-round school. :

Most numerous reasons given for supporting year-round school (in ranw.order):
. . 1

B . |
1. 'More educational benefits for children, i.e., better learning retention; . B |
2. School -facilities would be utilized efficiently; '

3. Offers more vacation selections;

b. Provides a better use of tax dollars.

|
|

|

b |

. |
|

Most numerous reasons given for not supporting year-round school (in rank order):

Not enough research has gone into the study; : ’ N

Too confusing to the whole family; -~ |
Not enough vacation time during periods of good weather; o
Costs would be too high; )

The. nformational hearings were too biased in favor of year-round school.

W W N -
* e e e e

What would | do differently:

1 Involve the education association from the beginning;

2. Attempt to document -more carefully 'new costs'' and ''saved costs'';

3. Offer yedr-round school on a @oluntary one- or two-school basis as a
start up; ' ' i

b. Invest more dollars in analyzing curricular impact prior to the pubtic
hearings; ’ e - -

5. Make absolutely certain the public hearings were not biased.
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| Dr ‘Guilbert C. Hentschke
kssocn%te Professor of Education and Management
. ) ) University of Rochester
Rochéster, New York

5

Virginia, was the hope of saving/ money. Largely because of thls the pilot approach to year-
round education in'Virginia Bea h?provnded for substantial resources to estimate the cost Impact
of the program The cost analysns extended ovér a nearly’two year perlod, during which time a
computer-based cost model of the Virginia Beach pilot and regular elementary schools was con-
structed and validated.

-One of the fundamental rea§?ns for undertaklng year- round education in Virginia Beach,

-« -

The ‘process involved the use of computer simulation techniques, including several lterations
of what might be called ''model construction/parameter estimation/validation'. Actually two
models were ultimately constructed: one to model the results of the 1973~ 7“ school year and.

o another to assess the cost impact of an expanded program over each of the next five years. In
both cases the estimated savings to accrue from year-round education in Vlrg|n|a Beach were much
less than expected or than reported in studles conducted elsewhere.

3 AIthough the school board decided to abandon year-round education in Virginia Beach, my
|mpres§|on is that, far from feeling a sense of fallure, both the board and the admlnlstratlve
staff there.feel they gained a great deal of insight Into the:operational complexities and
ramifications of year-round education. This experience leads us to suggest a major corollary-
to the “theory' of year-round education. This corollary may be stated as- follows: the degree’

- to which districts are not able to realize the dollar benefits of Increased space utilization
in year-round cycled attendance is a function of some comb:natlon ofe the following Factors
1. net migration of the student population;
2. the relative price of student .transportation;
3. the degree of public lndlfference to busing students out of their local

attendance area.

°

YEAR-ROUND EDUCATION--SUCLESS STORIES
(AND A FEW BRUISES)

oo - C. J. Hichols :
Chalrman of the Board of Education
- Sunnyside Public Schools
q Tucson, Arizona
ﬂ'/ “
" Sunnyside School District, located in the southern portfon of Tucson, Arizona, is a K-12
school systém with over 10,500 students. It was forced to go on YRS program on account of space.
We had two elementary schools on double ‘sessions plus one junior high school on extended days
schedule; also, we'were at our bonding.limlit for building additiona} facillt?es.

Sunnyside selected the 45-15 YRS program as having the most desirable features of all the
YRS programs we had ctudied. Here are some of the essentlal Ingredle“tc of going on a 45-15 YRS
program,

e,
—

1. Have a citizen committee study all the alternatlves and make recommencations.

2.  Have your top man (your superintendent) sold on the program so that he can make it work.
“He in turn, must sell hls staff and they must sell the teachers on the advantages of YRS.
We paid expenscs for administrators and,teachers who were the leaders of opposition to
YRS and sent them to the National YRS Seminars In Virginla Beach and San Dlego. They
came back as boosters for the system.

3. All board members must be convinced that YRS is the way to go. Agaln, by attending YRS

seminars, they were able to eliminate any doubts about the system.’

Q

' o B o

- -




4. You must hold community meetings and tell the citizens wha't alternatives there are
for solving the overcrowded school problems, When they are explained, the .45-15 YRS
stands head and shoulders above any.other alternative. 1S
5. You must allow at least one year to set up and implement a YRS program.
Our -experience shows we found some frosting on the cake in educational and financial benefits.
We believe the 45- 15 YRS should be sold on these benefits even if you do not need thz space. Some
of them are:

1 We saved over five million dollars bond and interest money
ke 2. All students were placed on regular school schedule. Schools can accommodate one-third
more students in the same bui]dlngs e
. Therc'were lower class lcads ‘ '
k. We found better 'employment opportunities for hlgh school students as only one- fourth of
~ them will be huntlng jobs at any given . time of the year.
5.. We experienced a sévern percent reducticn In our high school student dropout rate.
6. We have experienced a three percent better record.for teacher attendance.
7. We experienced almost a fifty percent reduction In vandalism.
'8. We show a three percent better attendance among our students.
9. There was a renewed interest on part of teachers as a result of comlng up with new.lesson .
plans to fit the 45-15 program.
10. The plan has the ability to offer teachers many-alternatives In thelr contracts.
11. 1t offiers the ability to offer many more mini-courses at the junior and high schos! level.
12. We have observed improvement in grade averages of many students.
13. There was a reduction in juvenile dellnquency as a result of only one- Fourth oF the
“student body running .the streets at any given period of the year.
14. There was better learning continuity on the part of students with only a three-week break
instead of three-month break. :
15. There were better. accommodations in the community, i.e., at parks, recreational areas, etc.,
.as a result of three-fourth of .the students in school and one-fourth on vacation at any
given time. -
16. Our taxpayers now Feel Sunnyside is better utilizing their tax dollars in the operation
: of their schools

Some bruiscs of the YRS system are:

1. Teachers tend to dislike the system if they reside in another school system not on the
45-15 and they have children on ‘a regular school plan.

2. Some parents object to the system if they-are accustomed to taking a two-orrthree-month

_“ vacation during the su~mer months.

3. Some special effort is required in speclal programs such as band and other types of special,
music programs.

4, The multi-tract classes in some high school subjects creates more eFFort on the part of
the teacher to make the program work; however, it tends to force individualized instruc~
tion, and In theory this is an ideal situation. .

(Mr. Nichols has graciously offered to visit any.school district in the process of planning for
YRE to expand on Sunnyside's experiences If he can be reimbursed for expenses. His telephone
numbers are - Home: (602)294- 4270, and Office: (602)294-3441.)

£ . .
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Jame's D Bingle-
‘Former Schoo! Board ‘Member
Valley View Public .Schools
Plainfieid, l1linois
and
Board Member, National Councnl on Year Round Educatlon

+

@

in the’summer of 1970, over 6,600 Valley View School District students abandoned their
summer vacations and went back to the classroom in what has turned out to-be an entirely in-
novative concept of year-round school. Now, after nearly five years of operation, the Valley
View 45-15 Continuous School Year Plan can be rightly considered a ''way of 1life," so much so
that the District is now more concerned with other programs - open concept, currlculum reform, «
special educatton, etc. : , . e

But this ''success .d[d not just happen. It was a result of a team effort among adminis-
tration, Board of Education, teachers, students, and communuty In my pre entation, | will
d|scuss this team effort But First, a little background is in order. nd LT d

Calendar revision in Valley View School Dlstrlct was dictated solely by economic neces-
sity. An unb&lievable geometric progression of enrollments = from 219 in 1958, to 1, 800 in
1962, to 3,750 in 1966, and to 6,650 in 1970 - had exhausted the District of its bonding power .
The voters of the district never once turned down an educational rate increase or a bond
referendum to-provide the needed schools over that 12- year perTod but finally the’ statutory
limit on bonded -indebtedness was reached. - :

And then: in 1967, the lll-nols General’ Assembly mandated kindergarten in all publlc .
schools in the state by 1970. = This~ meant an additlon of 800 kindergarteners, plus the normal:
_yearly growth of over 600 students, to an already overcrowded school system It was willing,
but legally unable, to provide additional facilities. '

Fortunately, the Administration and the Board of Education were aware of the magnitude
of the coming problem early in 1968. 0Only three possible alternatives .were available:

1. To place a large part of the school district on double shifts.

2. To increase the size.of classes to 40 or 50 students. : o -

3. To consider .school calendar reform. ’

. ] R

The first two alternativ:s were considered educationally inferior both by the adminis-

tration and by the community, while school calerdar reform was an unknown quantity.

The administration embarked on an intensive study of the voluminous published literature
available on year-round calendar plans. Review of the available bibliography revealed one salient
- fact. Most commentators were concerned, not with making -new calendar programs work, but with
-arming administrators and teachers with objections and arquments to combat the pressures for
‘'vear-found schools. (These pressures originated primarily with businessmen and trade and = °
taxpayers' organizations which wanted to adopt what seemed to be, on the surface, an ent|rely
reasonable and workable business propoS|t|on ) L|ttle practIcal information existed. .
In studying the Feaslblllty of a year round. calendar plan,ythc administration estimated
that .some form of calendar revision could be effected In three years. The Board of Education,
however, faced the reality of the housing crisis brought on by the pending arrival in September
1970 of a continuing onrush of kindergarten students. Brushlng aslde the.caution of the adminis-
tration, the Board members voted.on August 15, 1968, .that a year- round plan must be implemented
" . by the 1970-71 school year when the kindergarteners: would arrive.
|
|

With the two-year deadllne a reality, the Valley View administrators faced the task of
researching, developing, and implementing a viable and acceptable plan that would meet the needs
of the student body and would also win the acceptance and cooperation of the faculty and the
community. The adminkstration's research made abundantly clear that none of the dozens of plans
‘that had been!proposed previously would be workable in the Valley View District, nor would they .

-

be acceptable today In any other school system.

- 60 - ' .
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It .was necessary to cast away all previoUs concepts of year-round school programs and to

develop a workable calendar of our own. - In less than 60 days of ''cut and fit' experimentation
with theoretncal calendars, the admlnlstratlon evolved the ''Valley Vlew 45-15 Contlnuous School
Year Plan. . .

= Only 19.months remained to put' this paper ''plan'' into actual operation, a very short time
.considering the magnitude of the problems yet' to be solved. It was necessary to work out the
technicalitiessof scheduling, school census, transportation, air conditioning, curriculum &
adJustment and teacher nedotiations. These problems were in addition tb passing in two
“sessions of the I11incis Legislature, needed changes in the law to make the 45-15 Plan legal
(it was not). But perhaps the most Important task facing the administration and Board over this
19-month period was to take the public into its.confidence, keeping everyone informed as each
step was taken leading to that first day of “year-round school on June 30, 1970.
‘Fortunateily, we looked upon all of these problems as challenges to be-met and not as excuses
for possible failure. “Although 1ife during these 19 months seemed like one perpetual crisis), ’
neyvertheless, the mooq was always one of confidence and expectation. The fact that the Illinois
Governor signed the bill making 45~15 legal in the state only the daxﬁbefore classes actually
began on June 30, 1970 is evidence of this confidence amid crisls.

And now, nearly 5 years later, the 45-15 plan is deflnltely a success and a way of life in’
the Valley View District. - It has been from the beginning a mandated plan - all chlldren in the
district must attend on the 45-15 schedule. At the present time this means over 12,000 students
in 11 schools: 7 elementary, 2 junior high schools, and 2 senfor high schools. . Surveys have

‘consistently shown that the. communlty supports and approves of the plan by about a 10 to 1 margin.
i

In addition, the 45 15 plan, developed and ploneered ‘at Valley View, has proven to be the

most widely imitated year-round school plan ‘in the Nation. At the present time there are over
' 50 school districts,around the country that have implemented some version of the plan, and new
districts are being added to the list each year.

Dr. Daniel Knueppel
Principal of Tenafly High Szhool
Tenafly,.New‘Jersey

o

Extended scgool year for Tenafly, New Jersey, means simply increasing options For high schoo!®
students to enrich their. curriculum. We have started small, with limlted objectives, and are
_ wntnesslng the program grow as staff, students and citizens see the beneflt

Analzsns Committees were formed at the jnceptlon to familiarize these three groups with
the various concepts of the year-round school. A very conscious effort was made to make certain
that students, staff, and community understood the fact that thls program was being designed to
meet the needs of our town and was not just being undertaken as another educationaﬂ!lnnovatlon

' Once this climate had been achieved and the groups had become famlliar with the exterded
school year concept, a carefuil assessment of all of our circumstances was made. A professional
poll of the community.by the Oliver Quayle Company was conducted An in-depth survey of student
and staff interests and needs was made. CT

Decision/planning: All data was carefully organized so that all groups could easily see how

the decision was to be made. Nothing was cconsidered secret. - Dr. Bruce Campbell of the New

Jersey State Department helped secure state funds to assist In the planning for img‘.mentation;

he also lermt valuable expertise. - The objective that was to be workable was based upon a strong
feeling by all groups that the program should be voluntary and limited in initial scope, hence
~the development of the goal of curricular enrichment. ~All three groups were involved in deter-
mining how, and in what. form, ESY would accomplish curricular enrichment. The decision reached
was to break the full-year program into a fall and spring semester and create a variable schedyled.
Q" mer semester. Curricular workshops were held. Matters relating to negotiatlon were referred
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to the proper committees. __PubTicity was given to the fact that we would start with a small
program and grow.——

e

Mf,//”’THBlementatlon: Start-up for the program began with the current schod! year. All courses
=" wete semesterized and the first summer semester was. operated. Twenty-five percent of the
.student body took advantage of  the program. The number of January graduates doubled from the
previous year. A reorganization of our curriculum took place as a result of -the semestefizing .

process.
. P -

Our bruises have been insignificant. |f any; they have healed very quickly. We started

-small, we are growing, and people are happy because all of this occurred over a three-year
period We have begun our corstant_monitoring of the program to develop more Fully varied
patterns for schedullng té enrich our program of education.

Charles E. Ruflen
Bear Creek-Columbine Area Superintendent -
“Jefferson County School District R-=]
" Lakewood, Colorado »

Expanding enrollments, a shortage of classroom space, and requests from the business comm-
unity to better utilize existing facilities caused the Jefferson County, Colorado, School Board
of Education’ to consider year-round operation of ,schools as a possible solution to Its classroom
shortage. In the fall of 1971, the School Board "appointed a district-wide study committee coms
‘posed of parents, teachers, students, and admlnlstrators to study, explore, analyze, and deve-op

"a feasible year<round school plan.

From the review of all avail; ble llterature, dlscusslon with educators who have lmplemented
‘year-round plans, and from Input thin the study group and community, it was clear that any
plan adopted must be designed to meet the needs of our school locale. With this in mind, the
study group sald that the plan must have the capability of:

1. Being implemented kindergarten through grade twelve, “

2. Insuring that family unity Is preserved by offering the same school calendar .
to all students in the family;

3. Mauntaunlng or. Improving the quality of education For students,

h, .Allowing parents/students to voluntarily elect the sesslons they would be In

school and the vacation cycle;

5. -Maintaining the nine-week curriculum block so that work already under way in
the district will have compatibility at no additional cost;

6. Providing an improved school year calendar with maxlmum Flexlblllty for
students, teachers and community;’

7. Provldlng the most errlclent possible use. of capital Facllltles

‘When several models demonstratlng different combinations of these élements were drawn up,
one particular plan identified as Concept 6 proved to be most acceptable for meeting local needs.
Concept 6 in Jefferson County, therefore, means: , . o

1. The school. year consists oF ‘6 terms.

Students elect to attend school four of the slx terms for a minimum school year
. of 172 days.

3. Students may select, with the permlsslon of the school’, to attend school beyond
172 days for purposes of envichment, remediation; or acceleratlon.

L. The school is open a minimum of 245 Instructional days .in each calendar year This
permits the school bullding to -be used continuously year raund.

5. Student vacations occur In three patterns. (For- ll1iﬁﬁ;ailon purposes, the following

" dates will be used to demonstrate these patterns):’-
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Vacation Pattern Number One February 10 to April S and -

(Track A) August 6 to September 30
Vacation Pattern Number Two: . ‘October 1 to December 1°and
(Track BY April 8 to June 2 7
Vacation Pattern Number Thrée: December 4 to February 5 and-
" . (Track C) . *June 7 to August 6

6. Traditional school holldays such as Labor Day, Independence Day, Memorial Day, and

the typical Thanksgiving holiday will be observed. Christmas vacation is shorter than

that experienced in a traditional school calendar.
7. Klndergarten students may enter school on the first speclfied entry date followlng
their fifth birthdays.
v 8. Teachers may contra;t to teach a maximum of five terms. Shorter teacher contracts
. of one, {wo, three, or four terms could also be available.
9. A significant gain in the use-of capital facilities may be realized since a third
‘of the students.could be released to vacations during each term of the school year.
10+ --Students transferring into or out of a Concept 6 school should exper|ence Tittle
~difficulty fitting into the new school environment.

Once the design of the model was determined, an'extenste public information campaign ‘in-
forming parents, students, teachers, administrators, and the community at large about the plan
was conducted over a four-month period. An opinion survey, conducted by a professional consulting
firm, to determine parent and school employeesI attltudes about Concept 6 followed the information

program.

BéEEd#upon this attitude survey, two areas within the R-1 School District, namely, Arvada

West and Columbine, consisting of 16 schools and 13,000 students was chosen to pilot Concept-6

.- beginning July 30, 1974. During the two-year pilot, Concept 6 will be evaluated for its
educetionaJ and ecdénomical Feagjbility and community acceptance.

A few of the bruises encountered, in’monpinion, include:

1. The time from the development of the Concept 6 model in September 1972
to its gmplementaclon in July 1974 was too long. N
2. Following the attitude survey given to a random sampllng of citizens within
Jefferson County, a second oplinion survey by postcards was taken in the Arvada
West and Columbine Areas. This second survey was not needed and did nothing
but ciutter initial’data. _ ' » ‘
3. Concept 6 guidelines and. characteristics were presented to parents and 'staffs
S "as absolutes. As a result, wnen changes were needed in order to make the model
: more educationally and economically feasible, some accusations were made about
breaking faith with the public. When a new model for year-round education is
being piloted, modifications most likely will have to be made. Therefore, it is
best not-to promise more than what can deflnltely be delivered.
L, In pilot testing a year-round school program, all staff members, teachers
and administrators allke, must be completely supportive of the concept.” When
.this cdndition does not exlst, it is extremely difficult to cope with and address
the problems and difficulties that can and will occur during the pllot.
5. ‘There was a general tendency to fix all of the advantages of Concept 6 to economic
benefits and galns Too little emphasis was placed on the possible educational
. advantages C

o - " Mrs. Dottie Brenner
Teacher at Vanderhoof Elementary School
Jefferson County School District R-1
Arvada, Colorado

The most rewarding aspect of Concept 6 has been the level of retentlon on the part of all
‘ftudents For the first tlme, it 'has not been necessary to review.the work from the previous
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7
year The only review has .been that wh|ch is normal when teaching a new concept

The ; second delight has been the terrlflc attitude the students have dlsplayed twice. The
vacations are more defined in their minds and it is no longer the drag from September through

- June, whsch is impossible for a young child to vnsuallze
\-

Ccited.

eproductive to use teachers for more of the school year.

Bonus Learning has been another plus to Concept 6. We offered a-wide variety of Bonus
Learning Sessions rang’, * from remedial to enrichment. CQur experiences proved that we were
remiss &h offering remea.». ~ourses. Either the children didn't come to class or If they did,
their parents. thought a seme «~'$ work could-be att-~ined in six or eight hours of Bonus. =
Learning. " ’

Bonus Learning did demand much time in organization. We spent numerous staff meetings
discussing schedules as_.well as choosing topics of personal interest. Beyond this point the
time and effort was done on- ‘the teachers' |nd1vndual ‘time wnthout monetary compensation.

Another positive arena has been the Arvada West Area Advisory Committee.” This group con-
sists of ten schools in the Arvada West area with the committee comprising a cross section of
our community: parents, educators, and administrators. 1In order to alleviate various meetings
several times each month, we combined the committees and now meet once every other month in
an Area Town Meeting and. the other month as a School Committee Meeting. The discussions have
been beneficial and constructive and the shortened. time- element, meet ing-wise, has been
advantageous to all. : ] s

The fifth delight has been the cohesiveness of the teachers involved in Concept 6 working
together to solidify goals. A select group has met each month on our own and recently put
together, with some help from a Colorado Education Association staff member, our own survey for
all teachers piloting the program. The results of the survey were recently compiled. :

The joys we've experienced this past year far outweigh all the hours of schedul ing and
planning. It will be a pleasure to continue year round education,

+

YRE--PROS AND CONS FROM PARENTS AND STUDENTS

IS
LN

Mrs. Lynn Engleby

Parent

Jefferson County School District R-1
Littleton, Colorado

3 =

. } r'.,'
Parental arguments in favor of a year-round school calendar center mainly on the economlc
and educational advantages of such a program. Some other penéfits to the family can also be

- - - !J_ "
. In the economic area, year-round use of school bulld{ngs is:the foremost advantage Al-
though it costs more to operate a building for 12 months than |t'does for 9 months, the capital
plant is not sitting idle for 3 months each year. The real economy to a growth area occurs be-
cause the capacity of each school is increased by one-fourth, and it is, nnecessary to build as’
many new schools as would have to be built under a 9-month school schedu?e Also, it Is more

Fewer teachers *have to find second jobs,
and they can be more productive at teaching. ' o '

Educatlonally, it has been pointed out that chlldren forget less over a short vacation pérlod
than they would over a longer one, and teachers have to use less time for review after each )i )
vacation. Hence, more new material can be covered, or material can be covered In greater defth,
, than under a traditional calendar. lmmediate remediation is possible with shorter school tefms.

A child who has done poorly in one term can repeat the term immediately or receive help during
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his vacation period instead of waiting a whole year to receive remedial help. Under some year-
round plans, such as Concept 6, there are provisions for intersessions or bonus learning courses
for enrichment, acceleration, or remediation durtng a child's vacation period. A child's ex-
posure to more academic or ‘interest.: fields is thu's increased.

With many eﬁtry dates during the year, it is possible to allow children to enter kindergarten
right after their.fifth birthday or to delay them ‘for part of a year.” With a screening system,
. five-year-olds can start school when they are ready, and through the screening process learning
disabilities or other problems can be spotted before the child experiences failure.

Another advantage of the year-round calendar is that families can take vacations at times
other than summer and Christmas, and familles are enjoying experiences together that would, not
be possible under the traditional calendar. Further, parents say that the children do not get
as tired of vacation, and both children and teachers are more cheerful about returning to school
when"they know they are not facing a nine-month term. Further, neither teachers nor children get
tired of the school routine before the next vacation. : B ’

Parental arguments against a year-round school program take many forms, but they seem to
stem from a basic unwillingness to break with a tong-established tradition. Some parents dis-
like the idea of other than summer vacations, and many parents do not want their children at home
during the winter, especially in areas where the weather necessitates their being indoors much
of the time. Others complain that there are few activities for children that do not cost money.
Perhaps they are not willing to search out free activities or .to spend their own tlme doing
things with their children.

" Some parents fear that their.children might be tempted to skip school if their friends are
out on vacation, and also that neighborhood vandalism might rise if there are always children
out of school. These f.ars seem to be ungrounded. In Jefferson County, the incidence, of
truancy and vandalism has not increased in the pilot areas any more than in the rest of the
county.

Academically, parents question the effects of possible teacher changes every nine weeks.
They question whether the children will feel a part of the school when the whole-student body is
rarely. together. They question whether students will be able to schedule the courses they want
-and whether t»- _urriculum can really be made into ‘nine-week, non- sequentlal courses. These are
areas that are being studied by the Jefferson County evaluation, along with the effects of
cutting the school year from 180 to 172 days, a necesslty under the Concept 6 calendar.

_ The jury is still out, but a recent quote by the Jeffco School Board President may reflect
a trend. He said: 'What ! hear bad (about year-round school) affects parents. What | hear good
affects kids.' o . - . »

In designing a year-round school evaluation plan, consideration must first be glven to the
use to be made of the evaluation findings and then to the publics %o whom it will be reported.
The academic areas to be evaluated, the integrity of the evaluation procedure, and the depth of
the study wull be determined by the use to which it will be put.

In Jefferson County, we have had a good deal of cont.oversy over. the two-year Concept 6
pilot program. The school board will have to decide whether to keep, expand, or scrap the program
largely on the basis of the evaluation data. Thus, the data must be accurate, unbiased, and P
clearly reported. ' '

The evaluation will be reported to the School Board, the Concept 6 Coordinating Committee,
the administration, and the general public. Each of these groups will sufely have input as to
what the Board's decision should be. Therefore, it was decided at the outset that each sector
should be represented on the evaluation team and that people for and against the year-round plan
should be included. It is hoped that the evaluation report will thus be credible to all publics
when it is reported : : .

The objective results of test scores will be compared with a control group s scores. The
control group will be made up of the part of the county not participating in the pilot program.
Baseline data comparing the Concept 6 schools with the rest of the county was gathered prior.to
the beginning oF the pilot program and will be compared with the pilot program ﬁbta

i
i
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in order to be completely objective about the tes\ results, it was decided that the entire
battery of, county testing would be evaluated. County testing is done in grades K-12 in the
subject areas of readiness skills, reading, math, language arts, phySIcal education, health, _
science, and social studies. A total of 70 tests will be evaluated. The Concept 6 school child-
ren are expected to EXhlblt growth in skills commensurate with the growth in the rest of the
county.

_ In addition, the attendance ratio and the dropout rate at each school will be compared
against the baseline data. Neither are expected to increase. >

The availability and utlllzat|on of bonus learnlng or intersession courses for enrichment,
remediation, and acceleration will be noted, and the use made of the overlapping days peculiar
to the Concept 6 calendar will be noted.-.This data will be evaluated for educational benefit
of students. Because there are only 172 days of school attendance in the Concept 6 year,
opponents of the program will be studying this data carefully to see whether the children suffer
from lgsing 8 days of instruction or whether the average student seeks out extra instruction in
the form of bonus courses.

Subjective data from teachers on the number of objectives mastered in the 3 R's and on
the assimilation of klndergarten students into the Concept 6 program-will be collected and com-

piled for evaluation. It is hoped that the district will hire an unbiased firm, free from com-
mitment to the success or failure of Concept 6, to analyze all the evaluation data and prepare
the reports. In this way, the credibility of the report can be maintained. Complete data, form-

ulas, and analysis procedures will be available to the public, but the data will be reported in
non-technical graphic and narrative format for general use.

As we have no data compiled from the pilot, | can report no conclusions at this time. Our

interim report will be filed by August 1975 and the Funal evaluation will be complled at the
~end of the pilot program in August .1976.

Miss Robin Hamilton
Student
Drake Junior High School
Jefferson County School District R-1
Arvada, Colorado

| attend a school in Arvada, Colorado. OQur year-round school program consists of three:
tracks of students who attend school on a 4-month-on--2-months-off schedule, with certain tracks
starting during different months. - In Jefferson County schools this program is called Concept 6.
I find this program, eXC|t|ng and most interesting. | feel there are many advantages and dis-
advantages to this program. During the execution of this plan | have tried to keep an open mind.

. Year-round school is a concept that at first sounds great; but after participating in it,
! feel there are problems that ! as a student found. Social activities suffer a lot, mainly
because the full student body -cannot partlclpate in all activitlies, |nclud|ng sports; if someone

is out of school durlng his sport, he won't be as enthusiastic or willing to trudge back and forth
to his school. - : '

On the plan we're on, the number of required school days is just barely met. There is no
sprTng vacation, ‘and other holldays such as Presidents' birthdays are not celebrated; thus the
parents who have these days off work are more 1ikely to keep their:children out of school on
these days. This makes the child.miss far too much school work.

There is also a good side of this program. The class size is very much decreased. Teachers
also seem to have more time for Indivfdual studehté” Split sessions have been eliminated:

Year round school has been a new experlence For most people and everyone has d|FFerent
views on its outcome.

Q
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I WAs RECRUITED AS A YEAR-ROUND ScHoOOL SUPERINTENDENT (TWICE!)

William Rutter
Supernntendent of Valley View Public Schools
Romeoville, Illlnols

Chrenology of events leading to‘year-round education in Valley View Public Schools:

1. Spring of 1971 an organizational committee of citizens was formed to split the high
school district. There was a desire to unify area schools, K- 12. There also was
frustration .over inability to pass a bond referendum for.a needed high school.

2. .Presented petition of more than %4 ,000 signatures to old High School Board, request-
ing it present the petition to the County Board of School Trustees.

3. 01d High School Board agreed to present request.

4. several .referenda for a, new high school and additional tax monies had failed. '01d
area seemed to be glad to be rid of the responsibility.

5. After a public hearing, the County Board of School Trustees voted to.allow the
split on the basis that the newly created high school district would be able to
support the referendum and tax increase.

6. Commjttee of seven was organized and made itself available with the Following
platform:. referendum for a new high school; increased educational tax rate; ex-
panded curriculum; support of co-curricular activities; year-rcund school; and
formation of a unit district as soon as legally permissabie. '

Personal Comment: At this particular time, while principal of the then Lockport West High School,
1 had mixed emotions as to the ipending’ spllt in the high school district. First of all, ! had
long-standing association with | 'the old high school district as a teacher and adminlstrator Also,
there was the prospect to me, personally, that the County Board of School Trustees would not
authorize the splitting of the:high school district since the trend statewide had been quite the
opposite during the past ten years

There was also the. questtpn of whether thls particular technique of reorganizing a school
district had a sounhd legal basis. Professionally, there were two anxieties that | had. One was
related to the ambitious program that the split committee had adopted as its platform. Having
experienced a historically non-responsive and non-dynamic Board of Education, | had questions
about ‘the ability of the area7to accomplish the things set forth in its program platform. The
.other anxiety | experienced was the fact that year=-round school had not been instituted in any
high school, to my knowledge, and there was no reservoir of information to fall back on in the
planning of such a program.

7. Committee first contacted me, who was then high school principal, in late spring of 1971
to discuss my feelings about the split. The outcome of these discussions was that. |
would be appointed superintendent of the newly formed high school district. The con-
ditlons of this agreement were predicated on:

a. The seven-man committes being elected to the board.

b. The high school would not go on year-round school until July 1972. Since the under-.
lying Valley View had been on .year-round orogram for two years, it was the original
intention of the high school board candidates to push for the year-round program for
1971-72 school year. At this time, Mr.. Verne Crackel, former Deputy.State Superin-
tendent, conducted a study within the district and supported my recommendation to
the .board candidates that it would be impractical to institute a year=round school
program in the high school on such short notice. It was my recommendation that
while we could accomplish this goal, the hurried introduction of the year-round school,

; was needed for staff preparation and currjcular modification.

’ c. That the two school districts, high school and elementary, would work closely with
the intention of becoming a ‘unit district, K-12, as soon as legally permissable. = To
support this goal, the following models oF operation were agreed to: The Boards of
Education would hold joint meetings (thres members in ‘common); policy actions would -
be acted on by both boards; business actions would be administered through one ®
office; district level administration would work together jointly; and as many

X . support servlces as possible would be combined.

LS : > . )
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Personal comment: To me, this relationship was . unique in the annals of education in illinois and,
"again, | had many reservations about the process. | had never seen two boards of education agree
on anything completely, especially when ‘they had separate autonomy. However during the transit-
ional period, this process was accomplished and the board meetings were quite successful. Each
board organized its own agenda and ultimately during the course of the meetings acted on and
voted on each action and .items separately The cooperative spirit and relationship between the
two boards was amaZ|ng and served to give me encouragement that the .process that they were trylng
to accomplish would, in fact, be successful.

During the several months that transpired while this process was going on, we were success-
ful in cooperatlng in many activities. However, the major responsibility for establishing the
separate high school district and negotiating the division of assets between the old high school
district and the. newly formed high school district became my responsibility. This, too, was
unique and different. The magnitudinal process of establishing the high school district was
accomplished with no additional personnel and no money to speak of. The major assets that we
had at this time was ignorance of what we were doing and a real dedicated secretary to help me
biunder through this. 1t was a period of rapid learning and initial accompl|shments that we made
served to reinforce our confidence and build hope that we would succeed in our efforts,

]

d. The new high school district would immediately propoéE'a referendum for $8.2
milVion for a high school building and remodeling of an old building; and .53 per
$100 AV educational .tax rate lncrease--largest in the history of i1linois (there were
many doubters). .

8. In July 1971 the new high school board was elected and seated After the Jega]ly
authorized split was accomplished, we again engaged in new and untrod territory through
the negotiation of the splitting of assets between the two districts. This. turned out
to be a prolonged process through weekly negotiation sessions, and most of the terms of
the split were agreed upon. However, we ultimately had to submit several monetary items
to the County School Board of Trustees through an open hearing, and its attorneys .and

representatives made the monetary awards. 1'm not sure to this day that everythlng that.
+ transpired during that time was legal. However, we survived. ] ’
On August 28, 1971, the referendum was passed. ) .

O\

The board agreed to high school staff inservice and input for the implementation of
year-round, 9-12, *program. (financial commitment of $60,000+).

There were two major goals. One was to adopt existing program to year- round
program. The other was for curricular development and improvement.

To support the process of adopting existing program to a year-round program, the
following technizues were required: scheduling consultants; recommended inside curric-
ular consultants; visitations to year-round schools by staff; department committee for
input on problems and concerns; staff/administrative committee to make final program
decisions for administration and board approval; and district level personnel from
both districts in on all decisions.

The following was involved in curricular development. and improvement: freedom .
created ''pie-in-the-sky' syndrom; many decisions made did not contribute to implemen-
tation of year-round school programming; timetable was established for year-round, 9-12,
- program by July 1972, This schedule was met through the efforts of a lot of people.

11. The State Office of Education conducted a unit district feasibility study. Petition was
-~ then filed for the formation of a unit district in the spring of 1972. ‘

12, A special election for the formation of a Unit District was held in Aprlﬂ 1972, Two
boards were abolished as of June.30, 1972. .

Personal commént: Another unique circumstance existed at this time which caused us to look over

our shoulder. However, we again survived this period of time. Officially there was no Board of
Education to oversee the district. The County Superintendent appointed a ten-member committee

which served as the committee to supersede the unit district formation as an interim committee

to oversee the district. Technically there was no official body to which the administration was
responsible for about a 30-day period. All actions taken during that time and some of the action
previously taken had to be adopted and acted upon after the Unit District Board of Education was A
duly elected and seated.

13. Unit District Board election was held July 22, 1972, and the Board was seated on July 27,

- 972, -

14, - 0n July 27, 1972, an organlzatlonal meeting of the Unit District Board was held. (The .
name of the new district was Valley, View Community Unit Schoo! District #365U).

ERIC | | ' . 6§ N
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15. On July 30, 1972, year-round, K-12, program started in District 365U.
16. Previous superintendent, District 96, became 5uperintendent of unit district on
) July 27, 1972; |.served as deputy superintendent. My major duties: oversee 9-12
-year~-round program;. head up high schoo! building program, prepare building refer-
endum for K-8 buildings and tax rate increase which was passed on; handle general
administrative assignments; handle everything connected with a second major refer-
endum for eleven school buildings and a .35 educaticnal tax rate increase which
was passed during this period. ~ '
17.. During June 1973, while the Board of Education was making an administrative change,
| became interim superintendent. - .
Personal - comment: Again this served as a period of time for me to make some personal commit-
ments and decisions. Having gone through the implementation of a year-round schovl program
at the high school level, the split of the district, the organization of a separdte high
school district, and the amalgamation of two previously existing districts, | certainly had the

) opportunity to back out of the picture had | chose to do so. | cannot say that this period of
e time was a relaxing period in my 1ife, but | can say that it wasaan excxtlng period in my life
in terms of accomplishments. So with this in mind, | decided to stay in the picture and made

application for the superintendency of the dlstrict

The Board of Education opened the superintendency to internal candidates plus all
candidates from the outside through a screening agency. This process took approximately six
months, during which time | was interim superintendent. 1 had to go through the interview -
application process like all the other final candidates, and this process served to confirm
my commitment to the d¥strict. : s

18. In January 1973, | was appointed superlntendent for the second time. ! accepted the
' super!ntendency with the full knowledge and awareness of the problems that faced the
district.

19. Since June 1973 we have lmplemented a K-8 continuing, routine 45-15 program. We
© dealt with track balancing, staffing decisions for K-8, and the initial concessions
that were made to bring about acceptance of the year-round program. These concessions
_related to staffing ratios, contractual- lengths of time, and aide determination. It
should be noted that the 9-12 initial scheduling problems took’ two years to resolve.

Positive outcomes of cur year-round education program are: - -

Approaching the sixtnh year, the dommunity support Is as strong as initial support;

1.
2. Majority of staff is supportive;
" 3. Building use is approachlng maXImum,
4. Construction saving experienced; : .
5. Learnlng has, not decreased; i
6. Cont:nuung support for tax referenda;- ' - .
7. Possible to deliver full Imp]lCathn of the theory with proper plannlng and management. 3
Problem areas of“the program are: ’
. Track balancing, K-12; - : <
‘2. Adjustment to §tafflng patterns that were inltlally committed to at the start of
. year-round school; o
3. Over-reaction and desrre to modlfy curriculum snmultaneously with year-round school
b, Multi-tracking, K-12 L - ’
" 5. Llow-incidence ‘courses, 9-12; . .
. " 6. Contractual arrangements with staff. *
~ .
Recommendations to districts entering year-round programs are:
+ . B B .
1. Initial ‘goal should be community understanding -and acceptance. Newly established
communities and younder populations tend to be more adaptable. : |
2. Staff 'understanding and acceptance, through partICIpatlon
3. Maximum contract length of 225 days. ) Co
- T AAMTA TSEFative, adjustment "td contTruous cycTe, TneTuding™ preparatlon of~scﬁedule,‘”'" X
testing, class meetings, school assemblies, and no breathing time. N
5. Do not - engage in curricular adjustment ande programs ‘that ‘are requnred}by 45-15'other

\)‘(: ‘ ‘ ‘ y
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~school districts. | wouldn't exchange it for anything.

*or a change in the weather, it causes- varying degrees of éomment and/or even trauma to -some .

than those you would normally do.
6. Dialogue with other agencies, including recreational agencies, library, Scouts, and
church programs. .

7. Cash flow and money management.

8. Building maintenance can be adjusted from normal good maintenance plan.

-9. Prepare for staff accounting.

10. Easy-to-lose resource gained if attention given to bU|ld|ng space ‘and number of staff.

1. 15-day cycle for transportation-and food service support services are all manageable -

with good planning. .

Personal comment: |f | had to do it over again, ! would have no_reservations about entering this
dramatic process. For me personally, it has been rewarding and beneficial; but more important, .
| ,think | have been able to contribute to some constructive decisions for students. [t has not

been without frustrations, but this-is very typical of all administrative posntlons in growing

o

How We Dip IT Sessions

—

CHANGE--TRADITIONAL TO CONTINUOUS CALENDAR

Delaine T. Richards .
Principal of El Camino Real School ’
Irvine Unified School District
Irvine, California

The major problem to overcome in the minds and attitudes of people with the introduction
of something different is basically change itself. No matter whether it be a change in life-style,

individuals. To others, ghange may be a challenge or motivation for improvement, for renewed
|nterest or for the chance to do something different. '

However, in many cases, the lmmedlate reaction to change is a ''red flag'" and immediate
"opposition.'"' Regardless of the rationale or the. facts that may be evident, i'f a mind set is al-
ready developed, it can become next to impossible to prove otherwise. Consequently, people must
be made as knowledgeable as possible before negative opinions are developed. The immediate task
then is to make the change from traditional to continuous calendar as subtle and factual as
possible.

Being aware of this, the administration of the E! Camino Real School and those staff who
were definitely interested in the year-round calendar concept spent many hours with meetings,
both large and small groups, coffee klatchs in the homes, plus providing and informing parents
and community leaders with &s much information as possible through dissemination of research and
visitations to programs currently in operation..

Several individuals from the community became the nucleus for informing the majority of the
community regarding the year-round calendar. The community leaders and staff worked vigorously
to make it known that there were positive aspects to the calendar as well as possible negative
aspects. We tried not to work in the realm of innuendos, half-truths or to make promises “hat
could be construed as factors that possibly could be used negatively ir the future. Ve were
not afraid to say that,, ''We didn't know all the answers.'

. \ . .

There was a possible express advantage of being on double sessions, whereby, some parents

were looking for alternatives. Pripr to the presentation of the El Camino Real Schoal proposal

for~tre year-round caTendar, Communities and/or staffs had rejected the eontept‘Tn'fonrteen—otﬁv
schools in the district. - 79 :
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When a vote was-taken, the number of students committed by their parents to at.least enroll
A ir the year-round program upon its inception on July 7, 1972, was almost two to one over those
Lf desiring the traditional calendar at this particular school. N .

) With the information mentioned, the proposal of ah all-year calendar adopted at E! Camino !

Real School came before the Board of Education on March 15, 1972. At this particular time, the. |
" parent community presented a petition with 747 signatures supporting the year-round calendar 1

concept. With this petition and the enthusiasm of the parents and staff, the Board authorized o

the beginning of a year-round calendar program, '"modified 45-15", at the El Camino Real School ‘
'for the school year 1972-73 with the following stlpulatlons

1. lrvine Elementary School, located adJacent to El Camlno Real School, would remain
on a conventional school calendar.

2. Only volunteer students would be placed on the '45-15' plan, including those students
moving in during the 1972-73 school year,

3, Students would be allowed to transfer out of the "“45-15'" program to the conventlonal
school, if desired.

4. Double sessions would be considered for all schools on the basis of not overloadlng

one school .because of this particular program.

The Board would receive a report,each month on the problems encountered and

advantages gained. g

wn

In addition, |t was stated that the year=round school program was to cost no more than any comp—
arable school program in tke district,

With minimal support from both district administration and the Board of Education, EI
Camino Real School became successful with its student body reaching a point where enrolliment had
to be closed because of limited facilities. At that time, a waiting list was established which
grew to approximately.-100 students during the 1973-74 school year. Because of the waiting list

. and interest expressed by parents, another school was opened beginning with the 1974-75 school
year. 'This school currently has an enrollment of 600 K-8 students and El Camino Real School
continues to have a waiting list of appr?XImately 50 students.

Due to the enthusxastlc support of apprOX|mately 20 percent of the students in the dlStrICt
enrolled -in a year-round program, the district is’currently studying the option of prowiding an
alternatlve at the high school level for a form of an extended, continuous year calendar.

Parents and students of the community are interested in having the alternative of a K-12

continuous calendar available to them so that they may keep their students and their life style
in a compatible format. | feel it is very important that the community be given the option of -
alternative calendars and life styles as well as alternatives in the curriculum for their students.
Given the opportunity to make this choice, the growth of the continuous all-year calendar appears
inevitable. True, it does not meet the criteria for every parent's life style,-but there are

4 those who have discarded the idea that the agrarian life style of the traditional calendar gives

' them the opportunities that they desire for their vacation periods. On a recent survey, March 14,
1975, with 72.5 percent of the families responding, 94.8 percent of the families attending El
Camino Real School indlicated that the year-round school calendar was satisfactory for their family.

o We have found in our community that parents and students are enthusiastic about the shorter
breaks spread throughout the school year rather than one large continuous break during one period
of the year. We have enhanced these shorter. breaks with, what we believe to be,. one of the most
successful and outstandlng intersession programs that we have been able to find. The enrodlment
has consistently been over 50 percent of the students ellglble for the intersession program for
two of the three- or four-week .vacation periods. .
The types of programs that have been offered to these enrollees have been most stimulating

and exciting to them., Parental support as volunteers in this program, as well as the total schoal,

has been outstanding. This enthusiastic support is very evident by the fact that over 80 voluntecr

parents are active in the school's program.

In conclusion, it is evident that with the proper motivation, positivé change can take place
viith a large seqment of the rnmmnnip}; One factor “tQ success 4—5——i-nvn‘i’v’e‘ment’ Put the real key 3

one thing and one thing only--TRUST!!" E;() N
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. YEAR-ROUND EDUCATION IN SUNNYSIDE: - ) : ,
. A SOUND/SLIDE PRESENTATION ' :

Dr. Patrick Henderson ’ 3 ; 0
Superintendent of Sunnyside School District 12
Tucson, Arizona

Sunnyside School District is located in Tucson, Arizona, It is partly urban and partly R .
suburban and has experienced growth at a phenomenal rate. The district had approximately 6200
students .in K-12 in 1970, and by 1973 the enrollment had increased to almost 11,000 students.

The district was bonded to maximum capacity and could not build facilities. During the 1973-
1974 school year, there were over 2200 student§ on double sessions with no hope of reducing the
number- of students who would continue to come into the district and need' to be put en double
sessions. o

in 1971, the Board of Education determined that student growth was going to be rapid, so
it directed the administration to conduct a feasibility study in an attempt to idemtify what
the year-round schedule would do for the district in terms of facilities and personnel.

A committee consisting of parents, teachers, and administrators was appointed to make
the study, and a report was-submitted to the Board of Edutation in January 1972. Following
a review of the report, the Board of Education immediately began to involve the community by
conducting public meetings at each schoel within the district and by soliciting feedback from
constituents. ‘A great amount of printed literature was also being sent to all residents in
the district. : o S '

After a full year and a half of holding meetings throughout the district, the Board of
Education determined that of the alternatives available, the year-round schedule - séemed to
offer the best opportunity for the greatest number of students to obtain a quality education
and be aktle to attend on a regular daytime schedule!, <

At a regilarly scheduled meeting held in June of 1973, the Board of Education adopted a
resolution directing the administration to move toward implementing the year-round schedule
beginning on July 1, 1974, and using the 45-15 schedule. The balance of 1973 and during the
early months of 1974, thc administration conducted numerous meetings and luncheons with con-.
stituents and sent out over one million pages of 8 1/2'" by 11" printed materials to parents and
staff attempting to help them obtain a clear understanding of how the year-round schediule would
be implemented, and how it would work. , N

on July 1, 1974, the first 2,700 students arrived. Teachers and administrators stated that
it was the smoothest opening of school that they had ever witnessed. The concept of the year-
round: schedule has been extremely well accepted by parents, students, and staff. Following
eleven months of operation, the superintendent's office has received only three written corplaints
about the year-round schedule and no more than a half dozen telephone complaints. :

One would need to conclude that with hard-working, committed administrators, teachers. and

staff, the community has accepted and is adapting to the new schedule. The district is now
preparing schedules for the second year .of operation. ’ I )
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YEAR-ROUND SCHOOL PROGRAM K-12

Dr. WIlllam D. White
Director, Instructional Planning and Development
Jefferson County School District R-1
Lakewood, Colorado

The year-round school program was initiated July 30, 1974, in the Jefferson County Public
Schools, Lakewood, Colurado. Sixteen of the 112 schools in the district are .involved. These
16 schools have a combined enrolliment of more than 13, 000 students,

Concept 6 was put into effect after nearly three years of study and planning by parents,
- students, teachers and school administrators. tnder Concept 6 the schooi year is-divided
into six terms. Students-attend two consecutive h3 ~day terms, vacation for one term, and then
keep repeatlng this pattern. . 4 P

Key features include the option for all children in a family.to be on the same attendance
track regardless of grade level, preservation of existing quality teaching methods, oppoortunity
for enrichment or remedial instruction during vacation periods, and more economical use of
existing school buildings which traditionally are not used three months of the year.

. The program w'll receive a two-year trial and will be evaluated'annually by the Jefferson
County Board of Education. |f it proves successful it could be extended to cther schools in
Jefferson County. - : )

Between January 1974 and March 1975, students were allowed to select Track A, Track B, or
Track C. Since March 15, 1975, however, school principals have been given authority to assign
tracks to new students. This is being done to provide equdl educatioral opportunities for
students in all three tracks. New students who have a brother or sister who was enrolled prior
to this date will, to maintain family unity, be permitted to select their track.

The usual plan is for the student to attend four of the six terms during any one 12-month
period.  But depending on the availability of space and the needs of the student, the opportunity
is available in some schools for attendance at 3 fifth term.

sessions on various topics which range in llength from one dav to several weeks. These Borus
- 'Learning Seusions are scheduled during vacation periods and attendance by students is strictly
voluntary., ; /

Special Concept 6 advisory committees have been established in both the Arvada West and
- Lolumbine areas which are both on year-round scheduling. These committees, comprised of parents,
students and school staff members, offer advice and act as a community sounding board. A cen-
tra! committee compriséd of members from the two area committees helps coordinate and evaluatc
the Concept 6 program.

For more information about Concept'6 you may contact .the 0ffice of Information Services,

. Anqther educational feature of Concept 6 is the Bonus Learning Session. These are enrichment -
- Jefferson County Public Schools, 1215 Quail Street, Lakewood, Coldrado 80215, ‘

3

. . SOME DO'S AND DONT'S

& Filot year-round programs should be'smalq rather than large. There are too many
adjustments to be made which vary from school to school for a large number of'schools to be
supported right off.

B

2. The principal and key staff members in the pilot school! should be the chief spckes-
man for the program. MNo district level 5pokesman can have sufficient credibility with each
local school community. Pr;ncnpals neéd the freedom to adapt the plan to their operation.

3. Community opposition is certain but local staff support and a-well informed citizcens
advisory committee are the keys to success. ]
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4. Curriculum revision is not a major problem |f the school is famf]iar with the quarter
‘organization and.scheduling of courses at the secondary level. ~\ N
5. Rumor is the greatest enemy of a school plannnng to operate Year-round. An active &
local school information p]an is essentlal . ) SN '-\ .
i N\ AN
6. An evaluation plan which. compares pre-pilot data with current pldot school data has
many difficulties. So many adjustment factors must be added from one year tQ the next it clouds
the results. i N\ \\ '
. 7. Budgets for pilot operations should be clearly justified. There is a tendency for
~spending authorities to ask For more than they need. to get the job done .-
. 8. Arena scheduling procedures seem to be the best approach at the junior and senior-high‘
levels. : :
TIME-LINE FOR PLANNING, PREPARATION AND IMPLEMENTATION OF CONCEPT 6
’ . Start Finish
Develop an orlentatlon and |nwerV|ce program for principals of - 6-18-73 9-7-73
pilot schools o ’
, Preparatlon of a sertes of newsletters to- provide uniform informa- ~ 6-18-73 * 1-1-74
: tlon on Concept 6in layman s language. This means will be' used
‘to inform the publlc untll flnal agreement is reached on data for
a handbook. P
Formulation of Citizens. Adv'sorv Commlttees and Central Coordina— 8-6573 9-21-73
ting Committee -
Establish teams of staff and admlnlstrators for curriculum . 9-1-73 1-1-74
study and reVISIOn . ; ) ]
Establish teams of counselors, administrators and~distfiét _ 9-1-73 : T-15-7h.‘
level staff to develop-and revise administrative pelicy
and procedure for year-round operaticns
‘ Degermjne research design and monitoring agent : 9-15-73 = f—i-?&
. Study air conditioning needs of all pilot®farea schools’ 8-7-73 10-1-73 |
. . ’ . > o
- Develop scheduling procedures . . . ' ) :9_1_73 1-1-74
E Adopt- and. publlsh revlsed curriculum based on 43- day units of 9-1-73 . ‘141-7h '~; hﬂ\
‘ instruction : i . S - [
Adoption of the year-round Concept 6 calendar = - "9-1-73 9-21-73 . \
‘ ' . . 3
Decisions regarding contracts, salaries, methods. of deter- - 9-1-73 . 11-1-73
mining length of work year i ' :
Decisions. concerning staf“ reassugnments, addltlons, and =~ . 11-1-73 . h-15-74 i
special’allocations . ’ ’
Personnel assngnnents . : o ) 'I-1~7h 4-15-74 S
b : 1.. Humber of classroom teachers allocated by grade -
o * level and sui;ecL for egch pilot, school - - . ' @
2. ‘Bumber of sp cuadi t's’ to be assngnnd to each school . L
and each pi-ldt arva : »
3. Within the framewofk of each school, principals ¢
should designate the period of time each class- : '
A . room teacher will be under teaching contract ' N
- B i /'} . . . . R , N . ¢
: Q ‘- o ‘_vl ; ) 83 ., . )
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h._ Number and type of classified personnel allocated
for ‘the pilot schools

Develop forms for student reglsttation ahd schedule-plannlng' ll-l;73 - 11-15-73
Get firm information on vacatlon preferences . - : 1-15-74 2-1-74
Teache:nprebaration workshops : .' . 31;1_74 j 6-7-74
(Pre-registration - Student Planning FormSVCompleted) 3 T 10-1-73 | 1-1-74
Determination of transportatlon services reqU|red - assngnment 4-15-74 6-7-lh
of routes ’ '
Orientation of maintenance and supply personnel = . o L4-15-74 6-7—74
Prepare custoahal schedules o i ‘ L-15-74 6-7-74
Reporting date for pilot.school prineipals . “ o 7-]5-74'

Repert|ng date for teachers (Tracks B and C) and ." 7-2&*74

- cafeteria managers

School opens year-round {Tracks B and C students report) <. 7730-74.

Is THE INTERSESSION PROGRAM FOR YOUR ScHOOL?

o o : Detaine T. Richardé 5
. S » Principal of El Camino Real School
- . T Irvine Unified School District

lrvine, California

An ‘intersession program in the year-round school is comparable to the traditional summer
schoo! in ‘terms of. function-and purpose. 1t can be a vital part of the total offering-of the
school.. Its uniqueness, however, is evidenced by ‘a number of short sessions and the capability
for provndlng a dlfferent program of fering or theme during each session.

The planning of an intersession program should involve the school staff. Curricular themes
and/or offerings can be of the unique, innovative type which may supplement the regular -program.
This program can provide an.excellent opportunity to introduce some curricular ideas on a short-
term basis. - If the offering proves worthwhile, it may be incorporated into the regular curricu-
lum, If it is not accepted well by the students. and staff, it is not committed for a long
perlod of" t|me and can. be dlscontlnued

When fhe vacations are three orﬂfour weeks in length, we recommend that only two-of those

. weeks'be utilized for an intersession. ' This nece55|tates the students having a minjmum of a
week break from the educational program. The length of the school day can be flexible, de-
pending .upon the school and district’ needs. We have. uséd a minimum 240- -minute day since this
qualifled for fyll ADA reimbursement in California. The total length of the day may vary from
the four hours to consnderably longer if the actlvrty lnC]UdeS a long field trip or other type

of excursion. . : f\\\\

" To insure consnstency in the intersessior a coordlhator should be. appointed whose main
responsubllltyhls to plan, coordinate, and administer thé program throughout the year. The
‘totality of the responsibility of this individual wilT be dependent upon the enrollment in the
iﬁtersebsnon I f there is a continuous enrollment of over 100 students, the coordination and
plannlng can be more than a one- half time JOb k

In an on- go;ng year= round programh,hou51ng must be p.ov1ded that will be avallable at atl
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" times. Depeﬁding upon the availability of space ‘and the size of enrollment, a facility
"should be designated specifically for the intersession. Furniture, equipment, audio-visual
métsria]s and supplies should be made available on a permanent basis.

Enrollment for each session will determine‘the amount of staff that will be required.’

"We would highly recommend a pre-registration so that there is some indication of the staff
that may be needed, utilizing a student/adult ratio of 30 to |.. A minimum of one certlflca-

ted person is required plus the number of aides necessary to carryﬂout the program.” The

larger the enroliment the more staff that will be necessary, including additional certificated
personnel. |f the coordinator of the program is not one of the teachers, then it is highly
recommended that ‘one other staff member be maintained on a contan|ng basis to provide continuity
in the classroom.

. -t is necessary to make the curriculum exciting, interesting and educational so that it

will generate the enrollment necessary to carry out a good program. The more appealing the

" offering, the larger the enrollment will be. Field trips, excursions .and various types of .
interesting educationaf activities are a must to retain the students in attendance.

Once the currnculum has been planned the. cdordlnator of the intersession program will
need to pubIIC|ze the «curriculum, to the students so pre-enrollment may take place. To ‘gen-
erate interest for enrollment in the intersession, the presentation of the currlculum offering
to the students should be done the week prior to opening. It should be presented to the stu-
dents personally by someone who can give an enthusiastic, dynamic, clear and easy-to-under-
stand picture of what is to happen, including the highlights of the offering. T
) Attendance of students in the program is a. vital prerequisite for generating the funds
necessary to finance the program. With careful planning, the budget may be figured on-a

per-student per-day allocation so an ongoing awareness of funding is available. In California,
the funding at this time for intersession is adequate to carry on an outstanding program.
Realizing that in some states funding is strictly at the local level or Is assessed each’ student
- in the program, budget is the determining factor as to what kind of program that can really

be implemented. With adequate financial resources available, the success of the program is
entirely dependent upon the enthusiasm and quality of the staff and curriculum being offerﬁd

4 flnances are limited, then the.staff and curriculum will be somewhat curtailed.
‘ Clerical t|me will be needed to handle the development of materlals, bulletins and
registration of students. With a small enrollment this may be done by the local school” clerlcal
staff.. However, if the enrollment is substantial, additional clerical assistance will be
needed just for intersession. In our case, salaries for all staff, including certificated, are
paid on an hourly ‘basis so that the program may be expanded or limited depending on resourses
available. . - : :

In the. final analysis, the success or failure of the intersession prégram will depend

basically on funding, but the enthusiasm of the staff and the presentation of the curriculum

is en important factor. With careful planning and selection of personnel, regardiess of funding,
an adequate program may be carried on for those students who desire an exciting education op-
portunity durlng their vacation perlod

‘The Irvine Unified Schoo] District has developed a monograph availabieat cost titled,
"Intersession Program Development and Curriculum Units.' It*includes a detailed description
of process and procedure for development.of the program and a number of curriculum units for
a two-week intersession program. This may be obtained by wiiting E1 Camino Real School,
lrvine Unified School District, 4782 Karen Ann Lane, Irvine, California 92705.
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'YA TALE OF FOUR CITIES"

Martin Rubinstein
Dlrector, Department of Support Programs
Division of Elementary and Secondary Education
Dade County Public Schools
Miami, Florida

* On August 14, 1969, the Dade County School Board authorized the Division of Instruction
to conduct a plant utilization study. The study was to have as its purpose the exploration
and recommendation of alternate plant utilization plans for the most efficient use of Dade
County School facilities so as to reduce the need for capital expenditure during the next
five years. The recommendations which evclved from the study were expected to maintain the
present level of instruction and, where feasible, provide an opportunity for the improvement
of the educatlonal program whlle still effecting plan economies.

- Two plant utilization strategies became apparent as the study progressed: The extended
schocl day and the extended school year. The second plan, extension of ‘the school year, while
considerably more difficult to implement, offered far more promise in terms of education ex-
cellence. A recommerdation of the plant utilization study proposed a five-year program for
development -and implementation of a year-round scleol plan for Dade County Public Schools.
This program would include: 1. Revision and.restructuring of curriculum; 2. Revision of per-
tinent local policies and regulations; 3. Requests for waivers or changes of, pertinent state
regulations and accreditation standards; 4. A campaign to inform the public about the plan;

5. Maximum- involvement of school system staff at all levels.

Seven extended school year plans, all of which were considered. as being. impractical for
implementation in Dade County, were reviewed. The experiences of other school systems in-
dicated that the following criteria had to be considered prior to the development of an
extended school year program for the Dacde County Schools:

) 1. The extended school year design that produces the greatest plant utilization benefit
requires the greatest adjustment in living patterns and such designs have proved least ac-
ceptable to communities at- large. ’ :

. 2. Extended school year designs that mandate specific vacation periods to pupils-are
not as acceptable to communities as those eXtended]school year programs that are voluntary
in nature.’ . i

3. Extended school year designs that demand a radical departure from existing school
calendars are not accepted by communities as well as those extended school year plans that
require only slight calendar changes. .

4, The extended school year plan that increases the students' options of course selec-
tion, attendance sessions and vacation cptions are more acceptable to students and -patrons
than those plans which maintain present restrlctlons in the areas of curriculum, attendance
and. vacation periods. o

On the basis of the above criteria, the quinmester plan, which is designed around a
calendar that divides the school year into five 45-day or 9-week sessions, was developed by .
the.Division of Instruction and recommended to the Dade County School Board for piloting in
selected secondary schools. :

_In 1971, five secondary pilot schools were estahlished. 7The function of these schools
was.es-entially to field test quinmester curriculum and to develop administrative guidelines
to facilitate the implementation of the program.. In 1972, the program was expanded to nine-
teen secondary schools and.has continued to expand until the present time when ali of tHe
Dade County secondary schools are operatifig on the qU|nmesLer program:

It should be noted that adoptlon of -the quinmester program by a secondary school docs
not imply that the school will operate during the summer quinmester since selected schools
are chosen 0 operate each summer. The schools operating during the summer are required to .

LS.
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~enroll students from other secondary schools.. This procedure requires the estabiishment.of a
unique feeder pattern and transportation plan. for each summer qunnmester The enrollment in
the summer quinmester represents approximately -25 percent of the secondary popuiatlon and has
increased each summer by approxnmateiy 30 percent.

Y

B

In the last two years, seven-elementary schools have piloted an elementary quinmester
program which is SIgnlflcantIy different in organization and format than the secondary quin-
‘mester program. The number of pilot schoois has been expanded to 39 starting wnth the sum-
mer quinmester, 1975-76. ‘ -

Ms. Chris Short
Teacher
Mollela Grade School
Mollela, Oregon

o

Like so many other districts, we were wealthy back in '71. |t was not money, but a
wealth of problems brought on by overcrowding that gave us our numerical headache. The
parents and a few stray voters -turned down a couple of bu1id|ng programs. :

"What now?” we lamented. Yet all was quiet for another year while our problems grew
and our facility shrank. The Board deliberated with a couple of alternatives--split shift or
year-round school. The idea of a double shift came barbed with everyore's worst fears of a
change in education[ Needless to say any other idea was worth investigating.

So that other radical .concept of schooi scheduling was quietly let in the back door.
Year-round education went through our dwn version of Consumer Report's labratory tests. We
_examined her in all her forms. .Finally the Board concluded by some unexplained insight that
. if cutting the school in two for a double shift was unacceptable, then dividing it into fourths
.would be better. And we launched our 1,100 students into a quarter system.

Our only broiiem, in short, was Oregon. Our lovely liquid winters did not excite our -
parents or their babysitters when they considered that they, not the teachers, would have
their children indoors for three months. With another flash of brilliance the Board came to
its current conclusion: split shift - is bad, and four quarters have problems, then maybe 45-15
is what we need. ‘ ‘

This time the change was easier. At least we were familiar with‘many of the potential,
problems and comfortable with the advantages of year-round education. We're about to celebrate
our fourth anniversary of year-round school--our second at 45-15--and things are looking good
for next year. -

The morai of this story is: One tradltlonaily expects company at the front door. But
often one's best friend comes through the back door.

B

R

Dr. Wesley Apker
E.:ecutive Secretary
National Association of State Boards of Education
s ’ ' - Denver, Colorado

"At Evergreen School District, Vancouver, Washington, ad hoc 1ay committees were convened
between 1970-73 to study the potential of year-round sgchools. The 1972-73 committee narrowed
the choices to the Jeffco Concept 6 or the 45-15 plans: The 1973-74 committee was given the
following tasks by the Board of Directors in September: ' .

, . : . : P




Review the current literature;

Review the work of previous committees;

Review in-depth the Jeffco.Concept 6 and 45-15 plans and recommend one; .
Cost out the implementation of the plan and recommend a target start date;
Develop arguments for and against the plan plus a full information packet;
Hold public hearings;

Recommend the mechanism for determining the public wi]l.,

A OV BN —

:By December 1974 they had completed tasks-one thru five. Hearings were held at the end
of January thru the Flrst two Weeks ln February. The-ballots were in by the end of February.

Their recommendation of the L45-15 was after on-site visits, presentations by staff con-
cerning -such a plan, and review of video tapes, films and slides.

Their informational packets for the public hearlngs were drawn from their studies The
lnformation was biased |n favor of the year-round school.

Cost data were developed by two engineers basung their cost calculations on available
. information from other districts and slide rule extrapolatlon to the Evergreen Schoo] Distiict.

Balloting was Ilmlted to those who attended a hearing or who requested an informatlonal
packet; a 60 percent yes vote was required to trlgger implementation.

Weaknesses found were:

Too little curricular program impact was studied;

Cost estimates were gross at the best;

Instructional staff and education association involvement was too limited;
The balloting process created resentment from those who could not ballot.

o N —

IDENTIFYING THE BACKGROUND CONDITIONS
o OF A SPECIFIc COMMUNITY IN ORDER TO TAILOR
o . A YEAR-ROUND ScHOOL PLAN TO THAT COMMUNITY

. - Dr. John D. MclLain =
: Director, Research-lLearning Center
Clarion State College L
Clarion, Pennsylvania
Director, Education Development Center for Year- Round Education
Pennsyivanla Department of Education
and
Treasurer, National Council.on Year-Round Education

t
There are three major factors that need to bé considered in plannlng school programs,
whether 'it be year-round education or other major changes in the school's operation. These
are: (1) the quality of education and the impact of the change on that, (2) the economic ef——
FlClency or cost of the change compared to the cost of .other alternatives, and (3) the effect
the change would have on the life styles or value systems of the people concerned.

“

. \ <. . i .
The people concerned are the taxpayers, the_nrofessiona] educators, the parents and the
S tudents.

”

Ysuatiyy lf the people concerned are able to examine . the issues as they relate to these
three bBroad areas (quality of education, economic efficiency and life styles), they can come.
up with a reasonable solution. They want quality education but will sacrifice some quality
for economy or convenience. They want to keep taxes down but will pay for the educational’

- programs that are really needed. They want the school schedule to 5u|t their convenience but
wvll sacrifice some convenience to get the schools they need at a price they can pay.
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| do not mean 'to oversimplify this problem: Different people are affected in different
ways. -These are value judgements and consensus is not easily attained. The end result fre-
quently is in the form of a compromise. Usually, there i's no way to deal with social problems
and make everybody happy . : 5 ’

How these problems are dea!t with in a community depends to a great extent upon the skills
of the professional leaders of the community--and this is where we.come in--whether we are the
hired sctocl administrators, the teachers, the elected school bovard members, or the interestéd
parents. ’ ’

As leaders we have a responsibility of helgfng the community to pinpoint the needs for

- change. If the need is to accommodate an expanding enrollment in limited space, one type of

program, such as the 45-15 plan, may be a logical solution.

. | fthe recognized need is for greater flexnbl.lty in the vacation schedules of |nd|V|dua1
parents, then maybe the flexnble all-year school should be considered. .

FIFSE of all, then, it is important to cleariy define the need or needs to be met by
creating a change. |If there are no unmet ‘nceds, then there should .be no change initiated.

Secondly, all available resources and all avai]ablé ways in which those resources may be
used to meet the needs should be examined. It should-be recognized that the only way this
can be done adequately is to involve in the consideration at least a geod sample of those who
would be affected by the change--the teachers, the parents, the students, the taxpayers.

Thirdly, in terms of the need or needs, the best alternative approach should be .
selected. :

Finally, plans to implement such change, recognizing the steps necessary to carry out
such  a program, need to be dexeloped and carried out.

Dr. John W. Washburn, Jr. L
Director of Elementary Instruction
Great Neck Public Schools
- ’ Great Neck, New York

Any statement of educational goals must inevitably be based upon a philgsophy-of life, ‘the
individual's part in life, and the role of the schools therein. |n our society the many views
on these matters are translated into differing educational programs with differing emphasis on
such matters as the role of the individual, the importance of the acquisition of knowledge, and
the relationship of schooling ‘to the larger society.

leferxng priorities, reflecting regional differences, may well be determined at local
school. district levels., There are, however, three goals which are so pervasive that they could
be considered goals for all schools: basic skills, knowledge, and values. ’

" Schools need to address themselves, in terms of their communities, to the following:

‘goals, |dent|fy|ng gaps bétweep goals and reality, and closing the gaps. As we move to close

the gaps, we must find ways to include- the concerns of our communities (parents, local and
state agencles, and ourselves) .

We are now entering an era in which, in spite of declining enrollments, demands for ser-
vice are continuing .to expand ‘and are becoming more sophisticated and complex. Yet resources
are not becoming 'more avatlable to satisfy these demands. There are other-strong competing
claims for tax dollars at a time wben the public is growing 1ncrea5|ngly hostlle to lncreased
taxes. .

e

" A major task for all concerned with the equality of education is to help develop an ip-
formed public that wull support adequate resources For education. At'the same time, educa-
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tion must do all it can to insure that the funds it does get are used efficiently and effec-
“tively. This effort must include the continuous search Tor new ways to provide better services

and to provide present services more economically. YRE provides a fresh opportunity for us to

achieve these ends. ‘ . . :

INITIAL PLANNING, FOR- YEAR-ROUND EDUCATION PROGRAMS

Dr. Robert H. Williams
Superintendent of Rialto Unified School District
Rialto, California. .

.

Far too often educators find themselves in pursuit of new ideas and systems designed.to
stimulate thinking and to make a show that change has occurred. Far too often these same
educators have been caught in the middle of an innovation with their planning ''hanging down.'
In our society today, there i's a proclivity to begin where the action is and develop needed
plans after the wheels of the expected change have been set in motion. Planners are too fre-
quently looked upon as the stumbling block to progress and then scorned because something went
wrong on the way to reaching the hoped-for objectives. None the less, and we've heard this all
before, let's take a look at what the '“Initial Planner'' must do, be it for year-round education
or any program involving educational change. ‘ :

Purpose: Improvement in learning outcomes must be the major reason for introducing new and
different programs, Learning outcomes or results are based on what the student does, says,
feels or writes as an end product in the cognitive, affective or psychometor domains. Does
your year-round plan provide for learning outcomes?

Guidelines. are necessary: Impromptu, sporadic or trial-and-error innovations may have their
place in teaching children, youth and adults, but they have a tendency to be either wasteful
in student and teacher time or wasteful in money and other resources. Outcomes from innova-
tions instituted by these methods are usually very much in doubt. Students lose when programs
faill How much can you afford in time or money to try your plan?

Steps in Initial Planning: - 1. What are the needs to be ‘met? .
E What are the components of the suggested innovation or calendar change?.
Why is it necessary to change from what you are doing?
Do you have the latest research on Your type of plan?
Does the research stand up to a critical analysis?®
Why isn't your present program successful?
Who wil} be involved in the change?
What are the necessary tasks to be done to accomplish the change? Who'will do them?
What dollars, 'personpower,'' hours, supplies, materials and housing do you need to
accomplish what you want? Have these been budgeted? ’
Have you considered 'field testing' or piloting your new schedule on a small scale
" basis? . . : .
How will you build a communications comporent designed to create understanding by
students, staff and parents? ) ) L
12. What chanpels of support will need to be followed? Students? Parents? Staff?
Community? Board?. How will they be involved? '
13. How will you measure, assess and evaluate the success of your new year-round schedule?
14, What causes you to think that your plan is the 'best way to go''? :
"15. Why did you walt until now to make the change? -

W oo~ oV W

(=]

—

Successful ''year-rounders'' have answered the above questions and have done initial plan-
ning. Success has not been by accident. Leérning outcomes have been shown. Year-round
school, wel! planned, is good for kids. o ’

Q
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Dr. Bruce Campbell
Legislative Officer
New Jersey Department of Educatlon

] The surest ways to kill an idea may not be, as we have often professed, to give it to
a committee, but rather to give responsibility without commensurate-authority and to fail to
involve those persons who will be affected.

1n ®stablishing a year-round education task force, the same care should be exercised as

" in any other developmental activity undertaken by an organization.

S

The following points and
questlons are suggested for your consideration. : .

1.

The assignment to the task force should be clearly stated.

Precisely what is the

task force being asked to accomplish or produce? Within what limits of time? What resources
are available to the task force? ‘ .

2. Given the scope of the assignment to the task force, what persons and groups have a
stake in the outcome? What persons and groups other than those just mentioned might have some--
thing to contribute?

3., To what degree should these persons and groups be involved, i.e., should they be
granted full participation, advisory powers or a chance to make their views known to the task
force? This will require some sensitivity in order to achieve a fair balance while keeping

. in mind that the ultimate decision usually must be made by a board.of education.

These points are stated “in such general terms as to promote apoplexy in many administra-

tors. Perhaps the eleventh commandment for education should be, "Thou shalt tolerate ambiquity."
Nevertheless, «they must remain general; each commpnity is unique. In each community, then,
the responses will be different. |f considered forthrightly, these points and question§ may

not be easy to satisfy but neither are they insurmountably'difficult? We know this to be so
because scores of districts have done so, have established good, working.task forces where the
‘miracle ingredient communication has been present and have reaped the benefits.

ESTABLISHING TwO~-WAY COMMUNICATION AND DISSEMINATION
OF INFORMATION FROM THE PLANNING THROUGH THE IMPLEMENTATION STAGES

Mrs. Joy Christopher
Dlrector, Cherry Creek Demonstration Center- for Year-Round Education
and Team Leader, Intermediate Open Space
Cunningham Year-Round Elementary School
Cherry Creek School District §
Denver, Colorado

s

L4

“Cherry Creek Schools is a suburban school district of almost 15,000 students in the south
east section of the Metropolitan Denver area. |t covers 114 square miles and is basically a
. residential community that has. averaged an anrual growth.rate of 11 percent over the past four
years and is anticipating a growth rate of about '9 percent during 1975 and 1976. The district
has passed two bond issues in .the past three years. There are presently three elementary
schools - about 2,000 students - on the 45-15 calendar. .

It is a conmunity-oriented district witH a great deal of staff and community involvement in
the decision-making process, so it was only natural that the district would choose a community '
approach to year-round education. Perhaps this approach could serve as one model for providing

two-way c0mmun|cat|on in planning and lmplementlng a year-round program in a district.
Qo ‘ : ’
ERIC - L - 91 | o

g Aruitex: providea vy enic [




An informational report on year-round calendars in use about the country was- presented
to the Board of Education in December. 1971 and was received by the board“as just that ~ an .
information re@rt. There was overcrowding iA spots withir the district, but there were many
pupil stations available elsewhere and busing -to these schools was '@ strategy used to relieve
that overcrowding.

Cunningham Elementary Sc<hool on the northern border of the district had experienced chronic
overcrowding for several years and mary of the children had gone back and forth to other schools
more tham once in.their school careers. In Janbary 1972 the projection for Cunningtam's fall
enrolIment was announced - 1,000 studénts with a building capacity of 725. The staff and com-
munity began a search for solutions. '

Planning Stagz; In Cherry Creek there is no district posntlon for a school- communlty rela-

tions person.®..it is a job usually done by principals and teachers within individual schools.

The Cunningham principal and staff embarked on its own plan to inform the community the dilemma
¥t faced and the options available to deal with :it. The staff recommended a year-round calendar-
preferabiy the 45-15 plan - as the most educationally sound of the options. {Limited bonding
capacity prevented a new school as an option at that time, even though the community was sup-
portive of bond issues.) - :

Members of the PTA Board arranged neighborhood coffees strategically throughout the com-
munity with movrning, afternoon and evening-sessions. The principal and staff members attended
these ‘coffees, and there were many heated discussions concerning the various options. Thg
coffees were followed by a large group meeting at the school. It was well attended and featuyred
Mr. and Mrs. Jim Bingle from the Valley View School District in ll]lnols to answer questions
about the 45-15 calendar. They were guests of the PTA. At that meeting the communlty voted
overwhelmingly to support the staff in making its request to 1mplement a 45-15 talendar at
the meeting of the Board of Educatiorn the follownng week.

At that Board meeting the pr|nc1pal presented Cunningham's case for a year-round calendar.
A staff representative and the PTA president supported him with letters from their respective
groups. While the Board was supportive of the concept, it felt more -input from the community
was necessary and requested that Cunningham conduct a written survey to parents and return
- with the results the following month. The survey went to the community the next week.

While"waiting for the return of the questionnaires the pr|nc1pal invited district person—
nel - principals, curriculum consultants, food services, transportation services and any ‘
interested offices - to a meeting at Cunningham to share the staff and community's thinkiny
about the 45-15 calendar and to explore the ramifications within the district if the Boar of
Educat:on should approve the plan for Cunningham.

The school received a 93 percent return of the questionnaires with slightly .over 72 per-
cent supporting the year-round-plan. A committee of parents and teachers met _to tally the
votes. With that kind of information available, the Board approved implementation of a h5~15
calenda- at Cunningham for school year 1972-73 at its regular meeting April 10, 1972.

Implementation: The staff and community again joined forces to have the plan ready by September.
Recognizing a special need for communication, the administration released a teacher half-time
to work with the community answering questions, -both personally and through school communiques
to.parents and students. A principal's newsletter was begun and is still being published.

Staff members worked on a calendar that had to honor holidays already approved in the district
calendar. Teachers collected family cards and a parent group divided the community into tracks

When classes ended in June the faculty remained an additional week to work together or-
ganizing into teams and rescheduling curriculum to fit the 45-15 calendar. Cherry Creek has
long recognized that the differences in maturity, capability, personality, interests and rate
of development necessitate an individualized curriculum regardless of calendar type, and stra-

" tegies already in use were adequate. Excellence in program is an on-going process requiring -
constant refinement, but drastic changes were unnecessary.

Team leaders returned again in July to assign children to appropriate classes. At the
same time transportation personnel used the community map to chart bus routes and stops. On
August 15.school-opening packets were mailed to famllles and Colorado's first year-round, school
opened on September 5, 1972. .
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Expansion: The same basic model of schooi-community involvement has been used in implementing
" two more vear=round schools in Cherry Creek. Eastridge Elementary School w=nt to its community
by way of the coffee cup, and a parent survey yielded enough positive support to implement a
45-15 calendar in JuTy 1973. Mission Viejo Elementary School followed the same route and
received enough communlty support to convince the Board of Educatlon to allow implementation

in July 1974, =

The community continues to hlep increase communication between parents and school. A
Parent-Teacher newsletter goes home on Friday as a track ends and again on Monday as a new
track arrives. "A principal's newsletter is still being published and mailed to the community
as well as other schools in-the district and the local news media. The neighborhood coffee
is still used as a means of dealing with parent concerns. Track chairmen in the Parent-Teacher
Organization arrange meetings between the principal and parerts new to the community.

A district-wide study committee with parent, teacher and administrator representatiVes
from each school in the district is presently working to make recommendations ‘about expansion
of year-round calendars to the secondary level., But one decision has already been made. |If
a school chooses to implement a year-round calendar, it will be a school-community decision.

James R. Gove
Assistant Superintendent of Valley View Public Schools.
Romeoville, {1linois
) an :
President, National Council on Year-Round Educatior

"We parents won't tolerate Smith a5 principal. Fire him."
"You can't expel mg bog. I'll get a lawyer. I'll fight
you Iin the courts.

"Economize! Stop wasting our ‘tax-dollars on frills."”

"Your curriculum is worthless As a rormer teacher myself,
I demend. .. ] —

~ And so the people speak. And if you think this'is bad, just try §o institute a form of
year= round school with taking community support for grantedl E )
Prepar|ng a communlty fqr year-round education involves the-seeking out and,sea%éhing in
a babel of diversity for the language of cooperation and understanding. Theré is no single
method for developing. community support for a year-round school program. There are, though,

» many methods that can help. Today, | will be providing an indepth explanation of a two- year
reporting model for dealing with community involvement and year-round education. | wish to
emphasize, though, that in no way, should this model in its entirety be expected to bring
about automatic community support for year-round education. It should be looked upon as food
for thought when developing your own year-round school-community relation's model In addition,
I will be emphasizing some tips for success in winning publlc support. . ) :

The following is a recommended YRE two-year reporting model for_prepéring a community
for year-round education. The reporting activity is followed by the frequency of performance.

Reporting Level--Board of Education and District Administration:

1. Annual Budget Hearing (Annually): YRE compared to 9 months (24 months before)
Update YRE compared to 9 months (12 months before).
2. District Communications Council (Monthly): Representat’ves from each school, PTA's
and PTO's. ' '
3. Supertntendent s Annual State of District (August of each year): Presented at Board
meetlng, over ‘local radio and television. : '
4. Board of Education meetings (Monthly or bi-monthly): Updated verbal and printed YRE
reports at each meeting, . E):} i - T
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L.
5.
6.

7.

8.
9.

Thé

District Liaison Reporting (Monthly): Between recreation, Scouting,-local governments,
YMCA's, churches, Federal Government, State Government, state and local Chamber of
Commerce.

District News Letter (Monthly): ‘Updated YRE information disseminated via U.S. Mail.
District Media Council (Monthly): ,Group discussions, questions and answers about
YRE progress with representatives of local news media.

Two YRE Brochures Distributed 15 months before YRE, with updated brochure sent with
student assignament mailouts). :

Coffee Klatches :in Parents' Homes (As many as possible). v

EmpTdyee News Letter (Monthly): Updated YRE information. -
Dial~Into-Education (24 hours per day): Taped telephone message with YRE |nformat|on
Feed-Back Service Line (24 hours per day): Telephone answering service, questlons,
name, and telephone number left for call back next day.

Community Survey (12 months before YRE and again 4 months before YRE): General dis-
trict survey abeut the schools...work in YRE questlons .never ask: ''Do you want
YRE?"

Television and Rad|o (Monthly): Meet the Press programs; update progress reports.
District News Releases (Weekly): YRE information.

Establish Outside Credibility (As can be generated): Out5|de.vi5|tors to dlStrICt;
state grants; federal grants; private grants. '

School, Date, and Time Assignments (Just before Christmas and preceeding -YRE start-
up): With computerized letter signed by superintendent, sent first-class U.S. Mail,
District Level Administrators': Meeting (Weekly).

District Level and Building Level Administrators' Meeting (Bi-monthly).

follownng is a recommended reporting model for school building and classroom use.

The reporting activity is followed by the frequency of performance.

Q

1

2.
3.
L.

O~ oV
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. ,Building News Let.2r (Monthly): YRE building information for student to take home.
. PTA and PTO Meetings (As requested): A ‘‘controlled' YRE Road Show presentation.

*

Parent/Teacher Eonferences (One per quarter): Teachers must be up to date on YRE.
Principal/Parent Conferences (Weekly): Principals communicate by telephone or in
person with at least four parents weekly, on good things their child is dotng in
school. VYRE will automatically come up.

Open Houses {Semi-annually). . v .

Teacher Communications Council (First year--bl-monthly; second year--monthly). .
Student Communications Coungil (First year--monthly; second year--as required).
Staff Meetings (As:required). : . '

following as some tips for success in a YRE and community relations program:
‘v

Make sure you have an initial unanimous positive commitment for year-round education
from your board of education and the superintendent of schools.

Remember that year-round education affects each and every segment of the communlty
Revise your curriculum only to the extent that year-round education mandates it.
Preparing for year-round education is a big enough job unto itself. After this is
accomplished, and you feel ,you have enough time to expand the curriculum, then decide
to do’so. :

Rememkter that the term ''involving the community' also includes school custodians,
cooks, bus drivers, aides and secretaries, '
Realize that contained in your employment, and as part of your taxpayers base, are
many. highly talented individuals. Put them to work! If you feel you need outside
consultant help, you will probably realize in a hurmy that these types of individuals
are most needed to serve as outside prophets. 8e careful, though what they prophe-
size,

Your year-round sc¢hool calendar should be regarded as' a road map to be used not only
in determinifig when children will be in or out of school, but should be used to
detect unforseen problems. Develop your road map first, . s
Have available at all times year-round education documents which wili lend support

to your own research findings and thesis.’ These publications should deal with'external
arnd invernal scheduling, cost factors, student achievements, building maintena ce,
etc. o -

Do not '"re-invent the wheel ** i S){l




9. Never directly ask the community: ''Do you want year-round sghool?"
Treat the community as if everyone came from Missouri.

11. Answers to questions should be guven in a straightforward and truthful manner. Don't
be afraid to say: 'lI don t know but, do make sure you get back to them with an
answer. L )

12. ''There is nothing to fear, but fear itself.'" -Make sure you listen to these fears

and alleviate them. . . N
13.- Problems have solutions,’ d|sadvantages don't. . ) R

. Dr. James C. Mounie ‘ .
o ‘ A55|stant Superintendent of Virginia Beach Public Schools
i ' i B Virginia Beach, Vlrglnla

AY

The systematic dissemination of information related to the Virginia Beach 45-15 pilot
program required a systematic assessment of community understanding and attitudes. Without
assurance- that the public had been informed and understood the program, reactions to the program
could be given no meaningful |nterpretat|on.

-After the initial phase of the public information effort, Schlechty Associates surveyed
all parents whose children were ‘to be in the ‘program. The purpose of the survey was to deter-
mine the extensiveness and accuracy of parent information about the 'pilot program. A total
of 1,957 parents {90 percent completed the statistically reliable and valid questionnaire). In
general, parents responses indicated that parents were well’ lnformed about the concept and

_ the program several months before lmplementatlon. -

Because of the found ]eve] of understanding and because many parents asked that we stop
Mbombarding'' them with information, the decision was made to continue to tone-down and then

nearly suspen 1the.effort. . . : : .

ézh]echt Associates, also, conducted a survey of all parents to gather base-line data
for a pre- anfi post-45-15 experience attitude analysis. Parents were asked to respond to a
variety of Sthtements designed to provyide an opportunity .for them to indicate their perceptions
of the impact of the 45-15 pllot program on their lives, the lives of their chlldren and the
life of the ommunlty . . .

" The. researchers reported that}based on their pre-experience understanding, parents were
wilkling to give the 45-15 program a chance. That atmosphere was the objective of the:-entire .
public information effort. The attitude and perception survey concluded that most of the parents
felt they had an opportunity to express their opinions and concerns before the program began.
The survey reported that 31.1° percent of the parents characterized their attitude toward year-
round school as positive, 31.6 percent as negative and 36.7 percent as undecided. After one
full year of experience, the post survey of parental attitudes characterized parents as 46.8

“ percent positive in attitude toward year-round.schools, 30.7 percent as negative and 22:5 per-
cent as uncertain. That was a significant and dramatlc shlft when one con5|ders that no ef-
fort was made to '*sell" the concept. .

o

“In addition to the systematic parent surveys, student and teacher attltude studies and
assessment of staff .reactions, three public hearings were held to allow for additional subjec-
tive in-put. The proceedings for each hearing were recorded and transcribed. Each person who
had spoken at the hearings was sent a draft of the proceedings and asked to confirm the ac-
curacy of the representation of their remarks or if not, modify them. Several changes were
made: and upon receipt of confirmations, the document “Response was pub]|shed In addition
to the usual dastrlbutlon, copies were presented to each speaker. . ‘ ' '

Concurrent with the systematic assessment of interest, knowledge and concerns, was the
‘continuation of telephone contacts, media information, and small meetings.

Throuqhout the planning, operation-and evaluation phases of the pilot program, there were
‘constant inquiries and expressions of contern Perhaps the best commentary on the extent and
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accuracy of the two-way copmunications system in, the Virginia Beach program is the fact that
since the decision to terminate, not one private or public letter or telephone call supporting
or condemning the decision has yet been received.

PLANNING AND REVISING CURRICULUM

Mrs. Mary Mulltgan
. Teacher at Penrose Elementary School.
Colorado Springs School District 11 .
‘Colorado Springs, Colorado

|. Revision for maintaining sequence in program

A. There is less memory ioss due to shorter vacation periods.
B. There are two intersessions as opposed to one summer school for remediation.
C. Studenf on vacation can audit classes in school.
D, TV Art and Science are put on video tape so classes can see them in correct
_ sequence at any time.
E. Open concept schools -- teams can set up schedules at beglnnlng of year to see
" when they will team together on units and when separately.

Il. Opportunities for innovation

A. New scheduling encourages new. ideas.

B. Intersessions and overlaps can be unlimited with regard . to variety of programs.

C. There is more liberal funding by administration with a new program,

D. -There is opportunity to use new materials and books that haven't been used before.

E. There is greater availability and easier access:blllty of 1MC materials during
summer months.

F. There can be expansion of toplcs and art work on seasons and holldays not normally
found in nine- month calendar. -

itl. Provision for- remediation for students with learning disabilities BT
_A. Intersessions provide two extra times when students can return to school for special
help. . .

B. Students can audit classes during their vacation.

C. There are fewer demands on the time of the student personnel services OLe to fewer
students. -

D. Student personnel services are offered on a year round basis., s

E. Students transferring can switch patterns for'a more continuous scholastic year.

TN

1V, Scheduling

A, This is deflnltely more difficult at secondary level.

B. In a team situation, calendar can be set up so that most- of the time teachers are
A teachlng the same unit.
€. Math and language arts can be taught .at t* e time each day.
b. Art, health, science, social studies car hr at the same time, but not neces-
sarily the same things are beirg taught
E. Movies, guest speakers, field trips, e 3¢ scheduled for the same time.

~F, Noisy versus quiet activijties must be fer the same times,

ERIC Ly -
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ER : Thomas J. ‘McConnell, Jr.
Director, Computer Center
Atlanta Public Schools
Atlanta, Georgia

records at about t“e same time that the Fourth Quarter concept was adopted. Thus, the auto-
-mated Student System has been developed in parallel with the implementation of -the yeak-round
" education program. Atlanta has adopted the terminology of Fourth Quarter rather than the YRE

nomenclature. o ] o ’ q\

The Atlanta Public Schools became involved with the need for automation of stud gi

Since original efforts began in 1967, systems development has been accomplished in
or. .phases. The first phase consisted of the creation of the Student Master File. This file
serves.as the hub of activity for-.all student-related systems and is up-dated on a daily
basis. The file currently consists of some one hundred \thousand entries since all students
are retained in the system on an academic-year basis.. At the end of the school year, -the

" students are pos:ttvely promoted and the flle is purged f records of |nact|ve students.

£

- It is impossible to separate our.scheduling system from other student- related systems
: Thus, dlSCUSSIonS here must 1nclude mention of other face s of the Student System. .

One result of the Fourth Quarter Program was the adoption of a Master Course Offering for
the school district. Each quarter, schools have the ‘option.of offering a new set of courses
from which students are allowed to make course selections. |Students make these choices ‘based
on a predetermined academic program. A student course request ‘file is then constructed for
each school. : .

On demand, the school can request a simulated schedule, |tally and conflict matrix, and - X
associated error reports. The scheduling chairman takes thelnecessary and required action on Y
this information and file up-dates-are made. Other simulated|runs can be requested at any E
time. This process is cylic in nature and schools are generally allowed to iterate through :
this process for several computer .runs. At some point the scﬁfduling chairman determines that K\
the input is acceptable and decides to request schedules. 3 e
. The Scheduling System builds each school a Proposed Mastel Schedule. The school uses .o 4

" this as a starting point for building the Quarter Master Schedile. Some modifications and 3
adjustments are made, ‘rooms are assigned and the teacher identification number is associated !
with each section to be taught. : . v ) _ . ] x

B

At this point the school has decided that it will go with 1live scheduling run. In-
dividual student schedules ‘are produced on two-up three-part forms. One set (tiwo schedules).
are card stock, the other sets are multi~colored paper stock. Dlissemination of these forms
are at the prerogatlve of. the school and each school has its own rationale For distribution. - E

In add|t|on to the lnd|V|dual student schedules, a great number of reports are produced
such as: <class rolls, teacher loads, room assngnmbnts and the like.

As has been mentioned, the process does not stop WIth studenit scheduling. Once scheduling
is complete. the file is renamed and-now becomes ‘the data base for| grade reporting purposes.
Drop-add forms are pre-printed from this file and are used as turh-around documents. Thus,. \
the individual student record is maintained in an-up-to-date statls for each student. New
individual student schedules are available on demand as are classirolls and most of the other

:

reports. o : i j

. At grade reporting time the information on these files is used to produce student. grade
reports. . This system also provides the school administrator with |a great number "of statlsttca]
reports on the grade reporting process.: '

. The latest phase to be added to the system is that of a Transjcript System. {t-is now pos~
sible to produce individual student transcripts.at the end of each quarter. The reports con-
sist of student transcripts, a gum label for the student cumulative fo]der and also a volume -
"of reports for the counselor and reglstar S 97 .

ERC o we

Aruitoxt provided by Eic:




The GPA, the present quarters schedule, all courses prewiously enrolled in by the student
and the attendance by quarter are all displayed on the transcript in easy-to-interpret format.
Student evaluation and program recommendatlons are generally based on the results of this cumu-"
lative student record. .

The'next phase to be developed will be that of a Guidance and Counseling System The
development process uses all of the phases mentioned above as stepping stones to building a

comprehensive Student System

lt is’ my personal oplnlon'that the adobtion of the Fourth Quarter has provided us with

'the necessary vehicle to develop a comprehensive Student System. Originally, it was necessary

to use the computer for scheduling since .it was impossible to manually perform the required’
tasks im the time alloted. Now, since these systems have been phased in and have become
operational, it is the general consensus of the administration that it would be lmpOSSlble to
accompllsh our, educatlonal objectives without this systems support

. The Student System d|ctates that.a large volume of data be collected and maintained in a
timely manner. "Accuracy and simplicity of the collection process is fundamental to systems
deésign. Thus, a data entry system is of primary importance to systems aCCeptabnllty and
reliability. . i %

° (,\ : -

The Atlanta Public Schools is totally committed to the use of OMR-(Optical Mark Reading)
as a data entry system for data collection. This is a very cost-effective means for reliable
data gathering. The concept is simple and most applications.use turn-around documents wherever
possible. The  Student System is 100 percent OMR-oriented and not a single data element enters:
the system by any other collectlon technlque . -

i Appllcable files are up-dated on an overnlght basis. This means that transactions would ~
be teceived for processing and would .be accomplished on the second and third shift and results
would be dispatched to the school or department the next day.

in sumnary, the educational process in Atlanta has been posnt:vely affected by -the develop~
ment of this Student System. Better recordkeeping means better management tools that can be
applied to the education process, and now decisions can be made on more’ factual and rational

- grounds than ever before.

-

\

, : ' Dr. William D. White

Director, Instructional Planning and'Deyelopment
Jefferson County -School District R-l
Lakewood, Colorado

v

In revising currlculum for a year-round school program it is.usually necessary to break
the curriculum up into small segments of nonsequential units. This procedure was followed
in developing the curriculum for the Concept 6 year-round school program. A budget of $25,000
was authorized for this purpose; however, very little of these funds were necessary in re~
V|5|ng the curriculum for this K-12 program. Most of the additional budget funds were spent

- in developing the -intersession program called bonus learning’ sessions. Teachers, during their

regular planning times, were able to revise ‘the curriculum sufficiently well for the implemen<
tation of a K-12 pilot program lnvolV|ng more than 14,000 students. The final revision of the

" instructional program resulted in an open access currlculum whlch had the following character-

E

istics:
" 1. Six entry times per yeat.
© 2. A fifth-term attendance. option.
3. Partial or full schedule of students each term.
4, Kindergarten entry of each child when he or she is ready. This is established

through testing to determine pupil readiness.
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Frogram Design Elements for an Extended [School Year Program:

Skills instruction based on a dontinuum of objectives. ' -~
Multi-age grouping.| . . ' : ’
Individualized teaching strategies. .
Staff organized lan teaching lteams. - ’ . . ] 2
Extensive use of cﬁmmun|ty resources. Lo

Coordinated planni‘g with youth agencjes.

8

o SNy —~

Methods of Eliminating Constraints of Sequence in a Year-Round Curriculum:

- Concentrate prerequlSIte information in one unit offered repeatedly. ,
Operate an open laboratory throughout the year with prerequisite materlals avallable
Offer intersessions during 'vacaticn periods with prerequisite material .available.
Schedule courses in large blocks of time for one quarter. Total emersion of students
dinto requlred materials. C

5. Combine all levels in a single class and |nd|V|duallzed instruction.

N

Fuwo -

'Educatlonal Benefits Under the Concept 6 Calendgr

- Klndergarten pupil entry times closer to- ~date of birth.

b ) K

1.
2. Eliminate the year-long failure. )
3. Eliminate the learning plateau in the last quarter of the tradjtuonal school year.
.h. Facilitate continuous progress. plan’ of education. .
5. Optional fifth quarter allows disadvantaged students to catch up
6. Outdoor Laboratory Schoo! and Planetarium programs offered to more students through- .
out the year.
7. Allow gifted students fo explore and/or accelerate.
8. Eliminate time consuming rites of opening and closing school. <

.Bonus Learning Sessions Provide Opportunities For:

o
Personalized instruction in specific learnlng areas.
instruction in basic skllls--readlng, computation tailored to the needs of the in-
dividual. - o N
Mini-courses rei.ied to student interest. ' N
On-the=-job tralnlng
Dramatics, music, and fine-arts festivals. ) . .
Outdoor Education Laboratory experience. - -
. Activities sponsored by recreation districts and youth agencies. '. R
School-community sponsored service proJects : )
School sponsored foreign travel ‘

To revise the currlculum for the year-round program, we *lmply took the existing courses \
and divided them'.into quarters. Then we added elective units which teachers believed should
be included. Fianlly we developed an introductory quarter course in those programs where
prerequisite information or skills were required. Then required units for quarter courses were
offered repeatedly throughout the year so students enterlng at various times.could have access
to any course regardless of their track assngnment Most of the quarter courses at the secondary

N —

W oo~ N W

level were nonsequential and all were 43 days in length In Biology the 'Web of Life'' was
required for a student to establish*basic literacy in the subject. Then a series of- nonsequen-
tial guarters are taken before the student qualifies for the advanced units. In American

History any unit may be taken in any order.’

P
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- Dr. Don E. Glines
Year-Round Education Consultant
State Department of Education
° Sacramento, California

A distinction must be made in planning and revising curriculum far year-round programs
between merely getting the old curriculum into new calendars or the old curriculum with some
new. wrinkles into the new calendar and the effort to completely revise and develop new cur-
riculum options along with new calendars. In other words, some teachers, parents, and students
are willing to go into a year- round program if the calendar is a fairly traditional one, such as .
a group scheduled 45/15 and if the curriculum does not dramatically change. Others want to develop
very individualized calendars and very personalized currlculum, which means a fairly extensive
revision of what is currently considered curriculum in public schools. In commentlng on the
~four topics suggested for inclusion in-this panel, differentiation has.been made in each of
the four between those planning to maintain a fairly conventional year-round system and those
planning to use year=round education as a vehicle toward moving in new directions.

TOPIC I - Provision for Maintaihing Sequence in Program

i. It is relatively easy in mos t situations to maintain the existing sequence in cur-
‘ricllum when a year-round program is adopted. For example, the current thirty-six week chem-
istry class can be divided into three twelve-week courses. Each course becomes autonomous. .-

Students must take the first twelve-week Chem | before. they can proceed to the next twelve
weeks for Chem.il aad ther Chem |Il. The difference is that students can skip a quarter or
two, for example, in the year-round program, rather than be forced to take a continuous nine-
month course under the old calendar. The school should make sure that each of the Chemistry
courses are offered often enough throughout the student's high school career to insure that
he can follow a sequence and complete the Chemistry course. It is merely a problem of
scheduling. The same k|nd of illustration could be glven for elementary reading, Junlor high
art, or whatever.

.2. In new approéches to- curriculum, where personalization and individualization takes
place, sequence is no problem. Probgbly 85 percent of what we are now teaching is not se-
quential anyway. The small amount tbat still could be considered sequential does not have to

be taught in a block of twelve or nine weeks, or taught one year to prepare for the next year.
. If the program is individualized, stiidents can learn the material in a sequence that fits in
with their immediate needs. r . .

: - i
TOPIC Il - Opportunities in Innovation

1. For those maintaining a faijrly traditional year-round calendar and a fairly traditional
curriculum, opportunities for innovdtion exist through revising the existing curriculum--
that is, subtracting unnecessary matferial and adding more current material, or by creating new
courses, such as a series of minicotrses in English. Further, through intersessions, creative
things such as back-packing, oceanography, additional stress on the arts, and individualizing
the traditional reading program can be attempted.

rd

2. In the mote open year-raund calendars, the opportunities for innovation are only con-

trolled by our own lack of creativity and imagination, along with whatever reality situation
may exist, in_terms of budget and facilities. In other words, creative year-round schools

can come up'with fantastic changes. For example, the futurists say that we must eliminate
departmentalization and teaching of separate disciplined courses as our major approach to
learning. We must deal with the whole. Learning is interdependent. Open year-round programs
"can thus get rid of departmentalization and separate subject teaching in favor of a more com-
prehensive approach. -

TOPIC 111 -~ Provision for Remediation for Students with Learning Disabilities

1. In conventional year-round programs., the same Learning Disability Program can continue.
The need is to make sure that the schedule does not so interfere with the services of special
teachers for the deaf and blind or emotionally handicapped to the extent that it destroys
existing efforts. Sometimes, because these programs are small in many districts, when year-
round calendars are :attempted, the resources are spread so thin that'the year-round reme la]
"Grorams. are diluted.
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2. In open individualized programs, the opportunities for learning dlsabled are tremen-
dously enhanced, because efforts are made on a personalized basis to make sure that whatever
a student needs, he or she receives. Students with disabilities need continuous assistance.
It dees not make sense to have them in school nine months and out three months. Therefore,
shorter vacation cycles enhance the opportunities to assist learning disabled students. The
more flexible the year-round calendar, and the more personaluzed the currlculum, the easier
it is to assist learning disabled students. .

?

TOPIC 1V - Schedul ing

1. In traditional year-round calendars, the only problem with scheduling relates to
size. of the school and singleton courses. |If a small school has only one fourth year French
class of sixteen students and tries to develop a 45/15 calendar, this means that four students
are in each track. A class'oF'Four becomes impossible in some districts. Therefore, the
sixteen-must be multiple track as one class, but only twelve aregthere, ,.at any given time; and
every three weeks. four go on vacation and four come back from vacation This type of situation
obviously raises havoc with the curriculum in a conventional sthool attempting the year-round
program. These problems can be overcome, but it means that the lanning and revision of
curriculum must take into account these situations. Not all year<round calendars cause such
difficulties, but some increase the problems. : ' '

n\\ (

2. The more individualized the teaching and learning process in a school,.the more per-
sonalized the concern-about each child and the more flexible and more“humane the attitude
toward people in a given school. Scheduling does, not become a problem because the bugs that do
develop are worked out for the- best interests of each family. The more traditional, the more

~group pace, the more rigid the curriculum, the more difficult it is to schedule. Larger

- "schools have an ea51er time- scheduling In the long run than smaller schools because there are
more teachers, more sessions, more tracks, more opportunities to eventually fit the student
with a program. The smaller school can still work out the curriculum difficulties; but it is
harder, for example, to schedule Chemistry in a small high school with only one session of
Chemistry traditionally and only one part-time teacher, versus a larger high school of several
Chemistry teachers and several Chemistry sessions. The same holds true at the elementary
‘level. However, because of teaming arrangements and because of the generally more flexible
"possibilities in an elementary building, as well as the greater concern generally that elementary
teachers have about kids, the scheduling for curriculum opportunities do not pose the same
problems as they do at the secondaty level.

e b

EXTENDING THE CLASSROOM K-12 INTO THE COMMUNITY
‘ [T
Dr. E. Curtis. Henson
Assistant Superintendent for Career Education. °
Atlanta Public Schools
Atlanta, Georgia

One specific advantage of year-round education is the opportunlty to expand vocational
education and work/study programs.offered to students in high schools. Traditionally, voca- .
tional education programs had to.be restricted to part of the day during the school year with
little or no supervision of activities during the summer months since teachers were not on duty.

Communities providing work opportunities are flooded with applicants during holidays and
vacation season since.this is the.only time when both high school and college students are able
.to work. Frequently the time that students have to work does not coincide with peak needs of
industry. - For example, the winter tourist season in and around a ski resort or Miami Beach N
during the winter season do not offer much opportunity for high school students to work since

they must be attending school during that time. |In both instances, the need for employees
subsides during the summer months. : 101 : ‘ :
o '
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Another restricting point in the traditionally operated schools is that students are
relegated to only afternoon, evening, and weekend employment. On yeér-rouqd education, students
have an opportunity to work full-time for prolonged or extended periods such as for a quarter.
One student may work full-time for a given guarter with a second student assuming the job
during the following quarter, while the first student attends school. Our experiences have
shown that this works better in theory than in practice since employers and employees seemingly
like to retain the same relationship over longer periods of time. Consequently, the job is
split into two parts with one student workirg for the first half of the day and the second
student worKing thé second half of the day. 'When"the student has the option of attending any
three quarters of ‘all four quarters, he may participate in academic pursuits for four periods

. a day for four quarters a year and work the other one-half day whlch permits him to graduate
with Ris peers. N . ] . -

In Atlanta, during the 1974-75 school year, approximately 3,000 students were enrolled in
planned education programs that combine work and study. These students attend regular high
school classes, including job-related instruction. They spend one-half day or more in school
and the remainder of the school day on the job. Most students work beyond the school day.

Work/s tudy pfograms'are offered tc high schaol students in eight vocational areas designed
to help them acquire adequate occupaticnal knowledge and skills to enter the ''world of work"
as competent employees at least at entry levels. There are many advantages derived from work
experiences which enrich the in-schoo! program as well as give the students many aavantages
from the "real world" which can be realized from year-round education. These advantages greatly
magnlfy the benefits of year- round educatlon -

——

BURGET

Dr. Harald Drewes
Geologist for U.S. Geolaqical Survey
Dienver, Cnlorado
: and
Member of YRE Advisory Committecs at All Levels

. The Concept-6 YRE pilot program of the Jefferson County Schoo! District R-1 is heavily
) “involved in financial evaluation, so our experiences ray help-other districts with thelr
evaluation problems. Let me begin with three basic thoughts.

"A. First, don't-expect our data tu be perfectly valid for any other district, for we all
have some unique situations, objectives, or solutions. Consequently, learn what you
will from othérs, but consider holding your own evaluation if yoqr_COmmunity is not
initially certain that YRE is what you want.

8. Secondly, keep in mind that financial evaluation is easier to conduct in principle
than in practice if it is to be thoroughly executed.. Short cuts and compromises
are available; the extent to which these are used must be determined by each com-
munity, based on its own blend of reasons for embarking on YRE and on its time-
pressure- for getting results.

C. Thirdly, if a.community can afford the time to lay plans carefully and to work with
the total cbmmunity in depth, as we have done, one would be wise to begin financial
planning as early as possible-~ideally even before atLempt|ng a pilot program. But
if the community has no time to spare in which to solve a Space or money problem,
one can jump right into YRE and forget many aspects of flnnnC|a1 evaluation.

1. In order to explain why we have turned‘to ceirtain methods of evaluation and to a protracted
planning and piloting period, | will br|eFly point out the conditions and problems of
our district, the basis for my views an our solutions, and the position we have reached

in our evaluatlon .
Q ‘ ) O
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“H1i. Our plan.of financial evaluation requires that we collect cost data on all Concept-6
schools over a three-year period for comparison purposes and that start-up costs of
Cancept-6 plus current building construction costs be képt separate from operating costs.
A. Baseline ‘data has been collected for the last year of operating on.a conventional

school schedule; it will serve as our yardstick for evaluation. Our baseline cost
data comes in two kinds, one kind which | might call ''clean data' and the other
"dirty data.' i

1. Clean baseline data is the kind requiring no great effort to collect or no special
judgement to be made on allocation, and it covers most of our budget dollars.

2. Dirty baseline data is the-kind requiring some extra effort to obtain or some
judgement to be made on allocation of costs. All key decisions are reviewed by
our YRE committee. .

3. The recognition of these two kinds of data has enabled us to ''clean upII the
data collected during the FolloW|ng years.

B. First- and second-year operating costs under Concept-6 are collected in-the same
manner as thpse. of the baseline year and certain adjustments are made.

1. An |nFlat|on,Factor must be cranked into the budget data of the two pilot years.
2. All cost data is converted to per pupil costs.

C. Cost estimates of school construct|on are needed’'in order to figure the cap|tal
expenditures that would have Had to be paid to house the extra pupils now accommo-
dated by Concept-6 schools.

Hal

D. Start-up costs, related to the implementation of Concept-6 but not to its operation,
are separately tabulated. These shduld be carefully estimated in advance for, in
certain circumstances, they could b:\conSIderable However, our district was for-
tunate. ) ' .
1.. Our curr|culum change over costs were essent|ally nil because, independently
of Concept-6, we were on, or were to be on, a 9 week curriculum package by the
time that the pilot program started.

2. Air condltlonlng costs were reasonable because many schools were already Yo}
equlpped, and many - others had forced air heating that was easy to modify.

‘3. Remaining start-up costs were mainly for administrative planning, programming,
public information efforts, and evaluation. :

IV. While it is too early for us to make‘any final budget comparisons--the before and after
Concept-6 costs per pupil--we have learned several lessons.

A. YRE should be faced as a potentlal solut|on to a communlty problem, not basically
as a problem itself.

B. In selecting a YRE‘plan for your community, keep clearly, but not inflexibly, in
mind your objectlves and constraints.,

C. |If a financial objective is important, lay plans early for appropriate evaluation.

D. Expect your chief_ savings to come from a reduction inm capital expenditures.

N o
E. The greater the freedom of choice in your plan, the less probable will savings be.
Mandated plans save the most, so freedom of choice may have to be treated as a

luxury item. . . : _ S .

F. Keep evaluation as current as possible and spot cost trends for maximum input into
such key decisions as whether to change a school schedule, which needs substantlal
lead time.
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{) }
Ronald N. Strahonoski ) :
. ) Business Administrator : S
' - Valley View Community Unit School District’ o7 .
_ Bolingbrook-Romeoville, I1V1inois : . . N
In preparing a budget for year round school, one ought to be ablesto answer or Flnd
the answer for the Followung .

How much of an increase is there in instructional materials and equipment?
_MWhat are the proportionate administrative costs? -
.How much less/more has to be budgeted for classroom space?

Do maintemance costs increase?.

What is the increase in utility costs?-

How much more must be planned for insurance? :

Does capital outlay increase, decrease, or remain the same?

How much more must be budgeted for transportation?

CON OVUT W N —
e e e e 4 e e .

The question uﬁpormost in the minds of those tHinking about the change to year-round
. schoo! is how much more or less is it going to cost.

Is it a fact or a delusion: Year-round schools can be operated at a lower cost than
traditional schools? ’ : ) ' ’

STAFFING AND INSERVICE

Charles E. Rufien
Bear Creek-Columbine Area Superintendent.
Jefferson County School District R-1
Lakewood, Colorado

Even though a school district may already have a negotiated agreement with its teacher's
association, an addendum agreement should be reached between the two, as it pertains to year=.
round school educatnon . »

Areas that need mutual égreement include, but are not limited to the'following'

1. WORK WEEK AND WORK YEAR - Special attention must be given to what constitutes a typlcal
full-year contract in a year-round program. Once this has been determined; the minimum and .
maximum number of days a teacher can work must be addressed. In order to provude year-round ‘
coverage, the work year of the school psycholog|sts, social workers, nurses, and speech therapists
needs close examination.

2. SELECTION OF TEACHERS TO TEACH AN EXTENDED WORK YEAR - If teachers are permitted to
extend their work year beyond the number of days that are typically worked-in a traditional
program, how does a school go about selecting who can and who cannot extend their contracts?
Items to consider in making this decisionbcould jnclude teacher qualifications and indiwidual
requirements of the open position. When these factors are substantially equal, the extended
contract could go to the teacher with the greatest length of service in the butldlng, depart-
ment or grade level, or in the district. -

3. CLASSROOM CONDITIONS - Consideration must-be given to providing whatever air treatment
is necessary to make the environment within the schools comfortable and conducuVe to ]ear”'”g
throughout the entire year. ‘

, .
4. SELECTION OF VACATION PATTERNS - Language needs to be agreed upon where conflicts
arise in the selection of vacation patterns between members of a department, grade level, or
team. Who ha%* final responsibility in assigning teachers to a particular pattern and on what
ba5|s? :
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5. TRANSFERS - If7an entire school district does not engage in year-round education, every
effort should be made to allow teachers to transfer into. and out of the year-round program,

6. SALARY - Teachers who work beyond the regular work year generally are compensated at
‘their per diem rate of pay. Areas to address insthe negotiating process include methods of
payment for extended work days; how to pay teachers who begin their new work year prior to
September; and.how much teachers should get paid if they substitute while on vacation. ‘
Because of the uniqueness of year-round education and the unknown effects. that it may have on
conditions of employment, negotlatlons should be able to be reopened by mutual consent for
purposes of additions, deletions, mod|fxcat|ons, changes, or amendments.

The administrative’ staffing procedures established for year-round programs are also unique
and require constant updatzng Even though adm|n|strators typlcally work an extended work:
year, there are many days in the traditional year. when students are not present and, for all
intent and purposes, schools are closed.

" Such’is not the case in year-round programs. Keeping schools operable 245-250 days a year '
does. hot permit much uninterrupted planning during-the day; it means a variety of vacation
times--all while schoel is in session; and it increases the adminiStrator's responsibilities
for total school programs. i :

What then is a reasonable administrator's work year? What additional compensation, if any, B
should come his/her way for being responsible for an educational program that is ever going? N
Who should assume responsibility for the building when the principal vacations? There is no ;

- one answer to these questions, but each deserves an answer before embark|ng on. a year-round

program. RN
From my personal experience, maintenancé and custodial personnel do not need to be in-
creased for year- round. ptograms. However, work schedules may need to be altered. Four, ten- - .

hour day maintenance work schedules have been successful in some situations. Schools have
also found that custodians can vacation throughout the\year with llttle or no adverse effect -
~on a building's cleanliness. \
Because of increased clerical work associated” wnth add|t|onal recordkeeping, registering,
pupil account:ng, bookkeeping tasks, and general secretarial chores incumbent in a year-round \ o
school operation, the number of secretaries may need to be increased over that found in a tra-
ditional school. :
Differentiated staff:ng could help resolve or lessen some of the personnel concerns as-
sociated with year-round education. For example, an administrative team with well defined
"job. descriptions and objectives and consisting of a principal, his/her assistants, a programmer, \
and a bookkeeper could permit efficient and effective functioning 12 months of the year.. The : )
addition of the bookkeeper, to the administrative team could relieve the principal of many i ‘
financial burdens while at’ the same time free a secretary from those tasks and enable her. to \\
become more involved with secretarial needs. :
‘Teaching teams with varying roles and responsxbllltles could provide contlnunty and arti=
culated programs of studies for students as they, as well as the teachers, progress through the
~ “instructional process, and. as. they move from one ‘track, pattern, or quarter to another. Anoth-
_er type of dlfferentxated’staffrng could be the development -of a curriculum resource team
assigned to the year-round schools. This team, functioning at the local level, composed of
experts in English, mathematics,. science, social studies, and foreign language could-assist
the teachers in organizing, planning and teaching the curriculum; they could be directly in-
volved in the ordering of instructional materials and equipment; and they could plan and conduct
inservice ‘programs. -
The fo!lowing,format may have some merit as an individual school or school district cun-
templates the needs for staff development associated with the implementation of year~round
programs. |t anticipates a three-phase program progressing from orientation through needs
"assessment into program development for attending to the identified needs. It proposes in-
volvement of people in planning and complementing the program--such involvement is usually
a prerequ15|te for commitment. . :

Phase One's purpose would be orientation to the year-round model to be implementéd. [tems
to.be presented and discussed would include such things as the calendar and the model, provi-
sions of the negotiated agreement, registration procedures, how dissemination of information
about the model to the public will be handled, student activity participation during vacation
times, time-lines to be.followed, etc. ’ ‘

‘.@ These méetings could be conducted by principals.as information giving activities to
., acquaint staff members with the characteristics of the implementation model.

-

-
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Phase Two would be a needs assessment involving all staff members EmphaS|s here would

- be placed on the studying and identification of operational procedures and curriculum needs
to make the program function in each building. These meetings could be conducted by "process- .
oriented'' people. workind under the authority of the principal and involving all personnel in
the generation of the needs.

Phase Three would be the planning and partlcupatlon in inservice programs that were
developed from the needs identified in Phase Two. Some of these inservice workshops and
courses would likely pertain to individualized instructional techniques,” grouping strategies,
evaluatlng pupll progress, and the sequencung of materials.

All avatlable school district and c0mmun|ty resources should be utilized in the teaching
of these programs. .

A school dlstrlct should make available as much financial and people resources as is
necessary for the support of these staff. development activities. ‘Without on-going inservice
and staff development programs, designed by those actually lmplementlng year-round education,
little success can be expected. . @ .

Responsibility for the supervision of year- round programs should rest primarily with
each building principal. The school district, however, should be completely committed to
supporting each schocl's needs with every available resource possible. . If a program of year-
round education includes a number of schools and involves students K-12, a director or co-

“ordinator, particularly in the development and early years of lmplementatlon would be of
invaluable assistance ‘to' the 'schools. . :

EDUCATIDNAL EVALUATION

Ray Schneringer
Assistant Principal of Arvada West Senior High School
Jefferson County School District R-1
Arvada, Colorado -

An evaluation committee was formed early in ‘the 1973-74 school year in order to Formulate
a plan for evaluating the educational -aspects of Concept 6. This committee was made up of
personnel from the central administration building, an area superintendent, principals,
teachers and parents. ' Many long hours were spent discussing ideas.on what: should or should
not be included in the educational evaluation. Below | will briefly summarize the principal
objectives of this evaluation. ‘

* . The committee arrived at two operational objectives.

Number one was whether the Concept 6 year-round schedule could be operated in Jefferson »
County-to present an instructional program that is educationally feasible for both elementary
nd secondary students commensurate with district expectations. C

\ Operatvonal objective two was to determlne how planned educatlonal ‘experiences com~
'mesyrate with district goals could be offered outside the confines of the traditional class-
room, which employ a variety of resources including public institutions, cultural and business
establlshments, and natural env’ronments. :

. Under the first operatlonal objectiVe there are flve specific obJectxves we want to take’
“a look at: (1) Will achievement of students in Concept 6 schools by grade level exhibit com-
mesurate growth as measured by standardized testing scores when compared with the same data
for the districts 'schools not .involved in Concept 67 (2) Will the attendance ratio (ADAZADM)
of Concept 6 elementary and junior high ‘schools remain static or increase during each of the.
two years of the pllot project when compared to the base year 1973-747 (3) Will projected
drODout rate of each’ Concept 6 school increase in elther pilot year from the base year 1973-747
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“(4) Will the average number of objeetives in the three basic skills mastered -by elementary (and
where applicable, secqndary) students in Concept 6 schools be commensurate with that of the
students in the same grade in the rest of the d¥strict? (5) Will the assimilation of kinder-

garten students into Concept 6 schools be reported by teachefs in each of the pilot years (on
an instrument to be designed) as educationally sound, tased upon their classroom experience?

Under the second operational objective there are three specific objectives the committee
felt it important to observe: (1) To determine the availability and utilization of "fifth
. quarter'' -time for enrichment and remedial instruction. (2) To determine the availability and
. . utilization of "Bonus Learning Sessions' for enrichment and remedial instruction. (3) To
determine the utilization of the the ''overlapping days'' in the Concept 6 calendar as to their
.specific appllcatlon ‘in each elementary and secondary school in the Arvada West. and Columbine
pilot areas. ’ '

At this point ‘in time we have no information concerning operational objective one. Data
has just began-to filter into the testing office. On operational objective two, dealing with
the 5th term and Bonus Learning Sessions, data.in terms of numbers of students, has been
collected through the first three quarters.

- VOCATIONAL EDUCATION, CAREER EDUCATION
AND YEAR-ROUND SCHOOLS

Dr. Arvin Blome '

State ‘Coordinator for Career Education

Colorado Department of.Education

Colorado Commission on. Higher Education .
State Board for Community Colleges and Occupational Educatlon
Denver, Colorado. .

. . ,
Vocational education--the exploratory and preparatory phases--is an integral part of
career education..

dras
Bringing the community resources into the school and' taking the children from the sanctuary
of the classroom into the community are necessary parts of career education, which can take
place any day of the year. |In fact, many of the seasonal career opportunities better lend
themselves to summer or winter expioratory and preparatory possibilities than at any ‘other
time. Thus for seasonal activities, the year-round school is an asset to career education, and
career education is a must for year-round schools.

Improved vewtical and horizontal articulation among teachers has been one of the proven
benefits of career education. This is certalnly a necessary ingredient for the successful
operatlon of a year-round school..

Many critics of career education say the concept really is not anythlng new. True, .
critics since the turn of the century have indicated we were not doing the job. A few examples:

In 1900, newspaper articles frequently appeared descrlblng the rise and develogment of
manual training, sort of the ”Gay Ninetics" version of career education. ''The need of relating
these courses to other parts of the school system was clearly perceived,' the Mllwaukee ‘Sentinel
published in-August 1900. Accordingly, it was urged ''not for the few, but for allj not. onlY
for high school but in earller years; not for boys only but in suitable subjects for girls."

_ Frank W. Parsons, 1909 outlined three main steps in the procedure of choosing a vocation:

1. Clear understanding of yourself aptitudes, abi]ities; interests, resources,climita-
tions and other qualities.

2. A knowledge of the requirements and c0nd|t|ons of success, advantagés and dlsadvan-
tages, compensation, opportunities, and prospects in different lines of work.
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3. True reasoning and decision making in relation to the first two groups of facts.

“In 1914, John Dewey presented a paper at the National Vocational Guidance Association and
National Society for Promotion of Industrial Education in Grand Rapids, Michigan, and pointed
out to.the Assembly: '"A democratic education required no ‘separation of vocational and aczdemic
training, advocating a unified system, rather than a duyal system of education."'' .

During the ''Roaring Twenties,'" Dr. George Edmund Meyers, University of Michigan, stated
that in choosing ar occupation, the choice must be based on reliable,.significant and adequate °
information. The individual must accumulate information about himself and the various occupa-
tional fields in the world of work, with.special interest being given to those areas in which
the student possessed interests and abilities.

Meyers urged ""try-out experlences” to test the person in areas of special interest and
to evaluate these experiences in relatlon to his abl]ltles .and limitations.

In the 1930's, the NYA and CCC set five goals for their actrVntles in attempting to assist
youth finish their educatlon while earning a salary;-

1 Help youth evaluate himself; -

2 Help him make a vocatlonal choice; .
3. Help him plan a tralnlng program to achieve his choice;
4, Place him in work; . .

5. Foltow up on his assignment.

In 1946y a series of regional conferences - “Educat:on in the Years Ahead“--resulted in
agreement on following points:

1. Secondary education was failing to provide adequately and properly for the 1ife ad-
justment of a major percentage of secondary students; ;
2. Functional experiences in various curriculum areas are fundamental to any education
program designed to meet the needs of youth; N [
3. Those entrusted with the education of teachers need & broadened viewpoint. a.
o A .
James Conant in 1959 advocated abolishing tracking, developing comprehensive school,
enabling each student tc individualize his program and emphasized .that high school graduat|on
should lead to either high education or a marketable skill.

President John F. Kennedy, in his 1963 budget message to The_Congress, stated:

_"An appraisal of the entire range of educational problems, viewing educational opportunities
as a continuous life-long process, starting with pre-school training and extending through
elementary and secondary schools, college, graduate education, vocation, vocational.
education, job training and retraining, adult education, and such general community educa-’
tional resources as the public library. .

'""To enable th; full range of educational needs to be considered as a whole, | am trans-
mitting to The Congress with this message a single comprehen5|ve education bill...For
education cannot easily or wisely be divided in separate parts. Each part is 1inked to
the other. The colleges depend on the work of the schools, the schools depend on the
col leges For teachers; vocational and technical education is not separate from general

- education.' : -
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.~ FEATURED SPEAKERS.

.DrR. CALVIN M, FRAZIER

Dr. Calvin M. Frazier has served as Colorado's Commissioner
of Education since August 1973. Prior to this appointment by the
Colorado State Board of Education, Dr. Frazier was Deputy Superin-
tendent of Schools in Colorado Springs School District 11, where
his responsibilities involved K-12 curriculum, school plant plan-
ning, negotiations, planning and research, and principal staff

development. In addition, he had-major responsibilities in the
establishment of the District's Concept 6 Year Round Education
program. o - P

Ty Born'in Boulder, Colorado, Dr. Frazier later returned to

that city, where he served as Associate Professor of Education
in the University of Colorado's School of Educatlon until going
to Colorado. Spr:ngs in 1969

£ .
“n

Dr. Frazier earned his AB degree in English from College of
Puget Sound In Tacoma, Washington; he received his Master of Edu-
cation degree in General Administration from-the University of
Oregon, where he later eérnedvhis Doctor of Education degree
in Education Administration.

ton) School District, serving as elementary teacher, secondary
. teacher, elementary school prlnc1pal, and director of special education rom, 1962 to ]964 he
served as Assistant to the Dean 1n the -School of Education at the Unlver5|ty of. Oregon

He started his educat|on career in the Stevenson (Washlng- “\\\F Dr. Frazier

DR. CHARLES E. SILBERMAN

Dr. Charles E. Silberman is director of the Ford
~ Foundation- flnanced research project, ' The Study of
- Law and Justice.". From 1966 to 1970, while on leave
from his pOSIt!On as a member of the Fortune Magazine
editorial staff, he directed the Carnegie Corporation
Study of the Educatlon of Educators. His best- selllng
book, Crisis in the Classroom {Random House, 1970) is
the product of that -study.

Born in Des Moines: lowa, Dr. Silberman was edu-
cated in the New YorkiCity public schools, Columbia
College, and the Graduate Faculty of Political Science,
Columbia University. - He.was made a Distinguished Mem-
bér of Merrill House, Hampshire College, in 1970 and
was awarded the “honorary degree of Doctor of Humane

’ " Letters by Kenyon College in 1972,

Br. Silberman's most recent book, The Oped Class-
room Reader, was, published by Random House in 1973.

Other works by Dr. Sllbermad include Crisis in

Black and White, Random House, 1964, and The Mxths : S el R
,gf_AutomatIQn, Harper and Row, 1966. : . Dr. Silberman
N . : ' ‘. ’ : . ’
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DR. ‘EARL REUM . o

Dr. Earl Reum, student acth|t|es coordinator for the Jeffer-
son County (Colorado) School District, is responsible for éxtra-
class activities of more than 78,000 young people in the district.
For the past 14 years he has directed the National Student Council-
Leadershjp Conference held annually at Camp Cheley in Estes Park,
Colorado‘

Constant requests for Dr. Reum .to appear as a consultant-
speaker result as much from his personal accompllshments as from .
his quallflcatlons as a leader-in education.

In addition to haVlng taught Engl|sh speech, and social
studies, Dr. Reum has imtroduced others to the mysteries of maglc,
juggling, and ventriloquism.

He was president of the student body of every school he at-
tended, including Catholic University of America, Washlngton, DC, . )
where he was graduated as the outstanding senior. . . Dr. Reum

Dr. Reum has assembled nearly 25 books about leadership, student councils, and other vital
areas of student activities. He earned, his BA degree in philosophy from Catholic University;
. his MA in .speech from the University of Denver, ard his doctorate |n educational curriculum also
from the University of Denver.- .- . - :

" Right -- Dr. Earl Reum, Student Activities Coordinator
for the Jefferson County (CO) School District, uses some -'
~of his talents for magic, juggling, and ventrilogquism=--
and his background in education--to discuss "Squaring
Off with Year-Round Educatlon. Several seminar partic-
1pants requested a copy of his speech but, alas, it re-
mains in his mind and not on paper. Suffice it to say
that those who have yét to hear "the Wizard of Earl" have
.a- treat in store for them. Just ask anyone who heard him
as. he "squared off w1th ‘YRE" in Denver. Here he is.mak-
ing a point about. today's’ scientific advances. Accord-
_lng to Earl, "mayhem could be conducted in a crowded ele-
“vator and those not involved in said mayhem would con-
tinue staring stralght ahead.. - Hence, he developed .a
"portable telephone system," ‘complete with a buzzer de-
‘vice kept in his pocket. The sound, identical to the
ring of a phone, startles passengers but none will admlu
openly that he heard anything, although some may pound
the side of the head gently to remove the "ringing.”
After a brief interlude, Earl. once again pushes the ring
button and‘then slowly pulls the phone from. his inside .
coat pocket--to the complete relief of all persons aboard
the elevator. "Hello," says Earl. And after waiting for
an answer, he nonchantly hands the phone to the person
standirig next to nim saying, "It’s for you. Earl added
that it is a good device for superintendents and board
members to have on their desks for use at appropriate times.

i
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B10GRAPHIES OF PRESENTERS

« APKER, Dr. Wesley; Executive Secretary, National Association of State Boards of Education,.2480
W. 26th Ave., Suite 215-B, Denver, CO 802!1. Formerly Superintendent, Evergreen School District,
Vancouver, WA; Admanlatrat:ve Assistant to Superlntendent of Public Instruction, Olympia, WA: Ad-
ministrative Assistant to Superintendent of Marysvnl]e (WA) Schools. BA, Pacnfnc Lutheran Unijver-
sity, Parkland, WA; Mas.er's, Washington State University; Ed D, Unlversity of Washington.

BAISEL, Mrs. Marilyn; President, Eastridge Elementary PTO, Cherry Creek School DlStrICt co, 2214
_S. Dallas Ct., Denver, CO 80231. Member of PTO for four years; participated in public |nForma-'
" tion campaign For 45~ ]5 plan; assisted other communities with YRE planning. Serves on committee

to set up Intersession Program; also on YRE evaluation committee.

BALL, Ray; Commissioner, Colorado High School Activities Association, 11351 Montview Blvd., Aurora,
CO .80010. Formerly Assistant Commissioner, CHSAA; Principal Bear Creek High School, -Jefferson-
County, CO: Dean of Boys, Lakewood High, Jefferson County, Teacher ‘and Coach at Lakewood High.
BA and MA, UnlverSIty of Denver.

BERES, DaviH V. Director, Bolingbrook Park District, Box 5, Bo]ihgbrook,~IL 60&39.4 Formerly .
" Superintendent of Parks and Recreation, Vigo County Park and Recreation Department, Terre Haute,
In. BS and MS, Indiana State University; MA, Northern Illinpis University.

Apker - Ball Bindner Boonin . " Brenner

[N
¥

BINDNER, Mrs. Mary; Member. of YRE Committee for Jefferson County Schools, CO; 4490 S. Reed, Little-
ton, CO 80123; active for many years in PTA and Past President of Jefferson County Councnl Mem- ~

ber of State ESEA Title 11l Advisory Council;. Jefferson County Historical Commission. BS, North-
" western University. : i

BINGLE, James D.; Member, Board of Directors of NCYRE; Route 2, Lindenwood Ln., Plainfield, IL
60544. " Formerly Member and President of Board of Education for Valiey View Fubiic Schools, IL.
Employed by Argonne National Laboratory, USAEC. Served as Township Tax Assessor, DuPage Twp- ,
Will County, IL. BS, North Central College, NaperV|l]e, L. ) . <

BLOME, Dr. Arvin, State ‘Coordinator For Career Edlcation, Coloradolbepartment of Education, State -
Office Bldg., Denver, CO 80203. On leave from Coloradn State lIniversity as Professor of Educa-
tion, Coordinator of Career Education. Formerly with Montana State University, Western Kentucky
“University, and University of Wyoming; Principal, University Hospital and Laboratory Schoot,

State Unjversity of "lowa; BA, State College of lowa; MA and Ph D, State University of lowa.

BOONIN, Mrs. Lawrehce; Director, Philadelphia Board of Public Educétion and Philadelphia Inter-".
mediate Unit 26; 1243 - 65th Ave., Philadelphia, PA 19126. Local Chairman, Advisory Commission -
. for YRE, Library Committee, Sub-Committee on Day Care Centers; Vice President, Oak Lane Civic
Association. Temglc University and Neighborhood Playhouse School of ‘the Theatre, New York, NY.
BRAINARD, Mrs. Muriel; Resource Specialist, Language Arts, Jefferson County School DIStrlCt
.P.0. Box 15128,. Denver, CO 80215. Former Teacher, Englewood {(CO)., Montanay Minnesota, Kansas.
AB from St. Cloud (MN) State College; MA from University of Northern Co]orado

BRENNER, Mrs. Dottie; Team Leader,-Vanderhoof Elementaty, Jeffersan County School District, 5875
Routt Ct., ‘Arvada, CO 80004. . Formerly Teacher, Salina, KS. Has served NEA affiliates on com-
mittees, task forces, and boards of directors; Rules Chairperson for CEA since 1970; attended
CEA Delegate. Assemblies, NEA Representative_Asggmbly, Graduate of Fort Hays (KS) State College.

El{[lc . - _ .. 111./]03 -:
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- CAMPBELL, Dr: Bruce; Legislative Officer, New Jersey Department of Education, 225 W. State St.,

Trenton, NJ 08625.  Formerly the Department's Director of Extended School Year Programs; School
Administrator, Principal, and Teacher. Member of Board of Directors of .NCYRE and Chairman of its
State.Departments of Education Committee. AB and MA, William Paterson College of New Jersey.
Completed doctoral work at Rutgers. . : ‘ '

CHRISTOPHER, Mrs. Joy; Djrector, Cherry Creek Demonstration Center for YRE, and Team Leader,
Intermediate Open Space, Cunningham YRE Elementary, Cherry Creek School District, 9659 E. Mis-
sissippi Ave,, Denver, CO 80231. Formeriy employed in Limestone (ME) Public Schools, Ramey
AFB Schools, Puerto RICO Austln (TX)~Schools. Member of Board of Directors of NCYRE.

DALGLEISH, Dr. George H., Assistant Superlntendent of’ Instructtonal Serv:ces Colorado Springs
School District, 1115 N. El Paso St., Colorado Springs, CO 80903. Formerly Director of Sec-
ondary Education, Principal, Assistant Principal, and Teacher in Colorado Springs. BA, Uni-
versity of Colorado; Master's, University of Northern Colorado; Ph D, University of Colorado.

DREWES, Dr. Harald; Member of Advisoery Committees at all.levels, Co-Cﬁairman of Financial E%a]Uf
ation Sub-Committee of Jefferson County (CO) YRE Committee. Employed as Geologist by U.S. Geo-
logical Survey, Denver Federal Center, Bldg. #25, Denver, CO- 80225. BS, MA, and Ph D, Yale.

Campbell - -Christopher Dalgléish Drewes . Earthman Edwards Foulks

EARTHMAN, Dr. Glen |.; Associate Professor of Education, Virginia Polytechnic Institute.and State
University, Room 2088 Deering Hall, Blacksburg, VA 20461. Formerly Associate Professor of Educa-
tional Administration, Drake University; Executive Director School Planning, Philadelphia Public
‘Schools; Assistant Professor, University of North Dakota; Prnncupal and Teacher. AB and MA, Uni-
versity of Denver; Ed D, UnlverSIty of Northern Colorado.
EDWARDS, Dr. Franklin; Dxrector oF Communxty Educatlon Phoenix-Umion High School System, South
Mountain High School, 5401 S. 7th St., Phoenix, AZ 85005 " Formerly Administrative Assistant and
Boys'! Advisor,'Phoenix-Union High;’Teacher Member of Board-of Directors, NCYRE. BA, Prairie
-View €Gollege, Hempstead, TX; MM, University of Colorado; Ph D, Arizona State University.

. . .
ENGLEBY, Mrs. Lynn; Member of many educatlon committees; 5359 W Roxbnry Pl. ittleton, CO.
80]23 Member, Normandy Elementary School Advisory Committee, Columblne Area Advusory Committee,
Concept 6 Coordinating Committee, Concept 6 Kindergarten Screenlng Committee and Entry Evalua-.
tion Committee, Jefferson County, CO. Formerly Teacher in Rome, NY. BA, Duke University.

. FOULKS, Thom; County Commissioner, 5311 Alta Loma Rd:, Colorado Springs, CO 80918. Formerly with
U.S. Air Force in assignments .including technical and academic instructor, information specialist,
radio and TV station manager and news director, newspaper editor. Created TV programs suppgrtlng
YRE. Met college-level GED requxrements through U.S. Armed Forces Institute Program.

FREDER|CK Dr. Edward C.; Provost, Unlversnty-of M;nnesota Technical College-Waseca, Waseca, MN
56093. Formerly Superintendent, Southern School of Agriculture and Experiment Station, Waseca,
and Animal Scientist and Instructor, Northwest School and Experiment Station, Crookston, MN.
Active in both FFA and 4-H activitfes BS, MS~and Ph D, University of Minnesota.

GERBOTH, Mrs. Donna, Secretary, - Prlnctpal of Arvada West High, Jefferson County School District,
11325 Allendale Dr., Arvada, CO 80004. Holds Professional Standards Certificate from the Na-
~tional Assoéiation of Educational Secretaries and Jilly Award for Distinctive Services Rendered,

presented by Jefferson County As<nr|af?on of Educational Secretarles -

~y
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Ffeder}&k Gerboth Glines . Gove 4'Grady ’ Hamiléoh Rev. Hansen

GLINES, Dr. Don E.; Year-Round Education Consultant, California State Department of Education,
State Education Bldg., 721 Capitol Mall, Sacramento; CA 95814. Formerly Professor of Education
and-Co-Director of Center for Altruistic_and Experiential Education, Mankato (MN) State College;
Director of Wilson Campus School, Mankato. -  Newly elected Pre5|dent of NCYRE. BS from Spring-

. field (MA); MS and Ph D from the UnlverSIty of Oregon. :

GOVE, James R.; Assistant'Superintendent, Valley View Community Unit.School District, Romeoville,
1L 60441. Formerly Director, Multi-Media Services; Director, Gifted Programs; Speech Therapist
for Valley View Schools. Credited with designing 45-15 concept. President, NCYRE. BS and MS,

fndiana.State University. v .

GRADY, Dr. Roslyn M.; Director of Research, Colorado Springs School District, 1115 N. El Paso
St., Colorado Springs, CO 80903. Formerly School Psychologist, Colorado Springs Schools; Guest
Instructor of Graduate Statistics and Research Design, University of Colorado at Colorado Springs;
Graduate Teaching Assistant, University of Alabama. Ed B, Rhode island College of Education; -
MA and Ph_D, University ofgAlabama.

HAMILTON, Miss'&obih;‘th gradef, Drake Junior High Jefferson County. 65857 Parfet- Ct., Arvada,
CO- 80004. Presently sérwng as Vice-President of Student Body, Drake Junior High; Member of
Yearbook Staff, Pep Club, ahd Girls' All-Star Basketball Team

HAMPSON, Robert; Administrative Assistant, Personnel Services, Colorado Springs School District,
1115 N. El Paso Stl, Colorado Springs, CO 80903. Formeriy Test Consultant for Colorado

Springs Schools; High School Teacher and Coach, Elkton, SD. BS and M Ed, South Dakota State
Un|ver5|ty : S . : . ’ &

HANSEN, Richard D.; Principal, Eastridge Community Elementary School, Cherry Creek School Dis-
trict, 11177 E. Wesley Ave., Denver, CO 80232. Formerly Assistant Prlnc1pal and Team Leader,
Che/ry Creek; Supervisor of Student Teachers and Interns, St. Cloud (MN) State College; Teach-

ing Assistant Principal, Teacher and Coach, Annandale (MN) Publuc Schools. BS and MS degrees.
HANSEN, The Rev. Wesley M. Hansen; Pastor, Littleton Baptist Church, 1400 W. Caley Ave., Little- .
ton, CO "80120. Fformerly Bible College Wepartment Chairman and ‘Professor; Missionary in South
America. Bible Institute Diploma; BA in FHalosophy, Master of Divinity, and course work -¢om-
pleted for Master of Theology.

LEFT -- NCYRE President Jameg R. Gove,
Assistant Superlntendent, ‘alley View
Communltg Unit School DlStrlCt Romeo-
ville, IL, presides over the Opening
Session of the 1975 Year-Round Educa-
tion Seminar. Visible on the platform
are Dr: Calvin Frazier, Colorado!'s edu-
cation chief; Mrs. Robin Johnston,
Chairman of Colorado's State Board of )
Education; Lewis E. Stieghorst, Vice -
. Chairman of the Colorado State Board
and member of the Jefferson County
. {CO) Board of Education; Dr. John
McLain, NCYRE Secretary (partially
hidden behind the podium), and George
Jensen, ‘member of the YRE Board.
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G. Henderson P. Henderson Henson : Hentschke Hosler Johnston

HARDING, Del;.Director of Information for Jefferson County Schooi District, P.0. Box 15128, Den-
ver, CO 80215. Formerly Education Editor for daily newspaper. Vice President, National School
Public Relations Association. Graduate of University of Nebraska. e

13

HENDERSON, Dr. Gene; Superintendent, Francis Howell School District, St. Charles County, MO

63301, Formerly Superintendent of Chamois (M)) Schools and Martinsville {M0) Schools. . Teacher

of instrumental and vocal music. Member, ‘Board of Directors, NCYRE. BM, Central-Methodist Col-
lege; MM, Indlana bnlverSIty, and Ed D, Unlvers|ty of Missouri-Columbia.

HENDERSON, Dr. Patrick; Superintendent, Sunnyside School. District, 470 €. valencia Rd., ‘Tucson,
AZ . 85706. Has spent 27 years in education as College Instructor, Administrator; and Teacher.
BA, Arlzona State University; MA Northern Arizona University; Ed D, University of Arizona.

HENSON, Dr. E. Curtis; "Assistant Superintendent for Lareer Education, Atlanta Public Schools,
Career Education Center, 2960 Forrest Hill Dr., S.W., Atlanta, GA 30315 Coordinator; Metro-
politan School Development Council, Atlanta; Faculty, University of Missouri-Kansas City, Uni-
versity of Tennessee, Auburn Unlver5|ty, Secondary School Principal and Teacher Administra-
tive Coordinator, NCYRE BS, Ms, Ed .D, -Auburn University.

HENTSCHKE R. GUIlbert C.; Associate Professor Unlver5|ty of Rochester, hgg Mt. Vernon Ave
Rochester, NY 14620.:- Formerly on faculty of Co]umbla University, Stanford University, Un(-
versity at San Francisco Teacher, East Side Union School District, San Jose, CA.. BA, Prince-.
ton University; MA and Ph D, Stanford University. :

HOSLER, Xen; Coordinator, Vocational Education, Jefferson County School District, P. 0, Box 15128,

Denver, CO° 80215.
JOHNSTON Mrs. Robin; . Chairman, Colorado State Board of Education, State Office Bldg., Denver, CO
80203. Member, Stéering Committee, Diagnostic Center, Denver Public Schools; Advnsory Board,
Autistic Center; Advisory-Board, Denver Public Schools, State Advisory Committee for ESEA. Tltle !
and Sub-Committee for Migrant Chlldren, Committee to Improve Education for Children wnth Learning
Problems Coordinator, Aides to Educationally Handicapped Chlldren and Special Summer Program for
Children!with Learning Problems. ‘Graduate geo]oglst _ . .

Right -- Robin Johnston, Chairman
‘'uf the Colorado State Evard of
~ Bducation, host for the Severh
Nat 'onal YRE Seminar, extends
greetings to the some 375 persons
attending the opening session of
G the seminar. Seated nex* to her
is Lewis Stleghorst State Board

Vice~Chairman.
| 114

Aruitoxt provided by Eic:




JOSEPH, Mrs. Syd; President, Colorado PTA;' 870 S. Hudson St., Denver, CO 80222, Member, Commit-

" tee on Educational Development; Colorado Council on Alcohol -Education; Colorado Centennial- .
Bicentennial Committee; Committee for Community Schools; Colorado Department of Education's Cer-
tification, Legislation, and Year-Round Schools Committees; Colorado Department of Health Council
on Health Education. : :

KARLSON, Richard J; Treasurer, Colorado Sprinés School District, 1115 N. El Paso St., Colorado
Springs, CO 80903. Formerly Secretary-Treasurer of lvywild Sanitation District; Accountant for
Stratton Estate, Colorado Springs. Member, United Fund Admissions and Allocations Committee.
BS, Kansas StateUniversity. ‘ : ?

KELSEY, F. LAMAR, FAIA; President, Lamar Kelsey Associates, Inc., 430 N. Tejon St., Colorado
Sprnngs CO 80903.- Elected to College of Fellows in the American institute of Architécts for
"notable contribution to the advancement of the professuon -of architécture by his. achievement in
design.'" Graduate of Unlver5|ty of f11inois.

KLEIN, Mrs.'Nancy; Paraprofessional, Russell Junior High School, Colorado Springs School! District,
3825 E. Montebello Dr., W., Colorado Springs, CO 80918. ‘Coaches Girls' Volleyball and Softball
Teams. BA, University of Colorado at Colorado Springs. Taking education courses to qualify as

a certificated teacher. ) oo

Joseph - Karlson Kéléey ; Klein = Koeppe - Knueppel Lebegern

KOEPPE, Dr. Richard P.; Superintendent, Cherry Creek School District, 4700 S. Yosemite St., Engle-~
wood, CO 80110. Formerly Assistant.Superintendent, Denver Public Schools; Director of Pupil Ser-
.vices, Madison (WI) Schools; Director of Pupil Personnel Services, Oconomowoc (Wl) Schools; Faculty
of University of W|scon5|n ~Milwaukee. BS, Wisconsin State College; MS.and-Ph D, University of
Wisconsin-Madison. : . - : ¥ :

KNUEPPEL, Dr. Daniel; Principal, Tenafly Hfgh School, Columbus ﬁr., Tenafly, NJ 07670.' Formerly
Principal and Assistant Principal, Pelham (NY) Memorial High School; Teacher. BA, Valparaiso. {IN)
University; MA and Ed D, New York University. :

LEBEGERN; George; Curriculum Coordinator - Social Studies K-12, Pennsbury School District, Yard-
ley Ave., Fallsington, PA 19054. Baseball Coach. Formerly Teacher . Chairman, Pennsbury Bi-
Eentennial Leadership Committee. BA, The Citadel, The Military College of South, Carolina; M Ed,
Temple University. .* ' ‘ B

v

3
"Right =<~ Colorado's Commissioner of Edu-
cation, Dr. Calvin M. Frazier, delivered
a major address during the seminar on
- .~ "Year-Round Education ~-- Dream and Re-
ality."” Dr. Frazier recounted many of
his experiences in establlthng a Con-

A cept 6 plan while Deputy Superintendent
of Schools in Colorado Springs School
District. ' With him at the head table
are Robin Johnston and Lewis Stieghorst,
both officers on the Colorado State
Board 'of Education. ‘
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Lewis o MacDonnell McConnel] MclLain Mlll|gan Moun e

LEWIS, Ms. Nancy; Recreatlon SuperV|sor in charge of General Recreation, Colorado Springs Park
and- Recreatlon Department; 955 Westmoreland Rd., Colorado Springs, CO 80907 Formerly Recrea-
tion Specialist, Assistant Director Second Horizon Senior Center, Colorado Springs Park and Rec-
reation Department. University of Nebraska, University of Colorado, El Paso Community College.

MacDONNELL, Miss Nancy; President of the Student Bedy, Drake Junior High School, Jefferson County
School District, 12550 W. 52nd Ave , Arvada 80002. Member of National Junior Honor Society, Pep
Club, Yearbook Staff . .

McCONNELL, Thomas J., Jr: Director, Computer Center, Atlanta Public ScHools, 218 Pryor St., S.W.,
Atlanta, GA 30303. - Formerly Staff-Member of the Computer Center, University of Georgia; Con-
sultant to both educational agencies and the computing industry. BS, Georgia State University.

McLAIN, Dr. John D.; Director, Research-Learning Center (including a Flexible All-Year School,
K=12), Clarion.State College, Clarion, PA 16214. Formerly College Professor, Curriculum Direc-
tor, Principal, Teacher. Secretary-Treasurer, NCYRE. Directed 2nd Natlonal Seminar on YRE. .,
BS, Southern Cregon College; MS and Ed D, University of Oregon : ’ ' :

MILLIGAN, Mrs. Mary; Teacher, Penrose E]ementary School, Colorado Springs School District, 4285 S,
" . Nonchalant Crcl., Colerado Springs, CO 80917. -Formerly Teacher at.Francis-Howell School District,
St. Charles, MO. Co-author of ''How We Did It" brochure for Colorado Springs' YRE Concept 6 plan.

MORGAN, Mrs. True; Principal, Holly Ridge Elementary School, Cherry Creek School District, 3301
S. Mcnaco Pkwy., Denver, CO B80222.. Formerly Curriculum Consultant, Special Reading Teacher, and
Teacher. Gave, admlnlstratlve assistance to planning and 5mplement|ng of Cunnlngham YRS Cherry
Creek Schools ~BA and MA, Unlver5|ty of Northern Colorado.

MOUNIE, Dr. James; Ass;stant Superintendent for'Research, Pianning and Development, Virginia Beach
City Public.Schools, P.0. Box 6038, Virginia Beach, VA 23456. Formerly on faculty of 01d Dominion
University, Tidewater Community College, and College of William and Mary; Director of Secondary
Education, Principal, -Virginia Beach Schools Assistant Principal, Teacher, BA, M Ed, and Ed D,
College of William and Mary. . ' :
MUELLER, Dr. Ernest H.; Superintendent, Pennsbury School District, Yardley Ave.,'Fallsington, PA
19054 . ‘Formerly Assistant Superintendent, Prince Witliam County (VA) Public Schools, Director: of
School-Community Relations; Research Associate,.University of Virginia; Editor ‘and Assistant Edi- -
tor, edudcation publications; Consultant; Assnstant Principal; Teacher. Member, Board of Directors,
NCYRE. BA, MA, Syraecuse (NY) University; Ed D, University of Virginia. i

N1CHOLS, C. J.; thairman, Board of Education, Sunnyside Public Schools, Tucson, AZ; 338 W.. Elvira
. Rd., Tucson, AZ 85706. Employed by American Airlines. Has held all offices, Arizona School Board’
o Association; 'Life-Time Member, National School Board Association; has held all offices, Sunnyside
Schools Board of Education. 'Southwestern College, Ninfield, KS; University of Arizona.

PARKS, Dr. David J.; Assistant Professor, Virginia Polytechnic tnstitute and State University,

- 4094 Deering Hall, Blacksburg, VA Z240£}. Formerly Assjstant Professor, George Peabody College
for Teachers; Principal, Teaching Principal, and Teachgt. Administrative Coordinator for NCYRE.

" BS, State University of New York at Potsdam; MS, Stg«e University of New York at Plattsburgh; and
Ph D, Syracuse (NY) University. o S ‘ :
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PASCOE, Dr. David D.; Associate Superintendent, La Mesa-Spring Valley School District, 4750 Date
Ave., La Mesa, CA 92041. Formerly Director of Instructional Materials; Assistant Professor, San
Diego State University; Consultant .to California State Department of Education; College Instruc-
tor. Serves as Consultant to U.S. Agency -for International Development Bachelor's, Master's,
and Doctorate, Un|versnty of Calrfornla, Los ‘Angeles. :

PORTER, Dr. Charles; Assistant Professor and Coordinator of Community Education Development, Colo-
rado State University. Formerly Principal, Teacher. President-Elect of National Community Educa-
tion Association. Earned ‘degrees” at Michigan State University and Western Michigan University..

RICE, Dr. Paul; Instructor/Administrative Assistant to Divisional Director, Division of Adminis-
trative and Educational Services, College of Education, Virgiﬁia Polytechnic Institute and State
University, Blacksburg, VA 2406]. Formerly Administrative Assistant on Secondary Level; Teacher.
Member, Board of Directors, NCYRE. B Ed, M Ed, University of New Hampshire; Ed D, Virginia Poly-
technic Institute and State University. :

"Pascoe Porter

Muel ler

Rice ) Richards Rubinstein Rutter

- RICHARDS, Delaine T.; Princrpal E1 Camino Real School, frvine Unified School District, 4782 Karen
Ann Ln., lIrvine, CA 92705. Formerly instructor, Chapman College and Fullerton Junior College;
Assistant Principal, Teacher, and Coach. BS, Midland~ ‘College, Fremont, NE;'MS, University of '
Nebraska. o : :

I

RICKETTS, Arvel R.; Recently assigned as Principal of new Doherty Hlﬂh School, Colorado Springs
School District. Former Assignment, Principal of Russell Junior High, 3825 E Montebello Dr., W.,
Colorado Springs, CO +80918. Also former: Assistant Prnncnpal, Counselor, Teacher, .BA, Hofstra
College,_Hempstead NY; NA Unlvers1ty of Northern Colorado. : '

RUBINSTEIN, Martin; D|rector, Dep rtment of .Support Programs, Dade County Public Schools, 1444
Biscayne Blvd., Mlam|f FL. 3313.. Formerly Project Manager of Quinmester Program, Principal,
Assistant Principal, Counselor, Teacher. Received education at University.of Miamiy Teacher s
College, Columbia University, and Florida Atlantic University. .

RUFIEN, Charles E.; Area Superintendent, Bear Creek- Columblne Schools, Jefferson County School Dis=
trict, 3115 S. Knpl|ng, Morrison, CO 80465 Formerly Principal, Assistant Principal, and Teacher-
* Coach. Served on Jefferson County Task Force To Study YRE. Undergrdduate and graduate degrees -
from University of Colorado. N g '
,RUTTER William; Superintendent., Valley View Commun|ty Unit School District- 365U Romeoville, IL.
_ Formerly Interim and Deputy Superintendent; Principal, bockport, IL; Assistant - Prlnc1pal Teacher.
'Bachelor s Degree, 11linois State Unlversvty, Master s, Northern I1linois University.
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SCHNERINGER, Ray; Assistant Principal, Arvada West High School, Jefferson County School District,
11325 Allendale Dr., Arvada, CO. 80002. Formerly Counselor, Teacher. Served on Jefferson County
Concept 6 Committee and Concept 6 Educational Feasibility Committee. BS, Regis College, Denver;
MA, -University of Northern Colorado.,

- SCHUMACHER, Edward C:; Executive D}rector, Denver Area Council of Camp Fire Girls, 7075 Dover Way,
Arvada, CO 80002. Formerly National Director of Field Services, National Director of Camping Ser-
vices, Camp Fire Girls; Executive Director, Children's Fresh Alr Fund, Baltimore; Teacher BS,
Towson (MD) State College, M Ed, Western Maryland College.

- SERVETTER, Dr. Leonard; Superlntendent Elect, Chula Vista City School Dlstrlct 84 East J St.,
Chula Vista, CA 92012. Formerly Assistant Superlntendent Had admlnlstratlve responsibility"
for implementing YRE in seven of the District's.schools: Author of a book titled 'Year Round
Schools Program: ‘A Case Study.'' Earned doctorate at Wayne State University, Detroit, Ml.

Schnerlnger " Schumacher Servetter Short : Stieghorst Strahanski - Tczap

SHELLEY, Verne; Director of Personnel, Cherry Creek School DIStrlCt 4700 S. Yosemite St., Engle-
wood , CO 80110. Formerly Principal of Cherry Creek's Cunn;ngham Elementary during the time the
District's'year-round plan went into effect; school district staff of Valley View Community School
District, Romeoville, |L, and assisted with'YRE there. Former Member, NCYRE Board of Directors.

SHORT, Ms. Chris; Teacher, Mollala (OR) Grade School; Rt. 1, Box 221-C, Colton, OR 97017. Presi-
dent of Local Educational Association, Member of Mollala Negotiating Team, Member of Legls]atlve
Advisory Council of Oregon Education Association. BA, Unnversnty of Oregon; MS candidate at Part-
land State University.

STIEGHORST, Lewis E.; Vice-Chairman, Colorado state Board of Education; State 0ffice B]dg , Den=-
ver, CO 80203. Formerly Chairman. Senior Member, Jefferson County (c0) Board of Educatiocn; for-
merly Treasurer. - Also formerly chairman of the nominating committee of the Colorado Association
of School Boards, Denver.- Electrical Engineer with Westinghouse Electric Corporation. BS from
University of Wisconsin. Graduate studies at Wisconsin and Unlyerslty of Denver -

STRAHANOSK!, Ronald N.; Business Administrator, Valley View Community Unit School District, Park-
view School, Dalhart Ave., Romeoville, IL 60441 . Formerly Coordinator -of 45-15, Admlnlstratlve
Assistant, Personnel Department. Also formefly School Board member, four years as President;
Milne-Kelvin Grove District, Lockport, IL. Bachelor's and Master's degrees.

TCZAP-, Mrs. Janet; 17215 W. 57th St., Golden, CO. Member, Jefferson County. School District Cong
cept 6 Central Coordinating Committee, Arvada West Advcsory Group. Co-Chairman, Community Atti-
tudes Evaluation Committee for Concept 6. Former Teacher, Denver, Seattle, Houghton (M1), and
Norfolk (VA). -BS, Southwest Missouri State University..
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THATCHER, Dr. Dwain L.; Research Supervisor, Colorado Springs School District, 1115 N. El Paso
St., Colorado Springs, CO 80903. Formerly Research Associate; Author of TICCIT instructional
development project; Teacher, Colorado Springs, Mancos (CO), Henderson (NV). - AB, University of
Northern:Colorado; MS, Kansas State University; MA, Boston College; Ed D, Brigham Young Univer-

“sity.

\
\

TR[PLETT,:N. B.; Principal, Mesa Verde High School, 7600 Lauppe'Ln., Citrus Heights, CA 95610.
Formerly Assistant Superintendent, Placer High School, Auburn, CA; ‘Assistant Principal, Dean
of Students, Jetferson Union High School, Daly City, CA; Counselor, Teacher, Coach. AB and MA,

‘San Francisco State College.

" Paso St.., Colorado Springs, CO 80903. Former District Public Relations Officer, Colorado Springs;

WHITE, Dr. Wayne; Assistant Professor, Virginia Polytechnic lnstituté:and State-University; Rt. 1,

WALDO, Bruce S; Director of Parks and Recreation, City of Aurora, !6th and Elmira Sts., Aurora,
CoO 80010. Formerly Executive Director, Hyland Hills Park and Recreation District; Director of
Parks and Recreation, City of lrving (TX). BS, North Texas State University. Certificated as

Professional Parks and Recreation Administrator, States of Texas and Colorado. -

WARNER, Thurman; Coordinator, Information Services,; Colorado Springs School District, 1115 N. ‘El
Las Vegas, NM; Teacher, BS, Drake University; MA, New Mexico Highlands University.

WASHBURN, Dr. 'John, Jr.; Director, Elemertary. Instruction, Great Neck Public Schools, 345 Lake-
ville Rd:, Great Neck, NY 11020. Formerly, Principal, Cunningham Elementary School, Denver, CO;

Consultant, Cincinnati Public Schools; Faculty Member, Brandeis University; Team Leader, Teacher.

BS, Central State College,.Edmond, OK; Ed M, Ed D, Harvard Graduate School of "Education.

Box 98, Auburn, VA" 22011. Formerly Superintendent, Brevard County (FL), Fayettesville,-AR.
Siloam Springs, AR; Supervising Principal, Principal, Teacher. Past President, NCYRE. Member,

“National Academy of School Executives. BS, University of Arkansas; Ed D, University of Arkansas.

Thatcher Triplett -Waldo Warper . - Washburn CWm. White’ Williams

WHITE, Dr. William; Director, Instructional Plénning and Development, Jefferson County School

Q
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District, P.0. Box 15128, Denver, CO 80215. Formerly Directébr of Curriculum; Principal, Arvada
West High School (now a Concept 6 school), Dean of Boys, and Teacher. BA from University of
Cincinnati, and MA and ED*D from the University of Denver. ’ ' n

WILLIAMS, Robert H.; Superintendent, Rialto Unified échool District, 182 E. Walnut Ave., Rialto,
CA 92376. Formerly Administrative Director; Director of Elementary Education and Principal,
Hayward (CA); College Instructor, Teacher. President, Western Association of Year-Round Schools.
Member, State Year-Round School- Committee. AB, University of California-Berkeley; MA, Califor-
nia State University, San Francisco. - : -
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WIMAN, John L.; President, Board o&f Education, Colorado Springs School District; 421 N. Tejon St.,
Colorado Springs, CO ' 80903. Life Member of Colorado Springs Jaycees. Licensed Agent and Broker
for Jefferson Standard .Life Insurance Co. Member of Chartered Life Underwriters (CLU). Former
President, Colorado Springs Association Life Underwriters and Southern Colorado CLU Society.

WOLFF, Mrs. Luree; Secretary to Principal, Cunningham Elementary YRS, Cherry Creek School Dis-
trict, 9659 E. Mississippi Ave., Denver, CO. 80231. Formerly Clerk. Professional Standards
Program of National Association of Educational Secretaries, Colorado State University, Univer-
sity of Northern Colorado. ) :
WOMACK, Mrs. Ruth; Principal, Penrose Year-Round ‘School, Colorado Springs School District, 4285 S. .
Nonchalant Crcl., Colorado Springs, CO 80917. . Formerly Principal of Pike Elementary School, Colo-,
rado Springs. President, Colorado Springs Elementary Principals Association. Past President of .
Colorado Association of School Executives; Past Member, Board of Directors, Colorado Association

of School Executives; Bachelor's, Oklahoma State University; Master's, University of Colorado.’
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