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The Educational Rc;.soui‘ces Informatith Center (ERIC)'ls a

national information system developed by the U.S. Office of
_Education and now sponsored by the National Imstitute of
. .Education.. It provides ready access to destriptions of

exemplary programs, research and development efforts, and
related information, ugeful in developmg more effectwe
educational programs. -

Through its network ,of specmhzed centets or clearing-
houses, each of which is responsible for a particular educational
area, ERIC acquires, evaluates, abstracts, indexes, and lists,
current significant information in its reference publications.

The ERIC system has already made avallable——through the
ERIC Document Reproduction Service—much informative
data, including all federally funded research reporté since
1956. However, if the ﬁndmgs of specific educationg rqsearch

“research reports
pparate ERIC Clear-
ognized - authorities
eas.™
al educatmnal information
maty goalg bridging the gap
between educational theory and gctual classroqm practices.
One method of achieving that: goal is the development by the
ERIC Clearinghouse on Readihg and Communication Skills
(ERIC/RCS) of a series of sharply focused f)ooklets based on
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concrete educational needs. Each booklet provides teachers
with the best educational tieory,and, or research on a limited
topic. It also presents descriptions of classroom activities
which are related to the described theory and assist the teacher
in putting this theory into practice. ’
This idea is not unique. Nor is the series title: Theory
Into Practice (TIP). Several educational® journals and many
. commercial textbooks provide teachers with similar aids. The
ERIC/RCS booklets are unusual in their sharp focus on an
eudcational need and their blend of sound academic*theory with
tested classroom practices, And they have been developed
because of the increasing requests from teachers to provide this
kind of service. \
Topics for these booklets are recommended by the
ERIC/RCS National Advisory Committee. Suggestions for

topics to be considered by the Committee should be directed to
the Clearinghouse. ‘ .
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Bernard O’Donnell
. Director, ERIC/RCS




.

L
. Deﬁn%gions of Groups . <

~ > en o e

Why Teach about Group Communication? .

Today’s schools provide opportunities for students to .

experience small group communication both as a learning
experience and as preparation for small group functioning
within society’s business, educational, and social institutions.
Flexible schedules, open classrooms, nongraded schools, dnd
individually guided instruction require students to Tunction in
small groups to reach educational objectives, but the success of
such programs rests on the student’s ability to communicate
within ‘such groups. This ability is developed through know-
ledge, observation, and experience in the small-group process.
An investigation of group experience facilitates meaningfil
interaction with others, learning of problem solving, develop-

. ment of commitments, and an understanding of communication

.‘and~other people.! Experiential learning of group processes
will previde students with opportunities for self-involveinent

and self-discovery through which to (1) gain an understanding, -

of group processes, (2) analyze and improve their.own.group’

.behavior, (3) develop sensitivity to communication attempts of
other gifi)up members, and . (4) develop their ability to observe
and evaluate group communication. ' o

Numerous definitions of groups are found throughout the
literature, The most popular definitions emphasize that a group
_is “a humber of persons who communicate with one anothér

. often over a span of time, and who are few enough so that each

person is’jible to communicate with all the others not second
Q ;S ¢ S
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hand but face to face.”> They also.emphasize that a group is “a
collection of individuals who have relations to one another that
make them-interdependent to some significant degree.”? In
recent works a group is described as “a highly complex struc-
ture consisting of individuals, with all their personal charactgr-
istics, interacting with one another in a given envirenment ¢n a
particular level,”* and as a “collection of interesting persons
who have some degree of reciprocal influence with one
another.”s

The Individual and the Greup

Each person enters a-group interaction with a variety of
ahilities, personahty factors, attitudes, communication styles,
and positions. It is the interaction of these variables that
affects the outcome of a group’s endeavor, In summarizing
research on the abilities of group members, McGrath and
Altman conclude that “a consistent positive relationship exists
between the capabilities and skills of group members and their
performance.”¢ Yet they go on to observe that “it may not be
possible to predict the performance of a group, as a group, from
knowledge of individual abilities. however measured.””
Membership perforinance appears to be enhanced by high
member capabilities, but high member performance does not
necessarily enhance group pei:formance

Attitudes toward the tgsk and situation are assoaated with
overall personal success in performance. Authoritarian
attitudes have been positively related to striving for high status
and negative relationships with sociometric choices as frxend or
leader.8 3

A group member who is confident in his or her transactlons
with people in general usually works well in small groups® and
may be highly rated as an effective participant by peers.!® Yet
the overly sociable person often negatively affects member
satisfaction with group performance or with the sociable per-
son.'" Indjviduals characterized by a greater than average need
for recognition have a less than average need for forming and
maintaining social affiliations and usually receive higher peer
effectiveness ratings.'? Investigations of the area of social and
task status, or member position in the group, have led to the
conclusion that members who have high social or task status in
the group are likely to have high power and use it, and react
favorably to the group.!3

The interaction of the individual and the group needs
extensive further investigation. In considering groups within

' 7
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the classroom, Khan and Weiss report Getzel's suggestion {hat
the optimal group composition should allow for matching a
person’s disposition with the role he or she is expected to play,
they conclude that “a greup in which an individual's social,
emotional and personality needs are met will seem to facilitate
and encourage effective learning.”'* Yet enough is not known
about determining and interrelating individual characteristics
to effectively aid educators in forming small groups with this
degree of sophistication. )

Group Functioning ‘ s

" When individuals join together to form groups, partjcularly
for the purpose of fulfilling a task or solving a problem, their
intéractions can_be_considered_in terms of {1) the/natural

process the group goes through in reaching a conclugion; (2)
the norms which regulate their behavior, including effects on
cohesiveness and conformity; (3) processes taken in/ problem
solving; (4) techniques of decision making; (5) networks used
for communication among members; (6) roles performed by
various members; (7) leadership; and (8) environment. As
defined earlier, groups are complex structures the members of
which interact to affect and change each other and the out-
comes of the group. Thus, while an attempt will be made to
isolate each of the previously defined aspects of a group, the
reader is to be reminded of the interaction of these components
‘on each other.

. Group Development

Several schemata for considering the phases of group
development have been created from observations of various
types of groups. In reporting these schemata, Lawrence
Rosenfeld indicates's that in 1951 Bales and Strodtbeck hypoth-
esized 'that groups move from problems of orientation, to
problems of eyaluation, to problems of control.® That is, the
group members seek consensus regarding the direction their ,
group is to take, then they reach agreement on the criteria used
by the group in critiquing and arriving at their solutions, and
finally they attempt to reach the conclusion with spme pressure.

Various researchefs (including Braden and Brandenburg, "
‘Bennis and Shepard,' Schutz,!® Scheidel and Crowell, ® and
Tuckman?') identified related phases through which a group
moves and phases which can be used to explore the relation-
ships of group members and the types of communication be-
havjor they exhibit at particular times in the life of the group.

\
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Useful for instruction is Fisher’s? identification of a four-phase
sequence through which groups reach decisions. In the first
phase, orientation, group members verbalize agreement with
other group members and try to clarify the goals of the group
théough tentative assertions of ideas and opinions. In the
séeond phase, conflict, opinions become more definite, and dis-
pgdtes over opinians and interpretations erupt. In the third
phase, ‘emergence, attitudes begin to change, ambiguity once
. again appears, and unfavorable comments are reduced. The
last phase, reinforcement, is characterized by a spirit of unity
and more favorable substantiation and reinforcement of decisc
ion proposals. ’ - : )
Norms Lt o S
= Since communication is a rule-governed behavior,
communication within groups also follows ‘certain rules which
are determined, ifi part, by the norms of the group. Norms are
& beliefs held commonly. by group mentbers which' identify
appropriate behaviors for interaction within that group. Such
expectations, whether spoken or unspoken, guide the conduct
of the group members.? Such norms may substitute for the
use of power by individual members of the group since there is
great pressure within the group for all members, regardless of
. status, to conform to the norms. The creation of and adherence
to these group norms build group cohesiveness.? Johnson
identified a set of general guidelines for the establishment and
support of group norms which includes the following:

1. For me¢bers to accept group norms, they must recognize that
they exist, see that the other members accept and follow them,
and feel some internal commitment to them,

2. Members will accept and internalize norms to the extent that
they see them as hel ing accomplish the goals and tasks to’ which
they are committe({.) It is helpful, therefore, for a group to
clarify how conformity to a norm will help goal accomplishment.

3. Members will accept and internalize norms for which f.hey feel a
sense of ownership. Generally, members will support and accept .
norms that they have helped set up. .

4. Group members should enfq'rce the norms on each other .
immediately after a violation. Enforcement should also be as
consistent as possible.

5. Appropriate models 'and examples for conforming to the group )
norms should be present. Members should have the chance to
practice the desired behavigrs.

~
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6. Cultural norins that help in goal accomplishment and group
maintenance and growth should be imported into the group.
7. Because norms exist only to help group effectiveness, they should
* . be flexible so that at any time more_appropriate norms can-be
" substituted. 26 . .

.Cohesiveness i C , .

. Cohesiveness refers to thé feeling of unity held by group
members which usually results in their. taking pride in the
group and in the group product. A highly cohesive group is

" more committed to the group’s goals and is more likely to

conform to group norms than a low.cohesion group. Members ,

of highly cohesive groups tend to talk more often and more

openly than people in less cohesive groups. , . ’

/ In attempting to. felate cohesiveness and norms,

Seashore 77 found that there were norms of highly cohesive

groups which endorsed high productivity and norms of other

highly cohesive groups which endorsed low productivity, and

that the actual performances were directly.related to the norm

selected. Johnson and Johpson report that “Although cohesive

groups may show greater| acceptance, intimacy, and under-

standing, there is also g¢vidence that they allow greater

development and expression of hostility and conflict than do
noncohesive groups.”* Witk highly cohesive groups’ abilities to

voice hostility and then resolve conflicts, they thus tend to have

increased productivity. . ' ‘

Conformiiy
Rosenfeld summarizes the research in conformity as
follows: . . . .

The more important the group is to the individual, the greater the v
probability of his conforming to the group. The greater the amount

of interaction, the higher the probability of conformity. Generally=

the more group members are aware of each other's opinions, the

greater the probability of attitude convergence. Increased
interaction can insure this increase in awareness. 29

.

Rosenfeld cites Blake and Moulton® in stating, “The greater
the competition between groups, the greater fhe conformity
[within groups].3 1In addition, Rosenfeld indicates that
conformity increases with (1) increased group size up to four
people, (2) increased opportunity for intermember intéeraction,
(3) increased task difficulty, and (4) increased ambiguity of
situation. . .

Q
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- Problem Solving

Problem solving is viewed as the process otg\ identifying and
encountering obstacles which block the actomplishment of a
goal.® By identifying the desired goal, the group is
determining the desired state of affairs, which must be
different from the current state of affairs. Generally, problem
solving involves, (1) defining what the problem actually is, and
stating it specifigally; (2) determining the causes and implica-
tions bf the problem; setting the criteria or standards a
workable solation must meet; (4) examining and evaluating as
many potential solufions as possible; (5) selecting the best
solution which meets the criteria necessary for solving the
problém as defined; and (6) implementing the solution.

As Keltner indicates, solving a particular problem requires
making a series of decisions. The group must decide exactly
what the scope of the problem is, what factors are involved in
creating the-.problem, what criteria must be met to
satisfactorily solve the problem, what alternative strategies ¥
exist, and what the besq solution is. Because there is usually no
“correct” answer, the group must make judgments regarding
the issues—and decisions on evaluative positions often
stimulate much interaction. Thus,.the dynamics of the group
will affect the type of decisions reached and the manner in
which’ decisions are made. :

Decision Making . .

In distinguishing between' problem solving and decision
making, Keltner states that “problem solving is a system of
arranging and organizing decisions so that they will have the
greatest uséfulness or value,”® and he defines a group decision
as “a’collection of common individual commitments.”* While
all group members may not share equal, enthusiasm for a
decision the group endorses, pressure existé to conform to the
group decision. .

Group decisions can be made by consensus, majority vote,
compromise, or minority control, or by an individual group
member who, as an expert or authority, is designated as
decision maker. These types of decision making have varying
strengths and limitations. .

Decision by consensus has the greatest strength of all the
types of decisions because it involves the unanimous support of
all group members. While such a perfect consensus is not
always possible, a consensus is often defined as “a collective

Q : .
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" opinion arrived at by a group of people working together under

conditions that. permit communications to be sufficiently

.% open—and the group climate to be sufficently supportive—so

that everyone feels he has had his fair chance to influence the

decision.”3 A consensus takes more time to reach than any

other type of decision, but it has the,strong support of most
group members. ] : .

Decision by majority vote is freqtently used to reach a
decision that at least'51 percent of the group participants agree
upon. Although the actua} process of voting does not have to
take very long, decision by majority usgally implies that the
participants have had the opportunity £0 voice their opinions
freely before the final vote~istaken. Thus, the outcome
represents the majority's view, but dissenting voices have been
heard. : . .

Decision 'by compromise -occurs when the group has
poqarized views on an issue and is unable or unwilling to resolve
the problem by voting. IN these circumstances, a middle-of-
the road position is sought either by averaging the opinions or
negotiating a position, which represents a more-or-less central
stand. "This method of decision making may t&ke considerable
time if the group as a whole must reach a compromise, or it
may be a very quickly accomplished task if a leader determines
the “average” opinion of the group. This type of decision is
usually of fesser quality than a decision.reached by consensus or
majority vote, and it Irequently does not have the full support
of any of the group members (other than those who initially
held that view). o - )

.Decision by minority control may occur when a subcommit-
tee of the group is designated to consider the issues and
determine the best decision., 'While this form of decision

. making can be an efficient way of reaching a decision when thé
entife group cannot converie gr'is unable to reach a decision, it
is not as satisfactory as other types of group decisions becayse
it does not build a total group commitment to the decision and
does, not resolve conflicts which mig);?still be festering in the
group.. ) : . _

An expert or authority/ who is a member of the group m3y .
be designated to make'q detision for the group. “In either case,
the group members may give their opinions for the leader to .
consider in régching a decision. As long as the group members
perceive of the leader or expert as having the group’s concern
in mind#nd as being ‘credible, they will probgbly accept the
decision reached. However, if the designated Qecision maker

i
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does not have the confidence or support of the group, the group
is not likely to accept the decision. - ’

Faetors such as group size, homogeneity of opinions, time
constraints, leadership, group commitment, and the nature of
the decision to be reached all .affect the decision-making
process. Varying types of decisions may be desirable in
different circumstances. . o

.

Networks . . |

The patterns of interaction or communication flow amon

group members constitute the networks of the group, and these
structurés of the group determine in large part the
performance of the group. By carefully controllin; possible
interactions among group participants in a laboratory setting,
Leavitt*® investigated the effects of cirele, wheel, chain, and Y
networks (see diagram *") on leadership. His results indicate
that people in the most central position (position ir the chain, ,
wheel, and Y networks as shown in the diagram) were. g
identified as leader, but in the circle network, which had no )
central position, no person was identified as a leader. Leavitt
found that group members in the mote central positions were =+

- more satisfied with their experience in the -group than were
members in peripheral positions, and that all group members ig,
the circle formation were more satisfied than the group
members in a centralized pattern.

. ] "\ .
'
~ -
.

o,

Circle Chain Y Wheel

J  The position held by a group member in particular net-
works may affect the behavior, satisfaction, and effeétiveness

of the participant. Rosénfeld defines the concept of saturation, _ e
as “the number of requirements a position can handle before it )
is overloaded,” and he indicates that “a position has
communicatien requirements, decision requirements and -

Q
ERIC . _ . ]
T " o . N

Re “




|

THEORY 9

. i,
- 5\ I8
i
{
14

’ PR ! ‘e N
information requirements.”* In a summary regarding group
member satisfaction, Gollins and Guetzkow make the following ‘
statement: . o . .

Because of the remoteness of most group’ outputs to individual
hehavior, most satisfactions étem from the interpersonal rewards
directly provided by interaction amrong participants. When there is
congruence among member motivation and when there is agreement *
upon leadership, then satisfactions are generated. When partici- »
pants interact with persons they like and who like them, they tend

to be satisfied. Given needs for pewer and autonomy, it was noted -
that ‘individuals’ who occupy roles which permit the exercise of
power and autonomy tend to gain more satisfaction than those who
occupy group roles which do not permit suchaccess to such role-
related rewards. 3 oo

" Thus, member satisfaction and position within a group network ~ .
interact and, in turn, affect and are affected by the product and
performance of the group. ) ,

Roles : ‘ -
Examining the, rules assumed by members of ‘a group
provides an addfi8nal way to consider group processes. A role
may be defined as “the collection of rights, duties, attitudes and
values that constitute norms defining behavior apgropriate to
performing a given function in a given group”* or, more
simtply put, as a “pattern of behavior which characterizes an
individual’s place in a group.”#
> The role assumed by individuals within a group will depend
on their backgrounds, abilities, and needs,* as well as on their
own and others’ expectations. The individual characteristics
people bring to the group will affect such factors as their
content expertise, leadership ability, and need for recognition,
structure, and harmony., )
Benne and Sheats* developed a system for observing and }
coding roles as they could function instrumentally in accom-
plishing group progress. Within their system, members’ roles
are assigned to the following three categories:.group task roles,
including behaviors that relate to the group’s ability to solve
the task problem; group building and maintenance roles, which
help create a group-centered attitude and solve social-emotional
problems; and self-centered and individual roles, which aim at
pSolving individual problems or satisfying individual needs.
- The Bales system of interaction process analysis provides
another means of viewing group roles. While working through -
the three developmental phases of orientation, evaluation, and

ERIC i1
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control, groups establish an ethbrxum in the types anﬁ
distribution of acts performed within both the task.and the
social-emotional areas. The breakdowa df roles WIthm the task
and social- emotxonal areas is as follows: o
. Socwl E'motwnal Area—Posttwe : K R
) *%. Shows solidarity, raises ot_hers' status, gives help, rewards L
2. Shows tension release, jokes, laughs, shows satisfaction

A X hows agfr@ement, shows phssive acceptance, understands,
¢oncurs, complies " s

Tsk Area—Neutral w4 e z
4. Gives suggestions, direction, i’yplymg autonomy for others iy
5. Gives OPmum. evaluation, analysis, expresses feeling, wish
6. Gives mfonnatamz, orlent,atlon. repeats, clarifies, confirms

- 7. Asks for mformatwn, onentatxon. repetition, confirmatlon
8. Asks for opmton, evaluation, analysis, expression of feehng

9. Asks for suggestion, direction, possible ways of action

Social-Emotional Area—Négative . ' S
10. Dis&grees, shows passive rejection, formality, withholds help ,
‘ - 11, Shows tension, asks for help, withdraws out of field ’

12, Shows antagonism, deflates others’ status, defends or asserts
self 4 g ] |

Another way, of looking at roles is within the sxlent
structure” of func%mnal dysfunctional, and accidental roles.
Functional roles include those social and task behaviors
perceived to move the group along, while dysfunctional roles
tend to disrupt the functioning of the group. Accidental roles
are those nonbehaviorally assigned, such as newest or youngest
group member, but which may have a significant effect on the
individual's role behavior and complementary role behavior. .

a In summary, each individual may fill more than one role at
a time, change roles during the group development stages, and
affect the other roles which emérge in the group. The
existence and importance of different roles will vary, according
to the need, makeup, and functioning of each group. C.

v »

Leadership

Sometimes eonsidered to be a role within a group, leader-
ship has received extensive attention from group communica-
tlon researchers. Issues such as leader performagge, styles of

[Kc .
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leadership, and theories of leadership have undergone
numerous investigations. ; .

' In their summary of leadership performance research -
McGrath and Altman report the following:

Effective leadership behavior seems to be a function of a number of
characteristics and conditions: .

1. Individual personality characteristics such as extroversign,
assertiveness, and social maturity . ..

2. Education, but not age or other biographical characteristics
3. Intell'frence. general ability and task ability
4. High group status ~ .

B

5. Training in leader techniques 46

‘ ". Behaviorally, effective leaders tend to be characterized by a ’
: high fréquenky of problem proposing, information seeking, and
ego involvement, Although it is usually clear who will emerge
as a leader, it is unclear what behaviors distinguish effective -
leaders:from ronleaders. ¥ | . S
* Styles of leadership may include the general categories of
(1) laissez-faire, in which the nominal leader attempts to deny
any personal responsibility; (2) group centered, in whieh the
leader encourages the group members to assume responsibility
for planning, directing, and evaluating the group; and (3)
leader centered, in whichi the formally designated leader
assumes principal responsibilities for directive functions. On a
“ continuum these styles are often ranged according to their
popular names, from “free #ein” to democratic to authoritarian.
. Other styles of leaders}},ip include the leaderless group, in
which everyone shares the coordination of group activity, % and
nondirective leadership, in #hich the leader avoids dominating
the group in order to encourage group members to také more
initiative and to minimize the leader’s personal power. The
leadership_style chosen ‘may be influenced by a leader’s -
per¢eption of the status.and credibility of the group
members, ¥ the leader’s security in an ambiguous situation,
the exfent to which the motives for leading the group are tied
to personal self-satisfaction, and the extent to which self-
satisfpetion is derived from the group’s goal attainment.%
~ Limited information exists op the effect, if any, the presence of
a good leader has on task performance or group members.5
Differences in productivity appear taybe inconclusive, althoagh
it seems that groups with leader-centered leaders are more
productive. )

s rrii o
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Some other models for leadership development may be
found in work by Fiedler® and by Bronson.> Fiedler
_developed a contingency model of leader effectiveness and
leadership behaviars, since maintenance-oriented leaders were
more effective in certain situations, and task-oriented leaders
were more effective in other situations. Thus, the effectiveness
of leadership style seems to be a function of the favorableness
of ‘the situation. Much additional research in the area of
leadership performancé and effectiveness is needed before the
puzzle pieces of leadership process will be in place.

:

Observation Instruments

Several observation and recording systems have been
designed for the purposes of constructing theories about group
communication, obtaining data to test out these theories, and
classifying group menibers’ behavior and interactions to make
sense out of the group processes. Although these observation
instruments were created for research purposes, they may be
useful devices for observing and discussing group processes in
the classroom. . - L

A category system is the type of observation instrument
which specifies in advance all of the types of behavior which are
expected to occur jp an interaction. An observer is to place
every behavior that occurs in the group into one of the
categories.” Balgs Interaction Process Analysis, *® which was
described in the section on toles, is one of the most frequently
used category systems for observing and recording group
member behavior. A sentence, clause, or utterance may be the
unit of interaction which is scored. Specifically, it is “the
smallest discriminable segment of verbal or nonverbal behavior
to which the observer, using the present set of categories, affer
appropriate training, can assign a classification under candi-
tions of continuous serial scoring.” % ¥ N

To use Bales’ system to record a small group discussion
within.the class, create a matrix by listing the twelve basic
categories down the left hand margin of a wide piece of paper
. (shows solidarity, shows tension release, shows agreement,
gives suggestions, gives opinion, gives information, asks for*
informatijon, asks for opinion, asks for suggestion, disagrees,
shows tension, and shows antagonism) and then drawing
vertical lines down the sheet to create a series of narrow
columns. These columns may be numbered cdonsecutively, and
are used to record a single interaction. Each student in the
group is assigned a number. Interactions are recorded in
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Co ”
sequence by writing the number of the student who spoke
followed by the number of the student to whom the comment
was addressed. If a comment is made to the whole group, the

L~

number of fhe studeit Who made the comment is followed by a
zero (i.e., 2-0). The numbers are written in the row which
represents the verbal or nonverbal behavior initiated by the
stiudent. Only ohe interaction is recorded in each column.
. By examining the matrix after the discussion, the following
.questions raised by Goldberg and Larson (as well as others) can

~ -7 be-explored:

Whether a group progresses through certain phases in problem
solving, whether task and social-emotional behaviors are balanced or
disproportionate, whether certain members disproportionately en-
gage in specific forms of behavior, whether specific members’
behavior varies with respect to the problem phase (orientation,
evaluation, control, etc.} throygh which the group is progressing,
whether certain members talk disproportionately to certain other
members, [and] whether group interaction assumes a particular
form or pattern following decision proposals. 57

Another category system may be used to record roles
played by individuals within the group. Group task roles
(including initiator-contributor, information seeker, opinion
seeker, information giver, opinion giver, elaborator,
cwrQinatbr, orienter, evaluator-critic, energizer, procedural
technjcian, and recorder), group building and maintenance roles
(inclugling encourager, harmonizer, compromiser, gatekeeper
and expediter, standard-setter or ego ideal, group-observer and,
" commentator, and follower), and “individual” roles (including
aggressor, blocker, recognition-seeker, self-confessor,,playboy,
dominator, help-seeker, and special-interest pleader) were

o

" categorized by Benne and Sheats.®® To record communication

behaviors of individuals as a group attempts to solve a problem
or make decisions, a matrix may be created with these role
categories written down the left-hand. margin of a paper and
the group members’ names written across the top. ‘Each time a
participant fulfills one of the roles, a mark is placed in the
appropriate role box under his or her name. A tally of each
member’s roles at the end of the. discussion may be useful in
identifying the extent to which group members fulfilled the
various roles and the degree to which the members facilitated
or impeded the group process. ‘

Another observation instrument, using a confbuterized
system for analyzing patterned and nonpattérned interaction in
five-person groups and the direction of their message flows,

IToxt Provided by ERI
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was developed by William B. Lashbrook.*® A patterned (or
interactive) communication message is one which is relevant to
the previous message and/or lasts less than 45 seconds. A
nonpatterned (or noninteractive) communication message is one
which lasts longer than 45 seconds and, or has low relevance to
the message before it. In the following sghematic representa-
‘tion, letters A, B, C. D, and E represent the small group

»
C /
4
¥ &
5t A
kd &£

%
participants. Each time one person interacts directly with
another person for a period of less than 45 seconds, a slash
mark is recorded across the appropriate communmication line.
Each time a participant makes a noninteractive comment, a
mark is made next to his or her letter outside the communica-
tion lines. These recordings are made over three equal time
intervals during the group'discussion. With the data from the
resulting recordirigs, group variables can be analyzed by the
PROANAS computer program.® Questions such as the follow-
ing can then be asked: Was anyone isolated? What type of
network seemed to be used? Who was the leader? Did the
leader emerge or was the leader a procedural leader? “Was
there a clique group?. Did anyone dominate the discussion?
Was the communication balanced ameng the participants?

While PROANAS is graphically desirable for recarding the
interactions of .groups with five members, this type of
schematic representation becomes very complicated when
recording the interactions of more than five people. To record
patterned and nonpatterned interactions ‘for more than five
peqple, a matrix can be created (see diagrani). ‘All of the
participants’ names are recorded down the left-hand margin
and across the top of a sheet of paper. Lines are drawn to
separate the names and to create columns and rows. For each
nonpatterned statement a slash mark is recorded in the cell.
designated by the person’s name only (i.e., Grace-Grace, cell 1).

-
.
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Each patterned statement is recorded in the ‘appropriate cell ~

indicated by the interactjon of the source and the receiver. For
example, if Joe speaks to Carol, a mark would be made in cell 8
(Joe-Carol). At the end of the discussion, the same questions as
were suggested for processing PROANAS can be raised.

»

Recgivers
Grace Jae, 1Carol |Joyce [Chuck
~ |Grace |/ ) .
"] Joe ) /.
.8 Carot ] R
3| Joyce \
2 Cvl”ruck | .o

~ . These observation schemgs are representative examples of
instruments, which can be used for observing and recording
group interactions. Their use'should aid the understanding of
what takes place as people join, together to solve problems and
make decisions. It is recommended that students bé trained to
use one or more of these instruments and that observers record
the interactions of their peers in the group exercises which are
suggested in“the “Practice” section of this booklet. It may be
especially informative to have seyeral different students, each
with a different observation instrument, observe and record a
small group interaction, The follow-up discussion could then
include various perspectives, - )

P .
.

Environmental Effects |

The physical size of a group—its arrangement, place, and -

time —affects the environment. Relatively small group size is
likely to be accompanied by the following effects: )

1. Less perceived need for guidance and for a definite leader, but
less perceived competence and ability of the group as a whole

2. Fewer expressed ideas and less change in attitudes or other
_ responses by members '
.3. Less frequent perceptions of the leader as exhibiting coordinating
behavior, clarifying roles, or wisely delegating authority

.4. Greater perception of task successs! .
The larger the group, the less feedback each individual can

receive, which may lead to a breakdown in communication
accuracy. Examining correlates of group size, Slater found that

¢
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members'of five member groups were most satisfied. Members_
of smaller groups were more concerned about alienating others
with their ideas, and members of larger groups believed that
things became disorderly.® Another difficulty is that large
groups tend to develop subgroups with divergent goals,® a
tendency which may undermine the original purposes of the
larger group. )

Factors such as eye contact and proximity are affected by
the arrangement of group members, for “the arrangement of
chairs in a discussion circle influences interaction; persons

*adjacent to each other tend to direct their remarks to persons
they can see.”® Thus, persons in a circle tend to talk to those
opposite them rather than to the persons who sit on either side.
“At a rectangular table the individuals who sit at the corners
contribute least to the discussion and the central and head *
positions appear dominant.”% Sommer found that at
rectangular tables subjects sitting side by side were physically
closer but interacted less than people sitting corner to
corner.* The trend in all the results is that people sitting in
relatively neighboring chairs, regardless of exact position, will
be more likely to interact than people in chairs that are not
close together. '

Certain group shapes help reinforce positions of leadership

- or dominance. Although it is difficult to “take leadership” in a
circular setting, the “head” of a rectangular table is often
equated with a position of leadership since the person in that
location has the greatest amount of eye contact with all
members and the most effective position for controlling the flow
of messages. The purpose of the group may affect how
members arrange their seating and therefore their communica-
tion. In a study where groups were asked to make collective or
individual decisions, the members making individual choices
spread their chairs out, while those involved in a collective
decision placed their chairs close together.®

Additionally, whether a group has unlimited time or a tight
time schedule in which to reach its goal will affect the atmos-
phere. An increase in leader direction and decrease in social-
emotional effort may be associated with a group under a strict .
time schedule. Finally, the attractiveness of the sefting has
some effect on group atmosphere. Based on studies such as
Maslow and Mintz's “beautiful ugly” room research, Mehrabian
concludes that “people tend to be more plesant [reinforcing] to
one another and to like each other better in pleasant Father
than unpleasant settings.” % «

14
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" The Role of the Teacher and Class Atmosphere

: Very often teachers will bemoan the fact that they do most
of the work in class discussion, and even then there are. days
when the discussion falls apart. While breakdowns in group
discussion may be attributed to factors such as a day's
excitement, community culture, and class composition, there
are controllable variables which tend to affect the success of

" class discussions. Teachers can change the group communica-
tion within their class through attention to the interpersonal
atmosphere of the entire class and teaching group process skills
to the students. — ]

If a class is expected to work in small groups or to cooper-
ate in class discussions, it cannot be assumed that individuals
will learn about other class members in the halls or cafeteria.
Class time must be devoted to sharing information about the

.group members, including the teacher. , As the .term
progresses, occasional periods may be set aside for sharing of
backgrounds, interests, and feelings for the sole purpose of
developing greater understanding and trust among - class
members. Benefits may result in a student’s increased
willingness to speak, to risk expressing certain ideas or
feelings, to be supportive of others, or to make an attempt to
understand another’s point of view. Setting up an inter-
personal atmosphere conducive to sharing, risk-taking, and
mutual support is vital to encouraging effective group com-
munication.

The teacher should provide in-class group problem-solving
discussions and decision-making exercises for the group to work
through before attempting a full group problem-solving
discussion. These discussions and exercises should help to
build class cohesiveness and provide a stimulus for discussing
such areas as Jeadership, roles, and group development. The
teacher may lead some of the initial discussions; over time,
however, students should assume responsibility for leadership
duties. - ’ , :

As a'basis for learning sessions in group procedure,
Johnson and Johnson recommend the - following seven-step
discussion outline, which aids in reaching productive group
communication:

1. Definitions of terms.and concepts .

2. Establishment of discussion goals: identification of major
themes to be discussed ,

3. _Allocatiou of time

22
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% 4. Discussion of the major themes and subtopics

5. Integration of the material (relating material to previous
topics and other readings)

6. Application of material (1dent1fymg implications of material
for self) ~

7. Evaluation of quality of dlSCUSSlODGg

Within this discussion framework. teachers and/or student
leaders will have the respon51b1hty for the following tasks:
introducing the topic, keeping tlme, promoting an accepting “
climate, calling attention to major ideas, asking probing
questions, encouraging partlclpatlon iﬂervenmg "when a
member bec(‘),mes disruptive, and summarizing and closing the
discussion. ¥As students go through: the information and
exercises related to group development, they may assume more
/amfmore of the leadership functions. '
The teacher’s role in such a class is critical since he or she
" will serve as a model for desirable communication behavior and .
will be responsible for developmg an atmosphere of trust,
sharmg, and growth. It is important that teachers participate
in some of the group exercises, accept feedback on _personal
behavior within a group, and take risks by expressing their .
own ideas and t'eelmgs
In the “Practice” section there are a variety_ of exerclses
through which students may internaljze the information
- presented in the “Theory” section. These exercises will be
effective only if they are related back to the orlgmal informa-
tion and if time is taken to process what occurs in the groups in
relation to group growth and development.




Practice ' ,

-

. Introduction to Group Discussion

Because it is important for students to learn to observe and *
analyze group proce