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" THe major alm of this study was to.test the ¢ffect of a specially T
dev1sed language pfogram on, reading competence., ,The:three areas of
psycholinguistic abilities on which the program was based were those

. associated with auq;tory processes. " g . .
¥ . . -
; . . . ) -
’/_ .The other aims were .to test the effect of. the specigl program on
" reading attltude and, spelligpg’ competence. ' : ’
/ = 14 PO . . -
-Method . ' M C . ':‘ - e
A T T - - - T o 7
Grade 5’children in two, regular primary schools formed ‘the sample,
Iin one of the schools, average to above average readers were studied.
In the other school, average to. below average readers were ‘studied. ‘
K 1 A
“Matched\samples of students w1th1n each school were ass1gned to the | K
-~ experlmental oral language program and to a supplementary reading. prOgram. *
- J
The "tests uséed as, the bas1s for thesselection of groups at both ]
these schools were:- ‘.“_‘ Cee ., . AN
- ACER Junior Non-Verbal ‘test of'generaégability ; .t ot .
% . ‘ [ -+ » . : .'
.\ - - « M - N \)
) . GBP Reading Comprehension tests, Forms B and.R _;* <,
.. . . B . R - { * N ,‘, . N ]
) A Reading Attitude'test ‘devised by _the' Research \ . )
"..and Curriculum Branch . * \\ v
A spelling test based-on Arvidson's New Zealand lists. ’ ot
. L4 ] o * ’ . . »__t.l
_Results . - . ., | . . . L ) o T
o ———— . . . B ’ o."'é’r“ 3
T A Amongst children whose original reading performance was average to- .
~ . below average, galns in reading competence were significantly greater ,'”‘
for those given' the oral language program than for those given a . vﬂaq
. *  supplementary readlng program. . R ) . "
N ! . P . \ . . ,
2. Improvement by the average to above average readers was not signifi- o
cantly greater for those given, th?'oral language program than for - =
those g1ven a supplementary readlng program. ) .
‘ .
3. ,Changes id readlng attltude were small but negatlve durlng the séven’
‘weeks 1n which the program operated. There weré no 51gn1f1cant dlf—
- : ferences between the groups in the s1ze of the ‘change. J ! *
. “_ } - - N \\
S 4, Improvements in spelllng ability¥ were not smgnlflcantly dlffere\t for

_the two groups:

- . ¢ « K3
(iii)
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Conclusions: . . ‘ 3
1. " Reading competence 1s influenced by oral language competence. “\B .
2.0 . Remedlal programs in- prlmaxy school readlng*would ‘b moke effec;—
dve if they included language activities based on the audrtory
-’ - - T - ; -
, ! a5pects of pnmary langu.age. ~ . 2
. ) S s e el e e . —~ P 1 - B e T Rl )
3. ,Conventlonal remedlatlon technlques (i.e. extra readlng for pupxls
exper1enc1ng reading dlfflcult&éS) need re-appralsal
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INTRODUCTION

.
- *

« Sy
.. i1,

Research undertaken in Queensland w1th ‘cerebral pals1ed, -deaf, 7
Y gsually handicapped, and mentally handicapped chlldfén leaves no doubt
that the reading of .many pupils is$.retarded becausge of primary (oral)
language def1c1ts.l‘ Durlng the course of this reZearch it has been

obseryved moreover, that improvement in prlmary languagé transfers to
read1ng

-

A pllot study 1nvolv1ng retarded readers with an I,Q. range of ’
90-109 in a fairly, typlcal metropolitan primary school revealed major

dlfferences between good and poor readers 4n a numbexr of the auditory
ubtests of the Illln01s Test of Psychollnguistlc Abilities,

.

LA

-

In.view of these prev1ous research findings it ‘was considered
that’ sufficient evidepce existed to indicate that-a specially devisell
language program based on auditory abilities would be likely to: improve
“the ;reading competence of children in the regular primary school

Teachers who had been involwed- in the research on languagée
programs .with atypical children commented that they had. noticed an -
improvement in spelllng following the children's éxperiences in-the
,research program. It was therefore decidedthat the spelling competence

of' children exposed to language 1mprovement programs should also be

1nvest1gated.‘ &-

~

P

-

‘ The research and development work connected w1th language
teachifig, was extended further in the present study with regular L
.primary schools. - . .

. , \a,i-

_Sampleé Tested

Grade 5 children from twd outer metropolitan schools were used. .

W2 ibid. p-46

“in the experlment.

One school had not been

®ng 8stablished and was

situated in a-relatively low soc1o—econom1c area.

From it, below

average to average readers were selected,

From the other school

average to above average readers were selected,

- * ' ‘ - » N - L4

1 -Bulletm 34: Pspcholinguistic Résearch in Queensland Schopls 1961-66, Rcsearch and Curriculum Branch
Department of Educafiori, Queensland, 1968, p48

. -~
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; - Tests Used. ‘ e Ly '.3'- ‘ .-

these schools were:- e - PN - o

A

|
|

. The tests used as the bas1s for the select10n¢of groyps at both R
-ACER Junlor Non-Verbal test of general abrllty. N Co o

PR §
. %
Ta --- - -GAP Readlng Comp[ehens1on tests, B and: R. ) : s

/

-

s A Readlng Attitude test deV1sed by the Research and¢Curr1culum & .
' Branch, “ # '

A spelling test based on‘Arvidsbn's New'zealand llstsﬁ o
- . T . - /
Conduct of the Study . ) ’ ) L . ]

.
.

. From the results of these tests the students at,each school were
paired on the cr1ter1a of sex, age; general ability, and reading
, . compreehension scores. At School A 23 pair§, comprising average to
retarded readers were selected for .inclusion iy the program, At M
School B 29 palrs, comprising advanced to ave;§§e readers were(selected.
Finally, each pair of. students was: split and puplls were rand- -
omly assigned to_either the experlmental or the control group in each

- " school.. : » ) . —_—
T * The mean scores and standﬂtd deviations for ‘the éxperimental .
. and control, groups ‘from each school on the varlables of age, intelli- :
gence, and initial test results for reading comprehensxon, reading
attitude and spelling are shown in Table . 0,
h ’. L B
x o . .
\‘Only¢ch11dren for whom- pre-test and- post-test results. were
available were-included in the analysis., Phe Yesults of 18 matched

R palrs from School A and 26 matched palrs/from School B were avallabler

= 5
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AGE . < .

g Pl R 7.7 50 . 49

T " mean 1081 1043 - .do(ns) . 1118 1098 - .98(ns)°

Y -84, 12,6 ¢ 101 < 122 7. 1S Lt
READING mean 8638 ) 37.6 .74(ns.) 49:7 50.6_ .78(n.s.) '
COMPREH. 4. 137 14.6 S § - S | B : .
- - — - T = - - - =
READING mean 21.6 233 LI2(ns) 259 26.6 41(n.s)
ATTITUDE 4, 49 | 40 BRER T I 6.2 °
“SPELLING mean 14.6 14.8 05(ns.) <« 202 205. 25(n.s.)

5:9 59 5 ’ ) 4.0 32 .

yvable 1l: -Characteristics of Matched Pairs in .
~ " 7.+ Grade 5 at Both Schools' ST ' . S
) P o) . -, - A Ak
SCHOOL A .-~ “ SCHOOLB

.- K
/t*

Experimental ~_Contyol Experimental GQ;ltrol N A
N=JS/N‘=v18. . N=26 "“'N=26 ° |

mean'  10yrs 7mths  10yrs 8mths- .37(1;.s.) : lbyrs»!lmth 10yrs Imth  .03(n.s.) -
Al u NG . .

“*f - test of siéniﬁcange of the difference between means - ~ \
None of the differences between -the matchgd pairs in the experi~"
mental and control groups on any-of these variables was significSnt.

& . .
Experimentsl” Group Activities ,
- % ¢ -
. i - . « ¢
Time spent on the program, The experiment was conducted in both '

.schools during a period of seven' weéke. Lessons of 145 minutes duration

were taken daily.
! PR . T ] ] : .
As a general rule 30 minutes of this time were spent on ac;,tivity

.work and on exercises in which the class participated as a single group,

. <

~ The Yemaining 15 minutes were spent on card mmaterial"wp‘rked dn
-small groups. Most of the card woz:k was done orally, thus stressing .. -
the auditory vocal aspects as jwuch as possible,t Opbimal grouyp size was
found®to be two children for most activities, although there were some - -,
activities that required groups of three, four oxr eight children,

.
-

Lesson plans. The lesson to be taken eadday‘was outlined on a
sheet on wpicg' provision was made for entering the type of activity,
materials used, notes on the lessonr itself, and the corresponding
psycholinguistic area. ) o ) .
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As the program aﬂvanced and teachexs- became more skzlful in. coping Ty

with the material and their groups, they frequently ‘diverged from their
intended plan and pursued Jinterests which developed during.the lessons,
Care was taken however to. ensure that such developments were restricted
to auditory’ vocal activities. ' N v - ~

QS: . Group work. Both teachers and chzldren showed a keen interest in
the card activities during the course of the experiments. A few-children
who were reluctant to participate freely in the lessons taken by the |
teacher sbowed less restraint when. workzng in small groups with cards.

In the latter stages of the experlment chzldren from $Cu0°l B were
very active in preparzng their own cards for each of the three psycho-
linguistic areas. These child-constructed cards finally comprised a .
substantlal part of the card sy.;tem.3 Reading of material ‘on. the cards .
‘was only an 1nq1dental activity, The primary purpose of this'material -
‘was to involve- the children in such actzvrtzes as Speakzng, listening,
thznkzng and acting, , £

- P

v

_Some problems were experzenced with recording individual children/|s
progress througlt the card material, Associated with this was the diffi-
culty encountered in ensuring an equal concentration by the child on the
varlous 1anguage .areas dealt with in the cards, . ® . voT !

®

. The latter problem. was effectzvely resolved by separating the

’ actlvzty cards into sub-groups which correspondéa to the language areas,

then dssigning letters.of the alphabet to each card in each sub-~group.
* . . R * . " : : - Vanay ) » :
. Children recorded their progress in individual record booklets,
The format of these was such “that the child'could immediately see fbr _
himself -how many activities’in -each of the language areas he had

AN

completed. He could therefore regulate his seTection of actzqﬁtieb to . . -
. ensure a balanced program, P .
’ . To help epsure that the cards were of suitable difficulty and iy
interest level, provision was also made in the record boog}ets for - j?
comments on the cards completed, Regular inSpection of such comments, -

together with discussion with the children, enabled the teachers to
make neceseary adjustments to the tards and was of much,assistance in the

preparation of new cards. )

- -
*
i r

.

- * ” . v

- .
- S .

3. Sample activity cards made by both teachers and children are shown in Appendix 3.
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) ntrol Gro‘hp Activities . . - ) TS
thle ‘the. children in the experimental group undertook langﬂﬁge .
developmenéoactlvitles, children in the control group had "additional

. reading sessions.’ This involved reading from set books and supple- i .
mentary readers. . * . o
B . . .
The Retest T - !
2 ' - - - . Rl
) “ At ‘the end of the sEven week program, the read:.ng pomprehens:.on,
reading attitude and spelling tests were re—administered to all Grade 5 -
children in both schools.
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. ’ . 2 I{ESUI}S/Q/F THE EXPERIMENT .' : *-..*' . A
. - y = . -
. . ‘ . ’ / - ’ ) B
Reading Comprehension ‘ A . -
. The major hypothesis was that the specially-devised oral language

The reading gains for the experimental groups however, were higher than
for the control-groups at both schools. .

jweeks would, presumably, have been approximately a 2 month gain, the pro- ‘
gress of ‘the control grcup at School A was double this (4 months) while -
that of the experimental grgp was more than double agdin (9 months)

6. L

rogram wollld effect improvement in the reading competence of the children. .

-Bvidenge existed from previous experimental studies with a:typical *
children indiXating that such a program would be likely to be successful
with chiIdrer:\\n the regular primary schools. liesults are showx'i‘hiﬁ Taf:le
2, for performances on the test of reading comprehension. .’ )

oo Table 2: "Pre-Test and Post-Test Scores ) * *
N - * - - 1 3 -
. for ‘Reading Comprehension e
] . B ) - l \ >
L - - —T = . n .
s > . SCHOOL A SCHOOL B .
T .| Experimental Control |Experimental Control ’
| Pre=test Mean o  -36.8 37.6 | 497 50.6
Post-test Mean 43.3 ° 40.8 57.6 57.1
Mean Gain. 6.5 3.2 7.9 6.5 .
Mean Gain . . . ’
(months) -9 mo!nthi 4 nq:gths ,.,8_ months 6 months
. s = ‘
.. | Mean Difference - ‘{ L b . o N :
in Gains between ’ 3.3 ‘ ’ 1.4 . .
Grours ) ST T
t . 2.33* ’ _ :17(n.s.) .

e

* significant beyojzcxif .th‘e”_:b‘s level "- . . .

3 . »~
.

- ’ - T
TN ) . .
Marked gains were regorted-for all groups in reading Aéomp;:ehension. .

[y

- -

- Whexcas average progress in reading' comprehension during the seven

" o=

-




A t-test of the gains nade by the experimental and conkrol groups “
in School .A showed tHat there was a significant difference, . the, .’ )
1ntroduetzon of a spec1ally devised- language program into School A result-
ed in a s1gn1f1cant iimprovement in readlng cotpetence, ' The GAP Readlng'G
Comprehens1on test 1pdi ated that these childreén were of average to
. below average compe nce in reading. before the experlment ‘commenced, The
qlanguage program . rec ified this to some—extént, and, as will be shown
later, brought the reading age of these chlldren closer to, their equiv-

alent chronologlcal ge. = - .o ” .
B

’ te
!
- ) In School B bot} the experlmental and thé control gFoup showed
better than average progress. Although the mean gain .madé by the exper-—, .
. .imental group was greater than that made by the control gro&p (8 months
c %' and 6 months reSpectxvely), thé dlfference was not s1gnfﬁlcant *

. .8 Y e . . .
- 3. ~ o
- Since the pre-test scores indicated: that the children 1n both -the .

i -
experlmental and control groups at Schéol B were, readlng in advance of

thelr own chronplogical ages, the fact that the oral language program did
cm»not produce 51gn1f1cantly greater gains than the supplementary readlng

program was:not unexpected.. -, )

t

.

. N ® - [~ *
' % ** Pre~test and post—test reading ages and chronologic¢al ages for. .
,experlmental and control groups at both schools are compared in Flgure 1. ] )

-

¥

M ln School B, the pre~test and post-test results 1nd1qated that the
Tean. xeadlng ages. of both the experimental and control groups were greater

than thelr mean chronologlcal ‘ages. In School A, however, both the pre-

< test and post~test results showed t nean readlng ages of the two groups
- to be below thelr mean chronologlcal ages !
By the end of the program the experiment l and con ]
School B were reading 1l months and 10 momths /above their chro
ages, respectlvely, and had made mean readlng gains of 8 months and 6 months

\\‘

ae
K

~

groups in
gical

-

respectlvely. o . . . F :

. ‘ . * ‘ ’ S *
oL . .In Figure 1 it can be seen 'that there was cons1derable lmprovement LT
for the experimental group in School A as a result®of the -qral language

pragxram. Gains in the control. group followlng supplementary reading act1v1t1es
&ere sngnlflcantly less.

[Sad .

Further analyses of the data including both level of intelligehce
and sex. as. factors indicated that there-were no significant dlfferences'
between the gains made by the upper and lower halves of the groups on
intelligence or between -the gains made by males and females. .

«

Sllght changes in readlng attitude were evident when the mean gains
) between the experimental and control groups at each school were compared,

f‘l‘ S 13,
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i - g * - :‘
. - \ .. Post-tést Co .
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9.8 X Control . . ‘
. / g - :
- 7/ .
* // <, ;—
” ‘ N l
b - h ] -
9.4} oL ) ‘ i
.. : Pre-test ..
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Table 3»shoWS these changes. . It alsc indicates th results .of .the ol

t-tests of gdins made by matchéd pairSu’ - .

N »
Table 3: Ere-Test .and Post-Test Sébr
\ ~

—

LY for Readlng Attltude ’ /
e ] ¢« 5 . PN ) fe s
- . e —
. PR, - SCHOQL~A~~~~ - jf-—— ~SCHOOL B .
. rd - é - - . - ) K
. Experxmental Control Experlmental Control _
’ “ ] e ’ / o — - . : .- . s '
.Pre-test Mean < 7216 - 23.3 T, 25.9 - 26,6 |- 7
| Post-test Mean 21.3 2.3 2409 . 254 .
’] Mean Change . ¢ 0.3 1.0 . ~ 1.0 - 1.2
. R . S L hid : : -A{.
' . N - ] B
Mean Difference . ’ ‘ ' Y AR
" in .Changes ‘ -7 ~ T2 FER . .
,?\szﬁetweenuGroups N : : . 7 % N \
, - — —.
.o t . , ‘ .24 (n.s.) * .48(n.s.)

e * N -
\

-The mean changes in attitude ‘score for all groups weres in the
direction of less favourable attitudes. However, for neither sScheol .
was, the difference—in—mean-change--between - experfhental -and control .
groups significant. , .
) . N\ ’ : : .
- These results do not support the hypothesis that the spec1a11y

devised 1anguage program based aQn auditory vocal abilities would effect -

1mprovement in reading attltude.

+ It must bé noted, however, “that Jthe course was spread aver a . .
_ period of only sevén weeks and the t1me spent o6n. reading by “the experi-
mental groups was seve:ely réduced during thisjtime. Following an in-
crease in reading competence, it may be that attitudes to” readlng do”in
fact change. However, thlS may not be evident in_ the short teim. Further
tests of attitudes towards readlng followin ,j'"e—establlshment of the

~

noimal, readlng program with these groups (4*' 351b1y 1ndicate signiflc- 4,

ant changes in attitudes. . - a@hjﬁt,"__x. :
. <, = ; T J

Spelling Ability ' R

All groups made sllght spelling galns, the greatest\gain being made
by the experimental group'in School A, The pre-test and post—test scores
for spelling are shown in Table, 4. . } . .

. " . -
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. * - t .
[ 100 ) - to M *
. o Table 4: Pre-Test and Post-Test Scores
2 o , T . ;
. B . for Spelling
., N - i} — - ':L. v - - . ’ -
_ SCHOOL A ~ " sCHOOL B '
wd a ) T . - —
Experimental Control *Experimenfc'al’ Control
| Pre-test Mean |  14.6 4.8 | 202 0 2055 | .
Post-test Mean® 16.5 16.0 21.5° 21.3 :
Mean.Gain ' 1.9 iy 1.3 0.8 | . -

>

Mean Difference
* in Gains. ’ 7 .- .5
between Groups -

[ ' N - DS R - —
-b ;" .95(1’1.5.) - * 489(ncsc)
. * ° N L .

The t-test of the différence in gains made by the experimental and
contrdl groups indicated that the spelling gains were not sighificantly
better for the experimental group in either school. ‘i‘})e specially devis-
‘ed language program based on auditory vocal abilities did not, therefore,
effect improvement in the spelling ability  of children in the regular -

o

primary school. ! ..
. . ¢
. - -
- Eamu
» -~ - ”
ok - * . ,
o,
{ © .
£ 4 » i f
. «
+ ’ »’ "
/ ? - ]
A 4 [ ‘» ?
¢
- 13
+ ¥ ‘.
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' 3. CONCLUSIONS

A -,
° » . -
’ -

In this study, it was hypothesized that a specially devised language

program based on awpditory vocal abilities would effect improvements,
greater than those which result from supplementary reading activities, in’
_the readlng competence,-readlng attitude and spelllng ablllty of child~ ¢
ren in the regular primary school

L4 .

’
- v

. A study of the performances of children in Grade 5 classes in two
regular primary schools produced the following results.
Reading Competence
(1) The 1mprovement of students, average to below average .in
;gadlng ablllty, was s1gn1f1cantly greater for students in
- the oral language program than for those in the supplement-
ary reading program. - - <. PN

-{(1i) With students averagejto above average in reading ability,
oo the improvemerits of students in the oral language program .
) were .not slgnlflcantly‘greater than those of students in the

supplementary readlng program, - e .
. The general conclusions suggested by thesef‘Esults'appear to be
that: ' v ‘ )

\\ (1) Reading cohpetencefzs influenced by primary language
. competence. . . ) —

L4 -

(ii) A remedlal program in primary school reading would be more
o effec¢tive if it included language activities® based on the
auditory vocal aspects of primary language.

(iii) Tradltlonally, the’ conventlonal remedlatlon for chlldren in
the reqular primary school with readlng ages below their
chronologlcal age has been extra reading. The assumption has
been that the'more reading a Ghlld ddes the better reader'he
will become. e“

L]

The results of the present study .suggest that a re~appraisal
. of this view is needed. This, conclps;on is supported by the
' " results of earlier” research with physically and mentally
handicapped children.. T

(iv) Thé experimental group Wthh made significaht gains did ‘so 1n
‘ the comparatlyely short time of seven weeks. The results of .
this study suggest that an extended program would increase

T reading competence at all reading levels in the regular prlm-.«

ary school. It would seem that a program-of longer duration,
or one which formed part of the normal English program,
would be very benef1c1al to all chlldren S read1ng. , .

“ ’




Spelling Ability and Reading Attitude " : .

(v) Spelling ability and reading att:.tude were not SLgnlflcantly
’ o changed by the oral language program during the sevem‘weeks
. the program was in op‘ératxon. Investlgatlons over ‘a longer ©n
¢ period may indicate that there are, in fy:t,; long term phanges.(
P This would appear to be a matter deserv1ng further lnvestlgatlon.
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APPENDIX 1
S ‘ *  _DEPARTMENT OF ‘EDUCATION ‘ N
RESEARCH AND CURRICULUM. BRANCH - ‘R I TEST (GR.5)

e

-

. ¥ . . .
NAME: vovvavonocnrocosocosscsssscceess AGE: es. YIS .., .mths ’

¥ - - -

¢

‘.‘ chwL:"'...ooo..oonojoo‘o—oooooooooooo.o ,GRADhE:' ces e e DATE: sesesesssee

‘~; BOY/GIRL . * T '
: . . .. - o -

- - . i s « — T PR T
PART A - . P :
.. : ‘ . s | don't | % :

l?yactlce' Exa,mgle: . | YES 'yes" know - no‘ _F\IO
" School lolidays should besshorter.
o."ooooooooo66..oooo.ooo.oooo.ooi.oooo.ooo.o‘ooo;oooo000000,000o.oio‘..“o'oc."
(, - i % - : ’ ’ < ’
1. I like to read on holidays.’ o ‘ el
‘ - l v -
. o N ) . .
2. Books with some pictures or drawings | ‘
on every pa‘gf are best. . < S
R .
3. Thére are a lot of books in the = | , ~'|, -
. library I want to read.® o R |
R . B . ‘ .
; w
4. I. am a good reader. _ ¢ v .
[N N . N +* - . . &
» o _
5. I like to read books to my family,
. . * ‘ ;7 .
’ .. ~‘ ' ’ 4 ~
6. I liké to tell someone,about '
stories T read. -
]
. 7. I'd like to read more books.
c .18 ” :
2 1 “
- . » -
L)

= .
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b , APPENDIX 2 '

. RESEARCH AND CURRICULUM BRANCH - SPELLING

,.

*Read aloud each complete sSentence below and allow sufficient tJ.me for

chJ.ldren .to write in the missing words. .
\ . . v/ .
It was not’ easy to put the glove on the baby s hand.
,l Write 'hand'. , . E ' -
; 2: = My favourlte colour is g&en.. - /./"’“
B ?3.’& . The fJ.re burned brxghtly. ’ 7 / ’
- 4 " John * tr1e‘d ‘to put his bo;atzcﬁ/t(wrong foot, T . - T
., 5. Many- geoglejwent to the concert el . - '
.":6, . Bears lovn to ea.t m ‘ ' Q - o
: 7 The »lion is-a Savage animal. o - ' L o
LT - , B S
8 ‘There was'a __g_ ‘all round the fleld ‘ .
9 Jack was rude but, Jlll was El;.’te. T ) - .
10. - The.re was a fountaln 1n the park , . i ’
. - e N
' '_.ll*. The hunter cartried .a r1fJ:e on his shoulder.( LT )
. 12. ,.}[ou can have a M of cake for‘ tea, " ) ’ ’
13, It is usually best to r1nse soapy clothes in wanu' watéer':
14, .. she was cerﬁain that it ‘would ra;n. ‘ o )
15 Let hJ.m _peel | the orange foi' you. - : ) . ’ ,
! '16;' The” mudguard on his blcycle ‘was broken.‘ ’ !
' a4
17. The children were asked to  sing their favourJ.te .songs,
18. ‘ A 2929_11 of the tree was brolfen. L ) : . T
l9. "i‘here was a cornfortabie mattress on the bed. . .
20. :M'ary'cut .the paper with the scissors.' "‘,1 § ‘ '

¥




APPENDIX 3

Teacher made ‘card.
group act1v1ty*w1th a Chlld readlng the words
of children. \

w .

-

)

This particular ¢ard formed the basis of a

/to competlnd groups

S M

-
~

AN
AUDITORY 'VOCAL ASSOCIATION

~

N

.

Plt these words in»their\teams.'
A

tent, stove, blouse, bed,. rope, shorts, dress, po

campfire, Shlrt, chair.

{

@

Clothes House

LA U BB B BN T e e 00000000
-
ev 00000000

¢is a0 0o e o oe

4

- -, e ] -
*Here are the beginnings of some séntences, , (Find

Pt its number in the spaces.

‘the best ending,

~
Y

T * NO"G

. . _—
les, curtalns,

- P ‘.

Camping

.
e«00 0000000

‘.'.Q""'

1. : They want her to learn ...ieeeie. .
’ 3 ’ -
2' ’ EVeryqne Stéod upanq' O"'Q"Q"l M . “
. P ¥ - - : .
3. ‘Father'fixea the canoe With ..veieverne ‘
* 4., The children~r§n-;o their ';t;oisgoo -
5. —Rahu*often‘mékes sesosversee !
b : ‘ S
.1. clapped and cheered 5., stop and listen
2. pen and pencil 6., mothers and fathers -
) 3. dresses and blouses * 7. cooking and sewing .
’ 4. hammer and nails 8. snake and crocodile’
» . - * ’
- A —‘\&l,_
L4 ‘ e \s -




‘B, - Child made card. Children worked on this card-in groups of four. o

- v = — E— =z

AUDITORY VOCAL ASSOCIATION

. No. 19

- ‘ - 4 ’
WRITING ADS y

o H

CHUNKIER

. or touch.

-

<

/
K4

“Think of words that you would use:to sell WOSH, BROWN's BABY FOOD and
1M

Remember to use words that tell about taste, smeil, .sight, feeling

Made by Jacqueline Dodds

-




