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The mission of the Wisconsin Research-an& Development Center
for Cognitive Learning is to help learners develop as rabidly
and effectively as poskible their potential as human beings
. and as contributing members of society. The _R&D Center is
striving to fulfill this goal by - - -

.

® conducting research to discover more about K
how children learn . T

e developing imgroved. instrucfional strategies, ’
processes and mgterials for school administrators, ’
teachers, and-children, and :

® offering assistance to educators and citizens 4
which will help transfer the outcomes of research
and development into practice

L]
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PROGRAM
The activities of the Wisconsin R&D Center are‘organized
around one unifying theme, Individually Guided Education. *
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The Wisconsin R&D Center is supported with funds from the,
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This study of the Self-Directed, Interpretive, and Creative Reading

,@gehents of the Wisconsin Design_for Reading Skill Development was con-

.ducted to gather descriptive data about implementation strategies being
‘developed and practiced by field test teachers, and to gather evaluative
information ahout the usability of various. management and instructional
~materials provided in the program.. Questionnaires and telephone inter-
views were employed to collect information from one Colorado and two
Wisconsin elementary schools involved in the field test. The report
,contains descriptions of the materials and techniques, used torcollect

the data, the results obtained, and a discussion of isions and modifica-
tions resulting” from the study. g . -
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. INTRODUCTION -
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-

The field test of the, Self-Directed, Interpretive, and Creative -
Reading areas of the Wisconsin Desigp fér Reading Skill Development wags g
conducted for two major purposes, ‘' The first purpose was to gather descrip-
tive data about implementation strategies being developed and practiced by ,

*tegchers in the field. “The second and equally important purpose was to
gather evaluatlveﬂgnformatlon about the usability of various management
and instructional materials provided in the program.

The emphasis in Self-Directed, Interpretive, and.Creative Reading
is on-providing children with systematic exposure to selected-skills,
rather than on prov1d1ng criterion-referenced assegsment and instruction -
as is the case in the Word Attack, Comprehension, and, Study Skills areas
of the De51gn, descriptive and evaluatlve;lnformatlon therefore had to
be gathered from questionnaires and interviews rather than from tests.
Despite the limitations of subject1v1ty imposed by this’ approach, it,
appears to constitute a reasonabl® means of collecting the type of .
information sought in'this field test. Copies of the questionnaires
and interviaw' guides are 1ncluded in Appendjces A through D. Listed ntt
below are the partlcular questlons for which the stu@y sought answers.

~

* IMPLEMENTATION PRACTICES

.~ V. ! .
A. Initial'Concerns : -
l. Approximately how much time was devoted to staff inservice?
‘2. What proportion of the elementary school population was involved.
- in the field test? ,
: 3. How did the three skill areas fit into the school curriculum?
v 4. Were all leyels of skills and all skill areas of equal utility?
B. General Strategies . . . .
," 1. How was the determination made as to wh1ch Sklll would be emphasized .
- * during a particular period? ’ .
. 2. Were formal ekill groups organized for instructional purposes?
- 3.
. 4,

5.




/

USABILITY . /
{

A.  Materials . '/
1. Was the information provided in the overview adequate for implemen- !
r tation purposes? . f
2. Was the teacher's'resource file useful and adequate? !
’ 3. Was the record-keeping system adequate? !
. , ,
B. Reception ’

! 1. How well did the téachers receive the program in terms of helpful- -
ness and utility? 4
How well did the students recelve ,the program in terms of motlvatlon

. and attitude? ’ .
) ~
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. Table 1 provides descriptive data for the three elementary schools
involved in the field test. The three schools were selected from a popula-
tion of fourteen'which respanded positively to an invitatioggtq Participate .
in the field test The schools were selected because (1) they had well-
established ‘programs in Word Attack and Study Skills, (2) they had shown
a high degree of cooperation in past field tests; and (3) they helped con-
stitute a representative cross-section ‘of/schools. Efforts to enlist a
school from an urban setting were unsuccessful, and this factor is noted
as a limitation of “the figld test. Except for the absence of an urban .
schook, the population represents a reasonable cross-section of schools
and includes both conventional and multiunit organizations. -

4 TABLE 1~ .. '
DESCRIPTION OF FIELD TEST SCHOOLS . n

b
School Location/Type Size . Organization 'Coptact Person
, Central Lake Geneva, WI 42Q " K-6 Joseph Ciotti, . “
. Elementaty | Small town * Multiunit Principal ‘ ’
. .
Johnston Appleton, WI___| 350 , k-6 ‘ Charles Lynch,
Elementary | Small city ... [™——_ | Multiunit Pflnclpal ’4’/- .
V?nﬂerhoof Lakewood, CO . 745 _ K-6 F—Janet—scofield, .
Elementary | Suburban . Conventional ding resource
. ' : , - “Yeacher
. .
. ” .v‘
THE PROGRAM - AN LT
% " Self-Directed, Interpretive, and @reative Reading represéht three

elements of the Wisconsin Design for, Reading Skill Development,,a program
* for the managyément and monitoring of reading skilll instruction. There -are

‘ four fundamental purposes of the DeBign: .
¢ 1. To identify and describe behaviorally the skills: that appear‘to/
A be essential to competence in reading. - /

2. To assess the individual pupil's skill development status.
. . - A

/

. 3 - 0 . /

~ il .




. - .
3. To manage instruction of childreq'with different skill‘develop‘
ment needs.
4. To monitor each pupil's prognessx~ .

>

The program 1ncludes all the components required to 1mplement a sklll-
centered ‘approach to reading instruction. In addition to a list of
essent1al skills for each area, the Design provides specific behavioral,
.or closed," objectives for each skill in Word Attack, Comprehensjon, and
Study Skills, and descriptive, or "open," objectives for each skill in
Self-Directed, Interpretive, and CreatiVe Reading. The Design includes
machine-scorable, criterion-ceferenced tests (Wisconsin Tests for Reading
Skill Development) and/or guides for individual skill assefsment for each
behavioral objective, profile cards that permit the systematic gzouplng

. and regrouping of pupils accordlng to skill development needs, and resource
files containing suggested publlshed materials and teaching procedures, -
‘keyed to- specific skills. The program is designhed to provide a skill-
centered base for an elementary school readlng program, a means for focus-
.ing on the individual student's skill development, and a management system
for both students and instructional materials. For a complete description A
of the program, see Rationale and Guidelines (Otto & Askov, 1974). )

Self-Directed, Interpretive, and. Creative Reading, the three elements

being field tested, include "open™ objectives for each area (Appendix E),.
a single teachet's planning guide for the three areas, wall charts for
recording exposures to skills, and resource, files for each area. 1In addi-
tion, a pupil profile card is provided on which summary information from .
the wall charts can be recorded annually. The card has space for informa- .
tion on all three elements. L : -

. . ¢ .
. s

. PROCEDURES

v

. Durlng the 1n1t1al stages of the field test, a’contact person was
identified for dach school. ‘The primary responsibility of these Q
_ people was to SOllClt from the teachers in their gchools information
regarding 1mplementatlon strategies and thre usability of the program
materials. . In addition, each contact person was respons1ble for synthe-
s1zlng the information obtained from his teachers and communlcatlng it
to the investigators v1artelephone interviews. ~ Y . N
In November 1972 and -May 1973, telephone interviews were held with
the contact person from Ach of the field test schools. Prior to the
1nterv1ew, contact persgns in the schools recgived interview guides
>a(AppEndices A and B) sting thé questions foi which .answers would be
sought. The guides were used by the contact people for soliciting infor- -
mation from the teachers; they also served as an organizational schema
for the interview. , . N .
4 In addition to the telephone interviews, two other procedures were
employed for, gathering information. The firgt invélved the use of'a
teacher questionnaire (Appendix C) administered in Januafy 1973. The
- second involved the use of teacher comment cards (Appendix D) ort WhiCh,ﬁﬁ*Z

teachers could recard specific comments regarding the program ahd its
. ) b N
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’: ma&erials.,‘Although’the questionnaire proved successful, the response
.~ to the comment cards was éxtremely poor. ‘As a consequence, the use of

- +
: \
‘ comment cards was dropped as a data-gathering, procedure. .
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 RESULTS
AN A b
. ~ "
IMPLEMENTATION STRATEGIES ,
»+ _ Results from the questionnaires and telephone interviews indicated

that all three field test schools conducted inservice sessions on Self-
Directed, Interpretive, 9nd Creative Reading prior to the beginning of

the program. 'Following the inService, two of the three schools implemented
the program on a school-wide sis grades K;Gé_ The third school also
implemented in grades K-6, but excluded those children tdzﬁtlfled as
Implsmehtation procedures GQried within as wéll as between
€cific strategies Y

schools.

rather than school-wide, basis.

l readlng," of Creative Readlng
.Interpretive, aqd Creative Reading were

ad

5 g i ere detetﬂizjd on a unif- or grade-wide,
/
.+ Th¢ most common lmplementat'on stratedy was one.in which Self-Directed,’
Interpretlve,.and Creatlve Reading, served és a supplement to the existing
school curriculum. ' In general, teadchers eletted to lncorporaté’gkllls
from tle three readirg areas into the existiny reading ,and language or
communication arts programs. This wa usually accomplished by examlnlng

ts on the oral reading

l C.1, "Intones in oral

in Self-Directed, ..,

ed into the content
be treated in "~

the ex15t1ng programs, e.g., a unlt in angyage
of a poem functioned as Sklll developmend for Ski
Most of t skllls

area programs; however, a small number.o

k\&ls had
lndependent or spec1al group settings. i

* »

‘In’a few instances, a dlfferent impl mehtation stra

in which the Self-Directed,

and Creatjve’ Reading.

were designated as enrighment activit
who mastered and checked out of the¢ £
DeSLQn ggre assigned to lndepende t pro;ects in Self-Dl%e

Interpretlv ,»and Creative Re
s. In these situa
brd Attack skills

S
&

was employed
ng skills
ns, children
Wisconsin ~

thé '
cte X Interpretive,

General strategies for lmplemenﬁhtlon usﬂally began with iﬁgntlflca-

ti

ski

s to the existing curricplum, claSs needs, and intexests.

Whenever
Althou

j;{bf skills for instruction by determlnlng the appropriateness of the

po ISLble, a skill was taught QOncurrentIy w;Eh a content lesson.

hildren worked primarily on skills withih a single level, teachers indi-

cated that skills frém two or more levels were included when abproprlate.
Results from the questionnaires and interviews 1nd1ca$>§'that no formal
processes were employed in selectlng skill sequences or\evaluating skill
needs. .

The amount of daily instructional time devoted to individual. sk@lls
in Self-Directed, Interpretive, and Creative Reading differed within as
well as between schools. Generally, those skills incorporated into the
existing curriculum were allocated half an hour to two hours per week.

7 \ o~ ~N k\v,
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At least one skill from the three areas was included each week in’the
ongoing instruction. When Self-Directed, Interpretive, and Creative
Reading functioned as enrichment, children devoted ‘two to nlne hours

per week to activities involving one to four skills.

[ . ' .

USABILITY CONCERNS | ‘ N

v

-

Information from the questionnaires and interwviews regarding the
ugability of the specific components of the program is summarized below.

_E&ch ¢ péZent will be discussed separately.

he skills and objectives. Results from the field test revealed two
major czgﬁrglsms of the program's lists of skills and objectives. The
first criticism was that the listing of skills for the’ three areas was
not complete. Teachets criticized the fact that many of the skills’ '
traditionally identified as self- dlrected, interpretive, afd creative
were missing from the outline of skills in the program. The second major
criticism was that the leveling of objectives was inconsistent with and
less manageable than that of the Word Attack, Study Skills, and Comprehen-
sion elements of the Wisconsin De51gn. In these latter elements, the
skills are Sequentially arranged by level, i.e., Level A skills precede
Level B skills. 1In Self-Directed, Interpretive, and Creative Reading,
the skills are Teveled A-E, but the level$ do not represent a hierarchy
of skills; i.e., Level A-skills do not necessarily precede Level B skills.
The cverview. The overview functioned as a teachér's planning guide
for the fx?%; test version of Self-Directed, Interpret1¥e, and Creative ,

-Readlng. sults from the field test indicated that the overview should

be rev1sed include more clearly defined implementation procednres, an

appe listing the skills, and expressive objectives for the three afeas.
Teacher's resource files. Although most of the teachers in the fleld

';////teSt found the teacher's resource file useful, they .found the cited re-

source materials restrlctlve and dated, A number of teachers felt that
additional .instructional matérials were needed. They also indicated that
many activities within specific levels were highly age-grade oriented ’
and of limited usefulness across age or grade levels. -

Record Keepimg.' Results from the field test ihdicated that the
record-keeping system was cumbersome for most teachers, mainly due to,
the difference between the record-keeping ‘system for Interpretive and
gative Reading and that for Self-Directed Reading. Teachers. criticized
thexating scale for Self- Dlrected Reading as being largely subjective,
and wexe somewhat confused by the purpose of and procedures for transfer-

‘ring pupils' scores from.the ratlng scale to the pupil proflle cards.

The unit wall charts for tallylng skill exposire in Interpretive and
€reative Readingswere, for the most part, uhused. As in the case of

. . - 2’
Self-Directed Reading, teachers.were confused abo®t the procedures for

transferring Interpretive and Creative information from the wall charts g'

to the pupil profile cards. Most, teachers preferred charting their'chil-
dren's progress on their own class lists.

[
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GENERAL ACCEFTANCE - . : o

3

\“Déé;;te'the problems associated with individual components, the*
' program was generally well received by teachers. They demonstrated a

positive réaction. to the program's §y$tematic approach to teaching self-
directed, interpretive,.and creative reading. Unlike the Word Attack,
Study Skills, and Comprehension elements of the Design, in which program
effectiveness is evaluated by standardized test.fesylts, the effectiveness

- of the Self-Directed, Interpretive, and Creative Rdading elements can be'
measured ohly by. pupil reaction to the program. As observed by the teachers,
the ‘children demonstrated increased awargness and involvement in self-directed,
interpretive, and creative reading.

'
) . . . . . o
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BISCUSSION , §

e

The most significant outcome of the 1972-73 field test was the con- '
firmation that s¥stematic exposure of students to self-directed, inter- '
Pretive, and creative reading skills did increase their awareness of and .
involvement in those areas of reading. In addition, the teachers demon-
strated a positive attitude toward the program's organized approach to ¢
instruction in these areas. . N *

As a result of the field test and consultation with classroom teaéﬁers,

a number of revisidns and modifications have been incorporated into the -
commercial version of ‘Self-Directéd, Interpretive, and Creative Reading.
The skills, record-keeping system, and implementation strategies for the -
program have been substantially revised, and the teacher's resource file 1
has been modified accordingly. This chapter will discuss the révisions
resulting’from the field test. .

.

SKILLS LIST . - C,
N [ ad v N . -

. Although field test\teachersjlifed the attempf to identify and

describe skills for self-directed, interpretive, and creative reading, |3
they did question the conmpilgteness of the skills list. 1In response to
these concerns, there hagrbeenya complete xeyision of the skills list,
accompanied by significant modifications in the skill leveling procedures
and overall hierarchical arrangement of skills. .

A complete list of the skills for the field test version of Self-
Directed, Interpretive, and Creative Reading is presented in Appendix E,
followed by a list of revised skills in Appendix F. The most obvious dif-
ference between the two lists is in format and hierarchical arranggment.
The skills in the field test VET$$ were presented as five levels, A-E, 3 .
with Level E representing a clustering of skills deeigned to be reinforced.
and refined at gradés 4, 5, and &7 Teachers found this sequential arrange-
ment of skills ineffectual for organizing‘jnstructibn.

The revised version of Self-Directed, Interpretive, and Creative Read-
ing skills contains only three levels, a-C, D-E, and F-G, roughly approxi-
nating- to grades K-2, 3-4, and 5-6. All of the skills at a lewel represent
approximétely the same dégree of difficulty; however, successive levels
increase in diffigulty. A further modification of the field test version
resultsg in the ﬂqye&dﬁment of skill strands for each of the three areas.
Following is a'brief summary of the revised #kills, desgribed in terms of

*areas and strands.
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SELF-DIRECTED READING ‘ . |

Figure 1 presents a schema of the'five strands of Self-Directed U

: . Reading. .

. ' . .

Self-Directed Reading

L[] / i
»
. selecting books/ following directions libréry use’
automaticity ' .
readir ‘ . ’
ing rate self-dlrecfipn
and purpose ¢
A A

\ [

Fig. 1. The five strands of Sélf-Directed Reading. )

)

3 . ‘ . ,
The first strand dJﬁls with the self-selection”of books and the
development of automaticity. Automaticity is definéd as decoding that .
is automatic or instantaneous. At the first level the gmphasis is on '
helping students identify’books at approprlate reading .levels ahd encour-
& aglng sastematlc practice in word and phrase recognition. The other levels

’ in this strand develop and, refine these skills. . ' o
The seéond strand in Self-Direted Reading helps prepare students’ to
become more efficient readers by offering them instruction and practice inv
flexibility in rate and purpose. Developing a purpose in reading is empha-
sized in Levels A-C and F-G. At Level D-E students apply the technlques '
of scanning and skimming in learning to vary théir® reading rates.
The ghlrd strand in this area is following directijions. Level A-C -
‘deals with learning how to follow step-by-step.directions. Level D-E
offers continued practice in this skill and! begins td emphasize the imﬁbr-
tance of remembering to look "for directions before beginning a task. Level
F-G focuses on developing the ability to lock for and follow dir&ctions
\ . without asslstance. : R
Self- dlrect;on, the fourth strand, deals with recognlzlng the complex-
ity of a tlask anF estimating the'time and effort necessary for its comple-
tion. Level A-{ focuses on learning to clarify, concentrate on, and complete
. a task. At tHis' level the student receives substantial assistance from the
teacher. At Level D-E the skill is essentlally the same, but there is less
teacher assistance. At the F-G level, the students work independently at -
judging a task's complex1ty and estlmatlng thHeir working time.
The fiftlf strand, library use, beglns at level A-~C by introdu¢ing
children to a few basic areas in the library that relate to their specific

<>

L |
g
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needs and 1nterests. At the other two levels in the ;strand, children are
offered opportunltres to practice,and apply skllls dealing with locatlon,
utilizatipn, organization, and evaluation of library resources.

o

INTERPRETIVE READING
)

Thé six stran of Interpretlve Readlng are presented in Flgure 5.

’

- L /

Interpretive Readlng -

.

writer's purpdse story outcomes

N 3N A
Ad
'S
/ fact or fiction imagery/figurative
language ’
~ / . ’3 -
i ¢haracter traits ]\emotional reaction |
] LIRS ? “ - ]
Fig. 2. The six s¥rands of Interpretiqe Reading. )
b ‘z .
. : ¥

4
The first strand, writér® s;purgpse, introduces and explalns the con-

cept of authorship, i.e., that someone wrote a piece of materlal for people
to read, ‘and that the writer had some purpose in mind. -At Level D- E, a
variety of materials includihg myths, legends, and folktales is used to,
illustrate the range of purpoges found in dlffereng,types of writing. #n
addition, students.are given practice in iden 1fy1ng she author's purpose
+and .are taught to be sensitive to and aware off the author's personal feel-
ings. This skill is refined at Level F-G, ifi which the students progress
to an awarefiess of the writer's bias or opinion. At thls Jevel, they
examine maferials written to persuade or. GXpress oplnlon an@vthey learn
to evaluatg the matérials in those terms. AN

The se&€ond strand, fact or fiction, treats the distifction between
fiction and nonfiction. At Level A-C, the concepts of fantasy and. reality
are introduced and explalned by 1llus€&at1ng, contrasting gand comparing
. the two types of literature. At Level D-E, the’students dre taught the .
difference between figtion and nomfiction and are instructed in the use f’——‘\\
of external sources to verify the reality oﬁ‘people, places, and events
in storles. Students refine their concepts of fiction and noqflctlon at
Level F-G and are taught that £fiction may contain parts that ‘are based
" on reality, and that?nonfiction may contain parts that are exaggerated
colored, or slanted. :

The third strand, character traits, beglns at Level A-C by teaching
students the.meanlng of thé term "trait." Students then begin assigning
descriptive ldbels, such as "lazy" or "brave," to various traits. The ™ -

B, - . -
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- actions may be influericed by’his traits. At Level F-6, students ideqtify

" them a language with which to share their experiences with others. 1In-

" in stories, what will happen next, and leading them to realize that ady

- traits discussed initially are well defined; those discussed later are
more subtle. In addition, students learn that an individual possessgs
a number of different traits. . Further refinement of the skill is carried
out-at Level D-E, where students locate information in stories to support
their judgments concerning-character traits. Students also begin infer-
ring a character's traits by his actions and by redognizing that his

cheracter traits, find €vidence to support their judgments, and make pre-"
dictions about the behaviors,of pa{ticulgr characters based on knowledge
of their traits. | * ) ) -

Stirand four, emotional reaction, focuses on two aspects of emotional
redaction, the reader's emotional reaction to various types of literature,
and the emotional reactions of characters within the literature. At Level
A-C, students learn to identify ahd describe their emotional reactions to
poems, stoxies, and other writings and have opportunities to compare their
reactions with those of other students. At Level D-E, students learr to,
identify the emotional reactions of characters in the stories they read
and learn to recognize the similarities and differences between the re-
actions of fictitious characters and their own reactions. .At Level F-G,
students observe how the emotional reactions of characters in literature
affect the reader; in'thiq way, they beyin to appreciate literature as a
valuable and potent means of creating and manipulating the reader's emo-
tional responses. .

Strand five deals with iffagery and figurative language. Students
are introduced to. sensory imagery at Level A-C. They discover that sen-
sory imagery helps them see and feel what is being described and gives

struction at Level D-E fogﬁées‘on basicatypes of figurative language, "
such as similes, megﬂpho;s, and extended metaphors. At Level F-G, in-
struction in figurative language‘}s expanded by introducing connotative
and denotative Meapnings, parody, puns, euphemism, and colloquial speech
patterns. - Through analyzing the writings of others and writing creatively
thdmselves, students improve their understanding and use ofqgmaginative
and creative language. s - Y. .

Strand gix,~ét0ry outcomes, ig concerned with predicting outcomes.
The skill conSfsts mainly, of having children predict, at ‘various stages

given situation c¥n have a nuyber of outcomes, all of which are plausible.

’

A}

CREATIVE READING . ' 5

Y

-

.t . ) .3
The five strands of Creative Reading are presented in the schéma in .
. Figure 3.

- .
. A .
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¢ ‘(///, Creative Reading \\\\\‘.

dramatization 1 visual expression
- e .
oral or musical . written expression
interpretation
v ' .

personal narrative | .

Fig. 3. The five strands of Creative Readin \\‘—/////‘~\}

g.

The first strand, dramatization, begihs at Level A-C by having students
give dramatic ‘expression to characters and ideas they have encountered in
their reading. The skill is further developed at Level D-E, where thé stu-
dents dramatize themes from literature in the context of their own experi-
énces or contemporary situations. At Level F-G, the students are given ’
opportunities to use drony, parody, humor, and various forms of drama to
transform the contents of pieces of literature into different modes of
expression, moods, or points of view. The strand as a whole offers students %
the chance to personalize and give dramatic express1on to what they read.

The second strand, orai apd nusical interpretation, beguns at Level-,

‘A-C with activities using simple choral readings and musie as aids to
interpreting literature. At Level D-E, students compare and contrast .
various pieces of literature ﬁhrough the use of oral and musical inter-
pretations. The skill is further refined at Level F-G, in whlch*students
experiment with oral or musical interpretations to alter QQ‘ ﬁood or_ tone
. of llteratqr Py : w

. Persoggl narratlve, the third strand in Creative Readlng,ﬁgs prlmarlly
concerned with storytelling. At the first leVel, students aregg;ven oppbr-

- tunities to create and relate stories based on plots, ideas, idents, or
characters from their readings. At Level D-E, the skill is furtﬁer developed
.by encouraglng students to create stories based on their own expgrlences
but stimulatéd by something they -have read. At Level F-G,’ students read
stories and then relate them after making changes to alter such aspects
as mood, tone, and outcome. ’ '

Strand four, written expression, is deSLgned to prov1de studénts
with opportunities to express themselves in writing. At Level A-C, stu-

| dents practice creative expre551on by rewriting stQries théy have read
Students are encouraged to chahge and reshaﬁe events, characters, mooas,
; or ideas taken from the original stories, thus creatlng their own ver-,
smons. At  Level D-E, students write original storles and plays that ,
relate some aspect of literature to personal .experiences or contemporary
situations. At Level F- G,\thgskill is refined by having students re-.

write llterary selections, altering sych aspects as mood, tone, styLe,
mode, or outcome. . o




/

The last strand in Creative Readlng, visual expression, begins at
Level A-C by providing activities that allow students to create a visual
product, such as a drawing or clay model, representlng a scene, object,
charactetr, or idea from their réading. 1In the activities at Level D-E,
students create visual representations that relate some aspect of their
reading td their personal experiences or, Ao contemporary situations. At
Level F-G, the students alter and transfiorm such aspects of their read-
.Angs as mood, mode, and'outcome through’ visual representations.

RECORDI- KEEPING SYSTEM , \ )

A significant modification resulting érom the field test was made
to the record-keeping system. The rating scales for Self-Directed Read~
"ing that the teachers found objectionable were- dropped and replaced
*the tally ,system that was formerly used only in Interpretive and Crgative
Reading. ‘Also, the field test version of the wall charts. was revysed.

This version had provided a separate wall chart for each area, llstlng

all skills and all levels in that area. The new version offers a4 separate
chart for each level, i.e., Level A-C, el D-E, and Level F-G, w1th each
chart .listing the appropriate skills foaWall three skill areas.

In addition, the pupil profile card system for Self- -Directed, Inter-
pretive, and Creative Reading was changed. The rating scale for Self-
Directed Reading was eliminated and replaced By the system of tallies-
used in Intecpretive and Creative Reading, Also, the format of the field
test version (Appendix G) underwent minor revision (Appendix H).

. ’ 1 o

v
¥
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IMPLEMENTATION

t
»

o~

- The major change in implementation strategy resulting from the field
test concerns identification of instructiénal levels. Formerly, instrucr
tional levels were determined by a combination of teacher judgment, basal
Jeader level, informal reading inventories, and achievement scores. -Tn
the revised program, the student is placed at a particular level on the*
basis of his grade level or number of years in school. Students in grades
K-2, or in théir first to third year in, school, are. placed in Level A-C
Students in third or fourth grade, or in their fourth or fifth year in
school, work in Lével DzE. Students in fifth or sixth grade, or in their
. sixth or seventh year 1n s¢hool, work in Level F-G. X
) In the revised version of Self-Directed, Interpretive, and Creatlve
Readlng, students remain at an assigned level until their grade level or
number of years in school allows them to proceed to the next level. While
the student is at a particular level, he should receiveea minimum of three
exposures per year to all skills at that level (the term "exposure" is
defined as a specific time perlod in which the student works on a particu-
lar skill). For example, Level A-C contains sixteen skllLb if a student
receives three exposures to each skill per year, by the end of second

grade he sRould have a minimum of nine tally marks beside each of the
sixteen skills.
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TEACHER'S RESOURCE FILE

-

The most obv1ous changes in the teache

reflectlng the Sklll

evisions and new leve

5

s resource fTle are those

ing sequence.

Hoﬁever, changes

were also made to provide more.comprehensiwe information about the rationale
for’ and background of each skill. The amount and variety of act;v1ty sug-4~
gestions have been expanded, and more care has been given to relatxng
individual skills tq others within the same or complementary strands and
levels; to this end; many of the skill activities and published sources
for Interpretlve and Creative Reading have been cross-referenced

Overall, the role and function of the teacher's resource f11e remains
the ‘same: providing act1v1ty suggestions for directing specific activitied;
observ1ng the student in‘a natural setting; holding motivational conferences

with the student to encourage skilkl application; and prov1d1ng opportunltles

A3

for skill application.
%
€ONCLUSIONS

>

# . v , .

This report has documented thpglggormation derived from thf§ 1972-73

f1eld test of Self-Directed, Interpfetive, and Creative Readin® and has
fly described the modificatio s and revisions resultlng from the study.

In general, students and teache
appeared to stimulate awarenge

accepted the program, and the program
of and participation in skills in the

three areas.

of skills, received substantial critici'sm.

51gn1f1cant amount of confu51on and dissatisfaction with the record-keeping

system .

The

However, some features of the program, such as the selection

ield test also revealed a

P

,JBased on the results of the field test, extensive rev151ons were made'
in the Pist of skills, the record-keeplng system, and 1mplementat10n strat- '

egies, Less extensive revisions were made in the twacther's resourceé file.
£
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AREAS TV, V, VI
Ve . Telephone Inter'view Guide ’ .

Implementation Conditions s .
N

1. what levels (age or grade) are using tpe program?

2. What proportion of -the students in each level are involved in the
program?

\ Gl

- 4
. 3. 1If not all students, how are the participants identified? "

3
&

4. Was there an inservice meetlng (or other faculty meeting) devoted
‘to discussing, the 1mplementatlon of the program’

5 ’

»

.-
\

v
.

5. If there was a meeting, was there a discussion of ﬁhé philosophy‘
of Areas 1V, V, VI partlcularly as it differs from the other Areas
(Word Attack, Study Skllls)? . .

6. Did you have enough direction and supporf materials for implement-
ing the program?

«

Imple@entqtion Strategy -

l. wWhat strategy are you using to. implement the program?

.
.
.
. L) s

- <

2. How is it arranged thag tpé students participate in the activities?

! N—— - s ,
+ 3. When jin what curriculum area) is the student observed?

~»
i

4. Who’does the observing?

5. Who keeps track of the records?

~

6. When (in what curriculum area) are the aﬂtivities used?

-

AN

7. Who directs the activity?

ﬁ23 - . , ' 4 <




III. Program Reception
M ¢, - . 4
+1. How is the program received by students?

%

program?

Progrim Uéabiiity‘,
. Ve
the materials usable?

g 1V,

1. Are :
v '

" ) . . .

- N . T
3. Are the Teacher's Resource Files comblﬁie?"“
. P . |
BN . : _ - \
" 4. Are the Wall Charts usable and useful? ,
5. 1Is the rating scale usable and uBeful?

’ . q.

Is the list of observable haviors useful?
(- -

Cég ‘the attivities of one ley
.differing age (grade) levels?

‘ . .
V. ‘CommentaCards\\_/ -

. ; .
\ t '

%; Do they (students) enjoy the activities?
3 . . “ \(/ ) o
3. What effect does the program seem to_have on the student's
reading (enjoyment, appreciation, or ipdgpendence)?
B . : /\ - PN *
4. - How is the program received by ‘the teachers? g
¥ . N « ;"
ry - , * . \:&
5. Do they (teachers) enjoy using the activities? 7
S . . ,
N \ ‘;? .
6, Do the”tedchers fihd the program helpful

in their total reading

2. 'Are the directions and guidelines usable and useful?

1 be used-with students at

Afe B

. ~':€“‘

I3
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Areas IV, V, VI Telephone Interview Guide

' .

Do you work mainly on\§hg§9 skills from Areas IV, V, VI that fit into
the social studies unit or language arts unit that you're currently teach-
ing or do You select specific .skills from these areas g&d then plan gkill
periods (like you do for, say, Word Attack)? )

.

\ c ] B ~/

. -
.

1 .

21

Are the children exposed to skills from' each of the three areas? How .
do ydu assure that each area 1is represented? . .

. .
q N . - .L.' R
Approximately how many skills would you say a child is exposed to in
§ three-four week period? Does this figure include skills from each of

the three areas? . / .

L]
[}

“How do you determine the level at which the children work in’ terms
of ill exposure for .Areas IV, V, VI? Teacher-judgment? 'Traditional',
grade level? Are the children exposed to skills for Creative and Inter-
pPretive Reading at all levels or are you focusing mainly on a single level
per year?« Do you see the pogsibility in the future of e sing a child ,
to skills at all levels? ’ ) . .

*

14 - .

We had commeg%: that our record-keeping system was imadequate. How '
did you modify theSsystem to be effective? What changes would you suggest
for the pupilvfecorq card? }Wh? wall\cﬁerts? The rating sheetsa .
.t S ) AN R

4 v tes.
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Areas 1V, V, VI Questionnaire "

*  Name - : Scheol

¢ ﬁesition\\f“' ‘ /

‘

-
- o -

Note to Respondent: The primar} purbose‘of this questionnaire is to secure

a complete descrlptlon Of your implementation strategles
for Areas IV, V, and VI. The following questiohs are

not necessarily exhaustive--please elaborate. Pledse
also distinguish between what isedone for each of the :
three areas when they are- treated differently (usually -,
~ they are treated alike). . - .

«

» .
(a) What subject area(s) block(s) are Areas IV, V, VI incorporated into or
correlated with? (&.9., social studies)

\

: ) . o »

¥ ’ o ¢ - i
t A ’

(b) How much time per week is committed to Areas IV, V, VI? ‘ .

{c) Is the Areas IV, V, VI program conducted on a homeroom,’ a unit-wide,
a school-w1de basis? (i.e., which staff makes plans for which groups
of students?) Explain in detail.

~
»
» - .

(@) During an average week, what proportlon (25%, 50%, 100%) of the students
J ) in your unit (or designate other groups) participate in the Areas IV,
V, VI program? . . o~
! . ) . - » L)

(e) How is it determined which students work in Areas IV, W, VI? (e.g., Do
all students work in the program consistently? Only students finished
with Word Attack? Only the students who need particular skiils?) .

\ , .- '

]
.

[

- . - .
. .

(f) How is it determined what IV, V, VI ‘'skills each egedent works on?

& L \‘}Q




(h)

(1)

(3)

v

How is it determined which Areas IV, v, IV level students work at?
Is it the same level for all three areas? .
F‘ . 1Y ‘
. .

Are students exposed to skills in other levels besides the one they
are working in?

> -

What record forms are used? How? (i.e., Do you tdlly all skills a .-
child is exposed to?) .

0y
v

t
»

In order to.fit your lmplementatlon strategy, what adaptations, 1f
any, have you made in the resource file? ’ .

-t
- ' A ° »
e \ .
R ' L ’ &

' - ' - » i ‘ ., Al
¢ ™~ . -~ . a
REMINDER: PLEASK-RPYURN PINK COMMENT“CARDS!! g ,

- S ) GPO 0095160
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! COMMENT CARD

. Areas IV, V, VI . : )
13 ) .
Y ) Date . .
Name . - ' '
" : -
School
¥ Co '
had . 7/
~ Mater:.al affected (be specific, e.g., include page number, level, skill .
- number) Question/Problem
M
A " \1—"’&
Do you have any recommendations? )
\
\ kS N 7
Success ' .
5 » .
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36 N~ .
*+ Directions for
Using Areas IV, V, VI
Comment Card &

In order to obtain the most complete information during the field test we
are providing Comment Cards for teachers. The cards provide a means for
recording information on a day to day basis and thereforg avoid futile
attempts to recall comments &t the time 6Of a Center telephone interview.
In addition, the information on the cafds can previde.a basis for extend-
"ing the list of questions asked in Centier telephge interviews. Please.
help us make the best®use of the cards by obse

ng the following directions.

1. FillTin date, name and school in case we need to talk to you further
about ydéur comments.

2. Be eri specific about the material you are commenting on. We do want
general comments about Areas IV, V, VI, but do not be too general or.
vague about a specific problem.

3. Your comments should either be a question/problem or a report of a
successful activity. Please write any recommendations you might have

. in the spacer provided. We have found such recommendations very helpful.

4. 1Include dll of the materials of Areaé iv, v, VI in your consideration.

. - You 'do not have to comment on everything, but you are encougaged. to
comment on anything that pertai?s to the program. o,
5. Give the card:\io the school contact person for Areas IV, v, VI
. v . . ] . - \T
6. If you want to say more than yoy have time or space for, infd}m the

. school contact person so that the informatiom can be conveyed durlng
the telephone interview. .

. . '

r
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' APPENDIX E

Qutline of Self-Directed, Interpretive, and
Creative Reading Skillg

‘ Y

‘Self-Dlrecte'd Reading

¢

Level A .
1
1. Cares for books properly
2. Applies knowledge of sequence within a book

3. Begins to show 1nitiative in selecting picture bo;;s 3

Level B ‘ ‘ N
1. Begins to apply work study skills independently
2 .
2. Begins to do recreational reading .

3. Begins to select suitable reading materials independently >

C

- Level C
1. FiMds answers to questions independently
2. Locates sources of information independently

y Develops increasing oral fluency 3 .

Level D &
1. Develops varied purposes for selecting material 1
2. Begins to do independent research 2 o

3. Applies reading skills to subject matter areas 3

Level E . 5
1. Applies work study skuls{’in ¢conducting indepehdent research

2. Reads independently .
2
a. Enjoys reading and reads widely * .
b. Keeps a brief record of his library boak reading >

¢, Enjoys sharing his readin_g experienge$ with others -#
. 3
Interpretive Reading Skills ,\ ‘
Level A
. L , 1 .
1. Recacts to picturcs and relates to own experiences N

39
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. . 2
2. Shows interest in %iones read ‘
( .
, . , 3 :
3. Begins to react to and enjoy mood of poems and steries

Level B

¢ -
1. Sees humor in situations
y 2
2._ Reads orally with expression "

‘ 3. Empathizes with charactérs

o

Level C - .
1. Identifies character traits

2. Begins to make judgments about story plots
T C

e Level D’ . : 2 5,

\. Recognizes reactions ﬁd motives of characters

2. Relates to stories set in backgrounds different from his oi'n

"

— Level E

\\) 1. Relates 1solated incidents to thé central idea of a story

0 -
b N

2. Understands character roles

A4 [ 3 3 .
3. Forms and reacts to sensory images A
4. ldentifies and reacts to tone and mood

5. Recogni¥zes and analyzes subtle emotional reactions and motives

. of ‘characters ° '/ ,
) - 6. Interprets and app}eciafes 'types of language (figurétive, idiomatic“
and picturesque dialgctical) 6 ) . ‘
’ 7. Sensc_as subtle humor and pafhos 7 L,
8. Reacts toawriter as well as writing * - .//,/ .,
Begins to identify ele;*nentssof style 8
4 b. Begins tQ identify the author's purpose in writfng s =*

c. Begins to e’déluate and react to ideas in light of the author's

/0 . |
/ Purpos*;z . \/ 3 .
VI\ Creative Readir\lg Skilés

Level A _ - ' / :
1

. 1. Participates in dramatizations based on stories heard

GPO 009-816~5
S
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M

2. Reflects mood in use of voice in retelling stories and rhymes

¢

Level B .

1. Enjoys rhythm in words of poems and stori 1

I

2. Interprets iwdeas and stories through d/i}c/ussions, dramatizations,

drawings, etc.

8. Participates 1n group problem solving activities based on reading > . ‘

4. - Participates in development of adaptations Qf stories read 4

Level C

1. Uses voice intonafion creatively in oral reading 1 ‘
. . VA |

2. Interprets acts out stories read 2 g

Level D L

“~

N 1
1. Creates own plays based upon stories read .

v

'3 o
2. Projects to new situizt)éns ];nowledge of/character traits and -

-
I

situations encounteped in re'a.ding
Level E »;/ .
1. Parti’cipates in and enjéys choral reading activities 1,
2. Effectively evokés mood and gmotional impact in refelling stories
. ., Tread 2 . ‘

- 3. Expresses,in artistic media ideas gained from reading °

& } . o ~
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"+ - Objectives for Self-Directed, Interpretive, s
~ ® and Creative Reading
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L | )
0BJECTIVES FOR SELF-DIRECTED READING \/—1’7\ (,

-

Level A-C

I,
\

1. waith teacher guidance selects books appropriate to his 1ndependent
readlng level and begins to develop automat1c1ty in word and .

phrase recognitaon. ’

2. Uses basic book skills, i.e., locating the title, author, title
pPage, table of contents, and index, to determine whether a book
contains information he needs .

4

3. Responds to brief oral énd writteh directions. .

4. Exhibits self-direction by
«@
(a) -asking appropriafe questions about an assigned task for
purposes of clarification; and’

(b) attending- an assigned task.

5. Locates and ueeb basic areas in the library ggpropriate to his
needs and interests

Level D=E : ’ ’ : J‘waﬁi;

) . ! J

1. selects books appropriate to his 1ndependent rea‘lng tbiligy and. /f
{

develops automaticity 10 word recognltlon '

»

2. Prak}mces the techniques of scanning to find a specific fact and ~4.
skimming to determine the general theme .

3. Responds to written d1rectlons which have been explained by the
teacher. » .

4., Paces Himself with minimaléteacher supervision to camplete a
task within an allotted tifme.

*
-

5. ._Locates and uses bas1c references accordlng to his n eds a

1nterests
. . . A‘)
EG 7 ~ .

. -4

R ]
1. Selects books appropriate to his independent readlng abllﬂty and

+ refines automaticity. ¢ Lo

»

2. Adjusts rate in view of purpose for reading.

L

~
"3. Responds independently to written diregtions contained within
an assignment.




4., Exhibits self-direction by

(a) finding answers to questions independently; and

(b) pacing himself independently to complete a task within an

allotted time.

¢
5. Independently ué?s library facilities appropriate to his %urpose.

OBJECTIVES FOR INTERPRETIVE READING

Level A-C

-

l. Considers writer's purpose.
7 2. Notes reality or fantasy. '
3. Notes character, traits and‘ motives.

4. Notes emotional reactions. -

5. Notes sensory” imagery.

6. "Predicts outcbmes. . //5\\

. [ 4
Level D-E

1. Identifies writer's purpose and attitude.

2., Identifies fact or Eictionl

3. 1Identifies character traits and change§,

4. Notes characters' emotional reactions.

5. Notes figurative language, metaphors, and similes.
6. Predicts outcames.

Level F-G

z

l. Considers writer's opinion.

2. 1Identifies elements of fact in fiction.

.

»

I~

3. Identifies and compares character traits, attitudes, changes,

. and motives.
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B

4. - Identifies with characters' emotional reactions. - Y
5. Notes use of connotative ang dknotative words.

6. Predicts outcomes. e \\

OBJECTIVES FOR CREATIVE READING

Level a-C ‘ .

1. Dramatizes characters, emotions, and movements from literature.

2. Gives oral and musical interpretations of literature.

2

a

3. Tells stories based ‘on characters or themes in literature\

W
4, Wnte? (or dictates) stories based on characters or themes in
literdture.

5. Creates a visual representation of a scene, object, character,

\\\\ # or idea from literature.

Y

Level D-E

.

1. Dramatizes themes from literature in rAlation to own experiences
or contemporary situations.

2. Presénts oral and musical interpretations of llterature read and
related literature.

3. Creates original stories about personal experiences or contemporary
situations based on literature.

4. Writes stories or plays that relate some aspect of literature to
personal experiences or contemparary situations.

5. Creates visual representations that apply certain themes from
literature to own experiences or contemporary situations.

.

Level F-G

l. Uses drama to transform the content of literature to different
modes, moods, Or points of view..

.

2. Alters mode, mood, or point of view of literature through oral
: and musical interpretations.

3. Creates stories by transforming the mode, mood, or point of view
of literature read.

\

14~ \

Y
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|
4. Rewrites a piece of literature with mode, mood, or point of
view transformed.

B 5. Creates a visual representatlon of some aspect of latbrature
read that transforms it into a different mode, mood, or poaint
of view.

/ GPO BOV—S16—4
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A,

Wisconsin Design for Reading Skill Development
V. Self-Directed Reading

a.l

.
ro

Y

o

-

Cares for books properly
obs. 1 _ obs. 4

Applies knowledge of sequence D.1 Selects materials for varied purposes

obs. 1 _ obs. 4

Selects picture books
obs. 1 _ obs. 4

obs. 1 _ obs. 4
Reads for recreation

obs. 1 obs. 4
' —— ——

obs. 1 __ obs. 4 _

Finds answers independently

obs. 1 obs, 4 _

obs. 1

obs., 4 .

Reacts to pictures
0000000

Storv interest

0000000
00035000
0000000
0000680
0060000
0068300
o prots

OO0O0000O0

Motives of characters

O00000O0

Story backgrounds

OO0OOO0O0O0O0

’
Applies word studv skills

Selects suitable reaaing materials E.2.a Reads widelv

Locates sources of information E.2.c Shares reading experiences

Interpretive Reading

Name

C.3 Demonstrates oral fluency
obs. 1 _ obs. 4

—_—

ool

obs. 1 _ obs. 4 _

D.2 Conducts 1ndependent research
obs. 1 _ obs. 4

D.3 Applies skills to subject areas
obs. 1 _  obs, 4 __

F.1 Applies work studv skills
obs. 1 _ obs. 4

e obs. 1 obs. 4

E.2.b Keeps reading record
obs. 1 obs. 4

¥ obs. 1 obs. 4

E.1 Story ideas

OCOO0O0OO0O0O0

E.2 Character roles

OCO0O0O0O0O0O0

E.3 Images

0000000

E.4 Tone and mood

OCOO0OO00O0

E.5 Motives of characters

OCOO0O0OO0OO0O0

E.6 Tvpes of language

OO0O0O000O0
E.7 Humor

OOOOOOO

E.8.a Writing stvle
OOOOOOO

E.8.b Author's purpose

OCOO00OO00O0

F.8.c Fvaluates writing

OCOO0O000O0
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VI. Creative Reading

A.l Dramatizes stories
OCO0O0000O0
A.2 Reflects mood in voice

OCO0O0O0O0O0O0

"B.1 Enjoys rhythm

000000

B.2 Interprets ideas creatively

OO0O0000O0

B.B Solves problems with(f;oups

OCOO00O0O0

Develops story aiéstaﬁions

OCOO0O0O00O

Intones in oral reading

OCO0OO0O0OO0O0

experimental c(opv--Sept.

1‘7

Interprets and acts out stories

OCO0O0O0O00OO0

Creates own plays

000000

Projects knowledge of chéracters

O0000O0O0

Enjoys choral reading

OCOOOO0O0

Evokes mood in telling stories

OO00O00OO0O0

Expresses ideas artistically

00000Q0.

1972
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ISCONSIN DESIGN - . SELFDIRECTED,
OR READING. SKILL " e INTERPRETIVE, AND

N

. DEVELOPMENT B CREATIVE READING

@11975 — The Board of Regents of the

} University of Wisconsin System . -
‘ &
‘ - LEVEL A\C
Salf-Directed Reading Interpretive Reading Creative Reading

1 Sélecung books/automaticity 1 Dramatization

2 Reading rate and purpose
-
3 Following directions

1 Wrier's purpose

1]

~

Fact or fiction

Character traits . | 3 Personal narrative

2 Oral/musical interpretation

4 Self direction

-~

Emotional reaction 4 Written expression

w

5 Library use Imagery/figurative language 5§ Visual expression

=]

. Story outcomes

L

LEVEL D-E
Seif-Directed Reading Interpretive Reading \ Creative Reading
1 S'olectmg books/automaticity 1 Wniter's purpose 1 Dramatization
‘ -

2 Reading rate and putpose 2" Factor hcu":)n

Y J
D 3 Folowing directions .

2 Oral/musical interpretation

3 “Perional narrative

v
4 Emotional reaction :l 4 \N;n(en expression // ‘

5 Imaqerv/'hgurauv. language

s

3 Character traits

il

4 Self-direction,

5 Library use | 5 Visual expression

!

6 Story outcomes

RHH

LEVEL F-G

»

S8If-Directed Reading lnterpret‘lve Reading ' ' Creative Reading

1 Writer's purpose 1 Dramatization

Fact or fiction o

~

2 Rngmg rate and purpose

L]
E 3 Foliowing dirsctions
[ ]
]

2 Oral/musical interpretation

Character traits s 3 Personal narrative

w

4 Self direction Emotional reaction 4 Wrtten expression

w

5 Library use Imagery/figurative language

it

5 yuual expression

N

Story outcomps

.

Hinn
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