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. THE RELATIONSHIP BETNEEN\I;E PARENTAL "WARMTH-HOSTILFTY. DIMENSION
AND THE DEVELOPMEHT OF ACHLEVEMENT ORIENTATION IN MAL[S AND FEMALES

N\ ‘ 1- IntrOduct1on

, A L LL 1S AL |
!

!
'

. i .
How does parental warmth af¥ect children's achievement motivation and
& . \ L]

behavior? Do'bqys5and girls react differently to'parintel warmth in terms
' 1)

of the deve]pment'of achievement motivation? Dogs parental affection have ~

different meanings for children's achievement when that affection is.evidenced:

B e . : .
in a controlling environment and in a permissive environment? These are some

of the questionhs which have been addressed in recent studiés. These questions

- are important, because parental socialization during childhood has long-term

effects on ach%evement (Stein & Bailey, 1973, Crandall & Battie, 1970;

.
N [

Kagan & Moss, 1962; Cranda]] 1963). . y

The, purpose of the present paper is to summar1ze and d1scuss some of the

\stud1es which relate parenta] attribufes (espec1a]]y warmth) to children's

\

- . . N
achievement drientatiors. By achievement orientations we mean both achiévement °

motivation ard achieve@ent behaviqrf Sex differences will be pointed out

‘whenever possible. |’ - . S oae e e

!
! .

The warmth-hosti]ity or warmth-rejection dimension i5 one of two'main
parenta] dimensions wh1ch have continually arisen in actor analyses of ch1]d
rearing patterns (Bec&er 1964; Schaefer, ]959) The other naqgr dimension,
thit of perm1ss1veness restr1ctqveness w111 be considered in this paper only *

in relation to the warmth-host111ty dimens1on. Becker* (1964) croposes that 3_

third major parental diménsion should be considered. anxious emotiona) involve-

\ -
ment versus calm detachment. However, not enough research has been done on that

dimension to just¥fy its inclusion /here. ’ f ) L

"




v

Before discussing: the stud1es we will br1ef]y rev1ew a ?ég of the maJor
theories of ach&evement mot1vat1on and behav1or and then w111 attenpt to de~ -
scribe the two main parental dlmensions.

Some %heories of Achievement Motivation and Achievement Behavior

Different invéstigators have used varying definitjons of achievement orien-
tation, achjevement motivation, and achievement behavior. There has not been
.. complete agreement on'definitions, either theoretical or operational,
" because achievement theory is cdntinuing ‘to evolve (as we will discover in some

of the presentatiohs this morning).
Crandall (1963) states that most definitions of ach1evement do manage to

airee on the 1dea that the kinds of s1t§‘£?ons which character1st1ca1]y evoke

achievement mot1vat10n, and in which achievement behaviors w1]1 ensue are,those

in which co;petence of performance i$ the ‘focus. "The aim of achievement

,behavior is to obtain pos1t1ve reinforcement for demonstrated competence. .l
Ach1evement situations invariably contain cues perta1n1ng to some’ standard of
exce1]ence which wﬂ%l define _degrees .of competence or 1ncompetence "

1963, p. 418{

'(Crandall;‘

The best- known.theory of ach1evement bot1vat1on was or1anaJJy proposeq

by McC]e]]and and his co]]eagues in the1r 1953 book The. Achievement Motive.

They saw achrevement motivation as a re]at1ve1y stab]e genera]1zed perSona]ity
dispos1t1on to strive for success in __x_s1tuat10n in which standards of
.%ﬁbfce]]ence are app}icable. Th1s conceptua]tza n (measured mainly by projective
methods such as the thematic apperceptiog'test) as fairlj ue]i supported for
,'ma]es but not. for females. R ‘
In a later formu]ation Atkinson (1964) proposed that_ac ievement mottvation
'that is, a disposition to seek,sutcess) is not. the only motivktion affecting

achievement-oriented behavior; ’n fact, there 1\ a second, equa

\{y important
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‘motive: the motive to~avo1d a?1ure 0ther sdfuation;relat%g'factors a1so
"« N\o influence the 1nd1v1dua1\s ach1eVement behavior, such as expectancy‘of success,

and the va]ue or 1ncentJve presented by success: 1n a part1cu1ar act1'1ty Thus,
¢

this cneory fa11s inko the oenera] class of expectancy-value theories. " For the

not1ve to achieve to be aroused, accord1ng to this. theory, several things must

occur: _ ' . VR
. The individual must consider himself.responsible for the
. outcome (success or failure), there must be edplicit knowledge
of results so that the individual knows when he-has succeeded,
and - there must be some degree of risk concern1ng the poss1b111ty e
of success. (Atk1nson 1964, p. 241) _ \

, Another expectancy-value theory of ach1evement mot1vat1on-was proposed by " N ‘/

, the Cranda]]s (pranda11 Katovsky, & Preston, 1960; Crahda]l & Battle, 1970).

~

In thewr model, which app1ies toda11 ages and both sexes, achievement hehav%orsis

defined as "behavior directed towards attainment of positive reinforcement or:

i

avo1dance of negative re1nforcement (from oneself or from others) specifica]]y _—

or\the competence (skill) of one s performance in tasks or situations where

' standards of .excellence are app11cab1e (Crandall- & Batt]e, 1970, p. 41). In

X, ..
this theor/, three determ1nants of motivation 1n g1ven situation are: attain- .
“ment. va]uc, expectancy, and m1n1ma1 standard of re1nforcement '

A v

%
' ‘ - One of" the.b1ggest contributions made by the Cranda11s is the idea that.

ach1evement motivat1on could not be 'seen as a g]oba], un1tary var1ab1e In 1960,

. 7
~ Crangall, Katgvsky, and Preston wrote: . - . o N

Research by McCleTiand and his co]leagues, fer examp1e has .
impticitly émployed the concept ‘of n achievement #s though achieve- ,
" . ment motivation, regardless of the area in which it was evoked, was .
. invariant. Contrary to this, our observations suggested that achieve; :
" ment motivation, achievement standards, achievement expectationd, ' .
and ach1evement.efforts may vary marked]y from one achievement area .
to another.: {Crapdall, Katovsky, & Preston 1960, p. 790) . L
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i
Tpe coneepe that achievement MOtivaFjon is more than just one ynitary 7r ,
dispdsit%pn is,furthehAEiaborated in Vereff's paper, "Varieties,of Aehieveme'r .
-Mot1vat1on"'(]975), in wh1ch SiX types of ach1evement motivation are distin- *
'gd1shed. These s1x types are based 1nteract1ve1y on whe%her the individual
emphasizes the process of Qev1ng edh1eved or the impact of the accgmp11shment%
. and on where the perSOn derives hii standards of excellence (in himself, in spme

al fask'demand) > . \ ‘..

socia] reference, or in an impers N

_Sex d1fferences in ach1evement mot1vat1on have a]ways been confusing to
theorists; 1n 1958, Atk1nson referred to sex\\jfferences as “perhaps the most

pers1stent unrésolved problem in research on n ach1evement "" That statement
%

was in a foqtnote to Atkinson's enormous‘comp11at1on of available theory and =
. data on achievemgnt motivetfbn--the only mention of female achievement motiva- \
. ® . ) R

tion/in the entird book, as Horner (1968) points out. - -  ~ {
// Many theorists, such as Crandall (1963), have postulated that the reasonsL

for achievement behavior may vary for males and females. Crandall states (1963,™

pp. 438-9): N | S P

ApproVal amd affection from others may more often be ultimate T
goals_of girls' achievement efforts, while achievement gqua achieve-
. ment appears—to-be=the more characteristic aim of boys achieve-
/ ment behaviors. Ih other words , girls” achievement' activities and
Q- striving seem to be more "other-directed," while thofe of boys are .
/more autonomously determined by their own iriternal «standards and
their need-of self-approval. : ) , | :

Veroff (1969) also pﬁoposef that females' achievement.motivatioq is more

-

dependent on externa] social cues and, rewards than that of boys. As summarized -

S

by’ Stein and-Baitey (1973, p. 349’ Veroff's e e

' .., . initial stage for both sexes 1s autonomous achievement moti- .
vation; a period in which the child learns to evaluate his perfor- "
+ mance-against his own standards. The segond step is social compar- )
. Ison achievement motivation diring whx?gpthe child Tearns to compare .
his or her performance with others. ally, these two types of - .
motivation are thought to be integrated. He proposed.that females .
pass through this developmental sequence more slowly than males and
less, often reach the ‘final stage of integration. . . . . v

-
1
.

= I ,..;(.\1 . L
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- In\tqgmr theory’g? sexadifferences Gara1 and Sche1nfe1d (1968, p. '270)0 )
. propose thaggfrom ea¥1y ch1]dhood on males aRpear to have greater a&h1evement ,

neecs\o1rgctgd towand sdccessfu] kask accomp11shment wh11e femaies exhibit T “

v greater aft\]1at1ve socaal needs d1rect2d toward successful 1nterpersona1 neﬂ

‘e < .

Jdattons. htcord1ng to, Garai and' Scheznfe1d males seem to possess 1ntr1nsic N /’

|

|
[P T %

ach1evenentﬁh0t1vét1on wh1ch f1nds 1ts main.sat1sfact1on in the successfu] . )

- :\_ . .,

accompL1shment of the task 1tse1f whereas fema1es appear to be‘§u1ded by |

‘\
b4 ‘ .« ",
“extr1ns1c ach1evement motivation which makes them der1ve greater sat1sfact1on . S

x .. ,‘.
. from praise and recogn1t1on from Gth&r&"* ' *[« . j L ' \o}fj

e !

. Stein and ﬁfiley Na73, p. 350) dfsagree with theories which con31der

females' ach1evement behavior to be 1nst1gated pr}mar11y by aff1]1at1on motives
N . i * 7
or'des%re for social approval per se. ,These two 1nvest1gators propose that

social skills and irterpersonal re]atléhs are a central area of ach1evement
concern (not Juicha§f111at1on concern) fbr many females. They state (p. 350),
gt

\ "females are n ecessarily nore sehsat1ve to social approva] " and }females'
s , . l ‘ \ r
ac:ievement or1entations are 11ke1y tp be man1fested in areas which represent

cultura]]y def1ned sex-appropr1ate acé1V1t1es,“ such as social sk111s

-, ’ \Horner (T968) das the fiAst to posfh1ate and test the now we11 known mot1xe

5)avo1d suocess"def1oed as the d1spos1t1on to become anx1ous ahout achieving

because of the expected negat1ve conhéqﬂences of success. This mot1ve was

- .

fOund-maiNWy among fema1€§ in competithe ach1evement oriented s1tuat1ons par-

; r .

‘ t1cu1arﬂy those 1nvo]v1ng competittoh against males The motive to avoid guc- ) .
- * _\ - ‘e
. cess is seen tb be associated in’ 1arge part mith affi]iatwon concerns, such as
»ﬂ ‘s R .
) fear of béng sdcia11y reJected becauSe of success. 't T : .~,b Y

"‘- L‘ &4’ 0..’: . ’




‘ . ) 4 . . , . v ,' . . ! l .
‘ . . - . .. . ! ’ .
4 . . 4 i . ." , ' _. . ' NS N - " N
' . o ’ . . . . , \ L . ~" . »
- There are mapy other aspects of. achievement motivation and behavior, -

suqh as attr16ut1on for success and fa1Ture Tevel. 6flaspiracion and . T
T ) task ber51stence Those aspects will not be deaTt w,ﬂh in th1s extremeTy (:;
br1ef overview of theor]es of. achievement or1entat1on" The attempt, here
, . 1s to. convey some of the d1vers1ty of th1nk1ng wh1ch character1zes past

and gresent research jn ach1evement motivation and ach1evement behavior. = -

‘ , Tt 1s now time to describe the two main parentaT d1mens1ons warmth host111ty

-

and permissiveness- restr1ct1veness. : o \

1

-

I11. Descr1pt10ns of the TWo Ma1n Parenta] D1mens1ons

T )
Though many of the studies which w11$ be d1scussed here use rather dif-

ferent definitions of aspects of the two major parental dimensions, nevertheless

[

it is possible to mention certain commonalities. To describe these dimensions,

~

8

we will turn to Becker,(1964, p. 174): )

2 /. The warmth versus hostility dimension is defined at the :
warm end by .variables of the following sort: ~accepting,
affectionate, approving,- understanding, child-centered, ' 5
frequent usg of.explanations, pos1t1ve reséonse to dependency .
behavior, high use of reasons,in discipline; high use of praise,

* in d]sc1pT1ne, ow use of phyJ1caT punishment, and (for mothers)
Tow criticism husband. The hostility end of the dimension

+ would be defined by the opposite characteristics. The restrictive-
Ness versus permissiveness dimension is defined at tke restrictive

. end by: ~many restrictions and strict enforcement of demands in

- the areas ‘of sex play, modesty behavior, table manners, toilet .

~ training, neatness, orderliness. care—of househon furniture, noise,
N ) iobed1ence. aggre551on to sibs, agare551on to peers, and aggress1on to -parents. -

.Becker emphas1zes that the two dinensions arg reTat1VeTy 1ndependent.

of each other, that iss they appear.orthogona$ when examined factdr analy-

| ‘ tically. He explains, " ’
: . ]

’ By -<independent, we mean that on the average restrictive .

| (or permissive) parents are neither predominantly hostile nor - -

| warm, but can show all degrees of warmth and hostility. (Becker,

1964, p.’176). \ L.

-




N To express ?t another way,- the fact that a parent 1s perm1ss1ve rather

etuan restr“ct1ve does not necessar1]y predict. whethe? that parent 1s warm -
or hostiTe toward the ‘child. o o\ .. .
Parent behavior is not un1d1mens1ona] it doe$ not censist
’ simply of variations along a single axis, as popular oversimpli-
fications . . . sometimes seem to impTy. Parents may love their -
children, or they may reject them. They may also, however, be’ ' L
19v1ng and-contro]]1ng, or lov1ngmand permissive; rejecting and - C
<ontrolTing, or rejecting and pefmisgive. The response of the '

chidd will not depend simply on one aspect ‘of the parents' behavior

and personality, but rathengn the combined effect of many aspects.

(MUSsen Conger, & Kagan, 1969, p. 483).

Having exam1ned somt of the agh1evemept theories and having descr1bed the
two main ch11d rear1ng dxmens1ons we are ngw ready to look at some studies

concerning the effects of the warmth- host1]1ty dimension on ch1]dren s achieve-

&

ment or1entataons The perm1ss1venes$ restr1ct1veness dimens1on w1]] be touched
\

. upon very br1enynqn those stud1es in which that dimension interacts h1th the
}usﬁ \ r* N
AR warmth-host1]1ty dﬁmension
' BN ' i ) N

M |

v, Achievement‘§t0die§ Related to the Warmth-Hostility Dimension
The warmth-ho;ti]ity er warmth-rejection dimension is‘perhape the mest
widely studied dimension of parent-chiid re]atjonships. (Maccoby & Jacklin,
1974). “However, much work;remains to be done in the area of thé effects of
parental warmth on ch1hdren s ach1evement motivation® and behav1or More stuF1es

o . ~

have been done on parenta] influences on chtldréh s.achievement behaviors than »

. on parenta] inf]uences on chi]dren‘s achievement motivations. (Crandall, 1963).
. As we: will see, a main theme runn1ng through most of the resu]ts of* ks
achievement studies is that extreme]y high levels of ear]y materna] war d

" nurturance appear to have a detfﬁmenta1 effect on fema]es'.achievement orign:

" tations, though not on those of males. It seems that modemate paternal warmth

i
(or even slight hostility) fosters achievement orientation in girls, while high

‘ .
Fa ( . . -




it " ’
‘orientations in boys. Warmth is more often correlated with males' than

with females' achievement orientations (Cranda]], 1963). In.contrast,
parental permissiveness or absence of maternal intrusiveness mdy bé a-

-

> maternal nurtupdhcé and affection are afsociated’with strong acﬁ&evenént ; l
more important factor for gﬁnls than for boys in terms of deve]opment,qf '
achievement orientation (Maccoby, 1966; Stein & Bailey, 1973). .
Veroffl(1969) suggestsffhat the development of a girf's’achievement'
, ' mdtive ;equ%res a somewhat rejecting.aﬁti%ude by.the mother when the 91}1
o ! is young, an appropriate tining of stress. and mastery in milee cnildhood,
‘her acceptance of the appropriateness of female aenievement, a fema]e\fo]e-

model who, is not too étrong orfdomineering, and not toe strong an emphasis

I

~

\\ on 1nterpersona1 gratrficat1on dur1ng ear]y childhood. . ’
Crandall (1963) states that the resu]ts of research concern1ng _paren-
ta] 1nf1uences on boys achievement motivation are somewﬁ%t cbntrad1ctony
. Tng of the ear]1est studies in th1s area: (both by McClelland ‘et a1 1953)
o “haVe conf]icfing'results Both stud1es used prOJect1ve techn1ques for mea-
-suring n ach1evement and the subjects' own rat1ngs of the1r parents were the, ‘
ordly measure of parental behaviors. College ma]es with a high achievament i
need rated the1r fathers and mothers as more reJectant than did co]]ege ma]es
p . who were 1ower in ach1evement need. In contrast, high school boys with strong

. achievement motivation rated their fathers as 1ess regect\nt than did their

4‘ /}
Rosen and D'Andrade (1959) studied both ach1eVement mot1¥at1on and

low n ach1evement peers ' - T ) |

achievement Bﬁqavior of boys between the ages of nine and eleven, as we]]
as the attr1butes of parents of ‘the low and h1gh ach1EV1ng boys. Parents of

the high]y’achievement fotivated boys-held higher aspirat1ons, standardé,

»
*

-




’

T

»
-

v

. b . K ‘ »
and expectat1ons for the1r sonsﬁ performances than did parents of boys w1th,

Tower need for ach1evement Mothers of high n achievers d1ffered from.

- s

mothers of low n_ach1e9ers‘1n being more rewarding and "pushy;" in contrast,

LS

their husbands gave their sons more autonomy. The mothers but not the fathers

, were likely to reward their sons with'warmth and approval, but they also

tended to punish.with hostility and rejection. Garai and Sgheinfe]d (1968,

p. 234) remark: '

. LS > . .3 »

P " “This: particular combination of affect1onate maternal
warmth or nurturance with.the tihreat of withdrawal of maternai
love as a punishment for fatlure or inadequate performance dis- ~
“inguishes the methers of highly motivated boys from those of .
, boys with low mot1vat1on

-

-

UAnterbottom (1958) also studied child-training procedures used‘by

A

mothers of preadolescent boys who were high and low in' achievement motivation.

-~

She found. that early independeLce training by mothers influénced their sons

to have higher need for achievement and more ifidependence. .Also, mothers

3y * < I
of hidh n_achieving_boys were more likely tJ demopstrate physical affection

when a demand for achievement had been fulfilled; s - o

.

-Crandall, Dewex, Katovsky, and Preston (1964) found that the parentg'

&

attitudes and_ behav1ors were associated with their augh rs' performances

.on ach{®vement tests much more freguently than with those of -their sons.

1

- : / L .
Giris who were competent readers had both less'affectionate and less nurtyrant
1
mothers than d1d the girls who demonstratedv]ess readirg prof1c1éncy In

£

add1t1on girls who performed better on the ar1thmet1c ach1evement test had ‘

mothers who were relatively low on Thurturance. uThe more prof1c1ent g1rls had
. o .

fathers who more often praised and' less often criticized’their everyday intel®

lectual achievement attemots. Crandall et:a]. offer somex possible reasons

why low maternal nurturante and affection seem to foster academic competence

’,

-

<.
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in gir]s'; (1)' Girls who-\\d not receivé as much maternal afFection might.

’ have turned 'to achievement a\\af~0urce of satisfaction and security. (2) Pre-
. vious researqh has shown qhat maternal nurturance fosters children s depen-
‘depce and 1mpedes the de%g]opment f independence and achievement behaviors.

(3) The 1ess nurturant mother might be more involved with her own achievement

and«thus might be anm achieving role modeJ for: her.daughter

The question remains as to‘Why more smgnificant re]ations obtained

- A .

\
" between ﬁarents attitudes and behav1ors and their daughters academic per-
% formince than occurred between these parenta] att{\odes and behav1ors and the

.boys perforﬁagde The 1nvestigators in this® study bﬁ(er\t:e hypothe51s that
grade-school ‘boys may differ from girls in their susceptibi ity to adu]t in-

‘f]uence Girls achievement efforts might be direct]y related to their desire

P

for adu]t approva] while boys achievement behaviors might be more autonomous]y

determined. - : - . ’ ' \ ¢

As we have just seen, Crandall et at. (1964) Found pgrental\behaviors:
and attitudes to be correlated with achievementntest.pertormance for girls

but not for boys. 7In contrast to the Crandall findings Bay]ey and Schaefer

wh

»

(1964) discovered that maternal behavioy predicts a number of 1ater-developin‘
characteristics for boys but few for gir?s. Maccoby (1966, pp. 37-8) notes

that thé Cranda]f measures were concurrent while the Bayley and Schaefer measures’
were predictive over severa] years. Maccoby also states that it is difficult. to
te]] from these conf]icting findings whether the effects of early socialization
are more lasting for one sex than for the other.

As pointed owt by Maccoby (1966, p. 38), the o studies do show some con-

¢ absence of materna] intru-

& <

siveness is a more important factor in the inte) ectua] development of girls
% o A

- ,1/‘

51stencies however. Both studies rqveal that 't

A




than of boys, while warmth and c]ose/%;pentivenéss are po%itive factofs

“only forpoys.” - P R

*

In the Bayley and Schaefe} report, mothers who were affecfiopa;e, .
?gpcepting,'ega]itarian; and_autonomy—graﬁting in refatiqn to their sons
tend: to have happy, calm sons ﬁhd'make,below,ayérage mental scores in the .
first years but gain rdpidly in the next years so that by age five and there-
after they a{g'morerjikely to have high iQd. Hostile, punitive, énd reject- .
ing maternal behavior is related to active; unhappy,‘négative, _and responsive-
-to- person boy babies wh9/ﬂ;ve high 1nte1]1gence scores*at first and lower iQs
after age four This re]at1onsh1p did not occur for, gms whose ]ater IQs
‘and achievement were.more re]ated td demograph1c or genetic factors (parents'
edugation,. fagthers' occupationa] level mokhers’ inte]]iéencei

Kagan and Moss (1962) in the1r 1ong1tud1na] Fels study found that the
pafpérn most likely to lead to involvement in intellectual achievement in tbé
boy ds‘ear]y maternal pro{ection, followed by encoyragement and accgleration

of mastery béhaviérs. For girls the pattern was completely different. Early
protection of girls was e]ated to adult passivity and feminine.intere%ts.

Maternal” hostility toward the daughter during the first three years, together
¢ . N
with acceleration during age six to ten, were assoc1atea with a }t 1ntelJectua]

.

mastery in the woman. Kagan and Moss point out.that a high rat1ng on materna]

hostility in'this sfﬁay does not typically refer to the more severe forms of

rejection;hit indicates instead & generally critical attitude toward the child.

ﬁfag;her with a low hostility rating in this study accepted her chi]dreﬁ,rathef .

uncritically. ' These res&archers note the danger in att¥ibuting a cause-and- -~

- effect relationship between materna];ﬂestility aﬁq daughters' achievement.

)




~  ally competitive role models. It is. suggested that\ his combination

may continue to engage in acadEm1c achievement efforts in order to obtain rein-

The danger of attributiiy causa1ity to correlations between
maternal treatment and child beéWgvior is illustrated in the pos-
itive association between maternalN{ostility and the girls' achidve- ,
ment behavior. On the basis of existNgg theory and emp irical data, '
it'would be fallacious to conclude thataternal hostiffity. is essen-
tial for or leads-to intellectual mastery.™\n the present sample,,
thqse mothers who were critical of their daughgrs during Period 1
lage 0-3] and exerted accéleratory pressures on Them were intellectu-

of maternal. traits and pract1ces, and their timing 1h\- e girls' de-
velopment, are both critical imrthe development of 1nte'\ectua1 mas-
ry in the g1r1 (Kagan & Moss, 1962, p. 222)

Crandall and Battle (1970), studied two related types of achf-\
P ' L “ v ‘. .'v
which are usually 1umped tdgetﬁer“ dcademic and intellectual achiev‘

haviors. To these two sc1entasts, intellectual achievement effort mean; behav-

T

or other pragmatic demands-of hﬁs'situatiop. Academic achievement effort,

co?trast, is a kind of effort whjeh is required by the individual's vocapio»'or N
academic status. This study shows that academically striving (as'ppposed to
intellectually striving) adults of both sexes Were as children, dependent,

adult-ortented, a11enated from the1r peers, and especially sens1t1ze to soc1a1?

1zat1on-jnf1uences These investigators feel that academica11y str1v1ng adults

! ' ,

foncement from others in the general culture rather than Fo\gaiqueQﬁfapproyel‘

or se1f~satisfaction . ’ : . N ;
Intellectua] effort males appeared nonconformist from earliest ch11dhood

while 1nte11ectua11y str1v1ng gir]s nonconformity (as shown 1n resistance to

parental demands) d1d not occur uht11 ado]escence Ipte11ectua!}y or1ented,

males and females had mothers who were cooler and less nurtdrant to them than r

did academically mbitious males and, females., An interesting note is that r*

. . \_,. . ‘




mothers of intgllectual males were quite inaccessibde and oh]ivious-to‘the1r
sons during the early years but became more affectionate when their’sonp reached,
schJol age. Intellectual-effort females saw their fathers as helatively mgce__
Sﬁject1ng and dptached from them than d1d their low-effort peers.
L{'. The biggest sex d1fference which was found by Crandal] and’ Batt]e was the
, . {/fact that h1gh- ch1ev1ng females (regardlese of whether their achievement was
: “ y';'intellectua1 or lacademic) actively avoided achievemunt tasks ddring their early
years of life, while neither intellectual-effort nor academic-effort males showed
~this pattern. ™High adult effort girls withdrew [from early'achieVemént tasks];
high.adu]t etfor: males approached." . zCrahda11 & Battie, 1970, p. 79) Crandall
»and Battle note that this fact throws into doubt thé assumption held by
) hoCIefﬁand and others that sucqessfdl~22r]y mastery attempts are un1versa]]y

necessary to latér achievement development. ‘ ' . ‘-

Several morg studies lend support to the hypothes1s that high 1eve]s of

= e
o

early maternal whrmth have a negative re]at1onsh1p to girls' ach1evenent moti= th
. vations and beha jors (but not to boys"). Douvan and Adelson (1966) found ‘that,

“unamblvalent femi ine g1r]s," i.e., g1r]s who ﬁhowed 11tt1e mot1vat1on f0r per«

sonal achievement nd whose main concern was marr1age had a close, warm depen—

A | *

deht re]ationshyp to their parents. 1%fCOntrast ach1evement oriented girls

N,

e

. - had p1easant but not c]ose re]ationsh1ps thh their fapilies. ' " '

\\ h?t In a study cited by Mussen Conger’,\and Kagan (1969, p. 362), a sﬁh-la.r. Cy

‘\: ‘\\

@\“f1nd1ng appeared fem1n1n1ty (as Judged by a test of ‘sex-role preferences) in
e R

reschool girls- seemed te bedre]ated to warm, nurturant mother -¢aughter 1nter-

L

\ agifons In _comparison w1th other g1rls, highly fem1n1ne, appropr1ate1y sex-

typed gir]s portrayed the1r mothers in doll play as 51gn1f1cant1y warmer, more .

4

nurturant, affectionate, and grat1fy1ng. Their mothers also repdrted that_

3 ]

A

< U
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highly femﬁnine girls have more intense-and warmer relations with their
\

yothers than the less feminine giris do. . -

Mischel (1970) also found. that high levels of materna] nurturance
typically generate femininity for giris. "Femininity” as used here refers
to the feminine sex-role patterns of dependency, passivity, and conformity
Mussen, Conger, and Kagan (1969, p. 505) indicate,that a majority of studJes

report the trio of dependengy, conformity, and passivity to’be more common

“in females than in males, particulariy at older ages.

One study (CrandalT™, Preston, & Rabson, 1960) presents results which

. . »
confijct with the general finding that maternal warmth has a strong relation-

) ship'to achievement orientations of children. In this study, neither genera]

’

materna] afﬁection nor maternal nurturance was predictive of chiidren S achieve-
ment efforts in nursery school free piay However, the mothers direct re-
warding of children's achievement behavnors,was‘po51tiveiy related to the
1eve1 of those efforts ip’ free pﬂay .

Mussen, Conger, and Kagan hypotheSize that identification generally
stems fromewarm parent-chi]d relationships (1969, p: 362). As eVidence,
they present the findings of the Mussen and Distler study {1959), in which
preschool boys were c1a551f1ed according to their sex- role preferences The

N % &
, most mascuﬁine boys presumably identified with their fathers more than did

™

the least masculine boys. When asked their perceptions of their fathers,
the responses of the highly mascuiine boys indicated that they perceived i

thejr fathers as more nurturant and rewarding than do boys Tow in masculinity.

The mothers of the highly maSCuiine boys a]so\{:ported that the boys' fathers

were warmer, -more affectionate, and more interested in their sons than the .




- .

“r

A
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-
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fathers of less masculine boys.

Some axperimenfaﬂ studies have 31s0 found that adult nurturance is
re]ated to identification and the tendency to imitate the nurturant mode]'sg
behavior (Mussen & Parhsr,'1965; Bandura & Huston, 1961; Harftup, 1958). =~
The Hartup study pointed to a poésible cross-sex influence of adult nurturance
on preschodl chf]@ren:‘with boys valuing nurturanca from a female and gir]g
being more affected by'nurturance from a male. -

However, other experimenta] studies have found that relatively low
levels of nurturance are conduc1ve to acqu1s1t1on of achievement- or1ented

behaviors. For examp]e, Mande] (1968) discovered th preschoo] children

were. more pers1stent on a task when the exper1menter was nonnurturant than

~when she was nurturant It would seem that more work needs to be done to

1ron out the conflicts in the area of adult nurturance as re]ated to child-

ren's achievement behaviors.

©

X If, as has been repeatedfy shown here, high maternal warmth is neg- ’

ol

atively associated with achievement orientation in females and. positively
related fo achievement orientation in males, what about the other efd of
the tontinuhm--éxtreme maternal hosti]ity? Unfortunately, few achievement

studies have actually dea]t with the effects of the most severe forms of

rejection.‘ In studies where the terms "hostility" and "rejection" are used,

’they generaJ]y refer to a pervasively critical attﬁtude of the parént toward

the ch11d rather than to overt rejection (é g., Kagan & Moss, 1962). Crandall
and Battle (1970) point out that all subjects in their study perce1ved their
paréhts as mone accepting than %ejecting, although some groups saw their

-

parents as relatively more rejectihg than did others. , LS
0 ¥ : e ! . .
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Although there is not much direct evidence concerning’effects of

“extreme parente] hostility on children's achievement orientation, Stein

-and Bai]ey (1973) present the plausible hypothesis that extreme hostil-

ity, like extreme wi{mth, ise assoejated with low ach1evement behavior in
females. That wou]d mean there is a curv111near re]at1onsh1p betw n
materna] warmth and girls' ach1evement The curv1]1near1ty hypoth2§1s
needs to be tested for both sexes. .It is possible that it might be true . . .
for girls but not for boys, in 1ighe of H?;h-achieving boys' tehdency to -
have very werm'mofhers.. Also, it is unclear whether the proposed curvilinear
relationship of baren%a] warmth td a cthde/achievement oriedtétion would
be the same for mother-child and father-child reiat{onshies. Possibﬁe .
cross-sex effects have already been dl]uded to (Hantupf‘]958}. ‘

As we.rave seen, most of these studies_reveé] that thé warmth-Hqsti]ity
dimension operates differently upon thesggchievement 6rieﬁtations of gir]s

Z : ' -
and boys. Boys' achievement orientations tend to thrive on early, highy

materna] affection, while girls! achﬂevement orientat1ons do’ not. HoweVer, )
l‘

‘as earlier noted, it is dangerous to pose overly s1mp]ist;e cause- and effect

A

re]étionsh1ps, such as “"maternal hostility causes strong ach1evement orien-

1

tat1ons in girls." Factors such as 1dent1f1cation with role mode]s~end the
degree af permiss1veness or restr1ct1veness shou]d a]so be consﬁdered' Aﬂso,

~ general sex- typing encouraged by our cu]ture has an 1nf1ulee on the deve]op-

ment of achievement” 0r1entat1on In Amer1can culture, as #n most societ)es,
achievement is more oftEh stressed in the training of boys than of girls
(Crandal®, 1963; Mussen, Conger, & Kagan, 1969). ]

¢ .

We have jyst discussed some of the studies in the area of parental
)

infTuences on children's ach1evemen@ orﬁéntat1ons. We will now turn to-




"prof1tab1e drrei}1ons which future research m1qht take

.
- ¢ . . - -
]

some unreso]yéd problems 4n this research area and wi]l mention a few

1S . [N - ' \

# : ) .ot .
V. GeneraI{Critique of Studies and,ﬁqrections for Future Research
7 ) 7.

N ~

There remain many unso]&ed methodb]ogica] problems in the study of _
achievement orientation as related to the panenta] dimension of ngrmth-
hostility. Some of these problems are: (1) Self- reports by parents and
ratings by ch11dren of their parents ‘are often d1storted and inaccurate.

/

(2) In most stud1es the range of warith- host111ty dimension 1s too small

_"to show the effect b extreme hostility. (3) The dist1nct1on between

intellectual, and academic achievement efforts is not often made. kA) Other
kinds ot achierement,‘such as socia] political, and mechanical, arfﬁrare]y
stud1ed as ach1evements and rare]y included in 1nvest1gat1ons of antecedents
of achievement -behaviors. (5) Researchers use w1de]y differing def1n1t1ons
of certain variab]es, thus making resu]ts d1ff1cu]t to compare, and 1nterpret..

(6) Many studies deaiing with the warmth-hosti]ity dimension do not e;p]ore

- . the other major parental dimension, permissiveness-restrictiveness, a]though

+, more meaningful.results m1ght bé obtained if. the’ 1nteract1ve effects of the

two "dimensions were stud1ed» L(7) - Re]ativeTy 11tt]e data 1s ava11ab1e on the

_‘fathers' behaviors and relationsh1ps with their ch11dren. (8) Most studies

.
-

:are limited to white, middle-class subjects.

To solve some of these'prob]ems, researchers might make great efforts ;
to conduct more longitudinal studfes with observatibnal components; to study
the effects of extreme’ hosti]ity in order to test the curv111near1ty hypo-

thesis proposed by Stein and Bailey (1973) to distinguish between 1nte1-~>~

} 1ectua] and academic achieve?Fnt and tp expand the def1n1t1on oF achieve-

R Ly
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ment so_that.it includes -a varieyy-of'types of effort. Investigators

might-also tfyr%U‘ﬁéath consensus, on definitions of home variables and
. . . " *

might rep]icéte bast studies for the purpose of validating findings.

ngefully, more studies will be devoted to the ihteractive effects of the

two malnybarental_dimens1ons and of other contributing factors.. Future

research mqght find ways ‘to gather the elusive but essential 1nformat1on on
t\ '

father ch1]d re]at1onsh1ps «and certa1n]y\researchers should 1ncrease
_their efforts a1med at study1ng subJects of various social, racial, and

economic groups. By these'means, researchers may begin to answer someAbf

’ the questions which still remain about parental influences on ch?]qren's

achievement orientations,
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