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INTRODUCTION. ’

- . ‘

Robert Wise «
National Institute of Education L

;

As chairperson, it will be my pleasure to introduce Jackie Haveman,
Jeanette Wheeler, and QOrdon McLeod, whd will discuss somé of the work they

‘have been doing on a particular career edutation project ip California. After .

their/remarks, it w¥ll also be my pleasure to present Garry Walz of the Unive{sity
of Michigan, who is presently the director of the ERIC Clearinghouse fpr Counsel- R

ing and Personqﬁl Services. ! : ' C

-The. three speakers Wlli.diSCuSS a project they are working on whlch involves
field testing and evaluating 61 career education units‘that‘are to he infusé&d
intg the preseat public school curriculum, kindérgarten through grade 12. This
project is funded by the National Institpte,of Education. It is the culmina- \
tion of several years of development, evaluation, and d1§sem1nation under one
of the career education models that was originated at the Offlce of Educatlon\
about four- years ago, and, then transferred to the National Inst1tute of
lEducation in r972. ) . .

) ’ (

1f yoﬁ have been following the history and development of the career educa- ¢

*

tion idea and movement, you will'recall that thefe were four models that the
Office of Education'originqlly designed and- funded. The first model was the
Schooi‘Based Wodel, also called the Comprehensive Cafeer Educatipn Model The
setond model was the Employer -Based Wodel It is now called the Experlence-Based
Model. The third mogel, Model Three, was the Home-Based Model and was aimed at -
counseling adults throuéh communications into the home. And the fourth model was *
a Rural- Pes1dential Wodel which counseled and helped prepare famllles for career ‘
dexelopment §Qﬁ career changes, ' 3

The purpose of this program today is to explore the {mplications of the
School- Based Model as it relates to the role of _the school counselor. The
speakers do not intend to s1mply descr1be thekr project, but rather to.relate
'the model, the School- Based Model, and the program, the units that they have

developed, to the concerns of thejuidance a,n%counsellng fﬂnctwn in the school

o . -1-
9] , ’ ;o




"revised and prepared for publication.
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education is a concept; it is a movement to which both teache#s and v

counselors $ubscgribe.

|

' . |
Career gducation needs both teachers and counselors.

|

1t makes'serse, then,

that we -consider not only how the counseblor relates to

. t ' " .
cafeer education within his or her own domain of expertise in counseling, .but -

to whét'happens in’

\

also how the counselor relate the name of careér education

-

in the classroom.

'
-

Before I 1ntroduce the'speakers, I want to take Just a minute to br1ef

you on the history and status of thelr project.

The materlal they are presently
N .

revising and readying for a natlonal field test next year are from a set of over
140 units that were developed at the Center for Vocational Education at the Ohio
Last year, 45 of those units were field tested,

* You should

contact thc Center -for Vocational Education if you'want to review and purcﬂhse,

. , .
the first set of these CCEM curriculum units.

State University, Columbus,‘Ohiq.

They are now Seing‘published.

Sixty-one of the remaining units
-
were then transferred to the American. Institutes for .Research in Palo Alto and

are now in the process of being‘revised and readied for the field test.

. ( :

We have a few units here to show you. I hope you'll com® up later and take

a look at the materials that the speakers have brought with them. They are the

first set, or prototype units, that are coming out of their revision process.

This prototype set w1ll serve as a'gulde to the rev1sion of the remainlng units

that AIR has in preparatlon for the next year's natlona} fleld test. 1 think

. -

thqt)as enough introduction ahd I would like to present Jackie Haveman who

”\

is going to speak about the Comprehensive Career Education Model and report to

> you on its acceptability. . ) L i '3“;
e s ‘ .

2 . :




OVERVIEW AND SCHOOL DISTRICT RESPONSES TO CAREER EDUCATION

v CEEEN

- ' N , > )
Jagqueline E. Haveman

American Instftutes;for Research

. b . .~
' . - Overview . , -3
. N *

- During the coursg of my presencation I would like to cover two someghat
disparate topics. First, I woufa like o provide a brief overview by é&xploring
theﬂnot%on that career educatlgn, and'?ie’COQPrehensive Gareer Education Model,
in particular, provides a commop ground for activity for all participants in
the educational process. Howeve?, I will focus on the role of the guidance

. cbunselor: Secondly, I would like to describe how we at AIR have used this
common grouna theme ta guide our work‘on the CCEM étoject and I will describe

our school district acceptability gtudy. . ®
¥,

P -

Before I Eegin I wbuld-like to briefly and broédly define my terms. For
career education, I will paraphrase Corrine/Reider's gefinition and -say that it
is the development of skills and knowledge that wzll enable a student to inter- y
act &ith the economic sector. CCE@, the‘iompreﬂensive Career Education Model,
ﬂifs_intq the Model 1 classification of NIE's four models. It is the school-
based model and, as such, infuses, or integrates career development goals into
A the regular school program. The concept 6f'infusion,is an important character-

istic of this model end as such is crucial to what'I think‘is the role of the
counselor in a career education model. Dr. Mc?sﬁd will el&borate on the infusion

concept later in his paper.

. - A
’ {

. X \
! " I"dould define a teacher's role in a career educatien curriculum, lor any

currlcwkum for that matter, as one of aldlng the student 1n the development of
knowledge and skills. To define the counseling role, I like the framework in

which gu1dance activlty is said to involve counSellng students, consulting on .
'y

ideas, and coordinating resources. Althdugh they d1dn t, to the best of my

knowledge, ?lace_thuse activities in any hierarchical orderl I have the impression

o tis soTehow the more satisfying omne. " M

Ny ) s
Using this framework, I tried to recall what- role my school cpunselor.had

that the counseling activity in which one can work directly .and assist s}udeigs

~pl‘ay\ed in my own academic or career pursuits. All I could remember was that I
L J

® < =3- n
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went to him, of he came to me ”about Lollebe catalogs, scholarshlp information,
standardized test scoBe informdtlon, or JUb description information. So.I

guess he functioned mostly as a coor{gnator'of resources. That is, he was a

‘source of information but not much more. .
. ] . . N i ,
:And I wondeled if, perﬁaps. &his role or type of major activity-~hadn't

changed since the fifteen yéafs when I was in higﬁ school. However, last week
; % .
i was in a San Francisco junior Bigh school talkiﬂg td the counselor about CCEM
when he was interréipted by someone who left him several pamphlets about careers
in the medical prgfe551on and by his student teacher who wanted to krow how to
dlsSemln ate some test sgore 1nformat10n So thére are at least séﬁe counselors
who are doing the same things as a decade ago. But, in a comprehensive career
educdtion curriculum I feel the counselor s,role will not be as circumscribed
.‘. by thi; inform;tion dissemination focal point.

*

e ’
There are several Eharacteristics of a comprehensive career education.

- _program which I think ;ill mean not only the fouﬁ‘élor will h;ve to\work with
students in a different manner, but also that their role will be 1mprovéd——that
is, they will have more time for counseling. The role that is probably the most
satisfying. . -

P
l First of qll, the model and the curricular materials are based on career

J;velopment theories that spring directly from the work of guidance personnel )
such as Super, Ginzburg, and McDaniels. For example, the CCEM model is broke?
-down into CAREER AWARENESS, CAREER EXPLORATION and CAREER PREPARATION STAEEE.
Further throughout theSe‘three gtages,.eight Jdevelopment concepts or theme§l,

provide the theoretical rationale for the'CUrrigulum activities, These eight are:
* . . . . > ‘

1. gglf Awarenes§ --> Self Identiiy

2. Educational Awareness --9 Educational Identity
3. Career Awareness :-§ Career Identjt§

4. Economic Awareness --% Economic Unqerstan ing
5. D.ecision Making -- ,Career Decisions .
6 Beginnjng Competengy --» Competency Skills "
7
8

Employability Skills --- Career Placement

\

Attitudes and Appreciation F:Q-Ciff and Social Fulfillment

\ v ¢ 4 _1‘
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Thus, th® materials follow.a developmental .sequence which coordinates
. . »

and reinforces the activities of guidance personnel. ‘'

-
” . hl

13

Moreover, a comprehensive career edutation model is baged on a decision-
making model. Studentg,are viewed as having to make important decisions about T
their career roles throughout their academic endeavors (and continuing into

'adulthood), Career choice involveés more than matching jobs and abilities.

The school.counselor will play an important role in this decision-making
process: As Super describes it, the counselor will help students make rea-

soned decisions based on the widest poSsible accumulation of both self and

. 3
o

environmental knowledge. ) ' ‘.,

” - ' . b

In a career education curriculum they.will really be able to do this.

The real advantage of the CCEM is that it infuses career igpformation, career

-

information seeking skilgs, and decision-making skills:intb the regular curri- )
culum._ For exaﬁple, when students learn about weather in science, they may
also learn .about meteorologists. _In social studies, .they may also learn about
decision making. In English, the lDictionary of Occupational Titles may be an
important reference book. I think this is the key that will allow the improve-
ment in guidance role, as it will eliminate the time~consuming, more mechanical, .

1nformat10n d1ssem1nat1ng function and the counselor will be free to go on to

. Al
other activities. ’ ) L

s N . ~
A 4

nFigélly, in a comprehensive model% the counselor will have a basis for a
non-crisis relationship with students. Counselors will be involved with students

1 4 .
throughout their academic endeavors and not just when there is some ptoblem that
has to be solved. ; i .

'S
’ . N .

L4 . . A
Thus, I feel, career education sets up a common ground for coordination

and cooperation between counselor and teacher. And although I've been p01ntf%g
to.the fact that’unnselors stand to benefit, we shouldn't forget that teachers
w111 also gain much For years, teachers have been maklng education more inter-
esting to students by relating subJect matter to the real world.” A compre- -
hensive career educatiop program would put these instructional activiti*s into

L] L

a foordidated sequence and provide the resources which would ﬁelp teachers

carry out their roles. Thus, the tea&per's'role\sseuld be more satisffing.
. > »

. « / d . | s ’
| Qo - ) ‘ .
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§cﬁ991»Distri££h§g§ggn§es to Career Education

-
.

I would now like to deSLrlbe how we have used the common ground themel
to guide AIR s involvement with revision,. field testing, and eVentual publica-

tion activities of the CCEM feaching units. In the first phase of our prOJect

we wanted to obtaln information that would enable us to appraise the accept—
abjlity of the CCEM materials to meet the needs of school personnel and pub—

lishers. We unde¥stood, that at &he~comp1etion of our project, these groups

v

& , .
would ultimately be ‘responsible for the publicat?on, adoption, and utilization
of the materiéls: _ o )

To obtain the desired information we carried out acceptablllty studles
in which we ;Ltalned reactions to the unrev1seé CCEM units. The first study
consisted . qf a reu&ew of the materials by classroom teachers; ‘the second con-
éisted ‘of a review‘?f the sample units by sqhool'administrators. A common sef,
of review materials\ onsisting of three Sampler units, as we got them from the
Center for Vocational .Educatiomn, and evaluation forms were used in both studies.
I would like to koncen;rate on the national sample of school administrators be-.
cause ig is this sehdy fpxwhich counselé}s had direct input into, our project.

'\\ '

N

N\ ‘. »

1N

In the school dlStrlCt sqrvey, we asked school dlstrl%ﬁ admlnistrators across

the continental U.S. to evaluatq the three Sampler units. The survey sample

consisted of the two groups: the;flrst_was a .5% random sanm?g of all operating
K-12 school distrigts (a. total of 5&) and the second was the 13 largest school

dlstrlcts in the U.S. (thls gégup represents the ten largest cities and the ten

largest dlstrlcts) Many of our évaluators in this sample were also guidance

counselobrs who had administrative respon51b111tles for ipplementing career

eddtation. ) ‘ ) .

. - . , -

4 -

This survey served two purﬁoses. The.first was to ob&ain reactions to
the units. The second was to assess the level of interest in careér‘education.
We wanted to flnd out, what needs and types of career education activity were
typical of admlnlstration at the local level. We understood that adoption of ,
the CCEM materials would ultimately_depend on loéal,séhool districts' interest
in the publ%shed upits. In carrying out this\survey, we used a somewhat atypical

survey procedure. In addition to obtaining a paper and pencil evaluatiPn. we




) - ” s
. - - :
. .

also had a telephone interview with each evaluator to obtain more informal

obsergations. .

. ‘ -
:

LA

Results - h . . w7

v
‘y 4 -

The results of the survey were Very encouraging. The units elicited véry
positive responses over the sub§tanée of the acE}Vﬁties. Administrators were
" also very positive about the format of the units in which teacher tasks, student
tasks,ahaterials, and eValuation procedures are carefully outlined. fhe major
criticism of the units centered around their iength. The administrators were
concerned that the materials would not be easily infusible into the Cur}iéulum"
if the units took 15 to 20 hours teaéhing time. "They seemed to be.particularly
.interested inr materials that were short and useable by teachers who did not have

. @ background in career education. This obviouslyalso points to a role for the
. »

school coynselor in providing a career education framework to teachers..

1

) We' datso found froé this study that’therehaas a high degree of interest
ih garéer education.x:Even in those districts where the evaluator was less than
positive about a bart%cularrunit, Phe§ were’still very*interested in career"
education and career education materials.  More than 90%6f our sample ihdicated

interest in field fest%gg the CCEM units nekt fall.
ke

——

-, .

The results of this study proviSed valuable’guidance to us in shaping our
. . N

project activities. 1If there is one thing that we learned, it is that we must

a -

have units that are flexible and easily infusible in the regular school curriculum.’

. L]
With this goal in mind, our writing staff is currently revising the units and we
have d few samples of revised modules here today. ’
7 - *

' v

. . o«
During the 1975-76 academic yeir, we will field test the revised units in

- a'national sample of classrooms. Dufing this field testing phase we willlbe

working cMosely with, guidance counselors who will sey{e as contact persons and -

-

coordinators for qur activities.

v
. e

In this presentation I have tried to briefly outline how a career education

program will benefit the school counselor and how we at AIR have'attempted to

)

: . . 4 . .
ensure that guidance personnel have input into our activities. So far, considering
. .

/ ’
the developmental model underlying a school based career education program and on

v

’ -7- ' - *

O ‘ _l " .
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the reactions of school personnel\to our revised units,fwe at AIR have been
reinforged in our feeling that’therslis a preat deal of putential for career
educatién,and the CCEM materials in particular, to provide a much desired ahd
needed thrust §n AmericCan, education. . , ?

- , - * v
Dr. Mcleod, the next preseitor, will outline how we view éhe infus%on

concept. Finally, Jeannette Whbeler will describe in more detail.the guidance

units’ in the CCEM curriculum. : ‘ -
. 4
N . -
- ‘
14
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a INFU%&PN OF " CAREER EDUCATION INTO EXISTING SCHOOL SUBJECT AREAS W
b ! “~ ek 3 .‘ . - .. -' * 3
i . ’ . r4 \ ~, ‘ }
/\5 " “Gordon K. Mcleod , }
—— . [ 3 N : \
' . .-« American Institutes for Research - . ' .

N\ - /. . \ .
\ . ' LT
\ v ¢ f * : . ‘
Various patterns can be found forfthe installation of pareer education, \ |
|
These patterns can be assocla!bd with stages in the development of a total
program of‘career education in.a school sﬁ%tem The implementation pattern in
.., @ school can be used as a measure of commitment to career education by ‘a school A
. *
at a part1¢urar timé. Goldhammer and Taylor have 1dentif1ed four patterns or
" stages of igpst llatlo ' ' ‘. : '
“stag %é\ n. ¢ , ~ ~
- ox . )
The first stagérlnvolves the institution of activfties hdving a4 career: '
focus. These act1v1gges tend to be out51de the regular curr1Cular offerings -
but, at the Same t1me cogrdlnated to some degree with these offerlng .1 am +
thinking pf- Such act1v1t1es as jleld trips to businesses or industries, career

B

dayso a@d est speakers on career top1cs Of course, activities such as f1eld
< ‘> trfps are :E} new in sehools, However, the emphas1s on a tr1p to the bakery in
second grade, for ‘instance,.may have changed in recent years from focus-on the
_process of making bread or on the products of the bakery to a focus oq the workers
involved. Such activities are a beglnnlng, but because they are extra- —curricular ¢ F
“théy cannot effectively provide for the career needs of students. .In other words, .
the ao£1v1tszs do not provide a systematlc approach to career development that

help a ,student to bring together all of “the knowledge about himself and the

world of work wh1ch is eventually necessary for maklng mature career decisions.

e
.
¢

The second stage of installatign ‘is that of inéégrating certain naterials "o
on career education within existing courses. For examplé: a unit on careers-in .
the communicatlons cluster can be incorporated into a language'arts‘course by -
. featuring the formatlon of a class career education newspaper where emphasis &an
\ be placed upon reséatch and writing art1cles on careers at the same time that
" jobs on the newspaper are carried out by class members; thus‘ research and

writing ski?ls are advanced while knowledge about careers-ﬂs acqulred This
. . v . . . "% :

- b '
' R .
2

b

*Goldhammey, K. an Ta/lor. R. Career Education: .Perspective and Promise.
Columbus, Ohio¥ /Charles E. Merrill, 1972. pp. 293-294

e 0 | N
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approach can be very effective. Howevér, in this paftern, information is '
genbraily presented in discrete academic«modules, and career education concepts
may be subordinated to academ1c obJect}Ves In any tcase, presentation of career
education“concepts may tend to be fragmented and haphazard especially beyond
the self-contained c1assroom of the elementary school. It seems clear that a
student who depends upon several teachers for his or her doses of career educa-

tion may end up with a very unbalanced or incomplete program. Neverthelais,

this pyrryrn of installation is the most common one in these early days of A K

career educition implementation since it requ1res little restructur1ng of the

regular gurriculum, Our CCEM materials were developed to, be used in thig
pattern of 1mp1ementatlon I shall return to give a closer look’at the CCEM
sapproach shortly, part1cu1ar1y with regard to our strateg1es for o\ﬂomijg

the defects inherent 1n this appnﬁsch. However} let me first mention two qt@wr'

installation stages. . L . ‘ -
. . . . " N - 0

-

ccording to Goldhammer and Taylor, a third stage of commitment is to pro~

.

vide a separate career edlucation sequence of courses from kindergarten through

_high school\khich takes mto account pr1nc1p1es of developmental psychology and

provides continuity in \the teaching of such basic elements of career education -

as 'self-awareness, knowledge of the world of work, and decislon-maklng skills,

This pattern offers a systematic approach to career development and implementa—

tion of a total program without s1gn1f1cant1y upsetting the established course -
pattern. However, therein lies a neakness since the result may be the, division” ’ .
of~the edutational ‘program into two uncoordinated parts; The result may be as‘ .
failure to attack ba51c issues that are related to the development of a relévant

and total educatlonal program and a failure to require a student to apply the.

basic academic disc1p1ines in finding career relevancy throughout his or her
‘. . 3 o
entire program But it is encouraging to know that many schools in all parts of

the country have moved to a degree of commitment ‘that ig evidenced by the &mpler

mentation of a sequence of career education courses. "

A Y

The final step in’commitment 1s the total restructur1ng of the curricuilh-
around the career develupment needs of all students In this fourth pattern,
the total 1nstructiona1 resources. of the schooyl are mobilized to achieve these
career development needs, and career education perm&ates the entire curriculum.

There are not many schools which hgve a professional staff that is trained and

,\‘. "10‘!‘\ ’ -




. E

.ready to implement such™a total program. However, as such professionals

become available, schools can consider the option of total‘reform as aWmecns

of responding to the 1nd1v1dua1 needs of students and to crucial soc1a1 issues
of the day. In fact, a new high school founded along‘these lines began opera-

tion one month ago near Sacramento, California. Among the guiding concepts of

Mesa Verde Hjigh School are the following:

* ’ -
, .

e Students will receive the usual academic- courses, but within
the context of a student selected career ffamework o

e
) "o Students.will be encouraged to acquire employment as a part of
.. the curriculum, especially in-areas related tB’their needs and
¢ intefests. - They could spend considerable time off campus per- X
- .~ fbrmIng work in which- they are learning academic or career —
p % oriented skills ) : )

e Students w111 graduaté with at least, oné#narketable skill yet
. also be qualified to attend college.. +

e Students are organized into corporations to sell products and
services (e.g., rent-a-plant, media pnpduction, jewelry, ceramics)

. 3
e The corporations fall under five clus ers, with a teacher adv1sory
board for each: vocational-technical, business, recreation-
entertainment, ‘humanities, math-science.

- ® Courses are organized in the three-week periods and there is
absolutely open entrance and exit. '
of course, those who have.planned for and fOUnded Mesa Vsrde High School

have had an enormous advantage. They have been able to start from scratch

‘rather than to attempt to turn an established curriculum around.

N /

Whether your 3chool district is ,financially or emotionally ready for some- *

thing as revolutionary as this or whether i£ is mow moving into career education

in a moré modest way, the materials which are the focus of our project at AIR can,

be valuable. As I indicated eérlier,'the materials which.we are now revising axe
intended to.be integrated within fhe existing curriculum. Thus, we have a iarge
number of instructtonal units that are related to social studies in grades K-12
and another large numbep that are related °to 1anguage arts. We have a lesser
number related ‘to sciefe, ma\thematics, and the arts as well as several- related

MY
to.guidance. The guidance units will be discussed at length in a later paper.

What exactly does it mean to infuse or in,egrate or inject career education
material)into the regular curriculum? 1It's really a bit more than recognizing,
for example, that surveyors use mathematics so let s introduce the career of
surveying in mathematics class. We have found that most teachers are concerneé

-11-
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that the demands for theiv time are’a}ready 'so great. Many of them now feel

g?at thepe isn't‘ti*b to prepare for and teach everythiﬁg\tﬂét shbyld be baught.k
And here sbmebne-gpﬁes along with still another geéand, a ca{eer edugatioh unit
t% be taught. What_should.be lgft out? As loné Aas the instfuctional unit can
be:sybsfituted for something already in the curriculuh in such a way that all )
-the original_objectives are still mastéred, then the ieaéher;will not hesitate .
to use the unit. However, if using the unit means Srowding soﬁetﬁFﬁéiout.that .\
the teacher valué?,"then the game is lost before ig begins. It then becomes
liiely that either the teacher will use the-ﬁnit grudgingly, tHereupon doing ,

a poor jobuof teaching it, or ghe unit won't be used at all. Of coutse, this

is no’way.;o'implement‘career gducatign. Thus, until teacnérs have st}onger
mandates from their adminisbrécions to teacﬂ career\éducatieni—in béﬁer words,

. L ; . ; .
until schools are at stafe tﬂ?ee or better--it seems crucial to have career educa-
» . * -

[ 4 N
tion materials that can combine with, rather .than crowd out, units that are already

.in the curriculum. . v

¢ ‘ .
- . - L .

We have taken as our'first guidihg principle as we revise the ipqtructioﬁal
materials that’ we have inherited from CVE: Cbmbipe with, rather Fhan erowd out,
traditional subject matter. Of course, it is more difficult to impleqent thig
piinciple Ypere there are constraints on us to revise mategials rather than to
velopbentirely new materials. It is“élso very difficult to infuse some céreer
e ucat}oh concepts‘into the regular curriculum without doing some displacement.
Thysg, we have taken as a setond guiding principle:. Infuse ecash career education
oquéept by usi'ng‘ a variety of alternate learming activities across several

subject matter aréas._ This will givé teathers, especially at the elementary

. tevel, the chance to cheose the area of the regular curriculum in which infusion

. ‘ ¢ f .
would, on a particular day, be least disruptive (if that word isn't too strong) .
Ve T 4 4 ° ! .

1]

‘k\A \ ( . P

Let ug look at two examples to see how these two principles can Ee applied.
Suppose ¥b§\&areer education objective wére: The students will beeoméﬂguare of
the éEPker%gzgﬁéf?cations related to é?rfbrming'thé basic tasks of various

.occupations.”\fn\order to infuse this.bbjective, we might go to the bank of

ERIC

Aruitoxt provided by Eic:

objectfggs for\ﬁﬁg regular, CUrriculsm and find in mathematics at the upber_
elementary level the following: Thelgtudent will-be able to describe or apply .
the process_of estimation for obtaining answers‘to numerical calculations. The

following objective could be written which encompasses the mathehatics objective
‘ o i .

! \
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and puts it in a career educatlon context: The student will ks able to

desopito Qoz.: Q worker uses, vsfwa tor to cornlete an opow ational task.  Thus
far, ouyr first principle of infusion has been applied. Let us apply our guiding
. ‘pr1nc1ple in selectlng learnlng act1v1t1es One leérnlng actlvrtv could involve

a field trip to the\cdnstructlon site of a house to learn how a construction _
P

foreégn uses estlmaolon,ln making'certain rough-measurements or in determlnlng'
the amount of flooring to order for a room,:for instance, or in bidding for a
job. " Another learnimg activity could involve a visitor to the. ¢lassroom (a
carpet- layera a paldter, or a carp‘hter) who could expla1n or demonstrate how
he or she estimates areas before making requlsitlohs Another activity could
be an introduction and éxplanation by the mathematics teacher of tHe applications.
Not all of these activities need be selected, Then, an act1v1ty which follows
any of these three activities could be simulations ot problem situations pre-
sented to the students on cards in which they would actually carry out an esti-

[}

mation for an occupational task. ‘ ’ .

.

'

s;Note that the infused student objectives are more alive, more relevant,
and more meaningful in that the focus is upon normal situations and applications
in the real world. Also note the use of communlty resources to accomplish this,
an- lmportadt approach 1n career education programs. ﬁlso, community/pare%t

involvement does much to reduce 'the cost of ®new ptograms.

Pl .
€ . - .
N -

. : ~
N The example just presented dees git illustrate very-well the flex1ble in~
fusion of a careew educatlon concept across 5ubJect matter areas. Con51€eﬁﬂa
fairly broad 1nstruct10nal goal.lh a career education context: The student will
be able to recognize. sz,mlamtzes and . dzfﬁ{ences of soczal groups in temns' of
basie needs and understand how some of these naeds are met by serviée occupations.
A variety of learning actlvities could be used to achieve this goal. In social
studies class, people in a non-familiar culture (3uch as an African trlbe) c0uld
be studitd and serv1ces performed within the group could be identiiled——or service
occupatidns could be contrasted between an urban and rural setting. iIn language
arts .class, the students could imagine life in the‘future ang write want-ads for
services required by the community--or they could read passaées about Huckleberry
Finn and determine service occupations tﬂat existed then and are now obsolete; or

which. exist now bht not then.  In art class,. they could make a collage of tools

used by'personé in service occupations, either in the past or at present. In

3
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mathematlcs.class, they could make a large map of their ne1ghborhood or town

shopping center(s)--maklng the actual locations ,of service establlshments, they
-~ ~

could then work problems concerned with dlstances ttavelled by service' trucks

to various residences. They might also make a waLKlng tour of some establlshments, N

using reduced versions of the map. A teacher cg/id seleCt one or more of these -«

M- /
act&v1t1es to pursue the broad goal. // ; ’
. . '_,’/ .
. \ (i ¢ . , .
' Conclusien v

-
< .

Infusion in the broadest sense is a process of integrating .career deQelopment
goals and content with CUrrenQ subject matter goals and cgntent to achieve é
ﬁomprehen51ve career education program. It has the objective that the substantlve
content Df career educatlon and the basic educative skills which form the heart *
of educatlon can both be made most meanlngful to pupils if.they are combiqed. A
.key element in the infusion is the use of communit9 resqurces. And the approach
has the motivatienal advantage_ of helplng students to see Jome relatlonshlps be~

l

‘tween that which fhey are being asked to Iearn in school and the Qccupatlonal .
Q001ety of ‘which they will ultimately be d part. '

*a
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THE'ROLES OF SCHOOL COUNSELORS AND THE CCEM\PROGRAg"'.V;-‘{ . .
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Jeanette Wheeler . - * |

' . . American Institutes for Research / .
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Are the young really being brepared for a productive adulthood if a world .
‘where change is the omfy constant? Can the historic conceptualization of school-

ing create workers who must mdld themselves to fit specific jobs,,and simul-

taneously encourage students to choose careers that fit their abilities and -

interdsts? Businesses and industries are calling for thF conformity of "model' N
' /

. citizens" and at ‘the game time are bemoaning the Yack of skills in the1r hirees.
-
) As educators\we have to face the problem of planning for 1nseCUre Joés in an

unpredictable future. @And, in the middle of the storm are the dlsenchanted

|
- |
\ |
students from all~soclo -economic levels and gebgraphlc areas asking, "Why study
A N N
“or learn anything?" - C
‘ y g v . ~ . . N . . ‘
Cmpe” ~ - & \

| .
Of course, there are no pat ahswers or panaceas for these problems,*but a -
comprehen31ve career educatlon program has the potentléi to bécome the most

realistic link between the classroom and the world of work, provldlng "relgvance"

%

ﬁor students and accodntabllluy" to the communlty. Those two overworked words
do have meanlng in this instance. And guldance persOnnel who ‘are committed to toe

educatlon, involved with the community, and intimately conEerned with students,

*

are the best prepared tdo become the advocates of career educatlon. This means

that school counselors would be charged with the mission to promote and encourage
e

%

% career education, and to guard its concepts from meaningless dilutioq} !

#The Changing Roles o% School Counselors

)

.
as

i) ‘.f‘ . R . R ) .

Rf guidance.and counseling personnel are the most logical choice as adults
- .who can provide s@udents with methods to cope with change, then they, too, must
change themselves. Their roles need to expand in three areas--counseling, corn-

sulting, and-coordinating. Expahsion does not mean diffusing energies, but rather

.

refocusing them toward an efficient use of time and talent.
. 1 - . R ‘
- ! . . J P

4 N ~
L g .
+ Counseling will most likely remain as the primary role, but the shape it

.

assumes can be modified. Counselors who spend fewer hours as schedulgrs and

. 15 »
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ddmlnlstrators w111 be able to work more 1nten51velv with small groups and in

.

cLassrooms. Thvv stil®must fill the pos1tvon as d1spensers of information on

N
careers. Thev must continue helping studpnts to betome aware of th%}r strengths,

-

capabllltles, and optlons in school and out. But the walls of their offices
also need to expand to 1nc}ude classrooms, students' homes, and the community.

Those opening walls, however, can also let in untapped sources of help, infor-

.

mation, and support.
v
. )
This leads .to the second part-of a ggpnselor;s role--that of consulting.
- , ) .
' - Teachers can become the strongest allies for guidance personnel simply because
N
their contact with students is more constant. In a sense, teachers could be
considered professional paraprofessioﬁals in guidance, melding the instructing
and guiding functions into one. Unfoftunately, parents too often. are neglected

as allies, and their contacts with school are 11m1ted to paLnful‘crlsls situations.

By using preventative measures, coﬁnselors can enlist the aid of pareats in an ECT
advisory cgpa01ty, as resource people, ang‘gs avid supporters of career planning.
After all, no"other ready-made gronp of adults could be more congé?ned with
having young people happy, successful, and self- supp}rtlng One way cdunselors
can,encourage parent involvement 1s to stagger office hours or even locations

. \ so that groups of working parents can meet during evening hours at less threat-

ening sites than schools. : - -

. ¢

.

K All of these innovations necessarlly require coordlnatlon, the third maJor

role of counselors. Many community agencies, staffed with highly quallfled
people, already exist and offer services which could be valuable to students.
/’ For exsmple, local mental health associations, Y.W. ;n& Y.M.C.A:"s) Boys and
Girls' Clubs usually offer counseling rap sessions which deal with self-awareness
N and career planning. Business, labor, and industry in manytareas of tne country
are open to work/study projects which promote career'exploration. It, is said
that young pebple learn more outside of school than they do inside. Reinforce-

v

that learnirg by redirécting students toward interactions with their own

communities.

v
3

r S

The multi-faceted role of school counselors is not an easy one, and at best),
. only small,parts of the many goals may be achieved. But one function, that of

an active collaborator, is within reach through the infusion of career education.
. \ )

h ' -16-
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It has been pointed out that, through infusion into the;regular curriculum,

the seriovus mission of promotimg career education can be Earried out by class- <
roow teachers. Teachers whq re preparlnn.material for 150 students each day, i
however, will most likely objett, an? rightly so, to’still anether demandéon .
lheir,time.. Nor should gdgdanUe éq§§5nnel, infusing career education into tpe
Ztandard curriculfum, be expected to be familiar with all subjects taught at

' every grade léQel. Therefore, éombining the efforts of counselors and class- v
rbom'teache;; into a team-teaching approach is one efficient and praélical
aqswer. For ex%?ple, the auto mééhanics instructor and the counselor together,

‘building on their individual strengths, could impress on students the close

.
L e 0

- >

relationship between employability. skills and personal work %é%&fudes. . ' -
- But, in:ﬁﬂditian to the infusion ,process info.the academic énd vocational
_curriculum, sep&rate guidance classes should be taught by 00unsefors who can
intermeshqvocational,training and skills witP the éffective domainf Technical
knowledge alope cannotvensure employment for high school gradu@tes or enhance
their prométion possibilities. The spéciﬁic techniques for writing resum .
filling out applications$; and interviewing are equally necessary for successful
employment, and many career programs do incorporate these areas. Hoyever,
bhilding interpersonal skills’ and developing good work, felationshipg are sadly
lacking in most career education units. In fact, even at the.ﬂighest managerial <
levels,chrporate fiuman relations programs have mushroomed in résponse to the
desperéte need for skills in intergroup relgtions. The school is the obvious

. - - : 5
place to begin the training necessary for working cooperatively in occupational

domains, and the guidance counselor is well placed to accomplish this.

7
'
’

One ‘'very. practical outcome of guidapce classes deserves consideration. .

~

Counseling, a helpingasprefession usually conducted on a one-to-one basis, is,

now facing surgery 1n many districts. The overwhelming problem Qf.understaffed
and overworked guldance personnel trying to reach every studeﬂf may be solved

in part through classroom guidance. In that way, it is not only the students .
whose formal education Rroceés eﬁds with the'high school graduation who are
exposed to a reé}istic-gdidance program. Both college-bound youth and dropouts' .
also need the‘abilities that cam-help them to seek and secure employment, and

. ~ . “

guidance classes tfaught by counselors is one answer.

L
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Using the Guidance Units

*
- 4 . ‘

The CCEM guidance units, therefore, are designed to cover all‘aspects' of
eareer planning. For example, one of %he three career planning units focuses *
speciff§ally,on existing occupations By familiarizing junior and senior high

. . .
school classes with the O cwra ™ wrl Z4#70nr Huidb» 4 and the-Dictionary of
Dravgepr v Ticlos.  Lesson plans within the same unit encourage students to
d \‘asseSS their own intereéts and capabilities and to sharpen their decision-
making abilities. Another unit covers a spectrum of activities from dlscu551ng
Maslow's h1erarchy of needs to role-playing job .interviews. The Student is
:

made aware that career decision making 'is a process; not ‘a point in time.

Family background, intergsts, ab111t1es, and self~concept all conjribute to
i

.

the tentative decidion.

>
’, v
.

In no way does career planning in the TCEM guidance units rigidify or
stratify student thinking. One of the/unit goals states, "The students kecog-
nizes that making 4 Mareer is a lifelong proceE%, isfluencea at many points by
factors beyond his power to change; he takes account of these factgrs, holds

' his plans ana expectatdons tentatively, and maintains his'career plans by fore-
seeing and prepar&ng to meet, ayoid, or adapt to such factors." How many adults
have been forced to achieve that particular unit goal very painfully and .rather
late in life? ' )

Students deserve to know what kinds of occuéational possibilitiei are open
to people with certain aptitudes and ‘interests. To this end, a second career
planning unit co&bines opportunities for interviewing employed wofkeys on the
job and in the *tlassroom with self-evaluation through vocational interest sur-
veys. The cu%yinating activity is the selection of courses for the next year

with parent and counselor consultations. eyond the practical result of sched-
p 1

uling, students are actdally‘learnsng the gteps of decision making and committing

themselves to the consequences,

o

‘

Whether taught during English, “social studles, or gu1dance classes, the

high school units are flexible enough to be used by 1nd£b1duals, small groups,

or entire classes, and varied enoggh to be taught to either the college-hound
students or the vocation-bound students. The uﬂit for seniors,.Making Career
Decisions, &ffectively presents topics ranging from examining life styles to>
de;eloping values and g$$1 choices, infusing discussions of these extremely

° Yoe d ’ -18~
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personal attitudes into the English/classes' study of plays, mbviesoand books:

LIS -

\ ' -
This particular un&t provides another situation. for the couqéelor to team
N ¢

« teach with the academic instructor. Novels, essays, poems,, and biograbhie% are
’ ] ] ) = ‘ - . ]
suggested which deal with topics such as success or .failuréd, setting realistic
godals through self-assessment, and becoming sensitive to the continual -process

N ]
of personal change. Because the readings are categorized pccording to reading

. difficulty and include such diverse areas as minority culfures, generational

’

' N
differences, and all socioeconomic levelsf teachers have tremendous iioice
of alternatives. This unit is especially suited to indivkdualized instruction,

and the aspeck of donfidentiality is reinforced through the use of personal - )

journals kept ‘by each student. _ : 1)
~ -

‘Aithough the jmportance of work to marmy individual§ is no longer the
J'Peligion'" of the Bast, a democratic society dPes require an informed and in-
volved population. Eventually, even those who measure success by the least
amount of money or prestige theyygan accuqulate, can be stopped‘ghort by biase’s

. in occupations. The guidance unit which exposes those biase$ to high school
students thofougﬁ%y explores the subt}e,.often unwritten restRictions and '
attitudes that inhibit a truly free choice of occupations. Since most counselors
and teachers come from white, middle-class backgrounds, they.bear a‘heavy respon— -
sibility to accept their students' differing vajues and cultural influences and,

at the same time, to encourage them to expand their awareness.

* -

To enable students to understand more clearly the concepts of prejugice
and discrimination, the unit includes a personal attitude survey. Responses to
the same questions are compiled for the entire class and are followed by coéﬁi—‘
dential interviews to ascertain the community's attitudes. The -total amount of
data gathered can result in an accurate and fepresentative profile of occupa- ‘
tional bias; a learqing experience far more significant than any text or discus-
sion could afford. Equally important are the foilow—‘y activities inve;tigating
the actual hiring practices involving minorities, women, handicapped persons,
and ex-offenders. Federal, state, and local agencies, union representatives,
and members of national rights organizations are surveyed pergonally, by phone

or by mail.

!

Another module of the unit on biases in occupations consists of actual

worker iﬁterviews, essentially an in-the-field check of personal characteristics

-19-
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and problems. The summarized information from the entjire unit then forms the N

bas1s\for students to re-examine theif own attitudes and values and to suggest -

.

solutlons to overcome the obstacles they’ have‘observed
- L . .
. / - ‘.

The job of 1mplement1ng, infusing, and 1nserv1c1ng any new program is (
expensive and time consuming. School districts are understandablv reluctant
to incur any added financial commltments. A practical advantage of the CCEM
gu1dance units ki the use of parents and other gommunlty members as resource
peoplF. In fact, s1nceﬂmost adults are necessar1ly involved in the world of v
work, careér education curriculum'.is the one area that they are most equipped

3

Ll . .
to help teach. Actually, members of .the community could become the strongest
L] 1Y v
advocates of such a curticulum. . - P C— ‘

.
~

" ) N
The enormous task of 1mplement1ng a career education program.-may cause ;
curriculum spec1al1sts and gu1dance counselors alike to wonder whether, the .
only way out is to change their own careers. Should the entire field be in-
fused into traoitional curriculum? Who should write,'teaéh and evaluate a -
comprehensive curriculum? Whatever the conceptual framework chosen, it must
be designed to encourage careful planning, continual eValuatlon, ongo1ng re-

vision, and supportive implementation. Learning experiences can be planned

\
to acltieve a wide range of educational objectives. One area that educators
are presently examining is competency-based criteria for gradugtion. It |

. .
appears that many of the features of a comprehensive career education curriculum

are already tailored to fit that trend.

Conclusion : .

During the past 20'years, the most predictable and consisxent character- -
istic of our world hes been its'rapid and unusually acfelerated change. Over
that same period, specific functions and priorities %f American public schools’
have shifted. 6ne push has been toward creating highly specialized profeallbnals,
but,‘during the last few years, economic and technological developments have re-
duced the demand for their services. The result is ‘that many people with college\
degreegy, 00unseling and teaching credentials are unemployed. The wealthier seg-
ments of the country are now e;perfencing‘what the less affluent have always
known-—the problems of the unemployed and underemployed citizens, and a tight

JOb market .
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Ifnit is still tﬁe function of the schools to prepare the young'to leave

‘

the family and to assume an independent role in society, how can those much-

maligned institutions respond?
.7 - : 1% @
: . . S
We argue that school, as the ‘single institution which touches the lives
of all young Amerlcaggéomust expand 1ts channels with the world of work., A
realistic and practic career educatlon program can provide the opportunl%les
for our youth to acquire and develop essential skills that prepare them to cope

1
with their roles as emerging citizens. N ) '
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> ERIC Counseling and Persofnel Services Information®Center
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‘

Probably, few topics are déalt with here at the convention which wilP

& L2

impact on each of us as miuch as cateer education .I think -the importance pf

-

$
this 1s shown by the fact that the APGA Board of Directqrs has recently adopted‘

a sRatement on the relationship between the counselor and career education.

. - . .
" There is so much information in what I've heard today, in what I have ~
read, as well as in what I have learned through continuing contact with the

Comprehensive Career Education Model program, that I'm tempted to go in many

different directions in responding. A speaker in my position has two possible

X
roles; he can point with pride or view with alar@ I think 1'11 end up by

sharing a llttle good news and perhaps some bad news in my response.
L & ' :

Clearly the base from which these units have been developed is one of the.

most extensive in our histroy.of funding programs related to career education.
%

The six career education model programs ran for a namber of years. They had .
funding running into the millions of dollars and had the opportunity to build

materials divzctly as a result of ,field experience What we've seen presented

~. here today is really an outgrowth of that kind of extensive development.
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As I look around the room, I know there are many people here who w%;e in

on these programs or who otherwise know that during the exfstence of these
hZ &
programs Lthere was never, from the viewpoint of many, a happy marriage between

career education and‘;he counselor. The fusion hetween career education and
guidance was a.distinction or a focus which was never specifically and clearly
laid out to the satisfaction of many people. - So I went into this paper with
l a kind of searching question as to whether they have been able to speak definitively
:&ith regard to~counselor roles and fundtions within the totalcareer education

w

program. .
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My oprQtunity to study and analyze their materials is limited to three
items that _they have brought here. 4 But, I think we've had three very persuasgive
speakers w1th regard. to these materials. They obviously have a great deal of
ecommitment« to their task. The very fact that these materials have been involved
in,.gome form of field test1ng establishes them as Yeing very different from many,
of the commercially available materials which ydﬁ will see over in the exhibit
area. From what I have seen, it does geem to me that some oflthe concepts that
‘were spoken of earlier have been attended to, and these materials are.Qesigneq

to be infused within the curriculum. They have an inherent attractiveness to

them in terms of format. So, to'me, they lobk very promising.
A}
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I think, however, we're left in the position of saying there are things that

each of us would probably want to ask and explore before we made an adoption
decisdion. The real'problem, of course, in adopting any career education-program
is that it's not just the adoption of the material,gbut also the adoption of a
philosophy and'probably a very extensive inservice training program that will
lead to the materials being appropriately infused. In many cases, it may be one
6f the most massive adoption decisions a school will make,
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With regard to that, I would like to share an area of concern that I have.
Jacqueline, you mentioned in your paper that one OG‘the ways counselors had input
&nto' the project was in your acceptability studies‘ However, in reality, counselors
influenced the result of that field testing, as I read it in the‘papers, only to
the extent that the.administrators that you went to have a guidance background.

As many of us know, asking administrators who were formerly counselors as to_their"
vjew regarding guidance is not the best way to obtain current conceptions -as to .
" how guidance should be designed and delivered.

. . ¢

Secondly, as the'panel members well know, career education is being imple—
mentdd at a time of enormous accountability and cost effectiveness concerns on

the part of state departnents and local schools. I think that in this kind of
[ ’ - ' ~
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climate, it ia incumbent upon every adoptér to belable to speak to questions ~
_like: To what extent do-these materials reall§ meet the kinds of performance _‘
- , objectives which have'heen estabiiéhed for them anq against, which we, as a
schoef, will be evaluated? So while it may not have been appropriate for this
7 presentation, I think‘auvital source of data is to Eegable to.point to per-
formance data b§ students who have completed the modules F&r instance; on how ,
many of the units d1d 90% or mere of the.students reach the prlor determ}ned ‘
ob}ectives In what areas ﬁtre there difficulties? 1 think this kind of per- °

formance dat¥ is, vitally needed ‘for cdunselors in making adoptlon déCLSions e ' )

<, .. ¢ ' ’ !
Since.Il want to be ,sure to.allow some time for inte:action with the aud1ence, ‘

1 thlnigz:e52%§¢p01nt 1 will slose by saylng that we have here an unusual oppor-

etunity cquiré educational refources which have been many years in deveIopment

v

) These materials Have been field tested'and affectively formatted by a group of

people, mainly:AIR;‘that have enormons resources back of them. But; I'think in
terms of ind' idual schools making-individ;al adoptdon decisions, that additional
supporting data would be helpfaul and in many cases, necessary for a school to be
in a positlon to commit. ;tself to a single decision regarding this career education

program that we wonld like to use. Thank You. * : . :
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