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ABSTRACT

Ohio's Progyam Review.for Improvement, Development,
and Expansion (PRIDE) in vocational education and guidance was
researched and developed by the Division ofl Vocational Education,
Research, Survey, Evaluation, and Exemplary Programs during the
1969-70 school year. Intensive study was dfrected toward process-
review and its impact on total program review to meet the mandates of .

the Vocational Education Act of 1963 and its subsequent amendments.

As a result of the study, the Division was able to identify the
following;six basic components for -program review: administrative

rev1ew, process variable review, product review, cost analysi

rev1ew, availability and impact rev1eu, and acceptance and cong uen\c;‘7 \\\
review. Specific areas addressed in tHe State report for 1972-7
administration and planning, adult education, special needs
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*‘%f | PREFAUNE S

<

The phrase "PRIDE in Vocational Education and Guidance" has become

}, very familiar througﬂout the State of Ohio. t is Ohio's answer to o
evaluation as mandated in the Vocational Educa'tion Acts of 1963 and its
N subsequent amendments. Program review has become a part of the-management
and delivery system of the Division of Vocational Education and the Divi-~ o
' sion of Guidance and Testing. Cooperating in this venture is the Division
>, of Computer Services which provides support for the statistical data generé—

.tion, and computer services for processing standardized documents. ) .
‘ ) ‘ L /
. ' y the end of the 1974-75 school year, all 116 Vgeational Education
PlanniNg Districts, comprised of 617 school distric in the Staté of Ohio,
will Rave participated)in this program review acsiiﬁfgzto meet the require-
ments of gtate and federal legislation. Since the information and data is -
generated at all leV&ls of educational management, PRIDE has beer} accepted
- as d va uable tool for teachers, coynselors, primcipals, supervisors; directors,

superinfendents, and all service areas within the Division of Vocational
Education and the Division of Guidance and Testing.

The full intent of this program review is to improve the quality of
vocational education in Ohio through the combined efforts of local)and
~state personnel. Although Ohio has an outstanding vocational education
program, PRIDE in Vocational Education provides direction to instructional < *
and guidance programs, school districts and their adwministrators, and the

State Department of Education for the improvement, development, and ex-
pansion of vocational education and guidance.
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- . . Ohio's)Program Review for Improvement, Development;
and Expansion in Vocational Education and Guidance .

B i ) - « L5 .//

I'NTRODUCTION AND OVERV-IEMN

|
Ohibfs Program Review for Improvement, Development, and Expansion
(PRIDE) in Vocational Education and Guidance was researched and developed
by the Division of Vocational Education, Research, Survey, Evaluation,” and .
Exemplary Programs-during the 1969-70 school year. Intensive study was
directed toward process review and its impact on total program review . - |
to meet the mandates of the Vocational Education Act of 1963 and its
subsequent amendments. As a result of the ‘study, the division was able
to entify six basic components for program review. <
J . -
kl —/Administrative Review + the administrative review is ‘the activity
' by which the Superintendent of a Vocational Education Pianniné
. District identifies the role, objectives, structure, and responsi- |
bilities of the administrative team for the -improvement, develop-
ment, and expansion of\vocational education and guidance: The ad- )
ministrative review will focus on (1) Board Policy and Administrative
|
|
l
|
|
|

Procedures, (2) Finance, (3) Program Development, (4) Instruction,
(5) Staff Personnel, (6) Pupil Personnel, (7) School-Community
Relations, and (8) Evaluation and Accountability.

.. (?) Proress Variahle Review - the process variable review is the activity
by which instructors use a lay advisory committee to react to the
variables of an instructional program. The process variables have . .
been identified as (1) Curriculum and. Instruction, (2) Facilities and
Equipment, (3) Instructional Staff, and (4) Students. .

The process variables identified for the guidance review are (1) Guidance
Staff, (2) Facil ties and Equipment, (3) Coordination and Administration,

and (4) Guidanc Activities

To review the/vocational adult education program, the following variables
have b:;g/i entified (1) Administration and Organization, (2) Program
Develgpfient and Operation, (3) Improvement of Instruction, and (4) the . |

achieved by the vocational graduate. A one-year follow-up using the current

;Zul Learner. -
(3) duct Review - the product review is the identification of the successes T,
state reports and an annual five-year follow—up to identify mobility and f

—. employment success should be conducted by each VEPD. Adult follow-up.
should be conducted for pre-employment programs with some attention
given to extension classes for adult learner satisfaction and success.

. N . . . N
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Cost Analysis Review - the cost analysis review is the critical
activity which will identify the instructional cost for operating

an instructional program by class and generhte a cost per pupil

er program and class. Included in this analysis are the supporting
gosts for guidance and administrative services.

-~

Availability and Impact Review - the .availability and impact review

is to be conducted on a periodic basis by the Vocational Edueation
Planning District personnel to utMize local resources for détermining
community needs.

Acceptance and Congruence Review - this review is currently using two
objective instruments to examine student interests and attitudes plus
parent attitudes. To obtain student interests in vocational education
all 8th graders in a Vocational hducatlon Planning District take the
"Ohio Vocational Interest Survey.' The obtaining of parent and student
attitudes is obtained through the "Parent and Student Vocational
Education Survey" which is admipistered to all 9th and 12th graders
plus one of their parents in a Vocational Education Planning District.

o

v

ORGANIZATION FOR
PROGRAM REVIEW .

 During the school year of 1972-73, 20 Vocational Education Planning
tricts were identified to participdte in the PRIDE Program. They were:

. o
001 Neil A. Armstrong Joint Vocational School District
003 Ashland County Joint Vocational School District
047 Hancock County Joint Vocational School District

. - 068 Auglaize-Mercer Joint Vocational School District

082 Mansfield City School District

004 Ashtabula County Joint Vocational School District
021 East Cleveland City School District

092 Massillon City School District

096 Barberton City School District

097 Six District Compact

100 Warren City School District

008 Butler County Joint Vocational School District
012 Clermont County Joint Vocational School District
077 Pike County Joint Vocational School District

086 Scioto County Joint Vocational School District
015 Columbiana County Joint Vocational School District
035 Columbus City School District

036 Eastland Joint Vocational School District

038 South-Westerr City School District

067 Meigs Local School District




A calendar of activities providing for a commitment of 72 days of each
state supervisor from each of the vocational service areas has become an
integral part of their job responsibilities.

The state supervisors to serve on PRIDE werc assigned to one of four geo-
graphic areas in the state. Each geographic area had at least seven state
supervisors with unique professional experience for the vocational service.

_Agricultural Education Business and Office Education’ -
"Mr. John Davis (NE) Mr. Ted Johnson (NE)

Mr. Richard Hummel (NW) Mr. J. Robert Francis (NW)

Mr., Welch Barnett (SE) o Mr. Daniel Vicarel (SE)

Mr. Leslie F. Crabbe (SW) Mr. Donald E. Potter (SW)-

, ..

Distributive Education Home Economics Education

Mr. William Munro (NE) Mrs. Margaret Driver (NE)

Mr. Larry Casterline (NW) . Miss Carol French (NW)

Mr. David Rankin (SE) Miss Barbara Reed (SE)

Mr. Paul Shoemaker (SW) Miss Yvonne Bishop (SW)‘

Mr. James Walters (OWA) Miss Latira Pernice (Job Training)

Mrs. Judy Mooney (Job Training)

Trade and Induslifial Education MauQQWef Training Service ’ -
Mr. Don Bewley "(NE) T Mr. Jim Mabry (NE),

Mr. Jack Volkmer (NW) ) Mr. Ronald E. Harbert (NW)

Mr. Tom Hyde (SE) Mr. Ivan winland (SE)

Mg. Bob Wright (SW) Mr. Chester Pardee (SW)
M?gg‘ﬁlizaggth Gurney (Health)
‘Dr. James Bartholomew (OWE)

Construction, Post-Secondary and Cooperative Education Programs

Mr. William Ruth (Adult) :

"Division of Guidance ana Testing

Mr. Harry Meek-~ Mr. James O'Connor
Mr. Ken Higgins - Dr. Charles Weaver
Mr. Robert Goegsler Mr. Gene Kohli
Mrs. Margaret Mauter Mr. Harry James
Mr. Richard Green Mr. John Chatman

'
1.




The Consulting Committee for PRIDE provides for representation from
each of the four PRIDE regions. The members were:

1. Dr. Rohert C. Hemberger, Superintendent, Mentor Exempted Village
School District (g53) .

2. Mr./Walker Huffman, Superintendent, Muskingum Area Joint Vocational
School District (075)

-

1Y 3. Mr. Leonard Kingsley, Vocational Director, Penta County Joint Vocational
School District (039) . : ?

4. Mr. Paul Snyder, Vocational Director, Dayton €ity School District (071) .

5. Mr. Clarence Thompson, County Superintendent, Gallia Gounty Board )
of Education (040)

6. Mr. Don Watson, Vocational Director, Springfield-Clark Joint Vocat fonal
‘School District (011)

7. Dr. Albert J. Abramovitz, Assistant Superintendent, Cleveland Heights-
University Heights City School District (020)

8. Mr. Vaughn Coats, Vocational Director, Lima City School District (002)

9. Mr. Lowell E. Gingrich, Superintendent, West Clermont Local School
District (013) .
. / 4
10. Mr. Otto E. Meyer, Assistant Superintendent, Four County Joint Vocational
School District (030) . .

11. Mr. Earl Parkins, Principal, Tri-County Joint Vocational School Distriet,(OOS)

12. Mr. William Tenney, Director of Secpndary Education, Akron City School
District (095) . .

The Consulting Committee held three meetings to review progress and direction

of the program review activities. A schedule was implemented for providing

membership change in the Consulting Committee. The schedule called for half

of the meﬁbers to change each year with members serving for two-year terms& The
as

.current meﬁbership of the Consulting Committee and their term of office is
follows:@#\

»

1. 1972-74 Nr. Albert J. Abramovitz, Assistant Superintendént, Cleveland
Hetghts-University Heights City School District (020)

2. 1972-74 Mr. Vaug Coats, Vocational Director, Lima City School

District (O

«

A,

3.0 1972-74 ~ Mr#Lowell E. Ging?icg, Superintendent, West Clermont Local
School Dﬁéﬁrict (0;}9

4. 1972-74 Mr. Otto E. Bye%ﬁ Assistant Superintendent, Four County Joint
Vocational School District (030)

Q - L ' 4 8 5




5. 1972-74 Mr. Earl Parkins, Principal, Tri-County Joint Vocational School
' District (005)

6. 1972-74 Mr.,Wili&am Tenney, Director of Secondary Education, Akron
' City Sthool District (095)

Mr. Carroll Augustin,
School District (008)

irector, Butler County Joint Vocational

Mr. Robert Clinkscale,
School DistrY&t (021)

8. .1973-75 cational Director, East Cleveland City

9. 1973-75 Mr. J. Parker B‘Erien, Director of Adminlstration, Mansfield
City School District (082)

10. 1973-75 Mr. w1111am L. Phillis, Superintendent Columbiana County Joint

Vocational School Digtrict (015)

11. 1973-75 Dr. Martin L.. Stahl, querintendent SouthQWespern City School
District (038)

o

12. 1973-75 Mr. Frank Taylor, -Superintendent, Scioto County Joint Vocational
School District (086) ' . . ’

)

o

There is‘also another committee known as the PRIDE in Vocational Education
and Guidance Planning Staff which is composed of state supervisors assighed by
their rc°pcctivc scr"4"cs to give ‘direction to-the total PRIDE in Varatfonal:
Education and Guidance Program. The PRIDE Planning Staff held monthly meetings
to review activities and progress of the PRIDE in Vocational Education and
Guidance Program. This committee was composed of 13 state staff members who
were: ' ; .

1. Agricultural Education Mr. Richard Hummel -

2. Businebs and Office Education Mr. Teo R.’Johnson

3. Distributive Educatign Mr. Paul Shoemaker

45 Home Economics Education A -Miss Barbara” Reed

5. Trade and Industrial Education Mr. Tom Hyde

6. Adult Education . Mr. William Ruth

7. Special Needs Mr. D. James Gifreda

8. Manpower Training Service Mr. James Mabry N

9. Teacher Education and Curriculum 'Mr. Robert Koon i
10. Guidance and Testing Dr. Charles Weaver

11. Administration and.Planning Mr.ypeorge Kosbab

-




12. Research and Survey Mr. George A. Sterling {Cost Analysis)

13. Research and Survey ' Mr. James H. Price

Four Planning Staff members were designated as team céptains to coordinate
the PRIDE in Vocational Education activities in the Vocational Education
Planning Districts. )

PROCEDURES FOR | :
IMPLEMENTING PRIDE

~

- The basic procedures of ‘the PRIDE program for 1972-73 were as follows:
A.- Each of the Vocational Education Planning Districts were to select and appoint
a\ service representative to work with each of the state supervisors for
onganizing and coérdinating the review activities.
The<EEEETtaptain along with a supervisor from the Manpower Training Service ~
and the Division of Guidance and Testing met with the local administration
and sta®¥ members appointed to implement ‘the PRIDE Program. The purpose of.
the initial meeting is to orient local school personnel to the operational
phases of PRIDE. At a later date, state supervisors™from each of the voca-
) .tional services met with the appointed service representative and the self- .
~ review committee chairmen to explain the procedures for the local self-review )

R
uCLA.vA.LA.L.u. ° . —
7] .

B. Local self-review chairmen were selected by the service representative to work
with each of the state supervisors for organizing and-coordinating the review
activities. All state supervisors were available to assist with this task
for one day in each Vocational Education Planning District.

C. The selkireview committee, comprised of not more than two educators and four oo
to six C(mmuniLy citizens (parents, students, employers, service groups, etc.),
was seélected by ‘local school personnel and they conducted a review of the
instructional program using the program review guides and procedures which were

“developed under the direction of the Division of Vocational Education State
Department of Education. A copy of the self-review reports was forwarded to
the specific state service supervisor. .

| D. Upon receiving the self-review report.as a guide, the state supervisor made a
review of the instructional programs for his specific service. " A maximum of
ten days was scheduled for this activity in each Vocational Education Planning

. District. A review committee member from outside the school is usually avail-

. able during the state staff review. At the conclusion of this review, the

local service representatives were directed to write their service reports.

_E. A Coordinator for the Vocational Education Planning District was then responsi-
ble- for submitting a combined report to the Research, Survey, Evaluation and
Gﬁ% Exemplary Pregrams, Division of Vocatlonal Education, State Department of '
Education.
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. OPERATIONAL CONCLUSIONS " -
AND RECOMMENDATIONS : o

»

. The following conclusions and recommendations are based on an-overall
review of PRIDE activities, procedures and materials by the Consulting
- Committee and the Planning Staff and comments reported in the FRIDE reports
submitted by the VEPD's participating in the Program Review for the Improvement,
Development, and Expansion of Vocational Education and Guidance in 1972-73.
. Severdl elements of PRIDE relating to review procedures and materials were
P reviewed in service area staff meetings and suggestions for improvement of
the review were proffered for consideration by the Consulting Committee and
Planning Staff.

Conclusion: Considerable more questioning of the need for non-operating
jointures to participate in PRIDE was found among the districts regardless
of whether the bond issues and operating levies were passed or not.
Recommendation: More emphasis should be placed on the development én&xexpansion
aspects of PRIDE and the importance of information obtained for plannidg new
vocational programs.  The legal mandates for evaluation should be summarized
ahd distributed to all VEPD superintendents and other key administrative =

- personnel., - . - ’

\

Conclusion: The taxdﬂomy review instruments should be revised to encouraék more
specificity in stating recommendations, the approximate cost and the targeﬁ\date
for full implementation of the stated recommendations. . })
Recommendation: Revise the Laxunuvmy review insbtiumenl {oi. Lhe pulpuSe of \
encouraging specific costs and target dates of implementing recommendations.‘\

Conclusion: The Vocational Choice Inventory provides an adequate supplementas\
information base for local planning of vocational programming; however, Part I~
should be revised to provide better information on student career plans and

. opportunities to be better able to make career choices. i
Recommendation: Part I of the Vocational Choice Inventory should be revised to W
determine if students have had sufficient opportunities to explore occupational
fields in preparation for making career choices. . )

-

To gain more reliability in the results of €he Vocational Choice Inventory, ‘ )
administration of the Vocational Choiae Tnventory should be standardized. 1In
addition to developing a statement of purpose for the VCI, the directions for
administering this instrument should be prepared for distribution to local

personnel. . |

Conclusion: The basic self-review concept with state input in the form of '
supervisors' reactions to recommendations is continuing to receive strong

acceptance as is evidenced by the increasing specificity with which recommenda-
tions for improvement are set forth. ’ u

Recommendation: State supervisors should continue assisting local professional

and lay review committee personnel identify needed changes and develop appro-

priate recommendations. .- ‘ '

>
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Conclusion: The PRIDE Planning Staff has continmued to function well in

i identifying needed changes,and revisions in policies, practices and pro-

| cedures, and recommending alternatives designed to make PRIDE more meaning-
| ful; however, full implementation of revisions in all service areas ‘is

‘ hampered because information is'not always taken bagk to the service area

| staff personnel by Planning ‘Staff members. <j ‘

‘ Recommendation: Strengthen the communication links between the PRIDE Planning
|

|

\

|

|

|

. Staff and service area staff by making regular repoyts fo asspciates in staff
‘ meétings by dissemination of record of proceedings (minutes) to assistant
directors. ’ : ' ’ ‘ . ) )

Conclusion: The.PRIDE gains recognition in,stépS, ranging from tacit acceptance
to strong support for the self-review of vocational education programming and

| guidance services. The local administrative and supervisory personnel who

| have worked- closely with PRIDE are the strongest supporters of the vocational
| education and guidance review and are fully cognizant of the benefits derived
| through the involvement of lay citizens in the PRIDE activities.

i Recommendation: + Recognizing that PRIDE is a complex undertaking, it is
recommended that state staff c%ﬁtinue their present increased level of facili-
|

\

!

tating the organization for PRIDE on the local level. The frequency of state
staff contact with local service representatives and VEPD coordinators should
be maintained as a means of improving the review process. ‘.

; Conclusion: Thé initill orientation of local VEPD personnel needs to be

‘ broadeped to include ed tional personnel from participating districts of

| jointures and ‘contracting stricts and key personnel from the individual

| districts. : ‘ '
Recommendation: The initial PRIDF nrientatinn meeting presently held in a
central location with only selected VEPD personnel should be replaced by
four regional orientation meetings. The VEPD personnel invited to attend
the regional orientation meetings should include representatives from '
echelons of the PRIDE organization pattern~including service representativEB" /

OVERALLYOBSERVATIONS

Although the Vocational Seryice PRIDE reports provide considerag}e
1n§T§ht into the specific change® in vocational programming in selected
Vocational Education Planning Districts, the purpose of -this section is
to point up some of the reported changes without reference to ahy voca-
tional service area. The following is based upon three major sources;
the unsolicited comments from local educational pepsonnel, state super-

" wisors serving on the PRIDE Planning Staff, and the service area PRIDE
reports. The assessment of PRIDE cannot be reduced to the reporting of
quantitative data as a singular factor to measurg its impact. However,
cognizance must be given to the fact that state supervisors cooperatively
reviewed more than 600 vocationdl programs in 180 secondary schools™in
the 20 Vocational Education Planning Districts participating in the
1972-73 PRIDE. The PRIDE instructional review committees for vocational
programs involved more than 600 teachers, supervisors, administrators, and
3500 lay citizens participating in the review activities,

8
. 12
. ':,8 - . . |
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.+, “Service-to the LEA's o - ‘ z ‘. - Ny

B Ihé PRIDE schedule,‘although'highly structured, very firm, and somewhat
T demanding of the supervisers''time, has contributed to improved communications

. between state and local vocational personnel. In addition to fulfilling the-

-8 ﬁ?%g?ltm&nts of PRIDE, state personnel increased the frequency of visitations

*fo™ocal’distticts other: than those part1c1pat1ng in PRIDE. Insights into

common problematic areas of operations were ga1ned-and, where practical and

. feasible, this information was used as a basis for topical areas'of concentra-

.Y .~ ted work dur1ng in-service meetlngs seminars and workshops for vocational

' teachers and supervisors. s .-

P

I : v - . Voo K. N

Well—being . IR A ' .

y In general these visitations have urcovered another plus factor; student

. ; and 1nstru€tor morale is’quite hlgh Some of the observations reported can

be categorized as positive or. negative; however those in the latter category-

are fewer in'number. Specifically, state supeyvisors have found a great _

need for more local supervisors to strengthen and solidify the state and v

local effort to Zﬁprove and expand vocational programming even though the,

initiation of new vocational taxonomies is continuing’to increase. Vocatiopal
programmlng ié developing in an organized and. deliberate pattern’ and is. , .
described best as change by evolution rather than nevolutlon. ' ' i

' § - '.'--L:‘- " . " . K
A Probl%m - ”, ¥

«

| :Tt
for fnctru
The PRIDE has revealed a numger of voids. 1n'local board -policies relating .

- T, th v0cat10nal educatlon . programs, however; progress is being made and this
' is improving. It was reported that an increased awareness of. vocational 1
e education by local school admlnlstrators and members of boards of education
is apparent. . . a
pp ¥ /7 R . e B

A . .
tfir- " . ) - . LI . . N . ’

wa
!
r

s lso noted that many loca distrlcts havgynot establlshed budgets >

+3 Anhl m—nl—nv1 nTe and Suv\ﬂT’lnc for. Onnraf:pn xvnnaf-*lnry.:'l ?rnm‘rnmc.

g S Saata S e LEPARCR 31 § 4

’ S - T . .
Curriculum Loo®s Good . o ° '

«

h , State, superv1sors have found better organization for vocatlonal instruc-. #%
% + , tion and most schools have good curriculum guides although a number of’
| schools need to update, revise or otherwise improve the- gufdes. In & limited

N \ o
’ - number of schools course outlines are non-existent. or not being:used; however
° -+ supervisors bhave ‘noted a continuity, w1th1n the total currlcular offerlng v
. for their respective vocational service area. - 4 ¢ T
A * ’ B , . ‘ N , » L N [}
Follow—Up Information’Needed...Next Move ‘ : - C,
.~ . ¢ . . ! 1 v ’ B A

“Overall, inproved record keeping of student programs and'student’trainipg
plans in Cooperative programs was reported however, more current follow-up ,
- information on program completions is needed by .beth state and local personnel
,Some of the w Instructional technlques (individualized instructiopn, ¢ .
pre$cr1ptive tcach1ng*~étc ) have been‘implemented

»
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ADMINISTRATION o
“ANDT o ,
. PLANNING . )

e
N

j .

Section I
Adnministration énd'Planning is the Service which.coordinates immediate °

‘apd long-range planning among the Vocatidonal Education Planning Dlstricts to

effect a broad programmatlc effort to serve the youth and adults of the
*State of Ohlo ' . o

IS . R 4 T

Section II ' n e . .\\\\\.. - v .
. The purpose of the Administfation and Planning Service in the Division W

of Vocational Educatiow is to stimulate and initiate admlnlstratlve plans
for sound management and operation of the vocational education program. In
fulfilling this. purpose,. the'Admlnlstratlon and Planning staff perform the
following functions: .
! ’ ’ ' ' .
Provide a Lcyortlns and pianning -system for the Vocatioual Educa-
tlon Planning Districts and the Local Education Agencies for

e ‘immediate and long—rangg program projections,‘

/s B Counsel and advise supkrintendents and, if requested, their boards
d1rgct10n,ganggalternatives for sound

vocational education programming and planning,
- R ) . ) .'~.. . . {,
ST - . Maidtain and coordinate the necessary.changes in plans with the
State Department:for, submission to ‘thé State Board, of Educatlon ¢
. s for thelr review gnd action, : i

' ! Y

Ahtivélywparticipate,in the Program Review for. the Improvement,
"Development, and Expansion (PRIDE) in Vocational Education and

T . Guidance by reviewing the administrative:reports generated through'
th&s program, and . ¢ ‘ : -

- r

a
4 o

oL ‘Monitor and coordinate the prellmlnary approval of units for annual
oL .~ .budget prOJectlons. | ’ | ‘ ) .
» . ‘~ v ’ . . . ‘A !d
- The Management by .Objectives system adopted within the Division-vof
‘Vocgﬁional‘Education does not apply -to this service area. ] '

Section TII c L , )

. N
. o . A “ . M <. ' : A
. - .

8 N ' L w10

ERIC". - . - S ¥ S .

- ~ -
Aruitoxt provided by Eic: . ”
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Section IV PRIDE Field Activities

- Committee
Region. ' | . VEPD's - Districts - Members
Northwest 5 35 - - 158 )
. * Northeast . ééi 5 11 50
« , Southwest - 4, 22 ' 99
Southeast ) 17 ’ Y ¥
) : State Totals 19 , 85 . 384
Section V Findings and Implications for Direction = ' .

"A.-' PRIDE Procedures and-Materiais:

©

1. Concern expressed foréFhe Adoinistrative Review Instrument biased
toward JVSD. : TR ' . .
i 2. Mappower Training Service personnel were unable to react with
e authority regarding the-written review by the Assistant Director \ii(
" for Administration and Planning.  * 4 " S~

'2 3. Timetables indicating priorities[were no;\developed by Local
- * Educational "Agencies in their final report. o

\ 4. ' Instructfon booklet not specific enough for Administrative Report.
B. - Adn'ﬁn'i'.v;frnt"fve Variahles' ~ - ) . v

\

li. %?oagﬁiPolicy and Administrative Procedures

. [~ . . =
a. Several school districts lack written policy, specfically for
vocational education. .

. pm Job description for vocational pefsonnel is incomplete.
2. Finance ’ . ., ' A
. a. Clerk-treasurers ahd fiscal accountiﬁg genera}ly reporteé as
A v ‘ outstanding by ‘Local Educatiqqa} Agency personnel.’
b. Trends toward data accounging aée reported.‘ 2 e
c. Budgeting by v0cétiona1 programs ié ;ndicéted as desirable.
3. Program Development ' | . | ) .

a. There'is a 1ack of community surveys to st@ify program develop-
) ment. ' )

LS

b; The 1dcal plan (1969) is ﬁot readily followed.

~

¢. Occupational analysis is reﬁ rted periodically as not appli-
cable to some job training pxograms (agriculture and distri-
butive). . ‘




P . 1
b - | : ' ‘

. // : - ‘
4./ Instruction » . £ . , }
. .. ' ( J.l ' . ‘
a. Advisory committees are indicated as being desirabiefl o ‘

o 4 ‘

\

; - . .
I% - . 5

- 5. Staff Personnel . R o

/ . a. Relationships between staff and administration are generally
X/' R reported as good. ; T / :
’ ' ' S i . . -

. . -b. There are indications of strong in-service educational programs ‘
= - . being developed in the major vocational centers. *
t .\ . i/ ¢ .
6. Pupil Personnel g .

a. Student opinions are obtained through a Guidance 'program.
© E b. Enrollment procedures’and selection criteria for students ‘ .
" ~ of vocational education are generally unclear in districts
. just "'starting massive programming efforts. ;
- . c¢c. Safety in the laboratories receive a high priprity by
’ administration. ; -

° d. lack of a Guidance and Testing Program is evident:
7. School-Community Relations .

a. Few districls have anyoue assigned to public¢ informatiou.
bf-‘Smaller districts rely on local and weekly news media more
*so than radio and television, which are dominated by major

) \\w-tities. 7 34 7 :

c. ’Nd-é$§3rent means to assess public information efforts ade-
-guately. . i
8. °"Evaluation and Accountability .
a.. Assessmenﬁ of educational programming is limited.
b. Local Educational Agency research is limited.
7 .
c. Nor#h Central and High School Standards primary means of most
districts to make evaluation. '

Section VI Conclusions and Recommendations

PRIDE Procedures and Materials . ' ' ‘ .
—7 . _ , |
1. Due to the insights gained through using the-administrative review booklet,"
there’/is ‘definité need to have a.review panel,of educational administra-
tors to examine any bias in the booklet and have it rewritten. However,
there has been no known policy or procedure for up-dating or revising
such materials or the amounts of honorarium available through the - -

U ! N .
. //-& , ) ,
v .
7. - , .
. .
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PRIDE budget. Since a committee of five administrators developed the
first instrument, it seems advisable to have a committee do the revision.
Due to various manuals and booklets not following a standard format,
there needs to be clear direction for format in any revision which
should.come from the administrative staff (RSEED for PRIDE. . ‘.
The Assistant Director for Admin‘istration and Planning is to review all
administrative committee reports and then conduct a discussion with -
the service representatives and chairmen of administrative reviews,

but still allowing Manmpower Training Service personnel to orjent the

local service representatives and chairmen in the use of the materials.-'

_The Service Repré?entative Guide and VEPD Coordlnator s bu1de needs to
be revise wthe RSEE staff to empha51ze the need for developlng
prioriti¢s. . . :

-

A Service Representative Guide for the Administration reports should
.be developed by the RSEE staff in accordance with’ the approved format. .o

M i

Administfative Variables

1.

Board Policy and Administrative Procedures

a. Each service responsible for funding leadership pefsonnel in
Vocational Education should have suggested job description avail-
able to local administrators. -

-
Y

b. Job description for classroom teachers, in-service, -and co-op, also

should be available. . L oo

Finance N

a. Caution should be exercised by logal gchool personnel in develop- Tt
"ing budgets by instructional programs since budgets are considered
fiscal plans and not .specitic appropriations. .

b. A polic} statement is needed regarding the use of the $4,000 .
override in the vocatdional unit. . ’ -

e -

Program Development
R
a. Job market information is needed before service approves plans
for vocational programs. . » ¢

b. aReQised plans for vocational planning districts are needed.

c. All job training programs should have an occupational focus, and
needs to be emphasized through teacher education programs.’

-

K3
Instruction .

.

B

a. Advisory committees should be operational for all insfructional
programs.
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7. School - Community Rélations

5. Staff Personnel . W . ’ 3

a. A study of in-service educqtion programs at major vocational centers
is essential to provide redesign and renewal to a total teacher
education program.

6. Pupil Personnel

a. A total Guida ce Program of Aqtlvities needs to be empha51zed in

b. The need for stydent health setvices in a JVSD needs to be studied.

a. Vpcational directoys need to have the responsibility to release
ublic informationlregarding vocational education to .the news media. .

8. Eyaluation and AccountaBility

Due tb a lack of assessment or evaluative procedures, the PRIDE
Program appears to be\serving a void in examining programs for
improvement, development and expansion.

b. With comprehensive schog§ls, as well as joint vocational ‘schools"
" eligible for membership \in the North Central Association, a
. " workable patyern of scheduling JVS assessments and PRIDE may be
hind adviqabie and policy 'regayding PRIDE's relationship to ocher
7 " evaluative criteria and processes shogld be available.

C ADULTEDUCATION

-

"The adult education review for 1972-73 was intended to provide an
opportunity to examine techniques and reactions for exploring 4 means of

”\k\v1ewing adult ‘vocational education. Implications of this review- are

v

Section I Vocatiohal Service Area Description

contained in each service report.

O 4

. SPECIAL NEEDS . .
EDUCATION

{

The Special Needs Sérvice administers several areas of special vocational
services within the Division of Vocational Education. . These services are

__elearly mandafe§>through the Vocational Education Amendments of 1968 (PL Y0-576).

ERIC

wll Toxt Provided by ERIC

* The primary responsibilities of the Service are derived from sources of
Part A. (102 b) to serve concentrated areas of. disadvantagement and Part B,
identified as.set asides to serve disadvantaged and handicapped persons.

In addition, the Service administers Part H, Vocational Work-Study Progrgms,
- provided jo assist disadvantaged youth enrolled in regular vocational

TR



programs. . .

The Service 1s charged with the responsibility to initiate, develop,
and provide new innovative vocational programs to service identified dis-,
advantaged and handicapped youth and .adults -- in sctiool” and/or out of chuot/

. A

The disadvantaged and handicapped are identified according to the
Division of Vocational Education, Special Needs Service Guide, which
requires the Local Educational Agency to assess and specify the dlsadvantaqu
-ment and/or handicap that a participant demonstfates which prevents him /

from succeeding in a regular vocational program without assistance. /
4 LS . ]

i

After approval and during implementation of “the special prbgrams and /
services designed to assist the target populations, it is the responsib1l1ty
of the Special Needs Service to review the approved district's program /
implementation and management of budgetary items. On-site visitations ané
scheduled in order to observe the implementation and make recémmendatlons for
program improvement, development, and expansion.- :

Inasmuch as some Special Needs programming and services supports many

of the other services (Agriculture, Trade and Indubtrial, etc.), it ﬁs also

« necessary ‘to maintain dn active working relationship with these_ services to
have effective programming.

]

. Section I1 Vocatignal Service Area Goals or Major Purposes

Comprehensive Special Needs Programming will: .
K
1.  Provide supplemental services for disadvantaged and/or handicapped
persons who would otherwise be unable to benefit to their fullest
potential through their involvement,in career motivation, career
orientatlon, career exploration Job training ahd upgrading vocationdl
programs. . ) . ~h . a

S - ~

‘

. L "ri’.
2. Provide modified instructional programming designed to enable 'disadt
vantaged and/or handicapped persons to gthieve vocational edacation
objectives that would otherwise be beyond their reach.

@y

¢ v

¢ 3. Provide adequate in-service activities ‘for those staff persons who
are assisting vocationally disadvantaged and/or handicapped persons. -

-

Section III Vécational,Seryiée Area Managemeﬁt by Objectives -

(Not applicable.as per J. Price) ) . ’

Section IV Vocational Service Area PRIDE Field Activities -- 1972-73
\ . . L] )

"The Special Needs Service field activities consisted of piloting the
Program Review Instrument and Procedure Guide which was drafted during the
year. The districts which participated in the pilot reviews were Dayton -

City Schools and Penta County Joint Vocational School.
mmin

- ' Dayton represented a major city that has special needs progra
which is currently.supported with special reeds funding. Penta County Joint

- 15/
19 ,
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Vecattonal School represented a joint vocational school which has some
programming for students with special needs, but is not currently receiving
financial_ support for the programming .through the Special Needs Service.
v As a result of the pilot reviews, it was determined that one review
- Instrument would suffice for the review of 'both disadvantaged and handicapped
programming. In some districts, however, it may be necessary for the
‘review chairman to set up sub~ s for each of the areas. Also, other
minor modifications in the documents were§made and the documents vere finalized
for printing to be used in school year 1973-74.

- ©

Section V Vocational Service Area Findings and Implications for Director

The pilot reviews definf%ely indicated that Special Needs participation
in PRIDE on full scale basis would be desirable in order to help effect
better programming for vocationally disadvantaged and handicapped persons.

-~ -

. Sectfon VI Conclusioh and Recommendations - )
¢ The Special Needs Service sﬁould plan to be involved in PRIDE in all '

VEPD's scheduled for review in the school year 1973-74. Further, 1t is,
recommended that, there should be formed one review committee con51sting of

- representatives within the 'VEPD -to review the total Spec1al Needs planning
and programmingf for the VEPD.

If Special Needs funded projects, Special Education units, disadvantaged
vocational units or handicapped vocational units exist within the VEPD, they
should bc c»ieneu in light of the contributica they cre meking to the total
special needs planning and programming of the dis;rict.

L Section VII Summary .
It is anticipated that as the Special Needs Service moves into the field ~
B with PRIDE during the school-year 1973-74 that the efforts will be directed ‘
- toward the, development of Special Needs programming within VEPD's. Statewide,
with the exception of Clevelghd, there is little programming available in the
VEPD's scheduled for reviewswhich would require efforts in the direction of
improvement or expansion. Therefore, the major thrust of the Special Needs
‘Service will be that’ of assisting the VEPD's in developing special needs p
assessments for their special populations, encouraging, considering and
reviewing needed programs and services and initiating viable and: effective
programs to serve the disenfranchised populations.

»

| D@IVISION 0F :
GUIDANCE AND%’T”ESTING

v
.

. ‘The staff of the bivision of Guidance and Testing was involved in
188 PRIDE Self Reviews during the 1972-73 school year. onéd phase of the
review i1s to assist counselors in working with the Ohio Vocational Interest

' 20 o
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Survey. Duridg the four years of using this. instrument, it has been found., -
that the best results havé been secured by uging it at the eighth grade level.
It is recommended that a new evaluation of t use of all test instruments be
conducted at the end of the five year cycle in 1975.

N There are four steps for assessing student interest. The first step

is devoted to-planning for an interest s“‘ng.' Step number two deals with .

orientation programs that precede the administration of instruments designed

. to measure student interest. The third phase is devoted to details for
administration of the instrument or instruments designed to access interest.

The fourth step includes suggestions for interpreting results obtained from

the interest measuring devices. ) ‘

.

The following outline has been designed to assist couﬁselors as
they conduct planned programs of orientation and exploration devoted to
vocational planning. .. “

A. Educational keystones: . -

.

1. AnyNappropriqte goal of edacqtion is.emponabiIify.
2. Finding purpose in life is another appropriate goal.

3. Student involvement in planning and in evaluation is beneficial.

-

4. The meaning of an experience is not always self-evidgnt and

therefore requires an opportunity fqr analysis.

5. 1In school settings choices®are sequential and chrgnological.

6. Opportunities and school requirements often ma decisions
' possible. . ) -~ .

[

B. TGuidance is needed where real choices ére availabl

. i I3

1. Choices are influenced by facts, perception of facts, Bekf
interest, and myth.

P2 N
-2. Choices are influenced by a student's self-concepts.

3. 'Identifying valid value.determinents encourage choice
making as a highly personal activity.

-

é\\vprientation includes both a time and a goal diégasion:

I3

1. It invoives tfelating one's self in time to future opportunities.aa

2. It encouraghs thé identification of alternative goals. E%

D= g}

3. It includes youth's discovery of society's expectations. -
D. Exploration involves opportunity and risk:
4 L 4
1. It is a venture into the_unknown to identify opportunities.

l/




, .
2. Opportunities sought are those which seem to meet an individual'a
values. - O

3. It is a search which is both’planned and random.

4. Risk occurs because students respond to events in unique
and various ways.
Prior to the administration of the OVIS, .counselors are encouraged to
use the OVIS Orientation Notebook 14 °‘This provides an opportunity to discuss

interests in terms of: .
- \ .
1. What is an interest? .
2. What do you like to-do? ‘ -

3. What would you like to do?

4. How will OVIS éttempt to measure your interest?

5. How will youhshow your like or dislike for an OVIS item?

6. The occupations related to the OVIS job activities.

7. An overview of the 24 OVIS scales and related jobs.

It is emphasized that OVIS is not a test. The correct answer to each
item depende upen the student's personal foelings zbout cach job activity.

After” the administration of OVIS, it iéirecommepded that counselors use
OVIS Interpretation Notebook 2. This includes: - .

~

1. nSurvey reaction worksheet.

2. How your intefest will be described. N
“‘3. Your expreséed intereét.

4, Your hiéﬂest measured interest.

5. . Your firs; choice of occupational plams. ~

- 6. LocaEing occupations whicp interest you.

7. Relating the 24 OVIS scales and related jobs.

IS

8. Exploring occupations which interest you. .

The reaction of counselors to ‘the PROGRAM REVIEW FOR GUIDANCE as a
part of the overall PRIDE review has be remely positive. Improved

committees. These committees review/the status of the school's:

1. Guidance staff."

22
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2. Guidance facilities and equipment. . . .

3. Guidance coordination and administrdtidn.~ : . ’ ‘

- \

4. Guidance activities. ‘

5. Administration and teacher participation. P

- As a guideline, guidahce.programs are reviewed in terms of Nine Dimensions
*as follows: . ’ ’

-

1. Information service.

2. Pupil appraisal andnrecbrd service.

: ) . K -
3. Group guidance service. ’
\ . .
4. Counseling service. . )
. ¢ b

5. Consultative service. )
6. Parent conference service. o
7. Resource coordination service. P ,

' -4
8. Placement service. /

KT

9, Evaluation and planning service. ; Ty ‘

In all reviews the objectives of the guidance program are reviewed as
they relate to students, teachers, administrators, ‘parents and counselors
- with regard to: - B

1. Assistance to students.

2. Assistance’ to teachers,

ot

A
o ¥

3. Assistance to administrators. Co.
4. Assistange to parents,

5. Assistance to'qounselors

6. Assistance to community.

"Each year there has been noted improvement and participation in the
PRIDE programs as a result of continuing and expanded efforts on the part of
the state staff in the Division of Guidance .and Testing working cooperatively
with the staff members in the Division of Vocational Education. It is
anticipated that these positive relationships can continue to be expanded
upon and improved. . '

¢ ) ( | Ba | | . S




AGRICULTURAL EDUCATION

Section I General Purpose of Oh{o's Agricultural Education Program

The purpose of the Agricultutal Education Program is to provide quality
education as a part of the total program of public education, in agri-business,
natural resources, and environmentjal protection. Programs shall be for all
persons in all geographical areas preparing for employment in, or employed in,
occupations requiring knowledge anfl skills in agri-business and related
sciences at the pre-vocational, vopational, and technical levels. Programs
must be commensurate with the emplpyment, technical and economic needs and
demands oé the state's total agri-business and natural resources industry.”

Section II Tﬂt Primary Purpose of\ Supervision 'of Agricultufe Education in Ohio

supervisory staff Agricultural Educa-

\ The primary purpose of the stat
ip and manageme to.maintain present

tion is to provide educational leader
programs at an efficient and effective \level; to._expapd present programs to
reach more people; to extend by adding rjew pregrams, and to improve programs
with the development of local- leadership an supervision.

Section III AgriculturalAEducation Service Program Objectives from July 1, 1972
to July 1, 1977 N
™
A.  To provide a career oriegtation p%ogram for 270,000 students in the next
five years at the seventﬂ)and eighth grade levels.

B. To provide basic educatﬁonal progrdms in Agri-business, Natural Resources &'
and Environmental Protection for 10'182 ninth and tenth grade students
each year.

-~
[

C. To provide specialized Agricultural éducation programs for 12,091 eleverith
and twelfth grade students in production, agri-business, agricultural-
industrial equipment and seryices, agrfcultural products, horticulture,

} resource conservation and recreation, environmental science, forestry,
disadvantaged and handicapped youth (AWE). | ‘

D. To provide a statewide FFA program of leadership and citizenship develop-
.ment as an’ integral part of the instructional program for all‘students
enrolled in all agricultural education instructional areas.

E. To continue to maintain and develop a Conservation Education, Leadership
Development, and Recreation Center to serve in-school and adult groups
at FFA Camp Muskingum.

F. To. provide post;secondary programs for 2,000 studénts to be trained as
agricultural technicians. .

C. To. provide continuing preparatory and supplementary educational programs
for 5 percent of the adult agricultural work force. .

H. To provide continuing preparatory and supplemental educaqional programs’




. oo : "
and a statewide Young Farmer organization for 2,000 young farmers enrolled
in organized instructional programs.

I. To develop a statewide environmental management center for training and
retraining semi- ‘skilled and skilled people for environmental control
occupations.

. . ' —

J. To provide assistance and leadership to 565 teachers in seledting,

procuring, and using curriculum materials.

q

-~ K. To provide and conduct a pre-service and in-service educational program
. to meet the needs of all teachers, supervisors, and state staff members
in Agricultural Education. s

Section IV PRIDE Field Activities for 1972-73

Summary: - ’
NW NE SE SW TOTAL
/ . ‘ N
No. of VEPD's Involved 5 5 4° 5 20 ‘ P
No. of School Districts Involved 35 10 22 13 180
No. of High Schools Involved 82 10 22 13 180
No. of Ag. Programs Involved « 32 3 24 12 71

No. of Ag. Committee Members. Involved 192 18 144 72 426

Summary of Statewide Activities

. - v
1. SevenQy—one Vocational Agriculture programs were completely evaﬁﬁgted by
" a local review committee and a member of the state supervisory aff and
recommendations made to develop and expand each program. ’
& - W L s &.
2. Over 400 Vocational Agriculture teachers, farmers, agri- business : a
employees guidance counselors; and lay people in the community helped

to review, develop, and recommend changes in the above program.

Sectibn V Findings from PRIDE Activities fn 1972-73

The review of all programs ha;\gzzstanding leadership from the Vocational
Education Planning District Administrators who served as coordinators of the
19 planning districts. In many cases, the lcoal agriculturﬁl supervisor or

a teacher selected by the coordinator served as the agricultural education
chairman. These people were very cooperative, had excellent attitudes, and ,
maintained a time schedule which helped conserve time and made materials and
resources available to us.

. 3 .
As a result of the self-review reports and personal visits to all existing

Agricultural Education programs, the following findings from PRIDE Activities
are: :

a

A. Curriculum

» 1. Most programs have a well-planned yearly curriculum in detail
organized by weeks of the year.

ERIC I, &
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C.

-

‘3., Storage of materfals is a constant problem.

"0
2. Off-farm agricultural program instructors are doing very little
. group instruction during the summer season. The majority is
individual instruction. ’

° . -

-

3. Fifty percent of the production agriculture instructors are not
up-grading the curriculum to meet the up-to-date information
available to teach to high school students, adults, young
farmers, "and agriculturalists.

4. Ninth and tenth grade programs are not available to all students
in all schools. .

-
.

5. Instructional materials need to be up-graded in many' schools.
- An average of $200 per department needs to be spent.

6. Many program curriculum plans do not include sufficient instruction
to meet the performhnce and behavioral objectives needed by the
students. B .

#

7. Additional @rograms in some taxonomies need to be added.

1

Faciiities

1. Housekeeping in the laboratories is\a common problem.

2. Fifty percent of the schools Have a nded for the expenditure of
funds in redesigning lab space, heating ntilatioﬁjproblems,
and reconditloning usable equipment.

N

+

4. Many schools do not have 'available the minimum tool requirements *
for small engine instruction.

5. Existing land laboratories have not been developed to make them
a good instructional aid. ’

6. Budgets have not been established by the local schbol beard’to

purchase needed consumable supplies and additional equipment as .

needed. "

Staff ’

1. Vocational fgriculture teachers are doing an excellent jaégbf
participating in in~service training programs available to“them.

g

2.'.Many teachers need secretarial assistance.
[y . .

3. Career orientation must take place to insure the enrolipent'of
1+ all students who desire skills and abilities in agricultural
occupations. .

4. The use of community resources are necessary.éo up-grade the
instroctional program.

» .
-

. <26
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ERIC

] . (\ 2 &

: 5. .More teacher time must be availabﬁe and used td’ roperly Superv1Se‘
. . the occupational experience of the Ftudents. "/
6 Twenty—vae percent more adult educatlon is needed 1n all
taxonomies of agriculture educatlon.~

«
N \

7. Many teachers need to 1mprove the local leadersh1p deveLOpment
program thrOugh the FEA. . )
. ) .

8. Teachers need to perform on a full—t1me year found basis in

production ‘agriculture and no less than six 'wgeks basis in all

other taxonomles of the program. Prdduction agriculture

programs need to be continuous programs thrOughout the year. S

R4

>

- of - . ' . ‘ . N

* D. Students o : S

- 1. In general, most students are enrolled in Vocational Agriculture’
; programs because they. have a desire to gain skills in the
agriculture taxonomies.

'
-

2. All ‘students in all programs' need to develop 2 supervised
oc%upationaluexperience program. -

‘3. ﬂAll students in all programs at the eleventh an

.-+ levels need the ninth and tenth grade plant and 2@

and shopasklll program as a part of a total progra

nr‘u —\O-won'

’ L ~
. s .

- . <

«
v ~

4., More students must be guided'to the specializedvagricultural
‘ education programs, -at the high school and teghnical levels.

E.  Administration. )

- . ~ o »
i i o .

- 1. Most schoo} admlnlstrators in these 19 Vocatlonal Educatlon Plann1ng

Distticts are prov1d1ng excellent‘leadershlp toward the develop-
.ment and expanslon of agricultural education programs. -

.
N
-

Some administrators need to glve leadershlp toward 1mprovement .
.of public* relat1onsr provide a more complate guidance programj
and help to improve physical fac111t1es. A

Sectlon 28 Conclu51ons from PRIDE Flndlngs in 1972 73

\
:

Full-time Agrlcultural Educatlon superv1sors are needed in each Vocational
Education Planning District to coordinate and supervise all. programs in
agriculture. By 1975-76, all programs and teachers would be funded and
gﬁmlnistered thr0ugh the Vocatlonal Education Planning District.

ca
¢

\More careermorientation coordination must be used by the agricultural
education and guldance personnel to make it possible for all students
wanting and/or needing skills and abilities in agriculture at allblevels !
‘have an .opportunity to enroll

. B )
. ﬁ —
N - -

.. ) , . 7' ; - .
Y oy L3 » . [
FE , T, .
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3. %ﬁre teachers must conduct adult éducation programs in all taxonomies

agriculture. . ) G

4. Most local schools need to up-— grade 1aboratory facillties and equ1pment
© to meet the need of their students. [ .

Il

5.  All schools need to establish an annual udget for the securing of

instructional materialsf . L.
. . ~ n ' R . P .
6. Better use of communlty resources are necessary to up grade the instructional
program. , . ?
. ‘ " ’ *
7. Additional units of off-farm programs must be added where there is -a
need. R ¢

‘ " »

.
¢

& More local schools ‘need to add ninth and tenth ggade agrlcultural
1nstruct10nal programs

. .
. . - . 3

9. - All teachers must continue to up-grade® themselves by participating in a

well de51gned 1n—serv1ce\tralnlngvprogram.. : —

a4 o

10. Teachers employed in the specialized .non-farm programs_ must offer a

" Section VII Recommendations from PRIDE Conclusions in 1972-73

- program of group instruction 1nc1ud1ng 30 hours of instruction per
student during the sumnper months. -

1.

H

’

: \

Local Planqing and Administratlon C

1. -The 1local agrlcultural edugatlon staff in cooperation with the local
- administrators will develop quan tive wbjectives for a five-year
ptogram in the local school dlstt;:i The state supervisory staff would
revieW'and assist in ‘the revision of these objectives.

2. An advisory committee recommended by the school administration and
appointed by ‘the Board of Education will review, at least once a Pear,
-the progress of the total program and make recommendatidns- for develop-

ment and expansion of each program of vocational agriculture. .
I -
3. The local agricultural education staff will rebiew monthly'the progress

- of the five-year plan. . t

4. The local agricultdral education staff will develop a list of resources.
available dand plan-for the use of ‘these resources in accomplishing the

. +objectives.

StateﬁField Activities_ <

B
~

1. -The members of the supervisory .staff responsible for the programs and |, -
activities in the vocational planning district shall develop a yearly
plan and time schedule with sufficient allocation of state staff time
to -evaluate the implementation and cdmpletion of the Fecommendations as”’
indicated by the programs and activities in meeting obgectives»

. o
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‘,2. ~ Develop with the agricultgral education personnel in the vocational
3 'plannlng district the mandgement by obJectives concept.

. 3. 4+ To develop and implement a plan of communication between the state .
staff and locdl districts. :

4.- To assist the local agricultural education staff in developing its
qualities of leadership that are necessary to manage-and direct a
yptal program of agricultural- education.
! .. v > '

. 5. The Agricultural Education Service has developed specific quantitative
objectives with programs and activities to “accomplish these objectives

- within the next five years. Local programs will be ''geared" to meeting
thest statewide objectives. ~

.. BUSINESS ANMD OFFICE =~
. | ~ EDUCATION |
. R ~

Section I Service Area Description

, " BuSiness and Office Education.is' designed’ to give initial preparatlon,
. refresher, and upgrading instruction for occupations relating to the
facilitating office function including activities of recording and retrieval
of data, office supervision and coordination, internal/external LummuuLCdLlUub,
" and information reporting. . .

-

dg@f ’ - The goals include providing BOE programs for at least 18 percent of
- all high school graduates. Adult and technical programs will be offered
in the overall goal. .

BOE programs are established by criteria approved by the State Board
of Education and,are developed, administered, and evaluated (PRIDE) hy the

staff.
- Section II Goals and Purpoges ~
S —_ S,
1. . Establlsh-programs in aﬂl schools which have the student base to support
' a prdgram . ) : .,
.' .y .Q’ R . ‘
2. Contlnue the program approach to Business and Office Education as oppcsed
to 'the subject approach. n .
© 34 Developuquality programs to enable the students to ‘be coatributing
. members of sdp{ety through the development of the necessary skilils,
e ~attitudes, and work habits.

<
.

4. Quplicate the modern office of today in the school laboratory encompassing
the open concept and office landscaping and up-to-date equipment and
full-size office furniture: <" : T
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5. Develop and establish programs where needed ﬁor new and emerging office :

occupations.
3 h ) 3&." - ‘:«,
*° - 6. Promote youth club activities as an integral part of the curriculum of =
) all programs. ' 7 ‘ : N
T 7. Promote and estahlish adult programs. )

8. Continue to support the -PRIDE program as an effective means for improve-
ment and evaluation of programs.

*

Section I11 Program Objectives

& . : -
.

Statistical assumptions used on follow1ng table (page 27):

1. 'All JVs programs.will use Type 00 programming‘(l unit per class).

-

2.  All other sehools will pIOJect at-the rate of current operation
(Type 00 Ol, or 02) .

-

. .+ 3. A ninimum average of 20 .per .class will b used. All programs
will be less than maximum enrvllments. .

1
¥

- . 4., Programs wil]l be initiated according to the dates specified in
the Local Planning District Plan. -
ﬁ 3
5. PrOJected enrollments ‘are assumed to be- accurate and realistic.

6. Programs prOJected by districts were planned on the basis of v

employment opportunities in the respective districts.

7.- Programs were,glanned on the basis of needs of the students in
- their respective districts.

8. 'Staffvprojections for FY75 did not delete currently opeérating
- T programs unless stipulated in Local Planning District Plan, and
“ ' at the same time assumed enrollments might fluctuate on
divergent patterns from plan.'

n

"9, Unit count proJected to FY75 1is inflated on the basis that
additional programs planned to JVS situations were assumed to
go to the JVS at the rate 'of Type 00 programs (1 unit per section).

.

10, All Type 02 programs will operate at .67 unit.
. ' o
11. Staff assumes that FY75 proJections will be subject . to yearly

" - revi51ons and adjustments including review,

12, 1If programs were proposed to exceed the 23 percent of enrollment in
the Local Planaing District Plan, these programs were accepted; if
planning by the Local Planning District Tfell below 23 percent, ‘pro-
jection to FY 75 was made to 23 percent.

13. 'Local proiections of the VEPD too often do not reflect commuhication,

agreement, and”total planning by ALL districts within the VEPD and
must be supplemental by leadership -and clarification by State Staff.

(o o - 26 30
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- . SUMMARY SHEET ALL DISTRICTS - . : .. TABLE
. . s T ’ )
VOCATIONAL EDUGATION PLANNING DISTRICT :
PROJEGTED ADM AND INSTRUCTIONAL UNITS -
: L WORKSHEET
(USED. IN CONJUNCTION VITH OVP-1, 2, 3)
R . _ ' STATE I'IVISION OF*VOCATIONAL EDUCATION PROJECTIONS '
- ++{ Project. | Min. No. - - - . ‘
_ Number “|-iStudents > . ENROLLMENT AND UNIT PROJECTION
. Plan. of to be £ B ,
' Dist. | Students | provided e T '
| ’ Joel- 7 | Cl 9 ENR. * | UNITS | ENR. |UNITS | ENR. | UNIE$-{ ENR. |UNITS | ENR. | UNITS |;
!
g » ' 14.0100 1,444 55.44] 1,541 | 63.15| 2,271 | 94.49| 3,090 | 138.50 4,098 | 183.90
| Ve 14.0200, | 1,000 | 38.16 | 1,035 | 44.86| 1,541 | 64.82] 2,221.] 94.15| 3,125] 134.15)!
! . . » - 4
: . - .
| . 1470301 293 | 13.16 302 | 13.67] 421 | 20.64] 516 |24.64 732 35.98]]
o, . _ _
| . - +
S . 14.0302 | - 313 | 15.14 318 | 15.59] 437 | 20.25| 681 |30.06 807 | 35.74
. 14.0303 | 5,892 [211.10| 6,657 |267.46 18,161 | 335.65) 9,561 |385.27| 11,464 | 466.37
X . 14.0399 234 | 11.83 271 | 1%.000  355| 19.83| 931 | 36.86| 1,303{ .49.03:
\ ‘ 14.0400 ‘ : g 20| 1.04
14.0500 15 .50 29 | 1.34 30| 1.66 80 ] 3.00 132|  5.67
. s
14.0600 24 1.00 67| 3.00] 107 ] 5.00 200| 8.00
' 14.0700 | 9,358 “[324.57| 9,836 |387.97 11,131 | 445.00(12,424 |500.16| 14,097 | 574:09
14.0800 34 1.66, 52 | 2.49 40| 1.66 40 | ,1.66 40| 1.64]
] r N - R
C. 0. E. | 3,678 |197.47| 3,943 |210.47 4,607 ] 233.00| 5,233 |259.00| 5,897 287.04
. Totals for Districts  |22,261 [869.03{ 24,008.1022.0q 29,031 [1240.00|34,883 [1478.30| 41,845 [1782.59
. _SUPERVISQRS 101 FT  24kT ADULT FT' 60  3.00 540 27.00 2,160 1108.00 2,380  119.00
PT(ENR.) 24,901 - 31,300 38,346 45,177
) Hours 49,802 62,600 76,692 90,354
C27 -
-~ i > - - - . . B
g . 3
« ! ‘ g 4 ) . T ° - .
Q " * - . PR . , . .

Aruitoxt provided by Eic:
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: DISTRICTS . ¢

VOCATIONAL EDUCATION PLANNING DISTRICT
PROJECTED ADM AND INSTRUCTIONAL UNITS
: . WORKSHEET .-
(USED IN CONJUNCTION WITH OVP-1, 2, 3)

.

TABLE BOE = 1 -

STATE ['IVISION OF VOCATIONAL EDUCATION PROJECTIONS .

[

119.00

Aruitoxt provided by Eric

4

T
.2 ENROLLMENT AND UNIT PROJECTION
o2 — :
g% L)) 1972 1973 1974 1975 1976
Ae - - N - .
» ENR. UNITS | ENR. [UNLTS | ENR. UNITS | ENR. |UNITS | ENR. UNITS | ENR. UNITS
- '7 '. . ~ ) .
14.0100 1,444 55.44] 1,541 | 63.15( 2,271 | 94.49| 3,090 | 138.5q 4,028 | 183.90 4,247 |192.06
14.0200 1,000 | 38.16 | 1,035 | 44.86| 1,541 64.82| 2,221 | 94.15-| 3,125 134.150 3,230 [138.98
14.0301 293 | 13.16. 302 | 13.67] 421 | 20.64| 516 [24.64 732 | 35.98§ 847 41.47
: L, )
]
14.0302 "313 | 15.14°" 318 | 15.59] 437 | 20.25 681 |30.06 807 | 35.74 898 40.74
— : : - - t—
14.0303 5,892 1211.10 | 6,657 |267.46| 8,161 | 335.65| 9,561-|385.27 | 11,464 | 466.37 11,642 |475.86.
% ’ g N b
* 114.0399 234 |[11.83 271, 14.000 355 | 19.83| 931 | 36.86| 1,303| 49.03 1,366 53.03
3 : . .
114.0409 T 201 1.0 35 2.00°
- oo . v : i
14,0500 i is .50 : 29 a’}.;a 30 | TIN5 80 | .3.00 132 5.67 175 8.34
14.0600 24 1.00 67 3.00 107 5.00 200| ~8.0d 200 |™-8.00
: . _
14.0700 9,358 [324.57| 9,836 |387.97 11,131 | 445.00]12,424 |500.16| 14,097 | 574.09¢4,225 |579.41
. ' ‘ -3
14.0800 34 1.66 \52 2.49 40 1.66 40| 1.66 40|  1.6d 40 1.66
C. 0. E. | 3,678 [197.47| 3,943 |210.47 4,607 | 233.00| 5,233 {259.00| 5,897| 287.04 5,975 4 291.00
Districts 22,261 [869.03 | 24,0080022.0q 29,031 [1240.00|34,883 1478.30| 41,845 [1782.59 42,880 ﬁszz,ss
ADULT FT 60 3.00 540, 27.00 2160 108.00 2,380 119.00 2,420 121.00
PTLENR.) 24,901 31,300 38,346 45,177 53,075
“Hou®s 49,802 62,600 76,692 ' 90,354 106,150
27 -
- | , . ] " .
:}j[ ] A l :}Ez .- «
4 ' ~ ’ ~/ e Y :
\) F - 4 { N ‘ - ' .
lCz ! v 4
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Section IV PRIDE Field Activities

The number of administrative units, programs, and personnel involved in
PRIDE during 1972-73 are:

) High . ; Committee
Region VEPD Districts Schools Programs Members
Northwest 5 . 31 26 162
Northeast 5. ' 11 11 20. 152
Southwest 4 25 - . 27 , 20 149
Southeast .5 28 _ 46 67 536 -
Aotal 19 . 100 ° 121 133 999

\

The number of administrative wnits, programs, and instructors visited in
PRIDE during 1972-73 are:

ca

3

Region VEPD Districts Schools Programs . Instructors
Northwest 5 20 o 21 26 . 45
‘ Northeast 5 9 9 20 34
Soutdgrest 4 12 13 20 33.
Southeast _9 12 28 - _67 , 110
Total 19 71 133 222
Section V Findings and Implications
1. Administration and Supervision
Local Board Polic 8 need to be revised to include vocational

education. Local ervisors where employed are assigned too many
administrative duties which infringe on the time for BOE. Few

" criteria Violations were. found. * > %A

2, Adult education needs to be expanded both on course.basis and full-
time programs.

3. In curriculum and 1ﬁstruction, the establishment and use of an advisory
- committee is the most pressing need. Integration at the junior 1ev6;§7
and simulation at the senior level as methods of instruction need t&’b
implemented and strengthened. Youth club activities need to be
implemented in some cases. : ‘

4, Facilities and equipment, including maintenance, continue to show
improvement. However, additional space for laboratories and ups
dating of equipment are needed. !

5. The majority of teachers have met the qualifications'fon teaching in a_
vqgatioﬁal program; however, strengthened in-service programs are
needed at the local and state level. '

)
~
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" 6. Morale among the sfudents was found‘to‘be high. Teachers need to
have more input into the process of selection of students for the
programs. Early gradudtion is beginning to be a paramount problem

for senior programs. A placement service for graduates, perhaps oh 0
- the VEPD level, is needed.

»

‘ 7. Follow-up of graduates needs to be expanded to include more information
. _ concerning the program than just determining the number of graduates
employed. “ :

Section VI Conclusiohs\and Recommendations for BOE staff

AN ~ -

1. At every opportunity, place strong -emphasis on the value and neeé;for an
active advisory committee.

W

2. Work closely with local BOE supervisors since they hold the key to -
.~ development of quality programs.

3. Continue to develop and publish program curriculum guides.

/ A 4. Continue state level in-service meetings with emphasis on: °

A. Advisory committees
B. Adult programming

C. Methods of integration and jimdlation . 3

©

D. Improvihé the student selection process

E. Youth Club activities

. Tu ¥

F. Early grdduation problems

G." ImproQéd methods of'plaéement and follow-up ‘ .

4 “

/

S DISTRIBUTIVE EDUCATION

a - P

Section 1 Service DescriptEOn : ‘

©

Distributive Education

The purpose of distributive education is to provide quality education
as a part of the total program of public education, to meet the needs of all
N persons who desire to enter, progress, upgrade and improve their skills,
" attitudes, Rnowledge and ability in occupations involving one or more of
the marketing functions involved in the merchandising, marketing or manage-
, ment of the distribution of all manufactured or produced. commodities, goods
and services. . J

The functions of marketing include buying, selling, storing; trans-

29
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porting, risk bearing, financing, marketing research,, standardizing and
grading, as performed by proprietors, managers and employees in all retail,
wholesale and service businesses and in those marketing activities performed
by all manufacturers and producers of commodities, goods and services.

The DistributivefEducation Services of the Division of Vocational
Education, Ohio Department of Education, has the responsibility and author-
ity to provide leadership to and adwinister a stateyide .program, of
distributive education that is organized and conducted in cooperation with
public schools and private schools and educationat agencies that are operated

under the control of or contract with the State Board of Education.
. L . - C e
Occupational Work Adjustment L . '
1N N
TBe pyrpose of the Occupational Work Adjustment program administered
" by the Distributive Education Service, is to provide a .meaningful career
oriented education program for 14 and 15 year old under-achieving dropout

prone youth. '

The program is designed 'to allow the students to become re-oriented
and motivated toward education and explore careers through work experience
and thus becomes a means of helping students .move into the educational '

. mainstream'anﬂ participate in any educational program which fits the indi-
vidual students interest, needstand abilities.

.t ) .
o » - The Distributive Education Services of the Division of Vocational
~ = .. Education, Ohio Department of Education, has the responsibility and
' authority tc previde’leaderébip’to and adminster a-statewide program of

occupational- work adjustment that is organized and conducted in cooperation
with public schools and private schools and the educational agencies that
are operated under the control of or contract with the State Board of
Education. . ‘

!

°

’

Section IL Goals of Service

Distributive Educatipn .

: Provide leadership for the improvement of on-going and for the deveIdp-
ment of new pre-vocational, vocational, technical and adult programs in ’
distributive education. : -

Develop stg%dards for and approve programs, facifities and equipment
for pre-vocationgl, vocational, technical and adult distributive education

proggyu&\\

Approve\brograms in distributive education in accordance with standards
for Ohio School Foundation units and allocate state and federal'vocational
funds for programs approved.”

Provide 1eadership for the further development of youth organizations
as an integral part of distributive education for students preparing for ~
employment or further education in the field of distribution.

<
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Occupational Work Adjustment .

[

Provide leadership to the. improvement of on-going and the dcvelopment
of new programs in occupational work adjustment.

Develop standards for and -appreve programs, facilities and equipment
far occupational work adjustment programs.

Approve programs in occupational work adjustment in accordance with
standards for Ohio Schabl Foundation units and allocate state and fed
. vocational funds for programs approved

Provide leadership to'the further development of youth organizat®ons as
an integral part of occuypational work adjustment for students prepar1ng for
further education or employment

Section III Management by Objectives

Distributive Education .

' Objective #1:

To provide basic educational programs in distribution and marketing for
18 percent of the secondary level students with 10 percent ofwthe programs
being in specialized programs of igstruction to serve the needs of the

following numbers of persans:

13

w

" Scope C 197374 1974-75  1975-76  1976-77  1977-78
Coop & Project 12,881 13,831 14,781 -~ 15,731 -16,681

. p o
Specialized 90 90 : 90 - 90 : 90
.. ~ Total Students 12,971 13,921 14,871 - 15,821 16,771
' Total New Units .33 30 30 ' 30 30
Total Units - 389 419 449 479 509

Objective #2:

To provide information relative to vocational education programs in
distribution and marketing for improvement, development, and expansion:

to review the educational process variables indentified as (1) curriculum
and instruction, (2) facilities and éahipment, (3 instructional staff,
(4) students and (5) product review: . {

Vocational Education Planning Districts -- 109 -— with 20 percent of
the programs reviewed annually.

Number of - 1973-74 1974-75 1975-76 1976-77, 1977-78
Programs
Reviewed 78 - . 84 90 96 102




@«

Objective #3:

To provide a statewide DECA program of leadership and citizenship

development, as an integral part of the instructional program for .

students énrolled in all secondary distribution and marketing areas.

Scope - 1973-74 1974-75 1975-76 1976—77 - 1977-78

70% Mem. 75% Mem. 807 Mem. -80% Mem. 80% Mem.

Objective #4:

To provide antinuing.preparatory and supplementary educational programs
for 15 percent of the adult distribution and marketing work force.
Projected number of persons to be served:

i i . ~ e

1973-74 1974-75 1975776 1976-77 . 1977-78

No. of Persons - . )
to be served 44,750 53,450 + 62,160 70,000 77,840

Occupational Work Adjustment -

Objectiye #1:

B

To provide basic éducational programs in OWA to meet the needs of
studentS\considered as potential drop-outs, 14-15 years of age.

1973-74 1974-75 1975-76 1976—77 1977-78

Total Students 6,602 - 7,123 8,398 9,673 10,948
Total New Units 51 75 75 S5 75
qual Units” 344 419 494 569 . 644
¥ . : .

__jectlve #2
To provide information relative to occupational work adjustment e
‘programs for improvement; development and expansion and to review the

7 educational process variables identified as (1) curriculum and instruc-

tion, (2) facilities and equipmermt, (3) instructional staff, (4) students -

and (5) product review. Totght Vocational Education Planning Districts --
109 -- with 20 percent of the programs- reviewed annually.

1973-74  1974-75 1975-76 1976-77 1977-78

4
No. of . 69 ’ 84 99 114 129
Programs : )
Reviewed

9,079 10,440 ° 11,896 12,656 13,416,

\\ﬂ




Distributive Edueation —-— Units dinvolved )

A .
<y o

* School High 4 Committee
on VEPD Distriets Schools Programs Instructors Members.
Northwest 5 7 7 7 7 " 45 ’
Northeast 5 10 “ 10 11 1l 61 -
Southwest 4 9 8 9 . 9 . 72
Southeast 4 9. 21 23 . 23 ~ 138 . ‘
OWA--0Ohio 11 16 .33 36 36 235 .
Distributive Education -- Units visited
. . School  'High
Region VEPD Districts Schools Programs Instructors
N [
Noxthwés 5 7 8 .1 7
Northeast 5 10 10 - 11, 11
Southwest 4 - 9 . 8 9 o9 :
Southeast 4 9 _ 21 23, - - 23 : N
« OWA--Ohio 11 16 33 36 36
:;Seetion V Findings . e .
Distributive Eddcation ' . v - .’.

1. ", Local administrators are-becoﬁing more aware‘of the program goals~an3“'
objectives. . . '

= . 3 -

-2, Teachers are becoming more involved in progfam planning as a resﬁltipf
a critical self review through the use of PRIDE. ! '

3

) . 3. The majorﬂty of coordinagors lacked individual training plans for each '
% student on his or her training stations. AN T ’
4. Existing facilities and equipment are being used more efficlently, however .
many programg lack adequate equipment. T
5. Teachers, ewmployers, aHministtatqrs and‘counselors are working more ‘ .
closely together in determining the qualities necessary for success -
‘on the job in various distributive occupations; however, local advisory
. committees should be utilized on a continuing basis.
-6, Some coordinators needed more up-to-date. curriculum materials, text— -’
books, etc. for dse in ,the program. ) R
7. More coordinators aretbecoming invelved in the promotion and. develOp—f'
ment of adult courses in distributive -education and are teaching ‘ . .
these courses when’ necessary. . Lo :
8. Better use is being made of Instructional media in the classroon. ‘ I ‘
\}(v - > 33 “ ‘
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9. More adequate records are being kept, on all program graduates.

10, Most of the teachers hold a four year certificate in distfibutive
education. A few schools had staff that needed additional professional
hours in distributive edugation. ’ .

11. Youth club activities are on the %gcrease in nearly all of the districts
involved.

v

12.; Nearly 8ne-half of the schools indicated.improvement was needed in work !

with local advisory committees. 4
13. Several districts could support a full-time adult distributive .
educational program. :

14. Intensive in-school laboratory programs are needed for juniors and
sophomores in the area of distribution.

15.° Some districtg reported a need for more equipment and a better variety
: of equipment. ~

16. Most students are placed in acceptable distributive occupations for . .
their training stations. . .

17. A need for more full—time distributive education local ‘supervisors.

' LV w _ N o
18. <Consideration was'being given to specialized ,programs in distribution
such as broadcasting artz, fzachion goordinating, mass merchandising,

display, warchousing, etc. -

-

Occupationa]l Work Adjustment . . . : . : ‘ F\

A\
.

1. Curriculum needs to be developed to meet individual student needs as well - .
as to incorporate more vocational and ‘job orientation. )

2. More administrators are well ipformed and enthu81astic about the objeatives
and result of the program.

3. Facilities, equipment and expendable materials are inadequate for most
OWA programs.

4, . The coordination aspects and activities of coordinators need to be
a strengthened particularly, in visitations and the relating of work
to school.

5. Coordinators are doing an excellent job in selecting students who meet
the criteria for entrance in the program.

6. Less than one-half of the students are employed in. privéte business or
industry.

- -]
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Section VI Conclusions and Recommendations .

 Conclusions and recommendations are based upon the reports given and
.findings. The local reports can become the base for program improvement
‘and will be referred to in follow-up visits of state staff.,

o

Distributive Education

Conclusions are:

- 1. Work with local advisorv co mittees‘has improved but more effort needs
to be expended in this ares{m . . :
- 3 ’ iy
2. The use of training plams.has improved but much more work needs to
) be done in the development of individual training plans for, each
. individual student on his or her particular txaining station.
. ~N
“ 3. Follow-up studies are being carripd on; however, more comprehensive
five year follow-up studies néed to be ,conducted.
* ’ -
4. Teachers are- using audio-visual instructional aids to a greater .
s degree ir. their individual programs. X '
SN -
5. Coordinators need to become more adquately involved in the student
" selection process and the development of criteria for student

R selection. .
v i . L - . o,
6. More programs need to be developed to meet the needs of juniors o
: and even soptuwuie sludeuis. .
- ta
+ 7. Mor teacher education .services need to be provided to meet ‘the S

neefls of in-service training as well as pre-service training.

‘8. Tedcher education needs to develop courses that provide instruction
for specialized progras instructors and for project program
instructors. ®

©

3 *

4

. 9. Communications and public relations need to be strengthened be-
¢ ‘ tween teachers, administrators, parents and employers.
10. Coordinators want and need a better variety of equipment for their
- individual programs. . A

11. Youth club activities are involving more students but efforts need -
to be expended at the local level to involve, to a greater degree,
all students in the youth activity chapter.

12. Supervisors, directors and teachers are revising program offerings
and they are looking for programs thnt will better meet student
and community needs.

¢

13. The distributive education program is educating and traininé students
to meet the needs of employeres

~

| =




- 14, ‘Students should have a career ‘objective on file which relates to
their program of 1nstruction and job placement

- 15. Home visitatiqns should Be made by teacher coordipators duéiﬁg
éxtended service and throughout the year.

.

.
.

Occupational Work Adjustment = - ' -

’ - . v .
v N s

Qonclusidns are: . . .

. - .

1. Space,. facilities and equipment contlnue to be an area of concern’
~ and need for OWA programs. ‘

. .. .
2., More students need to be placbd in private industry.

o

3. _A better follow—up program needs to be developed to identify ~
) ‘what programs of educatidn are .being fOllOWed by students . -
. 4 completlng the OWA program. N ~ p
. .. L ~ <
4. More teacher educatlon services need ta be prov1ded to meet the
: needs of 1n—serv1ce and pre- serv1ce tralnlng
5. Communications and. public relations need to ‘be strengthened
between teachers, adm;plstrators, parents and gmployers of
students emrolled ‘In, QWA, programs.
) ’ ' - * ~ * ‘ - ‘ d
.» 6. Coordinators ngédy'to provide and make the time necassary for
visiLation of students ou-tlhe-job nuu then, ;eéﬁte ihe work to
the school currlculum. oo : o T

. - . SN
7. The OWA program.is workirg effectively in meeting the 'needs of
students in relevancy in education and digmity in work. ’

- L T e

Section VII Summary "' . . e I N

_In édhma;y, the PRIDE activities at the local level have pointed up -a..

variety of functions thatﬂneedlto he improved -- but PRIDE is working and :

is of value to local districts. Much imprqvement has been in evidence

ERIC

+ W

as a result of PRIDE (1972) ahd subsequent follow-ups by state staff
personnel -

F.
' New pfogramg/gzik been developed as a result of recommendations made

by local personnel iftvolved in past PRIDE act1v1ties although only a few -
programs . have expanded at the local’ level as a result of PRIDE activities..

L} ¢ - x : . -~
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-Section I Serviece Description’:

L) : : .

| iHOMEECONOMICS‘ . ~
o Aeducation .

4 @
]

N *

Vocational Home Economlcs¢1s a multifaceted program requiring extensive
adminlstratlve, management, and supervisory functions as programs are im-
plemented at secondary,gpost-secondary and adult levels throughout the-
school districts. IR R

The major emphasis of Vocational Home Economics is directed toward
helping individual. students prepare for the occupation of homemakipg and

.for jobs related to home economics knowledge and skills in a career

.

oriented society. .
. N e .

For Qoth youth and adults the program encompasses:

.

1. Con5umer_and;Homqmaking Education P
' - ©oe o . . Y

2. Iuip_a(:t, _ . A,
* 3. Consumer and Homemaking FHA; HERO-FHA ' . - T , .
+<“s.4. Consymer Education ,1‘ ¥ , ',
“ . ’ - o, - . .
& 5. Job Training Education . ‘ T ) ,

6.” Adult Education "
7.  Family Life Educafion /

8.?'Technica1 Educatiqn,

o

To carry out the above programs cooperatfion and work with a wide
variety of individuals and organizations is ngcessary and a vital part in
implementing the programs, /Considerable emphasis is given to in-service
meetings with- advisory committees (Consumer Homemaking, Job Training, and
Consumer Education), teacher educators in nine uni ities, consymer

,coordinators in VEPD's along with in-service meetlngs for all educators

interested in consumer education, local home ‘economics ‘supervisors who

give guidance to vocational home economics, in planning districts and city

programs, outside supportive agencies such as Ohio Nutrition Committee,
Ohio Farin and Home Electrification €ouncil, Home Economics Extension
Service, State Welfare Department’, State Health Departmént,-Consumer
Education prganizations, and other state educational'divisions:

In addition,1certificat10n requlremenxs are checked and approved

21

-for all individuals whose qualiflcations are uncertain. This is a ‘half- .

ERIC

Aruitoxt provided by Eic:

. o

time job for one staff member.

Al A4 4

Curriculum is constantly in need of Nevision and upgrading, teachers
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Section TI Service+Goals °

3

need in—service help, especially non-certified individuals in job training-’ - L
programs. (ne staff member gives full time to this requirement. ) -

- t

Vo$étional Home. Economics has twofﬁaj9r~purpbses or goale:

Rt

ERIC

P v o B

" making education to improve self images, to gain positive attitudes' A

Consumer and Homemaking programs are designed to help young people

and adults to understand the importance of dec151on—mak1ng while

coping with life's many roles. The program is especially’ designed

to provide help to males as well as females in .two basic roles . ' o
(dual role) of establishing a home, with all the complexities, . o
as well as working outside the hOme, 51multane0usly. The emphasis

is on how to manage: : -

N

A. Personal & Family Relations ' :

B. Consumer Economics v ' N
. - _ - ."‘ * \ .

C. Foods, Nutrition, and Health : . ’ ) .
-7 v ' ) . ‘ : L

D. Clothing and Textiles . . .

"E. ChildﬂDévelopment

Due to inadequate time to. perfect all of these skills during class- .
tlme at the secondary level, students participate in home and ,
ommm_m1 ty e\:ppr1pncpe\ to qrrpnorhpn and ev_rend classranm nnt1v1r1ps_,

-
a

Disadwantaged stﬁdents in grades seven and nine in economically
depressed areas are given help .in persqnal improvement and home- .

toward home, family, and school and to develop basic homemakrng P .
skills. Parent involvement is an idtegral part. : . i

Consumer Economic Education is of vital concern for all individuals. ¢
By giving leadership,in coordinating the educational-efforts through-
out the entire school curricula and for edults, home econgmics

has as a goal to encompass six-areas of’ learning related to this

pertlnent subJect. The areas are:

A, Economic System . ot R
B. Income Procuremént S ; “«\ "
'C.- Consumer-Behavior Determinants =~ = - . e '
R v ' N
- ’ W N -
D. Consumer Alternatives (- o : SRR
‘ 5 ) .
+E. Roles, Ri@hts, and Responsibilities
L . ‘ . .
F. Community Resources o ) . > . . .
. ' o : ’ A 0 ‘ ..
. 38 . :
Q o~ v .
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Adults are provided opportunities to develop 5upplemental homemaking
skills to better prepare them for meeting the many demands %f homé-
makers in this changing soc1ety.
The goals for families in inner cities and rural Appalachian areas °
s are,to improve conditions .of home and family by helping-residents
‘of these disadvantaged areas to make the base use of their resources
and to improve self—1mage and relationships within their familles e
’ with the ulilmate goal of breaking the poverty cycle. - : .

“«

The purposes and goals of the Home EEonomics youth organization are
to provideﬂopportunlties for young people to grow as individuals,

to work on-improvement of family life, to become involved in
communlty activities and to”prepare for Jobs and careers.-

The second maJor purpose or goal is to prepare4ﬁlgh school students,

, 16 years of age or over, as well as adults, for jobs requiring

- home economics knowlédge and skills. Through related classroom °

" ° 1instruction and intensive 1laboratory or on-the-job tralnlng, skills

Vcan be developed to prepare students for Chlld care services,
_community ‘and home services,, fabrlc serv1ces food Bervices
multl—area serv1ces. A d :

and.

Adult can be helped to develop preparatory and supplemental em-
ployment skllls through inten51ve Job, training programs.

s . \

N " "The technical programs preépare 1nd1v1duals for para-professional”
resporsibilities in the areac of child development and fnnd-cnrv1ne.

" Section III Management by Objectives Tl -, B ‘
———— T . Ly R
_ " §y
This data can be more accurately achieved froim finalized .computer
print-outs in the Researph and Survey %ectlon. (The federal descriptive .

-report will contain the same 1nformatlon)

ERIC o K
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Statisticél-lnformatioﬁ

Section IV PRIDE Field Activities for 1972-73

o

Schools - Personnel - Programs Involved in PRIDE in 1972-73

~

) - High School : Instructors | Non-vocational
Dis- & Junior Pro- 1| Committee | Involved in | Instructors
Regions VEPD tricts | High School| grams | Members |[PRIDE ° Visited
NORTHWEST 003 5 5 HS 12 28 12° 0
Ashland Coe JVS - 1 Jr HS ~
. © 047 10 8 HS 19 . 50, 11 3
Hancock Co JVS 3 Jr HS .
- 082 1 2 HS 9 17 7 .1
Mansfield City: 3 Jr 'HS .
068 12 11 HS .. 14 58 13 1.
" |[Auglaize - ’
Mercer JVS : . .
001 10 7 HS 14 35 15 2
Neil A Arm- ” 1 Jr HS
-|strong JVS . . m ..
T 092 1 1 HS 3 15 5 1
NORTHEAST Massillon City- 2 Jr HS ’
' 097 6 7+ HS 10 59 17 5
6 District 4 Jr HS | -
Compact o
o096 - 4 9 HS. 6 37 9 Q
'\% !Barberton - "3 Jr HS A
Wadsworth - | ’ L
t - 100 | 2 2 HS 2 11 6 1
: _\Warren City . .
” SOUTHWEST | 008 - 7. 7 HS - 23 63 9 R 1
'Butler Co JVS . ,
! 012 4 3 HS A - 28 B 1
U S Grant JVS - . ,
\ 077 5 5 HS 6 -36 5 0
|Pike Co JVS A
086 11 11 HS 27 |* 134 20 2
S Scioto Co JVS . : ' -
SOUTHEAST 015- 8 8 HS 9 61 9 -2
' Columbiana Co . '
. JVS _ N
. 035 5 20 HS 10 90 15 0
Columbus City . 30 Jr. HS C L
036 10 10 HS . 7 41 17 0
T Eastland JVS . ) .
038 1. 3 HS 19 137 10 0
South We¥tern "4 Middle '
067 3 3 HS 5 38 6 0
‘IMeigs Lesal N ’ ' b
TOTALS . i 105 173 Schools 199 938 191 20

. ‘RS
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Section V Findings

4
.

A. Administration and Supervisors

. .

There is a definite need for home economics supervisors in 11°'of the 18
VEPD's reviewed in 1972-73. SR

There was def1nited supportive cvidence for vocational home ecowomics
by almost al¥ administrators and gu1dance counselors.

There was need of greater understanding of use of vocational funds
allocated to schools as evidenced by questlons and comments of most
teachers and administrators.

Where a local supervisor is employed in a VEPD, teachers and administratars
work more cooperatively toward the success of a vocational home economics
program. _ -

i €.

- B. Adult Education
Sixteen of the 20 VEPD's reviéwed by PRIDE teams in 1972-73 offer
home economics adult classes with the greatest pimber of-class offerings
being in the textiles and clothing and foods'ang nutrition. Approx- '
imately 75 percent of the classes were in these two areas-and were .
supplementary in nature, centering on improved homemaking skills.

Home Economics job training classes on an hourly basis were offered
iu seveu VEPD s, while thele were uo full-tiwme unils oifered iu anj
of the 20 VEPD's.

4

C. Curricular and Instructive-~

. Many schools had outstanding curricula in an atmosphere conducive to
. learping. The methods akd resources used were relevant and meaningful.
" One district is developing measurable o¢bjectives for each program. .

A good start has been made in incorporating semester courses and
strengthening the integration of consumer education.

There is a need for implementation of individualized instruction in
both consumer and homemaklng and job training programs.

One VEPD had a full time consumer education:coordinator working with
all disciplines and grade levels.

e There Is a need for curriculum continuity with seduential learnings from
seventh through twelfth grades and greater correlation is needed among .
schools in VEPD's. :

There is evidence- of lack of logal and state curriculum guides especially
in job training programs.

9
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Up—tq—date references, the use of more outside resource persons, and .

more field trips are needed in many schools.

A
Consumer and homemaking teachers are not presently using advisory
committees to any great extent. Advisory committees for job training
programs are not being effectively used in some instances.

. N . i
In-service help is needed for ineffective teachers .in several schools.
More semester courses should be initiated especially in consumer
education, child development, human resource management, and personal

and family living.

FHA should be integrated in the curriculum offerings to a greater
degree than presently in evidence.

~ Additional teachers w0u1d improve program effect1veness in many

instances.

Conference periods should be used more_effectively in many schools.

Al :
Home visits need to be increased and individudlized extended experiences
made more relevant.

o

A rotation plan for replacing textbooks vaudio-visual-materials and
reference books should be: incorporated in the school budget.

There is insufficient number of job training programs utilizing the-
nine-week advance placement ‘for in-school students. '

There is a greater need for more job training programs and teachers must
be encouraged to use the job analysis approach for program content.

A .
There is an interest in more classes for boys - both consumer and home-
making and job training.

.
b

~

Students should be more involved, in curriculum.planning and have more
communication with guidance counselors. .

Facilities and Equipment ~

L

Several departmedts have their own audio-visual equipment.
Laboratories generally need to have aesthetic qualities imprgved. 1In
some instances complete redecorating or even remodeling is needed.

Some classroo s in both job training and homemaking are too small for
good individu ized instruction. :

Small electrical appliances need to be added in many schools. Microwave
ranges, freezers, and dishwashers would help with new dual role curri-

culum emphasis.
- ‘ ~
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A rotation plan for purchasing and replacing equipment and improving
facilities needs to be implemented ‘in most schools.

Housekeeping and department management could beiimproved in many schools.

¢

Lighting and ventilation needs to be improved in several schools.

Rooms need to be more flexible for large group, small group and
individual instruction. *

Equipment for areas other than foods and clothing need to be added in
many schools such as laundry, child care and consumer education.

Additional space (rooms, including storage) is needed in several schools:
Demonstration tables are needed in many schools.

E. Instructional Staff . ' .

All teachers in consumer and homemaking hold at least a four year *
provisional certificate.

Teachers understanﬁ students and have a desire and dedication to work
» with students. Some are outstanding in this respect.

Teacher-coordinators visit job stations frequently.

) ' \E:j;:;:i/are enthusiastic for the program and. believe in its real valuc.
. , In t instances teachers cooperate with each other to lend strength '

A4 to .two year job training programs.

Many teachers work with guidance counselors in recruiting students in
v ninth and tenth grades as well as interesting them in the job training
programs and semédster consumer and homemaking courses.

.

" Teachers in many instances need laboratory ,assistants.

Several job training teachers lack a variety of work experiences in their
background. :

Several job training teachers do not hold four year vocational provisional
certificates 4 ~

. -0
Several teachers need to work on better communications with co-workers.,
L] . ) N
Many staff wmembers need upgrading in content areas.

More teachers need to join and be active participants in professional
organizations.

.‘4

Teachers.need help in being more creative and in using more effective
teaching methods.

™




. In most cases there are inadequate follow-up reports. -

- : Ty

Teachers often need to promote the breadth of a vocational program. R ,

Students

A majority of the students are enthusiastic, cooperative, eager to learn
and enjoy the variety of offerings of the vocational home economics
courses.

-

»

The students through their own interests act as public relation agents.

Students are encouragéd to try to succeed in some way, to help others,
and to view mistakes and failures as means of learning.

A good percentagé of girls are enrolled in home ecqnomics,ciasses
where programs are offered. FHA membership is good in many schools. .
Students in job training programs are usually genuinely interested in
home economics related occupations.

There 1s a lack of adequate student selection procedures, a lack of
involvement with HERO-FHA.

hd 0y

Some students are not oriented toward a goal and lack respect for

‘business rules.

FHA and HERO should be promoted in a manner to interest non-rural students.

A1l levels of students should be motivated to enroll in home economics
classes.

Student fees should be eliminated to permit all socio—economic levels
of students to elect the courses if they so desire.

Product Review

In job trainiﬁg programs student placement in jobs related to preparation
is equal to that of other vocational services but .this needs to be
continually emphasized.

Business and industry in the communities are_gupporting programs by
repeatedly asking for stydents from the programs.

There is a lack of placement services and also jobs ;n several communities.
Placement of students for cooperative learning experiences in child care .

is difficult due to State Day Care Licensing Bill.
N

A five year follow-up plan and instrument to use for this follow-up is

needed. ‘ Q::::\\
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Section VI Conclusions and Recommendations .

Administratépn and Supervision
Most administrators were very supportive of Voqgtional Hotme Economics
Programs.

. Full-time Vocational Home Economics supervisors are needed in each

Vocational Education Planning District to coordinate and supervise all
programs in home economics.. Only two of the planning districts had
local supervisors. ) ;% '
Local supervisors must continue to aid public relations, promotiop of
local programs to help meet state objectives and assist in follow-up
activities to see that local priorities as defined by PRIDE are met.

Local supervisors should continue their progress in working towards®
development of job training programs based-on job market information.
Local supervisors éhould work with consumer and homemaking teachers

to see that subject matter content 1is based upon the changing role = -
of the homemaker in today's society.

" Local supervisors need to take greater responsibility with leader-

ship of VEPD youth activities. .

As Consumer Education Programs increase 10ca11y; there is a need for
each VEPD to employ a coordinator to give lead¢rship to this area-of .
instruction at all grade levels and all disciplines involved. ~

‘Adult Education . L v

Local home economics teachers and supervisors are being urged to help
profiote and encourage adult classes on a more comprehensive basis.
They atre further urged to use community surveys to determine if home
economics job training classes should be offered and, if so, lend
support to.the implementation of these. Full-time adult programs must
be encouraged where justified. . ,

Curriculum and Instruction

Teachers need to more carefully analyze the role of homemakers and
critically review curriculum in Iight of current data and trends.

Assistance is needed for the development of individualized learning
packages.

»
*Local courses of study are needed which reflect changing needs of
business and industry. Mich more emphasis must be given to job analysfb.

in curriculum developument. )

45




Facilities .and Equipment - i L.

‘Local schools need help in understanding the need to have plans for
replacing equipment and resburce materials to enhance an up-to-date e
program of imstruction.. . -

Job training equipment and facilities need to be continually analyzed .
to see that they are commensurate with needs of business and industry.

Financing for replacemeqit of equipment must be incorporated in 1ocal
budgets.

Through PRIDE follow-up, supervisors must encourage teachers to determine
priorities for improvement of instruction.

Instruction and Staff ’

.

Teachers need help’ in developing and using measurable objectives.

Teachers must more nearly meet the needs of all students by providing
opportunities for all individuals to meet program objectives through
varied teaching techniques.

Advisory Committees must actively assist teachers for program improvement.

. N
A great ﬁ@kcentage of teachers attend the in-service meetings organized
by the: state staff, but many teachers still need-to be encouraged to
up-datu‘their kuowledge iu specific subject matter content. o
Relevant,. and motivational teaching methods for consumer education are
needed by most teachers. g
Greater encouragement must be given to teachers to become members of.
their professional organizations. N
F. Product, Review E
A plan neeéds’ to be developed to help local teachers conduct follow-up
studies to determine former home economics students Success on the job
or in the home. . -
Section VII Summary
In light of the PRIDE reviews of 1972-73, the following recommendations .
for enactment by the Vocatiomal Home Economics Section of the Ohio Depart- S -
ment of Education seem apparent: . . '
1. ‘Additional 1oca1 5upervision for Vocational Home Economics and the area

of Consumer Education.

Increased subject matter area workshops. in both consumer-homemaking and
job training. . ’ ,




-
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[

3. Devise a systematic means of record keeping for follow-up purposes.

’
o

4. Increased funds for local programming as well as -state leadership.
: ’ N ’\// ’ Y] .
5. Guidelines for minimum space, equipment, and-gupplies, in both consumer
homemaking and job training. '

6. Encouragement of teacher educators to follow-up recent graduates who -
need assistance in the classroom early in the year when it is impossible
for state staff to assume this responsibility.

-
-

7. Continue to work closely with local supervisors to keep abreast of
local needs and maintain open channels of communication.

8. Continue to seek support and advice of state advisory committees for &
program improvement. !

9. Continue to enc0urage‘Leacher educators and local supervisorsoto
give direction and emphasis to all areas of home economics including
FHA, programs for adults and the disadvantaged and handicapped youth
and adults. ~.

10. Investigation of an Amendment to Ohio Day Care_  Licensing B111 must
be carried out.

SBL, Continue to investigate the needs fpr Vocational Home Economics Programs
by VEPD's in Ohio. ;

R

-

12. Work ‘toward greater coordination of Vocational Home Economics Programs
at secbndary and- adult levels.

o [ ' | N

: TRADE AND INDUSTRIAL

EDUCATION .
. , . . , v «
The 1972-73 school- year completed the third year if development and .
‘ refinement of the PRIDE process and imstruments. The program descriptions
- and objectives listed in the taxonomy booklets accurately des€ribe most v
"+ programs.  Educational agencies are giving additional input into course

objectives. ' ‘

- >
hd t

The following observations represent significant strengths and
' weaknesses of curriculum, facilities, instructors and students as reported
5gyfrom local and state reports. : . .

[
4

v

A. Curriculum and Instruction

i

The time requirements designated for program depth are generally being
adhered to in the majority of school sytems evaluated. There is, however,
a continual effort on the part of many teachers to provide scheduled
breaks during the three hour block of shop or laboratory time. .In most

A
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,Audib/visual material use is somewhat limited in use in a majority

" cases found, this situatibn ha{\been corrected.

[

Tests and reference materials generdlly are kept ‘current in most programs.
Most administrators have accepted the concept of revision every five

years. Some trade areas, however, lack effective related materials for
classroom use. These exi$t primarily in new or emerging occupational
areas. This does give basis for- consideration of materials which may

need to be developed through the Instructional Materials Laboratory.

)
of ‘programs. Availability of softwear and knowledge on the part -

of 'the instructor toward developipg materials may contribute to the
problem. .

i

The -effective use of developed courses of study continue to be identified

.as a-major weakness in the instructional program. While most teachers

have developed a course of study, less than half of them use it
effectively. Effective use must be emphasized in the in-service teacher
education program. Supervisors must also give attention and help
teachers in this area.

o .

A review statewide indicates that advisory committee input into
curriculum is less than desirable. While this may have been functional
at one time and somewhat rejuvenated during the PRIDE review, this needs
to be a continuing process. In most cases, the knowledge of new product,
procedure or processes of industry is gained only through the initiative
of the instructor. ) _ -

Many systems'have not accepted the activities of VICA as a needed part
of the instructional program. Many instructors are not encouraged by
the administration to be involved in-leadership and citizenship activities

" which VICA can provide? " There is a need to strengthen this area through '

supervision and by developing teacher education courses for ‘teachers.

Facilities and Equipment

The majority of facilities meet space requirements except in older . .
established programs. Programs for the disadvantaged are still,
however, being organized and conducted in disadvantaged facilities.

. The PRIDE review has identified many needed areas for facility im-

provement such as lighting and ventilation. Follow-up reports
indicate this activity has been assigned top priority.

\

School systems have taken advantage of the'Supplemental equipment

monies and this use has tended to &eep shops and laboratories updated.

Most schools, however, do not have an effective equipment amortization

‘policy or system established. It is ‘recopmended that dbnsidération be

given to provide supplemental. equipment help to schools identified
through the PRIDE review for nedded equipment replacement or additions.

There is generally a weakness in the amounts and timing of needed supplies
for programs of instruction Traditionally, when budgets are cut in !
systems, needed supplies are affected, therefore posing instructional

+

A
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difficulties. Many pleces of expensive equipment are idle and student
progress is hampered by lack of sufficient parts or supplies.

C. Instrdeé;]al Staff . . ' ) ?-‘ : -

Certification requirements continue to give strength to the employment
of competent staff. There is, however, a tendency toward emp.Joying
instructors who lack depth in occupational ateas. Some administrators. -
seek certification on the basis of crisis rather than evaluation of
depth of experiences gained by a person in his occupational‘area.

Most instructors are providing meaningful activities during school

' hours, however, many, terminate their efforts at the close of the schdol
day. Very few teachers are involved in advisory committee activity
except during the PRIDE evaluation. Then, much of the responsibility -
is given directly to them.

»

A great number of teachers do belong to their occupatioNal profession

groups, however, uwany do not belong\Bo the AVA or OVA.

‘In general, trade and industrial teachers'are qualij#ied; however, . .
many have not kept abreast,of changes in their O6ceupatiopnal areas.
. This observation does provide a Bas or planning upgrading workshops
e " and activities for trade teachers. '

A review of the PRIDE activities has suggested the neéa for a local - S;é;
professional in-service program. Supervisors have been slow to respond
to this need; however.. state activity has planned organization in rhia

’ area. '

’

D.  Students B . ' ’ ,
In general, school systems are initiating a more effective student : )
selection program. There is.a tendency, however, to still place .
students in skilled areas which offer little opportunity for success.

EMR students have been placed in skilled programs, which has handicapped

the instructor because of his inability to know how to work with this .
kind of individual. Id§tructors have had to spend more_ of their time

serving a few handicapped students while the greater number of students
receive less attention. Greater efforts must be made to establish

programs for the handicapped with teachers.trained to meet their nceds.

- Administrators must realize that most craftsmen have little patience
with imperfection, w%ich is usually a trait of rhe handicapped student.
B

Most students interviewed have an interest in their activities and progress
in their chosen occypational area. Some students interviewed indicated
their program of instruction was not their first choice; however, this

was the closest offering to their choice. This predominatly .occurred in
systems having limited vocational offerings. . '

T
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Conc'lusions and Recommendations : ‘\f ‘ : : R

g
N T The following represent the major conclusions- and recommendations
as,a result of the findings and implications observed.
Conclusion: Meaningful adv1sory committee activity is seldom organized before
the PRIDE review.
Recommendation:  Continued evidence be presented, .annually-of a functioning

adv1sory/craft commlttee for each OCCupational area.

»

- b '

Conclusion" PRIDE reviews are being conducted and ‘written primarily by teachers.
Recommendation: Establish co—chairmen of each review committee and 1nvolve
more industrial pe0p1e.nh« :

P ' . - "

' 14

. Conclusion: Course, of study and lesson plan use in instructional programs

—

show weakness. s . )

Recommendation: Greatérhinput from teacher education and’ parthularly review’
by the 1oca1 supervisor. : S . .

A ’

Conclusion: Instructional Superv1s1on is not being given by many local
supervisars. Other non-related duties and reSpons1bilities given to the N
supervisor prohibits effective instructional superv1sion. -

iRecommendation Evidence of a func¢tional 1nstructional“SUperv1sory program

be reported on a regular bas1s to the SUperintendent. -

Conclusion‘ The magority of teachers are not involved in VICA acﬁiv1ties as
a part of The instructional program:.’ - -
Recommendation: Greater.emphasis: and support be given by iocal administraivrs.

3

Conclusion:"Additional and/or new equipment is needed in many programs%’ -
Recommendation: Priorities be estabMished for the use[of supplemental
equipment money for schools which havg been identified /rOugh the PRIDE reView.
-’ \
» Cont¢tlusion: There is a definite weakne s in the selection, placement apd .
. follow-up of students. '
Recommendation: §chools be required to develop a meaningful program on a
statewide basis. Increased activity with the local guidance personnel, as
Well as the State, be initiated. ) : .
\ : . .
Conclusion' Too much time is spent , in the recording process of state supervisory
personnel. The process, or recording comments, in two 1nstruments is confusing
and time conSuming and makes little sense. o -
: Recommendation: Develop a "one report form" with copies to be a part of each
Teview instrument. This procedure was conducted previously and was effective.

Cgnclusion: The PRIDE)instrument requires a listing of priorities to be es-—

. " tablished as a part of the review process. This is causing problems, as a
.review feam has little authority to set priorities. This‘should be deterqined'
by the administrative 'staff gnd board. ‘ .
Recommendation: This be taken out of the review process, but still be requ1red
in the final report as a rCSult of the total finding and implications as
reviewed by. the local administration and board. S N
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Conclusion: - - The a351gnment amd time tequired by the state superv1sors durlng
the PRIDE review causes handicaps for the on—going and total operatlons . 3

s

of the T & I Service. MaJor problems or "fires" which occur dyring this

‘perlod of time become somewhat critical and are not always han led with the
urgency required. The PRIDE process usually is conducted during the tlme of

new program planning in local systems. State ‘supervisors a®e not able, -
therefore, to be involved in this activity with any ﬁepth.. As a consequence,
many programs have been planned in less than desirable facilities with less
than acceptable policies. Because of this conflict in time, staff has not
had adequate time to spend toward promotion of program growth. Realization
must be given to the pumber of programs reviewed by the T & I staff in
relation to other secrvices. The same perlods of time are scheduled for re-
view of 12 or more programs. Therefore supervisors’ in other serv1ces
still continue to glve needed promotional and rev?ew services to local
systems while the T & I staff cannot. .

Recommendation: Obvious.- ‘ . "o
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