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SUMMARY OF REPORT |
' : . ( ‘ A ‘ .
| Time Périod '

- ThIS reporf covers the second year of fhe Career Alternahves Model Project,
beginning July 1, 1974 and ending June 30, 1975.

Il.  Project Goals and Objectives

A. District Goals : ™ -

adopted four groups of goal statements, including the following one:

To Provide Each Student Opportunities to Consider Career Alternatives
- by:

|

|

. ) |

Prior to application for this project, the Highline District Board of Directors

. providing an insight into his relahonshlp td various facets of the
world of work.
’ [
. assisting in self-evaluation of his interests, abilities and values
relating to a variety of occupational roles

. developing in him an understanding of the value and dignity, of - -
.each person's work in creating a productive society. .

. developing his employment skills and compefence to enter the job
market. . : -

I . . =
B ’

. providing decision-making and planning activities as preparation *

for future training and education related to his life's work. o
_The Career Alternatives Model (CAM) has adopted these statements as its
primdry‘goals\\gonsequenfly, the project has been designed to develop and
implement a district-wide, K through 14 career education program that will -
achieve them. :

B. Other Project Goals .
In addition to the goals sfafed above, fhe project is commlffed to the followmg
goals: .

-

‘1. Exportation

’ L3

-

The pr0|ect is committed fo disseminating information to other educators
who are concerned with the development and implementation of career
education. programs . Such information may include. published reports,
_ msfruchonal materials and verbal discussions. F— _
W . o =
. -1- .




2. Staff Development

In order to assure the success of the project and its lasting impact on the
Highline School District, the project is committed to promoting professional
development of district and project staff in relationship to career education. .

C. Project Objectives . ° o

After (1) establishing the compatibility of the project's original student objec-

. tives with the guidelines prepared for the U.5.0.E. by Development Associates,
and (2) dropping fifteen post-secondary goals due to lack of cooperation from the
post-secondary school institutions, the project has retained fifty-four student
objectives. These objectives are grouped according to the five district goals
pertaining to career alternatives and categorized dccording to the appropriate’
grade level for their atfaimment. e ’ '

R
«. =

Procedures and Objectives -

Although each of the project's five program goals is based on fthe continuous develop-

ment of the student from grades K through 12, it was defermined thi a series of

"major thrust" efforts aimed at key points in the educational processiwould achieve
the greatest results in terms of the resources available. < Consequently, the original
project design included five "major thrust" components plus several areas of emphasis.
These have now been reorganized and include eight project components. All project
activities, accomplishment, conclusions and recommendations are reported within

the format of these eight components. A summary of each follows:

A. Early Vocational Awareness (EVA) . oo
S T
Activities in this elementary level component are ‘directed toward the goal of

.
b

Providing each student opportunities to cénsider career alternatives by .

providing an insight into his/her relationship to. various facets of the

world-of-work. : SR
The EVA component was broadened from its original description to include
several activities occurring at the elementary levels. These irtlude the opiginal
ncareer kits," the Bread and Butterflies felevision series, community resources
utilization and individual building projects.

-

Approximately sixty percent of the district's elementary teachers were involved
in at least one career activity during the 1974-75 school year. Data regarding
the utilization of various activities is presented in the report, icliding positive
teacher reaction, particularly with the.television series and career field trips.

Product accomplishments includer the development of a new kit, "parents' :
Occupations, " and fifteen packets t6 accompany the Bread and Butterflies :

series. e ‘ .




B.

Work Samples Exploration
' o
Activities in this junior high level component are aimed at the goal of

Providing each studegnt opportunities to consider career alternatives by
assisting in self-evaluation of his/her interésts, abilities, and values
relating to a variety of occupational roles. '

The Work Samples Lab continues to be the primary activity in this component.
A fully developed two-day format was initiated and over 1,000 students from
four separate junior high schools visited the lab. Classroom related activities
and materials were made available to teachers whose classes were scheduled
to visit the lab and more than fifty percent of the teachers made use of them.
A number of other related activities were also utilized during the year '
including (1) the Ohio Vocational Interest Survey, (2) audio visual materials,
and (3) several commercial kits. One schodl provided a tri-mester English
electiye titled "Careers." Initial popularity of the program saw nearly two
hundred students take the class the first time it was offered. Several other
schools are looking toward similar type classes.

Career Value Renewal

The Career Value Renewal component is aimed at

Providing each student opportunities to consider career alternatives

by developing in him an understanding of the valoe and dignity of

each persont's work in creating a productive society.
The report and recommendations prepared during the first year by the Career
Value Renewal Task Force were presented to the Board of Directors and project

- staff are awaiting official action. In the meantime, a concern with the role

of values as they relate to work is being incorporated in many of the project's
other components.

-

Employment Skills Clusters

The Employment Skills Clusters and the district's established vocational educa-
tion program are basically one and the same and are aimed at

‘Providing each student opportunities to consider career alternatives by
developing his/her employment skills and competence 1 enter the-job
market.
Improvements in the program included (1) qualification of the home and family
life program for vocational funding, (2) a stepped up articulation program
between the Occupational Skills Center and the nine high schools which it
sérves, (3) an increased enrollment of approximately 400 students in all

3-
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vocational education programs, and (#) the creation of six new advisory
councils. Two new courses, horticulture and electronics, were added to the
program., _

Guidance and Placement

Originally two separate areas of emphasis, it became apparent during the project's
second year that guidance and placement are two closely related areas of activity
and that very little is accomplished by dealing with them as separate components.
Together they are aimed at the goal of

Providing each student opportunities to consider career alternatives by
providing decision-making and planning activities ds preparahon for future
training and education related to life's work.

The second year saw the degg;)pmenf and implementation of a counselors' in-
service program which has been the key to getting the guidance staff involved
in career education. The program included a series of evening workshogs
accompanied by mini field trips to local employers, work-related agencies and
post-secondary training institutions.

An increase in the level and variety of activities within this component was
also noted during the second year including: (1) administration of the Ohio
Vocational Injerest Survey in all secondary schools; (2) field testing of a
computerized career information system in each of the five high schools; (3)
introduction of a Job Line, a job-search and job-securing program aimed at
senior high students; (4) implementation of an additional senior high career
resource center; and, (5) planning and initial implementation of a district-wide

~centralized career information system.

Provision for a new staff position in each of the high schools titled Vocational
Informahon Specialist, has laid the ground work for maintaining the second
year's momentum into the project's third year.

.

Infusion

.
- '

From the beginning of the project, staff have made an effort to encourage the
infusion of career education activities into the on-gomg curriculum. Plans were
made to step up these efforts during the project's second year, including the use
of "Infusion Notebooks." In part these plans failed because other opportunities
were capitalized on at the expense of staff time required to fully implement the
infusion plans.” Nevertheless, a good many activitieshave occurred which might
be considered an application of the infusion concept and these are reviewed.

But many questions still remain unanswered, and the project's staff has begun to
develop reservations about the overall role of infusion and the importance which
many career educators attach to it as an implementation strategy . The report
cites some of the problems and concerns which have led to these reservations

@
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and goes on to question the basic assumptions which may lieTat the heart of
the problem.

G. Exportation

. o - Many projects fail to have an impact beyond the target group due inadequate
plans for exportation. To make sure CAM did not fall into this category,
definite plans have been implemented to keep other career educators appraised
of the project's progress. Primary efforts have included: (1) Publication of
periodic newsletters, (2) sharing of instructional materials and other publica~
tions prepared by project staff, (3) hosting visits/consultations with other pro-
fessional career educators, (4) and making presentations to both professional
and lay groups. ’

0 ' H. Staff Development

. ‘o
The promotion of staff development, both among the district staff at large and
CAM's management staff in particular, has been a basic concern of the project.
Many of the activities which have promoted staff development are included
throughout the report as they are directly related to other program components.
Others, which do not appropriately fit into the report anywhere else, are

’ identified in this section of the report.

IV. Evaluation _ \ “

The third party evaluator's report makes up the final section of this report. Prepared
by the Bureau of School Services at the University of Washington, the report sum-
marizes the evaluation study conducted, and presents the findings which were an
outcome of that study.

o




|. Review of the Original Prdblem

During recent years educational lea

THE PROBLEM

rship at the national level has drawn attention

fo the fact that a gap has come to ekist between school and work, that is, between

the content and objectives of the educational program provided for our youth and the -
tasks and problems they must face fin becoming "working" members of our society.
Career education has been proposed as the cofrective to this problem. However, no

explicit definjtion of career edugation has been offered, p ticularly in terms of the
specific student cutcomes to be fought, or the essentjal ways ? go about achieving
such outcomes at the local distfict level. . , Z‘\)‘

"Highline's Career Alterndtived Model project (CAM) has addressgd itself to this
problem. Following guidelings established by the U.S.O.E., the project's staff hds
brought together a K through/ 12 sequence of activities, each of which has proven’
workable in previous experidnce, to produce a "total" career education program at
the local district level. Situltaneously, the staff has struggled with the problem of
refining the project's goals/in terms of student outcomes which might reasonably be
expected to help students bridge the gap between school and work .

[l. Subordinate Problems

As

a number of subordinate problems. Here we do not have in mind those difficulties .

wh

we mean those persistent, seemingly irresolvable issues that appear to be inherent in
either the original problem or the propdsed solution. The following are among those -
with which theproject staff has spent a great deal of "thrashing" time. '

AO

L

-

. . . o
so frequently happens, an organized attack upon a major problem soon encounters

ich any management effort must typically ovetcome. They are expected. Rather,

The Definition of Career Education

In a recent paper titled "The Career Education Concept," John Wilcox,
Director of Cornell Institute for Research and Development in Occupational
Education, stated:

In the beginning we were inclined to agree with Commissioner Marland

that it would be well for the concept of career education to evolve through o
the efforts of education professionals, parents, businessmen, and labor

fo meet the needs of our youth. The strategy has not withstood the test

of time. Aayear ago we proposed, before an audience at the AVA Con-

vention in Atlanta, that change required more precise definitions.

The publication of its policy paper titled "Career Education" by the U.5.0.E. may
. mark the beginning of the preciseness which Wilcox and many others, including

the staff of CAM, feel is necessary. Certainly it begins to chisel out.at least

a rough outline from the coagulated mass -of notions, concepts, matérials,

AD
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methods and slogans which| has become known as career education. But a
careful reading of even thils document reveals contradictory assumptions as
well as the absence of a stluctural organizations which clarifies the relation-~
ship between such diverse dlements as theory, objectives, methods and
materials, rather than enumérating them as twenty-five pregrammatic
assumptions. o

Although CAM's definition of career education has been largely shaped by
established district goals that\predated the career edication movement, the
staff has still had to wrestle with the problems created by the lack of a clear
definition shared by all, fora poject of this type hardly exists in isolation.
CAM must still look to the natibnal leadership for direction, to other practi-
tioners for assistance and to commercial publishers for materials. Amidst such
relationships, a more precise definition of career education is almost

a must for clear communication.

The Question of Infusion
Perhaps no aspect of the total caredr education picture has plagued CAM's .

staff more persistently then the questions revolving around the strategy of
infusion. From the beginning of the\career education thrust, infusion has

been advocated by national leadesshlp as the best and most promising method

(if not the essential one) for establith ng career education in the curriculum.
But whether this is so for philosophical, theoretical or practical reasons is
rarely explained.

Nor is a demarcation line drawn. Whef the sixth grade teacher spends

"several class sessions relating a new arithmetic skill to jobs, this is undoubtedly

infusion. But how about when he or she utilizes upwards of twenty hours on
Bread and Butterflies? s this still infusidn? And what about a quarter-length

English class that Ts offered to junior high\students as careers within an elective
program that includes fifteen titles ranging from Mythology to Basic Grammar ?

Although CAM's staff has made .a commitment to the concept of infusion, we
believe there are many unanswered questiont as well as a great deal of fuzzy
thinking surrounding the concept. A bit of &larification would help as we

move ahead with this strategy.

Confused Evaluation Strategy

. Evaluation of a major new educational thrust sychas career education is
bound to be difficult in terms of coming up with conclusive evidence that
students are significantly offected. This is particularly true considering fhe
:comments made above regarding the absence of ¢ clearly stated definition.
But the problem has been further complicated by \the managerial procedures
which were followed. ‘




After their first year's experience with a third-party evaluator, an experience

for which the U.S.O.E. provided little or no guidance, the project's staff was
very receptive to guidance and direction. However, what followed only made
the probfem worse. First, there was no opportunity for-project directors to
provide input in the development of the.strategy which Developmental Associates
came up with. Consequently, both project staff and the third party &valuator

had to struggle through the guidelines in an attempt to'relate them to the-project's
activities. ‘Secondly, the delay in getting these guidelines out put ‘the detailed . e
development of the local evaluation plan behind schedule. Finally, rescinding

the mandatory status of the guidelines added additional confusion and delay as

&woiecf staff and the third party evaluator tried to interpret the implicatioris of

this action. '

The project staff believe they have made a sincere effort to follow the spirit
"of the guidelines which U.5.O .E. set forth. "But the cost, in both time and
quality of the second year evaluation plan, has been great. :

D. Lack of State Leadership )
To date, no strong leadership role in career education has been played by the
several state agencies, including the Office of the Superintendent of Public
Instruction and the Washington State Coordinating Council for Occupational
' Education, both of which have an interest in the area. There are, unquestion-
. ably, problems hindering these agencies, including funding and staff. Never-
) theless, leadership could be exerted, including (1) promoting gredter visibility
with professional groups in order to tell the story of career education, and 2)
organizing a task force of school leaders who have current on-going programs
° in career education for the purpose of developing guidelines for future pro-
gram development. ’

During the past several months a preliminary "state plan" has been developed
by the Superintendent of Public Instruction. This is a move in the right
direction. The process of discussing this plan, revising it and then imple-
menting it could provide the focal point for an active state-level leadership.
Without this kind of leadership, individual districts, includingprojects such as
CAM, can neither share their experiences nor benefit from the experiences of A
others, nor is a state=wide career education effort likely to come about.

E. Local Financial Climate

Though the educational leadership in Washington State has lived with the
threat of massive levy failures for many years, 1975 was the year it actually
happened. The problem is too complicated to review here, including theq

" ¢hances for a long range solution. But it is apparent that in the short run, at
least, schools will be operating with reduced funding.

Although these*state~level developments do not have a direct impact ony
CAM?s funding, the project is definitely effected. During the final quarter .

o ) -8- . 4 f‘ «
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planning was very difficult because of the uncerfcnn'y of sfaff reductions,
staff reassignments and sthool closures. . Furthermore, there are some under-
) standable resentments encountered among staff who see their programs cut back
‘while career educdtion continues under cafegorlcal fundlng. Offsetting these
indirect" consequences will require extra effort and aﬂ'enhon from the pr0|ecf s
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. GOALS AND OBJECTIVES C

. \

. Project Goals ) ‘ o - :

-, AL, Defjhifié’n by Gaals o

B

o3

. “

. : . 3 N .
Curreht definitions of career. education run the gamut from the myopic to the -

. universal. At-one end of the line are those- which tend to zero in on the tradi-
: tional- concerns of vocdational education, namely skills training for specific

>_ - -~ employment, These a|7e a legitimate_part of career educatiori, but not-the
= .. - whole picture. At'the other extreme are those definitions that see all educa-
’ tion as career education. Like most truisms, this-one has little value when it
.comes time to planand initiate concrete programs._ ' T

Basically, the Career Alternatives Model is a goal-or'ienfed.proiecf, and the .
definition of career education that has provided direction in its planning; is
an operational one to be found jn the goals adopted. - <

-

o

B
» [ 4

B. District Goals
In Ma;/“ 19'72, ofter extensive community; staff, and student impu"f, fhe"ll-li;thinev

- District Board of Directors adopted four groups of goal stateménts, including the
following on&: ' ' ® . o '

»

» . . .

" To Provide an Opportunities to Cénii"defy/Ca.reecn Alternatives By:

. " providing an insight into his reldtionship to various facets of the wald

s oo of W%fk . N - oA * \
- ' ‘ ' I . . . . -
. . assisting in self-evaluation of his interests, abilities and’ values
. relating to a variety of occupational roles. -
. . & i o o

'y ' - : » . .
. developing in him an understanding of the value and dignity of each
person's work in ‘creating.a productive society. ’ .
. developing his employment skills and competence to enter the job
. market.. : :

g «
e 04

. prdviding decision-making and planning dactivities as pfeparafion for
future training and education related fo his life's work. ’

The Career Alternatives Model has be&n designed to implement a district-wide,
K .through 14 career education program which shall achieve these district goals.
Thus, in terms of providing student services, the districts' goals and the project's
goals are one and the same. o ’ e '

{
|
o1
wand
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. g development of program activities which can achieve the-original objectives

#
e

. i . . ° 2 v
“1lI.  Project Objectives . ' . o \

A. Student Objectives

1. Background I _ . L
The original project proposal identified sixty-nine separate student outcomes
which were grouped under the five district goals pertaining to career alter-

" natives. These in turn were categorized according to the grade level for .
which they were deemed appropriate, including grades 3, 6, 9, 12 and 14.
At the beginning of the project’s second year the U.S.O.E. provided a group
of student objectives that had been developed by Development Associates
and requested that all Part D exemplary programs use these student objec-
tives in conducting their third-part evaluations. This left project staff with

- the question of what to do with the orlgmal snxly-nlne objectives.

S

After comparlng the two sets of student objectives a remarkable compati-
bility was noted as can be seen in Appendix A. Furthermore, the U.5.O.E.
- then backed away from their previous request and asked that the student .
ob|echves prepared by Déve|0pmenf Associates merely be used as gunde-
lines. Considering these two fact3, the staff has retained the project's
. . . . original ob|echves, with the exception of fifteen oB|echves which had been
. ' cafegorlzed as appropriate at graEl'f level 14.

: \ .
These latfer fifteen objectives were dr0pped only after the project's staff "L
had made several attempts to bring representatives of four'year institutions, '
-“.  technical institutes and commupity colleges fogefher for meetings. - These

a / ~ meetings were partially’ produchve. We did receive information and

Co insights that have been useful in ‘developing our guidarice thrust.. Buf the
just cannot occur within the present state political. environment. At the .
time the project was written there was a community college staff member at.
. ' _the state level responsible for career education. However, there has been
' little indication ‘of program development or interest in the two years that
have passed If significant state legislation is passed before CAM's three
years is complefed it may be feasuble to direct an effort toward these ob|ec-
tives again. .
Sty
2, Objectives
The following constitute CAM's revised student objectives as grouped by
project goals and categorized according to appropriate grade level.

£ . Iy
- . N \
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e a. " Goal: To provide each student opportunities lto consider career alter- ‘
° natives by providing msughhnfo his relahonshlp to various facets of 4= 7. Co
g = the. world of work .
‘ _Ob|echves : T : '!\ o
R ' Gradé 3 The:sfudenf.willz ] 3 ' :
1. Be aware of the main furicf ohs of | h/fghly visable o
o ~ careers and:occupations. - , g
2. -Will know, major ways‘m Wthh occupatiotis differ.
L 3. Recognize that being a-student is his present career.
X/ ‘ Grude 6 The student will: : Y ‘
. 1. Khow which occupations are-in the same field (cluster).
’ 2, +Know the mafjor duties and required abilities of common
occupations and océupaﬁonal families. -
’ o 3.% |dentify fhewnferdependency between the'many jobs - :
. in the culture.- :
. " a . . . Y 'i ‘%' ) . .w ]
. _— Grade 9 ©  The student will be able to: *
. . v ) ‘ . , .. . .
. . L 1. - Describe the changing nature of technology in relation ’
. _ to an occupational field. . v
. ’Aen&i . . . -
o . . - 2. ldentify career hlerarchy Ievels and educghonal requ1re- : ;
’ ments for entry when given a Ilsf of career clusters. -
3. "Recognize careers available fo sfudenfs which require
) * ‘knowledge dnd use of all basic dlsc1p||nes such as
mathematics, fine arts, science, and humanities.
‘Grade 12 The student will:
. S . . .
1. Understand that technological, economic, and social
: changes result in decreases in the availability of somer | .
kinds of jobs and increases in others.
. 2. Know possibilities for career advancement beyond entry ’
jobs in different occupations.

2 ' . ’




, ‘ D R 3. Recognize that persons must update fhe. ’
. S . . such ways as securing additional trainif

' ( _ . reading job-related peruodlcals, an
" . school.

- -

" b. ‘Goal: To provide each student opportunities to consider|career alter~
~, natives by assisting-in self-evaluation of his interests, - a;zflhhes and .

= Lot values relahng to a variety ¢ of bcecupational I'OleSs/. i
1 v .
. Objectives - . : | /. i
Grade 3~ The student will: / i
‘n - : ‘ ° - -~ / ,‘
. - . 1. Recognize that different |obs require dléferenf mferesfs .
- and abilities. . . )
) 2, Examin‘e various rewards for p'erforming \f/ork .
) ) . 3. Recognlze fhaf career selection may be i)aséd on
' one's avocational § mferesfs. //'/ ,
: _ : /. |
co T Grade 6 The. sfudenf wi||: / }
! E L e |
L 1. Recogmze that one's life style is sfror)glr influenced :
S - by one's work. . )
v RO,
. <L , B R 2, Cite and compare reasons why peopl iprei’er certain
. . ‘ o . ~occupations over others. |
B - ‘ - 3. Percelve himself or herself gs able t pchleve skills
irn data, people and_things afegorrfs.
Grade 9 The sfuder;fs will be able to: ‘ /

/ ' ’ . 1. Understand the ﬁecessi'y for planning and preparation
in the choosing of a'career." ’ '

, . ' . 2. Understand the relationship between schopl eurriculum
: choices and career planning. o
N

3. Recognize personal deficiencies while realizing that
Mmany can be overcome and thus do not necessarily pre-
clude entry into desired training or oceypations.

Grade 12 The student will: , ‘ A .
1. Actively pursue part-time or summer work in order to
+ better understand his perceptions of employment.

g ' R




2. Perceive own specific abilities that may affect
pending career decisions.

3. Become aware of own current inferests and values that
. may aoffect caréer decisions. /
- c. Goal: To provide each student opportunities fo ¢onsider career alter-
natives by developing in him an understanding of the value and dignity
of each person's work in creating a productive society .

Objectives
~Grade 3 The student will:
, 1. Discuss how we tdlk about work: at home, in the school,
and on the playground.
' ' 2. Describe in positive terms, adults (parents, relatives,
neighbors) who work.
3. Recognize the value of own accomplishments.
o * Grade 6  Thestudentwill: ' /
T. Identify persons who wor /for themselves, who work
) for others, and who work/far no pay.
1 had 1 . ' . S
2. Describe potential probjems which would face America
' if no one worked. '/
3. Describe posmve cons qyences of work upon the
" society. f;
N |
- Grade ¢ The student will: ;
. + i ’
- 1. Select "holding|a job" as a desired goal when given an
alternative of cpnaerns. . ’
o CL 2. "Perceive vocationd| training as an acceptable role for L
‘ , ' any and all studénts who may desire that training. '
3. Develop an appréciation for.the work of producers of
. services and prodycers-of goods.
. ‘ ' Grade 12 The student will: . . |
« o ’ 1. Idendify. how aftlfudé ablllhes, and experlences affect
i ' " work performance. .
. o F{g‘&
I . Y . . .
' / ~i4- 3
. o
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E ) Ve ,.'. . |
L . 2. Understgnd why people have the attitudes that they do o
. ) , towar, 'vigfk. . ) !

. 3. Evidence a significantly increasing tendency to elect
- ~skills training programs at the senior high lével.

. d. Goal: To pré\)ide each student opportunities to consider cdreer alter-
- , . “natives by developing his employment skills and competence to enter
the job market.

ObiecfiVé’s
Grade 3 The student will:

. _ ' 1. Make change: total up own ‘purchases; do very simple .
mental computations without figuring on paper.

2, Complete personal data card.

*

3.  Follow printed directions to find business names and
addresses in the yellow section of a. telephone book . -

Grade 6  The student will:
._ | . 1. Figure simple budgets. ‘ 5 .
2. Systematically arrange tools and materials for storage.
3. Be able to successfully manipulate the equipment,
tools, and instruments included-in the majority of EVA
resource packages. ’

Grade 9 ~ The student will:

1. Compare his work-sample performance levels with .
business and industry performance standards. ) -

2. Complete a job application form.

3. Recognize the role of organization in getting a task or
project completed.

Grade 12  The student Wi‘l_l:

1. Be able to synthesize the knowledge, job skills, and
attitudinal learning into a simulated or actual job
experience. ‘ . p

79 -15-
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2. Be able to develop a job resume'.
3. Feel competent in experiencing a job interview.
e. Goal: To provide each student opportunities to consider career alter-

natives by providing decision-making and planning activities as prepa- -
) ration for fufure training and education related to his life's work.

" Objectives

Grade 9 The student w‘iII:

1. ldentify or describe alternatives'in career areas
which are open should a student choose to leave

school. _ ’ v .
2. Be aware of sources.of information about short=term
manpower fraining programs available for youth. : P
- . 3. Be aware that further schooling and guidance services
. ‘ i

" are available. _ . .

Grade 12 The student will:

L . 1. ldentify major frairiing institutions in the Puget Sound
. Basin. .
W, . L4 . [4
- * \ b M .
. . _ . 2.' . Develop plans for entry into employment, military or
, further schooling. '

3. Be aware of manpower and counseling services avail- ,
able after high school graduation. ‘ e

, B. Procedural Objectives ' . : : ' /

- . ) rd " : ) 14 -
To assure successful operation of the project and a reasonable chance of attaining ,/ o
the goals and objectives presented above, the project staff identified a number of
specific procedural objectives within the frame work of the project's major com-

) : ponents. These objectves were identified in a document submifted to the
_ Region X office titled "Highline's Career Alternatives Model Time Schedule for
e the 1974-75 School Year," which is included in Appendix B.
3 * .

1 . ' )




-y

__. BASIC PROJECT DESIGN

o . Exemplary Nature of the Project

In kgéping with the exemplary nature of the project, as defined by the guide-
lings developed by the U.S.O.E.,' program componenfs have been selected by:

A

*A. Expanding programs currently exushng on a Ilmlfed operational basus in the

: ’ Highline District.

B. |mp|emenhng on an operational hasis programs from the "fragmented" successes
the district has developed on a'research and experimental basis.

C. Adapting procedures and techniques that have been effecfi\}ely used in the
field of education to attain similar goals.

D. Introducing programs that are new to the district, but are built upon proven
concepts and procedures. ) _ ,

a

Il. . Major Thrust Strategy
The original design of this project was built around a "major thrust" strategy.
Although each of the five goals defined under the district's commitment to career
alternatives-is based on the continuous development of the students from grades K
through 12, the staff recognized that there are points at which a major thrust will
bring thie greatest results in terms of reaching the project's objectives. Thus, five
major program components were developed, each aimed at one of the project's
five goals and the student objectives developed for fhaf goal ;

In addition to these major thrust components, the project was designed to (1)
strengthen the role played by the guidance staff in career education, and (2) pro-
vide the classroom teacher with assistance in the process of infusing career educa-
tion into the ongoing curriculum. As the second year progressed it became apparent
that the distinction Between "placement” and "guidance" was negligible. Con-
sequently these two components are now viewed as one. As for infusion, project
staff views it primarily as a method which can be used throughout the entire project
wherever jt is deemed as an appropriate means for-achieving project objectives.,

The following outline clarified the relatianship between the major program com-
ponents and the goal(s) toward which it is directed.




Program Components

N

N

N
\,

A. Early V_oéafional Awareﬁess\
(Elementary Level) \
oo
. ot ! ) f‘; ,
B. Work Sampling Exploration
(Junior High Level?
C.. Career Value Renewal
(Al Levels)
D. Employment Skills Clusters
(Senior High Level)
E. Guidance and Placement
(Secondary Level)
F. Infusion
(Al Lev‘gls)

Support Componenfs -

Project Goals

To Provide Each Sfudenf Opportun-
ities to Consider Career Alfernahves
by: . - .

_providing an insight ,into his rela- -

tionship to various facets of the world
of work.

¢
T

assisting in self-evaluation of his -~
interests, abilities and yalues relating
to a variety of occypational roles.

developing in him an understanding of
the value and dignity of each person's
work in creating a productive society.
developing his employment skills and
competence to enter the job market.

providing decision-making and plan-
ning dctivities as preparation for
future training and education related
to his life's work.

all project goals.

In addition to the program com})onenfs descrlbed above, two supporf components

have been built into the desngn of the- pr0|ecf.

A. Exportation and Dissemination

-

CAM has made a definite commitment to exporting its experience base to other
career education proponents throughout the nation with particular emphasis on

the State of Washington and Region X of the U.S.O.E. This'is in addition to a
concerted effort to disseminate information about the project among school staff

and members of the logal community.

~ Staff Development

]

Although staff development activities are not aimed directly at student objec~-

. tives, their indirect contribution'is often a crucial one to the eventual success
or fallure of program activities. Consequenfly, the project's design provides
for an ongoing program of inservice and staff development activities almed at
various groups ihcluding teachers and administrators as well as the profect's own

staff.

. q‘

-

7’ )




PROJECT COMPONENTS

-
-

_Though project reports of this nature usually present the procedures, methods,
conclusions, etc. in separate sections, this format was deemed inappropriate in
this case. The basic structure of this project has been determined primarily by

. the program and support components outlined in the previous section. As each of

N these components is distinctly different, it was decided to pursue a format that

: would maintain and convey the individual integrity of each component. Conse-
quently, the remainder of this section is composed of eight separately prepared |
reports which are easily read, but do not slavishly follow a given format. These o
include: - ' |

Ear.ly Vocafic_mal Awareness

-Work;cm.lp‘l’es Exploration -

Career Value Renewal Task Forcéd-

o L ¢ Employment Ski.lls Clusfel:s‘

Guidance and i’lacemenf o

|nf95i0n ' f : ' N

[

Staff Development : Lo ,

-

|
|
\
|
: |
Exportation . . o

<&

-

i o -

-19-

o




- : i . \ . ) .

. Early Vocational Awareness - . ' . !

A.

B.

" nity Resource Specialist was initiated. While some activities were implemented

P B i . .

District Goal: . ‘ - o .

\

The Early Vocational Awareness component of CAM is primarily aimed toward
the following district goal: "To provide each student opportunities to consider
career alternatives by providing an.insight into his relationship to various

facets of the world of work. ' \ ‘ .

o

Summary of Year One - 1973-74 '

During the first year of CAM one primary emphasis was placed upon the develop-
ment of new career kits and the completion of a variety of procedural objectives
which related to beginning a new project. Atmid-year the position of Commu-

district wide, primary concentration was within one service area. This concen-
tration included materials, meetings and utilization of CAM staff time. The
CAM elementary school specialist also attended planning meetings for eventual
utilization of the Bread and Butterflies series in Washington State.

Year Two - Activities and Accomplishments

Over the last two years, the EVA concept has broadened to represent a variety
of activities at the elementary school level. Initially a system of kits, the
advent of better commercial materials, the need for utilization of community
resources and the varying needs of buildings have broadened the base of career
education. Further, it is felt that "career education" as a title provides a more
consistent identity than the acronyms of previous projects. Within this section
of the report are included the following topics:

. Kits (EVA) Commercial Materials

. Bread and Butterflies television series

. Community Resource Specialist

. Building Level Activity ' - g
. Utilization Summary

. Recommendations

1. Kits and Commercial Materials

a. Locally developed kits (EVA). One major aspect of the CAM elementary -,
program has been the development and utilization of locally developed
career kits. These kits were originally developed to provide both hands-
. on activities and teaching ideas to supplement existing curricular topics '
through a career emphasis. : :

\

Topics of kits-centered on either occupational clusters, data-people-
things, and special topics. . Currently twenty-seven kits are availablea?y,
to teachers on a "check-out" basis. » \

~20- , | :
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Ve
“ CUI;renf titles include: o
Title | . Focus | " Grade Level Les;:nc:ers
> " - Hands-On ’ (C) Construction ~~ ~nt _ .10 -
" Airport Careers : | (C) Transportation Pri 3
They Have }'he Whole World .
in Their Hands A (C) Government: Protective * Pri 5
Concert Careers - . (C) Fine Arts Int 4
Parent Occupations ~ 7(ST) Families and Work - Pri 2
People Who Count (D) Data: Cc;unﬁng : - Pri 2
. Feeling Good (C) Health Pri 4
Communicating | (D) People: Communicating Pri=int 4
The Letter People (B) Things: P.reci'éion' Int 0
. Four in a Role (SP) Role Plc.J)'/ing: Cérlr‘imunity pri .3 )
Get it While it Lasts (C) Serving, Sales & Distribution  Pri 7
Build Me o World - (D) Manipulating pri 6
*Northwest Careers (ST) Geo‘graphicalv Relationships  Int 2
to Careers _
Click and Print (C) Communication/Photography Int -5
Saving the World (C) ,Environmental Career Int
Ocean of Jobs . (C) Marine, Science *Int 3
; , (D) 'A'/\anipulaﬁng' |
Engine Assen‘[bly (D) Things/Manipulating Int ' 4
Moving Around o (C) Transportatiop ' ~ Pri '5 !
| Run Things ‘:Around Here (D) Things/Cpnfr_olling . Int 2
Making a Million % (C) Manufccﬁqfing ; Int 8
How Big is It s - (D) Ddta/Measurement Pri 4
YVhaf's a-Bus s (o)) Tr_ansporfcﬁon '. ~ Pri \ o 2
Who Am1 % " (ST) Role Playing (Hats) “%‘?j;_Pl;i 7
' . ‘ - MR
" (C)  Cluster | . '
" (D) Data-People-Things

(ST) Sgecial Topics -




”
¢ .

During the past year only one additional kit was added to the inventory
(Parents' Occupations). This reduction in effort related primarily to
the increased production of materials to accompany the Bread and
Butterflies television series. During the summer period (1975) an addi-
tional three kirﬂill be developed. :

Utilization of locally produced kits has been spasmodic=-increasing if
"promotion" efforts increase and decreasing if reversed. Until January
no individual continued responsible for maintenance and supply of kit
materials. Efforts to build a control factor into kit distribution will
need to continue.

A further factor in the kit utilization is the improved quality of materials

_available from publishers. Utilization information is included in part

"E" of this section.

Commercial Materials ' RN

’

(1) Audio Visual. Eight films from the When you Grow Up Series
(CFT) have been purchased. PrevnoUsly, the Kingdom of Could Be
You was purchased as well. Both series have been utilized by
teachers, with a higher use obserVed for the CFlseries. The
"Education Who Needs [t" filmstrip series was also purchased
from CFl.

(2) . Consumable
.(a) Madrona Elementary continued to.expand pu"rchase of "The
Valuing Approach to Career Education. "
(b) McKnight's "Highway to Work and Play" was used K=6 in two
elementary schools.

(c) Chronicle Guidance Publishers, Inc. published three work-

" books, "Curriculum Careering, " "Community Careering, " and
"World-of Workers.”  The content of these workbooks appeared
to be consisterft with CAM objectives. . Each was used by at
least four classroom groups.

(d) CFl also produced "My Career Workbook, " wh’ich was used
by at least 800 students.

(e) A "Child's Dictionary of Occupations," and “Career Flashcards"

were furnished fo each elementary schpol.

A catalog of Iocally developed and commerc:al items available for
- check-out was made available to all schools in’ December.




2. Bread and Butterflies o ‘ | | .

e M

'

. Durmg ‘the past year, a flfteen week felev:suon series entitled Bread and -
- Butterflies was produced by the Agency for Instructional Television. This ‘
- series focused on the. caree? educahon needs of intermediate grade stu-
* dents. Locally the series was made available through Channel 9 KCTS
© " T.V. from fhe University of \7ushmgfon. .

a. Nature of Series. The Bread and Butteflies series stressed an effective
approach to career education through problem-oriented programs.
Within the context of many programs was significant cogmhve mforma—
tion as well. Progranm titles included: :

S Treasure Hunt (gfelf-lndependence and fhe Economlc Sysfem)
. WorkMears (Why People Work) ‘
¢ < Me, Myself & Madybe If-Clarification)
B j ‘Decisions, Decisions {Decision-Making)
School & Jobs (Relationship--School, Work, and Society) - .
Taking Care of Business (The Responsible Self) S
" | Agree, »«. You're Wrong! (lnferpersonal Skllls) :
Success Story '(What is Success?)
The Way We Live (Life Styles) _
‘Plannlng Ahead: The Racer (Shaping One s Deshny)
Things, Ideas, People (People at Work) R
Reople Need People (Interdependency of Workers) R
Our Own Two Hands (Human Dignity) e
Power Play (Power and Influence) . '

N T

- osmg Changes (Freedom to Hope, to Choose, and to Change) -
p

s v

b. CAM Involvement.)-One of fhe assistant directors of CAM began's
' serying on the original committee in 1973-74 that led to Washington
~ State's evenfual memberimp in the consortium which funded the Bread -+
and BuHerflles series., During the past year he has served. onﬁlg Career
Educahon Advnso;y Commmee for. Channel 9 whlch/a|r€d the series.

'Af the openmg CAM workshop m Augusf, 1974 fwo represenfahves _
from Channel 9 described the series and showed/sample films to the
CAM building representatives. At.this p int ﬁf\e CAM staff began
assuming the role of entrepreneur for the seri is. A committee \of
feacbers and counselors ‘was formed to recommend morejeffech
of epcouraglng utilization of the series. The committee members were:

Mavureen Zawoysky, chmrpersoaq\ teacher ,White Center -
Wally Murphy, teacher, Des Moines Elementary
'Helen Stedronsky, . teacher, Southern Heights Elementary .
~ Bob Ewing, counselor, Cedarhurst Elementary .
. Ron Ravatt, teacher, Angle Lake Elementary.
N - Minon leipl'eH,. teacher, McMicken Elementary

-

.'!_’. ~ > A ( . ) s L4
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S N . At the recommendation of the committee, two workshops were .
* held in January. Both were conducted by Marlena Scordan,

Utilization Specialist for Channel 9 and the CAM staff. One.

workshop wasfor' elementary counselors and the second for interested
teachers. During January promofibnql material ‘was distributed te

each school,, and-enough teachers' guides for each teacher planning

to view the series were purchased and distributed. .

. . J

=

Sample films from the series were shown at both a prigcipal's meet-
ings and various staff meetings. ' )
c. Bread and Butterflies Packets. Perhaps the most ambitious recom<
- Thendafion of the Bread and Butterflies Committee was thdt of furnish-
_ ' ing.packets of material, including student copies, to each teacher
L ¥ utilizing the seres. It was felt that appropriate follow-up activities
' . for each program would be more likely if material was immediately-
- .  “available. As a result; each of the committee members took the
o . responsibility for two or three programs. Material was both selected.
" from fhe teachers guidé and néwly developed. A deadline of two ?
weeks prior to each.program was established.: When the material was
prepared, it was typed in the CAM office, and 120 teacher packets.
were Printed and assembled. [h addition, each activity in the'packet
“that required a student copy was printed and assembled in sets of 30.
" Each week, then, between 9,000-12,000 sheets of paper were dis-

tributed to'elementary schools. . : v o
. . o ; G .

' The packets and earlier promotion efforts resulted in an extremely
“high utilization pattern.” Between 110-120 intermediate grade
teachers used the series on a weekly basis. This comprised approxi- -
mately 50% of the teaching staff at these grade levels. The programs
- reached between 3000-3500 students each week, approximately 25%
4 - of the elementary school enrollment. A sample of one packet is
’ " included in Appendix C. Sample packets were sent to Seattle, South
- Kitsap, Kent, and Renton-School Districts, to Channel 9 and to the
Agency for Instructional Television.

d. Evaluation.. Both because of the number of career concepts and

' \/ b - because of its high utilization, Bread and Butterflies was made a
N * . - major component in the contract with the. third party evaluator. Two

major areas of evaluation included career knowledge and perception
of control of the environment (locus of confrol). Data is included in
the third party evaluation report. : '

. '
N ) 1 - .

. " In addition, a questionnaire was sent to those teachers who had’
; " utilized the series. The quesfions and responses are listed below.

o >\,. -24-
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e , Questionnaire 6-75
T - ) . .
. Response Categories- '
” N E Don't| .|+
. Response | Disagree| Know | Agree }Sometimes

1. The Bread §_ Butterflies series 2% 5% 0% | °93% | - 0%
seemed inferesfing to studenits. ' /

2. Students aF;peared to learn’ nev«; infor- | 2% 4% 22% 72% l 0%
mation about the world of work from ‘ | .
the series. ' - . ‘

3. - Sfudenfs'appeai‘ed to gain mére 0% ‘3% 27% | 70% 0%

. awareness of the value and dignity .
. .of work from the series<
} . - _ - . ' .

4, -Students appeared fo gain more 2% 12% 1% | 45% 0%
interest in their fufure careers from N ' ‘ '
the series. e -

A -
5. Follow-up activities were-utilized 3% 14% 5% | 69% 9% .
' q_uife often. - o ' '
o ot ' ; N - ‘
"~ 6. .Follow-up activities were worth=- 1 0% 15% . | 15%. 61% 9%
while and useable with sfudenfs. _ ' - '

7. 1f | were in the same teaching 3% 7% 15% | 75% 0%
assignment, | would use the series . ‘
qagain,

_ . , . No respons—l
N Poor Fair Good |Excellent || or no '
' ' reaction

" ) J i .

- 1. Follow-up packets 2% 31% 43%|" 22% ‘2% -
¥ ‘ . . g

2. " Curricular Relationship. 2% 36% 45%| 12% || 5%
. 3. Propriety of programs ‘ 3% |. 24% C42% | 24% 7%

4, Parent reaction 1 7% 3% 15% 0% »75%'

’ o . -Bi;eda and Butterflies
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3. Community Resource Specialist

- In summary, feachgrs utilized both the series and follow-up materials
and rated both quite positively: Several teachers at the fourth grade
level felt that the follow-up materials were too difficult. -

N ¥

. . . :
Recommendations for the coming year include the assessment of a
preferred grade level for the series so that those teachers-can assume

v students have not viewed the programs and the production of a work- . . y

‘book of activities to'simplify the distribution of materials. It was also
suggested that a pre and post test be developed and used with the series
that might relate more closely to program content than current standardized
tests . : S ' ! .
In cost effectiveness; including $1200 in paper for p&ckefs, extra guides
and teacher time,.was relatively inexpensive--$.50 per pupil for the
amount of involvement which would be no less than 15 hours.
. . LT
-A$ noted in previous reports, one service that is available through the '
CAM project is that of the Community Resource Specialist. A fifteen passen-
" ger bus was purchased for her use in taking small groups of students to visit
business and industrial sites. Tape recorders and cameras.are utilized to - -
insure maximum student involvement, The Specialist meets with the reﬁqb%f-i
ing teacher to plan a career-oriented trip, which will also meet the teacher's - . »
other curriculag objectives. After this meeting she then arranges the~towr, )
drives. the bus, and guideske tour at the site. In addition, pre and post
" trip suggestions and activities are furnished to the teacher. ‘ R

While perhaps.this sefvice could also be described under "Infusion " (Sec=
tion V1), the specificity of tareer materials at its utilization at the eler
mentary level hdve led to its inclusion here. S ‘

it

a.  Utilization. The following table portrays the number of trips and stu- -

.

ents for the 1975-76 school year. . »

A comparison’ of 1973-74 and 1974~75 is as follows:

No. of trips No. of students /
o \
1973-74 S 46 . " 830

1974-75 o9 3




Career Exploration Bus Trips 1974-75.

-27- .

Number of Trips Number of Passengers
.' | | : | e
Month| Elem| Sec | Teacher| Total Elem Sec | Teacher | Total Passengers
N Admin. Admin '
Sept | 4 o & 60 | 60
ot | 2 | 3 |/1 |2 352 | 45 | 25 422
Nov | 24 N 26 384 | 30 44
Dec | 16 | 1 5 22 /D56 15 | 75 346
Jan | 15 o2 |7 240 1 30 270
Feb | 28 4 1. | 33 448 63 | 15 526
Mar 21 1 1 26 336 16 | 30 382
April | 28 12 . 448 10 | 458
May .| 17 4 2 23 272 | 60 | 25 357
June | 12 1 L 13 192 | 15 207
Total |187 | 16 | 16 |29 2988|244 | 210 42
85% | 7% | 7% 87% | 7% | 7% )
[y p—‘
r— - 31
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C,ommu‘niAIy Resource Speakers  1974-75 :

»

‘Month Speakers "~ Students Reéchgfl_ ‘
Sept - " - - .
Oct 6 180
Nov 5 . 150 ‘
Dec 1 15 .
Jan 6 - 180
Feb 2 60
Mar 3 90 N ‘
Apr’ . - - '
N
May 5 150 :
) June . - - ) <
825

Totals 28

4

A partial list of sites visited by students includes the following:

Seatt}e Police Training Academy
Grandview Pre=-School
Sambo's Restaurant
Windjammer Restaurant
Albertsons Supermarket and Bakery
Pike Place Market
Sea-Tac Airport .
Instructional Resource Center
Occupational Skills Center
United Air Lines '
Hair House =
Wayco Lens Corp.
Sea-Tac Motor Inn

* KING, KIRO, KOMO, KCTS

Television Studios

Fisher Flour -Mills
Farman's Pickle Co. .
King County Transfer Station
Union Pacific _ '
Burien General Hospital
Bellevue World Travel

, Alaska Air Lines

-

-28-

Tandy Leather
_Sea-Tac Weather Station
Marine View Veterinary Hospital
Pacific Trail
" .Industrial Heritage, U.S.A.
Exhibit ,
Pacific Northwest Bell
Metro Sewage Treatment Plant
* Society Candy
~ Marine Technology Laboratory
Ralph Burchart, architect
Bank of Tokyo-
Bethlehem Steel .
Weyerhaeuser Corporate Offices
House 'under construction
The Woodshop
Safeway Stores
America Mail Lines
Harbor Tour
King County Blood Bank.
Host International
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. Procedures. A number of forms for access, scheduling, and follow-up
have been developed. A sample .is included in Appendix D. Based
on her eighteen months of experience a number of perceptions have
been gained. The following information was submitted by. the Commu-
nity Resource Specialist as an end-of-year report. - v

The key to a successful Career Exploration Activity is prepdration ==
by the teacher, coordinator-bus driver, and the business or sefvice
participating in a specific activity.

. , [A .
(1) Preparation by the teacher for students should include:

(a)

(b)
(c)
(d)

(e)

Discussion or activity concerning career education prior to

_ activity.

Verbal or written goals to be achieved during activity.

Relevancy to curriculum studies should be noted.
- .

-

Discussion of student conduct when guests are invited to
classroom or class is visiting an outside resource.

Objectives and desires for career activity discussed with ™
Community Resources Specialist. - i

- (2) Préparafigﬁ by coordinator-bus driver

()

(b)
()

(d)

(e)

o )

4

Adequate discussion with teacher requesting activity to |
thoroughly understdnd objectives and desires.

‘Record pertinent information on request form.

Contact appropriate business or service organization to fulfill
objective of teacher's request.

Ascertain that business or-service understand the goals of
career activity. )

A\l

Send ¢confirmation to teacher and business.

Prepare bus for activity: check mechanical functions, clean,

. gas and service.

- (9)

When students board bus, create atmosphere on bus to get and
keep students in receptive mood. -

. Introduce driver and explain purpose of frip.

Al




v

Find ogf "where students are" by shorf queshon and
‘answer period on career exp,lorcmon. . .

Relate sfudenf mferesfs to career activity, e.g., if trip

vh ] .

v

is planned fo candy factory, ask how many students have
made ¢andy at home, Listen to.answers--suggest students
look for comparisons of hgime-made and commercial methods-~
ask students to observe vpmety of jobs necessary to operate

candy

to do.,

facfory--suggesf‘fhey choose a job fhey mlghf like

Provide maps of area to'be covered by trip. Students
practice being navigators by finding names of streets and

areas and locating our position on maps.
A .

-

“

With help of assisting adult play "career game" when
desirable. : ' . g

3

Give directions and suggeshons for usmg cameras and tape
g recorders.

Before leaving bus remind students of conduct expected
on activity. ’

N -
N ‘

When students return to bus give them an opportunity to
discuss their obsei’vafions and feelings about the activity.

(h) If teacher has not accompamed sfudenfs on achvnfy, share.
incidents and reactions with teacher. '

(3) Preparation by business or service organizdfion .

- .
(a). Understand the commitment assumed when agreeing to take
part in a career activity. ‘

.-

(b) Discuss appropriateness of the business to the career acfivify.

. U P »

(c) Select a guide knowledgeable of busmess ope’rahon wnfh

ability fo relate to sfudenfs.

)

) Share acnvnty goals with personnel who will be |nvo|ved~ in .

: 1
A\ R .o

career attivity..

(f) Permit a short time for smdenfs to question some employees
whenever possnble.

N

-~

’
. .

(e) Provide “hands‘-on" experience whenever possible. }'

’ 4 [

N ) . .
L ' 4 ~




\ : (g) Provide students with written material, diagrams, explana-
. . . A
. - tions of processes for follow-up work in classroom when
‘ . : available.

¢

. c¢. Evaluatioh. While part of the extensive field trip activity is included
. ' ' " ‘as g sub-group in the third party evaluators report, a questionnaire

was sent to éach teacher who had requested the services of the Commu-
.o e . nity Resource Specialisti The questions and responses follow:

-
]

\4 )
< . B -
. o ! -

. . T \

* - .
Please mark each of the following statements as to your agreement or disagreement.

- -

- .

. . ' r ' '
| ' Don't Don't ., Agree

7 s , K Agree - ) Know
l'. The career field trip related to .
) . classroom instruction 0% : 0% . . 100%
. 2. Sh’Jderﬁs appeared 'enfhus'iasfic‘ - ] b " ' A
b . about their experience 0% 0% 100% **
3. Students appeared to learn more : '
about that particular topic because / ' :
of the career field trip 0% 6% ) 94%
. : .
4. Students appeared to gain new ’ :
career insights because of the. frip 0% 23% 78%
5.. Arrangements, planning and assist-
ance were satisfactory o 0% 2% 98%
. . \ )
6. Compared with "regular” field trips
this approach seems more valuable 2% 23% 76%

Teachers comments attached.

of

@ ! . - ~
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CAREER EXPLORATION FIELD TRIPS
" Teachers! Comments

. . B [ .

1. "My class was Involved in individual field trips. Most .
arrangements were made In the CAM office. | have been most
impressed and feel my students have benefited tremendously."

2. "We have not gone on any field trips this year at .
resource room. However, | have experienced the Career v
Exploration program during the Fall at the time of my student
teaching. In my opinion the program Is bery beneficial to
the students in making them more aware of the many different

careers in this community."

ti
3. “"This was of real value to the students, especially when
there was good follow-up In the classroom. lt.is much better
for students In the small groups as they can see and hear
much more." : .o s

4, "Great! We had a follow-up speaker and demonstration., Fit .
right in wish 2nd.grade Soc. St,'Design for Learning! unit
_.on 'Clothing--Map's Needs." ‘ ; oL .
5. "This was my second Qear pf field trlpszIth the CAM Project.
My students have alwayswreturned enthusiastic and eager to share

what they saw. | think small groups along with a guide helps
make this more successful. | only wish there were some way |

. could attend." : L)

6. “"A-worthwile approach because of size of group--more Individuaf
attention results in greater Interest and understanding."

7. "1 was very impressed with the idea of a camera «and tabe
recordev"for;the~studgnts' use. | also found the natebook, with
classroom activities, etc., very valuable." '

8.1 especlallyAépprecléte the small group approach, With the,
thorough organization and follow=through done by Fran, the .
kids really gained valuable experiences.'" " .

9. "lhave nothing but good comments about the trips my children
have been on and the cooperation from the CAM people."

10. “Compared with regular they‘were vary valuable. | was sorry |
didn't get to attend. | did stay with a fifth grade class so
their teacher could attend." )

1. "Thé minl-bus’creafes greater exposure for learning about )

. careers., My children benefited greatly fgom its service." .

-32- ,
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12. “"Fran does 'an excellent job setting up these trips. We
visited an architect and a house under construction. | would:
like to see more of these trips." :

. 13. "Liked taking a smaller group, especially in primary--easier ,‘
-« " to handle and better able to see that .all students gain the ‘

.most. EXTRA thanks to Mrs. Harrison for the trips to United
Air Freight apd Southcenter. She's great." , .
‘ .

14, "The trip to KIRO was very good. We had the misfortune of
scheduling problems, and a cancellation which resulted in the
second half goihg to Channel 9. This did interfere with thgﬁ?\
continuity of the objectives | had set."

15. "I wish to express my thanks for the pictbres taken and the
time and energy spent for a worthwhile field trip. This meant
four trips for my Kindergarten-class."

16.'“The value of taking a small groUﬁ ls great."
17. ”dreat!”

18. “"The trips seemed quite planned. The children enjoyed the
smaller groups for they were able to see more and discuss, )
. freely what they saw among themselves and With the guides.. . .
These trips provide an excellent,apportunity to see and visit
places where a regular fjeld trip couldn't accomodate larger,
groups.'. W : ‘
19. "Fran Harrison was tremendous in thoroughly ptanning trips
which were very meaningful to our classroom instruction.™ .

20. "The students developed Jfnto entirely new enthusiastic students
on all of their work. | feelqthat the trips’did it to them. ,
Thank you." ) ) ‘
2 ; ‘ N
21. "Our students were not that cooperative as this was the nature
of their attitudes, however we have had many other successful
- field trips, career related, that required a bigger bus.!

22, | feet that the career trips were a valuable teaching
experience. | especially appreciate the wosrk done by Ms.
Harrison In arranging and planning.these trips. - | would not
have found the time to make all these necessary arrangements

"mysel f." y

) 23, "Out field trip was to the Occupatlonal Skills Center which | feel ;
~ gives them knowledge of tralning opportunities available 'to students.!

2. "{ do feel all field trips shoyld and could be handled in this

_{ manner
(™ ‘

\
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o In summary, this service appears to be well received by teachers.
[t is, however, an alternative method of meeting the out-of-building
needs. A more typical approach would be to use existing field trip
resources and provide in-service for teachers. This system couples
the advantages of "good" field trips, i.e., small groups, use of tape
recorders and cameras, and good pre-planning with a person who will
keep the trip career-oriented through interviews, career games, and
a people-centered approach. [ts disadvantage is that it exceeds the
‘cost of "usual” field trips and is limited to the number of students one’
person can carry on a small bys through the school year.
& . . 3

.

4. Building Activity

a. Mini Grants. During the past year mjni grant funds for career educa-
tion were made available to feachers\hrough the State Superintendent
of Public Instruction Office. Eight applications were sent from indi-
vidual teachers or staff groups. Of the eight, seven were funded.

The titles, groups, and funding are listed below. The CAM office pro-
vided writing assistance, advertised the mml granfs, planned with '
teachers, and assisted in management.

* \
Title o Applicant- : Funding
. Career Activity Room - Angle Lake Staff $ 350
.+ Hands On Room* McMicken Sfcﬁf : ) 500
* " Aprodoughmints ° Anna Denton, Cedarhurst 161
Career Activities for "
Gifted Students Mary Buzard, Gregory Heights 100"
Wopodworking Skills for o '
Girls and Boys Liz Northrup, Shorewood 175
Bread and Butterflies Teacher Committee 150
Early American Careers Maywood Staff - 500

Total $1936,

Each project was completed prior to the end of the year. One of the
summary statements has been included from one recipient.

j -
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Project Title: "Hands On Room Supplies”

- Career Education - Mini Grant Ty

Evaluation

,',71" "
K L

Grént to: McMicken Heights, Highline School District

Evaluation Submitted by: Colleen Stevens .-~ -

Description

This project-encompassed d variety of experience based activities in each of the
six grades. A brief description of the types of activities includes the following:

A. The first grade tied its activities.into a pioneer unit in which students constructed .
a log cabin, made clay pofs and l?aked biscuits. . . .

.

B. The second grade worked with’pclay and extended these skills fo the formation of

~ animal shapes.

C. The third and sixth grades combined in a woodworking project which also involved
extensive cross-age teaching experiences. Each sixth grade student studied
. cross-age teaching techniques'for two weeks. After this training he or she then
‘designed a woodworking project and taught the skills to a third grade student .

D. One fourth grade class gained a vﬁxi'efy of skills in working with leather as they
produced medallions, key chains, and comb carriers. The other fourth grade
worked with nails and crochet thread to complete beautiful string art pictures.

These boys and girls also created apple-head dolls with their own personally
designed outfit. ' -

E. One fifth grade built bird houses while the other worked ds a class and comple,ted

a model pioneer village on a 4' by 8' plywood sheet. Houses for the village
were constructed from balsa wood. The students even created their own frees
from branches and lichen. . -

-

F. One sixth grdde class designed wrist bracelets on Indian beading looms.

The culminating activity was @ student-parent hobby fair in which the entire community
shated the students’ work as fifteen community members demonstrated skills and -

re AS -
hobbies.« . ‘ : ] At

g
Y




"Hands On Room Supplies" ' ' t o

Colleen Stevens - “n e
Page 2 ‘ -
. . . ’ : / . - f .
2. Growth in Skills and Attitudes .- T
*n d’c\!diﬁoh‘ to the skills acquired while working with tools and @ variety of materials

the prajects developed student growth in attitudes and values. Throughout the projects
there was a sharing of ideas and skills. Many -times there was @ crossing aver of '
grade levels to help with the projects. The older students helped build the frame for'
the log cabin, the sixth-third grade cross age project, the fourth-second grades working
with clay. At the fair the students were very: interested in what other grade levels had.
accomplished. They expressed praise toreach other's work regardless of grade level.

. 3. Cerfimunity and Staff Reaction R S
The parents gnd retired members of the community Wwere'very pleased with the various -
« displays. Staff participation as described in the first pdrcgruphs’@cs excellent.” The _
. final event, the hobby fair combined both the work of parents and children. .One indices
of success was the fact that over 500 community members were in attendrnce at the
hotby fair, g ) *o L.

4. Career Insights , . ' Loy

_ Many career insights wefe gained by the students through the. projects. Often adult
‘models were used when-werking on the projects. A carpenter’designed the bird houses;
leather work was related to the leather craft industry. At the fair fifteen community
members demonstcated.their skills. For many the skill was also their dccupation." For
g example, one father. and son team operate d train store and they had a displays An.
_ *~extensign from the Indian beading project’'was a woman from the community who demon=
.- itrated the Indian beadwork she'produces and sells. A retired man extended his income
by making apple head dolls. He had many on display. One father and son team -
explained their bee keeping materials. It proved fo be very interesting and educational
having the student's work and the community méembers involved in the fair. .

5. Relation to Curriculum

In most grades the projects were related to areas of the. curriculum. The fifth and first
A grades tied their projects into their social itudies unit on pioneer life. Math received
positive reinforcement for most of the projects helped develop measuring skills. 1t s
true, however, that some of the bird houses took seven nails for one wall to be success-

fully attached.

ha
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~ b, Bunldlng summary. The following buildings were involved in career .
: oriented achvmes other than those described under other headlngs.- R
Anglepl__ake . Mlnl Granf S.P.l.
" Beverly Park . Intermediate grade career-cross age
- . . tutoring combination . '
Burien Heights - Career Fair--organized by counselor - BN
- b - Cedarhurst Field trips to Alternative I:.earmng Room,
T / | . "Mini Grant
. Des Moines " Walking field frips | -t ,
Gregory Heights Intérmediate team approach to career educa~
, . tion, Mini Grant
Lake Burien .- Career-orientéd enrljchmenf program
T . Madrona’ . Commercial Program "Valuing Approach
- . to Career Education ‘ ’
o ‘ - . Maywood Mini Grant, Bicentennial Careers
T McMicken Mini Grant, "Hands On Room" -,
v © Normandy Park - - P.T.S.A. program based on classroom pro- ‘
'_ . ~ ject g : g
: Shorewood Intermediate i Career Réading" program
Southern Heights - Counselor planned career field trips
White Center ,, Manipulative Skills room
Type of No. Elem. Teac'hers' Approximaré Number . | % of Total Elem :
Activity® Utilizing Activity - of Students Involved " Staff | . ¢
EvaKits % 91 -l gy - | 22% z
~Bread and A ‘:' .
Butterflies ‘ 110 ‘ 03300 .y 7%
Career Field | - ' N i :
(Teips - 0 71 : 2988 17%
’ \" : .i ' . . N - '
Audio Visual - 73 ; 2190 18%
. : e :
Commercial 6o . ‘ . : v -
‘Consumable o - : ) I
Material 46 1380. 1%
a i o . - ¢ A
‘Building or . - ' . ) . .
Class Projects |. . 87 » ' 2610 : 21%
: ¢ 'l M B R i
. B
. o R
] 3 - /(.
- h‘/‘q"ﬁ ' 3
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' I _ Number of | Approxfmafé’ % of Total
. . Teachers  No.of ~  Elem.Staff
G . : Students
_ Used-at least one of above | B o
o %.'acfivifies " 250 . -7500 61% -
Used at Ieasf two of—above : ‘ .
~activities s 115 3450 - 28%
N Used three or more of above ;. v . . _ s
activities . 3 53 - 1590. 13%
5. Qiffed and Talented ’ o

. '
P . . . "

In the previous report, an advisory committee formed to develop plans
. for' meeting the career education needs of gifted and talented students
Sl was described. This group continued meeting and did submit q ‘proposal -
i - “to the Career’ Edueahon Office, U.S5.0.E. The following paragraphs
from the” abetracf of fhe new pr0|ecf proposal descrlbe its nature. -
- _ "This pr0|ecf (Career Education for the fofed and Talenfed) bndges{
N - acurrent exemplary program in careér education and locally "
developed programs for gifted and talented-students. The major
.thrust of the project is at the elemenfary level, accompamed by a-
limifed focus at the | |umor high school level. .

Bunldmg on parallels between activities recommended to accompllsh
“career education goals-and those recommended by ‘professiorials in
the field of gifted education, activities will be developed which
could improve self-assessment, decision making and career- knowledge's
-~ SpeCIflc procedures include curriculum and material$ development, a
parent resoutce system, advisory commlﬂee involvement, a dissemi-
) N nahng school concept, and a unique personnel plan which utilizes "
P lmpleme,nhng days" as a mefhod of lnvolvemenf and dlssemmahon.

o

-

Preliminary word has been received that there is a high likelihood of

this project being funded for the ‘coming year; - The project will be managed
entirely by the CAM staff. As can‘be seen from the project description, °

the ob1ec;hves and goals are coordmafed with those of the CAM pr0|ecf.

v T

’ s .

-
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activities is shll .a minority. R

Summary and Recommendations =~ + C

» As the previous information lndlcafes, the elergenfary phase of career

education activities extended beyond the service areds originally planned.

“As a result, more students were involved in career "education activities.

Also indicated, however, is fhaf the number of teachers usmg several

-

‘¢

The posnhve reception given the "Bread.and Buﬁerfhes" series appears to
indicate that teachers will use a given program of currlcularsqontenf if
presented and followed-up,in a consistent manner. “This response was also
indicative of a possible problem area in the use of other career materials.

“Each kit, film, orfield trip is a discrete activity which a teacher should

"infuse" or relate to other areas of the curriculum, as such it becomes an
addenda rather than a program. 3

The common element among the more active schools in implementing career
education actively seemed to be the CAM representative. -Thaf individual's,
efforts in sharing, distributing, and making other staff members aware of
available resources was réwarded by increqsed$0‘i Iding activity.

Based on the early sections of this report, the follownng recommendahons _

dre made for the 1975-7% school year: . .

a. Thata confrolled system of distribution be developed for klfs and .
- audio visual material, r.e., that a certain kit be automatically sent
to a teacher requesting ‘a field trip, or who is vrewnng a particular
Bread and Butterflies- program. \,

b. That dlscus510ns with principals occur which may resulf in new CAM
/represenfahves in certain buildings. .

c. That the EVA kits be re-emphasized and complimented by add:i'ri,on_al
- kits to "round ouf" clusfer and dafa—'people-fhings approaghes.

- <

'd.  That materials and services offéred wrfhln the new "Glffed and Talenfed"

project be consistant with CAM goals and procedures.
e. That the Communify‘ﬂesourc‘:e Specialisf expdnd the utilization of
classroom speakers, as a means of redching additional classrooms. .

Y

f.  That fhe:,Bread and B‘i:.-)fferfllies series be continued and that a preferred
" grade level be recommended, further, that packets be'edited and com= -
bmed ln'ro a snngle work for ease in distribution. -

‘-
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. Work Semples Explorafieﬁ o ' ©

- A, Pljoiecf Goal . :
The work samples explorahon component has been designed to make a ma|or -

thrust toward fhe goalof: _ |

.

Providing each student opportunities to consider career opportunities' * . R
by assisting in self~evaluation of the student's mferesfs,-ablllhes, ‘and <.
values relating to a variety of occupational roles. -

o

/
Activity is aimed at fhefiunior high level. ’

B.~ Summary of the First Year ' .
Major activities and accomplishments of the first year include the follow.ing:

o

1. T%Sdmples Lab 4 . o - o

As planned’in the origingl proposal a work samples labxwas developed
and lmplemenfed as_the mainstay of the work samples explorcmon pro-
gram. Sfeps included:

a. Emphasns on exploraflon. It was determined that explOrahon rafher ,
. than assessment should be the appropriate aim of, the work samples T T
lab. Furfhermore, it was recognized that ekposmg students to'the - ' -

* vast variety of jobs available in the world of work was not feasible, .
nor was a suitable logic available for tive selection process that

< would Have fo occur in deciding which jobs should be illustrated.
Consequently, . the' main focus has been on providing students with
a conceptual framework which they can use tg explore the diversity
of |obs found and make useful comparlsons between them.

: . b. - Developmenf of materials. After a thorough review of commercial =
v~ -..materials, project staff decided to _develop their own: mafenals for
the lab.

‘¢:  Peyelopment of a master plan. A master plan built aroun;

"data-people-things" concept was developed with provisions¥ffor
implementing the plan in three stages, orie per each year of'the
P P p y
o project.. - ‘ . - o

g

‘d.’ Implementation. Stage one was developed by the middle of the
= -'second semester and three hundred eighth grade students from Chinook
. Junior High School visited the lab for a one-day experience by the
" end of the schpol year. , .




¥y’

2. Related Activities - o '

o ' Efforts,were made to promote the development and use of related activities
' ' ' which would support the work samples lab and help students relate their
: experiences there to the totaljunior high curriculum. As Chinook Junior
High was the target school for the first year, . these efforts were aimed
" primarily at the staff of that school. S . -

a. tlassroom activities. Efforts to develop classroom activities were not

very successful. However, by the end of the school year eight junior

high staff members from the entire district were recruited to prepare

materials during a summer workshop and several excellent classroom

units were prepared which have subsequently been used during the _ , -,

second year.

!
N
(

- : b. Library and Resource Center Maferials. A good beginning was made
s o on the utilization of career exploration materials within the library.

at Chinook, including a series of short film strips, SRA occupational

briefs and multiple copies of the Occupational Outlook Handbook .

4,

e c. Guidance Activities. Initial experimentation was done with the Ohio
Vocational Interest Survey (OVIS) with the minth graders'at Chinéok.
. - A _group of counselors was also brought together to explore the con-
cept of a student. "career portfolio.” .

"

" 3. Conclusions - c o ‘ i

With the exception of the classroom activities described above, the work
samples exploration component met itsYmajor procedural objectives for the
first year.“ No attempt was made to evaluate student outcomes as such an
effort was considered premature. o ' . °

e T ] v . o ®
. C. Second Year Activities and Accomplishments ’

. During the second year of the project, activity in the work samples explora-
3 i tion component wds accelerated and in several instances far exceeded the
original expansion plans for the second year.

> [ i 3

1. Work Samples Lab

a. Additional Development and Expansion. -

(l\%Expansiop of the Master Plan. By the time the lab began serving |
students on the 30th of September, it had been expanded to stage
three. - This expansion completes the basic format designed in the
master plan and put development of the lab a full year ahead of
time. A total of nine separate work samples provude the student -
with an opportunity to try a high, medium and low level task in

[

-y
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‘b’

-

each of th'e basic categories of the data-people-things cansfrucf.
A brief description of these activities can be found in Appendix E
as well as Appendix F.  The most significant addition to the
lab involved the use of a closed circuit video system which allows
students to view their role playing behavior in the "people"”
activities. This expansion of lab activities has required partici-
pating students to spend two days at the lab rather than one. ’

.

(2) Additional staffing. The expanded work samples described above,
particularly the inclusion of the closed-circuit video system, has
required additional staffing in the lab. A work samples aide was B
hired to work under the direct supervision of the lab supervisor
with primary responsibility for the three people-centered activities.

_ This position was funded under C.E.T. A '

(3) Expanded Schedule. The lab began serving sfudenfs on the 30th -
of September and operated four days a week until May except
for several brief shut downs. A total of over 1,000 students from
four separate junior high schools attended the lab.

(4) Additiondl Supplementary Activities and Materials. A variety of

supplementary-activities and materials were added to the lab during
‘the second yeat. These included: E

(a) Mini sample. A mini sample on "lifting" was developed «
P P p

(b) Slide presenfafions.' Two slide presentations titled "Other

. Factors" and "Physical Requirements! were developed and

incorporated into the routine schedule for each student.
(c) Job sheets. Sixty additional one-page job sheets were devel-
. oped for use with, the new work samples. ““

(d) Work book. A self-exploratory work book was'developed
which students may elect to take with thém as a follow-up
activity after they have completed the lab experience.

= (e) Browsing materials. The lab supervisor has continued to
gather both written and audio-visual materials which students
may browse through after complehng their assigngd work -
somples.- '

”,

Tactical Changoés . ) ‘o

(1) Shift to Ninth Graders. * During’ the second year project staff made
.. 'the decision to serve ninth, rather than eight, graders at the lab.

2

The decision was made ofter receiving gdvice from staff members - )

- of the Appalacl'ua Educahon Lab in Charlesfon, Wesf Virginia, and

136
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consul ting with fh'ga}unior high principals and CAM Reps. This
move was accompanied by a shift in the administration of the
Ohio Vocational Interest Survey from the ninth to the eighth
grade. Basically, all agreed that (1) the OVIS at the eighth’

grade, followed by (2) the work samples lab at the ninth would

provide a more logical sequence in terms of helping the student
develop a framework for viewing the world of work centered
around the data-people-things concept.

Class group visits.- During the first yedr students came to the lab Al

in alphabetical groups. -After consultation with the junior high
principals and CAM Reps, it was decided that students visiting

the lab should come from pre-established groups such as Washing- - -
ton History or English classes. One-half of a class would come for
two days and then be followed by the other half. This permitted
teachers to carry on related activities with the entire class before
and after their visit and with half the class during the visit. As a
part of this strategy, teachers whose classes were involved were

" brought to the lab for a visit several weeks prior to-their classes

participation.

Special Ed sfudenfs. Approxnmafely forty special education stu-

dents befween the ages of fourteen and eighteen were brought to

. the lab in small groups. This process involved some adjustments
T Py . : . * .
in the work routine which were worked out in cooperation

with staff members of Woodside School, the district's specml
education school.

Third year student selection. Duriné the third year of the project

it is anticipated that” the work samples lab will be able to serve
approximately 1,200 ninth grade students from a total populahon
of 2,000 at eight separate schools. Consultation with the junior

high principals was initiated in an effort to arrive at preliminary

alternatives for selecting which students should be served. Firming
up a plan will be the first order of business when administrative
staffs return from summer vacations on the first of August.

Relaf%d Activities ‘

Confinued efforts were made to promote the development and use of
activities which would help students at the junior high level relate the
lab experiences to their overail career development, including the class-
room curriculum.

a.

Classroom activities. Although the development and use of classroom

activities have been slower thah hoped for, definite progress was made
during tha second year. (A discussion of this problem in greater detail
is found in section VI. titled Infusion; pp. 64). The most significant
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accomplishments in this area include:

(1)

(4).

Washington History Unit. A career education unit for Washington

History classes was developed during a summer workshop. Approxi-

- mately four hundred of the ninth gradestudents who attended the

lab were involved in this unit either while attending the lab or at
some other time during the school year. In addition, several
teachers in schools not served by.the lab during the second year
have also used the unit. Because a-Washington History course is
required for all ninth grade students and provides a logical format
for studying local facets of the world of work, this unit would
appedr to be one that will continue to be used.

English Units. Two English units, one related to use of the OVIS
and the other to the Work Samples Lab, were developed in a sum--
mer workshop and used extensively at one junior high school.
Approximately one hundred and fifty students were involved in
each of these units.

English Elective. "Careers," a fri-mester English elective for
eighth and ninth grade students, was developed and infroduced
during the final tri-mester at Chinook Junior High School. Six
sections of this class, which involved a variety of activities
including making the Computerized Information System available
to students for an entire week, were taught, Approx:mafely two
hundred students were involved. First impressions of the course

‘have been favorable and include supportive comments from the
~ school's prmcnpal as well as students and parents. In addition to

offering the course again next year, the teacher has been con-
tracted to prepare a detailed outline of the courses. content and
activities during the coming summer. This material will then be
promoted among other junior high English teachers throughout the
district.

Occupational Versatility Photography Unit. . A unit was developed

ithin the junior high occupational. versatility which utilizes
photography as a means for students to examine the working world.

~ Initial field testing of the unit culminated in taking two groups of’

students on mini-field trips into industry where they had an oppor-
tunity. to utilize the skills and concepts they had been acquiring.
"Discovery." At one of the non-target junior high schools, a
counselor-tfeacher utilized the Discovery exploration kit marketed
by Scholastic. Reaction was favorable by staff as well as students
and initial plans are underway to supplement the materials next

" year and with other activities (including the OVIS results) in the

development of g six-week "careers" elective which would be
offered at least four times during a year.
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b. Ggrary and Resource Center Materials

(1) Hoffman Filmstrip Series. Fifty-five additional Hoffman film-
" ‘strips and accompanying cassettes were purchased to supplement |
- the twerity field tested in the library at Chiriook Junior High )
during the first year. The total seventy-five were then organized
. ) ' . into five portable kits which have been rotated among five junior
. high school libraries throughout the year. Each school was pro-
_ vided with promotional materials as well:as its own Hitachi film-
L - strip projector. The total system permits each library to offer )
students a greater variety of titles to browse through than if they '
tried to develop their own collection. .

The Hoffman series were selected originally because of their

-~ brevity. They are not intended as an in-depth source of career
information, but rather a method of exposing students to the

“wide diversity of job opportunities which they should be aware of.

.(2) Other Materials. A variety of other materials have been gathéred

by CAM and made available on a check-out basis to.libraries
and/or career resource centers. In addition, most junior high
librarians have accumulated an assortment of career education
materials over the years. Although these collections, and methods
of accessing them, range from very poor to good, CAM has begun
to attack the problem. (See the section titled Career Centers
on pp. 58-59.) . ' “

c. Guidance Activities. As reported in section V. Guidance and Place- . A
ment, pp.  a very successful in-service guidance program was con- |
ducted for secondary counselors during the project's second year. It ’
is anticipated that these efforts will begin to generate additional L.
student activities on the part of counselors which will relate to the
work samples lab. '

At the junior high levet the most notable activity to date has been

the administration of the Ohio Vocational Interest Survey to approxi-
mately fifteen hundred eighth graders. This instrument, with its
interpretive emphasis on worker traits, including the data-people-
things concept, ties in directly with the objectives of the work samples
lab. The use of the OVIS has been financed and promoted by CAM's
staff, byt its administration and cdordination at the building level has
been handled by the counselors. . '

"D Conclusions and Recommendations

The impact creatéd by the work sam}‘)les exploration component on students is )
among the objectives addressed by the third~party evaluator and progress on

this objective is included in the final section titled EVALUATION.

i | L - A9
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Howéver, project staff hase gathered a number of impressions and formulated -

several recommendations for the coming year. : ‘
1. Work Samples Lab

a. Two-day format. The additional activities permitted by the two-day
format seem to justify having students attend the lab for two days rather
than one. This is particularly true with students who by their own
admission have never ‘given jobs and careers much thought. By the
-end of the second day many of fh% have become quite involved in the
process of exploration. Furthermore, students are able to grasp a better
understanding of the levels of complexity that can be found within the
major categpries of data, people, and things. Unless.other considera-
tions forced g return to a one-day format, the staff recomments contin-
uation of a two-day lab experience.. |

b. Ninth graders vs. eighth graders. Though ninth graders did seem to
behave a little more maturely at the lab and become more involved

than the eighth graders iid during the first year, it is too early to
determine whether this shift in_the grade level of students served has

a long range benefit. A primary consideration in this shift revolved:
around the logic of introducing students to the data-people-things
terminology through the OVIS in the eighth grade and then following

it up with the lab experience in the ninth. It would seem best to con-
tinue following this line of thinking until evaluation data proves other- -
wise, or administrative considerations suggest a need to change. .

-~ -

c. Value of locally developed materials. Among the considerations which -
led staff to develop many of their own audio-visual materials for the
work samples was the fact that the local labor market could be more
adequately portrayed. There appears to be support for this consideration.
On nuherous occasions students have remarked that they had not been
aware how many different types of jobs were performed by workers in
the local labor farce. Though it is difficult to match the professional
quality of commercially prepared materials, the difference is probably
more than offset by the "local color." Project staff would heartily
recommend that others contemplating adopting the work samples con-
.cept keep this fact in mind.,

d. Teacher orientation to the lab. During the second year each. teacher

who had a class that would be attending the lab was brought to the

lab for a brief orieptation. Even a short visit seemed to make a differ~

ence in the teachers' perception of the program. In the future it is

’ recommended that at least a half-day workshop be conducted for these
teachers. Such a workshop might also increase the use of classroom
related acﬁvifies;, (see p. 47).

e. Mini work samples. Though the lab*has zeroed in on the data-people-

things concept, it is impdrtant to acquaint students with the whole

¥




' breadth of the worker trait concept. Additional mini-samples offers
. a potential means for reaching this broader objective.

f. Negative student reaction. A number of studerts continue to make
negafive comments about the lab experience, including the all-
encompassing "this is dumb!" Though many of these students are

.« expressing genuine feelings, the staff is convinced that a certain
amount of this "comes with the age." Interestingly, several students
~who had expressed such feelings were later inadvertently rescheduled

. for the lab and returned for the entire two days rather than bring this
fact to the attention of their teacher or principal . In each case the -
student not only participated in a positive manner on the second visit, ’
but also expressed the belief they had learned something additional on
the second visit. o

g. Supplementary materials. The additional supplementary materials
which were provided for student browsirg in the lab seem to foster
additional inquiry and exploration. Though teaching students a con-
ceptual framework for viewing the world of work is the lab's primary .
objective, apparently many students at this age either need or want
data about a specific job before they can or will be€ome involved in
thinking about jobs. It is recommended that additional materials be

’ coll\?cted for use in the lab. The development of career resource
centers in the individual schools would also help in this respect.

h. Lab staffing. Expansion of the lab to include nine separate work
samples, including the three people samples which utilize closed- o
~ circuit video taping, was accomplished by adding a lab assistant
“through C.E.T.A. funding. Since this funding source cannot be
viewed as permanent, and considering the fact that the lab's opera-
tion beyond CAM's funding period will have to come from local funds,
it is imperative that a format be developed which can be run by a
- single lab supervisor. This will undoubtedly require some compro=
mises and trade-offs, but project staff should set this as their primary
objective, beyond the daily operafion of the lab, for the coming year.
V4 : ‘

2. Related Activities

a. Classroom activities

(1) Classroom activity increases lab involvement. Without a doubt, °
students attending the Tab who had been involved inrelated
classroom activities prior to their visit definitely became more -

. involved in the activities. Consequently, more emphasis should
be placed on getting teachers to carry out related activities in
conjunction with their students' visit to the lab.

’
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g (2). Too much drill. Comments from.students who had been .involved .
. \/ T classroom related activities suggest that teachers tend fo rely -
’ too much on "drill- 'ype" activities (e.g., worksheets of job '
. titles to be looked up in the OccuRahonal Qutlaok Handbook)
“Teachers need fo be encouraged to \K/Ilze more challengmg .
fechmques. s y
" (3) Relationship to the infusion issue. The developmenf anduseof =~ . <.
' classroom related activities is related to the whole issue of infusion
» . which.i is covered in section Vl., pp. 64-71. o - o
‘a/ ‘ ) : ’ * . . P ‘ .
©, b.: L:brary and Career Resource Cenfers .
A qunck review of fhe career education resource materials available ,
in“each of the junior highschool libraries revealed, with the exception .
.- - of one school, that much improvement is needed if the libraries (or '
: ‘career cenfers) are to be effective delivery systems for career educa-
tion information. -~ . - e
The Hoffman filmstrips were initiated to encourage this sort of
\ development, but by no means constitute a foful system .
CAM (or other district pers nel) need to develop and implement ways "
of assisting llbrarlans/cou;iselors to provide organized career material .. ‘ .
In parhcular, these peOpIe need help with.{d2 organizing efficient '
ways of ordering, receiving and filing such information; and (2) develop-
ing workable student access systems to the maferlals.
c. Guidance Materials and Activities w?
" (1) Ohio Vocational Interest Survey. To date, implementation of
the Ohio Vocational Interest Survey has been accomplished.
through a deliberate management strategy based on (1) providing o
materials to the schools and coordinating administration dates,
¢ but (2) leaving each school on its own in terms of administration
and mferprefahon procedures. Obviously such a strategy has its -
pluses and minuses. The most notable weakness is the fact that
some school guidance staff have not given the OVIS a high
priority. During the coming year project staff should be prepared
' to offer greater assistance as a means of promoting better utiliza- )
tion of the OVIS. _ ,
(2) The broad spectrum. The utilization of guidance materials and -
activities in relafionship fo the work samples lab is part of the
total guidance spectrum. For additional ‘comments-see section V., .
Guidance and Placement, pp. 55-63.
Q ’ B ) -48- .
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Ill. Career Value Renewal Task‘Fo:"'ce .

! A., Project Goal . S S ’ .

- : The Career Value Renewal Task Force was designed to make a major thrust *
S toward the district goal of: - ¢ - . b

’

. “° Providigg‘each student opportfunities to Consider career alternatives
by developing in him an understanding of the-value and dignity of
~each person's work in creating a productive society. . .-

-

B. Summarydof First Year's Activity .

The Career Value Renewal Task Force, comprised of thirteen lay and district
staff members, was created and=charged with the responsibility of (1) conduct-
ing a study of the district's goal statement dealing with value and dignity,
and (2) making recommendations for implementation of their finf:lings.

After a series of meefings'sﬁanni‘ngafhe entire school year, the task force sub-
mitted their report including the.following recommendations:

~ . ta

1. Adopt a new goal statement on Career Value Awareness.

i
Vo

- 2. . Take attitudinal surveys to measure CAM project ef ectiveness. .
3. Revise the district grading system and give more emphasjs to self-growth
and sacial mobility. v [ |
v 4. Include in our curriculum materials which enhance a strong set of personal
- - values. 'J '
4‘_‘;“ '\: A / . ‘ ""
5. Form a permanent advisory board to help keep CAM informed and upJafed.
4. * Hold periodic workshops to keep Career Vdlue Awareness programs
ontinuous. . ' -
o S ‘ o - |
i l ! . ! ) k4 .
7. -Encourage students to reexamine their ingrained values regarding work in |
light of the fact that we live in a world where change is the rule rather than |
the exception. ,
|
.8. Establish an in'fernship program permitting and encouraging teachers to gain |
) experience in jobs outside the educational establishment. |
. C. Second Year Activities and Accomplishments ,

1. Board Presentation:

Due fo the broad nature of most of the Task Force's recommendations, CAM's

»

|

D
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staff felt no direct action should be taken (exgept in those areas pertaining
_directly to CAM's program) withdut board approval. However, the .
. board's busy schedule did,not permit CAM to make its annual presentation

to the board, including the Task Force recommendations, until March,

1975. _— ’
. Though board members reacted favorably to the entire presentation and
accepted the recommendations for further study and action, subsequent
eents related fo the double levy failure and the financial crisis in school
funding throughout the state, have precluded their giving them further atten-
tion. Nor, under the circumstances, has the project-director felt it
appropriate to press the matter. ' - .

2. _ Other Activities B <

Because the major goals established by the district included a specific
statement related to "human needs" CAM has not given self-awareness the
.in-depth treatment that many career educators and materials are advocating.
This is-a recognition that career education has neither a monopoly on

insight in this area, .nor a mandate fo be responsible for the school

effort in this area, But the slow pace of action described above should not be
taken to imply that project staff have not shown an interest in the

goal relating to the "value and dignity of work ."

A concern for the role work plays in providing people a variety of satisfac-
tions and meeting diverse needs is incorporated,. at one point or another,
_in most of the activities. Furthermore, eighteen specific "curricular com-
ponents" lave been identified within'the loosely organized scope and
sequence presented on the Infusion Chart (see p. 64). -~ Regardless of board
action taken on the recommendations made by the Career Vfllue Renewal
Task Force, "the value and dignity of work" in the district's total

career education gffott remains an active Goncern of the project's staff.

C. Conclusions and Recommendations
As suggested above, many career educators seem to believe that they have .
brought a concern for values into the educational process that was sorely missing,
that they were in effect filling a vacuum with their emphasis on self-awareness.
This simply is not the case. The valuing process pertains to the objectives of .
career education, but it also pertains to many other educational objectives as!
well. '

1. Recommendations ‘ .

) * o s

a; ‘j;‘ Value Renewal Task Force. As deemed appropriafe.,i:fhe' project director
should pursue, the matter of board taction regarding the recommendations
. submitted to them last spring. '

’ . ol
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= b. Continued emphasis. CAM should continue to emphasize, within the .

. framework of the district's adopted goal statements, the role of values
? . in'the individual's work life. o ’ £

“

IV Skills Training Clusters

AL District Goal / -~
* The Skills Trairing Cluster component of CAM is aimed at the following district
goal: IR ‘
Providing each student opportunities to consider career alternatives
by developing his employment skills and competence to enter the
" job market. :

.

3

B. : Relationship to Vocational Education Program

‘Basically CAM's Employment Skills Cluster and the-district's established
secondary vocational education program are one and the same. As the Diragtor

L of Vocational Education submits a detailed report to the appropriate state a ncy,

" as required by federal law, this report shall mere® symmarize the major acti
. and ‘accomplishments that have occurred within the district's vocational educa~-

tion program. . _ o, =
- ‘ RN '.
C. Summary of First Yedr Activities
During the project's first year the following activities were accomplished.
T . . ‘ ; . A
% ] Program Improvement 2 © s .
. * S ‘v ‘ o . ' B i }
. a. Home and Family Life. Initial steps werg .taken go qualify the district's
. home and family Tife program for vocational funding. -
’ b. Auto.and Service Station Program. Both the Auto ‘Mechanics program -
at Glacier High School and the Service Station Program at Evergreen -
.« " High School were expanded. These programs, as the programs at, the
. _ .Occupatidnal Skills Center, are open to students from all five of the
. district’s high schools. : S

2, New Programs
_ Three programs were introduced at mid semester. One at the Occup'dfiona[
Skills Center and-two 'at Glacier High School. Those at Glacier are avail-
- able to students in the district's other four high schools as are all &fferings
. “at 0.5.C.. Programs included: :

’ ~ a. Redl Estate. This one hour program at Glacieﬂl-iigh School introduces

students fo the basic. knowledge and skills required for many jobs in
&
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the field of reTJf_esfare. L s
‘b.  Health Career Exploration. This two hour program at Glacier High
. . _School infroduces students to a basic cluster of skills and knowledge
' commoh to many health occupations and explores the opportunities,
additional Tequirements etc. related to specific health occupqhons.

c. Hydrau||CS. This three hour program at the Occupational Skills -
Center offers students initial training in the knowledge of hydraulic”
systeéms and fhe skills required for repairing and majntaining them.
‘ ) - 7 .%"‘. - ’ . Pild

S

D. Second Year Ac_fivifies and Accomplishmenfs : ' ' o (

.. Progiam Improvement : L
a. Total Programskprol-lme'nf. Total district enrollment in all vocational
- programs was appgoximately 4,500 students. This compares with an®
- approximate ,fofsﬁﬁ?&;fudenfs during the previous school year.
. After subtracting 1,522 in the home and family life program, who

_ - were not counted as vocational last year, fhe net galn is in.excess of - -
400 students . : ‘

b. Home and Famlly Life. . With the exception of the sevenfh and elghfh
' ‘grade program, all secondary home and family life programs were .
“brought under vocational education funding. This, of course, necessi-
-~ tated meehng specific standards which reflecf a definite improvement
~in the programs themselves®.

c. Early Chlldhood Education.  The success of the early childhood pro- .
"\ gram at Mf. Rainier High School led to implementation of ‘a sumllar
program at Evergreen ngh School . -

d. ,Occupafional Skills Center. A review of the Occupational Skills - °
Center was conducted. It was determined that-some rigidity in .
philosophy and some barriers to open enrollment had developed over '
the years. A concerted effort was launched by the OSC staff to -
develop open communication with the nine high schools being served, -
.and particularly with the counseling and teaching-staff members of

" these schools. Preliminary enrollment figures for-the 1975-76 school
year indicate that these increased efforts at arhculahon have paid off.

- B

e. Advisory gouncils. - Six new advisory councils were formed, inéluding
representatives from employer and employee groups and labor. This
brings the number of active vocational advisory councils to over thirty.
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f. In-service. A concerted effort was launched to encourage staff mem-
bers fo attend conferences, seminars, and participate in in-service .
- {training. As a result, staff participation in such activities has tripled
) . !% and nearly twenty in-service offerings were made.available in the
- ‘ g ; . area of career and vocational education. - '
. . ) “g. Vocational Information Speciali-sf. A new staff pdsiﬁon, Career Infor-
mation Specialist, to be implemented through vocational education
-, - funds, was proposed to senior high principals ‘and favorably received.” .
~ These new positions will be filled by the beginning of the next school &
year. See the section titled Vocational Information Specialist, p., 60
for a job description of this position. = - o,

—— . "
PR i

2. New Programs - B e

-

New programs initiated during the year included: - Y -
. d. A new horticulture program, c'émple'fe'wifh green house, was initiated
in the special education program at Woodside School. Thirty students
were involved this first year and plans call- for serving upwards to
R ‘sixty students per year as the program progresses. -
: . : ’ s
b. -Electronics. A rfew program in electronics was introduced at High- .
line High Schoolt This program, like other vocational programs
offered at only,one high school, is open to students from the other Co
four district high schools. : = : - o

AR

C -

3. Exploration of New Program Areas ' ‘ - . C .
Preliminary exploration of new:program areas have _included\ the following. B
efforts: . o ] ’ : '

a. Occupational Versatility. Preliminary work was done in the area of
adapting the Occupational Versdtility program, which has been very,. B
successful at the junior high level, to the senior high program and & .
’ bringing it up to standards that would qualify it for vocational educa- '
tion funding. This effort was dropped, however, after the tevy failures
as initial cost studies indicated it could not'be done at this time.

‘b. Nursés Aide. Mt, Rairtier. High School™ is interested in offering a pro-
_ . gram in nurses aide training and preliminary work was done on program
- ' design, etc. A final decision or this program has not yet been reached. .
i~ N \ o - : . .

c. Small engine repair. Mt. Rainier has ‘also shown an interest in offering
asmall engine repair program. However, it is doubtful that such a
program could be offered in the 1975-76 school year. ‘ L ’
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4. Fol |ow-yrp“,Sfudy

2

‘The annual follov)—up, study of vocational education graduates was com=
pleted as required by, federal law. An analysis of these figures continues
- toshow the same ratio of placement as found in previous years. This is
- T - summarized below: ' . LW
’ B ; « . . . .

L 33%  Employed in a job related to.their training or pursuing
related training: ' '
- . . ) G C . ’,/"/,/ ; o
33%:  Employed in a job unrelated to their training or pursuing *
- .additional unrelated training : o

- ’ 33%  Unemployed, full-time homemakers, military service and
‘ " unaccounted for. . S

The placement record of ihdividual programs varies consid,erably};and may
be studied further in Appendix G. ' ) |

-

i

E. "Conclusions and Recom'menduﬁons
A review of follow-ups and student requests for programs seem 't suggest
basically that there is not as much need for diversity in vocational edudation
programs at this time as there is for increased enrollment in éxisting programs,
Although program_development shoyld be an ongoing effdrt, for the next few
years emphasis should probably be upon improving the vocational guidance

“ provided to students with.particular emphasis on acquainting them with existing
programs. It-should be noted that the job descripfion for the new positions of

.« Vocational Informhf;pn Specialist, (p. 60) include this sort of emphasis. ‘

I
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Guidance and Placement

A.

B.

ClbOUf career education was s

Relationship of Guidance and Placement at the Secondary Level v

The orlglnal proposal for this project called for both (1)a placemenf systems "
component at the senior high level, and (2) an emphasis on the "guidance role"

“in career education. As the project has progressed these two thrusts have, in all
practical terms, become one. Several reasons account for this.

.1.  The Broad Context of leacemenf

Although the term "placement" has traditionally been associated with the

process of actually bringing students and jobs together, this step is often

the last and culminating one in a total process that has been going on for

some time, including: (1) making students aware of their own interests,

abilities, etc.; (2) acquainting students with requirenients, working condi-

. tions and related aspects of different jobs; (3) orienting students of both
short-term and long-range labor market opportunities; and (4) informing
students of the educational and training programs available and-assisting
fhem to become enroiled.

2. The Role of the Guidance Staff R ST

Though the aspects of placement outlined. above are not the sole province
of any given department and can be included and stressed throughout the
curriculum, the guidance staff has fradlhonally been associated with these
activities (i hot always ardent in their promotion and implementation..)
Certainly these are the kinds of activities which CAM would like to stimu-
late among the gundance sfaff of the district's secondary schools. : -

—r»".
r

Counselors In-Service Program ¢
P ! s

. Early in this project it became apparenf thatymany . secondary counselors did

not have a good grasp of the world of work. Asking them to become enthused
g::ewhaf akin to the proverbial problem of
putting the cart before the horse. With: this in mind efforts were directed
toward getting counselors involved. Project staff knew it was important “that
the direction taken must come from the counselors themselves. Though.CAM
could provide financial and staff asslsfance, the momentum had to originate
with the guidance staff. Unfortunately, very ||H|e happened the first year,

- but in year two the counselors began to move. C

o f

1. Employment Security Infernship

During. the past summer three high school counselors were placed in an ;
internship at the Seattle office of Washington State Employment. through a.

research grant received from the Washington State Toordinating Council for
'Occupahenal Educahon. In fulfilling the condmons of the grant, the three

'
1
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» .
_ secondary\counselors' Steering Committee.
. » T

) . Associated Grocers Distribution Center

counselors planned gnd‘presented a program to néquy forty counselors in ‘
the disfriit and presented written guidelines and recommendations to the

It was the enthusiasm of these three counselors, more than any other factor,

which'sf'imylafed the counselors to move toward developing a guidance pro-
gram in career education.y ‘ .

In-service Commitfee .,
Sy

As an’initial move, the Steering Committee appointed an In-service Com-

mittee “including two junior high and twd senior high counselors. This group,’

with staff assistance from CAM, developed guidelines for an on-going in-

service program to acquaint secondary counselors with the world of work

and career education concepts. - ‘ ’

8

In-Service Progiam
The in-service.program conducted along the guidelines developed by the
In-service' Committee included three basic elements.

ne 1.

a, Evening workshops. A series of four evening workshops were held

between December and ‘May, with. programs presented by staff members
-of Employment Secyrity and Green River.Community College. The
final meeting was devoted to reviewing the year's progress and dis-
_ cussing d}irectigns for.the coming year.

1 . L ) r

- b. Field trips. A series of mini field trfps were organized and scheduled

during working hours. %’hese groups, which included teacher/adminis-

trator guests, averaged about ten in size,. an arrdngemenit Which seemed
. fo promote greater impact on the counselors. A total of thirteen trips"

- visited nine different locations including:

» .
.« Boeing Plant 11 '
. Boeing Auburn Plant ' ' -
< Employment Security .
. -Green River Community College. .
. . North Seattle.Community Coltege } e
.  Clover Park Voc-Tech School < _ A
. Renton Voc-Tech School K ‘
Bon Marche Distribution Center
Sears Roebuck Distribution Center |

1
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. ","
1/1 CommIHees. Four committees were established to discuss, review,
and make plans as deemed appropnafe. Committees included:

. Ohlo Vocational Interest Survey
.  Career Information System - -

.  Career Classes
. Career Day(s)
Each committee met once during school hours for an mmal meehng

- at which time recommendahons were outlined.
. ®
Activities designed to take acfion on these recommendations will be -
. among the first order of business during the 1975-76 school year.

C ' -,
C. Guidance Delivery Programs *

In addition to personal,counseling; guidance staff were either responsible, or
+ influential, in the following delivery programs. .

‘1. Ohio Vocational Interest Survey -

* a. Students served. Originally second year plans called for exfending
administration of the OVMS to three high schools and five junior High
schools, including a tofal of approximately 1,800 students. These
plans were greatly exceeded, and the OVIS was made available to
all five high schools and nine junior high schools -as well as the

~ special education school. As aresult, the OVIS was administered -
g to 1,800 senior high school students (prlmgrlly juniors). and 1,900
‘ |umor high students (1, 300 eighth graders and 650 ninth graders)

- b, Admmlsfrahon and interpretation. As mentioned prevnously in refer-
" - "ence to the work samples e>\<p|orahon comporient, project staff adopted
a strategy of (1) providing materials and coordination for both the
administration and. interpretgtion of the OVIS, but (2) left each
« . - - building stdff to determine how the instrument could best be used.
Conseduently, a variety of methods were tried. Hopefully the project ~
staff will be able to meet with counselors early in the next school
* © . yetnto iron out the difficulties experienced, and share some of the
‘ mdre\successful +ecthques fhat-were used during the past year. ,
[} . Bt N\ V. .

2. Computerlzed Ccreer Informahon Sysfem

ax ',Developmenfcl work. Beginning in ecmly fall,, pr0|ect sfaff began
meefing with Dr. Jim Marble, of Clark College, who had,been working

’ on.a ¢omputerized’career information system under a Rarf‘.C. grant
. from the Washington State Coordinating Couneil for Occupational
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Education. In consultation with project staff, Dr. Marble made
revisions in the.progtam, which is centered around the Worker Trait
Groups as defined in Volume II of The D:chonary of Occupational
Titles. e .

~b. Fjeld testing. Field testing of the system Began on January 6 in

" ‘the Career Center at Evergreen High School. A single termipal was
rotated amofig the five senior high schools and by the'end of the
school year approximately 1,000 senior high students had been
served plus several hundred. | |umor high students. Throughout this

N time revisions have beerf made in* the basic: program, including both

‘ the information content and The student access system. .

c. |Initial reaction. To 't:late reaction from administrators, staff, students,
and parents has been all positive. In many cases students arrived
before schodl and remdined after closing in order to get a chance on
the'computer. Unsolicited parental support for the program was

\x particularly rewarding and the comments made suggesfed that on many

occas:ons the sfudenf s prmfouf" was a topic of- famlly conwersahon. :

d. Future uses A?onsorhum of Washington Sfafe agencnes, mcludmg
. the Superi nfendenf of Public Instruction, have be‘en recently-awarded
a Department of Labor grant to develop an occupational information
system complete with computerized delivery format. At this point
no final decision has been made regarding the computer s

appéears fo have significant advantages over severa
. in operation: throughout the nation.

- ‘ -

~

Job Placement Prog’ram’ o,
During the latter half of the year the dlel‘le secured two persons funded
* through C.E.T.A. to promote the Job Line Program developed locally by
the King. County Bureau of Youth Affairs. This program, aimed primarily
at senior high age students, is designed to acquaint students with |ob-

search and job-securing skills. Basically ‘the district effort was aimed at
demonstrating the program to teachers.with the objective of having ‘them

pick it up on their own in the future. In most of the schools the counseling*

staff played an essential part in securing classroom teachers who were
willing to participate. . (See Appendix H.)

Career Centers ' , .

The career center concept has become a key part of CAM's guiddnce and

. . placement effort at the senior high level, and to a lesser degree at the

': junior high level.

~a. Senior ‘high level . To date three high schools have developed career
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centers. In two of these schools the centers are maintained by full--

time staff with either counseling/vocational education background. ‘
In the other school the center is a part of the library. Discussions
with the administrative and guidance staff of. the other two schools

“have proceeded, and at. this time it appear’ that both schools will - .

initiate some kind of center next year. (See Vocational Information
Specialist, p. 60.) A
N

In addition to a variety of career information sources, including
audio visual materials, the computer terminal described above was

also- located in the career centers during its rotational schedule.

Junior high level. It appears that career centers, as they begin to

develop af the junior high level, will most likely be a part of the

tHbrary with counselors referring students to the center, or classroom
teachers utilizing it as a resource center for career education activities.
To date only one school has a well developgd center with several others '
getting off to a good start. The development of strong centers at this

level will no doubt depend a great deal on the services which can be
provided by a centralized system described below . o

- . ;

Centralized information system. ‘ .

(1) The need. Even though CAM has committed itself to the develop-

ment of career centers, providing good career information to
secondary students is a task that still faces several major problems. .
Left on its own to preview, select and purchase materials, the
library/counseling staff in each school has riot been able to do

.the jobs Too often they have had to settle for the materials which
are easily available, or most often requested by students when they
should be exposing students to the full spectrum of career informa-

. tion. Furthermore, when they do get good materials they rarely -
have the time or expertise to classify and file the ‘material into a
student access system which will assure its usefulness.

(2) The solution, ' In order to overcome ' these obstacles, CAM is

.~ studying the feasibility of developing and initiating a centralized

- system for securing, classifying, and distributing materials to each
school where it can then be filed into a uniform student access
system. Such a total system would provide the necessary support

to keep career information materials current and up to date.

(3) Efforts to date. To date CAR has developed.a compre'hen'sive plan

and submitted it to the U.$.O.E. for career education funding. Though

the grant was not awarded, the plan will serve as a guideline for —

implementation as funds are made available. . In the meantime, a
____small grant of two thousand dollars from the Superintendent of

’ ¢ -
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Public Instruction has made it possible to take initial steps toward
the establishment of such a system. ’

D] New Directions .

\i DUring the latter part of the past year, several new directions’have been pursued
by either CAM,or other district staff,which are expected to have a future impact
on the guidance and placement component. ' v

1. Vocational Information Specialist. As described in the section titled Career
Centers, above, two high schools currently have full-time staff assigned to
operate the career centers. Naturally these people have tended to provide

; : .a broader leadership within their respective buildings than merely main- -

. tqining the career centers. The distri¢t's Director of Vocational Education |
proposed to senior high principals the reallocationof Part D monies in order
to expand the role assigned to these staff members, and to assure that each
of the five high schools has one. Principal’s reaction to this proposal was
favorable and steps will be taken to implement it by the beginning of next

_year. g

° -
¥

Carrying the title of "Vocational Information Specialist, " staff filling these
" jobs will be vocationally éertifiable (preferably with guidance background)
. , and will be coordinated by the Director of Vocaf:ional Education, though
_ diréctly responsible to their building principals. Their job description covers
five areas: (1)Operating and maintaining career information centers; (2)
Assisting staff to plan and develop student learning experiences in career
" development; (3) Assisting junior high and elementary schools in the service
area to articulate a career development program; (4) ldentifying and coordi-
nating the use of schogl and community resources to facilitate career guid-
ance and placement; and, (5) Assisting in the development of vocational
" education programs. . s ‘ ‘ :
" 2. Community Reséur;e‘s ) ‘ -
Many ‘career education leaders are advocating beth (1) an increase in the
use of_communi'y resources as a means of expanding the classroom, and
(2) @ much more organized and sophisticated use of these resources than
* educators have typically practiced. Along these lines, the project's staff
. has begun to explore poteritial methods for developing an organized frame-
work in which community resources may be tapped and effectively made
use of . Initial steps taken include:-

! . .

a. Submission of lefter of intent. The Washington State Coordinating
Council for Occupational Education recently requested "letters of
intent" regarding proposals that might be submitted for research funds
under Pdrt C and Part D during the 1975-76 school year. In tesponse
to. this request, project staff submitted the outline of a proposal which
would have provided for initiating phase one of a total community

-60-
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information specialist is discussed first in this section because of the key
role. it _is likely to play in the future. Since the Career Information Spe-~
cialist will become a permanent part'of the district's secondary staffing
pattern, and thus outlive CAM, during the third year these people should

"be used by CAM to promote and coordindte the guidance and placement

activities already under way, including the counselor's.ins-service program.
This should be accomplished without too much difficulty as the director of .
CAM will be assuming the duties of the Director of Vocational Education
during the proiecf's third year. .

Deliver Programs ; ‘ -

a. Ohio Vocational Interest Survey. CAM should continue to support the
use of the OVIS during the project's third year and work toward
assuring its incorporation into the district's permanent testing program.
Support should include both (1) assistance to counselors in choosing and
developing the most advantageous methods for jadministering the test
and interprefing its results, and (2) encourage+enf to experiement with
new and different techniques for utilizing the linstrument as a teaching
device. : '

b. Computerized Career Information System. Thjs system has been one of
the most exciting and promising methods frie\diby CAM to date. The

" close working relationship that project staff were able to develop with
Jim Marble, who developed the basic program, has enabled them, to
“have important imput into the system. The résRonse from students has

been very encouraging, and the computer no doubt acts as a stimulus

to further inquiry into careers on the part of the student. CAM should
continue fo support use of the computer system as well as keep in close
contact.with the Washington State consortium that will be developing

a state~wide system under a Department of Labor grant.

c. Job line. The C.E.T.A. funding which supported this program has
expired, and it will not be continued. HoWwever, the program was
intended to stimulate teachers and other staff to incorporate and use the
program on their own. This would seem a [logical program to be encour-
aged by the Career Information Specialist '

d. Career centers. Where building principdls and their staff have made
o commifment fo establish a career center and followed through, the
payoff has been quite rewarding. With/the establishment of
Career Information Specialists in edch Kigh school, CAM should provide
whatever financial support and staff assistance it can fo these centers,
especially the two new ones to be developed. e

At the junior high lgvel the problem of establishing effective career '
centers will b€ more difficult as the staffing commitment has not been

>
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Specialists, whose job description includes a|service area responsi-
bility, counselors/librarian should be able tq make progress. CAM
should lend.whatever support possible at this'level too.

CAM:'s greatest contribution to the career center concept will probably
be the efforts, it can muster to develop and ‘implement a
~ district-wide centralized system to gather career information materials.
This should remain a high priority though additional funding would be
required to fully implement such a plan within the next year. e

e. Community Resources. Although much of the national leadership pro-
moting the use of community resources has mever grappled with the
complicated mechanics and massive logistias required to make a system
work, the concept has merit, and CAM should continue to investigate
means and methods for developing and impliementing such a program.
The eventual success of such a program would no doubt rest a great deal
upon the laying of a sound foundation of mmal planmng,,. Thls is
probably the best CAM can' hope to accompllsh in the final year of the -
pr0|ecf. C

|

!

3. Student Follow-up T j

* The district's move toward developing and implementing an improved
follow-up system is encouraging. The Project Director, as a member of the
‘committee established to develop and initiate the new follow-up was in a
good position to refléct the feedback needs of career education staff for
sound planning. CAM should both (1) study the resBlts of this first year . -
with an eye to making improvements in the career education program, and
(2) take an active part in promoting the |mprovemenf and maintenance of
the new follow-up procedures. _ -

™
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VI. Infusion.

- 3

" A. Preview of First Year Activity

» ' o -
Yo

1. Major Thrust Strategy and Infusion

¢ Although each of the five goals defined under the district's commitment
to career alternatives is based on the continuous development of the stu-
. dent from K through grade 12, there are points at which a major thrust
will bring the greatest results in terms of reaching the objectives of career
education. Taking this line of thinking into account, CAM was originally
designed with five major thrust components, each aimed at one of the
district's five-major goals related to career.alternatives. This design did -
not provide for a sustained effort at infusing career education into the on- ,
going curriculum. ) '
However, during the early ménths of the project, staff became aware of
the emphasis being placed on the strategy of infusion by career education
* leaders throughout the nation.  This emphasis stressed that infusion appeared
to be the best way, if not the only way, for career education to find a
solid and effective place in the instructionabpsggram. Consequently,
. project staff began to exert efforts toward mfaking infusion an integral part
of CAM. :

2. i:irsf Yedr Activities o

Once committed toward infusion, project staff directed their effort in
several directions. ‘ ' '
‘ , , , N
. a: Collection and review of materials. A definite campaign was mounted
. fo gather career materials designed for inclusion in the on-going ’
curriculum, including both materials developed by projects throughout
the nation as well as“those being promoted by commercial publishers. ,
The net results of these efforts amounted to a large accumulation of
either free or inexpensive sample materials. Some of these were T
reviewed by the staff, others circulated among teachers in an effort
to appraise their potential . Unfortunately, most of the materials were
not very promising.

¥
b. . Development of an "Infusion Chart." |t became apparent to staff that
discussing infusion with teachers was difficult without a point of refer-
ence. Exactly what did career educators want the classfoom teacher
to infuse, and at what juncture in the educational process? Beginning
with the five district goals relating to careers, project staff developed
nineteen.objectives followed by nearly one-hundred "curricular com-
< ponents" which were plotted along a K through 12 continvum. The
net result was an attractive chart which provided a loosely arranged
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scope and sequence as a\itarting point for discussion and the develop- RS
ment of specific career activities which teachers could infuse into their
U - classroom programs. : o

4=  c. Summer workshop.\ Finally, approximately twenty elementary and' -’
o secondary feachers, cotmselors and librarians were recruited fof a- v
summer workshop to begin preparing irfusion activities. Th¢ intent

was to then circulate and promote these materials ampngqfh'e}ofal v
district's-staff. Although CAM's staff-never expected one hundred per-
cent success; the actual results were disappointing. Many of -the

teachers did come up with useful materials; but others seemed to flounder
and never did produce materials that could be promoted with any hope

of their adoption by-other classroom teachers.
B. Second Year Activifies and Accomplishments

~During the second year a definite plan of action was planned and attempted in.

an- effort to make the infusion process an integral part of the district's career - -
" education effort. ' ‘ . '

1. {infosion Nbfebooks :

a. Initial development. An "Infusion Notebook" was developed as the
; primary means for distributing infusion materials to the classroom
- : teacher. Separate books were developed for each of the major levels -
_ primary, intermedidte, junior high and senjor high. Each notebook '
_ contained appropridite ideas and/or materials for classroom use which - .
had either been developed in the summer workshop described above or
selected and edited from the materials gathered from other projects.

- . . Through the CAM Represenfafives‘, ‘eachr building was ﬁerided with at
least one notebook. Buildings requesting addjtional copies were pro- -
vided them. RN o

. b. Further development. Projected plans called for developing new

‘ < matérials which would.then be fofwarded to the CAM Reps who would

.7 . - file them in the infusion Notebooks. These additional materials would

.+ = - include both newly developed materials and edited materials gathered

x from otherSources. Unfortunately, other demarids on staff time which

IR had not been anticipated, namely the stepped up activities within the’

Guidance and Plgcement Component, precluded more than g feeble

attempt to follow throgyh with thesfurther devélgpment of the Notebooks. .

v
S

. 2.~ In-gervice ffforts S S

vy - N

-~ ¥ B : - \ » . ) . ~ Y
Recognizing‘that infusion would require support at all levels, project staff
~ made an effort to acquaint varjous groups and seek their support. Major
é v \A . ‘ Lo . . , o
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. Other Classtoom Activities . ' Sy '

-~

efforts included the following:

a. 'VCAMY representatives workshop. A one-day workshop was held for
all CAM representatives on August 28, with the main emphasis on |
explaining the infusion process and exhibiting a variety of infusion
materials that had been developed during the summer workshop."

-b. Pri.n'cipals' groups. Stoff members met with the principals in elemen-

fary, junior high and senior high sessions to explain the infusion effort
being mounted. This group was considered a key elemeny in the -

‘success or failure of the infusion concept. They were receptive, gs a
group, however, past experience suggested that their individual sup--
port would vary considerably from building to building. ‘

R
- .

c. Building staff. The responsibility for acquainting building staff fell N
primarily on the CAM representatives. 'In most cases these people
 made a definite effort to present the concept and demonstrate the,
‘notebocks at a formal faculty meeting. . The more aggressive, of
course, followed through with individual teachers whom they knew
. might b.e( interested and make an effort to use the materials.

L]
<

It has been impossible to ascertain the impact of the Infusion Notebooks

on classroom activity., The project staff suspects it has been minimal for
reasons discussed below. Onthe other hand, a great number of career

~edycation activities have taken place in the classroam, but whether or -

not they can properly be caltéd "infusion" is a debatable question. .

Many of these classroom activities are related directly or indirectly to
other components and are described in. greater detail elsewhere in this

report: They are mentiohed dagain here because (1) they are either truly

infusion activities, or would be considered,so by many career educators,
and (2) a brief listing of them will help clarify some of the issues dis-
cussed in the féllowing section .dealing with onclusions and recommenda-

o

" tions. . LR

£
o .

a. Elementary Level

(1) Early Vocational Awarenéss Kits. Some'of these kits were designed
- o tie directly fo particular grade level objectives within the total
curriculum. Others can be used quite arbitrarily by teachers and '
often are. (See pp. 20-22.)

(2) Community Resource Specialist. The field frips, speakers etc.

arranged by the CRS are often a direct result of an on-going
curricular activities, Other times they are part of a "careers unit"

B2 0 I
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o or special project whnch has been infroduced without any parhc.u—
. ¢ lar curricular tie in’.- (See pp. 26.)
. {3) Building or Class Projects. Again, fhese pr0|ecfs may be dlrectly .
. ~ Telated fo established curriculum and objectives, or they may be . ‘
/ . . independent and nr'b‘ifrarily introduced. '(See PP 34..) _ L

e - . -
L (4) Bread and Butterflies. Thls nahonally produced progrcm has been
' very well received and implemented by the district's intermediate - ¢
‘ ~ teachers: Some aspects can be, and are in some cases, dlrecfly
S, related to curricular objectives. But the total series of programs =
are quite complete in themselves, and it would be more accurate - )
to describe them as an "addition" to the curriculum rather than an '
infusion. (See pp. 23.) : . .

- - . :

o b. JuniorHigh Level. A number of classroom. related activities-have been
developed in relationship to the work samples exploration unit. These
include the following. : » e 4

(1) Washington Sfafe History Unit. Thls is deflmfely an aftempt o -
relafe career educahon toa spetific course. (See pp 44.)

(2) Engllsh Units. These, Ilke the Washmgfon Hnsfory umf are a
definite attempt to infuse career education. (See pp. 44.)

}
(3) Engllsh Elective. English sl<l||s are shII a major concern, of fhns
: tri-mester class, but the length of the course seems to stretch

. beyond the concepf of infusion. (See pp 44.) o~
) (4) Occupahonal Versatility Phofography Unit. This unit deflmfely
— "Uses career education concepfs as an organizational framework for a
- . _ - self-feachmg phofography unit in the mdusfrlal arts program (p. 44).
A ) "'Dlscovery " Thls “commercial material yvas in several settings,

including an English class antl a health class. It need not tie in
directly with the on-going curriculum in either course to be
- valuable. (See pp 44.)

[
°

c Senior High Leve| Though nQL as glearly defined or as easily identi-

4 Tied as at the junior high level, career education activities do occur
. in classrooms at the senjor hlgh level. These mclude fhe following >
types. ; *

T . Cq
-
- .

¢ B
- (1) Career Education Units. A number of teachers report using career
| education units in their classroom. In some cases the counseling
staff, or career center supervisor, are brought into the classroom
in conjunction with these units, and in one school the counseling
staff takes over the eleventh grade health classes for a two -weeks

., i

‘'
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e career unit. English teachers ;n_ake up the largest proportion of
- - . . teachers- who do include a career education unit;, with health
e and family-life tedthers making up most of the balance of the

. . group. C ‘. [

) (2) Career English. One high school offers a one~quarter Career

Lo ' English'elecfive which offers students a chance to become involved -
' - in a series of sustained activities designed to explore occupahons . 4

v ‘ and relate them fo personal affrlbufes and needs. .

. S ‘ (3) ©Ohio Vocafio_nal Interest Survey. Administration of the OVIS in
' ' : classroom groups has tended to spur some teachers. into developing
" classroom activities which help the student explore the results.

In most cases the counseling staff is also involved.

.

.

\ [
C. Conclusions and Recommendations

1. Conclusion

»
g

Probably no efforts which- CAM's staff have tried to carry out have proven S
so frustrating as those aimed at making infusion a workable career educa- °
tion strategy. Some of the problems encountered result from an oppor—
-tunistic shift of staff priorities during the past year. For instance, in
planning the strategy revolving around the Ihfusion Notebooks, the project
staff recognized such an effort,, to be successful, would require spending
C considerable staff time anda tentative commitment was made to do so. Later !
a chance to become involved in field testing the Computerized Career In-
formation Sysfem arose. At about the same time the district's guidance staff
began to move toward their in-service program. Both of these developments
required additional staff time and the decision to pursue and support them
. ' became a defagto decision to slight the Infusion Notebook .
’a' . However, even if ample staff time had been made available, a number of o
perplexing questions and issues would still have plagued the effort. These o
are discussed below. - .

a. What is infusion? The term infusion has been used by both career
education leadersand practit . .
need to define it. However, a central concept comes fhrough Basically,
infusion aims toward the development and incorporation of career educa~
tion concepts and gctivities into the established subject area curriculums
as curreritly bemM“ooms at all levels, Furthermore, it.is B
implied by the term'itself that. this will be accompllshed by the spirit :
of the effort as much as the action. For instance, the term integration,
which has been with education for quite some time now, refers to .
bringing fogefher separafe parts.and making one of them." On the

) other hand, infusion refers to the process of "filling or imbuing, as with
. ‘ a spirit." Perhaps such semantical differences are not important (but

: >
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. *,if not, why isn't the term integration used ?). On the other-hand, such
o : - subtle shades in meaning may account for someé of ”rhe confusnén sug-

roundmg infusion.
: . i
In addifion to providing a rather murky definition of infusion, its pro-

poneénts have also implied that it is (1) either the beit, if not (2) the
only way that career education can successfully establish itself in the
'school curriculum. Furthermore, these advocates usually claim that
infusion of career education will somehow make the student more interested
in classroofn, activities because he/she will now see their-relevance to per-
sonal needs. But the needs referred to are often far in the future, a fact '
— : which seems to contradict the claim of relevance. Such assertions are
offered without much supporting evidence, much like other assumptions
- which educators tend to latch on to and refuse to give up in spite of the
fact that their validity is rarely proven (and sometimes disproven).

Y

In any event, the question still remains, when is career educdtion infused
into the on-going curriculum rather than becoming a separate subject or
process to be taught or integrated into the curricular program? For
instance: : .

. Is a quorter or tri-mester English elective developed around careers
infusion, integration, or simply the most logical place in the de- |
partmental organization of secondary schools for career education to
get a footing? |

. s a program such as Bread and Butterflies, which includes fifteen
separate films and related activities, infusion into the on-going
social studies curriculum, or is it in fact an addmon to the social

’ studies curriculum? \ -

. s a four week unit on occupations in a Washington History class
infusion of career education, or snmply a broadenmg and extension
of the class?

b. Some tentative answers. Such questions certainly point to a number of
potential answers that deserve consideration.

Classroom activities are not necessarily infusion. The fact that a
career education activity takes place in the classroom does not
make it infusion.

(2) ' Infusion is not the only legitimate approach. _Career education

< activities can be integrated, squeezed into, or just plain added to
the curriculum and be as successful, lf not more so, than infused
activities often are.

(3) Class curriculum and educational objectives.are not one and the
same. Educational.objectives are established in terms of what we
; want students to know or be able to do. Classroom curriculum is
' _the structural organization we give to the knowledge and skills
we think students need in order to reach the education objectives
X . we have established.

n
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After reflecting orf the past year's experience and workfng our way through
the points raised above, CAM's staff has made the following recommenda-
tions relating to the strategy of infusion. v 4 ,

a.

B

b.

2. Recommendations

(4) Infusion mdy/be an undue recognition of the sfafus.quo. dnfusion -
. may . be a way to avoid the fact that revisions-in the total curriculum \
need to be made. Must students always be taught within the cur-
ricular framework we currently have?

’ B
hd . EY -

(5) The current curriculum cannot accommodate career education through o o
the process of infusion. First of all, much of the currtculum is o f
_included in the educationdl process for reasons beyond the fact that = . ~-*
people will spend much of their life working. Attempts to relate
career education to many of these other objectives such as citizen~
ship, appreciation of the arts and an understanding of human nature
often ends up distorting these objectives as well as missing the boat
~ as far as career education is concerned. Secondly, career educa-
tion offers a complex set of concepts and skills of its own, and the. - -
current curriculum does not offer appropriate touch points for includ-
'~ ingall of them via the infusion route. This is a point which many
advocates of career education, who themselves appear to have a
- very shallow understanding of the world of work and its complexities,
" seem to’overlook. Finally, to depend upon infusion as the primary
~ . delivery system for career education tends fo present those concepts
! and skills which can be infused in a piegcemeal method, often destroy-
ing a continuity which students need to grasp.

¢

. . o
Less reliance on infusion. .Infusion should neither be viewed as the
best or only way to establish career education in the curriculum. Infu-
sion should not be abandoned as a"rechnique where deemed appropriate,
.but we doubt that career .education is Ilkely to fail even if infusion as
30 major strategy does.

“

In-service. It would appear that infusion has failed partly because
classroom teachers have been asked to relate something to their subject
area which_they do not understand. As pointed out above, cqreer edu-
cation is a complex body of knowledge and skills. . Only when they
have a sokid grasp of this complexity will teachers be able to do a good
job of infusing it into their curriculum. Even this undersfandmg may
not assure that they will do so, but it does appear to be requnred before
infusion can occur.. CAM should promote additional in-service programs .
with as much emphasis on "what career education is" as the "how-to-do"
approach. o | , :
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1. Publications R SN

c. Longer units. Teachers seem more inclined to use materials of a
Tonger Tength rather than those which require only a short time. For
instance,+the units in English and the social studies Yos well as mini-

" courses have been easier jo promote than the sort,of materials included
in the Infusion Notebook. Consequently, more emphasis should be
placed on this type of activity..

. 1. :

*'d. Audio visual and other commercial-materials. In several cases pro- -
viding aftractive audio visual materials or kits, such as the "Discovery"
materials.developed by Scholastic, have prompted teachers to develop
‘additional material ‘and activities to go with them. With this in mind, ~

" additiondl materials should bee sought out and purchased. :

\u -

¢ . © .t ]
. -
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. w
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Many exemplary projects fail to have an* i,mpaéf beyond the tardet, group because .

little or.no attention is devoted to exporting news and jnformation abédut the

project's activities and accomplishments. To make sure this oversight did not .

ocgur, a definite commitment to exportation.was writtenhinto the project's

original proposal . . R o
, . . N tmy . P 4

. N ‘L, ‘ N
Summary of First Year Activities : S

‘v

Although CAM was. busy duri_ng' the figst year getting off ;hé'groun'd, a definite .. -
‘expor“fafion effort was made. -. . ¢« u. : . . .t

» . -
. -
. LI ’ [ .
. . n
.
.

-

O : T . ' . . .o
‘A newsletter format was deVeloped, titled the REPORT,. and two issues
printed.and distributed, including, rourids one and tweof a delphi survey

v

* pertaining to basic questions related-to_the ‘problems of making ‘career educa- .
tion work. These issues of the REPORT also carried an offer to share CAM -

developed materials. "As @ result, numerous requésts were received and

B fiﬂed. * "‘:‘ ' -

2. Presentations and Displays * = - ST oo

.
- v . .

~ - Project staff made or prepared six.presentations and d
These-were made before such diverse groups as college workshops, state
sponsored in-service workshops, artd the annual conventions.of’ state pro~ *

fesstonal groups. o . . o

.,
% .,
2 -

3. Visits ' e
Nearly a dozep individuals or groups visited all or part of the project and
discussed career education with the staff. These groups included classroom

téachers, guidance staff ar;cj school administrators, as well as state and

federal officials. : - "73 | | '

e | :

isplays durinﬁhg yedrs

[y
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C. Second Year Activities and Accomplish-menfs L - ' T
As an established project CAM devoted even greater energy to its exportation
efforts during the project's second year. These are described below. -
. | ) : ¢ - J ! - l” . S K
1. . Dissemination of Publications - ‘ . o ) ‘ i
a. The REPORT. A perlodlc newsletter, fhe\REPORT has been used as a
primary means of informing other career efducafors fhroughouf the state
. of Washington, and in sonie cases throughout the nation, about CAM's
progress. During the past year three issues were printed and approxi-
‘mately 500 copies of each distributed. ‘Each issue has featured a major
activity as follows:
, 1 .
(1) Early Vocational Awareness. The July issue featured the Early
“Vocational Awareness component of CAM.

v

(2) The Delphi., The February issue <':0mp|efed the fourth and final ]
round of fﬁe delphi process conducted by CAM and mcluded a s
summary of the results. . : ‘
(3) Wor'k Samples Lab The Moy issue explamed the developmenf and -
" operation of -the Work Samples.Lab. -

b. Other Publications. Other specuflc publicafions which have been pre-
pared ‘and cnrculafed include fh.e followmg

2,

(1) Infusmn Chart. In addmon to*its distribution within fhe district,
' Tumerous requests from outside the district have been filled. Also,
the staff has displayeg and distributed them at various state and . -
nahonal cortferences. “

v

- (2) Compufer Packet. A pockef describing the Computerized Career.
Information System field tested in the district has been provided
. to a variety of interested partiés, parhc,u'lquy after demonstrating
. . the operation of the system.

a

(3) Foreign Language Patket. A curriculum packet on‘careers and
~ ~ Toreign language was entered into the E.R.I.C. System. Asa
- result, a lettey commending-the packet was received from an
executive of the MbJern Langypage Association of Amer:cd.

(4) Bread and Bufferflles. A copy of all supplementary curriculum =~ .
* materials’developed for the Bread and Butterflies program by CAM =~
has been forwarded to.the following: (1) Kent 5choal District, (2)
~ Bellevue School District, (3) South Kitsap School District, (4)
‘ . ‘Refton Schoel District, (5) Seattle School District, (6 ) Channel 9 .

Television Station, and (7) the ‘Agency for. Instructional Television

L3

-

in Blopmington, . Indiana. (See Appendlx C.)

'?;wz_




_; _. ' : Dlsmcf, and Bill Cox, CAM's Assistant Director, have consulte

T ! - N, - v
Lot i - . .
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5) EVA Musnc Kit. An Early Nocahonal Awareness Klf relafed to
music was provided (excluding hardware) to the director of music
in the Shoreline Public Schools.-

. : IS

. (6) Miscellaneous maferials. In" addition fo the preceding list of
b publications and materials, CAM has shared, both upon request and
‘ ' " at’various conventions, a variefyj\f miscellaneous materials.

N -

2., Activities l ,

a. Professional visists and consultations. Throughout the course of the
year CAM's stofft has had an opportunity to host a number of visitors
- who are career ‘education staff members of other districts and institutions.
In several of these cases time permitted consulting with these visitors
regarding their own projects and common problems. The following list,
. fhough perhaps not inclusive, lllusfrafes the dwersufy of these groups.,

>

. Dick Lutz and Mark Jehnson from the Offlce of Supermfendenf
+ _ of Public Instruction, Geng Bigger of the Coordinating Council
for Occupational Education and George Donovan, Highlind Commu-

. nity College attended a demonstration of the computerized Cageer
Information System followed by a discussion of its potential rel
“ship to a state consortium applying for a’Department of Labor gra

+__Ted Werner, Career Education Specnallsf with the® Kenf School

- on several occasions on problems related to elementary career
educahon. ,

, . Carol Brown, counselor from Thomas Jefferson High School in the .

. ~ s Federal Way District, visited with the Pr0|ecf Director to discuss-
guidance achvmes within CAM. .

. Rod Leland, counselor at Echo Glen, a state_correctional schobl
for young adolescents, visited the Work Samples Lab and conferred
with staff régarding céreer education -materials._

» + Rand Hooban, counselor at Wishkah V.alley' High School near Aber-
deen, Washington, visited to gather information about CAM and
. ' .career education materials.

. Ken McDonald, Vocational Education Coordinator in the Shoreline
School District, and an elementary level assistant, visited with
; CAM staff to review the proiecf and share common concerns.

. Dave Winefordner of the Appalachla Educational Laboratory in
Charleston, West Virginia, and Lee Foust and Del Shirley of the .~
Communications Media Qccupations Cluster project at Corvallis,”

»
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_ Oregon, visited to discuss project efforts in developing, a career:
‘ ' information system. They were also very interested in sharing
' information about the. computer program. - ' o
. Ron K. Wilkerson, Assistant o the Superintendent of the Marion *
IED in Salem, Oregon, brought a group of thirty people for an N
all day tour of the Highline District. CAM staff explainéd the
project tp this group and toured them through several snfes.

. Larry Braaten, U.S.O.E.,viSifed the project s’faff, toured the -
Work Samples Lab and discussed national developments.

" . Burt Nixon, Director of the Region X Exemplary Project in
Blackfoot, |daho, visited to consult with project staff about the .
Work Samples Lab and arranged for the Lab Supervisor to come
to ldaho and do some developmental work and consul tation.

@

b. Presenfcfions to Professional Grogpi

(1) Washingten Association of School Administrators. The Project
Director served as chairman of a panel presentation .on.career
education at a June confe[ence of the Washington Association : <
of School Administrators held in Spokane, Washington. Other
panel members include Shirley Coleman, Seattle Public Schools;

Dick Lutz, Office of the Superintendent of Public. Education; . . _
and, Bob Putman, Seattle Trust and Savings Bank. In addition .- L
to the presentation, the director passed out a variety of CAM s

materials to the audience of twenty administrdtors.

Y

(2) Central Washington Class The Project Director spoke to a Career
Education Curriculum class at Central Washington State College L
during the 1975 summer session, stressing the problems CAM has el
- encountered with the strategy of infusion.* Three CWSC faculty
members joined the class of sixteen, who were prlmarlly senjor:
.o ‘ hlgh feachers, to hear the presenfcmon.

~ -

c. Lay Group Visits and Presentations. 'Throughout the year project staff
have both hosted visits by -lay groups and made presentations before
meetihgs of thesegroups. These have mcluded

.

- (1) Seahurst Junior High School. The Project Director spent a
morning coffee session with a group of parents from Seahurst Junior
High School. In the _afternoon thegroup visited the ‘Occupational
Skills Center and_ the Work Samples Lab. . ’ .

(2) Parent Career EduC@ﬁon Com_miffee'. A district PTSA committee

of parents was established to investigate ways in which parents.
and the district's professional staff might work. together to achieve

L s ' e
74~ -
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career education goals. The Project Director worked with this

group which met regularly throughout the winter months. Asa

result, the PTSA and CAM have prepared a small pamphlet which

a ., will 'be’published jointly during the coming year. The pamphlet

- attempts to inform parents of why career education is important

T _ and suggests several ways in which parents can help their children
' in the process of career development.

(3) Committee for Quality Education. The Project Director made a
. presentation on CAM before-interested members of the Committee
' for Quality Education. ' ’ '

(4) Washington State Advisory Council. The Project Director partici-
‘pated in a presentation before the Washington State Advisory *
, Council for Vocational Education, which dealt with the topic of
4 v "Career Edycation =- Definitions and Agency Roles." Other
; speakers on the program included: Richard Lutz, Supervisor of
. Career Education, Superintendent of Public Instruction; Harold
T Heiner, Director of,Student Services, State Board. for Community
; Colleges; and Ron Berg, Director of Career Educatién and Voca-
- tionat Guidance, Coordinating Council for Occupational Educa-
o tion. ‘

. ) v . -

- . Bd ¢ '

(5) Burien Lions. The Project Director spoke before a luncheon
meeting of the Burien Lions on the topic of career education and
the potential use of community resources as an éxtension of the
classroom. '

D. Conclusions and Recommendations

, Although exportation activities .often seem like an imposition on an already
busy, schedule, ‘the project staff believes the commitment made to exportation
is an important one. There has bSen a compensation as well, for the opportu-
nity to meet with other career educators and discuss common’problems has .
Undoubtedly had an impact on the quality of CAM's overall effort. In light of
these considerations, project staff feels its commitment to exportation should be
maintained at the same level throughout the remainder of the project's term.

o VIll. . Staff Dev\alopmenf .
A. Goal _ - ' o . N i

. ' ‘ The opportunity for professional growth, which a special project can provide, ‘
' is one of the indirect benefits. These opportunities can be even greater when
the project has been designed with a definite commitment to promoting such

opportunities. CAM includes such a commitment.

-
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. B. Summary o{f First Wear Activities /

1. stfrmcf Staff D Iopment /

During the project's Xirst year,ef/Forfs to provide staff development for
district staff centered @round fhé CAM Represenfahves. This group of e
one from each building in the district, provided

a liason between the staff at each building and the project staff. Three
workshop days were provn‘é d for orienting the total group and keeping
them up to date in addition to periodical meetings with- the elementary,

. . junior high and senior high gh\ps separafely .

Other activities included (1) an\in-service class,.Career Education
through Western Washington State College and taught by project staff; (2)
several all-day workshops held for various groups throughout the year; and
(3) a steady stream of written communications to selected target groups of
district staff. ‘

2. Project Staff

Professional growth of the project staff was promoted whenever possible.
Primarily this consisted of attending seminars and conferences as well as
site visits to other career education projects. '

. C. Secopd Year Activities and Accomplishments .

Throughout this report numerous staff development activities have been described
in relationship to other project components. These shall merely be listed
within this section of the report as a means for illustrating the breadth and
diversity of staff developmenf efforts. Activities not menhoned elsewhere in
fhe report shall be presented in greater detail.

1. District Staff

a. Previously described activities. Staff development activities descrnbed
ih previdus sections of this report include:

(1) Counselors' In-service Program

(2) CAM Presentation to the Board

(3) Job Line '

(4) Teachers' Visits to the Work Samples Lab

5) Wriﬁlng Worksho;) fc?r Infusion Activities and Materials

. (6) Staff Assistance in Preparing Mini Grants

80 .76 -




(7) Administrative Workshop on Community Resaurces

(8) In-service for the Bread and Butterflies Series

b. Activities Not Previously Described in This Report. Other staff
development activities include the following: -

B | ) Glacier High School Staff Workshop. A one-day workshop was

' presented for staff at Glacier High School prior to the opening -

. i of the school year. The program, planned in conjunction with

«the counseling staff at Glacier, included a review of CAM's over-
all program as well as suggestions for incorporating career educa-

: _tion activities into the secondary program.

(2) Assistance to Board Member.~ The Project Director assisted George
Meyer, member of the Highline Board of Directors, in preparing
a presentation on vocational education which was delivered at
the annuai conference of the Washington State School Dlrecfors
Association. . .

. (3) -<Industrial Arts Coordinator. The Project Director met on several
occasions with district's Coordinator of Industrial Arts to review
points of articulation between CAM and the industrial arts
program .

(4) Position Paper The Project Director prepared a position paper \
‘ ~ for the Superintendent which dealt with the potential use of
S -community resources as an extension of the classroom.

(5) Administrative Interns. Two administrative interns at the ele-
mentary level chose to develop a career education project as a
part of their internship training.

2. Project Staff

- . ’
[} . -

a. Conferences, etc. As in year one, professional development of
project staff members centered around attendance at conferences.
These included the following.

(1) U.S.O.E. Mini Conférences. The Project Director was a partici-
. pant in one of the U.5.0.E. Mini Conferences held in Washington,
D.C. during the months of July and August.

(2) Region X Directors' Meetings. The Project Director attended two
Region X Directors” Meetings, one in Seattle in late August, the
other at Anchorage, Alaska, in April.




ELY

. i . . . t
_(3) Cureer Education Workshop. The Assistant Director .attended a

career education workshop sponsored by the Vancouver, Washington,
Public Schools, which was held in October. g

-, . ! ! ’

" (4) Washington State Persdnnel and Guidance. The Guidance Special-
ist attended the annual convention of the Washington State Personnel
and Guidance Association, including the section meeting of the
Washington Vocational Guidance A550cmhon. This October con- . g
ference was held in Seattle. . | .o

(5) Americcm Vocational Associaﬁon. The Project Director attended
" the annual convention of the"American Vocational Association
held in New Orleans during the month of December. K

(6) Part C and D Administrators' Conference. The Assistant Director
attended the U.S5.O.E. sponsored conference for administrators
- of Parts C and D Projects. This conference was held in January
in Dallas, Texas.

o

(7) State Plan Workshop. The Project Director and Guidance Specialist
were participants in a two-day workshop sponsored by the Superin-
tendent of Public Instruction for the purpose of seeking imput into
a forthcoming state plan for career education. ' 0

b. Other Activities. Project staff have also participated in several .
activities which have added to their professional development. .

(1) State Advisory Commi‘fiee. The Project Director has continued as,
an active member of th& Washington State Advisory Committee
" for Vocational Edtcation. '

k
(2) Channel 9 Advisory. Committee. The Assistant Director has become
a member of the Channel 9 Career Education Advisory Comm:ffee.
Channel 9 is the local educational television station.

(3) State Plan Writing Team. The Guidance Specialist participated
in a writing team which prepared the rough draft,of the Washfngr .
ton State Plan for Career Education prepared by the Office of :
the Superintendent of Public Instruction.

P '
D.. Conclusions and Regommendations
, L

Although some staff development activities are aimed at specific objectives,

many of them are brogd in their desired outcomes and consequently difficult to
evaluate. Nevertheless, the long range benefits are often the most important
residual effects of d special project. With this in mind, project staff recommends
a continued effort in the area of staff development, o

872
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Career Alternatives Model
Highline School Distriet -

roy ki -

Final Evaluation Report, 1974-75

~ The University of Washingtonfs Buredau of School Service and -

"

Research (BSSR) has worked with>tﬁe Highiine-School.District"in deeigning

and conductlng an evaluatlon of 1ts Career Alternat1ve§ Model (CAM);program

+ for the 1974—75 scﬁbol year. Due to uncerta1nt1es regarding obJectlves to

-

be covered in the«evaluation, the evaluation de51gn-was not completed until
: N . : ) . .
o . . 7 -

early January, 1975. This meant that the evaluation was based largely on
a post—comparisdn of. control and treatment groups at the several grade
levels included in the CAM project.. The evaluation was directed to assessing oo

the project influence on the accomplishment of four outcomes or objectives - °

identified in the Draft Guidelines for the Evaluation of Career Education

Programs (as prepared hy Development Aseociates, Inc.):

1. The extent to which students who have participated in the
' project demonstrate an increase in self-awareness in re+ °
. 1atiOn&td\the world of work. (Self~Awareness) ~ ) ’
* - R
2. The extént\to which students who have participated in the
project demonstrate an increased awareness of and- knowledge
about work. (Knowledge) '

+ 3., The extent to hich students who have participated in the
” project demonst :rate increased competency in career dec1sion—
making skllls._ (Career Dec151on Making)
J .
4. The extent t0'which students wbo part1c1pate in the project ,
and who left the project schools were placed im.a paid occu~ ' /
} pation, in further education, or in unpa1d work that was,
| ‘ consistent with their then current career choice. (Career
e ' Placement) S ) \ et




- L ' | -
The way'in.which these four outcomes were treated at each of

the major grade sequences is identified in the evaluation matrix of - Table 1 .

and the instruments developed and/or used for each grade- sequence and out-
"come area are explained in the section on "Evaluatfon Result$."' This,

section, on evaluation results also includes someﬂconsideration of resource
allocation to major project. components and a dlscuss1on of the extent to

which CAM has glven expanded job preparation opportunities to young people

°
"
]

in grades 10-12.

o TABLE 1

Evaluation Matrix

ER T ) L3

‘ ) Outcome Statement . ' G%ade Level’

K-3 | 4-6 | 7-9 |10-12

1. Self-Awareness '~ N D/E | E E
. s o
_ ‘ _ . -
2. Knowledge of Work D/E E, D/E E ,
3. Career Decision—Making - N N D/E E -|.
‘f . WG
4. Career Placement - - N D D
4

N == No Evaluation Activities - - ) ,

N D -- Development and/or Instrument Field Testing

+

E -- Evaluation and Testing of Project Participants

LIS ”

In the final ‘section-of this repor%, the.BSSR evaluation team
] . ) . e ; - ) ' v B i ’ ) 4
présents a summary of implications for the evaluation results.  This section.

on implications‘focuses on suggested.changes in the evaluation for 1975-76 —-'

changesinéedéd to provide a more complete statement of program impact.-

T 8BS




EvaluaﬁionAResults
In a‘dd.i‘ti-g;n to the outcome areas previously identified, the.

evaluatiénAdesign c#lléd"forAidéntification of resource allocation for

major components of the CAM project iff ;?74-75. Agua mgéting qf Region X

Part D project directors in May, 1975, it was decided that the four pro-

e
jects should develop a common reporting fofmat.d This reporting format is
to separate initial, develoﬁmentgl,-and maintenance'costs and is deéigned
to lncorporate a standard basis for computing'the number of students served’
by the project. Because the cost figures for 1974-75 have not yet been
compiled aécording to this format, we }nclude here.qniy.a ;eneral breakdéwn
by school level for- 1973-74——the firsé yéar of thewproject. A more detai;ed

~ cost breakdown for 1973-74 is included as Attachment A. An update for 1973-74
and the figures for 1974-75 will be included in the first interim report of

4
the third year.

v | ,

sy -~

TABLE 2

- 1973-74 Project Costs for Hiéhline-CAM Project

School Level Amount _Percent
| Primary (K-3) $ 20,405. 14.0
Intermediate (4-6) 19,845. 13.6

’| Junior High' (7-9) 32,965 22.5 °
Senior High (10-12) 18,200. 12.5
| other 54,600. 37.4
1 Total , -. $146,015 100.0




for the major grade level groupings.

the administration of the Career Knowledge test. The teachers administered

- |

1 - -4- |

Having presented the resource allocation data available at this

time, we now turn to the evaluation résults related to the major outcome

areas. These are presented accord1ng to.the same grade level groupings as |

-~

®
used for the above cost breakdown. Additional sections relating to place-

ment and the expansion of job training opportunities follow these results . . !

4 o

Gradé K-3 4' ' - - -

1

A number of career education resources are provided by the Highline
School District for students in the primary grades. Some of these are

directed at the three obJectives included in the evdluation plan for grades

K-3. For purposes of evaluation, aulist of classrooms which had made use of S

these career oriented resources was compiled ~-The project staff also compiled
‘\ ’.
a list of thosewyg%ch had not used the available reSources. The evaluation

- s

staff randomﬁ& selected 4 classes out of 21 which ‘had and 4 out of 27 which ’ .‘

had not used these, additional resources. - = - &

- ) 0

Due to limited testing time and the absence of - good measuring
devices, only the knowledge obJective was actually tested. The instrument

chosen was the nonverbal form of: the Career Knowledge test published by thel

v 3

Evaluative Research Associates. The test consists’of three sections.

A

Occupational Similarities, Occupational Differences and Occupational.@ools, \

1 . N

The 1974 publication date on ‘this instrument precluded its being suggested

Dy ‘the Draft Guidelines mentioned earlier in this report.' .

L L3

The eight teachers from the selected classrooms,were instructed in -

L)
uk :

the instrument ta their own classes. Special ansver sheets were developed

l"

o




: - : ~ . L. .o .
to aid in answering and scoring. The classes were tested during the'latter .

parq’of May and early June. The completed answer-sheets were hand scored. -,

In’thecscoring of the test,. several cases were found in which the. student

R 4
.

received a high score on both the Occupational Similarities and the Occupa- fw

i . - .

‘tional Tools subscales but a score oﬁazerq or- one on the test of Occupation=

al Eifferences. These students’ scores were eliminated from the analysis of

- -

the Occupational Differences scale as they d1d not appear to understand the

instructions. They apparently continued to respond. with the answer that was °

- most similar to the key ward rather than that which was different. -
The"classroom was-used as the experimental unit. This does ‘not

appreciably change the pOWer of the test of significance while providing a S

better approximation to the assumptions on vwhich the analysis is -based. The

classes varied somewhat in size put were assumed to be equally weighted for- - . .

purposes of the analysis.- ' - L . o

" Table 3 presents the classroom means for the Job Similarities scale.-
Due to the amount of variability between the classes within each of the two

" ] . -~ [

éategories, the‘difference between them was not significantly different _from -

zero. A five percent significance leyel was used in. this case and will" be used :
. .4 . . \
throughout this entite report. : * T . S ~r

> . . . “

v The data and resultg forxthe‘bccupational Differences and‘OcCupation-
. B = ) P

al Tools scales are presented*in Tables 4'and 5. As with the'first test, these

do not represent significant differences between the groups. " .ot : oo

~

. A total score for the test was found by summing the sdbscales. jThe,i
) 1

data and results for the total score are'presented in Table 6._ As-in the -°

- -



.A\ .
z . - . R ~ ) . .
‘ . " - ) "6‘ «
N .. * . TABLE 3°° o . o
- . ‘ . .’ - -
' . Classroom Means and Analysis of. Variapce - * . .
b for Occupational Similarities A .
toe, X ‘ ., )
. - ’ . Ll . . . ' -
. ' Classes Using Additional Classes Not Using Additional
‘ ~District Resouirces District Resources
. ! § .
{ 6.68 : . 6.85 . .
g | . .. 181 | 7.40
2 |7 L1440 | ' 6.83 :
-‘. - e 7‘25 ’ . 7.44 ’ . ]
1. = - 71.29 (avg) < | 7.13 (Avg.) '

L Sou‘r.ce of .| Sum of | 0. F. Mean 5 - R
g Variance Squares . Square -3
> Total.  |* 1.0583 7 g . —
"H._ . ‘ r . . A > »
° . Treatment | -.0544 1 0544 .33
) i . . . d .
m -
B Within 1.0039 6 .1673
- .
5. -
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TABLE

4

V'Classroom Means and Analysis of Variance

for Occupational Differences

v

‘.

Classes Using Additional
— District Resources

Classés Not Using Additional
District Resources

(143

8.00  8.01
§ _ 8.27 .  8.28
& 7.71 : 7:81
8.08 - 8.08
8.02 (Avg.) ) -, ‘8.04 (Avg.)
— — B 5 — .
" Source of Sum .of D. .F 3 Mean F
it Variance Squares’ toe Square
8§ :
.8 | Total .2772 7
> \ : 7 ‘ .
‘e Treatment .0018 1 .0018, .39
) ‘m . . - . . LR
o | Within 2754 6 .0459
iy _ ‘ : .
3¢} -
g | .

LY

Lyl

| AT




TABLE 5

Cla§q;o§m Means and -Ana
for Occupation

-

FEd

.

- ’

1ysié'of Variqn&e
al Tools .

1 4

" Classes Using Additional Classes Not Using Addigioﬁal
] District Resources District, Resourceg "
fany :
) —
N 8.40 8.46
° - 9.15 9.33
@ .
& 9.07 ¢ _ 8.5z o .
9.17 * 9.11 .
. 8.95 (Avg.) 8.86, (Avg.)
o Source of . Sum of " b F Mean F
% | Variance Squares v Square
.H p— L4
b ] ,
d Total .9813 7
e S . .
0. Treatment( .0171 1 0171 .11
o . .
] - :
- Ky Within .9642 6 .1607 .
o - . ] ’ - .
4. ' |

* .

.
.
.
-~ Lol ‘
. .
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TABLE 6

.

-.Ciassroom Means and Analysis of Variance
for Total Score on Career Knowledge

-

<

Classes Using Additional
District Resources:

Classes Not‘Ustng;Additional
District Resources

23.26

23.08 :
g. 25.23 . 25.01 -
g 24,22 . 2316 -
24.50 B DU 24.63 , -
- 24.26 (Avg.) 24.02 (Avg.) =
) Source of Sum of |t D. F 'Mean '~F
§ Variance Squares L Square_
ol - - — rd "
. g * . ? - ' -
: Total 5.1793. 7 -
o ‘ ] .
K ' Treatment <1175 1 ! JA175 |} - .14 -
o : ’ .
. 3| within 5.0618 6 - .8436
2 -
' } \ r
M ¥
& b .
\ ’
y . . -

wt
o
.
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Grades 4-6 -~ . . . | . -

-10- - C — ¥ N

subscale tests of éignificance, the differences betueen the classrooms within -

-

. - . .

the groupings obscures any difﬁerences'which might have been produced by the

-

use of the district's resources. . ,

.
~ . .

The -programs implemented to,produce change in the outcomes

-

dedignated for grades 4-% cﬁn be broken.down into three major areas. The <

first was the television series Bread and Butterflies along with ﬁhe nmultitude

v
-~

of ancillary activities which accempanied thé series. Wﬁile_somewhat

- *

directed at all three goals, Bread and Buttegflies was specifically

. -
: . N '

concerned with the development of a positivg attitude toward the world of }

- » « -

work. The second major category of activities consistea of any of a nymber .

. .

of district-wide resources which the teachers had at their disposal. Included

. . [
-

in this‘set of activities-are special kits on occupafiqps; field trips to

various businesses and films and film strips. Again the focus of the

activitied is somewhat directed at all three of the'goals. There is some

. r -

attempf, however, ‘for the second goal to receive ‘the emphasis in that the

.

activities-were often designed with the specific intention of conveying some

.
*

information about the.world of work: The third categéry of activities con=

_sisted of CAM relatéd_special projects instituted in a sinéle—classrood or

schgol. These projects @iffer widely and tend to be directed at all three
of the goals_br outcome statements covered in ﬁhg evaluation design.

0
- . . 1

- . » - " . . . - . .
TREATMENT GROUP$--The major part of the evaluation concerned the effectiveness
s \ \ - . B e * . »

of theé B'read and Butte;flieé‘ series and the other .districf:-wide resources, .
[~} 3

.considered %nd%vfdﬁe}ly and in coﬁbi;atidn.i Four groups Of sixth gréde classes .

were identified. These consisted of those whichwere watching Bread and i

. - -
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Butterflies blut no using other district-wide resources (YN group); those
Butterflies £ ) : N

-~

watching Bread and Butterflies and also using other district-wide resources

s

.
<

(YY group); those not watching Bread and Butterflies but using seme other

)}

-

‘district-wide resource (NY group); and those not watching Bregd and

-0 Butterflies and not using any other district-wide resource (NN). A fifth group

- -

was also identified ‘which were those watching Bread and Butterflies and also

involved in some specifiec classroom or building project supported by the CAM

- . 5

A
- program.

-

‘Table 7 shows the number of classrooms which were classified into

-

the five previously mentioned groupings. While this table serves to generally

identify the frequency ofpoccurrence of each of the five categories of class-

rooms, ‘the reader should be aware-that the classrooms in the several categories
N - - ° * )
< e differed somewhat in both numbers of students and in organizational format. -

For example both.miied grade and team classes were included in the sample. In

\
. all such cases, only the 6th grade students were actually tested.

-

. . The evaluation consisted of randomly selecting classrooms from each
L%
of the. five groupings. Four classes were chosen frqm each group for a total of
twenty classrooms.
- N ' . ) N . ]
INSTRUMENTS--Two instruments were used with the 20 sixth grade classes, To

[ -

) test the effects on knowledge of the world of work the Career Education Question-

[N

|

-

. j1 faire (CEQ) grades 4-6 was used. This test is published by the Minnesota Research | }

e 2 Coordinating Unit for Vocatioual Education and is one of the instruments retom- ;

A " ' mended by DevelOpment Asgociates, Inc' for measuring Outcome #2. . o ‘
. . .W; N | . . | | ’ : L . it




r

-12-

TABLE 7

* Total Numbeg of Classrooms

In Each of the Treatment Categories )

Categories of Classification

-

Number
_ . of
Bread & Other Special Classrooms
Butterflies District Classroom c-
' " .| Resources |{ Projects
Yes Yes No 5
Yes No No 21
No Yes " No 9
No . No No 27
- - Yes 10
* ' S
. .
6 b
’ e
» 7

25
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The other instrument was developed by the evaluation team to measure

differences in-the perceived responsibility for career and personal choices. .
This Perceéived Regpon§ibiiity Seale (PRS) was deéigned to test for OQut-
come. #1 of the Evaluation Matrix and was‘specificélly_oriented toward the

méterial presented in Bread and Butterflies. This latter instrument is fouad - ; -

in Attachmeﬁt Bl and is derived from research on locus of control. A three
dimensional model ‘was originally used in the development of the instrument.

The three dimensions are: (1) statements referring to positive or neutral

! i

.

outcbmes vs. statements referring to negative or failure outcomes; (2)
personal respohsibility VS. respoﬁsibility given to otﬁer; vs. responsibility
atﬁributed to chance or luck;'(3) sgatements in which the reader is the
referent (statements usually starting with "I") vs. generalized statements
about people. |

' The three dimension; provide-a total of 12 (2x3x?) éombinqtions,
€.8s, pésitive outcoﬁe with personal reséonsibility in wﬁich the reaaer is
the feferent.' For each of the twelve cells hlndmber of possible statements
were wr{;ten. ‘The areas to which the content'réferred were (1) career choice
anq ocgubational'situations,'(2) school work and (3) geneEal statements con-
cérning responsibility. From fhe item pooi, six'items for éach'céll were °
pfetested on 100 sixgh gra&e'students. From this prétesg tﬁe best four iteﬁs

for each of the twelve cells were chosen for the final instrument. At the

)

- M . '
time of scoring, thg third dimension relgting to referent was dropped.

PROCEDURE--Testing was done by members of the evaluation team in the regular -

classroom. All teéting was done during the latter part of May and early .

oo

June. The.groups watching Bread and Butterflies were tested toward the end .

of the period so that they'would have maximum exposure to the series which continued

.
»

25
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. . ¢ . . .
up to the first week of June. The PRS was administered first, followed by
; ' - ’ ) : . .. <
the CEQ. Testing was done in one sitting with only a short pause between

- *

tests. - v

-

. -

The CEQ was scored at the University of Washington Educational’
Aséessment’Center. The PRS was keypunched and the scores were obtained from
speciél computer program. In scoring the PRS the items which had the
reader as referent and the éeﬂefalized statements were added together to
provide six different scores, .each based on eight items; These subscalés
wereﬁtheq)summed over‘the positiye and ;egative outcome dimension to provide

.
three scalés, each based on sixteen items.

~

~

RESQLTS-—In allvoﬁ\the peeults reported the classroom is treated a3 the
experimgntal<unit; Thus, the\géta matrices‘inélﬁdq~§ive éreatments and

four experimental units (classrooins) per treatment. This does notthppre—
'ciably change the power of the analysés while provi&ing a better approximation

to the assumptions on which the analyses are based. Further, the means are

assumed to be equally weighted.

’

-

Table -8 preseqté the,treatment means and ‘the analysis of variance
for theé CEQ. The overéll E_ié not sufficient to rejéct the null hypothesis;
namely, éha;vthere is no difference attributedhto the treatments. As is
apparent from the means, the level of performance for the groups is ver&
similar with the‘exception of the special claésroom or building préjects
which scored somewhat lower than‘the others. The individual classrooq means ™
are‘contained_in Attachment B2,

The results bf the six subscales of the pﬁs are containéd in

Tables 9-14. For each of the éubécales the treatment means and analysis of -

- »

4

37
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‘ $-15- , é
] , - C ‘,',‘,. \
) - I
PSS 4
IR .
S ST ~ ‘ . -ﬁ“}' ; .
. . . © TABLE 8 . .|V
; ' Means and Analysis of Vatianc%'fox CEQ
. i . . “ p
Bread & _Othei:fq' ;o Meanr
Butterflies Resourde * '
‘
;Y‘es Yes 31.92
Yes No 31.72
No Yes 31.97 i
. No No ; 31.61
Spectdl Clas-s Proj/écts 27.82
4 .
/ '
o Source of Sum of p. F Méan -
% " Variance  Squares e Square
ord ; : N
5 e ,
= Total 126.998 19 /
ua - ’ // . .
@ Treatment 51.205 N 12.80 2.53
b | P
.5* Within 75.793 15/ J 5.05
5 ' o 7 //’
jot . // ‘
. , '
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TABLE 9
A Y

Means and Analysié of Variance Relating to
Personal Responsibility
for Positive Outcomes on PRS

Bread & \ " Other ) Mean
Butterflies Resources
\ .
Yes Yes 6.46
. . Yes No : 6.72"
. No Yes 6.70
No No 6.69
Special Class Projects . 6.38 -
‘ Source of Sum of LA Mean -
w D. F-‘. F
i o Variance Squares . Square gy
.S f
¥ :
m
5 .
w Total 1.468 . | 19
o Treatment .406 "4 .101 1.43
>
-
E Within -1.062. J ¥ 071

a9
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TABLE 10

Means and Analysis of Varfance R:lating to
-Personal Responsibility

: , _ ' for Negative Outcomes on PRS,
>
. . Bread & Other . Mean
) Butterflies - Resources <
\ » .
' - B v Yes Yes 4.90° .
.Yeg No 5.14
N R No Yes 5.43
No No 5.11
Special Class Projects 4.76
Source of Sum of Mean /
] D. F. : F
g Variance Squares Square
T
=
- Total 5.875 . 19
o ° .
a Treatment. 1.038 4 .260 .81
o
= wnm«( 4.837 | 15 | .322
] 4
' \
i ;
, . /
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T - _ . TABLE 11

Y

Means and ‘Analysis of Variance Relaring to
Others Responsible
for Positive Outcomes on PRS"

" Bread & ' Other Mean
-BuﬁterflieS- Resources .. "
Yes : Yes o 1.87 ’
| ‘ . Yes No ' 1.88 . °
e ; No . : Yes - 2.06
" No No - 2.02
Special Class Projects 2.15 ' )
. .
' 0 Source of | Sum of D. F Mean | . F i
g Variance Squares e Square
g .
'g.. ¢
LB ‘ , ‘
gdé{ Total 1.997 19 ' ‘ . .
2 Treatment |  .234 4 .059 .50
r N ‘
> .
o Within 1.763 . 15 |. .18
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TABLE 12 5 ;
. : "+ 7 Means and Analysis of Variancc Relating to 1
v Others Responsihle : .

\ for Negative Outcomes on PRS

Bread & Other Mean
Butterflies Resources
\ ' '
Yes ‘ Yes . 2.20 .
}
Yes ' No o 1.77
! , S Yes 2.13
No o No " 2.09
Special Class Projects 2.45
o Source of Sum of D. F Mean F
g Variance Squares v Square
] :
. T
m 3 ) ) .
=
Y TOtal 4:445 . 19 . . -
o - .
2 | Treatment ©.955 4 .239 1.03
5
a Within 3.490 15 .233
g, - : .
~ ¢ Q
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TABLE 13 | : .

.

Means and Analysis of Variance Relating to

. Tuck Responsible
for Positive Outcomes en PRS

-

Bread & Other Mean
Butterflies Resources
///”
Yes Yes 2.75
Yes No 2.61
No Yes 2.68
No No 2.62
Speclal Class Projects 3.10
' Source of Sum of Mean !
m’ D . F . F
o ) JVariance Squares Square
g
o . .
ol
| 5]
o
> Total 2.912 | 19
Yy - .
o
o
m ~ d .
Ly Within 2,239 | 15 .149




TABLE 14 .

. Means and Analysis of Variance Relating to
' Luck Responsible
for Negative Outcomes on PRS

3
Y
- Bread & Other : Mean
Butterflies Resources -
\ : -

Yes ‘ . Yes 2.20 ’/

Yes No 1.98 /

No | Yes 1.99 )

No . No <(21 '

Special Class Projects " €« 2246
e ‘ S .
I R
' Source of Sum of | p. F Mean F
- 8 Variance . Squares e Square
g .
ol \ . .
M
o .
" Total 3.230 | 19
o . .
N 3‘ Treatment . 619 . 4 .155 .89
1] -
A E? Within . 2.611 15 | 174
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variance ;re reported. In all six cases, the anélysis of variance did

not indicate significant differences between the treat;ent groups. From
an.ins;ection of the means it again appears that the group which had special
classroom or building projects w58‘the most discrepant from the others. This
finding ﬁowever is only suggestive as the difference i; not significant,

?he results sumﬁed over the negativé'and positive outcomes are presented in
Tables 15-17. Listed aré the mean; for the treatment groﬁps and the anal&sie
of variance. The results are again not significant at tﬁe five percent

level of sgignificance. Looking at the means it appears that the previous

tendency for the group with special cl%ssroom or building projeété to be some-

- what different from the remaining groups carries over when you sum across

the deéirability of the outcome. In general this nonsignificant’ tendency has
- - ’

been for the special projects group to be less personally responsible and more

\

inclined to indicate either luck or other people ds the responsible party. \
. . . , - \
\ , _ \ .
Grades 7-9 . .
At the ninth grade level two major attivities were evaluated. The first

» .

was,  time spent at the Work Samples Laboratory (WSL) while the second was the
use of the Ohio Vocational Interest Survey (OVIS). As both of these treat-
méﬁte are presentiy in somewhat of a state of flux, it was possible to find

ninth grade classes which had been.to the WSL and had taken the OVIS; classes

that had been to the WSL but had not taken the OVIS; classes that had taken

* the OVIS butr had no& been to the WSLﬁand ¢lasses that had neithér been to

the WSL nor taken the OVIS. Two classes from each of these four combinations
of WSL and OVIS were chosen. The choice was somewhat resqricted since v

gseveral of the combinations existed in only these few classes and there was

L

a conscious effort to try to equalize the socio-economic and academic

LK hd

ability of the'classes.

405
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TABLE 15 . .
" v : N Means and’ Analysis of Variance

for Personal Responsibility on PRS
(summed over positive and negative outcomes)

3 ' s

"l
Bread & . Other : Mean 9
Butterflies Resources 1
\
' | Yes " Yes ‘ 5.68
Yes ’ No " 5.93 )
L. L
No -~ Yes : 6.07
’ No " e : © 5290
Special Class Projects 5,57 ,
o Source of Sum of | 6 F Mean - F
g Variance Squares T Square '
g
"
m o
=
[T Total 10.836 ‘ 19 P
o :
2 Treatment 2.565 A .641 1.16 |
o * ‘ .
> .
~ Within J g.271 | 15 .551
4
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TABLE 16

Means and Analysis of Variance .
for Others Responsible for Outcome on PRS :

- ‘ (summed over positive and- negative outcomes) /
v
Bread & . Other Mean
. Butterflies Resources ‘
v Yes Yes 2.04
1 ’ Yes No ) 1.83
No , Yes. 2,10
No . ' No 2.06h
Special Class Projects 2.30
Source of Sum of . Mean
® D. F. F
u Variance Squares Square
g .
ol
9 — .
o
- Total 9.710 _ | 19
o . '
- ° Treatment 1.834 ‘4, 459 .87
[ ‘ .
,.:;; Within 7.876 1 15 .525
- : ,
t ~
‘ : ; : A
. 407
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- ' | . : TABLE 17 . N R

. . . - _
. i . . . ‘ ‘ . . [y
e : . \Means and ,Analysis of Variance ‘ i
- S for -Luck as Responsible for Outcomes on PRS R o
- : - - (summed over positive and negative outcomes) i
. ’ . , . : [y - 1
1 » ~ ) 1‘
' Bread & . _ Other Mean |
1 . Butterflies § Resources ' 1 : i
\ ) Y - R .
. Yes Yés 2.47 L o
. ° . . - ) > i
-, _ oo ? ‘Yes . =& No . 2.29 R \
' No | Yes 2.34 . -
| Lo Mo o 2.43 " "
, T ‘ Special Class Projects v 2.78° -
R S R - Source. of | Sum of ' D F | Mean g F . :
_— ) 4 Variance Squares " | Square |
- ’" g' ) ‘ "
-
. M : "
S -3 a . - .
s v | Total 10.472 . | 19 ,
‘ v °. 1 a - : \
- | @ | Treatment - 2.387 4 .597 1.11 -
g‘. ) “ . . - o . 7
: = Within N 8.084 Jd 15 .539 .
' : : . )
) " - 1 ‘ ) \
. - 0N T '
A " . -
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tested on abproximately»eiéhty‘ninth gtade students in, the Hiéhline District.

;choosing Bccupational behaviors for hypothetical;persons. - This data-people-
;L . - /_

. be suited for a job involving data, people, or things,’orjsomé combination

_26; . - .

L

«INSTRUMENTS-—Two instruments were used with the ninth grade students. One of

these was a knowledge. test which consisted of two .parts. 0ne part was Sub-

scale C of the Career Development Inven;ory (CDI) developed by Super and

1

- Forrest. To this instrument were added a numbér of items written by ‘the

evaluators. The added items consisted of questions specifically oriented to.

the Worthwest and to the CAM,program. The added questions.were first field.

-
ot

who were not otherwisé involved in the evaluation. From a larger item

pool a set of 20 items were'chosen. These items are included in the final _;

1
~

test instrument found in Attachment B3.,
The second instrument was dlso constructed,byvthe evaluators and
is found in'AttachmenthB.' This instrument was designed to determine the

. . , .
extent to which the students used the data-people-thing construct in
: - 1 . ) . .
[ 3

thing (DPT) instrument was different from other published instruments in

’ ' -

several ways. While introductions to the items were similar in thaz the

student ‘Was told a few characteristics about the person in the item, the

FR

background information consisted of keys as, to whéther the person would best

of these: With each stem wete six occupational activities in which the
4 . N =
person might engage. These activities were clearly ‘in contrast to ‘the uSual

L

items which give specific job titles. Lastly, the student is asked to choose

o

the three activitiestahich he/she believes would be best suited for the

persOn_in the item. The.inventory is scored using a key where the choices

Aare based on the data—people-thing construct, A\high score‘indicates.that

N .
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Y
.

the student hsed'the'constructjfn making the choices for the people in
L the items and a low score indicates minimal use of the data-people-thing

construct. . ‘ /

‘-

The two instruments were administered by the evaluation staff in
4 . . :

the s;udents' classrooms in all but one schobl where students were tested "in
AN ' .

the cafeteria. The DPT instriment preceded the knowledge test. All testing

was accomplished in one fifty minute périod per class. ‘ ) .

P

The knowledge test was machine scored at the University of

Washington Educational Assessment Center. A total score and the two part

scores werevobtained. The DPT test was hand scored by the evaluation staff.

\ . LI

RESULTS--The data were analyzed using-analysis of variance; Since there

were only two c1asseg in each of the treatment groups the student rather

. . than the classroom is considered the experimental unit. The five percent Co

~

~ level of éignificance was again used in the anaiyses.*

The results for the DPT instrument afé_presénted_iﬁ Table 18. The - -

-

_ classroom averages differ greatly within a treatment condition and when summed °

. acrpss the two schools, there are no significant differences between the

! .
- “ .

treatment conditions; Indicative of this difference between classes within -

v

the same treatment are the two Qithin the group which had the WSL.‘and the

.

OVIS. This treatment group had>the highest mean fof one class and the

-

next to the lowest mean for the other class, This disparity is perhapé

related to differences existing between the various junior high schools
- . 1) . .

within the Highline Schéol District.

. ) The classrpom means and the analysjs of variance for the total
. kno&ledgeltest are preéeﬁted in Table 19. The total score did not reflect
PEIRN . . > . . .
T ' /? . .




- | TABLE 18
Means and Analysis of Variance for DPT

. -
N - T

%S

: Worl:c Samples ‘
) - Laboratory - . Ovis Mean
\ ’ - ! . ! .
Yes ~ Yes - 18.79 .
. Tes No - 18.21
) No : Yes 18.2_4

) » § ~ Source of o . Mean ‘
)'3 § - Variance D.F. - Square . F
8§ 20
- U4 N ¥
H W
© -tn o
> A o : - . ' -
© Treatment 3 -.382 . 1.05
. o A . . & 4
O 8@ ‘v 1] . - .
e -::5 VSchools within 4 1.056 _ "
E % -5 Treatment ), n N
g 9 Within Schools ' 179 <.365 ’
< u . . o :
.0
AU‘

T
[

i
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R 4+ Means and Analysis of Variance
' _ , ' / for Tptal Knowledge Test
/ .
T o d 4 .
_ e .f / '
3 . Work Samples . \ I |
L " Laboratory - ! ' 0‘; s ) Mean : a
./ Yes / ."‘]I'es , T 26.56
Lo ' : '
. o Yes ' / f{o " 28.04
. > / B A . o .
' No /! Yes - 25.25
St No. | -] Mo ~ | 25.66
; . . - . ' ' * . , . »
’ PA— £ e —
v g} Source of ) Mean l ' ,
. gy“'g o Variance D.F. Square F
o v _'m o . . ' B
ol U4 g - ~ ra
U oy
gda| . | 1 ~
,:‘-.‘ “ a ‘,Treatment. 3 , ?.060 _ .957
°9 - ‘ A _ R
2 W@ Schools yi 4 5.164 : )
‘oo ™ Treatment" - ) : >
At . v N
; g g Within Schools ' - 179 3:199
g . - : B N . .
- o - N '
' Co " ‘ o
i
4 3
!
’ ; o s
e /ﬁ :és- i -
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any. eignificent differences.betﬁeen the treatmeet conditions. Again, great
differences existed between classes within the same treatment. The mean and
tbets of significance for the two parts of the knowledge test show the
same.éendency as the total score. These results are presented in Tables

- 20 apd 21. ' ' : .

' Grades 10-12

The evaluation effort in grades 10-12 was directed to theAself- .
: awareness, knowledge of work, and career decision-meking objectives }
(Outcomes #1, 2 and 3, in Evaluation Matrix) measured by the Career
Development Inventory (CDI). It also included development of the follow-up
system (related to Objective #4 of Evalyation Matrix) which is expleined in |

v the next subsectionKof this summary of evaluation results. The CDI was

o

developed in 1972'by §hpe@.and Forrest and it ihcludes'subscalee which measure

different components of the objectives as mentioned above. Subscale A
. e

¥

(consieﬁfhg of "the first 33 questioﬁs‘On the CDI instrumeqt):eésesses the
extent- to which the student has thought about his future career plans. Sub- .
scale_ A (coheisting of the first 33 questions on the CDI instrument) assesses
tﬁe.extent to whiék the student has Eﬁought about his futufe career plans.
Subspa}e B (ques;ions 34-61 of'the CDI)‘provides a gelf~rating of the awareness
of sources of career informationjand the extent to which these feseurce

materials’have been used. On Subscale‘C (questions 62-91 of CDI), the

2, . .
student demdhstrates the extent of occupational information and his/her-
z v . ) :

’

‘knowledge of how to integrate personal and occupational information into
edueational and vocational decisions. The total CDI scale is an arbitrary
> .

. ’combinatiqn of ‘the three scales which, eccording to "the developers,qis.

-

b’ ’ L~ ';'.'J , T -
2372 '

R o




TABLE 20

Means and Analysis of.Variance,
‘for First Part of Knowledge Test
(Developed by Evaluators)

Work Samples

Labbratory:

Ovis

" Mean

Yes -
Yes
No

No

~ Yes

No:
Yes

No

11.870

12.761

11.453

. 11.675

Analysis of Variance
Corrected for Differences

in Sample Size'

-

Source of" Meanl‘
+ Variance D.F. Sqqgré ' F
" Treatment 3 658 .95
Ve . . .
" Schools within 4 .752
Trgatment '
_ Within Schools 179 .692
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I TABLE 21 .
MR oy . : .
- : Means and Analysis of Variance

for Second Part of Knowledge Test
(CDI Items) .

.
. . . A

, Work Samples
Egborgtoryn Ovis Mean
Yes Yes "14.687
Yes Mo | 15.283 "
‘ No . Yes 13.801 ' -
: No . No 13,979 )
- ;
: ; — ‘ |
‘ § Source of N : Mean : '
9 § Variance D.F. . Square F |
88 0 : '
o Y N - .
U e - '
8 o , . L
“ e " Treatment ) 3 -+ .928 .72
o o'a . . : ~ : i
) t“ 5 S ) L ) )
b o 0 Schools wit‘h\in‘ 4 2.207
>.u.5 Treatment -
'3 éi{f : ‘ ) r .
5 » Within Schools : 179 1,281
Y 8 T i ) »
L] % *
- N /
L] I ’ '
N {
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1

justified by their interéorrelations as vocational maturity measures and
by approximhtely egugl nuﬁbers of "items on each factdr scale.

Tﬁe~test developers have supplied a set of norms based,on 400 -
tenth graders in Genessee Cduqty, Michigaq."The group upon which the norms
are'baséd includes representation of‘urban, suburban, and r#xal.schools;
however, the limited geographical base of the nerm group and the fact that
it is limited to grade 10 Should be conside;ed in any norm comparisons
made in this report of evaluation results in the Highline School District.
In general, any norm comparisons made here should Le'iimited to the group
of 25 tenth graders includgd in Highline's:Cageer.ﬁlternatives Model (CAM)
sample. .
The samﬁle taking the CDI includéd 369 st&dents in four different
high schools. The results are summarized in Table 22. Of the four schools

.

included in éhé CAM evaluation, all except Foster are participants” in thg

CAM project.' Foster was used as a control school for purposes of the

evaluation.

Table 22 \%
éample Means by School on‘CDI Scdles o
Sthool N“S?e‘ Subscale Total

Students| A B c i
Evergreen| 35 | 115.5 [276.4 |- 18.9 [ 410.8
Foster 42 1027 | 231.2 | 17.4 351.3
Glacter | 170 | 105.8 |255.8 18.2 379.8
Tyee . 122 | 105.3 |254.8 | 17.6 | 377.7
Total 369 106.2 | 254.6 18.0 | 378.8

115" -
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In Table 22, we'no;e fhat Foster scored lower than the three CAM. o e
treatment gchools. A closet check shoys that this difference isAsignificant‘
at the .05 1evei; Rowever, because randomization waé not used in sample
seléction, the exgegﬁ_ée wh%gh the significant difference is due ;o«CAM,
treatment 1is not know%. It‘%ﬁ.ét ;east eﬁcouragiﬁg that the difference
observed between treatment and control schools favors the treatmeﬁt schools. ~
A pre-post or covariafe.design might aid in establishing thehmofé*aifect/

effect of CAM treatments. In Table 23, we see a comparison of the 25 tenth

graders in the CAM project with the tenth grade norms established by CDI

-
. . »

Table 23 | .-

: Percentile Scores for CAM Tenth Graders on CDI

Subscale Tenth Grgde Percentile
CAM Students
_ 107.3 58
' B 264,2 1 - 70
- C 19.1 60 _ .
Total 390.6 66

=2
=y
3

-
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~»

developers. Note that CAM tenth graders scored at the 66th percentile

»

overall on thg CDI; "While the possigility exists ;hat,this,higher per;. ' -
.fbr?anCe by CAM students is die to.somefhing other than project treatment -
(e.g., a gene?ally higher ability student in CAM project schools orlbias _
in the selection of'stﬁdents into the éeveral project componeﬁts); it is
~again encouraging that’CAM stude;;s scored well on all three spbscales X
;hen compared with the norms supplied by the teét developefs. CAM sfudents
seem to’make_pafticularly/high scores on éubscale B which measures the
awareness and dsg of resources for career decision making.
In Table 24, we note thag the feméle's&bsample outperformed the
mélesron'ail three subscales of tﬁeFCDI. In Table 25, we find a comparison
of- several special treatment groups within the CAM préject. When compared
with the Foster High School control group, the students paqticipating in
specific CAM compoﬁéntq did very well. Of all the.special CAM treatments, -
fhe computer guidance seems ;? have-the grea;est impact on CDI séores. The
summar§ data of'iable.ZS shows that even when comp§red.with all CAM students
) (excluding the Foster ;ontrol group); the two computer guidance éroupé
doiéﬁtremely well. The.group of 16 students’sﬁending more than 6ne hour
on the computer guidance -system had a total mean score of 436.7 as contrasted
..with 382.3 for all CAM students not having any iqvoivemEnp with computer |

guidance. Other special treatment gfoups have higher CDI scores than the

\
v

Foster High School control group but their CDI scores differ only slightly

A

.

from those in other treaﬁﬁent groups. Any gffoft tb-establish'the specific
effect of these severaL spgcial CAM treatments will require a carefully con-
trolled experimental design. The data collected in 1974~75 is primarily

intended for use as a baselinéi?gg a more contfolled evaluation degign in 1975-76.

v

. 148
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. h : h
b Table 24 .
) " sample Means by Sex on CDI
Subscale
5% | Sradence. . Total
A B - C
Male |. 161 | 105.2 | 247.8 | 17.8 370.9 _
L | Female 208 106.9 259.9 - 18.1 384.9
Total 369 106.2 | 254.6 - 18.0 378.8
Table 25
Spmp1e Méans fgf Special Treatment Groups on gb; Scale$
5 | ‘/ 'Z
CAM Treatment: Number &f- Subscale Y
Gro . Student . Total
roup N ugents . A B B C
Computer Guidance " 66 112.4 | 265.2 18.8 396.4
(up to 1 hour) ,
Computer Guidance ‘_ ' L
| lmore than 1 hour) .16 121.4 295.3 | 20.0 436.7.
Career English 57 104.8 252.7 18.1 . 375.6
R , : ,
Health Class Infusion 145 106.8 256.7 18.1 | 381.6.
ovIS ) ) 1 222 106.4 256.8 18.2 | 381.4
. No CAM Treatment . b
. (Foster High School 42 102.7 231.2 17.4 351.3
Group)
- .. |'A11 caM students , _ : o
(excluding Foster 327 106:6 | 257.6 18.0 382.3
~ control group) '
. 119 )
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Career Placement at the Secondary Level

.
%

‘Up to this point, there has been no discussion of the evaluatiog
activities associated with career placement (the fourth outcome statement in-
the evaluation matrix). The activity during,thie second project year was en- .

- tirely developmental and was intended to be ooordinated with ongoing district

&

efforts to improve the follow-up of all high: school graduates. Before ex-

-

plaining the specifics of the system developed over this past year, it seems

?

reasonable to summarize certain placement data eolleqted_in recent years.

Past ‘data come from severai'sources. At the Occdpational Skill&% -
. ) : . ‘ ) S ’ ??‘ ‘}f‘
Center, the responsibilities of placement rests with the teacher. Placement

»

has been as high as seventy percent in selected programs. In the five high

-

schools E?e responsibility is diffused and results in a less succeééful record."

.Over the years, it has developed a pattern of a third of the graduateé going

I'd

to work, a third of the graduates continuing their schooling, and the final
third representing a combination of marriage, miliary, unemploVed and unknown. ’ .
Although}the high school placement rate is less than that of the Skills Center,’ ’
in comparison to a state average of only ten percent placepept. the Highline '
experience appears stroﬁg. : | ' “\
’ In thinkiﬁg of improving on past follow-up studies, a ;umber of

problems must ‘be considered. One deals with- the Federal requirement that a.
follow up be condiucted on each graduation class as eerly as,dctober of the
year of graduation. It is‘difficult on ; national level to determine an optimum-
time span for follow-up, but it appea€§.that'thié period of four montHs is un-

; realistically short, at least }f it is to be used as the only measuredgg euccesé.-

- . The follow-up system initiated this year adds several dimensions

L]
L

A s .
that should improve the districts knowledge as to -placement. Major character-

- istics of the system are as follows:

| '\) ‘ . .’ 120 . . | ‘
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¢

- 1. Questionnaire to all seniors to allow comparison between placement
of vocational and non-vocational students. (Vocational students
as used here refers to those involved in two or three hour block voca-
tionally certifiedﬁrograms) .

2. Longevity dimension’ - asks seniors their plans in Ma§ of their .
: graduating year and follow-up a year later in May to determine the
" _ reliability of the plans described a year earlier as to work and
‘ further schooling. .
The original data on the Class of 1975 has been gathered. The instrument is
attached as Attachment‘b The conclusions: await the second questionnaire next

May. A select profile of this year 8 graduates frqmpall five Highline high

schools follo&%

Male Female
. Major plaﬁs for 1975-76. - ; : g %

1. Immediate employment 17.2 22.0

2. Continue full-time, education 33.8 36.1

3. Full~time employment and part-time\education 12.6 . 8.4

4. Part-time employment and part-time education 19.6 : 22.9

5. Military , " 9.8 1.6

6. Marriage : 4 1.8

Decision as to when the above plens.were«madey ]

1. This past year 52.7 49.6

2. Singés in high school ) _ 29.1 30.5

. 3. In jihior high ! 10.5 8.0
" 4. _In elementary : 7.7 11.9

Plans for l975—76 reflect immediaté employment .
v (Option 1) .
1. I have a job already. . 32.8 26.3
2. Plan to continue with present part-time job 9.4 8.5
“ 3. Have a part-time job, looking for something

. better 17.4 18.4
4. Doing some serious job hunting © 11,7 _15.7

5. Start looking after graduation 9.4 13.0

6. Need a long vacation, ,then start looking 6.4 7.5

o 7. No plans and not sure how to start N 1.4

Plans for 1975~ 76 reflect full-time education

(Option 2)
1. Community college 43.9 48.1
. 2. Four-year institutions 31.1 . 35.0
* 3. Voc-tech institutions ’ 11.7 5.5
2.6 3.8

9.‘*Pnivate training school’

ERIC - - 122
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Expansion of Job freparation'Opportunities‘ , N o

T ‘ The worki statement established for evaluation of Part D-—Exemplary
Projects requested an account of the expansion of’ job opportunities in the

‘ participating school districts. Overall, the Highline District generated 'd. v

=3 “, 823 750 tota1 vocatlonal hours in 1974- 751

y A brief breakdown of these’ total
hours over the past three years is shown in Table 26.. : - -
- e . . ’ -
Lo . —_ Table 26 ' )
Y " ' . . b ) v

SR 7 ‘Vocational Hours in H1ghlz/e School District

-

. - ‘ 1 . _"\_‘%\' " School ' Year
e e .- Program Area : : : -
, ' o : 1972-73) 1973-74]) 1974-75 .
Occupational Skills| )53 150 126,900 | 129,600 |
Center A - b g
Senior{High School '456,423 459,450 556,020 .
. : T ks ‘5 . . _ ) .
Junior High School [ «=- - | 117,360 |
| Woadside- (5pec. By - | - | 20,750
. A Total | 589,543 586,350 823,750 | - s
1{- - ‘ L. k. . . ‘av ) - . ' . ':, .", R . i - - : \»v‘i- / .
s For a more comprehensive distribution of these wocational hours (by °*
schools and subJect areas), see Attachment D. The~significant increase of C‘s
1‘ total‘hours in 1974 75 can be attr1buted largely to‘two Sources: (l) the
estab11shment of a- Junior‘high vocational program; and (2) the additlon of Home
. o d
.and Family Life clasSes to the high school, curriculum. Although the totals,of, .

-\\ " other high school:VOcational clasées fluctuate somewhat from school-to-school, .

~

“their overall numbers indicate a district-wide stability over the three-year
LN -t .

5 N . k3
. . ° . .
« o» s ~ .o : . ;

“ . - . . R . . . ’

1{11.'! : . _ .", ‘ 7—»‘

» ¢
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{ﬁeriod In"the occupational skills center, Foods has shown the most significant
/ - .- :
decrease (over 50/), while szraulics hours have rapidly increased The voca-

tional hours in the Highline District over the past two years have increaseJ

\
- < - ' <+

.40 percent in spite of an-overall decline in student population. ‘ .
\‘ . ! T ) ‘ A &

- . -

4

‘Implications of Evaluation Results . -

In.generalx the evaluation results presented‘in the previous'section )

indicate that}the'CAM program failed to effect suhstantialﬂgains’for CAh N !
N students inﬁthe ou;come areas.forming the basis for the 1974—75-eva1uation.. %
In those few cases'where ‘groups of CAM students didfsignificantly better than\

those not associated with CAM programs; e. g., the computer«guidance groups at

x [

. & .
o the high school 1eve1 the extent to which differences can be fully attributea b

. — o

" to CAM treatments is unknown due t@ the absence oé randomized assignment to’
groups. At thelJunior high level, a more powerful evaluation design might have .
led{to a stronger test for»differencesbattributed to such trEatments as theml , .
Work~Samples‘Laboratorxﬁor the Ohio Vocationai Interest.Surwey. As it turned

- ' 'out the students invoivedvin'the Work Samples Laboratory.had slightly higher - -

.

S

scores than those not participating; however, none of the differences were

. ~

sufficiently large to be significant at the fiye percent 1eve1.

', Based oq the results of this first year of,evaluation with CAM

Y .
students, the evaluation‘staff feels that'tighter controls should be d;signed i
. . 4 in next year's eJaiuation plan. There is ahsolutely no guarantee that such ,L
; - controls will lead to”differences iayoring CAM'students, but it is-more likely -
.%# . i : that such diféerenqes wili be identified’if thexnin fact exist.. The suggested !

control measure is some kind of covariate on cognitive-ability prior to the

treatment period. Whether the covariate is to be one of the tests used in the

’

s

ongoing test administration of the Highline District or a special.test administered

. . . !

o .. oapse -,
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1

early in the 1975-76 school year by Ehe CAM program must "be decided very soon
and as part of planning the evaluation ‘For 1975 ~76. Byxway of summarx,‘other

/- , suggestions to be discussed as part of this planning process for 1975-76 are-
- -" v/ ) . t : : - o L . : -

as follows ‘ -
b4 . . . N . N C . -

. o 1) “The evaluation'for 1975 76 should focus directly on specificv' B

CAM components (e.g., Bread and Butterflies, Work Samples

Laboratory, and Computer Guidance);'and the evaluation design : —.j

should provide controls as needed to isolate the effects of-
A

. these specific components.. N

. 3 T N " . g .
L. ‘ o . : . e S e

o _ 2) The project staff and the evaluation)team.should cbntinue'te.
o - Z vexaminehalternative instruments designed‘to'measure growth

'in various career/education outcome areas. Certain of the

instruments‘used'thisﬁpast year mav not have been appropriately

' g' ‘ o -suited to the CAM program and others like.thehCEQ’used for .

‘grade six'seemed to have an inorggnate number of ambiguous’ -

.o T questions. Even the;instruments developed this year specifi-

g o ' 'vcally for selected CAM components should be viewed carefully‘

-

. e o prior to their use in l975-76. L

» [

) The number of\different students actually tested in 1975-76 = °

A

%should probably be reduced in favor of applying more selection S s

and pre—test controls to those participating in specific CAM o
components .and related control groups. Itrmight also be .

!

oo desirable to-test hoth shortv and long-range retention of .Gareer
outcomes related to certain of the components. In general it

' . will be desirab}e to involve fewer students in the evaluatioF S

L]

. ' : ‘design but to do more testing with that select group. ' )

-

. . . - ’ 161‘ . . v..‘
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- permit more definite conclusions relating to the impact of the CAM project in
modest gains for cAM students this past year is no doubt disappointing to the A

for the local project'and.perhaps for those reviewing the‘data on a regional

42—
Hopefully, these several suggestions for the 1975 76 school year will,

~

the Highline School District.. The failure to demonstrate anything more than

-

project staffj- however, the evaluation has provided some useful baseline data

.

~ . R

and nationial level. The evaluation team expressed its thanks to the Highline -

'CAM:staff for the many hours of effort they have given to planning and revieWing

a
- 3

.. gvaluation plans and for their assistance in_selecting\the samples for testing.,

3

Without this assistance, the evaluation could not have been accomplished. It
* >

‘oL : I ¢ - . ’ v ’
is our hope that a revised .evaluation plan for 1975-76 and one which follows

.

the suggestions listed on page 41, can adequately isolate the impact of the

CAM project. This is certainly the goal as we proceed with plans for the coming *

—

- P

school year. £ > : .

S N 3
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vt

. Co  Guidelines for Determination of Per Pupll

Cos!'s for Exemplgry_Part D Prqef:ts

"+ Objectives . -

1. To utilize cons&stenf ussumphon among the Reglon X Pcrt D projects in order that -
meaningful comparlsons can be made. ¢

2, To facilit;te exportafion by isolating initial, developménfal and maintenance costs.

- Model Lo
- Year 1 - 1973-74
i rem Budgop | Developmental & . MAINTENANCE COSTS -
€ 9 . Initial Costs Primary Inter. Jro Hio SriHiw . Other
Personnel $81,000 | $ 8,000 $7,900 |$7,900]$15,525| $7,925]%23,000
.Staff Devel. | 10,800 , 6,000 |} 6,000f 3,500] 3,500} = 725|
“Emps’ Benefits 5,000 1,200 | 1,200{-1,700| 1,000] * 500
- | Travel* 4,600, T . 120 | 120] 350| s50f 1,700
Supp. & Mat. | 10,200 2,410 | 1,850] 2,675| 1,500 2,400}
Communication | .~ 750 1 275
Services 10,500 2,550 | 2,550| 3,040 2,550| 2,400
| Prod .’of Reports 200 ] -0- ~0- -0- -0- -0- -
| Equipment 19,000 10,000 225 | 225| 6,175) 1,175] 1,600
Other Direct | 3,966 4,000
Costs
Indirect Costs ° -0- L
Total |s146,006] D: $],g:888 $20,405 519,845 532,965 | $18,200 [$36, 600
Divide, nu;nber of . ] _ : o
students served | 4,000 4,000 1,000 |.1,000] 1,000| 1,000 4,000
N Equal. per pupil |' D. 22.00} b . _
Costs - $36.50 | 11, $2.50 $20.40 | $19.88 $32.97 sre.zol $9.15



o

Assumptions ~ A I . .

1.
2.

3.

4.

- Costs column will decrease.

% 5.,
6.

! '70

Reporting period - two years of project to be updated at-end of ;;ro]_ecf,

1 .,
: ?
% @ .

Developmental costs will include only approptiate personnel costs.
“ 'fé' ' .
Developmental costs are defined as one time costs.

+

T
\

Initial costs will include only equipment with an expected life of at least five

3

4

years and a unit cost of $100.00 or more. » . ;

Over time it is expected that the per "pupil Sosts of the Deve|0pment and Inihal

OVer time it is expecfed that the per pupll costs of the Maintenance Costs -

- column will remain relahvely stable. ‘ -

-~

. N
The divisor in compuhng per pupll costs at grade }eyels should reflect the number .

of students who have parhcrpated during the reporting period. ‘

13

4

.
’

0‘ d



. T s o . Attachment Bl : .
\ C L, ) * "Perceived Responsibi]:‘it‘y Scale"

4 . L "
[

s

. ' \
1 )

On the following pages are sentences which might describe you or what you
believe. Read each sentence and then decide whether,you think that the
sentence is true or false. Circle T if you decide tﬂat the sentence is
true, and circle F {f you decide that the sentence is false. Be sure to
respond to every sentence. X -

128




0.

1.
12.

‘30 .

14.
15.

6.

V7.
‘8.

19,

20.

2.

?

True False

If I decide to do something, I -can usua!ly get it done. .
feachers get angry at students for no good reasoni<:\ .
I believe 1n Yuck.

People who get fired from jobs are the ones who deserve
it the most.

1 often do things Just to please someone else.

Some people will never succeed no matter how: hard they try
The only way to get good. grades is to study hard.

Other peop]e are a]uays getting me into trouble.

The difference between an A and a B on a test-is usually a
few Tucky guésses.

E I have been unable to buy things that 1 wanted when 1 did

4 F
T F
1 F
T F
T F
T F .
T F
T F
T F
T F
T F
T F
T F
T F
T F
T F
7 F
T F
g F
T F
F

not plan ahead and save for them. .
reachers are responsible for makrng suré that students Yearn.

Usua]]y I have no idea why 1 receive a low grade on an
assignment, v

1 am responsible for the things that happen to me.
Kids get into trouble at school because of other students.
1 am amazed at how often things seem to be controlled by fate.

People who cannot find a good job have simply not tried hard -
enough to find one. , _

Other people usually decide what is best for me.
Getting a traffic t1cket is mostly a matter of bad luck.
Uhat you get out of school depends upon what you put !nto it. .

l don't get'as far as 1 would 1ike to on some projects because
other people slow me down.

There's no use in planaing because plans are usually changed
by unexpected events,

-

(.

1 seldom try to find excuses to expTain my mistakes.

H s ‘ ‘
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Tn'xe‘False~ , - ..

: 23. .7 ‘, F- 0 It ts ﬁimpossible to be a success witho‘ut the helﬁ of others. .
) 2. ‘ T F ' Trouble often ﬂnchls;nfe.withouta: ny’ doing htTthnQ:*
- 25. T. " F The grades-that 1 get in class show how hard I study.
, 26. T F . Athletic teams often lose games because of poor calls by the
' umpire. ) ' S i
. ¢ 27'. T . F Lluck has "been very imp‘brtant in my life.. .
8. T ‘F "If you lose a contest, it is because you did not try hard
. - . enough.
29. LI F 1 depend on the teacher ta téﬂ fe when 1 am doipg a good job.
< T F Gettmg in, trouble once in a while is something that just

can't be ‘helped.

3N, 7 4 People. get job promotions when "they have earned them.
-3, Y. - F Other people are ‘the'greatest cause of my phoblems.. - ;;,"* s
L8, T F  Onmost jobs it takes a ot of luck to get everything done,
_ T on time. - .
. 34, T  -F 1f 1 play amund tqo much in schonl. 1 pmbab'ly will never
_ get a good job. , ‘
35. T F To get a promotinn on-a job you need to know the right people.
3%, T.- F Most of the. time 1 car't help dofng the things, that get me 1n
o . trouble. .
Y SR § F If I really tried hard 1 could probably become 3 class
. officer. .
| 38. ¥ F It is a'lmost impossible to get ahead 1f you don™t know the
) right people.
i»
3. T F What s going to happen in my future 1s pretty much already
. detemined . L
;0. T F Most people are responsible for their own problems.

”'4'1.* T " F T don't have much control over what happens to me, | \
42. T F Some people just aren’t lucky when it comes to finding & job.
43. T F Students who'win class elections are the ones who work the:

‘ hamsto a
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_'True False - |
4. T F’ If 1 don't understand something in class. it's usually, because \
. - - » . the teacher wasn't clear enough.
<¥vi .8, T F  Finding an 1nterest1ng job is mainly a matter of tuck.
! ¢ A e
6. T F o OIfT don*t do well on a. test, it is because 1 did not study
hard enough.
7. 1T F - Pay raises are given to the warkers that the' boss 1ikes the
most. ) .
8. T FBad luck explains a Tot of my misfortunes. |
49, T F  What I do now will determine what 1 do when 1 grow up..
_S0. T F Poor grades go to the students the teacher docsn't like. |
"51. T F My grades are determined by lucky guesses as much as by
A ' knowledqe _ , .
52, T F The people who lose elections for, class officc are not as
e @ qua]:fwed as those-who win. .- e T i
) , 53. T <« F. ) I usual1y agree w.thvdec1sions’ﬁ§%e by’hdults,
. 54, T F  Students who fail tests are just bad guessers.
55. - T F Good luck is never as important as hard work. :
56. T F. I get blamed for lots of tliings that really aren"t my fault.
57. T F ASuccessful people have simply had better luck than unsuccessful
‘ X people. N
8. °T F When .I get into trouble, I know pretty well what it is that I
) did wrong. o ; : o A A
59. T . F It is, easy to get gdod g?ades 1f’€he teacher Tikes you..
60. T F If I am late for dinner. it s usually not my'fault
§1. T F I can accomplzsh the things 1 want to {f I work hard.
62. T F “No matter how hagg.you try some people won 't 1ike you.
63. T F . Many things happen to me that I don t know how to control
64.. T F Teachers give failing grades to those students who don t work
hard enough T
65; T F D Decisions by other peoplé will determine. my future.
. !

’
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66.
67.

69.
70.
n.
72.

True

T e R S

False

F

F
F
‘AF‘
F
F
F

.

~ Most people's problems are caused by bad luck.

Being a hard worker 1s most important in getting ahead.

3 would do better in school if the teacher Tiked me more.

Flipping a cofn is a good way to make a decision.

h ! accept the blame for the things that 1 have done wrong{

It is wise to a]uays“?ollow othier people's advice. .

Sx -

1 have more bad ‘Juck than most pgoplel

SV RS
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*

4

Bread &
Butterflies

Other
Resources

Means

Yeg®
»

Yes

'33.09
32,29

30.42

.-

31.87

. Yes

32.27

© 32.80

31.30
30.00

No

. 31.87
29.00
32.96

34.06

No

26.23

32.52

33.04

134,63

Special Class Projects

A
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25.52

28.16

"27.00

30.59
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. . This booklet contains questions about jobs, the job market, and career
- planning. Some questions ask about career facts; some ask about job require-
* ments and skills; and others-ask you to judge students'’abilities, interests,
- and future job plans. Give the best answers you can. o

All answers are to be marked on the two answer sheets provided. Make
no marks in the booklet. You must use a number two pencil for answering the
questions. Ask for a pencil if you do not have one.

Tbe booklet is divided into four parts. For Part'l, you are to mark
Your answers on the first answer sheet. Find the number of ‘the question
on the answer sheet and circle the letters which correspond td your choices.

) . For Part 2 ‘Part - 3 and Part 4, you are to mark your answers on the
gecond answer sheet. Find the number of the question on the answer sheet
and mark the space which corresponds to the letter of your answer. Completely
-~ . erase any changed answers or otherumarks on the answer sheet. ‘

‘ Answer all questions. If you are unsure of an answer, guegs, There is
no time limit, but work as rapidly as- you can,, :

~ \'— N -
2

You do not have to place your name on the booklet or answer sheets. You
* will be told what information to place on each answer sheet. .

The questions begin on the ngxt page.

. . N bl

.

.
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PART 1 Below you are given descriptions of persons. Read the description *
of .each person and thern select three job activities which you think
that person might enjoy and be'successful in. - Circle your choices

) on the answer sheet for Part 1. Remember to circle three choices
for each person described. -

- 1. Leroy's best subject in school has always been English. He does exceptionally
‘ well in writing adventure stories, and several of his stories have been
chosen for the_ school newspaper. On weekends and during the summer months,
Leroy of ten goes hiking and camping in the mountains.. He wants to get a
full-time job immediately after.graduation from high school. He might like
a job which 1nvolves.
A....operating a newspaper printing machine

.B..compiling 1nformation on historical sites for a travel guide
C....maintaining records for a labor union committee OB

D..taking care of dogs and cats while the owners are on vacation
E....checking magazine articles for errors before they are published

F..selling magazines to people in their homes »

2. Stella took twd shop courses in school this year whilh she enjoyed very much.
At home, she has been learning to work with many of her father's tpols and
has begun to build shelves and a ‘desk for her bedrood# She wants to spend

" about one year in a vocatiohal school after high school. Her future job
might involve: .

A....drawing blueprints for building construction
B..selling shop ‘equipment to training schools
C,...designing original floral arrangements . .
- D..operating a ferris wheel at an amusement park ‘
E....welding sheet metal in an auto body shop
F..eervicing and repairing ofﬁice machinery
}
3. Brenda enjoys many - different kinds of sports, but basketball and swimming
¢ are her favorites. Last summer she obtained a swimming senior lifesaving @
s certificate, and she hopes to work as a lifeguard at a cowmunity pool next
. summer. Brenda's school grades are average, but she finds studying difficult.
After high school, she wants to find a full-time job. Her job might involve:

A....ordering stock for a sports equipment store
B..greeting guests at a resort hotel

C....assisting a scientist in studying the body chemistry of athletes
D..teaching young children how to play tennis

E....compiling lists of addresses for an advertising campaign
F..conducting sightseeing tours of the city . ~

4 N . *




4. Lonnie is a "good student, "and he does exceptionally‘well in mathematics. He -
is not .a very outgoing person, but he seems to work well in groups. In his .
;ftee time, he participates in a ham radio club, and he built and operates his -

own ham radio at home. Lonnie definitely plans to get a college education,
His future job mlght involve: ~

: -
P .
~ e

A....selling stereo equipment o . _
B..evaluating new auto transmissions . A L
C..,.working with a telecommunications design team
_D..giving radio news broadcasts -
E....directipg a television screenplay , o
. F..developing programs for computers ' C S : : "
5. Charles is. a “rather shy person who does not talk much in schobl or paré1c1pat=
" in any.: after-school activities. At home, he prefers to work with his father's
. tools making things out of wood. He recently made his mother a jewelry box
and his father a pipe holder. Charles is interested .in some type of
vocational tra1n1ng after h&gh school. His—future job might involve:

A....opening ‘and forwarding_mail to the proper off1ces
B..reupholstering furn1ture : -
C....answering people §*questions at’ an information booth B
<" D..cutting metal with a torch - IR
E....demonstrating ‘the use ¢f a new office machine S
F..maintainlng the boiler in an apartment building .

i}
¢

© 6. Robert is presently the captain of the school football -team. In his spare

' time, hé, likes to work at the community center as a volunteer athletic- o ¢

supervisor. Robert has above average grades in most courses, but he has

some d1fficu1ty with mathematics and' science. -He plans to go to college

before seeking a full-time job. His future job might involve:

A....filling drug prescriptions for patients in a hospital
ﬁ..drawing designs for city playgrounds !

C....selling-advertisement for a newspaper o

* D..teaching youngsters how to get along with one another e

E....analyzing the results of public opinion polls '
F..promoting social activities on a luxury liner

s

7. Rhonda has difficulty with school work but her teachers and fellow students
find her dependable and hardworklng. For several months she has had a job
as.a helper in the school cafeteria. Her work 1ncludes se¥ving food to
students in the cafeteria line and cleaning tables at the end of the -lunch
hour. Rhonda epjoys this job because she gets to see lots of people at
lunchtime. Her future job might involve: o

A....operating a clothes. ﬁressing machine at a laundry
B..typing transcripts of court trials ' ..
. Ceseodelivering meald to hospital patients : .
D..collecting money from cars at a-toll bridge o
E....writing reports on highway accidents for the police department
' F..selling lawn and garden supplies at a hardware store

N N
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8. Virginia is a very talkative,’outgoing person. She is the oldest girl in a
family-of six children and frequently has responsibility for caring for her
younger brothers and sisters. At school, she is active in a number of clubs,
and this year she starred in the-school play. Her grades are above average,
and she wants to complete college. Her future job might involve: ‘

-

'A...;editing reports for a television news broadcast
B..writing an elementary reading book for young children , .
C....supervising the secretarial staff in a large law.firm - .
D..giving the weather report on a'radio station - '
E....teaching English to foreign-speaking persons.
F..designing sets for stageplays & ' _ U s
9. Joan is an above-average student whose favorite .subject has always been mathe-
matics. Joan's father owns a small camera shop, and Joan likes working part-.
time for her father each summe'r, placing orders for cameras and camera
equipment and selling cameras to customers. She wants to get some type of
business training after high school, but she is not interested in four years
of college. Her future job might involve: . ‘ : "',
A....planting bushes and trées at a nursery .
.B.:keeping sales records for an electronics firm'
C....repairing audio-visual equipment
. D../mafaging a bicycle sales store ‘ v
E....developing photographs for a portrait studio , -
F..purchasing materials for a construction company * ' '

»

VLO. Don is a very active person.. He plays all kinds of sports, and he also’kééps

“himself in good physical shape by working out in the gym several afternoons
’ each week. After graduatiné>from high school, Don wants to get a full-time"
Job. He does not know gxactly what kind of job he wants, but hée is+sure that
he does not want an office-type job. He might like a job which involves:
A....cutting limbs off trees - T,
B..operating a cash register . _
C....loading and unloading barges ' : .
D..pouring concrete S
E...irepairing small appliances : ’ .
F..recording truck weights at.a highway weighing station.

v
2

e

. g " - T

.

All of the questions which,foilaw are to be answefed on the.’second answer sheet.

"
-

PART 2 Choose the'one best answer .to each question. Mark the letter of your
* answer on the answer sheet. : .. : :

’ ) . »

«

1. A longshoreman might be expected to do which of the following?

A....give advice on hairstyles : ‘ .
B..sell beachfront property
. C....lift and carry heavy boxes .
D..measure the length of lumber ' , ' - .
* EJ..,operate a steamhoat '




' 2. A computer prpgrammer needs to know how ‘to, do which of, the- following?
.0 . \ [ ‘ ’
K . A....repair tape recorders , . ) )
.. B..give artificial xespiration : ) o . T
;. . Cies.read ‘mathematical symbols ) : o ’
. D..replace broken windows . ‘ : _ ' - T
‘ S E....operate a television camera A v L,

3.. A real estate salesman is best described by which -of the following?

'A....performs best under the direct supervision of others ' LR

. : B..likes to work with his hands .. . .

N C....has good depth perception - - . S X .9
‘ D..is not afraid-of heights - S . )

E....does&not mind working on weekends"’

4, A surveyor is,best described by which of the follow1ng? . .

A....enjoys classical music’ : - o ’ ) '
B..is able to perform well under stress - -
Cw...does not mind large crowds of people ,
D..prefers to work evenings and nights A . ; ' .
E....likes»outdoor activities - ' i ' )

- ) -~

5. A bookkeeper might be expected to do which.of the following? o ' ®
" A....check for overdue library books ' o |
- . B..write book reviews ' L -
S C....keep records of business transactions .o ‘ ‘ “ \
‘ D..arrange books in alphabetical order » S . ‘
oY . E....operate a printing press P ' )

6. A stock clerk in a supermarket might be expected to do which of the following?

" A....determine prices of items
* B..dispense paychecks
C....cut and package meat
v D..arrange employees';work schedules
' E....shelve merchandise

"
. ’

oo 7. A lensrgrinder might be expected to. do which of the following?
' o . y
Aw.a.adjust a telegision camera ‘s :
B..work with precision tools

d,

T . C....operate a concrete mixer
D..conduct eye examinations . ’
- E....advise,people about stock market investments : -

o 8. Which of the fdllowing best describes the working hours of an insurance
- oo alesman?

e, ' _ L
" A....irregular hours and weekends
o _ - B..regular hours five days *a week
- C....only nights ,
'D..mostly tiornings
E....only on weekends
\ y i 135




10.

11.

12,

13.

14 L b

. Ce...Chamber: of Commerce Weekly |

'might beo . o ~

N

A person ‘who has a télent for public speaking might be successful in which
occupation? : :

A.,..trial lawyer T
B..nurse ) : ‘
C.v..family doctor . . c
.D..mathematician S ’

E.c..shoe-salesman - ' S

* °
> : [ -~

~ Which of the following gives information about advanced education and

training facilities tnroughout Washington State?
A....Mapping Your Education ' ’ . ‘ /
B..Northwest Quarterly - . /

D..Dictionary of. Occupational Titles ‘ ! .
E- - L ] Seattle Times 7 v R f ] Z_:...

What technological, advancement has most influenced the.job market in the last
ten years? e

A....television " ' :
B..microwave heating devices
C....widespread use of computers

D..steam—powered engines

l E . M

-

If supertankers bringing oil from Alaska were allowed to ‘unload, their oil
cargo in the Puget Sound area, the most direct effect on the local job market

‘

A....increase'in ‘tourism and related industries - .
B..decreased banking and other financial operations

1C....decreased need for doctors, lawyers, and other professional people

D..increaséd need for construction workers and other blue-collar.workers

High rates of unemployment are tikely to occur during a period of:

A....economic stability
B. .warfare

C....economic expansion . :
D..inflation . - . . . , ST

E....recession o ' '

Which of the following represents a current trend in the job wmarket?
A....increase in the number of/women in professional jobs
B..longer work weeks . '
C....greater reliance on individuals rather than machines
..decreased need for professional service jobs

~




15. Which of chelfollowing,represents a current.frend in, the job_market?

A....increase in middle-level technician jobs
B..retirement at a later age = = . .
C....increase in agriculture-related jobs - : Y
D..increase in assembly-line “jobs - ‘ '

’

For each group below, select-the line which best shows how a person may advance
within an occupational field without additional formal education or training.
v - - . . 1
16. A....store cashier becomes store manager
B..nurse's aide becomes head nurse
C....dog groomer becomes veterinarian
- D..welder becomes aeronautical engineer

17, A....reservation agent becomes airline pilot -

‘B..school custodian becomes principal :

C....lawyer bécomes judge ‘ » '
D..short-order cook becomes dietitian i

18. A....TV repairman becomes TV producer
B..swimming instructor becomes oceénographer . .
C....hospital orderly becomes surgeon
D..parts assembler becomes plant foreman

L

In each group below, choose the indusxry’or occupational field yhich is not
likely to be found, in the Puget Sound area.

19. A....ranching
B..recreation
C....fishing
. D..forestry
20. A....automobile assembly
) B..pulpmills . : .
C....shipbuilding ’
D..aerospace

.
'

21. Vhich one of the folléwtng is the best source of information about job
: duties and opportunities? : ’ '

A....Thé Encyclopedia Britannica
B..World Almanac .

C....Scholastic Magazine .
D..The Occupational Index ,

E....The Occupational Outlook Handbook

¢ UALLEN




22,

23.

.24,

25.

26.

27.

Cv...keep open the besgt posgsibilities’ : ‘ ' : b

:

Which one of the following would be most useful for detailed information
about getting into college? :

....The World Book Encyclopedia
B..Webster's Collegiate Dictionary.
C....Lovejoy's College Guide
D..Reader's Digest ' e

"Eeee.The Education Index

Which one of the following pairs of occupations involves the same level
of training and responsibility?

"A....Tailor, Sales Clerk

B..Engineer, Banker : _
C....Tailor, .Engineer S ' :

D..Banker, Sales Clerk . S ar
The occupational fields expected to grow most rapidly during the next
ten years are:~ ~ L ° :

-
I

A....Professional and service
B..Sales and crafts
C....Crafts and clerical
D, .Labor and sales o ‘ .

Between 1910 and 1970, the industry employing the greatest number of

. workers changed from:

A....Agriculture to wholesale and retail trade o
B..Manufacturing to agriculture . -
C....Wholesale and retail trade to manufacturing .
D..Agriculture to manufacturing )
In the 9th and 10th grades, plans abbut jobs and occupations should:
. L 5 - .
A....be clear . , '
B..not rule out dny possibilities ‘ . : . ‘

D..not be something to think about .

Decisions about high school courses can have ‘an effect on:

A....the kind of diploma one gets. ! )
B..the kind of training or education one can get after high school

C....later occupational choices .
D..how much one likes school

E....dll of these :




28.

29.;

30.

31.

32.

Decisions about jobs should take into account: " : .
A....strengths, or what one is good at learning and,doing.

B..what one likes to do '
C....the kind of person one is

'D..the chances for getting ahead in that kind of job
E....all of these

One of the things that great artists, musicians, and professional
athletes have in common is the desire to:

t

‘A....make money

B..have large audiences
C....be the best there is at what they do
D..teach others to do what they do

Mary: thinks she might like to become a computer programmer, but she
knows little about computer programming. She is going to the library
to find out more about it. The most important thing for Mary to
know now is:

A....what the work is, what she would. do in it
B..what the pay is. :

C....what the hours of work are
D..where she can get the right training

Jane likes her high school biotegy and general scienee courses best.
She likes to do her schoolwork alone so she can concentrate. When
she begins to think about her future occupation, she should consider:

A....Nurse
B..Accountant .
C....Medical Laboratory Technician
D..Elementary School Teacher

Peter is the best speaker on the school debating team. The school

yearbook describes him as "our golden-tongued orator--a real nice guy
who can listen as well as talk--he could sell refrigerators to the
Eskimos." Peter will probably graduate in the bottom half of his class,
although his test scores show that he is very bright. His only good
grades (mostly B's) are in business subjects. His poorest grades are

_ in English and social studies (mostly C's).

Peter's desire to become a trial lawyer is not very realistic because:

A....with his grades he will have difficulty getting into a four year
liberal arts college
B..he has poor grades in the subjects that are most important for law
C....there is much more to being a lawyer than being good at, public
speaking
D..all of the above are good reasons for thinking ‘that Peter will
have a hard time becoming ‘a trial lawyer

.
*
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-33. The facts about Peter suggest that he should think about becoming: :
A....an accountant
B..a salesman
C....an actor '
D..a school counselor
E....a lawyer

34, ' Ernie took some tests which show that he miéht be good at clerical o
work. Ernie says, "I just can't see myself sitting behind a desk .
for the rest of my life. I'm the kind of guy who likes variety. I
think being a traveling salesman would‘suit me fine." He should: -~
A....disregard the tests and do what he wants to do
B..do what the tests say since they know better than he does what he
would' be good at
C....look for a job which will let him use his clerical abilities but not
keep him pinned to a desk
-D..ask to be tested with another test since the results df the first one
are probably- wrong
. M 4
35. Joe is very good with his hands and there isn't anybody in his class who .
has more mechanical aptitude. He is also good at art. His best subject
at school is math. Joé likes all of these things.

What should'Joe do? Should he:

" A.s..lo0k for an . occupation in which he can use as ' many of his interests

and abilities as possible?

B..pick ‘an occupation which uses math since there is a better future T
.in that than in art or in working with his hands? '

C....decide which of these activities he is best at, or “likes the most

and ‘then pick an occupation which uses that kind of activity?

D..put off deciding about his future and wait until he loses interest
‘in some of these activities?

36. Betty gets very good science grades‘but this isn't her favorite subject.
The subject she likes best is art even though her grades in it are only
‘average. Betty is most likely to do well in her future occupation if .
she: -

~

A....forgets about her- interest in art since she 1s so much better in
science
B..doesn't worry about the fact that she isn't very good at art, because
if‘you like something you can become good at it
C....looks for an occupation which uses both art'and science, but more
science than art
D..looks for an occupation which involves both science and art, but
more art than science

‘ Q . ’ 4 . v SLZET%
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Medical Technician

Y
(N
=

37. Bob says he really doesn't care what kimd of work he gets. into once he
leaves 'school ‘as long as it is working with people. If this is a11 |
Bob cares about he is likely to make"a bad. choice because: 4 AT |
. |
) A....this kind of work usually requires a college degree -~ ~
'B..employers usually hire girls for such work
C....people look down on men who work with people because such work is
usually done by girls -
D..occupations. ip  which one works with people can be very different .
- from each other in the abilities and interests which are needed.
PART 3 Occupations are different in the amount of education required for employment.
, Match the occupation in Column A with the amount of education usually
required (Column B) by making the letter of the correct answer on the
answer sheet: . :
COLUMN A  ~ , - COLUMN B
8 - -~
Occupation : o Education
38. Stenographer ' A. High School Graduation
"39. Dental Technician "~ B. Apprenticeship Training
40. Family Doctor (Physician) C. Technical School or Community College
* 41, Mail Carrier ‘ (2 year)
42. Plumber - D. CoY¥lege Degree (4 year)
43, Computer Operator : E. Professional Degree Beyond College
44. Bank Clerk
45. -Social Worker
PART 4 Many occupations use special tools. Below is a list of special tools or
equipment and a list of occupations. Match the occupation in Column A with
its equipment (Column B) by. marking the- letter of the correct answer on
the answer sheet.
COLUMN A " COLUMN B
Occupation . : .Eguigment
46. Electrician t A, Manikin
47. Bookkeeper B. Ammeter
48. Bricklayer . C. Centrifuge
49. Dressmaker D. Trowel
50. E. Ledger
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Within a very short time you will be a graduate of the Highline Schools ~= Congratulationsl]]

/ We would appreciate your assistance in completipg the following questionnaire as to your
) *  pldns-and your views on how well your experiences carried out the school district's educational

goals. ‘ : .
" We would like to contact you again next May to get your feeling after leaving high school T
' for a year: Please give us an pddresswhere we may reach you directly or by forwarding . . @
- A 2 : O . .
Thank you for your help. : £ Z _
. Gene Craig _ f .
’ ' . . Assistant Supt. for Instruction
pa ' . . +
: Name B L Scheol é’ Male - Female
0 1976 Address - , ’ Number of years you attended Highline Schools; (Please circle)
Zip: 1 2 3 4 5 6 7 8 9 10 11 12

‘ .

.

Please check the appropriate statement,

l. _General Information - —

A. After graduation from high school my major plans for the 1. Immediate employment

next year are for: *(Check only one.) i

2. Continve fill-time education .
3. Full-time employment and part-time education
4. Part-time emplayment and part-time education
5. Military service '

6. Marriage ) . o .
7. Other (explain) T ‘ .

P

~

-

B. Theso plans are something 1 decided on: 1. This post year .

: 2. Since I've been in high school
3. While | was in junior high .
4. While | was in elementary schoal

a

1. Nobody , -
2, Parents” )

3. - Friends
4. Teaocher -
5. Counselor
6. Other (explain) : .

C. Who was most influential in helping you make your
decision for the next year ?

i

.  Alook back ~- (Please circle appropriate number)
Goals have been identified by the Highline community that have provided the direction and framewdrk for the educational pro--

gram you are completing. Would you evaluate the schools effoctivenass in helping you?

¢ ' .
Nectual Skill I ' No relatian Highly . ° Poorly

Intellectual Skills Goa foschools  Effective Cffective Mediocre Bone
Did your school experiences=- . ‘
1. Teéach you how to study ? -0 1 2 3 4

2. Moake you feel competent in expressing your thoughts? ; 0 1 2 3 4

3. Help you develop handwriting that others can read easily ? .0 1 2 3 4

4. Teach you how to write and sgell ? . 0 1 2 . 3 4

3. Prepare you with enough math skills to get dlong in the everyday world? 0 1 2 3 4

6. Preparc’you with @ basic understanding of the scientitic world? 0 1 2 3 4

7. Prepore you to read? ' ’ 0 1 - 2 3 4

. 4 !
What subject(s) experionces, or grade level was particutarly significant in yout dealing with the above goal ?
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- L . L ame mas - o, . : . S - Sk N

‘ - : . .. Norelqho‘n Highly Poorly -
Hut:lan Necds Gcol . . . | s 4o schools Effective - Effechvc Mediocre Bone
Did your school experiences== 4 o . _ . -

Y. Help you to understand yourself? N I . 0 - 2 3. 4 .
2. Teéach you 15 understand the behavior of others? S - 0 ) 2 3 4
3. Help you to accept a rapidly changing society ? : o 0 )] 2 3 4
4. Help you to define personal values? . " 0 1 ‘2 L3, 4
5. Help you to get along with other people? L SR ' 1. . 2 3 4
6. Help you in developing leisure time activities? ¥ 0 | 2 3. 4

What subwct(s), experiences, ‘or grade tevel was particularly slgnif‘cant in your dealmg with the above goal?

Coreer Planning Goal . ‘ . . \
Did your school. experiences— ’ . ‘ l .
1. Help you develop a job skill related to-the world of work ?” 0 1 2 B 4
2. Help you develop career plans based on your own interests, values, and :
attitudes? 0 1 2 3 T4
3. Make you aware of post-high school h’aining institutions that will help . . <
you further your-career planning? - 0 1 2 3 - 4
4. Help you to know how to apply for work? 0 l.’ 2 < 4
W‘Iaj sub]ect(s), experiences, or grade level was parﬂculaﬂy signmcant in your dealmg with the above goal?
t .
Civic Rights and Responsibility Gool '
DId your school experiences-= )
1. Give you a basic understanding of this counfry s political and economic )
. system? : 0 - 1 2 3 Y T
2+ Encouroge you toward wanting to be an active voter? 0. 1 P 2 3 4
3. Help you in understanding the issues in the world today ? 0 1 2 3 .4
4. Glve you a sufficient undefstanding of the proper use of our material and L
 human resources? 0 1 2 3 4
5. lec you a sufficient understanding~ f this’ country's minarity concems? 0 1. 2 3 4
. 5 : . o _
' "What subject(s), experiences, or grade level was particularly significant in your dealing with the above goal ?
fl. A look chead- N - L o
A. In mcking:a self-analysis do you see your strongest 1. Data (such as computer technician, typist, science-related,

. optitude and interest in working wuh--(choose one) workmg with information)
.2, People (person contact, such as teacher, sales work, supervcsor)
3. - Things (such as @ mechanic, artist, assembler, workmg with

) g .o R . tools and objects) X
| - . , Choose a tolumn ’
»
If your plons for the year are==- - - l . N -
. Be E:_nglgzment . -7 * C. Education or training i - |
1. Which of the _'__l. 1 have a job already 1. Do you plan to 1. Community college . :
following best 2. Plan to continue with my attend: 2, Four year institution ~
. describe your - ‘present part=time job * - ™73, Vocational=technical institute
' sitvatlon? * _~ 3« Have a pari-time job, but - . 4. Rrivate training school
' looking for something better < . ——_5 Other- (explam)
.~ 4. Doing some serious looking, . : .
v o bpt no job yet ‘ . . A‘*‘.'
5. Will start lqoking after oot
7 graduation 2. What will be V. Agriculture
+ ___06¢ Need a long vacation first, your program 2. Behavioral Sciences (Psychology, etc.)
then I'll start looking -t emphasis ? T 3. Business and Commerce
. . 7+ No plans and not sure how (choote one) ~ 4. Education
T tostart : , T 5, Engincering ‘
8. Other (explain) : ' =6, Health Occupqﬂons T«
- ‘ ] ===7. Industrial Crafts (Welding, etc.)
f ' . : - - ’ . ™ 8. Law, Law Enforcement '
| 2. Do you feel you have a pretty good idea of what . - == 9, Liberal Arts (Literoture, etc.)
: Q type of work you would like td do for the next ' 10, Mathematics and Science *
F MC ,3to 5 years? Yes - ° No 14;.6 " " 1M1. Technician Training
. S . ) : ::12. Ofher (explain)

/ L
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VOCATIONAL HOURS SUMMARY

Ati:achment D .

. - 1973 - 1975
- Schobl & Subjects 1972-73 1973-74 1974-75 Totals
0.8.C.° .
Breakfast - - 9,720 9,720
Clothing = - 10,260 8,640 .7,560 26,460
Dental Assist. -- 11,340 15,660 27,000
Foorls . 36,180 30,780 14,580 81,540 .
Hydraulics - - - 3,780 11,340 ' 15,120
Marine Tech, ¢ ° 17,820 14,580 20,520 52,920
Med, Assist, 17,820 18,900 10, 260, 46,980
Plastics . 19,980 22,140 21,600 * 63,720
Vis, Comm, 21,060 16,740 18,360 _ 56,160 .
| | 123,120 126,900 129,600 379,620
Evergreen . ) ‘ ' " '
~.. D,E. . 8,550 14,580 - 10,800 - - 33,930,
Bus. Ed. 81,900 62,640 61,740 206,280
Service Sta. 6,480.. 16,200 > 8,640 31,320 -
. Divers, Ccc, 24,255 30,780 22,680 - 77,715
Home & Pam, Life - ‘ == 19,800 19,800 .
. | 121,185 124,200 123,660 . 369,450
Glacier | N : -
D.E, : . 8,640 9,540 12,420 - 30,600
Bus, Ed. 47,340 39,600 . 43,020 129,960
FEAST - 7,920 8,100 . 7,560 23,580
Automotive .5,760 11,880 12,600 30,240
Home & Fam, Life == - 040,710 10,710
- 69,660 . 69,120 86,310 225,090
Highline : . ' :
D.E. 28,610 38,700 37,080 104,390
Bus, Ed, 66,780 58,950 72,540 198,270
. Electronics - - - 8,640 8,640
Home §‘=.Fam. Life - -- 13,320 13,320
. o . 95,390 103,590 125,640 324,620
Mt, Rainier S —
_ D.E, 22,976 19,800 15,840 - 58,616 .
Bus, Ed. o '74,520 73,980 62,640 . 211,140
giversé r(?cc 5,580 5,940 8,640 20,160
- Home & Fam, Life ‘== - 29,700 +29,700
99,720 116,820 339,776

4
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Vocational Hours Summarv..ﬂb1973-_-ﬁ1975 paqé 2

School & Subjects - 1972-73 1973-74  1974-75 " Totals_
Cdyee : | | :

&‘ﬁ.z. | 13,572~ 16,200 .° .. 15,120. 44,892 ’

Bus. Ed, , -~ 54,900 40,680 » 55,440 151,020 .

Home & Fam, Life , - : == - 22,770 22,770

S : 68,472 56,880 93,330  .218,682

\  So, Seattle Campus' : T . L

- .. ANircraft Maintenance = 8,640 5,940 A 10,260 24,840
Junior High Schools | ) .

Home & Family Life . , . : -
Puget Sound - § - . 14,040 . . 14,040
Sylvester _ - L aem . - 18,900 - 18,900
Olympic . - - 13,320 -+ 13,320
Chinook - : - - 16,560 ~ 16,560
cascade . - P 8’820 8’ 820
Sunset : - - : "'9,360 9,360
Seahurst - - L 5,040 5,040
Glendale ~ - - 10,620 10,620 -

: : B - 117,360
Woodside ' . : . ‘
Horticulture - ‘ - ' 11,160 11,160 °
Home & Fam,. Life . —— - 9,590 - 9,590
C S - 20,750 20,750 /
' ‘ . ‘ ‘ N .J . ,
GRAND TOTALS 589,543 - 586,350 823,730 2,020,188
“r
' .. , ‘\‘\ .
8/15/75/fa .

148




&

-

° .

.

2 A Comparison between the Students' Objjectives
Developed for the Highline School District’s
Career Alternatives Model and those prepared
for the U.S.0O.E. by Development Associates

In this comparison the objectives prepared by Development
Assdciates are used to provide the framework. CAM objectives

related to these objectives are identified by number as follows:’

Roman numeral -  Goal Statement
) N [3 . * ) |
 First.arabic numeral - grade level

Following arabic numerals - specific objective

1 : .»I;

o

S A/D./Déhe//{'x

iy

1 1

an

A




1. Students will demonstrate increased self-awareness: in relationship to the

-~ world.of work. - - \
o WOI: of wor . , ~ » -

. “ A. - Students w1|| be able to describe. their own current- ablllhes and ||m|fahons.

131, * 11 12-2,_

%

' B. Students.will be able. fo describe fhelr own current interests and valves. . ,
L 133, 1112-3 '
. 7
- C. Students WI” dlsplay ositive afhfudes foward themselves. -|l 9- ce
D. Students will recognize that socml economic, educational, and.cultural .

forces mfluence their developmenf. I 6-1

II. Students will dembnstrate increased compefency in basic academlc/vocahonal
skills: as fhey relafe to employability. .| 9-3 :

A. Students will be able to demonstrate generally useful ‘numerical skulfs.

IV 3-1, IV 6-1"
' B. Students will be able fovdérhonsf’i'afe generally useful communication skills.

. - C. Sfudenfs will, be.qble to demonstrate generally useful mformahom processmg
' ' skllls. A% 3—2—3 : : - . .

D. Students will be able to demonsfrafe generally useful decision-making skills.

1V 6-2 '

E. Sfudents will be able to demonsfrdfe generdle useful ihfefpersor_ml skills.

° s

I - Students will demonsfrafe increased awareness of work values and possess a

. desire-to engage in paid and/or unpald work: 1. 6-1-2
A. Sfudenfs will recognize the bases of various work values. |l 6-2, || 3-1-3,
" ' 1 12-2 : x

¢

B. Students will possess positive attitudes towards paid and unpaid work ..
1 3-2, I 6-3, Il 9’-’-]4‘,‘3, "l 12-1

. ' , ' .
IV. Students will demonstrate increased awareness of and knowledge about work:

. A. Students will know the ma|or duties and required abilities of different types
" of paid and unpaid work. | 3-1, | 6~1-2-3

B. Students will know dlfferences in work conditions and ||fe sfyles associated
wufh different types of paid and unpaid work. 13-2 v

-9 . )’ . '
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C. Sfudenfs will know entry requnremenfs for ‘major fypes of pald and unpaud
work. | ?-2, 11 6-3 : :

a

: ' [ 4
D. Sfudenfs will, know fhe impact of social and technological change en,pald SR
and unpaid work l 9—3, | 12-1. : ] c
E. Students will know the |mporfanf facfors that affect work success and .
' - satisfaction. . _ : -
V. Studentswill demonstrate lncreased compefency in career decision-making y
skills: e . . ] ) S | o
- : t C ;o ) . i
A. Students will be able to associate their own abilities and limitations with .
possible success in present or fufure paid and unpald work . ) o
B. Students will be able to relafe their personal mferesfs and values. .\‘
n3-3 . \ ’ s
C.  Students will be able to identify,’ |ocafe, and utilize sources of mformahon .
to solve career, decnsnon—makmg problems. o
D. Students will be able to deferm'i’ﬁe the potential for future adyancemenf/
persorial growth in work of their choosing. | 12-2-3 . ¢
-E.  Students wu|| know the sfeps to be taken and the chfors to be consudered
in career planning. 11 9-1-2 _ ki ) ,
F. ' Students will demonstrate active inyorlvemenf'in career decision-making. .
V. -&Uﬁenfs will demonstrate good work habits:
A.  Students will be able to plan. work effectively. :
B. Sfude(vé will be.able to adapt to varied work conditions. IV 6-3 - '
r I8 \ N
C.  Students.will have a positive attitude towards the concept of quality in
relation to a work task. 1V 9-1 : .
D. Sfudents will have a positive attitude towards conservation of environ-
) mental and human resources iri accomplishing work tasks. 1V 9-3 |
w  E. Students-will have a positive attitude towards responsibility for their own -
g behavior and accomplishment of self-imposed work tasks.
. F. Students will demonstrate a desire for continuous learning, both in school .
i and out. Il ]2—] mn 9-2, 1 12-3

%
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| VIl Students will demonstrate WOrk-seeking andlwork-gefting skills:

AL Sfudenfs will be able to ldenhfy, locate, and utilize sources that contain
information about existing paid and unpaid work possibilities. V 12-3

&. ~ B. Students will be able to demonstrate skills requured in applymg for and
. ' accepting wor|< vV 9-2, 1V ]2-2-3 - .
VIIl. Sfudenfs who are |eavmg the formal education system will be successful in bemg
placed in a pajd occupation, in further education, or in Unpaid work that is .
consistent-with their current career education. IV 12-1 ,

IX, Students will be aware.of means available for conhnued ‘education once fhey
have left the formal educational system: V- 9-1
. | - A. Students will be able to idéntify sources of addlhonal education in ma|or .
° : © types of pold and unpaid work V 9-2-3, V 12-1-2
- B« Students will be able to identify medns to support additional educahon for
fhemselves in major types of paid and unpald work .

g
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Highline's Career Alternatives Model Proie_fcf

/}ff endix | B

JERE N Time Schedule for.the 1974~75 School Year
. R L
Month E.V.A. | Work . Value . Skills Placement  Infusion
o : - Sample =~ ‘Renewal - '
s July Compile sum=_ Renew st - Prepare existing
S . mer writing  year efforts ) samples in useable
_ projeéts. Initiate form. Relate
. . Remove to kit revisions district/praject
maferlals. ' obiecfives\lgs/ .
- Aug. Add career  Initiate Review posi~ Meet with - Initiate career
: materials to . new work tion paper placement information = .
catalog. samples " developed committee  center at Ever-
Begin kit ' in Ist year. \ green and J
devel .1-2 ‘ Glacier High
) Schools. Review
- : objectives for
i / - small group tours.
Develop request
. . . form. e
Sept. - Small group  Begin lab ¥ , Begin skills Develop Develop 10
< CAM reps serving four - program at ement  infusion samples.
_ - meeting. _junior high Occupation- p ﬁage Begin "ldea
. . Develop schools * al Center for - Book" for each
“participation ' ) ‘ counselbrs. teacher with
. . ‘contract or ~ infusion ideas.
+ - log . Initiate fours.
' £ ' Maintain log.
. ’ - Initiate student
i L quesfiqnnaire.
Oct. Advisory Advisory Advisory ‘Advisory,  Advisory ' Catalog and
' committee. committee  committee = committee committee - disseminate
Small group - - . . ” ' picture file. ..
CAMrep . ' )
meeting. .
Begin Kit " } >
3and 4 . . "
. ' Complete ¢
~ kitsland2 - )
Nov. Contact Meet with  Develop # "Via CAM reps,
’ - CAM reps Jr. High objectives : select trial
. re contract  principals  for value - ' class rooms for
. o Field test counselors  renewal / models. Evaluate
1 and 2 re problems K-12 B as to concepfs

>




(continuation of page 1) -

Work

s

Month E.V.A. Value Skills - Placement  Infusion ~
B Sample Renewal- : 5 .
Dec CAM rep Report field
meeting - trip information
- Disseminate - .
1 and 2 ° ‘ O .
"Complete ' / .
Kit 3 and 4
“Jan CAM rep Inttiate 2 . Plan 1975~  Identify .
meeting new work 1976 skill  changes in p
" Field test samples | " preparation placefitent
3and 4 offerings. which have
‘Begin kit ' : occurred..
Sand 6 * .
Feb- CAM rep Develop
meeting plan for
Disseminate accomplish~
3 and 4 . ing )
: - objectives.
Mar CAM rep Meet with Disseminate
meeting 1975-76 successful sam=
Begin kit principals” ples of infusion
7 and 8 -~ and v Package and
Camplete ~ counselors disseminate
kit 5 and successful field
6 trip ideas.
" Apr Field test Develop ‘
S5and 6 schedule
for
observation
May Advisory Outline Advisory - Advisory
: committee new ., committee  commiftee
Complete { work
field test - samples.
"7and 8  advisory .
. / committee "
. June Complete Compile
. Pre~post data- from
data participants '
| - 454 ~
/ o




- . <
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- o , e ‘ ' < T
-Month Guidance Management Exporfation  Evaluation In-Service
July Co. . Review Ist : ' Choose 3rd.
) | ' _ year critique o . partyevalug-
. ' ’ and initiate o ~ tor for 2nd
‘ revisions : ‘ . year. '

Sign contrac/f/k\aferials’ work-

Aug Meeting and . Principals
guidance com- advisory - - with shop for teachers
R mittee: committee = - - ‘ evaluator and principals.,
Develop - o - CAM reps
o action plan ) . o meetings
-+~ and objec- : . ’
tives.

. » . : furee T
Sept. . - ' ‘. Develop
' ’ evaluation
] _ plan: Collect
" : ~ baseline
data. . ’ -
Oct Form parent Develop partici- o Begin Career Ed-
advisory com-  pant log to : , vcation Class/
mittee to measure accom- ' ' Western Tech 494
examine role  plishment. - through
of parent=- - . , ‘ Initiate in-
assistance of _ - ‘ service program -
' school ‘ o ' ' '

o Nov Review of
+  "Action Plan"
re progress. ?
‘Dec , . Attend Reports to: Brief accom- '

' American USOE . plishment -
Vocational Reporter to  report )
Assoc. state and
meeting national : :

> B R . \

Jan . Parent ‘ ' , : Begin career
committee - : education
. class




(continuation of page 2) ‘

-

Management Exportation

Evaluation

.

Inj Service

. Guidance

Write "parent
suggestions"

pamphlet with
committee
! \
~ .\’
‘Reporter to
state and
, national
N
%
4
A
. oo
111‘.)

Brief aécom-
plishment

‘report -

Collect
terminal’
data -

Reporfs

In=service day
emphasis-Major
Thrusts.
1. demo materials
2, tours = (
3. work sample -
fry out for
counselors = -

Repor'ts .




ACTIVITY PACKET

This packet contains copies of suggested student worksheets, original
activities prepared by teachers in the Highline School District, and’

related career education material which is |-6c‘a! ly available.
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- ' : . Minon Triplett o
- e S : ) McMicken Heights

BREAD & BUTTERFLIES ' o '

DECISIONS, DECISIONS - Program 4 .

Extra Activities *

..

This packet contains primarily student worksheets adapfed from the Bread & Butterflies
guide. In addition, a-few exfra activities are included as suggestions. These extra _
activities have been included first. " i

1. This activity will provide the student with many decisions ‘and a chance to show -
-~ his organization ability as well as his ability to work with a group. Let a stu-
dent volunteer to act as "teacher" for a-thirty to forty-five minute block bF time.:
Let the volunteer decide what he or she wants to teach and make a written plan
as to how they plan to accomphsh the goal they have set. Have the student
d check the plans with you to see they are appropriate and well thought out. The .
teacher then takes the place of the student and actually does the assignment and
2 : ‘participates in the discussion ds the student might have done. In turn, the stu-
dent presents his material and discussion, gives the assignment, maintains order,
corrects the assignment and does as the teacher would have done. A lot of msxghf o
into your own teaching can be revealed if the student does many of the things you -
do -- it's fun -~ give it g try! R

2., Sfudenfs might enjoy writing.and demonstrating for the class how to perform a
certain task. Have each student decide what he would like to demonstrqte —- - ..
some examples might be tying flies, sewing on a button, planting a seed, or ' L
dojng a certain art pro;ecf. Then have each child write step by step how to '
“accomplish his task. He is then to gather the materials necessary and perform the
demonsfr-chon for his.classmates. The written instructions and illustrations, if
appropnufe, could be combig%gi,mfo a book to share with other’ classes in your
school.

“r * ; . . ' C , , ﬂ
. ‘ .




Program - 4

Level One - Page 35

\

Would, could make you change your mind about Tommy's decision? Pledse write what you
«woul,c{‘dq if: ' '

Ceem h
. 1L Joey had said $40 instead of $207?

1

2.  Mom said it was up to YOl:l, but she wished that you would go with Joey ?

‘3. Father said you ought to sfayﬁén town, but the final decision had to be yours?

Ad 0

<@

. 4. You really had fun with Joey and liked him a lot} |

b :

| .
5. One of the guys threatened to beat you up if you went with Joey?

!
‘ .

o R
6. Joey's grandmother was unable to get'any help and .:'eallly needed you?
! ' F ! . N ,.2) ‘

-

N

i
7. Joey's grandmother promised fou'd be in charge of other kids she would hire to
help? ‘ '

!
'

’

© Look at your answers. How can your choices tell you something about what is important
to you? How can you find out more about your values?

< 159 .
34




Program - 4. . R  NAME

Shor’f Term ~ Page 36 '
Activity | "=~ Level | ' i
TIME CHART o o
Time =~ Activity , i Other Choices -
’ Dinner B

Get ready for bed

Fill out this time chart showing all the things you did from the time you left scHool until
you went to bed. Beside each activity list all the other choices of activities you could

have done instead.
) ’ &

o

How much time were you free to chose what you wanted to do? .

Will your choices increase or decrease as you get older? -

' a

Think of the last dollar you spent. How else could you have used it? . .

- In the last argument you had, how else could you have reacted?

41690
35
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Program - 4 - - S
o e NAME

Short Térm
Activity 2 -~ Level | _ ' »

Think about the values that were important to Tommy -~ being fair to his friend, belng
liked by others, earning money, etc. What did Tommy value most ?

t

" Write your definition of a "value?

g ’ -

List twelve things that you consider important (that you value). Break your list into
three categories: most important, fairly important, least important. Put the list in a
safe place. A week from today look at your list. What changes would you make?
Why does a persons' vdlues change ?

Most Important Fairly Important ‘ © Least Important
. 1. 1.
. 2. s 2.
3. o 3. 3.
4. 40 4.

361
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. - Program - 4 S .
Short Term . L o o " .
Activity 3 =~ Level 2 * \‘ :
| ' L \ | Decisions, Decisions .

~

als == (to buy a horsé, to make a friend). What is your

Think about Tommy's go

‘definition? :
* o T F'

Y
o > .
]

¢ ( :

What is a goal you could work fc;wdrd this week ?

‘e
: .

What will you have to do to reach that goal? )

a

. What is a goal you might be able to achieve this summer?

B
.
4

What will you have to do to reach that goal 2

"What are your future goals?

Are you working toward them now? How?

A0




 Appendix "D

. . COMMUNITY RESOURCE REQUEST
Name , V\ ) School
Curricular Area -  Level o
Topic " o

| would like to schedule a:

small group tour

-

resource speaker

Number of students to be involved

Preferred dates

Career components to be emphasized. (See CAM Rep.} :

L

Approved by ' : (Principal).

For additional information, call Fran Harrison 2338.

o ¢ vad

€3 o L




v ‘ ) . . . o,‘? .
' Post Field Trip Activities

- 1 ¢
Suggestions: .
. ) - B \ - ..' .
1. Dlsplay the photographs taken on.the f|e|d frip. Students should, wrlteythelr owii-
) caphons. R L . . B 2 ,
\ , 2.  Replay the recorded mferv:ews Discuss. Were the answers to the interview
' queshons dlfferent than the studenfs might have predlcfed
. 3. blscuss and dlsplcy the studenf observation sheets. ‘
v 4. -Role plcying of the iobs observed.
5. Slmulctlon of certain-jobs in the classroom. Achvmes relcmng fo ccrpenfry,
cooklng, printing, cssembly line work, and others, can provide |nteresf|ng
© . experiences. :
* } : ' o s .
: &. Art ideas are almost unlimited: g
ey @ -
> - puppetry . = murals .
; 5 drawings -, «—-- dioramas N
. « % mobiles ' Y- sequence pisture charts
o . : o . N
. ’ v - cartoons ’ . - :
. : 7. Writing experiences include: : { e \
o .
S o ’ . ¢ |
v N _ - cartoon captions ' - repoits
= o -+ -poems - plays : .
” , -'stories ' - sequential steps
A ' - thank you letters
* . . Create a booklet about the jobs obsetved. Include-illustrations, captions,
B . cartoons, and stories about the job.  The booklet cover could be created by
v \ ' .- the children. Book binding is availeble if you wish to make more permanent
. , u
L v cqpnes for the classroom or schoal |lb|c1|y. o .
3 \\‘ v g (ORI . : - {
a / C 8. FUrther mformcmom about the jobs, can be gained from books, filfns, and filmnstiip.:
Many are in your school library or can be obtained from E.R.A. C.
. ) : ' R 3 ) .
. ‘ .
N ’ (ﬁ’ B »
- ~
- ) N /‘ . ) - \ N
NN N ‘ ’
\ \
-~ N a » o
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Name___. N o Date |
, . . ) '.

.Néme'of*job _ - P

.. Circle the word or words in each group that'
- fits the thlng this worker does. :

;fi;Group | Informatlon
decide '. remember : fype |
plan - figure - . listen ' -
think | copy write
study solve ‘ . record
| keep : share _ ‘
Group 2 geople‘
advise  sell . listen
teach . talk to boss
lead - tel IV help
enter¢ain‘ serve - show
‘Group 3 Things o R
o N\ . '
B drive\\ - ¢arry - watch
.make . 1% ’ inspect
bui | d N set up ~ check
“operate \\hold ‘ fix
clean x|nvent ~

CAM: PRI CR: 3
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Student Observatuon Sheet |

P
A S

Your name

Where did you. go7

o When dld you go7 , i

How many jobs dld you see7

Name the JObS'

Choose your favorlte JOb . Draw a picture
of |t |
. ) “"-‘(\"
[
J :" ' . : . » . L 7\
Does this worker use tbols? _. . -
~ | | - {(Yes, No)

| £ "yes" drawta.pietune ef'the too ls.

-

a
]

Wéuld you like to do this job?

| (Yes, No)
CAM: PRI: CR 7 '
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lHighline Public Schogls

SUPERINTEMDENT D+, Robent [

Serdvan

"Work Sampling as Exploration

The Highline School District has established

" . several goals for the career education program.

With "Awareness” delegated to the elementary
school years, and "Training and Placement"
placed at rhe senior high level, junior high
bridges rhq, gop with the goal of EXPLORA-
TION, -

To explore implies rh'eicbil‘iry‘ to locate as
well as to classify pertinent information.” The
“Career Exploration Lab” was developed ta
assist the students in twa ways:

I. Provide participatory experiences ta
give equal expasure ta the qifferenr
categories of work, and

2. Teach the necessary tools of vocabu-
lary and organizational framewark
needed fof the student to evaluate
his or her interests, abilities, and
values relating to a variety af occu-

’a pational goals.

The particular tadl chosen to communicate
this information is that of "wark sampling."
. .

"Work Samples" refers to a system of accupa-
tional explorations based on involvement in,
ond regction to, simulated work tasks.

-
* A "work sample" is o sample of work as per-

formed by real warkers in paid emplayment.
The work somple attempts to duplicate the
tools, methods, and working conditions of the
actual job situation. It is a "hands-on" ap-
proach to demgnstrating the realities of the

‘l“mk world.
9 ~

ASST, SUPERINTENDIAT D=0 oes

ey

The cpplicction of work sampling as an ex~
ploratory toel is innovative. (Work sampling

~has been used since the 1930s as a means of
evaluation preparatory to ‘job
placement.} Students react positively to this,

rrcln_l_ng or

As one
"It gave me an idea what work

new application of an old technique.
student said,
is like."

The Career Lab brings togethe -ariety of
work samples for student explo. 1ons. - The
restof the. REPORT describes underlying theary
aswell as practical aspectsof the lab program.

“

EXPLORATION - NOT CLOSURE - IS THE
KEY TO JUNIORHIGH SCHOOL STUDENTS'
EXPOSURE TO THE WORLD OF WORK .

MOST. STUDENTS HAVE HAD SUCH A LIM-,

ITED' AWARENESS OF- JOB POSSIBILITIES

THAT ANY CHOICE BETWEEN THOSE P.OS-.Q

SIBILITIES WOULD BE f’REMATURE‘,...AND
POSSIBLY INACCURATE. .

16’7 -

- -

Following CAM's procedure each career edu-
catian componentwill serye as the'focal point
of one issue of the REPORT. This issue features
the Career Exploration Lab.

ERIC

Aruitoxt provided by Eic:
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- CAM focuses on the WORKER T
- . ) . " . -~ 8 B ]
' The Caréer Exploration Lab describes the world of work 4rom a worker-cenftred point of view. -
Most grograms approach jobs through "clusters® in which jobs are connected by a common thread
of economic process or prod,ucf. For exar_npre‘, air traffic controller, stewardess, truck driver .
. and mechanic are supposedly related because they all are transportation workers. From a
iy worker-centered approach, however, there is little similarity in these jobs. And it is, .after
. all, from g view of themselves as potential workers that students must come to understand the
world -of work if they are going‘to make appropriate ‘decisions about jobs. From this rationale,
s © CAM decided that one of the most relevant things that could be done far students.was to give
o them a thorough grounding in the concept that jobs can be compgred on the basis of how the
worker must relate to ‘either DATA, PEOPLE, or THINGS. Work samples illustrating these

REPORT/2

categories form the basic structure of the Lab. Other worker=trait characteristics (as developed .
by the Department of Labor) are also introduced and relgfed to the DATA-PEOPLE-THINGS B
structyre. R .
¥ el . « . . - .
he Career Lab, by providing hands-on activities, permits the student to operate in the familiar
world of concrete cxperience. But each gctivity has been planned to lead the student toward-a
working understand.ng of the DATA~PEOPLE-THINGS construct. : N
© R » . : . _ ’ X -
Lab Reflects Local Labor Markel © Why Ninkh Graders 7
Two related facts mnfluenced the decision to During the 1974-75 school year, 1000 ninth
develop loca)ly pertinent job materials; graders from four junior highs wjll have had the
. : opportunity to visit the lab. Séme people ask,
2. 1. The King County labor market does "Why talk to ninth graders (instead of high )
not conform to the standard Ameri- " school sgqiors)?'f .
can labor market. ' '
RS . : v Students in junior high do not have to make
o 2. Most Highline graduates will remain ” decisions about the kind of job they want to
in the South King County afea. hold as an adult. But during the next few
. ) . : ’ .years, their horizons will expand rapidly as
*  Two additional facts determined the emphasis ' fhe)', gain new experiences, Now is a good
of the materials: time to learn how to make comparisons be-
tween jobs. v
v 1. Mostcommercially prepared materials
. - areaimedatcollege~bound students. Meanwhile, students will be deciding on:
2. Most Highline graduates will not Jzt- 1. Summer jobs.
‘tend a 4-year college. .
- o 2. High School class experiences.
For the above reasons, CAM has tried to de- .
velop materials which meet the students' future S Pl?ns to attend the Occupcf!ontﬂ
work patterns and the labor market in which . Skills Center or other Vocational

they will be seeking employment. Education Program.

Any of those decisions can open or close doors
on the student’s future choice of jobs. Learn~ -
ing a useful classification system at this age
can help the student to extract the most possi-
ble from each new experience in the coming .

o . . - - 168 years.
~ ERIC |

Aruitoxt provided by Eic:




WHAT'S GOING ON ? .ot o 1

. What do students-actually do durmg the two . 2. Availability of lab sypervisor's ex-
days that they are at the lab? After dn intro-

duction to the lab's purpose and terminalogy, mation .

students begin the work sampling process.

" Most of the two days is spent sumpling the
nine major categeries of wors described in the
~ adjacent article. : - cupational Skills Center.
Each work sample fakes forty-five mir.utes to .- 4. Measurementof ability to meet phys-

Students rotate between work sam- *
_ples, completing all three work samples in
each area (DATA or PEOPLE or THINGS' be- ' 5. Introduction to other facters which
@ moving on to the nextmajor area. During .
the forty-five minutes allocated to each work

complete.

fore

within that particular category, and (3) will

have the opportunity to’try out a sample of
work from thar categeory.

.ample, the student (1) will get an-introduc- Market.
tion to that category of work, (2) will see )
slides of Seattie-area workers whose job fi: 6. Exposure to a wide variety of career

Other "attractions” experlenced during the two

days include:

Aruitoxt provided by Eic:

through career materials.

WE TEACH §TUDENTS THE QUESTIONS
Extensive opportunities to browse . THEY SHOULD BE ASKING ABOUT JOBS,
AND HOW TO FIND THEIR OWN ANSWERS .

Third Party CLoaluation

The Lab has been developed on the assumption
that students who can view jobs in terms of the
Data-People-Things construct, as well a3 other
worker—trait characteristict, will be better
prepared to understand the relationship b&-
fween specific jobs and personal preferences,
aptitudes, etc. Consequently, evaluation of
the Lab's impact on participating students has
been designed to measure thestudents' abilities
to apply the Data-Peoplé-Things construct
when presenfed with brief hypothetical cases. -

This evaluation is being conducted by a feom
from the Bureau of School Services, an agency
of the University of Washington, as a part of
CAM's total evaluation plan.

be presented in a future edition of the REPORT
as well as incomporated in CAM's second an-
nual report to the USOE.

pertise in locating sources df infor-

’ 3. Self-thosen tour bf one of the vaca-
tional training programs in the Oc-

ical requirements for jobs.

will affect job choice, including
Values, Temperaments, andthe Labor

choices and to community sources of
further career information through the
medium of the Counselor Film, "The
World of Waork . "

Initial results will be available soon and will”’

[

13043¥/8
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A VISITOR’S
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DATA TASKS (work with ‘ideas, words, num-
o bers, etc.)

Complex level--INVENT/ANALYZE

Definition: Putsinformation together

to make new combinations.

Work Sample: Employment Inter-
viewer. .

Medium lefrel--RECALL/COMPUTE
Definition: Collects or manipulates
already known information.

Work Sample: Grocery checker, Car
Rental Agent, \

Low level--COPY/COMPARE

Definition: . Transcribes information

» or'inspects for quality. P

»

-

Work Sample: Mail Sorter.
@ .

PEOPLE 'TASKS (interocts ‘with a variety of
people) -

Complex level-~UNDERSTAND/.SUPER~
VISE . : r

- Definition: Understands other per-

son's needs, works within the frame-

work of those needs.
Work Sample: Front-line Supervisor

Medium level--PERSUADE

‘wishes, manipulates other parson
, through those wishes.

Work Sample: - Manufacturer's Sales
Representative.

. ” )
.

-
Definition: Senses other person's,

coary o

.

- NINE "HANDS-ON’ EXPERIENCES
DEMONSTRATE HOW TO LOOK AT JOBS

0

Low level-- TRANSMIT/SERVE

Definition: Follows ordersor answers
questions.,

Work Sample: Waiter/Waitress.

THINGS TASKS (work with machines, hand-

tools, or with the hands)

Complex level -- UNDERSTAND MA-_
CHINES/PRECISION WORK

Definition: Understands possiBiliﬂes
for machines or products. Great
latitude in choosing method.

" Work Sc_:m;ale:- Template Maker
Medium level--OPERATE/MANIPULATE

+ Definition: Controls operation, but
method is stafdard.

Work Sample: (Stereo Speaker) As-
. sembler._

Low level--FEED/HANDLE

Definition: Becomes adjunct to ma-
chine or to process. v

Work Sample: °FUrnthr§ Mover.
e

o .

130433/5

ALL MATERIALS DEVELOPED BY CAM ARE
WORKER=CENTERED, A CONSCIOUS AT-
TEMPT TO MINIMIZE RACIAL OR SEXUAL
STEREOTYPING WAS MADE SINCE FEW
JOBS REQUIRE SUCH DISTINCTIONS.
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. % BUDGET $

. : T ) Initiel Qotley -

° % “ ’ ' Major bpemhmw to Pu"("\r Mine Veork *
. Sarmples T T
- A
l\l \('ys 'K‘ R - .
I‘Iﬂ'dmm mllﬂﬂ i ' Caramaten slide cassette mochice - 54300
- The Career Explarafion Lab operates four days o 12 "Playback * models  $300 cack .
Cprataaeek. With the copacity for 36 ~tudent« (2 "Record” modeds 3300 ead! .
L 1B cytent Loming Monday and Videotipe Recorder, Camert., Monir -,
T s da, and the ther 18 coming Wednesda, ete : 3300
ans Thursday , 1296 studenty theoreticall, ' ' : N *
. veuld sttend v dob eacd schdol year. Due [ Custom=-made Caprele mrrter o
v wdulie g problems caused by make-up sorptun vables . C
Teciony, vacation doymmmoimtenance protss 12 Sete earphone, S
et , an d required Start=up time, te ;)vq(_" L ' .
cal copacity of the lab i prf)bub‘y Areer Fiim ard Proce - ing .~ 2300
1100 students. .o .. _wiork Samples Materiale and Pro. 400
! ; FO
Student scheduling i done by the home wct ool : P T stal S."j" 5
Two methods have been ced to assigy dates, . - . “
Last year, Chinook Junior High sent student, 7(,!:‘1';’.‘E{~'LQE{{£E:[’}‘{’{’E'_’J_':’_i
- alphabetically . This year, schouls have opted dnturmation Certer, Lage Group Activities
g to send sudents by “"crhmgmn State histor, - . :
classes, a methy.d which perm'nn more in=clas ¢ “rorl 4 of Wk film $ 210
a0 tie=ing. » 2 Hita hi fikastrip, cassette machines : 270
Student. are bu,w(f between the lab and their Worker-Centered filmatiips, tgpes 450
homé schools. _Arriving at the laby at 8:45, ° Tape recorder 50"
students returns to school by 2:10, at which ‘ : . '
time they attend their last period cI ass. . 16 mm projector and cart 3500
. .. . c ° Filmstrip projector and cart 300
\Because the videotuping area is isolated, two by L ) ‘
adults are required to operate thq program, ~ ' Screen ' . 225
4 The Leb Superwisor and the Lab Assittant quide C‘hairs . - " 300
. the students through the varied activities. The .
Lab Assistant is responsible for the videotaping Pamphlet display racks ) 470
operation. ' ) Storage racks 140
The Lab Supervisor instructs the students in the g Total $2915
basic. philosophy of the lab, answers individ- -~ SO
ual's questions, and coordinates the varicus , Anmoal onmﬁlug Costs
“activities.* Hel@na Kennedy, who developed _ N .
the Work Samples Lab and currently supervises * Personngl ($9210.24 total cost (if CETA aide
its operation, has a Master of Sglence degree not available)) .
in Vocational RebObIIIfO“On. - Lab Supervisor $6994:94 (6 hr/day x 4 day,’
- : “wk x $7.36/hr. x 36 wks) ..., $6994.94
, Lab Assnstant $2851.20 (b hr/day x 4 day/
wk. x $3.00/hr x 36 wks) ....s. =0 .
’ ) - Rgpair and Maintenance 600,00
- ’ A e * Total $7594.94 .
. I} ')
o oL
LS 4 f . [ . -
ERICY R - -

Aruitoxt provided by Eic: . N s
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The great m.ajority of students enjoyed the lab
experience. Frequent comments included:

“I think your lab is neat.". .

"It is nicer to-see the pictures than to

justbe handed . a book, and told, 'Read.'"
- "Very interesting. Thanks a {ot."

Other students, however, expressed negative
feelings: -

"“Sitting got boring."
"I didn't like the way you work on some-

) thing, and then when you were- done, you
® just taok it apart.”

Perhaps some students shouldn’t come to the

lab:

"} will not beable touse the information,
it was unnecessary.” (Note: This student
will inherit his parents" business. )

S$ome students of@led constructive criticism:
"Yau could use more information about:

««« animal work

... airplane pilots

«s o stewardesses

««. interior decorators"
.

| think the whole course wds too fast; |

+  think 3~5 days would not be enough."
L

The real test of the lab's effectiveness will
come when the students are seeking jobs a few
years hence. Several comments suggest thot
the interim will be spent exploring alterna-
tives. Two students said: )

"The lab gives you a headstart on what
youwould like to study. It also gives you
ideas on ‘other things you might tike to
do, butnever thought those jobs existed."
"They opened new doors to me."

Home - School Activities . .

~ .
Because the CAM staff believes that the
worker-centered approach is .the one most
easily assimilated by students, considerable

~N
™~
)
m
M.
O
,
|

effort- has been given to locating similarly- -

oriented career materials. In.order for the
lab experience tohave more than a "flash-in-
the pan" significance, a variety of worker-
centered materials have been placed in the
junior highschools. Following is a brief sum-
‘mary of some of these materials and related
activities. '

—

. The Ohio Vocational Interest Survey
{OVIS) was administered to 8th and
9th graders during February 1974,
This standarized test is based on the

Data~People-Things construct "and.

familiarizesstudents with the vogab~

ulary and the worker-centered ori-

entation.

2. Seventy-five Hoffman filmstrips are
rotated batween the Five target junior
high schools.
filrnstrip provides basic worker-
centered information about one
career.

3. One jurior high school is field-test-
*ing a worker-centered history unit

Each 2-migute long - -

about careers in Washington State,

“ past &nd present.

4. Two pilotprojects being field-tested
inthe district glsoutilize the worker-
centered approgch. One project Is
the Computerized Gareer: Informa-

tion System {(CCIS) developed under -

a grant trom the Coordinating Coun-
cil for Occupational Education
(CCOE). ' The CCIS was programmed
by James Marble, Assistant Dean at
Clark Callege and will be the sub-
" ject of a future Issue of the REPORT.

The WORK bdok, developed to on-

courage indcpendent student career:

explorations after attendance at
the lab, is the second experimental
project. . '
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@[{\M WANT'@ T@ @&]&@E . Please send.the items checked below to:

As an exemplary project, CAM is most eager to  Name
share its experience with others interested in
career education, including the materials it has  Title , -

~ developed. If youare interested inany of these -
materials, use the request form below and mail  District
to  ; N .
C@J_éireer Alternatives Model Address

H.ighlin'e Public Schools
'gi:.;_.-""""'"',’_“_ 15675 Ambaum Blvd, SW
e Seattle, Washington 98166

-

I} P——
HETTTRRR fee

I the WORK book - a student's guide for independent career exploration.

labor market needs.

?“’ . ;

m"$ . Sample "Job Sheets" - each job sheet providing basic career information about one

. ‘S’N ¢ " particular job Gvailable in the Puget Sound area. Format, adoptable to local
»

D AV Materials Rating Guide - a quick check for bocating worker-centered materials.

(Y A XA Y LT
9168, 0,68, .
xg&%g&o Manual "How to Photograph Jobs" - a guide to taking interesting job photographs.

" " Pertinent for professionals and for students, .
L
bodbﬁé [:] Student's Activity Packet for Photographing jobs - a student's guide to the manual

listed above (complete with photography assignments).

Highline Public Schools
@--\-——-? > Career Alternatives Model
D‘ﬂ 15675 Ambaum Blvd. S.W.
Seattle, Washington 98166

(stamp)

O

ERIC : .
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Definitions ~f Data~Peoni2~-ings Categories

DATA

B

INVENT

Puts information together
to make new combinations

RECALL

. Collects information
-already learned or
manipulates it in standard
ways.

COPY

Transcribes information
or inspects to check for

equality.

i

PEOPLE

UNDERSTAND

Understands other person's
needs and works within
the framework of those
needs '

PERSUADE

Senses other peoples'
wishes and uses those
wishes to persuade those
people to do what the
worker wants them to do.

SERVE or TRANSMIT
- TNFORMATION

-

Does not need to under-
stand other people's moti-
vations, but follows their
orders or answers their
questions.

Appendin ' F "

THINGS

UNDERSTAND MACHINES

Understands possibilities for

machines or products. Has
great latitude in choosing
method and tools.

OPERATE

Gets machine to do a
variety of things, but method
is generally standard.

FEED or HANDLE

Becomes adjunct to machine
to to process. Does not '
determine machine's
progress

[

The Data~People-Things code is based on the following:

1. Every job requires the worker to function in relation to Data, People
and Things (DPT) in varying degrees.

2. The DPT code is an average of jobs in all parts of the country.

3. The DPT level of a ioia is based on the highest degree of involvement of the
4 worker. Lower level functions may be part of the job also.

4. Only major activities (those which constitute 10% or more of the worker's .
time) are used when tetermining DPT level.

5. Codes describe the minimum job requirements; they do not describe an
individual worker's potential. :

175>

-

-




. | < /} > el
' - Highline Public Schools _ f/a |
5 ,
OFFICE OF VOCATIONAL EDUCATION

Ndvember 22, 1974

‘ FOLLOWUP FOR 1973-74 GRADUATES BY PERCENT

Schools and Programs , Continuing School Employfnent- ~ Employment- Unempla
: PR Fulltime Related Job Other ‘
0,8.C, | o

Commercial Sewing - 35 25 10 ' . 5
'Dental Assistant ) ) » 30 o .52 12 0
Commercial Foods (incl,Bréakfast) 15 45 .31 8
Other - Hydraulics .44 ' 5.67 39 5.67,
Marine Technology A 41 ' 24 32 ' - 3
Medical Assistant 43 " : 35 11 7
Production Plastics |, 17 28 36 14
Visual Communications 31 38 19 13

- All Five High Schools @

Service: Station . ‘ 4 , . 13 " 44 9
FEAST 7 | 0 | 14 0
General Merchandise 30 . 33 26 7
Auto Mechanics - 25 ' - 36 B ‘ 2'9 4
Filing, Clerical Occ, 29 . a1 © 5 5
Diversi fied Occupations 15 44 20 8

176 : : - 4777




. Highline Publié Schools

“~

CFFICE OF VOCATIONAL EDUCATION
" November 22, 1974

FOLLOWUP FOR 1973-74 GRADUATES BY PERCENT

Continuing School Efnployment- Employment-

| ‘ . '. ~A/0/b '@'h' Ji;)(' G

(A ‘17

t
o

15 . 44 20

Unemployed Status -
Fulltime Related Job cher Unknown
35 25 10 5 A 25
30 52 12 0 6 -
| . N
hcl. Breakfast) 15 45 31 8 1 .
‘ 4 5.67 39 5.67 5.67
41 24 32 3 0 y
43 35 11 7 4
17 28 | 36 14 6
31 . 8 19 13 )
' 4 13 44 9 30 \
7 0 ‘ 14 0 79 |
30 . 33 26 7 4
25 36 C29 7
29 4 - “ 5 5 19
g 13
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TO: George. +Moll, Director i -
"+ Department of Special. Education
- Highline School District

. . 5

.L/&ne ‘,7754' - . - . ,

. -

-

* Summary report of Job skills Workshops- -‘A. -

-
-

The criteria for the junior and senior high schools in the Highline School Bfstrict
was to implement ‘a program designed to fit the job skills nceds for students at

each particular school. This Jbrief report defines the type of program e¢ach school
adopted from the King County Job Skills Workshop packet. In addition, the percentage
of time spent in department-head meetings at. each school, the time spent putting .
.each program into service, time spent in in-service school primary and secondary .
meetings, school sponsored workshops and field trips, and finally, time spent on
preparation of materials..for gach workshop -and the. tevision of the Jobline Booklet

for the Highline School District. . ' ‘
. \ . . -
i ,
. "a - . - 4
Report submitted.by Helen Naipo aﬁd Bill Tarbet, Job Hunting Specialists .
Departmcnt of Special Education - .
) Highline School District #401 - :
- . . \ . .
LN H L4 -
‘ - * 4 R '
[4 * ’ ‘ . - ' ‘
s z’y h ' g - ] ) B
@ . .
. . . . : ~ to. . )




Junior High Schoola-

2

Glendale Jr, High School

Chinook Jr. High School.

gigh Schools-

-

Tyee High School.

{

Puget Sound Jr, High School

i 4

[} .
the ninth grade history department choge
a three-day workshop covering: (1) orient~
ation to the world of work, (2) how and
where to look for a jab, and (3) the job
application,
Time spent: 50% over a month and 4 half
‘ period, .
~.

seventh, eighth, ninth graders meet in the
school cafeteria for s two-day work shop
with students from their English classes
learning: (1) how and where to look for a

job, and (2) the job application.

-

Time spent: 30% over a month and a half
periocd. y

the ninth grade English department selected

a three-day workshop covering: (1) orient-
ation to the world of work, (2) how and

where td look for a-job, and(3) the job *
application, ‘ ’

’

Time spent: 50% over a two asnd a half
’ month period.

- -
-

the Frglish department selected the Sophomore,

~Junior, and Senior literature classes for

their program. For Sophomores and ‘Junioras:
(1) orientation to the world of work, (2) how
and where to look for a job, (3) the job

applicaotion; whereas Seniors had: (1) how and

where to look for a job, (2) the job application.

and (3) the ijob interview, .

-

Time spent: 50% over>a twp and a hélf morth
‘'period, .

3

the entire Sophomore rnglish classes were
selected for the three-day workshop: (1,orieant-
ation tOntpa world of work, (2) how and w-.ero
to look for a job, and (3) the job application,

Time cpent: 50% oVer-d mopth period.

91 -

o

7




i ) -

" Glacier High’'School - , Sophomoro and Junior English classes were selected
}f' ' . for the three-day workshop, with the exceptlon ¢f
- one Career English class(junior)with'a four day
workshop. Three-day workshop: (1) orientation to .
. : the world of work, (2) how and where to look for °
. a job, (3) the jbb application; with the one 'class
. . son the fourth day: the job interview.

o,

C34

Time apent: 50% over a two and.a half month period,

-

?- ., An overall break-down of tbe\Percontage of time spent at all the tasks required~
X in the Job-huntlng speciallst poaition are as follows: ¢

A, l . h -
Special.Educatioh Department Meetings‘.....f.........;....;.........10%

' Department head meetinge individual schools.....s...................40%

Preparatlons and demonstrations of Job Skill WOrkshops............;.35%
. .. ln-service primary and secondary counselor meetings..............5...7%

In-s.ervic!e field trips..............-.........-...-.-.---.-.-..---...62%
In—service sponsored Workshop training.............}.................1%

Revialon of the Jobllne Booklet for Highline ochool Dlatrict.........S% '

®

s o s b : > 4
In conclusion, the Job Skills Workshops were over-whelming successesg in
both the junior high' schools and the senior high schools; the student and
teacher response and partic1patinn was excellent. Incidentlally many of
" ‘the students got jobs following the demonstrations’ in their. schools.
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Tfyis writer’s firm has designad the employer
tésources inventory. data bark, and
scheduling system that serve the 57 schugl
districts and 180.600 studcrts in the Portland
(Oregon) mciro area. The objective is to
create an alticient and responsive community
resour.e deiivery system for school districls
and their cocmmunities.

MANY ADVOCATES of* educa-
tional reform arc calling for incrcased use
of community personnel, facilities, and in-
stitutions by educators as a means of mak-
ing academic subjects mére relevarit to the
students’ everyday cxpc_ricnccs.\ Community
experiences, many claim, arc necessary to’
provide students with the skills and knowl-
cdue reouired for sclf-sufficiency and inde-

pendence in ah adult world. Among the most -

articulate advocates of community involve-
"/ ment are carcer educators and social scien-
" tists who sce the role of ‘educatien as not just
preparation for more education, but as
preparation for one’s life roles' as citiZen,
family member, worker, and - fulfilled
~ individual. i
There Is no doubt 3n my mind _lhat/
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community involvement in the cducational
process offers many bencfits to both educator
and learner, and that community involve-
ment should be encouraged by each school
. district to the maximum cxtent possible.
However, school administrators nced to ex-
plorc more fuﬂ;' the responsibilities and

obligations the use of community resources.

imposes upon them. There are scveral spe-
cific requirements district administrators
must cope with as their curriculdm planners
design new ihstructional programs which call
for the use of community resources in the
classroom and out in the community. 'l_'hls
ariicle will seek to cxplore two of these
requitements. ..

The first requirement. is for the devel-
opment of better techniques for the effective
use of community resources by classroom
teachers. *

Even though many téachers regularly
invite community personnel into their class-

rooms, and take their students on tours and-

fiedd trips, liule in-depth expestise exists on
how to utilize -nonschool personnel in an
instructional role. We believe thatf the in-
structional programs lq)plemcmcd by non-
degrecd personnel in the armed scrvices and

. Educational Lpudors‘?llp

-

CARL N. POOLE*.
. ' S

industry demonstrate an ability to-instruct.

What we belicve is nceded is a technique to

- channel this ability in a productive difection?

The second yequirement is for the de-
sign and operation of ‘a community resource
delivery system which _can secure the. per-
sonnel, facilities, and activities Tequired by .
the new instructional programs and antici-
pated by the teaching staff.

Each local school distriet (or con-’

sortium. of schoal districts in a multidistrict
community) will nced to individualize its
delivery systemi to meet the needs of jts own
curriculum'and instructfonal programs. -

The first step in designing a delivery
system is to research both the school system
and the community-at-large to find answers

to these five questipns:

1. What types of resources, from which
scctorg of the community, in which occupa-

" tions, at which grade levels, for which sub-

jects, and in what time frame, will community
resources be required to support new and
existing instructional programs?

* Carl N. Poole, Diréctor, Community Resources
for Career Education, Portland, Oregon -

” -

April 1975
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community involvement in the educational
progess offers' many benefits to both educator
and learner; and _that comminity involve-
:ment_should be encouraged by each school
district to the maximum extent possible.
However, school administrators nced to ex-
plore ‘more fully the responsibilities and
obligations the use of community resources
imposcs upon them. There are sevcral spe-

fic requircments district administrators
must cope with as-their curriculum planners
design new instructional programs which call
for the use of community resources in the

classroom and out in the community. This -
* article will seek to explore two of these

requirements.

The first requirement is for the devel-
opment of better techniques for the effeetive
use of community resources by, classrbom
teachers. S .-

Even though many teachers regularly
invite community personnel into their class-"

- rooms, and take their students on tours and
. Reld trips, little in-depth expertise exists on,
how to -utilize nonschool personnel in an

degretd personnel in the armed services and

\
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industry demonstrate an abi
What we belicve is needed i§ a technique to

channel this hblllt'y in a productive direction..

*The second requirement fs for the de-
sign and operation of a c#mmunity resource
delivery system which ¢an secure the per-

sonnel, facilities, and ’activitics required by .

the new Instructional programs and antici
]

- pated by the teaching staff. *

Each local school ‘district (or con-

sortium of school districts in & multidisifict

community) will’ need to individualizg itg
delivery system to mect the nceds of its'own
curriculum and instructlonal progra

The first step in designing a delivery
system is to research/both the schogt system
and the community-at-large to find answers
to these five questions: ..

1. What typies of resources, from which
sectors of, the community, in which occupa-
tions, at which grade levels, for which sub-

existing iristructional programs?

* Carl N. Poole, Director, Community Resources
for Career Education, Panl¢nd,/ egon

April 1676 -

jects, and {n what time frame, will community
. resources be required to support new and’

' ‘ﬁ,ﬁma‘/
_.’.’%' A
I AT ) .
. L \
) ' Y
@

"9 \What are the present practices,
* Zbilitics, and intercsts of classroo cachers

to plan for, sccure, and -utilize gommunity .

. Yesbu¥ces?

3. ‘What capabilities
political, and cultural sec
nity possess to provide t
of Tesources required £0 support the school's
instructional prografs? A

4, What are the present interests, abili-
ties, and ‘willingngss of community organiza-
tions and individuals in providing resources

- on a voluntary/contributed basis?

5. Wh?/ logistical and administrative

ts of the commu-

requiremen
identify, select, recruit, train, and schedule
communily resources in.a manner that is
compatilie with both the needs of the schools
.and thg capability and willingness of the
_commgnity to respond?

-

ing’ with educators and cofnmunitics, we

e identified these nine components, which -

h
e believe arc essential for the successful
tilization of community resources:,

/ Needs Projection Procedures. . Teachers
and ,building administrators must be pro-

-~vided with a planning process to help them
plan and projéct (preferably on an annual
basis) the variety and volume of community
resources needed to support their instruc-
tional programs and enrollment.

Community Resources Inventorij,/Each
year the school district should cgstuct an
inventory and recruitment progrdm to iden-
tify, the resources defined by:the needs pro-
jection procedures, This  Inventory and

' recruitment program should allow each par-
ticipating community ‘organization te volun-
tecr its fair, share of the requirdd resources
in’the same’way it now budgets ‘its financial
contributions to local charities.

Resource Data Bank. A community
resources information storage and retricval
system (data bank) Is nceded to provide
ready access to informatiorf o~each resource

, persoM\training

facility, item of equiy

n

" During our three years’ experience work--

4 B
the economic, ,

variety and volume -

must be sa_usﬁct) in order to®

)
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. station, etc: Smaller communities can use
a manual (file card) data bank. but the
larger communities require a computerized
system capable of storing hundreds-of-
thousands of resource entries.

Request Procedures. Teachers will need
a simple-request procedure if they are to be
"encouraged to secure resources. In the de-

Unless community resource organizations
are educated on their role and function,
there Is the danger that they will make **
their presentations public relationa
rathor than instructional in nature.

livery systén;!s we have designed and installed
in Portland and Salem (Oregon) and Anchor-
age (Alaska); it takes less than ten days for

many instances, requests are corifirmed a d
the confirmation n6tice is reccived by the
teacher in the fglfowing day's mail.

Centralitéd Scheduling. A centralized
resource contact, scheduling, and confirma-
tion system has proven the best way to pro-
tect ‘the community from -multiple and
duplicating contacts.” Prior to the installation
‘of -a centralized scheduling system in Port-
land, one employer complained: “Our firm
represents only twenty percent of the indus-
try- in our field, but we have sixty percent of
the public visibility, and we are receiving
over ninety perceat of the requests for com-
munity resources.”

Staff In-service. ln service tralnlng for

(a}) what types of community redources are
available. (b) how to plan for the use of
these rosoutees as instructional tools, and
~ (c) how to secure these resources through
l the ¢entral scheduling system. .
|

|

Orientation of Community ‘Resources.

Community resource organizations and their
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. a teacher’s request to be processed and a con- /7 Systen: Revision and Maintenance. Each
firmadon notice to be sent to the teacher. |

school personnel ig required in three arcas: -

195\ - !

personnel need to be educated on the role

and function of community resources, and
trained in the techiniques of achieving the
instruciional goals identified by the teacher.
Unldss this education and training are pro-
vided, there Is danger the community will -
make their presentations public “relations
rather than instructional in nature.” Another
factor revealed by our field testing is that .
many community rescurces do not feel they

are capablc of achieving educational objec-
tives. In another instance, a major employer
refused to allow its cmploycc§ to participate .
below the high school level on the grounds .
that working adults cannot communicate
with clementary and intermediate. students.

Performance 'Evaluations. Evaluation
criteria and procedures t be defined, and
evaluations should be ma f each commu-
nity resource person and activity. This
evaluation should form the foundation for
improving tcacher planning and resource
presentation techniques,

district must install its community resource
delivery system with the forcknowledge that
revision is inevitable. The delivery system
must be viewed as a process rather than a
product. Annual revisions will be required
in order to mcet changing educational priori-
ties and changing social and economic . .
conditions. :

Although the reualnlng of teachers to X
usc community resources and the design and -
operation of a community resource delivery T A

system will require school personnel and
dollars, the ultimate saving to the taxpayers .
in dollars and human resources makes it.a
bargain for both the school system and its
community. For, neither our schools nor our
communitics can longer afford to allow hun-
dreds-of-thousarids of young people to exit
our schools cach year ill-prepared and ill-
cquipped for the responsibilities of adult-
hood. And, if a community agd its school
agree on the absolute rcqulrcmcm for joifft -

v .
m:’:'t ( Shin

.community-schools responsibility for and par- - 3UPE

ticipation in the education §f their youug ta, ) e

people, thei the full potential of community - 2 ]

resource utilization will be realized. (0 , f&l{’ﬂa
. o e
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s Doar Senior: ‘ N
. Wlthln a very short time you will be a graduate of the Highline Schools -~ Congrotulahonsl H LA
- We would apprecuate your assistance in cpmpl,ehng the following questionnaitc as' ‘to your < S ' .
. N plans and your viows on 'how well your experiences carried out tho school dlstnct 3 educationat ’ ' "
gouls. -
We would like to contact you again next May .to get your, feeling aftgr Ieaving hxgh school L
for a year. Please give us an atldress whﬁa we mey reach you directly or by forwardlng. ‘..
r ' o
Thank you for your help. ' e
u/ffc.:,e L ' .
. . Gene Craig . 1%
i . Ass:stanf Supt. for Instruchon -
. L o S
Name . oA " School : ] o Mclle Female
3 1976 Addross: Lo, . Number of years you cmonded Hig‘hli\ne Schools: (Please circle)
- Zip: 1 2 3 4 5.6 7 8 9 10 1 12 i
- o | ’
L Ploase check the appropriate statomont. - : ’ o v [ - “
- . . . - o, . . ) t.
I. Gonoral Information . . oA ot K e )
A. Aftorgraduation from high school my major plcln,s for\the . 1. Immediate employmopt o
noxt yoar are for: (Chock only one.) 2. Continue full-time education
; ‘ 3. Full-time employment and part-time ¢ducation
\ 4, Pori-time omploymenl' and part-time education
. 5. Military sorvico . - /“
A ’ 6. Marriago / .
S 7. Othor (explain) A J .
. . _ - /
B. These plans aro some.thi‘ng.'l docidod.on: ) ' . 1. This past yoar '
/ . ___'2. Since I'vo boen in high school , :
N 3. While | was In junior high - v
' 4. While | was In/ elomentary school o
C. Who was most Influor\ﬁal in helping you mako your " 1. Nobody - T
docision for the next yoar? 2. Pdronts . N
\ 3. Frionds . : . .
4, Teacher . T
5. Counselor oo
i ____ 6. Othor (explain) ' ,'/
} ' - - ! ’
I, A Iook backf~~ {Please circlo appropriate. number) ’ . T
Goals o boon Idontifiod by.the Highline community that have providod !he;.djrocflbn and framowatk. for tho oducaﬂonal pro=
- : gram you aro comploting. Would you evaluafe the schools offoctlvonesvh—hclp, ng you? - .
Infellectual skills Goal " No llalaﬂon Highly Efffetive Mediocro Poorly
, . « b ’ to schools  Effoctive . i Donc
- Did your school experiencos=~ » ' .
« l. Teach you how to study ? y 0 3] 2 3. 4
' 2, “Mdkoe you feol compotont in oxpregging your thoughfs? 0 1 2 3 4
, 3. Holp you dovelop handwriting that others can read oasily ? o ., i .2 ~ 8, 4
' * 4, Teach you how to writo and spaoll? 0 .1 2 3 4
5. Prepare you with onough math skills to got along in tha evoryday world? 0 1 2 3 .4
6. Propare you with a basic Undemandlng of tho sciontific world? 0 i 2 3 4. .
7. Prcpuﬁo you to read? 0 1 2 3 4 |

What sug]cst(s),oxporioncos,ygrado lovel was pafflcularly significant in your doallr;g with tho above goal ?

&

.
~t

Q ‘ _ — ) . Lﬂb . . | ’
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~ v . ’

YT 7 - < a L No relation Highly .- ’ Poorly - -
.‘HUlﬁQp _NOOds GOG!-‘ N i .A : ° ' . to schools Effective * Effetihvo _MOdiocre Done o
" Did your sc’:hool exporii:;tce's;--: . : - . . B e : -
.- Help you to undersjund yourself? - ro s V0 1 2 3 "4 -
2. Teach you to understand the behavior of others?" A - 0 1 2 3 4 .
3. Help you to accept & rapidly changing socicty ? . . o 1 2 3~ 4
4.+, Help you to define personal values ? . . o .}, 1 2 3 4
¢ 52 Help you to got along with.c other people? ' .. 0 1 2 3 4 .
Oy 6, Holp yov in developfng leisure hme activities? « : " 0 1 2 3 4
E(:Whﬁt srub|e9t{s), oxp@’iences, or grade level was purhcular'ly sngmflcunt in your dealing wnh the above_goal ?
a
v @
Career Planning Gdgl _ R N - . L ' N ’
‘ Dld your school oxporlences-- o . . ’ ¥
3 l. Help you develop a job skl,ﬂ reluted fo the world of work ? ' . 0 -1 ] .3 4 :
2. Holp you develop career plans based on your own ‘interosts, vulues, and - . . L ‘
) attitudes ? . 0 1 2 3 4 -
" 3. Moke you aware of post-?sgb .schoql trgining institytions that will help -
_ “ you further your tareen planning? . . 0 1 2 3 4
. 4, Holp you to know how to apply for work?" - _ \ 0 L 2 3. 4
. & s a . N . - . ) ‘
" What subject(s), experiences, or grade level was particularly’significant in your dealing with the above goal ?
Civic Rights and“Responsibility Geal Tt P .
Did your schooi _experionces=- ) "¢ ) o . A
1., Gwe you a basic understanding.of this. country s poliﬂcul and” economlc . i v .
systé ? ‘ "5 0 1 2 3 4
2. Encourage-you toward wanting to be an active voter? A o |. .1 2 3 4
3. Help you In understanding the issues in the world today ? K ’ 0 | 1 2 3 = 4 -
4. Give you asufficiont understanding of the propersuse of our material and :
.human resources? . - L P v 2 3 4
.8, Giveyoua sufficion* understanding of this county's minority concerns? 0 1 . 2 3° 4

- T

Whut subject(s), oxpornoncos, or grade level was purticulurly significun»t in your doullng with the ubove go&l ?

. . AN

> Il <}A |ook uhoud-- , S
. A. In making a self-analysis do:you soe your strongosf  ° __ A+ Data (such as comp‘bter tcchmc‘iun, “typist, science-related, «
gptitude and interost in working with~-(choose one) . warking with Informuhon)
- . . 2. Peoplo (porson cdntact, such as teuchor, sqlgs w0rk suporvisor)
: ) : T T, _F_inlgs_(such as a mechanic, artist, assembler, workong with
| - Fools and ob|octs) ). » . 4
' I s Chooso a column —-I ‘ LT .. .
If your plans for the year are--- ‘ . - .
B. Employmont \ . ‘ C. Education or training ' . ]
1. Which of the 1. | have a job already 1+ Dosyou plan to 1+ Community college: : .
! following bost 2. Plan to continue with my ‘ attond: ——2 Four yoar institution
. describe your  prosent part-time job . ' “3. Vocational=~technical institute *
situation? 3. Have a part-time job, buf . 4. Private training school .
T looking for something bgtter ":__3 Other (explain)
4. Doing some serious looking, - . ) ' ‘
but no job yet . _ — .
+ 5, Will start looking. aftorx 1 o ’ -
T graduation 2. What willbe 1. Agriculture »
6. Need a long vacation ﬂrst, ‘ your program 2. Behavioral Sciences (Psychology, etc.
c T then I'll start looking ’ emphasis? " 3. Business and Commerce "
7. No plans and not sure how * (choose one) 4. Education
. T tostart . ~"=5, Engincering
8. Other (explain) 6. Health Occupations
- 7. Industrial Crafts (Welding, eotc.)
B. La¥, Law Enforcement -
) 2. Do you feel you have a protty good idea of what ! — 9, Liberal Arts (Literature, otc.)

J

- - type of work you would like to do for the noxt . 0. Mathematics and Science
3 to 5 years? Yes No ° . Technician Training
o o 197 ﬁ2. Other (oxplain)

J




