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I. BACKGROUND N\

fhe study on "The Education of Adults in New York in the Last
Quarter of the Twentieth Century" that Commissioner Nyquidt asked me *
' to undertake began on July 1. The purpose of the study, as indicated
in the Project Statement that was approved as the bssis fdr the effort,
was to determine what public policies and programs should be adopted
© to help meet the edugational requirements of adults in the pext quarter
\ _.of the century and to dgal with problems listed .in the Statement under
the following headtngi “The Nation's Values", "Public Affairs

Education", %0ccupational Education”, "Self-Fulfillment", and "Population
Changes", / '

My assistant, Dr. Lucy Comly, and I began immediately on the
\\\\\\ provosed first phase which was to refine and sharpen the issues to be

studied. Our efforts were directed at finding out what has been and
8 being done in adult education, and what the future needs seem to be.

. For this ourpose, we interviewed about two hundred people in person
or by telephone, sixty Education Department staff, and the rest persons
knowledgeable about adult education both in New York and on the national

T level, We also read a large number of articles, books and reports on all

aspects of adult education. The purpose of this report is to summarize

the results of these initial explorations and indicate the directions we e
‘will be moving in the next few months.
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II. INITIAL OBSERVATIONS

Our fi;éEvESj;r conclusion is that the concept suggested by the
term "lifelong ledrning” will be a central concern of education in the
future. If this is correct, the concept of the "University of the State

of pew York" has more significance now than ever before in its history,

for \ifelong learning requires the involve?ent of all the components of (:i

" the University - public, private and proprietary schools, SUNY, CUNY,

and the\private colleges and universities, libraries, museums, educational

and cultural agencies énd the public media. 1In addition, it requires .

the involvement of educating agencies outside the University's jurisdiction
such as industry, the military, community organizations of all kinds, and
the commercial media.

Lifelong’ learning takes in a wide range of activities - everything
4
from special programs for high school dropouts, to full-time degree programs

for persons_seéking second-chanqéfapportunitiea, to\continning education
‘coursqs for professionals, to seifuplanﬁed independent study projects.

In fact, when asked to state what we mean by "adult education”,* we have

<

" g8aid that it refers tob all educational activities of persons beyond the

age of compulsory schooling who are not full-time students taking & normal

sequence of programs in a traditional school, college or university.

- |
* Other terms used in addition to "adult education" and "lifelong learning"
-~ are "continuing education", "recurrent education"”, '"permanent education’,
and "non-traditional studies"., Each of these terms may have a gomewhat
different connotation, depending upon the use by the particular author,
but for our purposes they can be considered equivalent.




Partially as a result of the increasiné proportion of adults in

PO J—— o

our population, and partially tacause of éhe growing awareness of the

. / . R .
need for lifelong learning, there has beén a recent spate of reports,

articles and studies on adults as learners. Some have been the product
of comissions, many with very discingﬁisﬁed members, wgile others ﬂavé
been tﬁe work of individuals, They ¢ontain data oh past and present
adult education, analyses of adults as learners, and inqumerable recom-
mendations for making lifelong learning a reaiity. We have been putting
together selected passages from some of these documents for anyone
interested in getting a quick overview of whaf is being written.

The recent Regents Position Paper on '"The Articuiatiop of Secondary

and Postsecondary Education' puts the case for lifelong learning very well:
, N
There are even broader social change leading us into
a society which is comprehensively committed to lifetime
learning. This is an era {n which learniag will be at
or.upar the center of activity for a bubstantial portion
of most individual's lives and will hpve direct Influence
on many functions of society. This state of society
requires a rethinking of all former relationships and
a recognition that each secondary, collegiate, and non-"
collegiate postsecondary educational nstitution. be
considered part of a single organism, It may be useful .
for each component of this body to concentrate upen certain’
services for which it had unique capabilities, but many of
the issues and.human needs do not lend themselves to
segmental treatment and will require imaginative and
energetic cooperative efforts. (Pages 5 - 6[

N

A common theme in much of the cotmentary on lifelong learning is the

-~

emphaéis'oq making a distinction between leaining and education and between °

educaJ;on and ''schooling". A lot of .learning and education goes on outside
i " . N

of schéol and the older one gets the more this is and should be so.
¢

1 . : .
Formal instruction in school or college classrooms is ﬂn important source

,of adult learning, but s s life experience, on-the-job training, the

. - .
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m£58 media, and self directed study. A concern for ways to enhance -

, s Iifelong learning féa necessarily o attention to all the ways adults
b ~ ) ' .
- learn, not just to formal se ngSf%£\ .

\\> . This poses a problem for the ﬁepattment as it considers its future

. role in lifelong learning: 1is it an Education Department,‘rith all that

{uplig:\%or the range of its concerns, or is it primarily 4 Department

-

, of Schools, Colleges, Libraries and Museuﬁs?

.
PR

Another compon theme is the emphasis on the diversity ‘of adults
as learners. Adults diffef widely in backgrounds, learning needs, learning

styles, readiness for learning, and tolerance fot-formal instruction.
Inétitutions cé/;ring to adult learning must recognize this diversity.

o There is aiEZys a temptatiOn to treat adults as a single group, but
this is to miss an imporgzaf‘point about them.
™ > Thus, in the search for appropriate policies for adult education theré
uuqt'bé recognition that no single¥policyfbr program will meet all adult
) needs, There mus; be options and alternatives and,. along with this,

» acceptance of the fact that. most adults are cgpable of and will make the L

and C,0. Houle: ch of this study]is stifl valid today and we will be
« “"l‘r"’

. endorsing some of its rei:gggdaations for action ' )
. C .
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Since that time the Departumdit hﬁg maintained a concerd for the

adult learner, although the ex1genc1es of State funding cause an ebb

and flow in the fortunes of programs for adults in the State.

With the initiation of such ventures as the network of public ;
! - '
televi(ion stations, the State Library Systems, the College Proficiency

Examin;tions, External Degrees, Empire State College, and the Adult

Learning Centers, the State has opened new opportunities for adult

.

"learners., ; .
/ . Ty
As a result in part of such efforts, the number of adult or "non- - . °

traditional” students seems to be increasing - on this 911 studies agree,

-
-

but the exatt number involved is itself an. issue. -For examhle, a gtudy
ased on U.S.’Census data says‘that nationwide there wére 15 million
adults engaged in-all forms of leajning'activities in 1972; an é&s
study puts the number in-that year ‘at about 32 million; a Carnegie
Commission report indicates 48 million in 1970; and there are other
est1mates that go ‘higher, including a projectiqn by Stanley Moses that

LWl gt

the number in 1975 will be 80 millich. Part of the ptoblem is definitional,
\ . |

but it goes beyond that to the methods used for collecting data, and the |
size of survey samples. Clearly one thing that is need{? is better data

on the adult student. ' ; -

,mhé’number of adult learners is growing in part because education: -

1
appears to be g addictive" - the more people have, the more they want.

Thus, as the large, post-war, mere highly educated age groups' move through -

.

the adult years, it can be énticipated that the numbef%linvolved in

education will increase,

1]
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At the same time, howeVer, there are large ‘numbers of adults who

are not very well reached by the present adult education efforts --

generally these ore less educatéd, lower income, older, often unemployed,
and disproportionately from minority groups. A recent report of the
National Advisory Council on Adult Edocation, A Target Population in Adult

Education, is only the most recent effort to make a forceful case for the

. relationship between low levels of school attainment and such other

factors as high unemployment rates, low lifetime earnings, and lower

1
\

According to the 1970 census of the New York State population twent;\
five fears and older, 47 percent or nearly five million persons had less
than high sehool completion. Of these, nearly 250,000 had no schooling.
While many of ‘these people are older, under present'secondar§ school -
holding rates,_appxoximately 2 million people will reach 25 years of age
in the next 25-years without having completed high tchool. Aoded'to this
\ will be whatever mdgrants come into the State with less than high school e

completion. Yet TE_T§7§_74 there were less than 24,000 individuals

enrolled in adult basic education ptograms and in high school equivalency

progfaoxat o 7 ;
&othfng'that we hav; see? to date suggests that there will bo
significaot reductions in the numoers of individuals with less than adequate
levels of schooling without considerably greater efforts thao those now
unoerway. Yet .in the next 25 years low levels of school attainment . ,1
will be.an even greotggipersonal, eoonomic and socisl disability than in

the past. Thus, there is here an area for further investigation in the
- 3 . ’ . < . ’
course of this study-. - . .

While there are serious gsps in adult oarticipation in educstfoﬁ:'?or

those who do—participote, the range and variety of their learning expe#iences
) R ' N

»
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is also impressive, . There _Seems to be hardly a 8ubject that someone
) .
is not studying, fromiacupuncture to zoology, or a setting which:is-not—-

-~

being used as a learning environment - from 1iving room to commuter trainp -~

[

from classes offered before the work day begins to extended periods of L

'

on- campus study. People study to earn credentials, they study for the

~,

~ sheer pleasure of learning dnd for.such practici} urposes as iearning'

< .
to repair their own cdrs or TV sets. Soge/ﬁeogle seem to spend every ‘

N . -y N f Rt

-time college student spends in class »;4

in a year.

We are colleefing brief case studies to illustrate these generalizations.
In add1tion, with grants from HEA, Tith I, several regional ‘projects are

JINUEEE . ,av»«""";
doing surveys and analyses of both participants and non-participants in

adult education programs. These surveys should’provfde valyable data

Me

on participants and on the barriers to participatiép.. ) ' ~ -
: . ' b
As the numbers and variety of participants have increased, s0 too

- have the opportunities available ts them, Institutioqs have been - -
rem;rkably responsive to the interests ,of adult 1earneﬁs. Tne traditionai ‘.
;roviders" - school districts, BOards of Cooperative Educational Services,

tyo}and four-year colleges, universities, trade, technixal, busine;s and

o 1

correspondence schools - have all been expanding their o ferings to adults.,

.
> . - i




The mass media; particulatiy‘television, are the most pot;nt,educating

forces in our society. Professional societies in such areas as law,
medicine, accounting and engineering providszfoxugr encourage the continuing
orofessional education of their members < indeed, some are pressing to

make this a mandatory requirement for re1icensing. Many employers,

. 4

inc1uding government agencies and the military, provide or pay for the

L 4
education of employees. Trade associations such as the American Banking

Institute have large-scale programs, It mdy be, that more educ&tion.isT
conducted by business and industty than By a11 of the other educating

[

agencies combined.* Labor uriions have negotiated éuplbyee educaﬁion benefits,

‘ althougH’the proportion of thase eligible whé take advantage of the -

opportunity has, as yet, been limited. The Cooperative Extension Serdice,
with‘itg}nbtwork of field agents, provides'an array of services to adults.
S s : : 5

Communf?y organizations such as churches, Y's, Kiwanis, and the League of

Women Voters, are additional sources. And, of cbutse, thé Education ©e

Deoartment's Adult Basic Education, Proficiency Exdmination and External

LN

‘ ’ T ¢ -
Degree’ Programs are significant examples of its responsiveness.

®, ’ -
’ . ’ ' ¢ . ®

.
¢ . . 3
-

. ‘ : —
—
cx

* The Kimberly-Clark Corporatidn has this year'i tituted an interesting
employee "Educational Opportunities Plan' that jhas already increased '
employee partfcipation considerably. It has three parts: - -

1.- An annual educational entitlement; the amount related to
the. company's annual growth in profits, which can be used ‘for a broad '
range of educational activities..
*2. A savings plan with company and emp oyee, contribution through
which the higher “education 6f family members can be assisted. .

3. Paid educational leave for extended periods of study for up
to one year. o

PRGN N . ) . .o «
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To support these generalizations we are'collectihg examples of the’

e R . ———— e

offerings of different types of providers, and our file is getting very- .

large,- Several of the regional HEA, 1965, Title I projects are compiling
% |

catalogues of providers and their offerings.‘ . oo
: ///e S '

4 2
:

. The foregoing discussion suggests that, for some people, lifelong

|73

1earning/4§//iready a reality. They have Opportunities for learning,

both f//mal and informal, when and where they want them at a cost they

‘are willing to pay, and somewhere, someplace, ne?rly every &dult learning

I

/ -
need is being met to ﬁome,extent. But the opportunities are not equally
. 2 . X ! 5 P 1 ' ‘ : ’
available to everyone: a person upstate really does not have access to

£l
12

a coure offered in Néw York City, nqor to-one that -
: st .
N e . ,
S at an inconvenient time or place; and, of course, i

too costly_pf’offered

Jdts existence is

- - ¢

unknown to him there is'nnt'eyen a possibility of access,
1 Lo P

o The. foregeing obk ons have led us to conclude that there is ) //;j;/ -
/ ' - / v 4 3

'<great deal going oﬂ‘in adult education that needs to be more widely

a R P

-known, much that needs to be done to make opportunities for lifelong

‘7».',"

- ledrning available to allg and many very souﬁa prOposals for making. this

st v

happen. What is not .needed is just another study with yet anothér set of

£ .
" >

e, .
,AM__#ecommendations' what is needed is a program for actton. e f’ . "
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III... PIi(inSALs FOR_ACTION e

We are, thetefore,.proceeding to lay the foundation for 2 process

AKX
—_— ——
"

for gaining support fot a set of action proposalg\‘ We emphasize "action" -

I

because we are concerned with the number of std%ies that result in thick .
repovtg that end up on the shelf with- no visible 1mpact. This happens,

we believe, because much of the usual study effort goes into gathering
/ / :
T data and developing long lists of recommendations, leeving little time

or energy to develop support for the reconmendations and to follow through

.in the complex process needed to achieve 1mp1emEntation. We think that

P i

there are enough good studies already done on which, to base a progthm of
/

action.” This is not to say that all the data pdﬁsible has been collected
nor that further analyses will_not be needed. We do say that thete 13

enough data and enough sensible |recommendations’ already 'on the table"
'MwﬂwﬂLOMsﬁpport an effort to sort out which recommendations deserve implementation

and then to take the steps nécessary to see that -they are_implementea.

o
o

1

We propose, therefore,.to cull from all 9he various studies that have

been done a small set of recommendations that eeem st to meet the needs

identified in our original study statement. These we will put together

" in working papers. These papers would be the starting point for a process
e , / / . .

/ , .
for achiéving commitment to actionm, That process, we believe, must involve

.- @ . /.
” those people who can be 1nfluential in supporting or blocking the !

implementation of any recommendation. This 1ncludes representatives of

) all of the providers—as well as adult learners; Legislators, the Governor's

staff and the Board of Regents. We start with the assumption that
]

. N . .
' different groups have diffeéent priorities and conceptions of what is

»




:

needed, If each presses For its own parcicufar;vieWS. lictl
%

e/a;gion will
6 Lo .

egocia;ion ‘,

J are = ¢

\

occur. What must happen as a result of* inceraccion is the n
ﬁ I

of a small set oprrOposals which most key groups ‘and individual

f
-~ 3 [ A4

-

‘ williug to support. We think this can be done’ through a series of

51

%y
C b
)

’
S

appropriately designed meetings held throughéut the State, We® areaa.

]

///,/“““”*“exploring ideas about how such meecings might be most effectively conducbedo

1]
.

- -

The goal would be a program that can be presented to Che Legi&lacure or

. -

Congress with -some reasonable'expectation>thac.ic will .be adopte
4
As d start, we have_ identified the following fivq/issues that might

¢

LY

o

serve as che focus for such diacussions'

1, ?inancing

2.. Informatidn

3. Counseling

7 : ! (
4./ Adult Learning'Gpalﬁ'

.5.. The Role.of the Medtia, P’rfﬁculari? Television*'

v

Even as we work on tni "agenda for action", :here is an immediate 8t

'

.
o

that can be taken which is to give increased public visibility to. the’

s

b

of 1ifelong 1earning. We need‘tq make people aware thac concinuing 1 arning’

-

4

is a necessary, imporcanc and satisfying -part of adult life and that Chgxe'

Q@ ) ~

are many opportunitiee in New York Stafe for‘learning and’ getting heip in

finding how and where besc to learn. We shiall be looking.for qays co

.

accomplish this objeccive andﬂwill engon;/;e othexs to do likewise.
- ﬁ » .
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, of specified t rget groups, or to deal with particular societal problems

that, will more fdlly meet varied needs. . «

L]
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IV. AGENDA FOR ACTION

Financing

.Many of the pfdblems in this, as in every field, come down to a matter
. . ‘1
of money - both how much is available and how it is distributed.. Surveys
of would-be adult learners indicate that the greatest barrier to more -

pa‘;icipation in adult education is cost. At present, there is limited

State or Federal financing for adult part-time education. Most of what

is now done is supported by students themselves, by employers, including
the milit;ry, and, by local communities. 1In :gcent‘yearé‘a number of
proposals for fipancing lifelong learning have bgen made . §ome propose

funding E”inst tutions, as general aid or for programs to meet the needs

such as health or poverty. Other proposals are based on the concept of 4
Pt -®
provxding funﬁb to individuals, leaving to thea the decisions on Hhat they

- < ¥

want to study, when and where. The Regentg’have already commdtted.themselves
to the eventggl extension of the present tuition assistance program to part-

time studeﬁts and to the elimination of age barriers to the use of. these

< ¢

$nch measures will increase access to higher eflucation for *older
7 ‘

ons but still leave unmet the needs‘ofithoke who need aid in addition

funds.

dnd those who wish to underfake non-collegiate study. We are,™*

+

therefore, considering ways to broaden support for the education of adults

/e -
-
L4

& m—

- We have started by summarizing a number of proposals for some form of
direct aid to students. On the basis of this nnllydis we are working on
a universal lifelong educational entitlement plan to guarantee access to -

'ﬁ? -
education~to individuals throughout their lives,

Our 6bjective is to devise

-

(R
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an approac¢hs that will meet the following objectives:
a) Provide access to appropriate educational opportunities
at the time when an individual can best benefit from -them.
- b) P;;;;3§ sufficient funds to meet both essential
educational and maintenance €55t53 - — -
//“ c) Provide ‘the individual with broad options as to

~.. A e
the time and conditions under which fte uses his entitlement.

4
d) Provide for 5ﬁ\quifab1e sharing of the costs,
e) Be economically and politically feasible, given
the competing demands for public resources.

Te——
‘\QL\ABE\gompatible wit

nd supportive of other public
. s o
objectives such a3 protection of the public inveétwg:f in

existing institutions,_}nsuniﬁg\fha:\ghpaé with less than
2 .

" i minimum

.t . [

desirabie’educational attainments are reached and °
# . — . .

T heigéq; and qegfing the need for specific types of training .-

In order for any specific plan for the public financing of adult

- -
- education to have a chance of success, the case must be made that there

R
is a public interest in such.support. :Many studies and reports have -

—

presented key arguments for such a cdse, We are pulling these togethé;,/ -

as part of E§g¢wggking paper on financing that would be used in the

".consensus building confexénces that we propose to hold.
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2. Information . .

In spite of the limitationm of funds, there are, as we hgve noted,

a wide variety of adult.learning opbortunities. A major prgblgw.botﬁ\ ’

for the adult and the institution is finding out what is being offered.

. Thére just is no ;}mp1e~wa} at present for & person who wants toQ‘pt

help in learning sbmething to finé out all of the optignl that may be-
available, nd} can %fy institution, including éhe Education Depar;ment,

: - »ind out who is offering what gt'ahy.particular time. This creates a.
problem for the would-be learner and for the provider wantihg td:lvoif
unnecessary dup{}cation or fill an unﬁet need. There is widespread
agreement among those we have consulted that this gap needto bé closed. :
and some of the HEA Title I regional projects are\gorking on ways to clo;e
it in their regions, There is, however, a question as to whether such

- an effort is best undertaken on 3 regional basis, done centraliy for the
State as a whole, or through some combination. o

We are putting together information on what is being done or proposed
in thfs area., We intend toluse it as a basis for ;orﬁing with & small

: group of knowledgeable people to develop a specific_proposal that could”

then be one-of the working papers for the meetings suggested above,

5. Counseiiqg
Closely related to the need for information is the need for counseling.

a/%? The 1938 Regents report says: 'One of the greatest deficiencies in the
<

total adult education program in New York State is ghe almost cpuplete

lack of adequate and satisfactory facilities for educational and vocational

guidance," (page 125) We have hardly encountered a dissenting voice injour

ps

2 . N \,/tb) A~
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testing of this conclusion at it applies today. We are, therefore,
looking at what people are doing and probosing in this State and
?lscﬁhere and including this in the Study mentioned above,

One promisingfdevelopment, in which the State Library ds pafticipating,

is the development of the library as a commynity 1earniné center. This

requires the expansion of the role of the librarian as an adult learning
advisor and the creation of an information servfge on learning resources
in the community of the kind discussed in the grecéding section.

-

We propose Eo follow the likfary development closely and work with

-

the state Library staff and others to develop proposals for the meetings '

suggested above,

) }
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_in what they know and in>how“they use whet they know

N

criteria? For our purposes, the "whom" is society and the criteria will be

\ -\
\\ .

4, Adult Learning Goals \\\

Another area of concern is the sug\fangize goals for adult'education.
In considering this topic, we propose to begin byxinvestigating the nature
and” sources Qf adult knowledge. We propose to start-this way because we

recognize that adults do, after all, know and learn a greae deii\in many

. - N \ 0 ’
ways: through formal education, throg%h what might be called the™hidden

curriculum’—that delivered by thg,niﬁla and the programs and pol

public and private organizatidnsfgh d through the process living from
P Q%ha 3

day to day. *
What do differing groups of adults know about any particular topic and

what effect does that knowledge have on their attitudes, values and behavior?

<

€ . N
We would expect, of course, that adults in differing situations will differ
) } ' -~

haye to reflect these differences.
. Lo « : )
As we get a better understanding of what adults know and how they learn,

; B -

N

we then can ask how ndequate or satisfactory that knowledge is. That léads
‘ . St ) !
to the further question: adequate’ or satisfactory to whom and by what

derived from consideration of the needs of society. For example, society

needs citizens capable of participr;ing in public affairs. Do adults have

the desired knowledge, attltudes, values, and behavior? or, if thege is an:
excessive amount of unemployment or crime, are these changes in adult learning
‘that mi§ht help to alleviate these problems? .

It is only after we have begun to get answers folquestions like these

that we can beéin to consider whether there are different or additiomal e

things that some adults need to know, Those then become learning goals for s
. - - ’ s -

. - - - S . "
' . : d" ‘ i
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.adults and it becomes possible to use the information about the current d

®

sources of adult knowledge to determine how goals might best be achieved.

e,

For example, should it be done through formal education or through efforts
2]

to alter the "hidden curriculum”? The critical public policy issues are

.. &

to determine by whom and how such questions should be answered and whether

there is a role for government.

These are, oSviou\ly, large and complicated issues and cannot possibly

be addressed inittallﬁ\over whole spectrum of society's concerns. We,

¥ . v

therefore, pro

to narrow our focus to a few key toﬁics. With respect

to th topics, we want to find out, first, what is already being dome

and by whom. If there is not enpugh being done, we shall determine what

‘further needs to be done and how much we can do with our resources. Once .

we learn how to proceed, it will then pe pbssible to treat other topics
more r;adif}. ' *
1 - / e . - o v

( L we plaﬁ to begin our investigations by Lodging at the matter of

adult knowledge regarding children and yoith.

& . i — - . f; ) . .
This topic is_chosen because it Iinks adult learning to the education
, N ) . . - * - -

*of school and college age youth which is the major concern of the :
Education Department. It also includes, as a éubtopic,‘the eyep'more‘
- speéifiq\interest of the ﬁgyaxtment in the relation'of pérents to th

children. N T

@

-

[N \ — -
< .




1 - .
will then be able to consider whether or not there are certain learni
’ A

- - .

\ goals in this area that should be a matter of public policy concerx.-
\ The following are the kinds of issues that will be considered;

1. 1Is there some minimum level of knoyledge and skilixfegarding

, 1 B -
o

‘the young that adults and parents should have? This questipn

]

leads to a censideration of the meaning of adult miﬁﬁmnn" -

competencies that'might prove more productive than the ;resent
use of high schéel graduation or its- equ1valent as the measure.

. By this measure, nearly half of the adult population of New ¢
York State has not reached the minimum and additional thousands

every year who fail to complete high schbol will similarly fail

. . to measure up. However, many of tbose who fail to graduate may

. *®
nevertheless have the competencies.needed to perform adequately, £
1
while some h1gh school graduates may {(pk such competencies.
Such considérations h;vé/ied to efforts to define and measure: x )

minimum adult competencies by other means. We will study..these
developments for their lications for the approach we propose
to follow. 1If it should turn out that the eum%ers of adults N
\\\\ with less than the minimuﬁ_ceﬁpetencies,are very I;rge, while n

. — ' " ’
~_  the numbers being served b esent programs arevjﬁjll,

¢ \\» N e ’ . -
we, shall explore alternative ways of helping Ee;ble redch the A 1/////
n::ezszby\}evels. ' ‘ ? ’!

2. Are there ;gélq\fhat are of such general importance that efforts

_shoulq be exerted help a11 adults achieve them9 [ . k

by the Education\Department, sho
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aiid relicensed? The questions of requirements for licensed

|
/ / ‘
' professionak;énd of mandating continuing education for relicensing /

' are under study by the Officé of’B;;;ty C issioner foé Higher
and Professional Education., We would hope thgt oﬁr investigation b
- _ | might be helpful to that office. '
As soon as we have established a procedure that is p;oducti e in getting
answers to the quest?;ns of adﬁlt learning goals and the related public policy
issues, wl then propose to undertake a similar examinatioﬁ in the following 1
P areas of adult learning: ' )
a. HRublic .:ffairs, asking such questiom as what do adults know at?out
} ' t é various agenc;es og govermient ; what are the sources of Lheir i
"k owledge? : .
.

. b. Occupations, asking such questions“és what do aduits who need or
want a change of jobs or careers know about how to do so?
c._ The Elderl&, asking such questions as what do-younger adults know

about older adults? This will be a parallel investigation to the

< s 8,

first one on adult knowleage about children and youth. -

&
s

We would hope to enlist ﬁany people\from many hiffering discipliné%iﬁp the

explorations that we have outlined.
. )

-t

5. The Role of Media, Particularly Television »
fThe major educational influence on adults today is television. TIts impact
on qég daily lives of most peoples c;}fgigjy exceeds that of .any other medium

andfig is a major deliverer of the "hidden curriculum" mentioned earlier. We

i
\

propose, therefore, to focus special,aéiention ofi the role of television as we
. - &

L]

examine adult learning. We want to see what it now does and then consider whether

there are any things that it might do differently. We propose to look at bgth

@

I

public and comqéfciél television as well as to consider tﬁiz;otential impact of ~

. N N . R
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cable television, Our focus here as throughout this study will be on the

pub ic po11cy issues, including how, if at a11, a state agency should try J
~.to influence what is presented on television, ‘

l

|

TV, Timetable . B . |
I — ~

In the preceeding section, we have set forth an agenda. From now

. )

through February we will be developing the working papers that will be used

N

as the starting point for meetings throughout the State during March April

and May. By the end—of May we hope that we will have obtained consen
Ql“' i
on a small number of proposals for consideration by the

sus among

all interested_groups¢
Board of Regents and, where appropriate, by the 1976 Legistature, we aiso

Mﬂéﬁ:ﬁ\egpect to know by—-then where more work is needed on the issues we*have identified

above and what add1tiona1 _issues should be on our agenda for next year, A .

related outcome should be commitments to study and action b

y others wherever they ~

~ identify a role for thémselves, ™
[ N ¥

The ultimate outcome of these endeavors shodld be the support of a network

of serv1ces that will make ‘the State of New York a "learning society", It is-

our firm conviction that our society, education generally, and the University of *
the State of New York stand on the threshold of a
‘5' ~

the will and detenmination %g capitalize on-all that has happened until now, we
!

major development. If we have

-

can make active participation in 1earning a vital part of the life of most
individuals 1n our society; and the support of that learning can become one of -

the most important- ente//giges in the State. P




