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" AR . L Minneapolis Public Schools S - LT
l’\'.’ \ . . ( v A .
e * =7 Reorganized’ Junior High School Program: °, ' .
) 7 : - ' "Second Year Evaltuation 1972-73 . _
{.‘ Q_ . '; 3 . S ry '-» o . A
. . 2 - . : ’ : ‘ See pages ;
) The Reorganized Jun?or High School Program, funded by Title®IIL L '
” ~ of ‘the” Elementary °and Secondary Education Act, completed its second 1.2 2
‘ . year of-operation in June 1973. ESEA Title III funds were used to hire --* 132,27 -

! ) an additional counselor for each of the two 'schools in the project,
D Jordan and MarshallﬁUniversity. A major procedural objective called
for the counselors to place gredter emphasis on team member, imple-
menter, and facilitator functions. The outcome objectives of the -
_ ' pfo ject dere increased’ counselor effectiveness as viewed by teachers e *
w f and students, positive student attitudes toward schodl, and increased B
parent and student %nvolvement in the school. .o P

!_ The two seventh grade couneelors at Jordan assumed responeibility

. for the usual administrative role in the atea of student behavior.

All other severith grade concerns also were funngled into the seventh - T 2-4 .
grade office and the two_counselors. Working contacts between coun-
gelors and teachers were increased by team meetings. held twice'a week

during the second semester, counselor visits to classrooms, and in- . .
formal meetings in the seventh’grade conference area. Jeacher opinions 41l
of counselor effectiveness were much better than in the year prior

to the project. Sixty percent of fhe teachers said the counselors were

_very helpful in 1972-73, compared with ﬁ@elve percent of the 1970-71

. ) teachers . v N e Lol o .
. ~ FEERRY !

- -

- -

\ . Three-fourths of thé)Jordan gtudents rated their counselor as very .
® helpful or somewhat helpful. Howevgr, students in the.second year of 13-22 -
the project (1972-73) expresied more favorable attitudes toward their
counselor than did the 1971-72 gtudenta but not as favorable as did
¢ students in the year prior to the pro ject (1970 71). Perhaps the lgss
. favorable attitudes reflected the counselors' behavior associated with
-, their responsibility for handling student behavior ptoblems .

»

At Marshall-University teacher counselor teams wWere set up to
work with 160 eighth gr&derg and 100 seventh graders. Each team con- "t 27-29
' gsisted of. a .counselor ard four teachers, ope each from English, mathe- '
_matice, science, and social studies. ” Daily team meetings during the
team teachers' common preparation time were the core of.the project. . 29-34.
. ' " Ninety-two percent of the team teachers rated the counselor as very T
pﬁlpful.1* : ’
“ SN

~
-

Thé students' attitudes toward their counselor were favorable o 'ZQ
and similar to ratings made by students in the two previous years. o 37-
Elghty{éigh; percent of the students said their counselor was Helpful.

2
More complete summaries of the Jordan and Mar@hall University .
C . compgnents with recommendations are inclided, in this report. . 23,44

z

, P -
/. August 1973 “ , C Research and Evaludtion Department  «
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Minneapolis Public Schools - e

_Reorganiéed Junior High. School Program: . ;
- Second Year Evaluatiomn [972-73 " o

s 3 | \
: : The Reorganized Junior -High School Program, funded by Title III of the

rS R

Elementary and Secondary Educetion Act‘ completed its second year of operation

a ;v . in June 1973 The general goal of the project was to develop a positive,
etudentncenteted _program that would facilitate development of all students and
that would utilize the expettise of ell school personnel to their fullest

potential . : o o ) W

ESEA Title III funds were used to hire an’ additional counselor for'each“
" of the two Minneapolis junior high schools in the project; Jordan and Marshall- )
. University.. A major‘procedural objective of the project called for the coun-
selors to place a greater emphasis on:téeam’ member . implementer, end'facilitator~

_fmmtkms.‘ o : Qv

The _Project director for the Reorganized Junior High School Program ‘was |
,Dr. Ralph H. JohneonP Director of Guidance Services ‘of the Minneapolie Public .
Schoole Lyle A. Baker, counsélor 6n special assignment in the Guidance '
Services pepattment during the 1972-73 school yeer handled many of the

1

_ adminietretive teeks associated with the project The evaluation of the
. project Was conducted by\tﬁe Minneapolie Publie Schoole Researchoend Evaluetion

Department .as a locel commitment to the project. - S ~ - .

a

. <iSince the project operated differently at the two schools, each-component
will be discuesed eeparately after t@e section on the project budget

S
Budget

I3
u &
N A

,Title IIX of the Elementary and Secondary Education Act of 1965 provided

$36 900 for the Reorganized Junior High Program for the 1972 73 echool year.
Item . q o o ) Budgeted Amount
TWo'couneelore' salaries . T $28, 830
. Staff deveiopment ' ‘ o 1,599'
' Dissemination T o T 1,200
i Materials o \ { s LT ot 8Qb‘
‘ ?Coneultant eeryicee . . . S 500
© hudie . - 80
Fringe benefits on salaries . K o 3,171 . .
' VA . $36,900 .

. * ' @




o classroom 1nto a seventh grade area that 1ncluded two offices for the counselors

a recepfﬁon area, and a.conference-meeting area. Although administrators were
N~ T ) ’ J \

(
o o - ‘ e e - ,HAl
The Minneapolis Public Schools provided the following funds or services ' / |
as a local commitment to the project. . ‘ ~ ‘ - {2. - .
. iﬁgg B , e ’  Budgeted Amount . L ﬁ‘
LDireetor's“salary (5%) - L . i - - .$l,500‘ . o T ;
Clerical ' o AN © 2,805 - ' }
Evaluation ' ‘ - ) « ) : 1;800c~ - e w
Paraprpfessional salary : o o \ ;o 2,416 o
- Staff development - * oL 7,500 . .
S : .. 316,021 ' ¥
- . /. ’ : ' . T N % ) ' . e

Jordan Component -

Objectives ' . e / LS » 0 :15 .
The' following objectives were listed in the project proposalefor Jordan - o

\ [\

Juhior High school. N cet LT -7

0 B . ;‘_ . VS

1., ' During the second project year the rgle. of the counselor wilh con-f'l‘
tinue to change from that of a’traditionalJresource.person t

+of a team member with responsibilities for coordination'and [

mentation The coungselar will show a measurable in¢reagse in b £

- tiveness as a counselor, team member, coordimator- and impleme'ter :

as meagsured by the Student Evaluation of Counselor Helpfulnes§>and :

he Teacher Evaluation of Counselor Helpfulness.,%?j o e
. ‘"' | ’ . ;o ’F 2
2. At the end of the sécond project year, the studenﬁs involved in the ~—
‘ program will respond positively to the counselors “teachers and. ‘. |

school as measuted by an_attitude questionnairé, By observed stronger
warking relationships among students and faculty, and by a decr%ase
in tardiness, truancy and student behavior problems. -
r . " . ‘? .
3/ At the end»ofathe second project year students and parents will ‘show -
: increased interest and involvement in the gotal school program as )

&

N
AN B -

|
|
4
|
|
measured by an opinion questionnaire. 1
Project,Activities . . ' ’ ‘ - . ' . ‘

1 4

-

Two counselors; each working with half of the 300.seventh‘grade‘students,."
,were’involved with the. .project at Jordan Junior High. A major process objective '
was to change the role of the counselor from a traditional helping and resource : ,f
person to- more of a team member implemqnter, and facilitator. . An organiza- R

, tional change was made in3l97l 72 ‘that actuallx,forcgh the ‘couriseldrs’ to change
their role. A seventh grade house was establlshed by changing a, third flogr




, came to- these meetings“ . L. ‘ . "gg s

available as resourceLpErsoné when the Eounselors felt: they Wereﬂnecessary,' .
the/caunselors assumed responsibility for the uauai administrative role in the

" area of student behavior All other seven& grade concerns a‘lso were funneled

into the %eventh grade office and thetwo counselors. . - .
i"f.- Did the counselors function'as ‘Yeam members and did they facilitate the%"°
development of teacher cothselor teams? +During the first semester of the 1972- 73 }

school year the master- teaching schedule did not provide the appropriate teachers "

with a common preparation time during the school day.~, Therefore, no regularly v
) echeduled team meetings were held, although many- informal aessiohs were held o

in the seventh grade conference area. The master teaching schedule was changed

at the beginning of the second semester to give the~ tWo English ;eachers, the "

two social studies teachers and one math teacher a coummon\ zero hour preparation

. period These five teachers and the two counselors met. every Monday and Fridhy

“as. a ‘team. Occassionally the second math teacher and other non team teachers

o

'//—&f5‘;;)According to the counselore,‘the“teamfmeetings were used to unify efforts T

.. tional techniques and classroom management

: ! -
in“terds - of policies and procedures, plan upcoming events, coerdinate curric- -
. R . 7~

; ulum, and discuss individual students. Less time was spent discussing instruc= "

&

. 3
. 4

<
’

In addition to the Monday- Friday team meetings, the counselors met with
otﬁer groups of teachers during the earJ- One group of staff members met about
ten times .to plan the sixth grade‘orientation program held in the spring.* A .
student evaluation committee reyieed the report card in chie fall of. 1972 nd‘
met again in June to ‘discuss further revisions. The counselors met with fx
musicﬁjnd special education depgrtments’ and helped members of the Spanish ’
English, and eocial studies departments plan an interdisciplinary unit ofor next
year. = . . = 0 A ! A

) Howeuer it appears that the ‘majority of the teachers did not meet with
a counselor and at least one other’ staff member more, than once or twice during
the year to discuss the seventh grade program, although, as individuals, the -
”.teachers had subatantially more cohtact with~the -counselors. . Thirty-one percent ' =
'qf the teacﬂers who had at least one seventh grade class said_they met with the”
counaelor and at‘ieast oné other staff member once a week or more to discuss
the seventh grade prdgram, eléyen percent sald they met once or tiice a month,
and fifty«ni§i percent said they met once or twice a year or 1eae (Table 1).

R ,,12 T

» . - . -
.
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v a @
- B ] . U‘ -‘
. . . } o . ] i . . o .
. N Frequency That Teachers Met With a-Counselor and at Least be . .
. ° ., One Other Staff Member to Discuss Seventh Grade Program .
— . 2R i o . o . . o ., ~
> Frequency o | . '\\ N -, % . ‘
P N\ . .
Three'timeezor more e%week 5 ' ' B N A :'Q o - (
¢ . . o , )
S ‘Gnce or twice a week - ’ A0 -. 28 T .
%4' \@nce or twice a month . o S S 11 LT RN
. ye ! - o .0 I . - :
. Once of twice’ during the year s 15 42 ’ . Y.
-Qew'ér : ' . 6 - 17 —_—
N . 5 R . . : “
o L ". ' . . E - . " : _ - -']\
. Teacher Evaluationsof‘Counselors s e T < o
[ ] © LS Y . . . -

s g‘ To obtain a more accurate estimate of the extent to which the counselors
° chEnged their Working relationehipe with teachers, eath teacher who had at .
least one eeventh grade clase completed e-questionnaire at the end of the {; o

1972-73 “school year - Comparative data wes aveilable from the end of’the

tw

fitsp year of the project (1971- 72) end for the year prior té the project
(1970-71) The 1970=71 gete was collected retroepectively in September 1971 v

4 ,J . Compared with the yeeraprior to the pro ject. (1970 71), the frequency of
counselorhteacherx\contacts ln‘197l 72 .emd '1972-73 wae greater for seven of

e

eight llsted areas, the exception“being cooperatively planning curriculum’
' (Table .2 on page 5). Helf or nore of the 1972-73 teachers said they héﬁ five :
or more contacts with pounselors in the following areas' provided information L~ ;,
about lndividuel students, provided a referggl resource for students who, needed
'(epecial help, offered suggestions.to help:cope with studente—who were not
» = adjusting to clasea observed the classroom, and participated in case conferencee.
Fewér contacts were made in»leee traditional areae. Only tWo teachers said -
a toungelor euggegtgu acgivitiee 2o help develop -an appropriate,claseroom 2
. &tmoephere more then twice, and five teachers said a counselor helped plan the

curriculum more than two times. . v _ _ :

- J ,
. The number of counselbrafeacher‘contaets reported.hy the teachers in 7

%372 734yes eomewhat less than in 1971-72. However, this ‘may be related to P
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the 1007 . returﬁﬁpf teacher questionnaires in 197%/73 Most of the ten teachere
) who~did not return® queetionnairee in 1971 72 probably had only one or two \
eeveﬂth grade classes and, therefore, probabiy had fewer contacts with the )

counselore than the teachere who returned qﬁeetionnairee , .
N Ry o & C . .

Moet of the 1972 73 teachers who worked with the counselors in the eight N \\4

areee 1ndiceted'that the counselors were helpful in each area (Teble 3 ¢

pege
q). Similer to the first yedr of the project ‘the counselorsvwere seen a _j;;«' J’J
Bo8t helpful in’ the mpore traditional dreas --- providing informetion about .
etudente, providing a referral/resource for’ 8peeial situations, offering sug- —

Y .

|

\

|

o

geeti 8 ¢n how to cope with students, and- perticipatimg in case conferences,' - ‘ ‘

Reeulte for 1972 73 and 1971=72 were similar and somewhat &ore~favoreble thann
in'1970- . _'a}; . . . : \ : - R

. H
-~ ~

. : .2 .
- ) o N L ' M X

© } :

Teachere were ag*ed whether or mot teachers and counsekors should work '-. b
together in each of“the eight ereae (Table A)g:‘page 8) All §ﬂ!g%ere agreed °© : {.
< on the appropriateness of the coumselor "8 role in the traditionab areas N '
1, 2, 3; and 6. All but‘one teacher said eounse ors should obse;%qathe c1eee=»

room ectivitiee, help develop an appropriate claey;oom atmosphere, and help }

o

plan curriculum. About ten teachers did not &Mswer (and were probably uqeure)'

S
for the last two areas. -~

On an oVerell rating of couneelor helpfulneee, 60% of the 1972 73 Joxdan
seventh grede teachers said tﬁe Qounselore were very helpful, 297 sald. some-

what helpful,_end 11% said not very helpful. These résults are similar to the’

,°1971-72 resulte and eubetentfally more positive than in 1970-71 (Table 5)

(4

. %
v » Table 5 \ )
Jordan Teadherg" Rating of Overall QOuoeelor Help fulnes e

8 S
1970-71 1971-72 1972-73, '
. < N=26 ] N=29 N=36
Percent -Petrcent ' Percent
Very holpful 12%. | 55% | 60%_ . ,
Somewhat help ful . 61 . 41 29
. L, |
~  Not very helpful . 27 A ’ 11 .
Of no ﬁelpéh' . o 0 ‘ 0 )
/ /l - . N i .
. _ S v
. ) 4 6

1o



5

«

)

d

v

-gsaurnzdiey peaea o&B saeyoBa3 JO  Iaqunu a2yl jJo

//r o aﬂmmﬁ ay3 sc%m&mﬂsu.m@u 212M mmwmusmu..nm& m@m&.ﬂ.w&m& ¢diey yo oox89p @umu jou Ev gaayoea3 ‘gesed MeY © Ul,
Y 2 -
A I g9 8 | sz-- ve el €r-zi61 | g3uspnas
0Z. ¢ 09 9 0T % ¥ 01 . TL-TL6T 3O Sp39U 2yl 393W 03 WTNDFAIND
.. .. 0 o | 98 9,/ | ¥ T | 6r L 1L-0L61 peuueld £12a73812d00d 10 Pe3saTBng
A SR S . %9 num ,.AN £ R U €L-ZL61 azsydsouye Eooumwh.ﬁo o3et.2doadde
L 1} et | i v .z ¥s 61 2L-1L6T | 7~ doysaap 031 SpOYIAW. PUB SITIFHINOE
n 0Z 1 09 € 0¢ T € S 1L-0L61 " peuurid A12at3®aedoos o @@um@wwsm
3 A N == - [4
o ‘o To=, 21 6s L1 ) €8 6T gL-eLel 4 : © sweyqoad yira
' 0 0 1% B A | LS 97 .mm‘ . 82 2L=T1L6T \% .g3u=2pnis Juyuwr2ouod §20U2I33U0D
R 1 9s 2% 0% 0L | .96 ~ ST 1L-0L61~ uy-822ydea3 YIs peiedrdylaeg
: € S | 0% " 8 €€ L | s, oz . EL-TL6T . e
z1 .z |gs 6 € 9 9 81 o~ TL-1L6T SUOTSENOSTP dnoi8 pue SOTITATIOE
_ Lr .1y ee~ T 0 "€ | ~¥e 9 1L-0L61 . wooisseld ur poledyorraed A12a330Y
Ay - . . > )
‘vz 8 9¢ . 6W | Tz L | 6 » %€ €L-TL6T , :
) P RV A I 1A /A S S 00T 62 z4-1L61 _
Sowh oyt v 11 1 /9% 0T TL-0L61 - ¢ WOOISERTD Y3 PAIISQY
\ [ UL Y, — — N
v € i 9 81 AR 6 f€ CoeL-TLeT | Y sse[o> 03 SBurisnipe
SRR JRRu SR L 2N 05 41 | .L6 . '8C TL-1L61 J0u 219m OYs S3ULPNIS YITm 2dod
€1 € | 6SL 81 €1 ¢ 68 VA 1L-0L6T | - ow podiay 3IBY3 mcoﬁm@w@sm pa19330
-0 o | Tze ot | svw  et.|. z6 18 |- €L-2L61 .
0. 0 J 19 %1 6¢ 6 e v | TL-TL61 n:@; 12yo2ds pepecy oda S3USpNIS JO
f/. LT v |, g9 ST LT % 8 .cz |“ 1/-0L61 .- 18319331 103 50anosay B PopTAOid
v — — - N 7 > “
X 0 oy M1 09 "~ 1z | ,001 &€ _€L-TL6l ) . .
-/ 0 |ewer LS 91 | 001 62 ~ - TL-TL6T . §3uspnls
2 95 41 w11 9% 9z 1£-0L61 - IBMPTATPUT JROQZ UOTIBWIOJUT DOPTAOLE
%+ BN_| % N % N % N TI07osuN0) UL
di=g inzdien- -In3d1=H igyesunoy | : .
) oN . JIBYMEmOg = Liop ITH4-R2Y}ION IBo} % vaxy
° Sul - : T Am.w 4 S19YoBDL . '
. i ’ 3o asquny . . - ’
. Y x -~ ° © o(9E=N ‘€L-ZTL61 t6T=N ‘TL-TL6T flz=N ‘1L-0L81) . BN
1 : , .@@kﬁ umg ug muﬁQ jsgeer] e HOH@@G:OU 2U3 YITM @0&&03 0&3
. - m.wd&om@.w uspaor %a @muuomwm s® mm@u< TBIDADS UF wuo.ﬁmmgoo Jo mmwsdﬁmm.ﬁ@ﬂ )
-~ - ) mu 214981 .

'8

‘9

16 7

Tt

‘Z

1

.

' ERIC

Aruitoxt provided by Eic:




. - 7 ’ »
av //.. “ R . & * : s e 1& & . o
< , . . . R - , ) ) A \.\ v,
N . . 2 ».. ) ) ) i N o . . . . . »/. - .A . N .
. . - B — | R
01 Lz L € .61 - gL-TLeT | < _* _sjuepn3e .
. 9 '0¢ - A s 0L~ ’ o1 CL=TL6T 1 Jo spe2u mﬁu ljoom Ou g._”ﬂu.wh.mzo
~~ €, sz ! 9 - ] 81 <ATL-0L61 . . ueld £1°at3maadoos 30 3e988ng g
/ a oor” . 61 T B { 12 s €L-2L6T 2xoydsomye wooxsse]d 23pFidoidde
! /"8 v S 9L 91 TL-1L61 do}eAsp 03 SpOYISW PUB $2TITATIOE
B s (A7 L 89 ., sI _ T£-0L6T ueld Lysayieiadood 10 3s388ng -/
. — o ‘ i : ———— —
- U/ 0 0 ) 001 /4 SR PO £L-2L61 swatqoad yais
) 0 ¢ b . 0 001 : 8¢ . .Nmu._Km._” : . . g3wapnis wﬁﬁgwgﬁog 822Uul12J U0
- 0 0 v 0 001 e | . TL0L6T Uf sasyotel yiym 23edyoriiry " o.
' ~ 2 . ', VT
’ . 2 8t . .6 e . e €L-TL61 R MM
€ zZT 2 € ~ ag R A TL-TL6T J suoyesnosfp dnoxd pue s2737ATIOR .
: > 9 67 ‘9 1L . €T ) . 1.-0L61 0t 00186BTD UJ .wum%ﬁwﬁam@ L12aT30y ¢
' 4 ~ —t - N — - i )
v € € T L6, (43 - eL-zLeT | | . - : -
0 L . ¢ 1, -€6 . . t& , TL-1L61 _ . . ® .,
- S L2 9 €L ¥ 91 1L50L61 : WOOISBBYD 2Y3 2418840 Y
. - — ‘ e — . .
- € 0,4/ .+ 0 |- o01 €€” _ Q..ﬁmﬁ, o sceyd 03 Burisnfpe
B S i 0 . o . 0 001 Y4 TL-TL61 4 %8 21B ous s3juLapn3s Y3ym adoo .
' j g~ ~1 ¢ "e¢6 - - §T TL-0L6T - ° em diey eyl suOTiseSins a9330 ¢
° - = - — . - - - -
. § 0 0 001 ‘¢ SL-TL6T e 7 Te . . o
Y 0. 0 00X . - Lz ° T TLeter | diey yejoeds p2sy oym SIUIPAIS FO
0. g - -1 | ™96 9z 1L-0L61 1BI39381 103 BIINOESI B OPFACIZ "¢
o. [ I < . N . A ] .
D 0 S 061 e €L-2L6T . . L
- 0 0w 1] 001 + . 6C *eLTL61 . . __S3u2pN3g 1BnPTAT pUL
; i 0 .0 . 00 92 1L-0L61 o .. INOQGD UOTIEWIOFUT apFAcid T
N % N % . N ‘ iPInoUS I07e8TRO) SYJ o
, A0H0RY . Y - _ aeay : . e m@p:w ‘ o
o . Ol - . B3} ; _ : - .
ﬁ ry — . T ] R , ] k v Bad . n , ,, /. ‘,., -
rd Nooe . (962N ‘€L-2L6T *6T=N ‘TL~TL6T *LT=N °“T1L-0L6T) ' .
T\ﬁd . . ~ 8823y [BIdADG UY u@cﬁmwoa 20K pInoys EREL CLLH . -
e mam, BIo0Ta8UNOY a@fm&: 03 '8® 8X3YIW2L, uepzof 3o suoturdg , ’
o * " . ) R . . ~ C ‘
. Lo - ® _ Y @S@a - - - v
<, . .# > e . ) N Eym

‘3



toor

- LA ‘ LT o -

Did the five team teacherglwﬁo met with the counselor twice- 4 week ‘respond
differently Than the thErty-one Ron -team teacherh? Ag” indicated in Table 6 on

page 10, ‘the

counselors.

team teachera had more contact than the non-team ;aachers with ghe-
The teai teachers.glso gave the coun@elors higher r@tings on help=
fulness than did the non-team teachers. For example, all five ,team teachers.
participated in five or more pase conferehces with the cownselorp, compared
with 57% of ‘thé noh- -tean teachefs who had 3-5 seventh gradq)claaaes and 25%:
df the ‘non- team temcherg who khad 1-2 seventh grade classes. A1l five team 0'
teachers indicated the counselors “were very helpful in this. area, while 54% of
the non-team teachers with 3-5 claeség ané?&S% of the non- team teachers’ with

=1 2 clésses gaid the counselors were very helpful Cot

)

PR
\ ‘ - y .

- Ga the overall rating of couneelor helpfulnessd all five team teachers

said_the counselor was very helpful, compared with*about “half of thefﬂonetéﬁ@

teachers (Table 7).

A

". B g - Table 7

H
- -~
Y

P

‘4

PO—

Batfﬁgé of Oberall&CounseIOr'helpfulness

. Very helpful™

b
N o . - Three Groups of 1972-73 Jordan Teachers ¥>

",‘\ \» L
- Team
Teachers

N=5

NonLTeaH.
3-5 Clasdes
N=15

, Non-Team

Q

1-2 Classes
- N=16

100%

Somewhat helpful . . 0

Not very helpful % ’ : 0

Of no help o ' o 0

. 0

: Ly
50%
21. "

29

»

56%

44

®

[N - by,

4

4 The teachera also were asked toEQndicate whether or npt they made changes

in five areas during the year as a re dlt of meetings with. other staff members.

' About tw°—thirds of the teachers repo#ted changes in gtudent evaluation proce- °

)

dures and methods of working with, inijidual students, and about -one- third to

halgkgéwthe teachers reported change in the curriculum instructional techniques
and classroom management (Tabb% 8 on page Il) _ : " . /

. . . . . .
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y S f " . . Table.8

J Teacher Indications of Changes Made in 1972-73 as a
Result of Meetings with Other Staff Members

. A
hd N

N L _ Was Change- Did Counselor
‘ T e ' Made? . Contribute
. , S -1 Percent Yes _Percent Yes
Content of seventh grade curriculum ) : 37, | 23w
- X instructiﬁond‘l techniques X .33
Classroom management IR 47 . L e
Methods of worRing with individyal students| 68 S S
; e N .
.- . N AN
Student evaluatipn procedures s 60 s 495 ¢
\/ ° : ‘ AN

s 7 . © ; N T
. N - )\f

" The najority‘of the teéachers who indicatedfthat they made changes said

‘ ~ that the counselors contributed to the changes made in classroom management,
r. methods with individual students, and student evaluatton procedures One- '

fourth to one-third of the teachers said the counyelors contributed to, the

changes made 1in the curriculum and instructional techniques, _
v .p-

: Twelve teachers responded to an open-ended request for their perceptions
of the strengths of the seventh grade counseling program. Fiye teaéhers '
‘responded to a similar request for weaknesses. Their,responses‘are listed

‘below.

Strengths:

'

Being around, visiting classes, giving positive suggestions and helps
< when possible contacting home,-encouraging students. ;

.. Accessibility, ability.

»

. ,Overail, I am very satisfied -~ I feel we have communicatedt

- . The major strength has_been the a ailability of the counselors.
They have helped with field trip activities and interacted with
the students in a variety of situations. - Since there are two of’/.
-y \them, they are freer to attend to préblems of ind4vidual students
e - immediately They have obaé;ved a student and then suggested ways
’ ‘ of dealing with them.
B9
The main strengths of the 7th grade program lies in the solidarity
! con of the' teachers who meet together to discuss problems and plan
strategies Unfortunately, scheduling does not allow all 7th grade

B . , ] ’ ‘;‘ ' A

I

mﬁ § - : :3(}




Weaknesses: . - g

s

~

S
¢

teachers-to. gttend. Some teachers who cross graﬂe levels are left out
or cannot come. I have found many good things coming out of the House
this year. ‘ \ P e
' . . \ \ .
The seventh grade counselorfprqgram's biggest asset for students is
the greater-availability of their counselor when oblems.pop up for
them: For teachers, the biggest asset 1s the team-effort by teathers
and counselors to get on problems and to miake the 7th grade program
the smoothest class:in school’

‘o
The coungelors are very fine people.’ -~ seventh graders can accept
the concept of counseling -- others cannot and, maybe need td be dealt
with a iittle more force. I like the facility afforded us.

Because of not being involved with the entire 7th grade program I
cannot make a very honest statement about_the program, pro ‘or con,'
but I can say that from what I've observed, 1if there is any weakness,
it's not very noticable :

I am. really not sure. I had one class of 42 seventh graders. The

. counselors did what they could. Nothing could really be accomplished
with this class -- even 1f ‘God had ruh it, ‘

| o flass -- even Lf Go v
I feel ‘the seventh grade office did the best possible job, considering ,
the situation here at Jordan. However, ‘there is much to be desired -
concerning, discipline measures in our seventh grade office. The’a_’/)

question I seem to be asking myself i1s; who should discipline the
child; teacher or counselor? Who’ Bhould contact the parents? What
discipline measures are taken after student -is sent to the office.
'We -should try to organize a more.standard-system of ‘disciplining
students, one that both teachers and students are aware of.

Our Jordan students need a lot of individual coungeling, so it has
been a major contribution to the smooth operation of the scheol and
~a big help to the students to have two counsef%rs working with the
’ seventh graders....and next year we will need them more (than ever!
I feel our counselors have taken an extremely active and a very
personal role in guiding and counseling our seventh graflers.

The Yack of facilities and personnel to igolate students who are
having a traumatic. axperience Somewhere aiong the line someone
has to discipline. {

. Need a female fur girls to relate to'” ‘ >

Not being available, unablé tp help with some students problems other
than to remove them from the class or school, not wanting to do too

much in way of disciplining gtudente, not contacting home often

~

Not strict enough kids use the seventh grade house\to escape their
duties in school. ' -

12 21

1 N

g

q
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They have had the major responsibility for the student problems in
the 7th grade, and they did not want all of the responsibility that
Mas given., Both-.counselors backed away from discipline problems,
P ., and were also reluctant to refer them to the principals. As abresult
I feel geveral students %ere permitted to just get -worge and worse in’
their behaVior and didn't receive)the help they reallyhnéeded -- as
a.teacher I. felt as though I had no recourse when a student became

, o Very disruptive in class. PR .
J ¢ ¢ < . o i -
Student Perceptions 'of the Counselors: , X_ -7 LN

§ -
In May 1973 about 80%°of theéseventh grade students completed a question-

"4 nalre that' medsured the kinds of contacts students had with their counselor,
.student perceptions of the counselor's job, and st%dent perceptions of the
counselor as a pérgon., The same questionnaire was completed by ‘the -1971- 72
, -seventh graders at the end of the‘first year’of the prOject and by eighth
¢ graders (1970 71 seventh .graders) in September 1971

-

i ‘ Student contact with counselors In both of the prJhect y&ars the students .

_had more talks with their counselor in hls office than in the year prior to

the project (Table 9 on page 14). The counselors were: aLao more visible to
]students outsidé¢ their@office in 1972- 73 and:l971=72 than in 1970-71. aEighty»P
- six percent of the 1972-73 seventh graders and 93% of the 1971-72 seventh ‘
graders, compared with 50% of the 197@-71 seventh graders, reported that they )
" saw their counselor‘in the school hallways almost every day. Students in 1972-73
.= -7 noticed more counseIor visits‘to the classroom than did students in the year
-, prior to the project however, a decrease im the number of classxoom visits.

occurred from 1971-72 to 1972 73. ' ' ) o

x More students in 197172 and 1972373 than in 1970-71 indicated that they
talked with their counselor because they ‘had broken school rules (Table 10 on
page 15). This increase would be expected because of the counselors assumption

- 1.f‘ of'the responsibility for handling all student behavior situations. Fewer

students in the secofid year of the project (14%) than in -the firgt year of
,the‘project (23%) said -they talked more than once with their counselor about

breaking school rules. - -~
. L} .

The students"descriptlons of their talks with the counselors about .
- breaking the school rules were different in eachrof the three years that the
data was collected (Table 11 on page 15), Compared with the year prior to“the
project (1970-71), more students in the first year.of the project (197l-72)

Tt
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‘Table 9

i;f;:{}

. Amount of Contact Jordan Junior High Seventh Grade Students
o Had With Their Coungelor in 1970-71, 1971 72, . and 1972-73 - .
- N % ) )
v 197op71 1971-72 | 1972-73
Qqution Requnsgﬁ . N=337,, N=298 [+ .N=239
. e T Percent | Percent | Percent
How often have you talked Never 26% “16% 15%
with your counselor in his P :
offi this year? : One_time . 22 A 23 19
. -5 times 35 37 43
. ‘Mdre than 5 17 . 25 23,
. "~
L W -
Did you ever go- to.the Fo . .
counselor's.office on . Yes' Ly 49 " 49 52
your owm. .that is, when . 0 /> ‘ ’
. '¥you were not sent or ‘msked L _
‘to comé-to his office? No. v °1 31 48
- * L= \
) . . A
How often have you seen Almost eery day 5Q: " 93 6
" your counselor in the ' ) . y
school hallways this year? About‘?nce & week 31, % ?
Coa r : About once a month 1 2
' Once or twice a year -1 1
ﬁeve; 5 0 1
. s, . -
How often has your Lo Almost every day 1 45 27
counselor visited your About once a week 19, 44 54
classroom_this year’ - . °
About once a month 27 8 13
-Once or twice a vear 34 4
. Nevet 1 .19 ! 1
o v
14 -




(; Table 10

Percentage of Students in Grade Seven Who Talked With
Their Counselor Beeause‘They Broke School Rules
Jordan Junior High: 1970-71, 1971-72, and 1972-73

.
~

s ’ /] PR o . N
RE/ ) 1970-71 | 19%1-72 | 1972-73
Question sponse . N=337 N=298 N=239
- + , ‘ ; Percent | Percent | Pércent

——

3 B . «
ﬂavé’you ever talked— ‘| Never : Y859, - 647 65%
. with your counselop» ’ » C ‘ A )
because you've broken One Fime ' ';3 21
the ‘school rules? 2-5 times - o 12 | 9
. . . . N ) ¢ ' . 'A - . . @ N
» , _ More than 5 11 5

Table 1%. » '__ /

v) . ‘, . .- 'v‘ , . ) .
. ¢ + Seventh Grade Students' Description of $tudeént-Counselor
g Talks About Breakifig School Rules at Jordan' Junior

. High 1970-71, 1971~ 72 and 1972-73:
J . ) f ,‘

- Check any of the following that describes 1970-71 | 1971-72 | 1972-73
o your tdalks with the counselor about N=51 N=105 | N=82
WV breaking school rules . Percent | Percent Percent !
_ ; . - .
"I was bawle¥ out . 18% " 35% 7%
The counselor was interested 4n hearing
Whiﬁ I had to say ' ‘ 59 5 69 40

, (-
, _

I was affaid when I left the counselor's
office : _ . 8 .11 5

- A

Together we tried to figure out a way for
me to stay out of trouble 1 20 70 41
T found out it was up to me if I was going. B | N

to stay out of trouble ' T 49 69 39

We had a nice talk about why I broke the .
rules : S - © 39 . 50 35

L I was suspended \ , | T4 ; 35 16

g\ ~« ‘. Fl
.
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indicated they were bawled out or suspended but more l97l 72 students also

reported that the talks were oonstructive !h the second year of the proJect
(1972 73), compared with the first year,‘a smaller. percentage of students
,described their rule- ~breaking talks as disciplinary and as constructive . ‘For
example 7% of the 1972- 73 students compared with 35% of the 1971 72 students
said ﬁhey were bawled out, while’ 417 of the l972 73. compared with 70% of the

1971- 72 students said the ~counselor helped them figure out a Way to, stay out
"of trouble. It appears that in 1972- 73 the counselors spent less time than *

»

_in 1971- 72 talking with students about Qreaking rules, ' > -
.; . 4 §

- ’

'Student perceptions of ‘the. counselor's job. The difference& that existed

.

between the&ﬁirst -year project students ¢(1971 72) and the non-project students'
(1970471) perceptions of the counselor s job continued in the second year of _
“the projecb»(Table 12 on page 17) A greater percentage of 1972-73 students:
(55%) than 1970-71 students (197) thought it Wwas the counselor s job to suspend
_studenzs Slmilarly, 387 of the 1972- 73 students compared with 21% of the
"1970-71 students said that it is the counselor 8 job to discipline students’
when they are in trouble. However the 38 percent for 1972-73 was down from

54% in 1971-72, e

/
Student perceptions of the counselor as a;person Students in 1970-71, 4971 72,

and l97?“7¥ responded to 19 items concerning the relationship they had with

their counselor and how they perceived him as a person (Table.l13 on pages 18
and 19). The‘items'were categorized into six groups based on Jjudgement of
similar content: understanding, interest- -concern, liking, control manipulation
congruence and approach ’
‘ ‘The .majority of the students expressed favorable attitudes toward their
counselor and the counseling relationship However,: first-year results (1971-72)

showed that l97l 72 students had less favorable attitudes toward their counselor

and thélcounseling Pealtionship than did 1970- 7l students. Compared with 1970-71

students, the 1971 72 project-year seventh graders viewed the'counseggrs as less
understanding, less interested in them less spproachable, and- more manipulative
nth graders in the second year of the project (1972- 73) viewed theirv
counselors more favorably than did 1971-72 students, but not quite as well as
did students in the year prior to the project (1970-71). For example,/74% of
the 1972-73 students, 64% of the 1971-72 students, and 82% of the 1970-71
students said their counselor understands them, while 17% of the l972-73 students,

16 Vv pzs P
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- Table 12 S
n . v N ) ) . . o
' Seventh Grade Students' Perceptions of the Counselor's Job .~ =
. . ,at Jordan Junior High: 1%70-7{, 1971-72, and 1972-73 Lo
Are’ the ‘following acvivities . | Response 1;12;;1 ,11311';2: ki 13‘_7_2;}73
t of the counselor's job? Cs ’ . . 98 =239
part, : . . * | Percent Pertent Percent
- B ¥
. [ | . . ‘
. * Helps studénts get alogg* ’ Yes ‘ 73% 82%- 85%
with other students _ No ' 8 9 .8
| Don' € know, 19 - 1o =r7
l . . \ o . . V i \:} -
Helps students plan and, ' < Yes. LA 52 .. v, b4
" select,their classes ’ 9No.® 20 25 -4 |, =20
: . Don't know - .25 23 v 16
‘Disciplines students Yes 21 -7 38 . .
when.they're-in-trouble No 51 29 34
: ’ “ Don't know 27 17 .. 28
, , , T ' ’
Helps students understan T Yes 70 68 67
themselves No 9 16 13
. Don't know 21 - 16 20
Helps studenés improve® " Yes 50 . 49 i 51
. their schoolwork - No , 24 27 X
. , “ Don't  know 26 24 26
- Helps teachers grade the Yes g 13 14 . bt
students o ' No o 58 58 - 45 :
o Don't know 34 29 41
. . ~ e o
. R
Suspends students when Yes 19 52 | " 55
they're in trouble No 45 26 18
' Don't" know 36 22 .27
Helps students who have ~ Yes " 60 54 T 51 -
personal and ‘social Np . 14 24 17
concerns such as feeling T Dhg't know . 25 22 32
left out, shyness, : ’
trou_xble with fgmily. .. N :
» ,
‘Helps students get along . Yes 68 68 77
with teachers No 9 19 » 10 "
Don't know 22 13 « 13
L.
° & -
) A7 .
© - 26 / )
s - @ »\




TRTA T ot T ey

g f‘i

e

- ‘o - . ' -. 3 5 )
" ‘ », Table-13 ; - :
Seventh Grade Students' Perceptions of tﬁé_Counseloflat ‘
Jordan Junior High' .1970-71, 1 71-72§,and 1972-73 - “~
. . - . L
Te '1970-71 } 1971-72 1972-73
// - ~ N=337 " N=298_ N=239
_ Response /Percent |:. Percent Percent
Understénding';f & oL ) .
He tries E; see things -S:rbngiy'Agree 23% 219 ] 29% - -
the way. I do and to -. Agree , 63 .50 57 ° -
unéerstand how I feel . Disagree - 12 157 10 -
e " Strongly Disagree’ 2 _ 15 4
R L ' - o T Y N - o <
. He=understan¢s ‘the - “Strongly Agree Ty 21 .20 . .
i | Agree / - el | e TN vsa S -
/ IR I Disagree i 212 - V) 24 16 : :
o /} R Strongly Disagree’ 6 S 11 ~10 7
Interest- Concéfﬁ.- _ 7 . ¢
 He is intgrested in S;tongly Agree - ' 16% , 19% 21%
lowing how I look Agree ° 67 - 55 * 62
at things Digagree . 14 16 13
. Strongly Disagree 3 , 10 . 4
. He burries me through Strongly Agree ’ ‘%5@ 12 7
when I talk with him ‘Agree 9g. 13 10
2 . Disagree . 58 52 50
"Strongly Disagree 27 23 so 33
. . o N
I often feel that he Strongly Disagree 5° 17 13.{
. has more important Agree ~ 24 28 26
 things to do when I - Disagree 45 41 39 - )
. am talking to him ! Strongly Disagree 25 14 22 T
) '\\; \ ) N .
: Eikingﬁ .
.41‘ ° N *
He doesn't seem to Sttongly Agree 3% 13% 5%
like me very much Agree -6 1 12
' Disagree 61 4 . 49 @
Strongly Disagree ° 31 23 34 /
1 feel comfortable Strongly Agree 15 9 . 15 g ,ﬁ
talking with the Agree 45 33 32
counselor about my- Disagree 3L~ 34 35
self Strongly Disagree 9 ng' 18
 He is friendly Strongly Agree 31, 20 31 R
toward me Agreé 63 58 57
. Disagree 4 13 7
Strongly Disagree - 3. 10 .5,
I like talking with _ Strongly Agree 22 13 18 K
my -counselor Agree 58 43 51 '
‘ : Digagree 15 22 23
Strongly Disagree 5 23 9
~.- 18 27




Table 13 (continued)

ERIC

IToxt Provided by ERI

- 1970-71 1971-72 1972-1?
N=337 N=298 N=239
N Percent Percent Percent
Control-Manipulative » . )
He likes to tell | Strongly Agree 4% 17% 9%
people what to de , Agree , 22 30 | T 22
- Disagree : 56 _ 41 .53
Strongly Disagree 18 12 16
v , ] . —
He tells his opinions Strongly Agree 5 18 10
more than I want to - Agree 23 - 27 S 277
know them . Disagree : 62 45 50

' . Strongly Disagree 10 11. 12
He always gives me a_ Strongly Agree 25 23 34
chance to explain my - Agree ' 62 56 55
.side of things Disagree . 8 12 8 -

Strongly Disagree- 4 9 4
He usually tells me . Strongly Kgree 6 17 . 13
what I should do . - Agree : 26 21 28
rather than letting Disagree . L 47 -39
me decide for myself ' Strongty Disagree ..’ 14 15} 21

“He tries to .get me to . Strongly Agree , 10 16:'/ 19
be responsible for Agree . 56 49 50
what I do ' ) Disagree 29 127 21

T Strongly. Disagree 5 -8 10
Congruence ’ , . .

" It is hard for me to -Strongly Agree 8% 13% 13%
know what he is. really - Agree- P 39 42 36
like. as a person - |+ Disagree , %2’ 37 39

. " .Strongly Disagree 11 8 .12
I feel that he is .« Strongly Agree 21- ° 22 32
honest with me: he says . Agree 64 52 \ 54
what he really thinks Disagree 12 17 9
or feels Strongly Disagree 3 ) b
Aggroacﬁ _ ' ‘
I am afraid to g0 ;o';he Strongly Agree 6% 9% 7%
coungelor when I am in Agree S 15 21 24
. » trouble in school Disagree _ ' 54 °45 47
\ ‘ - Strongly Disagree . 25 ; 25 \{22
. ‘ TR ; g ~
I would go to the coun- Strongly Agree © 32 27, 29
seclor on my own.if I Agree 55 50 ‘53
needed help ' Disagree g 8 14 / 13
) = “Strongly Disagree . & 9 5
Being called to fthe coun- $trongly Agree .5 16 11
gelor probably means I , Agree: 20 . 25 22
have done something Disagree ) 54 45 42
srrong Strongly Disagree 21 AL 15 25
19 , o
? 28
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32% of the 1971-72, and 9% of the 1970-71 students said their'éghneelor doesn't
. 4 ° . ;
seem to like them very much. v § \
¢ Y

Qverall student ratings of counselor helpfulness. Onr an overall trating of o

counselor helpfuiness, about three-fourths of tbe students rated their counselor

as very,helpful or somewhat helpful in 1972-73, 1971 72, en& 1970-71. Some small
differences between the ratings for the three years did occur (Table 14). ) €
" Evth the 1970-71 and the 1972-73 seventh graders gave.somewhat better helpfulness
ratings to their counselors than did the 1971-72 eeventh graders.

< .

1
Table 14

o

Overall Rating of Counselor Helpfulness by Jordan Seventh
Grade Students in 1970-71, 1971-72 \fgye4f97z -73

N ) T 1970-71 1971-72 ~ 1972-73

_ ‘ ’ N=337 N=298 N=239
Percent ‘| ' Percent Percent
Very helpful to students v 45% 371% 46%
Sometimes helpful to students * 26 37 33
Of no help to students B , 2 "3 ’ 4 o
More harmful than helpful to students 2, s | -
I don't know ot : ‘ .25, 18 ' 16 =
R . )
& ‘ jY .
¢ .

v~Students‘nho broke rules. Students who talked with their counselor about break-

ing school rules had different perceptions of the counselor than did students
who did not talk to their counselor about breaking school rules. A greater
percentage of gtudente who talked about scnool rules thar students nho did not
inoicated it was the counselor's joB to discipline and to suspend students;
while a smaller percentage indicated it‘wns the counselor's job to help students
understand themselves (Table 15 on page 21). The students who talked about
school rules also felt their counselor was less understanding and more conttol-
‘1ing than did students who did not talk fbout school rules (Table 16 on.page 22).
No differences between the two groups' reting of overall counselor helpfulness '

occurred,
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Table 15

<

1972-73 Jordan Seventh Grade Students' Perceptions of the Counselor's Job
According to Whether They Talked With Counselor About Breaking School Rules
(43

o

.

Are the following activities

Q

Talked About

Pid Not Tallk .

.
S,

Response School Rules About School Rules
' ? .
part of Ehe cou?selor 8 jo?. N=82 . N=155 :
--.;.gélps étudents get along Yes 85% 857
with other students No 10 , 7 ’
Dom't Know ©5 e 8
Helps students plan and Yes: 59 66
select-their classes No 27 ’ 17,
N Don't Know 14 17
v . \ , ) -
Disciplines ‘students Yes . * 54 30
when they're in trouble No 28 37
' : Don't’ Know 19 34
. 7 ~
Helps students understand Yes 54 73
themselves ' - No .20 9
: Kb Don't Know 25 18
« R 4 ﬂ
Helps students impxove Heg 54 50
their schoolwork No 28 20
© Qon't Know 18 30
1 7 |
Helpé'teachers grade the ‘ Yes- . 14 14
gtudents No 47 ] 44
» Don't Know 38 42
Suspends students when Yes 64 50
they're in trouble No 18 18,
. ’ Don't Know 18 31 .
4 . 4 ¢ é}A
_Helps students who have " Yes 53 ) )
personal and social concerns No 22 14
,8uch as feeling left out, . - Don't Know . 25 7 N 35
shynegs, trouble with family N
: . T
Helps students get along3 Yes ® 76 77
with teachers o No 18 . 6 - _
o . Don't . Know 6 17 .
]
] ' .. 0»:
A TR IS . ‘e
S . 21 Ve
° 4 vt )




' 2 Table 16 -

1972-73 Jordan Seventh Graders Perceptions of the Counselor According o
To Uhether ‘They Talked With Counselor About Breaking School Rules

Ve

.

J”%i

Talked About
School Rules

"~ N=82 o
Percent Agree

Did Not Talk
About Schoo} Rules

+ Nc155 '

Percent Agree

.0

o

He tries to sge things the way I.do and - :
to understand how I feel t75%° 91%
He understands me < o, 65 " 80
He is interested in knowing how I look f ’ )
at things - .. : ! F:) B 84

. He hurries me thtough when I talk with him 19 16

' I often feel that he has more important . .
things to do when I am talking to h%p 47 35
. e Q .

fHe doesn't seem to like me very ﬁuch 24 \kgb
I feel comfortable talking with the T ©
cbunselor about myself 43 48
He is friendly toward me e ~ 84 90
I like talking ‘with my counselor . - 66 o A 70
He likes to\sell‘people what to do 37 27
He tells his opinions more" than I want- ’ -
to lnow them . ’ v 48 31

) N\

He always gives me a chance to explain my ¢. ; )
gide of things , 86 90
He usually tells me what I should do o ‘ )
rather than lettihg me decide for myself 4 - T37
He tries to get me to be responsible for ;ﬂ -
what I do 70 ¢ 69
" 1t is ha¥d for me-to know what he is
“ really like as a person 51 - 48

"I feel that he is'honest with me; he says ’

-what he xezlly thinks or feels 84 ‘., 86 >
I am afraid to éb to the counselor when'I
am fn txouble in school ‘ 35 r 29
I WO&ld go to the counselor on my own 1if \ :

5. I needed help _ 79 83/

- Being called to the counselor probably (; ~
means I have done'something wrong 48 26

A
~ ' ‘
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* .Student Attitudes Toward School and Teachere

0
As part of a cit;-wide aseessment of seventh grade students’ attitudes .D
towar& school, the Jordan seventh graders completed the Student Opinion Question-
naire in May 1973. Tﬁg‘QS-item §tudent Opinion Questionnaire nmasures student
attitudes in several school-related areas, including Liking of School, Intdrest
if Learning,'SeEf<Concept as a Learner, and Attitudes Toward'Teacheré. Results

will not be available until the fall of 1973. -
N : .

a

Parent and Student . Involvement . I | e

Although communicatiomns between tge geventh gr staff and parents
‘occurred throﬁgh six newslettere, PTA meetigg_s9 a eLrv y about the grading
sysgem, an@ meny individual telephone contacts, the amount of parent involve-
ment and input into the seventh grade program was not substantially greater in 2
RN 1972-73 than in previous years, The parent registration for entering seventh
gra&ers that ‘is being planned for the fall of 1973 is a step toward more

organized parent involvement. . o

» There is no evidence that student involvement and input .has increased sub-
stantially over prevous years However, the counselors did visit the social
studies classes twice ta talk with the studengs about school policies and

the studentsﬂ concexns, Stwdent perceptiong of their involvement in class and

> “school decision making will be available in the fall of 1973 when results from :
Y the May 1973 administration of the Student Opinion Questionnaire have teceon

analyzed - .
, X + ’ 3

Jordan Summary and Recommendations

» A major component of the second year of the Reorganized Junior High Program -
at Jordan Junior High involved changing the role of the seventh grade couneelpr
from a supportive, referrgl person for individual student# and staff members

P to a team member °and coordinator«facilitator of the seventh grade program as well,

ot Definite changes were made in the prévious supportive referral role of
. the couneelor Although administrators were available as resource persons
when .the counselors felt they were necessary, the proJect counsel 'rs assumed
' regponsibility for the ‘usual. administrative role in the area of student behavior
All other seventh grade concerns also were funneled into the seventh grade

v

office and the two counselors. »

23
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Did the counselors function a8 team members and coordinator-facilitators?

-

"'The counselors actively eet out to increase their working contacts with teachers
by visiting classrooms and meeting with ‘teachers in the seventh grade comnferénce
room. However, the master teaching schedule hindered the development of
teacherecounselor teams. No regularly scheduled team meetings were held the
first semester. A change was made in the teaching schedule for the second ‘-
semeeter that gave the two English téachers, the two social studies teachers,:
and -one math teacher a common preparation period. These five teachers and the

two counselors met evary Monday and Friday as a team. The team meetings were

used to .unify efforts in tjjms of policies and procedures; plan upcoming events,
di

coordinate curriculum, and scuss jhdividual students. Less time was spent

discussing instructional techniques and classroom managementf, T ”
- ar N - rd

Although there were gther teacher-coungselor meetings and. committees, the ‘
majority (59%) of the teachers did not meet with a counselor'and at least one
other]staff member more than once or twice during the year to disggas the .

seventh grade program -

About twoefifths of the teachers said they made changes in curricuium )
,content and instructional techniques as a result of meetings with other gtaff
'members, one-fourth to dne-third of qho§e who reported changes said ‘the coun-
selore contributed to the change. About half to two- -thirds of the teachers
reported making changes in evaluation procedures, methods of working with
individual students, and classroom management; about three fourths of those

who made changes said the counselor contributed.

Recommendatisn one: continued efforts should be made to build a master

.teaching schedule»that provides common meeting times for teacher-counselor

~ teams, S , .

Were the counseiors viewed as effective staff members by .the teachers?
Individually the teachers had substantially more contact with counselors than
in the year previous to the Title III project. Half or more. of the 1972-73
teachers said they had five,or more contacts with counselors in the following
areas: -provided information about /individual students, provided a referral
resource for students who needed special hglp, offered euggested to cope with

students, observed the classroom, and participated in student case conferences,

Feﬁ teachers indicated they had contacts with the counselors in the less

% 33
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‘tradftional areas of planning curriculum ung;developing-an appropriatelclhes=

3

room -atmosphere. However, about three-fourths of the teachers said counselors

W . :
‘. sﬂould work in these two areas.

° Most teachers who worked with the counselors in each area indicated that

-

the \éounselors were helpful. On én gveréll rating of counselor helpfulness,
60% 0f the'1972 73 Jordan seventh [grade teachers said the counselors were

very‘helpful 29% said gsomewhat helpful and 117 said not very helpful

4

\
,These results are similar to 1971-72 results and subetantially greater than
in 1970-71, the year prior to the Title III project. In 1970-71, 12% of the -
teache%s rated the couneelors as' very helpful,'61% as somewhat helpful, and

27% as not very helpful. d

+

" Reconnahdation two: the counselors should continue their efforts to in-

Ll

. crease their working contacts with teachers, particularly in the areas of

inetrhctional methods, classroom management, and curriculum development \\;

Were tné counselors viewed as effective staff members by the studenis?

The counselors had more contact with students in 1971-72 and 1972-73 than in
the year prior'ﬁo the project (1970- 71) The counselors also were rated as
“very helpful or somewhat helpful by 5hree=fourths of the studenta in each of

the three years On a set of items designed to measure etudent perceptions

L) - of the counseling relationship and the counselor ag a person, the ma}ority of .~

. the students expressed positive attitudes. However, student attitudes on
' tgese items were less favorable at the end of ‘each of the first two years of
the project than in the year prior to the project. Compared with the 1970-71
studente, the first-year (1971- 72) gtudents viewed the counaelorh as less
understanding, less interested in them, less approacﬁ%ble, and more manipulad
tive. It was speculated that the less favorable attitudes reflected the coun-
_sélors behavior assoclated with their responsibility for handling student
behavior siguations ' : . x
:Seventh graders in the decond year of the project (1972473) viewed their'

counselors somewhat more-favorably than.did the 1971-72 students, but not.as
favorably‘as did students in the year prior to the project (1970-71). " Cor-
respondingly, fewer students in 1972-73 than in 1971-72, indicated that they
talked with their counselor about breagking schgol rules. Also, of those
students who did talk with their counselor about school rules, fqyer students"
in 1972-73 than in l97l 72 indicated that the talks ‘were disciplinary in

nature. Some«teachers in 1972-73 expresseﬁ concern thdt the disciplinary, .
- : T2
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policies were too lenient:

Recommendation three: the counselor’s role in the handling of student

behavior problems should be discussed thoroughly. Should an assistagz\pripgipal
* ‘be responsible for certain types of disciplinary action? Are the counselors

spending too éuch time on daily,'and possibly mino?a individ@al student problems

that prevént them from finding time to ;wet with other staff members to develop

and implement positive classroom and individual student managementétechniques?

Did students have pogitive attitudes toward school and their teachers?

- The Student Opinion Questionnaire results will not be available until the fall

of 1973, S | .

. i % : ,
Did parent and student involvement in the school program increase? Although

«+ communications between thé seventh grade staff and parents dcutred through six
' newsleﬁtérs, PTA méetings, a Surveylaboqg the grading system, and mani’individugl
iﬂtelébhone contacts, the amount of parent involvement and input into the seventh

gra#e program was not qﬁbsténtially greater in 1972-73 than in previous years.
The parent registration.for ente;ing seventh graders that is being planned for

"the fall of 1973 appears to be a step toward more organized parent involvémenf.

/ l There is no evidence that student involvement and-input incredsed sub-
stantially over previous yea.,_x:gs. Howeirer, ‘the counselors did visit the social
studies classes twice to talk with the students about school policieg and the

students' concerns.’ - o« -

’ . 1

~ Recommendation four: efforts should be made to increase the invclvement
of parents and students in program developmént. t 4 '
~ 3

- ’

A
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MarghaliaUniveraity Component -\,h )

.. Objectives ’ - . ‘ ' .

i .
The followimg objectives were lieted in the project proposal for Marshalle‘

University Junioxr High School

} 1. Durimg the seond project year the counselor will be accepted as an
effective team member as measured by pre_° and post-administtration of
the Student Eva@uation of Counselor Helpfulhess and the Teacher
Evaluation of Counselor Helpfulness. L _

2. By the end of the second project year there‘wili be increased
student and parent interest in program development and” evaluation
as measured bylidcreased participation in workshops;'Eeetingsrand ‘
opinionnaire res?odses. ' IR

3. At the end of the second p}oject year thé students involved in the
program will respond‘positively to‘the coungelors,- teachers . end
school as measured by an attitude questionnaire and, by observed

ﬁ“ ‘stronger working relationships among students and faculty involved
)

Pro ject Activities o

-t

Two counselots and twelve teachers were directly involved ;ﬁ the project-

at‘Marsha11;Un1veEsity Junior High School. One teacheracouﬁEQIor team was
. set up to work with 100 of ghe 160 seventh graders and tonteaéhér-counselof
teams were set up to work with the 160 eight£>greders. Each team consisted
of a counselor and four teachers, one each from English, mathematics, science,
and social studies. T@e seventh.grade counselor also vas assigned to work
with the 60 seventh graders who were not on the team, while both the seventh
and eighth grade counselors worked with. their respective grade level: teachers

who were not members of one of the three teams.
&

ThJ schedule for the team students and team teachers permitted flexibility
"in scheduling individual students and class periods.‘ The students in each of-
‘» the three teams’ were divided into four groups. Each team student was scheduled
into English, ﬁeth 'Boience, and social studies in fourvconsecutive 45-minute
perio during the same three hours with the same teachers and with the same .
group of students. in each class. In the sample schedule on the following page),
the four groups of students are designeted A, B,C, D~

“
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| Periods
_ . 7 1 2 3 4
Euglish g a A D C B
. Math v B 4 M a D C t
Science - ‘ . C : B A b N
Social ‘Studies D . C B A
) A 1

The two most obvious advantages of this schedule were that-the team teachers
-had the same students,;and the classes could easily be reorganized within time

‘periods or across time periads to meet instructioral needs, such as 1nterdisci=

'plinary activities and field trips

V{Team meetings. Tgam meetings were the core of the Reorganized Junior High
» B ¢

Program at Marshall-University, The four teachers on each team had a common

preparation time every day before they met with their four team classes. The

seventh grade teams usually met thiee, and. sometimes four, days a week. The two
< . -

eighth grade teams met separately four days each week and jointly about once a

week.

. Much. of the 'team meeting time was spent discussing individual team studehts
and methods 6f working with them. Other common uses of the team meeting time
were sharing instructional methods, coogainating teaching strategfes, and dis-

cusging classroom management techniques. Parents of students apd other school

persounei such as the reading teacher, social worker, special education personnel,

and administrators were included frequently, Student behavior problegs within
the classroom were handled by the team. An assistant principal handled the

student disturbances that occurred outside the classroom, ! L

WOtkSthS.‘ The foilowing workshops were supported by funds from Southeast
Alternafives, a fedé}ally-funded experimental»schéo}s projécg'that encompassed
all of southeast Minneapolis: planning with new seventh gréde staff members,
curriculum planning uuring the summer of 1972, group process training, writing
a séventh grade unit on consumerism, and planning the junior high program'fog‘

1973- 76. .

‘

1

. |
Curriculum and instructional methods. The schedule for team teachers ‘and

students facilitated experimemtation with curriculum and instruction. The
geventh grade team teachers taught a three-week interdisciplinary unit on
consumerism. ‘They also scheduled several one-day activity periocds where studernts

selected their own academically-related interést activity. Twice during the

.
o
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¢ / . .
year thé eighgh grade_ team scheduled two-week mini-units that allowed studerts'
to choose a unit in e;ch of-the;four team subject areas. During one qharter,
four of the teachers offered wne of their ciasses as a specilal section for
students who could benefit from special attention. Bothtfocial studies teachers
taught speciallyqdeveloped units on values clarification and decision making. -
The flexibility of the team schedule made it possible to change classes for °
individual students readily. ' Several field trips were taken and attempts,

were made to relate the trip to all subject areas.

-/ 0

Planning The team members spent substantial amounts of time on planning

" activities in addition to the workshops. Some of the activities were planning
for the next three years of experimental school funds, planning for 1973 summer )
projects, planning the human relations day activities, and informally revie;?ng
the Title III project's.goals. The student evaluation forms developed in the
first year of the Title III project were revised and used by both seventh and

eighth grade team teachers. 0 : , )

Teachér Evaluation of Counselors ™

At the end of the second year of the project (1972-73), the twelve team
teachers, plus a-special education teacher who worked closely with the teams,
completed a questionnaire on the effectiveness of the team counselor. The same
questionnaire Jwas completed at the end of the first year of the project (1971-72)
by both the team and noncteam teachers It was also completed retrospectively
by all seventh and eighth grade teachers in September 1971 for. the year prior
~ to the Title III project (1970-71). The re8ponses for 1970-71 are not included
in this report. The first-year evalyation report showed 1970-71 results to be:

very similar to the 1971-72 response of the non-team teachers.
R

The frequency of.teacher-counselor contacts reported by the 1972-73 team 1
teachers was greater than that reported by the 1971-72 non-team teachers in '
all of the eight areas listed on the quesbiohnaire (Table 17 on page 30). 3
Seventy-five percent or more of the 1972-73 teain teachers reported five or more
contacts with the counselor in the following aregs: provided information about

individual students, provided 4 referral resoo;ce, offered suggestions to help

me cope with students, observed the classroom, and participated in conferences

about gtudents. . // )
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The team teachers reported fewer ‘counselor contacﬁs in the other three, »

lees traditional afeas'_ actively participated in classroom activities helped
Qg.ﬂ plan acti@&ties to develop the classroom atmosphere, and helped plan curriculum
The* frequency of teacher=counseloracontacts during tgg}second year of the project
(1972-73) was similar to the frequency of contacts during the first year
— (1971'72)¢ except for somewhat fewer reported'contacts in curriéulum planning

’ and substantially fewer reported contacts in developing the clasérooﬁ‘atmosphere.

Teachers who said they worked with the counselor at least once in a area
were asked to indicate whether the counselor was helpful (Table 18 on page 32).
. The counselors were rated as more helpful'by the 1972- 73>team teachers than by
1971-72 non-team teachers in the four more. traditional‘pupil personnel service
areas: providing information@about students, providing a refenral,resource,
offering suggestions to cope with_ problem students and patticipating in case
E conferences On the other four less- traditional areas the 1972-73 team coun-
selors were rated as helpful, but less helpful than on the traditional.four
areas, and no more helpful than indicated by the l91l 72 non-team teachliers. ':b’
1972-73 team teachers rated the counselors somewhq} more helpful than did thgi\yg/

1971-72 team teachersqon curriculum planning ‘and affering suggestions to cope
Ct 6 : Q%\

LN

with students. 7

The teachers also were asked to indicate whether they thought teachers
, and counselors should work together in each of the eight areas éTable 19 on"
page 33). All three groups 'of teachers responded almost ""animoualy to the
appropriateness of the couneelor s role in the more traditional areasg |1, 2, 3,
and 6. Abcut three-fourths of the 1972-73 team teachers, compared with about
half of the 1971-72 non-team teachers, felt counselors should actively partic-
' ipate in the classroom help develop the classroom atmoSphere, and help plan

H o,

curriculum

On an overall rating of counselor helpfulness, the counsglore were rategd
ag: more helpful by team teachers than by non-team teachers, and somewhat more

helpful by 1972- 73 team teachers than by 1971-72 team teachers-{Table 20 on

page 34). Ninety-two percent of the 1972-73 team teachers said the counselors

were very helpful.
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Marshall-University Seventh and Eighth”@rade Teacher

Ratings of OVQ\nll Counselor Helpfulmess Y

A

Table 20

<

. Team Team NonTeam

1972-73 1971-72 1971-72
N=13 ~ N=8 N=36_
Percent Percent Percent

Very helpful o B27, 75% 56%

Somewhat help ful } 8 25 28

Not very helpful 0 0 17

o - 0 ‘0

Of no help 7

. !," s )
All or r&c"{st of the 1972=3/;

. S T .
team had a positive effect in several areas:
methods for dealing with individual students, working relationships among
staff members, gtaff-student relationships, Barent contactg, and staff planning

(Table 21 on bajf 35).

° organization ha

said the team positively effected an awareness of classroom management tech-

niques, and 457 said the team had a positive effect on relationships with the

Wdiministration.

Twelve of the thirteen 1972-73 team teachers said they made changes during
the year in instructional materials, subject matter organization, or instruc-’
tional methods as a result of the team organization. All twelve who indicated

that changes:were made reported that the team counselor had an effect on the
. \' .

change.

+ , Consumér unit,

We attempted to coordinate a team unit on the congumer and consumer
problems.

° N

eam teachers felt that being organized as a

”

- They degcribed the chariges as follows:’

Some writing and working sessions together.

+ The team counselor brought to the forum several individual students
who came to hin“and indicated insecurity, inability, negative attitudes,.
etc: about math- : :
decisions which I feel brbught about a more positive effect for these

43

)

s

P

.

o

-

Working on a three-week unit together im all four academic areas.

Eighty percent of tyé team teachers said that the team
a positive effect on student attitudes toward school, 60%

N

awareness of individual students,

14

I made, with the help of the, team counselor, individual

34
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Table 71

/. -

&

1972-73 MnrsﬁallaUniversity Team Teachers Ratings as to Whether
Team Organization Had a Pogitive Effect on Several Areas

.

‘. R No
' Yes - No Angwer

® N % N % N

' Awareness of individual studentsand thelr problems| 12 927 1 §% ‘0
"Methods for dealing with fndividual students 13 100 0 .0,
Support~from and among etaff members . 1% 100 0 0
. Working relationshiff ameng staff members 13, 100 ‘0 0
Staff-student relationships : . | A3 100 0 0
gelationships with aﬂministraticn 5 45 6 55 2
Awareness of classrocm managememt techniques 62 5 38 0
Contacts_with parents ' 12 . 92 1. ’ 0
Staff planning 12 92 1 0
Student attitudes toward ochool 8 8 | 2 20 3

e ©, - -

.
a

.0.

rorganization. .

trengths.

students much more quickly- thenAif I alone had dealt with the students.
The team counselor helped me get td‘the specifie/pf6b1em very quickly.
& ,

Interdisciplinary unit on coneﬁmerism
Mini-units, independent study projects, special services (referrale):

Changee in wmethods, materials ueeé with groups and individual kids.
- 3
Minieunits offered to 8th graderenoffered new eubject matter unit to’

.8tudents. , %

Flexible length of class periods==fie1d trips--aspecial section to meet
_certain needs of student==mini units,

We used some units which were developed jointly by -the codhselor and
one of the teachers which came partially as a result of team mzetings
last summer.

The team teacheérs listed the fellowing as main strengehe of the-team

Teacher's awareness of indi dual students and idzreased methods for

with individual stu

dealing nts
Teachergxggd counselors working ;ogether and dealing with kids.

» -
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. Heips teachers to understand and work with individuaf\gtudents, lielps
teachers plan class activities, and provides forum for exchange of

/ ideas (reﬂqces isolation). &3

. Learning to kaow each other better. Feeling free' to make constructive
comments to improve relations helps to'coordinate efforts in behalf of .
students, ‘ ) - ‘

S ® |

. All areas listed in ques&ionnaire (see Table 21)., In a&dition, I might
add that the team structure gives additional individual secruity to its
meibers . . ) o

. Zero in as a team of professionals with various expertise on specific
student needs,. g -

¢
.

. Just getting together, knowing what is being taught in other classes,
and discussing individual student problems.
Q
v

. Facilitates communication between, staff who meet the same students
every dag. .c -

.

o r

« Support for eac?xggher, communication between,menbersg problem facing
and solving, inérdased awareness of total Junior high \program, greater
. ~understanding of individual student's'progréss‘in'schgol. .
. I see the_ability to share experiences (curriculum content, etc.) asg
valid and, helpful--thds is definitely a strength of the.team structure.
. The exchangé of valuable information, insight, etc. as related to
- specific student performance is most valuable and perhaps ranks as my
most beneficial strength of the team approach. The additional rappiyt
which develops between teachers is a positive strength.~ NS

. Chance to exchange information, ideas, feelings.

. Awareness of individual student problems, improved working relétionships-
among the staff, contacts with parentg, staff planning, student attitudes
toward school. . ) .

Suggestions for improvement . 'The tea@'teachérs gave the foliowing suggestions '

for improving the team organization.

. Better coordination between supplementary progﬁgas and “the team.

. .
'

. Better communication between agsistant principal and team.’
O ' .
/fvﬂ ) . A
.+ Someone, and I would suggest the counselor, must assume somewhat of a
' leadership role in the team. This would makg_for.easier communications
and would certainly facilitate the decision-making process .
. Too much Mickgy=ﬁouse "housecléaning" duties. Better cooperation with
‘administration--administrator attends one team meeting per week, :

: ‘ . ] -
<\ More in-service and summer opportunity to grow in our skills as team
members . N Loe v B
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More positive action to -cérrect such th'ings as absences and tardiness.
All academic eubjects'should not be together Pn one block of time;
facademic classes should alternate with activity classes (gym, home
economics, art, choir) p

Student Perceptions of the Counselors ) L

About 83% of the 1972- 73 team students at Marshall=Unlversity completed
a questionnaire in May, 1973 that measured the kinds of contact they had with
their counselor and the studenés" perceptions of the counselor as, a person.

The same questionngire had been given to the 1971 72 team and non-team students .
4

in May 1972 and to the 1970-71 seventh graders in May 4971. Data for the
1970-71 éighth graders was no collected. A o

<
©

Student contact with.counselors. The 1972-73 team studentg reerted about the

)ssme number of talks with their counselor in his office as.repcrted by the
students in the two previous yesrs (Table 22 on page 38). However,'a greater '
percentage of 1972-73 team students-=-comp§£ed/yith 1971-72 team, 1971-72
non-team, and 1970-71 seventh grade students-a- said they went to their
counselor's office on their own, saw their counselor ln the school hallways,

- and were iniclassrooms visited by their counselor. - o,

Student perceptions of the counselor as a person. Nineteen items on the student

questionnaire measuréd the Btudents' perceptions of the counseling relationship
and the counselor as g person (Table 23 on pages 39 and 40).; The items were
' placed in six categories based on judgement of similar content- understandiné?&

interest concern Iiking, control«manipulation coggruence, and approach

Student attitudes toward their counselor were favorable Soventy-iive

percent or more of tﬁe team students felt their counselor tried to understand

them, was interested in’ them, liked them, was approachable, and was not

,Amanipulative. There | were few differences between the attitudes of 1972-73
.team students, 1971- 32 students, and 1970-71 seventh graders.

Overall student rating of counselor helpfulness 'Fifty%§wo percent O6f the

7 1972- 73 ‘team students rated their counselor as very helpful 36% rated their

. counselor as somewhat ﬂelgjul l% éﬁld their counselor was of no help, and
’ r
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Table 22

-

Ampunt of Contact Marshall- University Seventh and'Eighth Grade Students
Had With Their Counselor -in 1970-71, 1971 72 and 1972 73 '

~

°

, 1970-7_1 1971-72 | 1971-72 | 1972-73
Question Response | Grade 7| Team |Non-Team| Team
~ N=138 N=149 N=123 N=216
How often have you Never et { 8 | - 17% 147 11% o
talked with your. One +ime 25 2 16 - 19
counselor in his C X
office this year? 2-5 times 49 39 52 49
’ ‘ More than 5 times 18 19 19 21
£~ N =
3 TN ] N
Did you ever go to. . ° o
> ‘ R
the counselor's office‘ Yes 59 64 - .59 70 -
. on your .own...that is, . S ;
when you were not sent | . . , o ‘
or. agked to come to- No < 4l 36v 41 30
‘his\office?
‘How often have you Almost every da& 58 63 62 82
seen’ your counselor - . . _ '» .
in the s 49”°1 hall- About once a week . 31 ) 27 31 16 .
ways th ear? About once ‘a month ’ 7
Once or twice a year |[° 2
- ) N~
‘Never 2
& ¥ > -
How often has you?{ Almost every day 9 1 2 14
counselor visited About once a wéek 36 2 38 527 4 C
‘your, classroom this ‘ . v oo
year? About once a month 33 53 45 ¢ 24
T Once or twice a year 21- b 19 14 10 |
Never ' 1 / 3 1. 0
- :
- a v
!
. 38 ’
) 47
e




‘v Table 23

sMarshall-University Seventh dnd Eighth Grade Students Perceptions

of Their Counselor in 1970-71, 1971-72, and,1972-73

3

e .
; 1970-71 | 1971=72 | 1971-72 | 1972-73
Response & Grade 7 Team Non-Team|{ Team
- e N=138 - N=149 N=123 N=216
Understanding ¢ %
 He tries to see SA 37% 17% 14% 23%
things the way I do A 56 74 .72 67
- and - to undergtand - ‘D 7 8 11 8
how I feel ,- . 'SD 0 1 4 3
He understands me SA T 20 9 .10 9
ot N A 64 63 64 68
.. - D 13 25 20 18
o SD © 3 ‘3 6 6
— 2 1
' Interest-Concern | K ‘
He is interested in SA T 21 11 7 19
knowing how-I look A 63 78 67 67
at things . D © 11 6 -19 . © 13
- ’ SD S ° 'lf 7 . ‘ 2 .
' He hurriés me through. * sA s 0 6 3
. When I talk with him A .13 19 14 13
T D 56 64 62 62
. ,, - SD 25 16 19 23
. I often feel that he SA - ~10 3 8 7 °
. has more important o ‘A 26 25 - 26 26
things to do when I D 39 59 53 53 .
am talking to him sD* - 24 12 13 14
_Liking e | ) - t
" He doesn't seem to - SA 2 3 4 2
like me very much A’ 6 6 11 8
. . : D 52 69 61 - 63 -
° SD 38 - 23 24 27
I feel comfortable sA 26 11 5 1
talking with the ° A. 37 51 c49 | 52
- counselor about my- D 26 ) '31_ 33 29
self SD 10 7, 13 8
He is friendly toward SA 32 - 22 21 & g 26
me A . 56 73 69 ™ 69
. D 9 4 8 4
Yo - SD 2 1 2 - 1
1 1ike talking with - sA 25 14 a2 21
my counselor A 58 57 . 54 62
e ‘ D" . 14 24 26’ 13 |
. SD 3 6 . 8 4
aSA-Str‘ong].y Agree, AmAgree, D-Dis'aé*ree, SD-Sti-ongly Disagree - ~
O ‘ \ ’ 39 48 .
ERIC Y




Table Zj(continued)

. : 3 .
1970-71 1971-72 1971-72 1972-73
Response Grade 7 | - Team Non~Team Team
: N=138 N=149 N=123 N=216
ContEOLQMam&pglatipn'
- He likes to tell SA 5% 2% T 2 2% .
" people what to do A B - 18 20 21 20
D 35 60 62 61
’ K SD 22 _ 18 15 17
He tells his opimfions ' SA 2 3 &= 3
more than I want to ' A 18 . 16 20 14,
know them D 58 69 . 63 68
SD 21 13 13 15
He always gives me SA 38 C 21 26 30
a chance to explain A - 56 72 60 63
my side of things p 6 5 9 6
SsD . L | B | 5 1
He usually tells me SA 4 6 4 4 2
what I should do A 22 14 17 "N 21
rdther than letting D . 48 67 64 58
me decide for myself SD 24 14 16 v] 19
ﬁﬂe tries to get me SA ' 18 12 .6 16
‘me to be responsible A _ 49 80 63 56
for what ‘I do ' ¢ D S, 24 8 25 23
SD 9 0, 7 5
. . . 7/ ¢
* Congruence . -
It is hard for me to SA 8 1 11 4
know what he is 1like = A 25 41 35 30
as a person D : 48 .45 7 . 58
SD ' 19 13 7 o 8
I feel that he is SA 31" 17 21 26
honest with me; he LA 56 70 60 - .60
says what he really D . 11 12 16 10
thinks or feels SD 2 0 3 4
Approach b
I am afraid to go to SA° : 8 4 2 1
. _the counselor , A 18 12 11, 14
when I am in'trouble D 45 58 62 54
. im, school sD - 29 27 26 31
/ ‘ T e
I would go to the . sA 34 . 26 , - 26 33
counselor on my own A 53 61 .60 55
' if I needed help D 9 10 10 9.
. o SD 3 4 4 3
. Being called to the SA 5 7 5 1
. counselor probably A «+ 15 20 23 15
means I have done D 55 55. 52 57
¢ Q" log wrong SD 123 18 21 25
ERIC 40 a9
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11% said they did not know &Table 24 on page 42). The overall rating by 1972-73

'team students was fairly eimilgr to student ratings made at the end of the year .

prior to the ﬁ%oject (1970-71). X N

.

Team student;reactiohs to the projeet. A majority of the 1972-73 team students

(57%) felt that ‘the team concept was better for students than not heving teachers
and counselors work as a team (Table 25 on page 42) Six percent of the students
said a team was worse for the ‘students, 16%.said it made no difference, and |

21% said they did not know.

that they would 1ike to have their teachers work together as a team next year,

Fifty-seven percent‘of the students also indicated

After the first year of the project 68% of the students said. th@y would like

to have their teachers work together as a team ngxt year,

Student evaluation of the mini-units The eighth grade team students E;acted

positively to the two-week mini-units that were offered during the 1972-73
school year. . Ninety percent of the students said they liked the mini-units and
90% said they preferred having ﬁ ‘choice of classes such as mini-units rather

than being assigned to classes (Table 26 ‘on page 43).

’

Compering mini-units Qégh etsigned classes, 80% of the students said they

'ifked minf-units better, 6% said they liked assigned classes better, and 13%

aid ‘there was no difference. Thirty-seven peigent of the students said they
learned more in the'mini-units, and 32% said they learned more‘in the assigned
classes.' A somewhat greater percentage of the 1972-73 students said their

fellow students goofed off more in the mini-units (38%) than in the assigned’

classes. (29%).

<

Student Attitudes Toward Schoolvand Teachers -

L3

The seventh grade team students were given the Student Opinion Questionnaire
in May 1973 as part of a city wide assessment of seventh graders® attitudes *

toward various aspects of school. Results from this questionnaire will not be

available until early fall 1973.° ' - Ca

” f -

The eighth grade team students were giVen_severa} items from the Student .
Opinion Questionnaire. in May 1973.
of eighth grade students who either strongly agreed or agreed with each state-

The. attitudes of the 1972-73 eighth
¥ ' '
Lo . 41 . : - . !

Table 27 on page 45- shows the percentage

ment for each of the last three years,

. . o
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* Table 24 .

Overalllkating of Counselor Helpfulness by'Mnfshall-University Seventh : :
- and Eighth Grade Students in 1970-71, 1971-72, and 1972-73 ‘

IR

s

1970-71 1971-72 1971-72 1972-73 ’
Grade 7 Team Non-Team Team
N=138 " N=149 N=123 - Nm216
Very helpful 60% &4% 52% = .. 52%
Sometimes helpful = = o 25 T 36. 27 . "36
Of no help 1 - 1 1 1
I don't know "15 19 20 11
w
) ~,“V\ ‘;(h .
<N B N ' \
~ : Table 25
Team Students' Opinions of the Team Organization
- I 1971-72 1972-73
Question Response Team Team
N=149 N=216
Do you think the team of - Yes, better for students 59% 57%
Jteachers and a coungelor ’
is better for students No, worse for students 13 6
than not having teachers: Makes no difference 15 16
and coungelors work as a I don't know . 13 21 -
teM? ‘ 4 ' * \
[ B .
‘Would you like to have Yes 68% 57%.
your teachers work . “
together as a team No 12 4 11
next year? Makes no difference 20 - 32
B




Table 26

Reactions of Eighth Grade Team Students to the Mini-Units

'

v’

r
1971-72 | 1972-73
, Question Response N=72 N=100
Would you rather have a choice |Assigned to classes 6% 2%
of classes such as the mini- :
units or be assigned to classes Choice of classes 93 90
(as it was before mini-units)? [Makes no difference 1 7 .
‘ L
Overall, .how well did you likeﬂ I liked them very mnch 33% 46%
- ? .
the mini-units? : I liked them 57 44
I neither liked nor dis- B
liked them 3 6
. I did not like them 7
Compared with assigned classes |I liked the mini-units better 78% . 80%
; é::fogz Ti:: :ﬁ:tiini?gzizzil I 1iked the assigned classes ‘oo :
{ ¥ . |better 11 6
v- No difference between assigned ‘
and mini-units 11 © 13
—\)‘ g
Overall, how mpch did- you I learned a lot 27% 247
I
Qlear? from the mini-units? |1 1learned something 70 72
) I did not learn anything 3 4
. Compared with the assigned I learned more in the
classes, how much did you assigned classes -19% 32%
- ?
learn from the mini-units? I learned more in the mini-
units ‘ 50 37
N No difference between ' /
. assigned and mini-units 31 30
Looking at the entire class of ;
students, compare thejmini-
units with the assigned classes.
“A. The students learned '| Assigned Classes , 21% 40%
more in the Mini-Units® . 49 34
' No Difference .30 26
B. - The students en joyed Assigned Classes 7% 2%
class more in the Mini-Units 90 95
) No Difference 3 2
"C. 'The students goofed éfg Assigned Classes 17% 29%
more in the Mini-Units - 30 . 38
No Difference 53 33.

£ 43
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grade team students were less favorable than the attitudes of the 1971-72 eighth
grade team students, but were fairly similar to the attitudes expressed by the -
1970-71 eighth graders and the 1971 72 non-team eighth graders. For example

67% of the 1972 73 team students, 82% of the 1971-72 team students, 667% of the
1971-72 non- team students, and 71% of: the 1370 71 students indicated that they
liked school A

'
!

A more complete analysis of student attitudes will be made when the .seventh °

.
.

grade and city-wide r%sults become available. .

Parent and Student Invelvement . ~

Four seventh grade parent ‘meetings were held in ‘the fall of 1972 to actively
involve parents in. the'educational program. Parents also participated in a °
human relations day program and in the eighth grade mini- unit registration.
However, most parent involvement at both seventh and eighth grade came through «
individual parent.contacts with team staff members "Teachers and counselors
contacted parents frequently' About one parent conference was held each week
at school. The internal evaluation ‘unit of the Southeast Alternatives projeCt ’
‘conducted several surveys of Marshall -University. parents and provided the

seventh and eighth grade staff with the data.

There is. little evidence that team students had substantially greater
opportunities for involvement and input in the school program than in‘ previous ¢
years. The team students -were ‘given opportunities to select mini-units and
gpecial activities, were asked \b give feedback on a number of questionnaires,
and met with the community to plan extra-curricular activities Seventy-six .
percent of the eighth grade team students _saild teachers are willing to listen -
to suggestions from students, and 30% said they are never involved in making -
decisions about their school or class (Table 27 on page‘AS), The picture of
. students' involvement in classroom and school decision making will be clea;er

when the seventh grade Student Opinion Questionnaire results become available

Marshall ~University Summary and Recommendations

" The Reorganized Junior High Program at Marhall-University vas centered
around two teacher-counselor teams that worked with the 160 eighth grade students ¢
and™~one teacher-counselor team that worked with about 100 of the 160 seventh
grade students. Each team consisted of a counselor and.four'teachers, one .o

“ 53
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Table 27

B ¢
Marshall-University Eighth Grade Students'
Attitudes Toward Various Aspects of School

o

8This question was not asked in years prior to 1972-73.

R

- -t .
1970-71 1971-72 1971-72 | 1972-73
I : ' Grade 8 | Grade 8 | Grade B | Grade 8
tem N . )
i , Team Non-Team| Team .
N=132 Nex77 N=76 . ‘| N=130
3 : ——
I like school - 71% 82% 66% 67%
I think school is fun 62 0 |7 64 " 53
I don't like schoolwork - 41 43 41 40
~ N RN
I like most of my teachers = 80 85 76 81
. ’ ‘ : o
I think my teachers understand me °’ 53 75 70 55
I find my teachers to be fun and g ' : _ =
exciting . »f 48 64 * 57 52
N L . -
Most of my teachers seem to like pel‘ 72 95 80 80
My teachers really know how to teach 55 . 70 69 60
. V. .
My teachers are,willing to listen to ’
suggestions ‘from students -a a a 76
I am never:invalvéd in making o : a =T
decisions about my school or class 30 23 33 _ 30




{

each from English, mathematics, sclence, and social studies Daily team meetings
during the teqp teachers common preparation time were the core of the project
The team used' this meeting time to discuss individual students to share tech-

niques, to discuss instructional methods, and\ to plan future activities.
A}
All, or all but one, of the team teachers felt the team organization had a

.positive effect in several areas: awareness of individual students, methods
for dealing with students, working relationships among staff, staff-student
relationships, parent contacts, and staff planning.’ All but one of the team’
teachers said they made changes during the year in instructional materials,

‘ sub ject matter organizatﬁin, or instructional methods as a result of the team

1

organization. ‘ : .
. oy \
Recommendation one: continue the teacher- -counselor team. organization with

a common meeting time during the school day for the team members,

Did the teachers view the counselor as_an effective team member? the T

\\\ evideénce 15 positive. Seventy-five percent’ or more of’ the 1972-73 team teachers
reported five or more contact& with the coufiselor in the following areas:
provided information about individual students, provided a referral resource,
o;fered suggestions to cope with students, observed the classroom, and partic-
ipated in conferences about students. The team teachers reported fewer contacts

- with the counselor in three less” traditional areas: actively participated *in

classroom activities, helped. develop an appropriate classroom atmoSphere and
helped plan curriculum. Fewer teacher-counselor contacts were reported in the
latter two areas.in 1972-73 than in the first year of the project (1971-72), _ . !
although about three-fourths of the 1972-73 team teachers felt counselors should
help develop an appropriate classroom atmosphere and should help plan curriculum,
However the twelve 1972-73 teachers who indicated that they made, changes in o,
instructional materials, subject matter organization{ or instructional methods .

also reported that the'team’counselor had an effect on the change. .

On_an overall rating of counselor helpfulness,qu% of the team teachers L
rated hhe counselor as very helpful and one teacher rated the counselor as
helpful. The counselors were rated as more helpful by 1972-73 and 1971-72
team teachers than by 1971-72 non-team teachers, and somewhat more helpful by

'1972-73 team teachers thah by 1971-72 team teachers. ' _ . ]
. -~ v
N Recommendation two: continue the counselor as a member of the team . °
. . [ . -
organization. . .

46 85 . o |
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Recommendation three: elthough many commitments and requests for the etafffs

time exist at Marshall- Universityf more counselor time ehould be epent helping
the team teachers develop classroom methods, materiale, and teaching behaviors

-

thet ﬁro-ote a positive learning environment

pfa the Students view the counselor ‘as_an effective staff‘member', Eighty-’

eight pefcent of the 1972-73 team etudents rated their counselor as very helpful

or helpful. This overail rating was fairly sinilar to ratings made by students

in the first year of%the ptoject (1971-72) and by students in the year prior , . &
topthe péoject E1970=71): Seventy-five percent or more of the 1972-73 team
students' felt their counse}or tried to understand them, was interested in them,

‘

liked them, was approachable, and was not manipulative. . ; _ ,
:éb\parent .

Did parent and student participétion in the program increase? M

involvement came through individual contacts by team members. TeZChers and
counselors contacted parents frequently, and about one parent conference was
held at school each week. Four seventh grade parent meetings were held in the

fall of 1972 to acrively involve parents in the school program. {

There is little evidence/that team students had substantially greater
opportunities for involvement and input in the school program than in previous .
years., The team students were glven opportunities to select mini—unita and
special activities, and wére asked to give feedback on eeveral queetionnairee.
Seventy-six percent of the eighth grade team e/ydents said teachers are willing
to 1isten to suggestions fro students,- and 30% said they are never involved df

in making decisions about their school or class. L.

Recommendation four: cgntinued efforts should be made to involve the

parents and students in program development., . N

Did the students have a positive attitude toward school and their tedchers?

Fifty-seven percent of the 1972-73 team students felt the team concept was

better for students, 67 of the students said it was-worse, 16% Baid it made no

-difference, and ZiZ said they did not know. Although the schcor—related attitudes

ofGthe 1972-73 eighth grade team students were more positive than negative,.

and were more iavorable than previous city-wide results, they were less favorable

than the attitudes of the 1971-72 eighth § “?aQe teamﬁstudents and were fairly

similar to the attitudes expressed by the 1971-72 non-team eighth graders and

- the 1970-71 eighth graders. For example, 67% of the 1972-73 team students, 82%

of the 1971-72 team students, 66% ot the 1971-72 non-team students, and 71% of

' T 4y : - o :
) 7 ' T 56 :




the;l§70-71 students indicated that they liked school. A more complete analysis
of student attitudes will be made when seventh grade and city=wide results on
< ,

the ‘Student Opinion'Questiwnnaire become available, .0

»

Recommendation five: continued efforts should be made to develop and use

student feedback syétemé—to identify sources of positive and’negative student

attitudes, A { . - g . , , .
a .
' A
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