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Minneapolis EdisoftrHigh School Employability Skills

Program: An Evaluation 1972-73 t

Summary
See pages

The Employability Skills Program (ESP) at Edison

High Stahool was designed to serve tentW grade students

who were cOnsidered to be potential dropouts becInse of

basic skills deficiencies, poor attitudes toward school,

Or individual adjustment problems. The major student-related

objectives of the project irere o improve basic'skills,

imprpve attitudes toward school, 'mprove-self-concepts,

and to clarify educational and vocational goals.

. y

About one hundred students participated in ESP .
.

during the 1972-73 school year. One-third of the students

were. identified as eligible.fOr instruction through the

Special Learning and Behavior Problems (SLBP) Program. ' ,.

Ninth grade school records of the ESP.students, indicated '

poor attendance; poor behavior ratings, and mainly grades

of D and F inlacademi*subjects.

Between' September 1
made gains on the STEP R
tests that wouldbe expec
below average on the publi
i'aw scores were higher in t
fall, the percentile ranks c
scores were the same in the s

showed greater improvement on

test.

2 and Vey. 1934 ESP students
ding and English Expression
d of students who scored well ,

er's norms. AlthoughAeari
e spring then in the previous
rresponding to the mean raw

ring and fall. ESP students'.

he Social Studies achievement

The majority of the ESP stud nts felt that they

benefited academically from parti ipation in ESP, that

/they improved their self-understanding, and that they

/learned about careers and jobs. ES students appeared

to have more favorable views of their teachers, the relevance

of the curriculum, and their own learning, progress than d d

two comparison groups of 1972-73 students. Eighty percent

of the students would select ESP over the regular high

'sdhool program in 197374 if they had an option.

Recommendations were made to continue the program,

to give high priority to efforts td develop a program %

to improve baqic skills, particularly in reading, and

to improve the'vocational development aspect of the

program by greater involvement of counselors and work

'coordinators:

e9
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Minneapolis Public Schools

Minneapolis.Edison High School Employability Skills

) Program: An Evaluation 1972-73 '

This evaluation report of'the Edison Employability, Skills Pro-

gram (ESP) :lids conducted by the Minneapolis Public Schools' Research

and Evaluation Department at the iequest of the ESP staff at Edison

High School and Nathaniel Ober, Associate Superintendszt for Secondary

Education.

Brief Description of the Edison ESP1

The Edison EmplOyability Skills Program (ESP) began operation

in the fall of 1972. The project was designed to serve-tenth grade

students who, for several possible reasons, were considered to be

potential high school dropouts: basic skills'deficiencies, poor atti-

tudes toward school, and individual adjustment problems.

.61

0

Objectives

The ESP staff members identified the following objectives for

the participating students:

improvement in academic°basic aXills

greater awareness of who they are

more positive self-concepts

positive attitudes.to4ard schOol and ESP

awareness and acceptance of responsibility for their behavior

development of ability to relate to people

greater awareness ofl*job characteristics

clarification of edu%ational and vocational goals

Participants

The project began in Se amber 1972 with ninety-two tenth grade

students. Seventy-four of these students were programmed into ESP

at the'end of ninth grade onfthe recommendation of their junior high

counselor and the subsequent approval of their parents. The remaining

1F4a more complete description of the operation of the Employability

Skills Program, interested individuals should contact Rosemary Hagen,

ESP Coordinator, Edison High School, Minneapolis, Minnesota.

fl
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.
eighteen students were placed in the project within the first month

of the 1972-73 school year. 'Sixteed students enroll4kin is project

and'twenty-one students left the project during the year, leaving eighty -

seven students enrolled in ESP at the end of the year. Accordingrto

records kept by the project coordinator, the twenty-one students who

left ESP during the year did so for the following-reasons:

Transferred'to regular program at own request 4

Transferred to regular program at ESP staff requebt 2

Dropped out, re-entered regular program, dropped gut 2

Dropped out 3

Did ,not appear
1,

2

On work program,,eould not arrange ESP schedule

Transferred to other special program in Minneapolis 4

Transferred to sthool outside Minneapolis 3

Thirty-:two of the ESP students were identified by the Minneapolis

Public Schools' Special Educalion"Department as eligible for assistance
A

from the Special Learning and Behavior Problems (SLBP) Program. Three
C.

types of students are eligible for SLTIP instruction: socially maladjusted,

learning disabled, and emotionally disturbed. 0

Personnel

Foxial certificated teachersone each in EnglitIth, mathematics,

reading, and social studiesworked with the ESP 'students the entire

year.. An SLBi tutor was hired during the efiTst semester and a work experi-
P

ence coordinator helped with the ESP'students the first semester. A

counselor and school social worker also were available but had,their

regular student assignments as well. Four teacher aides worked 15 hours

per week as assistants to the staff membeit. -The reading teacher acted

a
as the coordinator of the project.

Project Activities

'-The basic'ESP student schedule Wks three consecutive one-hour classes

in the Morning, The ESP English, mathematics, and social studieiteachers

each had a class of ESP-students during each of,the three hours. The

read4 teacher also had dfr class during each of these hours in which she.

Worked with -forty-nine ESP students with severe reading problems.',

2 9s
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The.SLBP tutor
e"worked witp twelve.a.BP students in the reading center.

. 4

Eighteen of the other twenty SLBP-qualified students in ESP
.

were part

P . .

ofthe forty-nine students who received reading help.
0

methods
.

Thor( instructional 'materials and h werehighly individualized
,

.

within a 1 classrooms. For example, the students in ESP that tics
O

worked at their own rate within acontinUum4m mathematica ski ls.

Vocational awareness and orientation were emphasiz9d throUghout the
. ,

.

,
"' program. The work experience and counseling departments contributecl

occupational materials, the social (studies class had a unit on careers,
0

. ,

the math teacher used special job-relatedvmaterials, many field trips

were taken, work-related films were shown, and about one-third of the

.10

ESP students "shadowed" workers on the job.

Several of the ESP students participated in the tenth grade Work

Experience Program (WEP). Students in the Work Experience Programere

scheduled into a ope-hour work ltientation class each morning, regular-

classes the remainder of the morning (ESP classes for ESP students),

.and a supervised job in the afternoon. Sixteen ESP students were enrolled

in the Work Experience Program in September 1972. 'However, by May 1973,

the number of ESP students in the Work Experience Program had decreased

to four students. During.the school year, two students left ESP and

stayed in WEP, twelve students left WEP and remained oin ESP, add eight

students\left both ESP' and WEP.

The ESP teachers met once aweekthroughout the school year during

a common p eparatiop period to plan future ESP activities, discuss mutual

problems, a mit new students, and shift students' schedhleswhen necessary.

Evaluation Plan

The evaluator began work on the project t rd the end of the first
0

semester. The ESP staff members and the evaluat r decided that the

evaluation should concentrate on basic skills a evemen't and student

attitudes oWs4d ESP and school in general. Ach evement tests had been

given in a 1 academic areas in September of 1972 atd-were scheduled to

be given again at the end of the 1972-73 school year. A student question-
,

. naire was developed that measured general attitudes toward school and

specificattitudes toward they ESP program. A copy of the questionnaire

dr
is in Appendix A.
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Academic and behavioral data also were collected from each,student's

ninth lade school record to help provide a good description of the

.'' students in ESP.

A Description of the-ESP Students

,

Table,1 ompage 5 ,preseIrts a descriptive picture of students who
r=-4 4%

were in ESP at the end of the 1972-73 school year, students who left

ESP during the year, and a comparison group .of'siudents. The thirty-two

tcomparison students were on the ninth grade:counselor f s recommended list

A.for placbment in ESP, but elected not,to participate and were enrolled

in the regular tenth:grade program at Edison. -

-
u, _,

.

About three - fourths of the on-roll,EaP studInts came from northeast

Junior High, one-fourth from Sheridan. About 60% were boys and 80% lived

with both of their parents. Many..of the students had poor attendance
,

records in ninth grade; forty -one perceqt were absent twenty or more

days, with a dian of thirteen days. absent. Scholastically, 73% of

the students r eived a grade of D or F in pinihgrade lbglishb 84%

-received a D or F in ninth grade social studies, and 62% received a D or

F in mathematics. The on -roll ESP students' median raw score on the

Verbal Reasoning section'a the Differential Aptitude Test was at the

e e-
twenty-sixth percentile citywide norms. Thestudents

median raw score on the Numerical Ability section of the DAT was at

the twenty-eighth percentile. 1

Compared with the on -roll ESP students, the students who left the

ESP program during 'the year had poorer ninth grade attendance records

(median days'absent was twenty-seven), were better students in ninth.

grade (about 50-60 percent,received a grade of D or F), and had similar

scores -on the Differential Aptitude Test.

The comparison students, those who chose not to participate in ESP;

had better ninth grade attendance records (median days absent was seven)

than did the on=roll ESP students, received better grades in junior high,

and scored somewhat higher on the Differential Aptitude, Test.

Behavioral -Ratings

Ninth grade. students in Minneapolis junior high schools are rated

1

.

by teachers at the nd of the school year on six behavioral categories;

(

g..
,

_

D

t
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Table I

Students
,

a Description of ESP Students, Students
-Who,Left'EBP9 and Comparison Students

. 7
,

ESP Students Who 'Comparison.
,-

. Student's Left 4SP : 'Students
,

,N=87 N.,=-21 '-. N=32

'Sex
.

Male '61% . 7,1%,...°, 66%
k4 .

4
Female - , 39 '29 34,

t

.
. ,

Junior High No.rtheast )74%. 63% 63

Shrerida,n- . 26 32 38

(

.

Other , o' - 5 . 0

Parents dome Ttio 79% -, 70% .." 7

.

--, :One 21 30 , 22'

. .

Days Absent in 40 days or more 18% . . 37% 42%.
o

Ninth Grade 20-39 days 23, 26 - 1..4.

,

10-19 days .N 21 26 , 1.6 ,

. . .

. e
.

0,7.9 days .3S 16_ 53

.

..., .
Median days absent 13 dais 727,da#t, 7,days '

Type of Math-in General Math 70% 61% 65%
.

, .

Ninth Grade , Algebra. -- ao 39 -, 35

Gi-ade in Ninth 3 or B 9% 20% 16%
..'

Grade English C : v

19 ,
120

. . .

31 .
.

J. ' D on F. 73 6o 53

Grade in Ninth or B 5% 12% , 4% .

Grade Social Studies C. 11 .
29 25.

.
.

,
.

D or F 84 59' 71 ,

Grade in Ninth A'or B
9 a 11% , 13% 36%'

,, Grade Mathematics -C 27 .38- 32 .

D or F 62' 50 . 32. 7

Differehtial Aptitude e Median Raw Score ' li,.:7 11.__. 0 12.7

TestsVerbaI Minneapolis Percentil 26 220 ..___ 30

Differential' Aptitude Median Raw ''Score '10.3 - 11:0 13.3

Test Numerical Minneapolis Percentile ..., 28 ' 31 . 44,

. 5
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.classrpom involvement, assumptiOn of work responsibility, dritidal-
)

. .
,, . .

'4,. ,

*questioning attitude; classroom leadershipiconsideration,of'others,
,.. .

and feelings about self. The majorit4 of the. on -roll ESP students .

1
-. d

received ra ings at the\lower:end of the scale on the four behavioral

categories most Closely related tatchool work (Table 2 on page 7)...

Fdfty-percelatof the EP students were rated by their teacher,;as,.uninvcaved

or vex incAsistent on the classroom-involvement sdale, 60% 81' the

students were rated as(-semetilmas- or often refUsing to assume responsibility

for co etion of their work, 60% were rate rarely or never asking
JA ,

ques fons, an4(7610 were = ed; as having piassive or negative leaderS,4ip ,

characteristics. About tone 'rdt)of the ESPstudents.were rated' as being,

ometimes o4 often indonsidera of the feelings of others. 'One-third

also was rated as haying unsure ar,poor self-images.

The ratings.of.students who left ESPduring the year were somewhat
.

,

more favorable:tpan ratings of the ph-roll students on five scales and

ssimilar td,the ratingS of on-roll students on the feelifigs-abont-self

kale: x
. -

The comparison students received. more favo4le teacher'raings

0

`:' than did the ESP students on all six behavioral categories. For'examille,

on the classroom-involvement scale, 38%,of the comparison students and

of the ESP students were rated as actively'oevery involvedin classroom

discussions and activities.

AChievemeq Test Results

fl

The ESP staff.Members; ministered forms 3A and 3B of t Reading,

inglishExpreAsiCin, and Soc 1 Studies tests f(rom the Sequential Tests

of EducationalProgress (STEP Series II to ESP students at the time.

they.entered the program and*ain at the end of the year. The 4#sults.

discussed in this sectidh are based'on students who were in the ESP

program the entire school year. Forms 3A and 3B were developed foiiuse,

with typical studentsingrad4S 779 Publisher norms are not-available
I II

for tenth grade students. 1T*September 1972 scores were converted to

percentiles 'using the test p4isher's norms appropriate for fall ninth

grader, while May 1973-scores were converted to percentiles using

spring gradenine norms..

13
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Ninth Grade Behavioral Ratts of 'ESP Students, 'students

Who Left -ESP, andComparison Students

Behavioral
Category

I.

*. Behavioral Descriptor

ESP
Students

N=87.

Students
:.olg

ESP
N=21

Comparison
Students

111=132N =32

Involvement in

Classroom

Discussion and ,:

ACtivities

. .

Very involved, initiates discussion

Active, shaWs genuine interest

Mild involvement); politely attentive
.

Uninvolved, distratted, attention wanders
,

Ve inconsistentt:.vacillates

0%

8

42

36

14

0%

33

33

20

13

0%

38

41

22

0

Assumption of'.

Responsibility

iorCompletion
:

4 . . .

oeWork and
y

Independent.'

udy

Always accepts responsibility, much,
,iddependent study

,

A4Rayd accepts responsibility,, some
'-"Amdependent study .

.,. .

40

Usupaly accepts responsibility, sdme

independent study

Sometimes refuses, lfttle indep. study

Often refuges, no independent_study

.

1

5
.

33

39

21

7

53

'13

27

3

6.

47'

31

03

.

Critical,

Questioning
y .

Attitude

.

..,

,

Frequently challenges or questions ideas

Occasionally challenges or questions ideas-

Sometimes queitions,for clarification

Rarely questions

Does not question--

.

a

3

4
'33

30

730

0.

20

33

20'

27

31

22

41

25

9

.

Leadership

in
Classroom

APassive

,
Outstanding demonstrated leadership ability

'Occasionally demonstrates ability to lead

Generally deMonstrates independent self-

confidence

and/or cokforMing; goes along

Leadership cOntributioils'are negative

O.

"18

59

17

. 0

20,

33

27

20 41.

3.

9

44

38

6 `',.

Consideration

of Rightsand

Feelings of
,

Others T

,

Always considerate .

Usually considerate . .

Not noticeably considerate or inconsiderate

Sometimes inconsiderate

Often inconsiderate .J.,

5

-25
P

38'

21

11 '

>-7

33

33

13

13

4

- 6

.41

44

9

0

.

How Does

Stiidnt'Feel

About

Himself?:

Consistently shows feelings of self-worth

Usually shows good feeling about himself

Inconsistent fee%ing about self

Unsure of self and how to relate to others

Poor self image, negative impression.4

self-worth

,.

')

3

36

28

20

12

f 7

27_

27

27.

13

9

59

13

16

3 .. '

a
Behavioral descriptions were available for 15 of the students who left ESP.

7
14 o



According,1b the STEPinterpretetiOn manual, the Reading test"

measures the ability to. read and understand a variety Ofi'materials.

One part of the test requires straightforward and Inferential compre-

hension 'of sentence items. The student. O
.
must answer questns about

passages of `varying lengths in the second paA of the test. The English

Expression test requires the student to evaluate the correctness and

effectivene'ss of sentences by detecting grammatical errors or choosing
O

among various repqasings of sentences.' The Social Studies test measured

student development in broad skills and understandings; drawing items 7-

from political science, sociology, aahropology, economics, history

and geography, /
What\gains, if any, did the,ESP students make between September 1972

and May 1973 on these standardized achievement tests? Reading pretest

and posttest.scores are-obtained for 67 of the71 students who were in

ESP all year, English ExpreSsion scores were obtained for 60 students,

.

and Social Studies scores for 62 students. -Mean scores and corresponding

publisher percentiles based on ninth grade school norms are given in

Table 3 on page 9.

Although the mean score was higher on the osttest than the pritest

for both the Reading and English

substantial enough to improve the

ression tests; the gains were hot

roup',5 peiitile rank corresp ding.D

to the mean scores. The percentile changes were negligible; down two

percentile points from the 11th percentile'to the 9th percentile on the

Reading test and up two perceptile points from the 13th to the 15th

percentile on the English Expression test.

The Et, 6udents showed greater improvement on the Social Studies

test. The percentile (29) corresponding to the May 1973 mean posttest
e.

'score was nineteen percentile points higher than the percen ile (10)

corresponding tothp September 197'z mean pretede'score.

Table 4 on page 10 presents another view of the achievement test

scores. About one fourth of the.ESP students scored at or.above the 40th

percentile on the September 1972 administr'ation of each of the three tests.

Compared with the pretest, a somewhat greater percentage of students

scored at or above the 40th percentile on the Reading and English Ex ression'

,...posttestggiven in Mak1973. Greater improVement was shown on the Social

Striesotest. Forty-five percent of the students scored at or above

15
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Table 3
- ,

'Mean Scores, Publisher Percentiles Based onjfean S6pres, and Percentile

'Gaines for Edison ESP Students on. the Reading, Englishl Expression, and

Socia]3 Studies Suhtests of the Sequential Tests of Educat4enal Progress'.

Readin (N=67).

Milan Converted Score%

Pretest
Se t. 2

"4.k',Tlisher Percentile 11

English Expression 01..--60)

Mean Convel-ted Score

Publisher PercentAile

0
1th Social Studies (N&62)

Mean Converted Score

Publisher Percentile

4..
1/4

432.0

13---,.

Posttest

430.4 'I.

.10

Gain

443.8 5.2".

-2

NI

t '
435.0 3.o

l
4

+2

438.8 8.4

29
-

+19

fl
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Table -4

Percentage of,ESP Students atqSelected Percedtile Ranges on the-Reading,

English Expression,, and Social Studies Sub-rests qf the Sequential Tests
of'%Education6.1 ProgresS in September 1972 and May 1973

Percentile
r

:range
- r

Reading English Expression Spcial Studies

pliTt. 72 May 73
)

Sept. 72 "Nay 73 Sept. 72°
-

MAY 73_,
.,..

.°0

46-99
4

.-

)
I.3% i6% 17%.- lo% a_60/, 1 a7%

4

4059 ''
13 13 25 11 . 18

2O 39 - 37' 21 28 27 24 a4

6-19 37 / 49 42 38 48 31

4

C.

C

0

41,

Tablpt5

Number and .Percentage Of ESOP Students, Who Gained Selected Percentile Amounts

Between September 1972 and,May 1973 on the Reading, English Expression, and

Social Studies Subtests of the Sequential Tests of Educational Progress

Percentile
. Gain or Loss,

Reading

. N . , %

,

English Expression
N _%

Social'Studies
N

1

'124Gain 20 + 5 7 8 13 , 15

Gain 10-19 8 12 5 8 14 ,23

Gain 1-9 12 18 14 23 3:3 21

Even 0 9 13 14. 7 2 3

Loss'1-10 22 33 16 2.7 11 18

Loss 11+ , 11 16 13 2 7 11

10

1.7

A-

1



,tea ziSocial Studies achievement test. The pring 1973 mean score corresponded

cs.

e

'to'a_percentile rank of 29, -compared lath a percentile rank of ,10 in the

the 40th percentile in May 1% compared with 27% in September 1 2,

Although 73% of the stude s showed taw score gains between f 11'

and spring Re&ding tests, 370 gained on the'rzblisher's norms, -13% stayed

the same on the norms, a,pd 49% lost on the pUblisherts norift (Table 5

on /kite 10), Individual percentile change on the lAglish Ekpres ion

test were similar to.the individual Reading test changes. 'On the 'Social

Spudies test, 68% of the students gained on the p4lisher's n between

mall and spring, 29% lost,t and Adtayed the same.
.

Mathematics achievement tests also were given t ESP 'students at

the inning and end of the school year. Results were not, reported

because the test was developed locally and,ndrmative information is not

availaba.e.

STEP Achievement SumTrY

Between September 1972 and May.1973, ESP students made gains on

the STEP'Reading and English Expression tests that would -be expected of
o

students who scored well below the Pwerage on publisherq norms. Although

mean raw scores were higher in the spring than ih the previous fall, the

perdentile ranks correspOnding to the mean. raw seores were the,shmte in

the spring and fall. ESP students showed greater improvement on the

fall of 1972.

Student Attitudes

ESP students were given a questionnaire-in May 1973-that measured

.

,

general attitudes toward school and specificattitudes toward the ,

Employability Skills Program. A copy of the questionnaire is in Appendix A.

Attendance and graduation credit data also were collected for the first

and second semester.

Tenth Grade Progress 9. .
Did the ESP students attend school regularly? Did they earn enough

high school credits to be on schedule for graduation after three years

of high school?



Co.

Attendance. Thee

of ;1.972-73 WEI?. 5

of

median' number of days,absentAuring the fXrst semester

days for the seventy-:one ESP students Who were in the

program the entire year (Table 6 .orl,Titge 13), Attendance was not as good

A

the second semester -- -the median days absent was 7 days. For the 1972-73

-school-year, 34% of:fthe ESP s4:dentq were absent twenty or more days,

'with a median of 13 days absent. The median days absent for the ESP

students in ninth grade wag 10.1.days, but41%.mere absent twenty GM..

more day4

The media days absent for the thirty-two comparison students,' those

who e`% cte ot to enroll in ESP, also increased froze ninth (7 days) to

tenth grade (10.5 days). However, contrary to the ESE students, the '

`comparison group had a somewhat greater percentage of severe'attendance

problems in tenth grade than in ninth grade. Forty-two percent of, the

comparisOn:students were absent twenty or more days in tenth grade,

compared with 31% in ninth grade. . .

Dropout rates for tenthsgrade ESP students/were similar to dropout

rates for all other,EdisOntenth grade students. A student was deftned

as a drbpout if he withdrew from ESP (if an ESP student)ior Edison (if
a.

no an 4SP student) without transferiing to another high school,program.

According to data collected from the school records by the ESP Coordinator,

the following numbers and percent es of. tenth grade students who were

enrolled in September droppedo of the program:

ESP Tenth traders

Non-ESP Tenth Graders.

Comparison Tenth Graders

3 of 90 or 3.3%

26 of 560 or 4.6%

1 of 32,or 3.1%

Credits. Three-year hifAhschoola,in Minneapolis require that students
I

earn at least thirty credits to receive a high school diploma. Therefore,

a student should complete at least ten credits in tenth grade to be on

schedule for gradtation. After the first semester, 6 of the ESP students

had earned five or more credits. At the end of the year, 26% of the ESP

studentsvhad earned ten or more credits. However, another 51% of. the ESP

students had earned 8 to 9.5 credits for the year and .could get back on

a three-year graduation schedule if thgy,tOok an extra, class in eleventh

grader.
9

12
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Table 6

, Tenth Grade Attendance and Graduation Credit Status

of ESP Students and Comparison Students

_,

. A

ESP
Students

N=71

Comparison
Students

N=32

Days Absent First' 20 days or more 7% 1600

Semester of 10-19 days 18' .25
f .

Tenth Grade T79 days 75 . 59

i;
Median days absent, 5 days 6.5 days

Bays4iiment Second 20 days or more 0 14% .
. 16%

Semetter of 10-19 days
., 3

24 23.

Tenth Grade 0=9 days 62 61;

Median days absent 7 days 6 days

Total Days 40 days or more 11% 190

Absent 20-39 days
-

) 23 23

Tenth Grade 10-19:days 31 -N 16 .

'
0-9 days 35 42 ,

Median days absent 13 days .10.5, days_.

Total Days 40 days or more 14% 12%

-

Absent , 20-39 days4
27 19

Ninth Grade 10-19 days 114. 16

0-9 days 45 53 .

,

Median days absent , 10.5 days 7 days

Graduation Credits Five or more 6:'', 65%

Earned First Semesters 3 - 4.5 26 16

Tenth Grade 2.5 or less . 6 19

Graduation Credits Ten:or more 26% 27%

Earned Tenth 8 - 9.5
r

51 48 ,

Grade Year .
'6 - 7.5 10 ' 6

5.5 or less
.

13
..

19
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The students in the comparison group earned t e same percentages
-

of credits as did the ESP students. However, the omparison students

,had, somewhat better grades in ninth grad than di the ESP students1

although neither group sparkled academically in 4unior high.

In May 1973, the ESP students were Isited if/they planned on graduating
.

'

from high school. Seventy-six percent of the OP stUdents said yes, 4%

said no, and 20% were not sure.

General Attitudes

The, questionnaire administered' in May included:nineteen items

Measuring school-related attitudes in thefolowing areas: liking -of-

school, teachers, curriculum relevance, student input, Self-concept as

a learner, positive reinforcement, and progress in learning. Seventeen

of these,items came from the Student OpinionQu stionnaire'(S0Q), a

93=item inventory developed by the Minneapolis Public Schools' Research ,

and Evaluation Department. Since the SOQ had been administered to all

Edig5n students in May 1972, comparative data from the year prior to

'ESP were available.

Table 7,,on pagl5 gives the percentage of ESP studnts who either

strongly agreed or agreed With each of the nineteen statements. The table

also`gives the responses,of two comparison groups who took the SOQ in May 1972:

W Edison studlnts in grades 10-12 who said they received average g5ades

in school, and (2) tenth grade students. The group .with average grades

was selected as a compari'.4on group 'because they most closely matched the

description of grades that ESP students said they received. Sixty-two

percent of 'the ESP students said they received average grades, 1 said

below averagep, 8% said very low, while. 97fo said above average, and 3%

said excellent.

The following prpcautions should be considered when comparing the

attitudes of ESP students with the two comparison g]Tups. Tenth graders
qr ve expressed more favorable attitudes than eleventh and twelfth graders 1?.

On several SOQ items, particularly on items related to currictlum relevance

and progress in learning. Since the 1971-72 average - achiever coup in ludes

eleventh and twelfth graders as well as tenth graders, this comparis

group probably had less favorable responses than did 1971-72 average.

achievers from tenth grade only. Data is not available for 1971-72 tenth

grade average achieVers.

1)4
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'Table 7'
a

Edison E and Previous Year Student Responses to

Items Measuring general Attitudes TowardSchool
O

.."

. a
.

.
.

.

a

.

.

/ESP
1972-73
. N=79 .

Edison
'Average
Achievers
1971-72

.N=539

Edison
Tenth
graders
1971-72
N-461

Liking of School ..,
.

a

Schoolwork is inte esting 4% 35% 47% j

I like school .
38 48 63 .

I don't like sch lwork 57 71 60

I donut like my classes 32 39 31

Teachers I
,-

I think my teachers understand Me. 56 37 . 50

6

Most of my teachers seem )to like me 716. 73 81

Teachers in this school do a poorijob 14 43 30

I like most of by teachers -, 80 '' 69 74

Curriculum Re -vane .
..,

.

This'sdhool teaches me.,the things I want to learn 47
-

28
-.)

42

Most schoOlwork will be useful to me when I get
.

.

out of school

Student input P

55

81

v

43

a

)

.

50

a

.

areMy teachers are willing to, listen to'suggestions

from students

I have freedom in choosing 'what I want to study 56
.

a a

Many times students are given a chance.to ,

_

#

decide what their class does 51 44 45

Self-Concept as a Learner 0

I have the ability to learn most things 84 . 88 ,91

I see myself as a successful student 43 55 70

I am not very good in schoolwork 66 49 . 31

Positive Reinforcement t,

.

I am praised when I do good work 54 4o 45

I am always told about my bad work and not my

good work
19 49 40

Progress in Learning .

I think I am learning a lojetin school 59 35 50

.aThese two items are not included in the Student Opinion questionnaire.

22
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j

.Previous studies of SOg. responses have indicated that student Who

said they received above'aVerage and excellent grades resialfed more

favorably on mast SOg items than, did studekts .who said they.received

average and below average grades. Since more than 50% o,the 1971-72

tenth giade comparison group said they received,. above,average or excellent
.4N

grades, this comparison group probably had more favorable responses than

did 1971 -72 tenth grade average achievers.

On the items measuring self-concept as a learner, 84%, of the ESP

students said they have the ability to learn most things', 43% said they

see themselvea,as successful students, and 66% said they are not very good

in schoolwork. The student's in the two comparison groups saw themselves

'as h students than did the ESP students.

'. Wile ESP students expressed equally oimore,favorably attitudes thani.k

Aid students in the bffo comparison groups bn all other items, with, one

exception. The one exceptional-item measured a' general attitude *Coward
. -

school, "I 'like schiooi." Thirty-eight percent of the ,ESP Students said

they like schoolocoMpared with 48,74. of the 1971 -72 average achievers-

'and 63% of the 1971-72 tenth graders. On the other three liking-of-School:

items, the three groups expresSed%faily.similai. attitudes.

The ESP students appeared to have more favorable Views-of their .

teachers than did students_in the comparison groups'. For example, 14%

of the ESP students said teachers in this School do a podr job, while 43%

of the 1971-V average 'achievers and 3O% Hof the 1971-72 tenth graders'

agreed with that statement. The ESP- students also indicated thei'received

more posi ive reinforcement t n was indicated by the comparison studedts.

isTinetee percent of the ESP st dents, compared with 49% of the 1971-72

average achievers and 40% of ,,the 1971-72 tenth graders, said they are

always told about their bad Work and not their good\work.

The ESP students had sUbstantially more favorable attitudes than

the 1971-72 average achievers and somewhat more favorable attitudes than

the 1971-72 tenth graders on the two items related to curriculum relevance
is

and the one item related to progkess in learning. FOr example, 59% Ct the

ESP students said that they think they are learning a lot in school,

compared with 35% of the 1971-72 average achievers-and 50% of the 1971-72

tenth graders. P

16
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Attitudes Toward ESP ,

ESP students were asked to indicate whether ESP helped them in several.,

areas xelated to the objeitives of the project. In academic areas, 85%

of the students indicated ESP helped them improve their reading skills,

65% of the students said it improved their writing skills, 74% their

math skills, andr63% their social studies skills able 8).1 When asked

to compare what they learned in ESP with)Amdthey learned in the previous.

year or, two, 54% said th0gr-. helped more with reading skills in ESP,

39% said the were helped mordwith;friting skills in ESP, 5P% more with

math skills in-ESP,. and 36% more with social studlei skills. About 10 - 20%

of the ESP studehtasaid they-learned more in each 9k the four skill, areas

in the"one Or two years prior to the ESP program than in theESP program,

Table 8

BenefitS of the Employability Skills Program,as:Perceived by Students

-Haw Much Has ESP
Felped You?

A Lot< Some None

'22%: .63% 15%

9 -56- 35

18 56 T,

11 52 37

14 60 26'

21 51 28

13 53 34

36 53 12

Area

Compared With Last Year,
ESP 1.s Helped

More Same Less

Improved my reading skills 514 .37% 9%

Improved my,writing skills ; 39 . 46 15

Improved mymath skills q 52. , 29 _19

Improved social studies skills 36 42 22

Improve&my understanding of myself 46 42' 12

Learned how to get along with students 33 55 %
12

Learned how to get along with adults 28 551 22

N

Learned, about different careers and jobs 73 160 10

Became more aware of what I want to
r

19 la v 41. do after I leave high school 56 30 14

About two-thirds to threelourths of the ESP students said that ESP

helped them improve self-understanding and learn how to get along with

adults and other students. Forty-six"percent of the students said ESP

gelped them improve self - understanding, more than did programs in the

previous year or two of school.

'17
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/ Sixty percent of the students said ESP helped them tiecomepor4

aware-of what to do after high school, and about 90% said they learned abbut

064,
Ledifferent careers and jObs. Learning about careers and jobs received the

most favorable rating of all areas on the list. Seventy-three percent

of the students said they learned more in ESP about careers and jobsrthan

in the previous one or two years.

The ESP students also rated several special,ESP activities in which

they participated on a usefulness scaie ranging from very useful to

somewhat'usefUl to not useful (Table 9). The number of ESP students who

participated in the activities ranged from 8% who said they were tutored

by another Edisog student to 95% o said they watched full-length

feature films. Other activities in uhichhalf or more students partici-

pated were a careers unit in social qtudies (47%) , field trips (85%) ,

reading paperbacks and magazines (92%), word games and puzzles (9o%),

and chess (5,%).

4.

The majority of the students who participated in each activity rated

the activity as either'very useful somewhat useful. "Shadowing

people on the job" received the highest usefulness rating; sixty-four

percent of the students said shadowing was very useful and 28% said it

was somewhat useful. -
,t

Table 9

Student RatingA,of Special ESP Activities

ti

Did You Participate?

Yes No

s9

Activity

If Yes, How.Useful?a

Very Somewhat Not

293 71% Shadowing people on the job 64% . 28%

47 53 Careers unit in social studies' 28 62

85 15 Field trips 33 55 12

9.2 8 Reading paperbacks,,,magazines V
36 53 11

22 78 Work program 32 63 5

8 92 Tutoring by another Edison student . 10 50 40

95 5 Full-length feature films 27 63

23 '77 Computer games 5 68 26

18 82 Working on Pocket to Ya 4o 47 13

13' 87 Gre,,p meetings with Nesbitt or Hite 38 38 23

90 lo ord games or puzzles 26 6o 13

55 r 45 Chess. 53 28 19

aOnly students who indicated that they - participated were included in the usefulness

ratings.

18
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Students' overall attitudes toward gSP were substantially mo.re---

%;avorable than their attitudes' toward a regularoor tradAional, school

program. "When asked to compare ESP with the,pro'gram they had the pre-

vious years about 60% of the ESP students said the learned more and
--

liked school more in ESP (Table 10)x, Abodt 15% of the ESP students

said they learned More and liked school more in the year prior to ESP14,

while3% said,thereyas no'difference between, ESP and,the previdus_year.

Table 10

Student Comparisons Between ESP
'and Regular School Programs

%

a,

Statement )' Response
Percent

N =79
It

Coniparing.last year with this Last year 15%

year, I learned more This year -62

No difference 23
a,

.
Comparing last year with this. Last year 16

0 year, I liked schdbl more ThiS year 61
044

No differenbe 23
i .

If a program similar to ESP Regular Edison

were available next year; Program. 19

what program would you

chboseZ

ESP Program 81

If given a choice next year between the regular Edison program and

a program similar td ESP, 81% of the ESP students said they would choose

the program similar to ESP.

Student Views of Best and Worst'Parts of ESP

In the May questionnaire, students were asked to indicate
what they

thought were the best and worst parts of the Employabilitr-Skills Program.

The student responses.were grouped into categories based on similar

content. The 'numberin parentheses represents the number of students

who made each particular response or one similar to it.
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Best Parts, About half Of the "best" responses were

area ofetudent,freedoM and responsibility for doing

.

,ccr

. Working at ,yaue onispeed or rate T14)
1 t

Working oniotir c+Wh'(1t)

Exerdisingaelt-reliance (1) ,e :

Taking4L'ipt',Of responsibility on: ourself (1)-

Wing almoSt,OVOTythingOn 'Ay own because-i 10;irn More that"way (1)
.

Sele4ing wh t4ou want' to learn- (3)

Not being puahedjp forced to do tbings you don't want to do (5)
A

Doing wor you like

*fig Y o4n thing 04

- ,

in. the general

and selecting their

la

Other student COMmentt-abont-the.best.parts of ESP fell into categories

such as relevance, openness, fun, movies-field trips, learning about your

self, free time, and grading. -
. .

Doing what You and teachers think will ,help you in, thefuture,,(1)

T riprking.on what you need'(1)::.

Not gOing-oVer things y learned alrei

.

.
.

More open atmosPhere; most of teachers will listen'to yon4(1)'

Not being-afraid to speak your mind; you can be friendly to a-

teacher that helps you (1)

Get credit for you thoughts and not your teacher's thoughts ,(1)

Teachers are more -experienced in working with us;amorefreedom (1)

I talk to some kids and they don't mind coming to school; BSP

gave kidt'a Dot more interest in schopl (1)

'Most of the work is fun (1)'

. It's fun (1)

Field tripsihave been good (3)

Movies 0)
4

Field trips and movies

Field trip's and shadoWing experiences (1)

ield tripe, movies, shadowing, and games; not cooped up allodaylong (1)

G ves the kids a chance to find out who they aroiihat they can do (1)

you .can learn a lot about your career; now I know what I wan't to do (1)

20



Free time (3)
y.

Being able to have at least one day°a week for fun and gates (1)

Every Friday we have a game.day when you can play games, read

paperback books, etc. (1) d.

I am graded on what I do not what everyone else does (1)

. I love it; ,it compares each Student wiih himself (1)

Worst parts. The ESP students made fewer comments about the worst PartS

of ESP than they did about the best parts: CoMments that the-'"work was

not hard enough and criticisms of individual teachers were the only

categories with more than one comment.

. The work is second grade, there's no challenge: You don't

learn anything (1) -

. I like more work to do at least bl'ing work home once in a while (1)
6

You don't really get anything out of it (1)

If you don't do any work the teacher's don't care (1)

Criticisms of individual teachers (3)

-0

. ,
Teachers let some kidsdo whatever they want.while.they make others work (1)

,
The kids are too mean and snotty (1) ti

. They still mark to darn hard forme and others in the, program (1)
-s

. Being pushed around by some ofAhe teachers (1)

. When you get homework (1)

. Not enough films ,(1)

Recommendations

1. Continue a special program for students who are similar to the students

who participated in the 1972-73 Employability Skills Program. A

majority of the 1972-73 ESP students felt they benefited academically

-from participating in the program. Students' attitudes toward special

prograMaspects of ESP and toward teachers were positive; eighty

apercent would choose ESP over a regular high, school program if they

had a choice-next year.

2. High priority should be given to the continued development of a

program to improve the basic skills .of the students, particularly

in reading. About three-fourths of the ESP students scored at or



4

below the 35th percentile on a standardized reading test using

ninth grade norms both at the beginning and the send of the 1972-73
41

school year. Since one-third of the ESP studentaiwere eligible for

SLBP instruction, more individual or small. group instruction from

SLBP tors seems like a reasonable approach. Perhaps the reading

___)Program provided by all. ESP. teachers can be altered in some way to

produce greater reading improveTent among the students.

\)o

3. If the vocational-career and employability-skills aspects are to

continue as ob ectives of the ro ram more resources should be ut

St

into this area. The 1972-73 ESP students responded Favorably to

field trips, career units, and_the shadowing experiences and indicated

that they learned about careers anyccupatrons. However, it seems

that.the program would be much stronger if the counselors and work

coordinators were more involved with the program. More work experience

opportunities and more vocational counseling seem appropriate

a

r.
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This.questionnaire asks you how you feel about school and about special parts of.

the ESP program. Please answer as thoughtfully and honestly as possible.

For each of the follauing statements indicate whether you Strongly Agree, Agree,

Disagree, or Strongly Disa.gree by marking (X) in the correct space.
-

StrOngly Strongly

Agree Agree Disagree Disagree

(4) Schoolwork is interesting

(5) My teachers are willing to litten
to suggestions from students

(6) I am praised FhentI do good.wbr1

(7) This schbol teaches me the things'
I want to learn ;.)

(8) I think I am lear \ng a 10 in school

(9) I think my teachers understand me
A

(10) I have the ability to learn most things

(11). Most of may teach6rs seem to like me

(12) I am always told about,my bad work
and not my good work

(13) I like school

(14) I see myself as a,successful student

(15) I have freedom in choosing what I
want to study

4.

(16) Many times students a c given a chance

to decide what theft class does
.r

(17) Lfidn't like school work
10 ,, 4

(18) Most school work will be useful to 6
me wfien"I get out of school

4=1..1.se

1

11.1:1111011

(19) ,Teachers in this school do a poor job

(20) I don't like my classes

(21) I am not very good in school work

(22). I like most of my teachers

./

31
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For each of the areas listed below indicate on the left how much the ESP

program has helped yqu this year. Then on the right indicate how much SP"

has helped you compared with the last year or tgo in school.

How Much Has ET Helped?

A Lot. Some None

(23)

(214

(25)

(26)

107)
s.

Area

Compared With Last Year,

ESP Has Helped
More Same Less

.coniaciiimwo

(29)

_ (30)

( 31)

Improved* reading skills

Improved My understandiag of.mysel

BecameFore aware of what I want
to do after I'leave high school

Improved my writin skills

f/gLearned about.di ferent careers

and jobs

Improved my math skills

Learned how to get along with
,v

adUlts
o

Improved social studies ski

Learned how to get along wit

students

(32).

(33)

(310

(35)

(36)

(37)

(38)

(39)

(4o)

Listed below are some ESP activities in which you may have paiticipited. On the

left indicate whether or not you participated in each activity by marking (X)

YES or NO. For each activity where you check YES, indicate on the right how

useful the activity was.

Did You 7articiptite?_
If Yes, How Useful?

Yes No Activity, ,
Very Somewhat Not ".

1

(41) Shadowing people on
A
the job

(42)

( 43 )4

(44)

(45)

(46).

,(47)

(48)

(49)

(50)
rr

(51')

(52)

1711

tow=1IIM

Careers unit in social studies
Si

Field trips

,Reading paperbacks, magazines,
newspapers

Work program.

Tutoring by another Edison student

%Full-length feature films

Computer games

WoAing on Packet To Ya

Friday,group meetings with
Nesbitt or Hite

Word games or puzzles

Chess

(53)

(54)

(55)

(56)

(57)

(58)

.(59)

(6o)

( '61)

(62)

(63)

(64)

25
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(65) Comparing last year with this year, I learned more

1.. Lait year

2. This year

3. No differende.

a

(66).Comparing last year with this year, I liked school more

1. Last year

2.

3.

This year

No.difference

(67) Which way do you prefer to do your work in schoolT

1. Do the same work at the same time as the rest of my class

2. Have my own individual work to do'

3. Makes. no difference

The following few questions are about' the ESP math program. Indidate your

answer by marking the choice that best tells how you feel., If you are not

taking ESP math, go to question (72)..

(68) I enjoy ESP math

(69) I, like being able to work on by own
rather than having everyone in the .
math claps working on the ,same thing

(70) I like the idea of tests before and
after each math unit

(71) I am not receiving enough help in
math class

(72)

Strongly Strongly
Agree Agree Disagree'Disagree

How do you think the ESP math class could be improved?

If a program similar to ESP were available next year, what program would

you choose?

1. Regular Edison program

2. ESP program

(73) At this time do you plan on graduating from high school?

1. Yes

2. No

'3. Not Sure

33
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(74) How Vould yau describe the grades you have received during the last 2-3

years in sChool?

1. Excellent

2. Above average

3. Average

4. Below average

5. Very low

In,your own words, what do you think areNthe best and worst parts about the

ESP program?
(

,

What suggestions, do you have for improving the ESP program?

April 1973
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