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Abstract

- e
\This report outlines the formative evaluation of the first lesson in

the Strtictured Language Improvement Project (SLIP) - an English language

Instructional program being develOped at the Model econdary School for the

,Peaf, Washington, D.C. The themb of this first les on is the distincti

between'the simple present (e:g. He eats lunch everyday.) and the presen
o

progressive (e.g. He is eating lunch right now). Significant gaifis in t rms

of ability to correct mistakes in usages of the two verb forms were foun

fdi tHree of the four tested students. Formats and activities which were

most and 16 st successful in terms of capturing ,st4en1 interest and/oi

helping students meet the objectives were identifiel, The instructional,

developme t team concluded that this language learntng"program is feasible

for use n a school for the deaf.
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THE STRUCTURED LANGUAGE IMPROVEMENT PROJECT (SLIP) .p
0

SLIP is an English language instructional program being developed by

Dr. Malcolm. Gordon and Ms. Jean Brennan of the Model Secondaiy School for

the Deaf (MSSD). The planned 21 lessons are designed to instruct students

in latitpn usage of select'areas of the English Language.

The syntactic model utilized inSLIP represents basic structures.in

1 English. Within each lesson, the student is sequenced through core gram-
,*

matical constructions to less structured linguistic situations.

This report is concerned with the formative evaluation of the first

lesson of SLIP, the theme of which is the distinction betWeen the simple

present (e.g. He plays ball every-day.) and the.present progiessive (e.g. He

is playing ball right now.); This distinction-is initially reinforced by

the concurrenqg. of temporal expressions (e.g. every day:rightnow, this week,

usually) with the verb form.' Later activities require the students to con-b

struct sentences using the appropriate yerbform in the absence of explicit

temporal expressions.

The terminal performance objectives,(TP0s)of Lesson 1 an be found in

Appendix A. These objectives are not final zed in that crit ion levels

will bp established after subsequent usage of the SLIP program.

Lesson 1 utilizes mystery stories, picture stories, and games such as

bingo and checkers in an attempt to maintain student interest and to assist

the students in meeting the objective Atypical activity has the student

develop and discdss several sentences using both verb forms and has as a

stimulus one or more'of these interest generators.

The Mediated I tei-action Vikial Response System (MIVII) is incorporated

ito

A 4"

Lesson 1 to gib e'the students addiiional opportunities to_ see

/
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and benefit from each other's work. The MIVR utilizes individual over-

heads for each student and for the teacher to constantly expose the students'

to different sentences using the two verb forms and to afford the teacher an

additional opportunity to provide reinfomcement and feedback. The developers

feel that the reinforcement and feedback afforded by the MIVR is essential if

the students are to meet the'objectives of Lesson 1. The system was developed

specifically for use in schools for the deaf and has received much praise

where it has been used. Detailed information regarding the MIVR, including

results and how to use the MIVR can be found in Heward (1974).

Purpose of this Evaluation

This report addresses itself to the first pilot test of SLiP in the

classroom. The findings, outlined,in this report, will be utilized by the

developers in their efforts to modify and improve Lesson 1, in particular, and

SLIP in general. Therefore, the key emphasis of the evaluation was to provide

the developers with objective intiiimation and professional judgements regarding

the effectiveness and feasibility of each activity in terms of accomplishing

6

their,specified instructional purposes and in terms of capturing student interest.

YIETHODOLOGIdAL DESIGN

Sample

The profile of the five participating'students is presented in Table I.

' Thos.& students were already enrolled inn English class being taught by Ms.

Betty Rosenbloom who volunteered to serve as the participating teacher for

this pilot test. All, of. tlie students had Stanford Achievement Test (SAT)

paragraph meaning scores above 3.4 and hearing losses of greater than 70dB ISO.
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TABLE

Profile of Students Participating in the Pilot Test

Student DOB
SAT (5/74)

°Para. Mean.
SAT (5/74)
Math Comp.

1/59. 3.7 4.3 '

B 4/59 3.4 , 5.2

.0 9/59 4.4 " 6.1
.

9/58 3.6 5.9.

E 2/57 4.8 3.1

BEA
ISO SEX

86

80

95+

73

70

F

Class Schedule

As part of a language program, Lesson 1 was designed for class meetings

of one hour a day, ?Ire days a week, for three weeks. 'HOwever, because of

space limitations in the MSSD's temporary facilities; a tar less desirable 6
v 0

schedule was mandated. Classes were held for ten weeks With class periods of.

ten toforty-five minutes for a total of 23 sessions. During this. ten week

period student Vacations and holidays caused two prolonged interruptions in
as*

which the class did not meet- -one for one week and another for two weeks.

Despite this schedule, one considered to be detrimental to any structured

do
language-program, the instiuctional team decided to continue with the pilot

-test in order to obtain at least partial information regarding the,feasibility

and effectiveness of.the activities. z.

it)
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Description of the Design
f-

It,order to provide input to the developers of SLIP, the Evaluation

of Less nc addressed itself to the following qUestions:

1. Will thereioe improvement in the students' ability, to identify

proper

progress].

2. Will the conTidenca of the students improve with regard tosidentifyint

proper and improper usages of the'two verb, forms?

, -
d improper usages of the simple present and the present -

3. Will there be improvement in.the students ability to'correct

improper usages of the two verb foris?

. `Which activities and formats are most and least help in terms of

capturing student interest and/or in helping the students meet the

objectives?

5. Will the semantic crutch. (i.e. a graphically present time line intto-
ek

duced in Activity 2) be helpful to the students?

What will be the reactions of theAstudents 4; teacher to the

materialt?
y

t

7. What are the required reading levels of the matdrials and what effect

will this have on the activities?

The evaluation did not attempt .,directly measure the attainment p each'

6
TPO nor to judge the worth of any of the objectives.

Data Gathering Instruments

Observation checklistS'--Parts of the Classroom Creativity Observation

Achddule by David Denny (1969) were used to objectively record indications of

pupil interest during each class period. Positive and negative sign 'were.

assessed and recorded dilring three minute intervals during each class period.

L



' Positive signsincluded pupil eagerness,"attention., and intent work. Negative

signs included pupil reluctance, restlessness*, and rudeness toward the teacher.'
. , .. .

,

Work relatilig-to the development ok this scale can be found in Denny (1968) and

Turner and Denny (1969).
?

Pupillinterest was also measured by use dk an attentiveness -to -task cheCk

list. At the end of each three minute interval, a recording was made_as to

whether each'student was paying attention-to\the task.

t

The results of these checklists helped ascertain which activities were

most and least successful in terms .of capturing student interest and i helping

the students meet the objectives,'

Pre- and Posttelt--A test (see Appendix 8),.consisting of correct and incorrect

usages of the simple present and present Progressive, was developed by Dr. Gordon

for use in the evaluation of Lesson 1 and administered ow a yre/posttest bases.

These incorrect_ usages were-designed to be typical of the written mistakes made

by hearing impaired, high school students.

'For each verb usage, each student was to indicate whether they felt the

paSsage was; 1) definitely correct; 2) probably correct; 3) not .sure (did not

know), 4) probably wrong, or 5) definitely wrong. The studentsswere alwasked'

to correct those sentences which they felt were incorrect.
r

Pre- and posttest score's were compared to determine tyhether individual
o

. students showed.significant gains or losses licrms of being able to identify

proper and improper usages of the two verb forms, student,confidence,in this

task, and student ability to correct improper usages of the,two verb forms:

The McNemar test for the Significance of Change was used Make these

analyses: This test cc9pares the number Of items that were correct on the pre.-

test and wrong on the posttest, and the number of items.that were.incorrfct on
1

the pretest and correct pp the posttest. From these two numbers; the McNemar
4 A

10
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L"% W
test calculates a chi square to determine whether an individual student shows

,

significant gains or losses. A '.05 level of significance was sought.
(L)

Fry Readability Graph-LThe Fry Readabpity Graph, 'designed by Edward Fry (669),

provides an' estimate of thereadability of writtell passages over. 100 wOrds, based

on sentence length and ward length, in terms of syllables. More specifically, he

Fry plots the number of sentences per 100 words and the number of syllables per

100 words, with 1100 word selections excluding pirper. nouns. Fry has been recoM=

mended for use when reading levels are above first grad and below fourth grade ,

J. (Maginnis, 1969). Studies concerning the Fry graph can be found in Maginnis

(1960) and Rakes (1972). The Fry Readability Graph was applied to each written

passage over 100 wards in Lesson 1.1

1 lb.

Student written work--Almost everk ac ivity in Lesson 1 requires the students,

to ao,sdme writing of seritences using the-two verb forms. These writing samples

were collected to 1p -determine the. number and types of mistakes being made by

the students, and the response density in terms of the average number of student

responses per ten class.minutes.

,51

Discussions with the participating teacher and the deirelopers--After each' class

period, discussions were held with the participating teacher and one of the

developers (who was also observing). From these discussions, suggestions,

problems, strengtht, and recommendations were recorded.

Pre- and Posttests

GENERAL FINDINGS

Pre- and posttests weregiven to four of the five students enrolled in

Lesson 1 of SLIP. As shown in Appendices C and D, no s ificant differences

were found in any of the students alflity to recognize usage mistakes in the

11.
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simple present and Present progressive or in their confidence in recognizing

mistakes. However, three of the students did show significant imprOvement

(p<.05) in their ability to correct usage mistakes (see Appendix E).

.ThiS impliesthat thestudentsrealized they were making mistakes; hint,

until this course, were unable to,produce the correct verb form.

)t While the students showed some sighificant pre/post gains,. none were able.

ow 4a.
o

to dbrilect more than 72% of the improper usages. In light of the scheduling

probleMs; these'low percentages were anticipated. It wasiecommendid)hy-a
0.

.

developer that the pretest also be used for diagnostic purposes., Items on
,

the pretest can be cross - matched as to tyPes'Ofmistakes, and studs can be

given the appropriate individual help.
4,

Readability

With the possible exception of the written stories in ,later activities, the

readability Of all'the stories were, all within the*students reading ability
c7 .

as measured by the Fry. Readability Graph. Even though relatively.mature

- -
.

)

concepts were presented, few readiOg problema-mere detected ,(see Appendix F).
r,

`Those stories with "a readability level above 3.5 all had a readability

level below 4.5 and were presented on the overhead in class ("Nixon ind4
. r

-Sailor's Note," "Commission Takes the Idng,ou of Firework Sales," "Dieter,"

and Pepsi Goes Flat in Russia.") . While the 1keadability levels .of the stories
4 N,

may be considered acceptable, several words we noted which the develoPers,

felt should:Abe examined.
, . '

Words'used in Lesson 1 Which were identified by the Instructional Development

0 3

V)
1

Team as having caused problems arepresented.in Appendix G.. These problems in-'''
0

.,.

cluded the useof idioms, not enough objects 'for an intransitive verb, unfamiliar

words, and words which Are misleading.forthe task. During the revision process
, . ...

4

these words will be examined,andtone of four4oisibre step will be taken:

12



1. A note will be made for the teacher to clarify the word beforehand..

2. The word will.be replaced.

3. The activity will be modified to take into consideration the word

or others like it."

4. .The word'will.remain as a task for' the studentS to teSolv.e.,

During this first usage'of SLIP, few of the activities dealt with comprehenL

sion'of the written passages. Both developets retommended that a comprehension

aspec/ be added to each story during the revision process.

.Additional Observations

Use of a model--A clear/trend appeared concerning the use Of a-model an

example of the desired type of response presented 'as a, reference for the students

while they complete the task) and the'student's understanding of the desiredtype

of response._ The students exhibited obviouS,confusion and the response density

tided to be lower when no model was presented (see Appendix H). In a discussion'

with the developers and the participating teacher, it was determined that the
A

students should always have aAslear model avai0abie.to them. It was also noted

that when a model waspresent$ the students would refer to it.

Charts--Lesson 1 is concerned.with the use of the.siMpie present and the present

progressive. However, the participating teacher initially, found herself correcting

conjugation mistakes made by the students.(e.g. I sleeps.) ,The instructional team
%

decided that the charts made for the SLIP definitely should be posted in the room

during each class period.
0

Feedback--During several activities,the student developed sentences using

the twoverb forms and were not provided with enough feedback in terms of

I 13



reinforcement of correct responses and correction of improper sentences

(See Appendix H). While this was partially a result of the class schedule,

wasdetermined that each activity should'have some form of controlled feed-

back built in.

.4

The information concerning. feedback Appendix G is comprised of pos.t-

hoc ratings by the participating teacher and the observers and should be inter

preted as such.

MIVR--DUring the pilot test, each student had control cy, his ,own W erh e ad :

Occasionally students would turn on their overhead and enthusiastically show
4 A

4 ,

their sentences tb the rest of the class. While this type of behavior can be

'positive, it often resulted in attracting everyone's attention at the wrong time.

N.
The participating teacher Commented that if a master control panel were available

(for operating all the overhead projectors) tkie teacher could spend more time of

the activities and less time monitoring this feedback apparatus.

SPECIFIC FINDINGS

The following observations were noted for the individual activities.

Detailed item analysisr-of the sentences in some activities can be found in

Appendix I. Appendix J summarizes the checklistinformation regarding student

interest and attentiveness to, task. Appendix H indicates the relationship of

each activity and the specified objectives, whether the students were presented

with a model, an, approxiiate rating of the amounts of feedback, and response

densityin terms of average number of responses per ten minutes per student.

Suggestions are the result of conversations with the Jarticipating teacher

and the developers.

Activity 1--The Apartment -- Identifying the Two Verb Forms

, In this activity the students were"asked,to identify verbs in the simple present

14 $
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, .

and present 'progressive, identify the associated temporal expressions, and

k
,

to record the verb forms and tempoi-al expressions on an overhead.' During
lt,

most of this attivi0 the students were attentiIe; however., toward the end

.
'

of'Oe period they became resQless-(See Appendix J). It was suggested that
, ,

:,
.

thlg- testlessness was du tp the fact that the response deAsit$, was low and

. 10

could have been r'emedielkby a quicker pace. :

It was also suggested that the phrages to be" and-"to botand veik" po
L .

.

changed to "ring" and "no ring" wyd that adverbs be called time words4( ' a more
/

precise and easily understo.6d label) or "how often" and."when" wprds (as in

the Fitzgerald key).

Activity 2--Timeline

4'4

This activity was presented twice using two different formats for the time-
,

line. Duringtboth presentations the studentsfq.ppeared restless and inattentive
4 -

(See Appendix J),

At the end of the second presentation the students were stilillinable to

place sentences or temporal expressions on the timeline.

It was suggested that:

a) the students be given several models.

b) exercises startqwith simple sentence to sholyuture,, past, and'present:

e.g., I will eat dinner tonight., I am early now., I ate lunch yesterday.

c) the format be clear and visually nonconfusing'.

d) each student be given a transparency with several sentences and oppor-

tunities to use a timeline with each sentence.
0

Activity 3--:Picture Frames with Temporal Expressions

Despite equipment breakdowns, this activity.went extremely well. The students

15 0
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wera constantly attentive, and were prompt to pa ticipate (See Appendix .7):

o

Several times during the period, one student w uld explain the tasks to an6ther.

In this activity,-the students were giv pictures and sentence frames
A

'and were required to supply the appropriate /farm of the vel.b. The pace and

. relative amount, of feddback was fairly higl during this activity.

° Activity 4--Stories with Temporal Expre ions

to Blackmailer
.

.Initially, the students were' haviUgspr

. .

lems with the worksheets and. appeared to

be restless (See Appendix H). Pip the jeriod progressed, they were better able

to do the task omethetr own. Th0 st denis had difficulty conjtigating,the anxil-

H

iary helping verb,"to be" and dccas onally regular verbs.(See Appendix I).

.
, 4

From this experience, it was decided to always-place a chart of these conjugations

in classrdop.

Sentence analysis (Appendix I) showed that the students were able to supply

the proper verb fdrm ill' almost all of the sentences. Orie'sentence "But, right

.

I do not (want) to be poor" caused considerable difficulty and will be

modified during the revision process.

Dentist's Patient

The students were very attentive during this task (see Appendix J) and werei

'

. ,
v.,

able to supply -lhe correct verb, form (See Appendix I). .It was, suggested that

in order to provide more feedback, the teacher stop the students'at the end of

a page and have the students compare words. In the sentence analysis (AppIndix

I),, one temporal expression, "this time," caused considerable difficulty. It

was recommended that the teacher discuss this temporal expression before the

cldss in an effort to familiarize the students with itsonealfing.

Activity,5 -Bindo Game -- Constructing, Sentences.

-

In this activity,' the students initially did not understand what was'

16
F
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0

expected of them and sHowea restlessness ankinattentiieness.4 As the period

progressed and the students began to understand thiru es of the game, they

started to respond eagerly and work intently (See AppenOly,T). By the end of

the activity, the students were so engrossed irr the *game\that one student
4

4

stated she did norwant to ler.
1

, .

Various suggestions were offered to further.im, prove re game.

a) start again after a winner'

b) use cle'ar chips, or cover the space aheadof tipe and

remove them one at a time

c) have a specific set, of rules--

d) 'have Kleenex or other cleaning materials so the

students scan eras the old answers

have charts airai Ole to minimize time spent on

conjugating verbs

f) .require a S-V-0-timorphase construction

g) have a central control panel for theoverheads
4

h) include more objector intransitive verbs

Activity 6--Unmarked Verb446Picture Stimulus

This activity went quite well--theistudents were attentive and worked

intently on the task (See Apperidix J). Hpwever, thele were'some structural

i)*

12

acw

problems noted on the worksheets (See Appendix I). One stimul41 was a series

of five pictures showing someone studying every day. .Three of the five students

'wrote a sentence using the present progressive rather, than the simple present.

Another sentence "...what are you doing to he/1p the senior class?" required the

students to write in the first person, present progressive using "help" and

"do."' Only one student was able to'write a sentence using "help" andnone

were able to do so using "do."

17
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Acti ity 7-- Hitchhiker -- Temporal Expressions

Here the students were required to read a story and then change sentences
,

r

from either the simple present or the present progressive to the other form.

The students were quite attentive and were prompt to participate during

o
°

eading and discussing the story (See Appendix J).
0

However, two probeji 4. appeared in this activity. The MIVR System was not:.

P

available and the students had difficulty understanding thvgorksheetdirections-
4

During the work period (Class 2), the students were often inattentive and rest-
0

less, and at times4 rude toward the teacher (See Appendix J). In addition the

feedhack and response densities were relatively low '(See Appendix'H).

-It rs suggested= that:

a) the MIVR System definitely be used in this activity

bl the students be given'lh modV. ,

c) instructionsbe included for the teacher to check the

students work frequently to insure their understanding

og the task.

Activity 8--Checkers Game--ForAing sentences from a verb and d list of time words

During this activity,

on the task (See Appendix
9

elaborate sentences. The

of the better activities.

0

Adeivity 4-Envelope Game--Forming questions

In this activity the students were given envelopes and were required to

make sentences and questions using the words. The activity wasepresented for

the students were quite attentive and worked intently

'Several.of the students created some rather

participating teacher commented that this was one

four fifteen minute class periods and the students were able.to form the,

required sentence and qudstions. After perfectly completing the task durinv

18
ti
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the fourth presentation of the activity,.a student said '"we all know 'how to

do this" and.the others voted to end the class.

One problem was noted in the structure.of the game -- occasionally only one

verb kora was

students were

available when another verb form was needed. For example the

to change the sentence "John plays ball." to "Does John play

4 ball?". The verb ch efrom playsvto play and the later verb form was not

available for the students.. During the revision process, compensation will

be made for this type of problem.

Activity 101-Negation,

This activity was not presented as it was felt that the students already

had this skill.

Activity 11--Pictur;itimulus forGreating Sentences

During this activity the students worked intently, helped each other, were
7

attentive during the entire task (see Appendix J), and produced many sentences- -

almost all of which were correct. It was guggested that the succe'ss of this

activity was due' to a model being presented and the relatively quick pace (see

Appendix H).

Activity 12--Picture Stimulus for Generating Sentence

The first time\ this activity waS presented' the students were not given a

model and did not understand what was expected of them. During the first presen-

tation, the students were restless (see Appendix J), confused, and did not write

any sentences (see Appendix H). During the second presentation, a model was

presented and the students wrote many sentences (see Appendix G). However, only'

one student was able to follow the instructions. It was felt that a clearer

model, kept on the board or overhead, would have minimized Cr students'

confugtOn.

19
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b.

Activity 13-- Comprehension

Only two studentsatteniled class during the presentation of this. activity.

At first the students were reluctant and refused to answer the. comprehension

questions. Late', the students became attentive and correctly completed the

worksheets (see Appendix J). With only two students,'it is difficult to make

anyconclusions..

Activity 14-=Identifying and Correcting Incorrect Usages

In, this acii4ity the students were presented with two stories, one at a

time, and, were required 9 identify and correct mistakes in the passages. A.

...first the students respo ded eagerly and. were prompt to identify Mistakes.

Oncelf teacher started'going through the sentences, one by one, the students
. 1 1

became restless and reluctant to respond (see Appendix J),even though thdY had

:no.prqblems with the task: In order to maintain the enthusiasm demonstrated
, .

.

,
. .. 1

. .

by The cuaents at the beginning of the period and to facilitate the presen-

15

tation of the lesion, it was recommended thatt°

the students,be permitted to identify all the mistakes theylsee first,

then go through the stories, sentence by sentence

4

b) the verbials and temporal expressions of all t1 e ces.be under-

lined.

Activity 15--Videotape--Writing a.Paper

After viewing a-40eotape, the students were required to write sentences in

the simple present4br present progrWssive. A model was presented and the

0

response density was fairly high (see Appendix H). The students were attentive
A

during the videotape and worked intently in'writing the sentences (see Appendix J).

40



0

CONCLUSIONS

.

Lesson 1 of SLIP was able to produce a significant improlemenCin the

abilities Of the studente.to correct improper. usages -of the simple preSenk

4nd4oresent prOgressive. However, after completing the lesson none of theo
students were ableto identify and correct more than 72% of the incorrect

usages. The participating teacher, the developers,and the author feel that

7
if Lesson 1 was presented as designed (using an op imal schedule) the course

- .1""

would have progressed smoother and the gtudenfs would have scored higher4on

the posttests.

16

The general readabily+, content,.and formatloof Lesson 1 appear to

be well suited for them participating hearing-impaired adolescents. .Suggeitions

by the developers and the participating teacher for further refinement of both

a

Lesson land SLIP in general are noted in this report.

The instructional development team recommends that these further refine-
' .

ments be completed 'and that a revised SLIP be pilot tested at the MSSD.

(

0

ti

a
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I

Terminal Performance Objectives for Lessen 1

,

Ir., Given the following two types of sentences:

1. I am living at home now.
2. Yes, I often study English.

.

. r
The student will be able to describe, orally, the grammatical :difference betwben
the two.

1

'The difference is that the present progressiVe,form of the verb (sentencel) omits
with:

, -1 -

r,,

a) .a fo of the auxiliary verb be 7'.. .
.

',b) the. erb ending ing
c) pr ent durative time expressions such as now, righynow; today, this week

The pres nt form of the verb (sentence 2) occurs with:

a) the -s person markerwith the third person and otherWise with no. Verb
ending.

b) habituative timewor&, -such as often,sometimes, never, everyday, always..

1 II. Giveh a timeline, the student qui be able to represent the sem tic
.

diffeences
. , ,

r
between the simple present and/the present durative by appropriately marking
the timeline. .

-

'Iv

III. Given a semantic context and a sentence frame containing a present durative
or habituative time expression, the student will be able to supply a contextual)
appropriate verb in the correct simple present or present progressive verb form.
For example, Given the sentence frame "Sam now," and a picture of Sam
arguing, the student will be_able to write Sam is arguing now.

IV. Given a sto which includes sentences written in the simple present and the
present pro essive form in which temporal expressions are included and verb
markers are xcluded, the student will be ableto use the temporal expressions
to determine and write the appropriate verb. forms. For example, given a story
which includes the sentences:

and

I. often

(look)

0 worried.

(try)

I to blackmail Martin, now.

23



and the student will be able to write:(,.

and

I often look worried.

:7
I dm tilling 10 blackmail Martin ndw.

. Given the components of sentence including a verb in the simple present of
the present 'progressive form and a -present durative of a habituative time . '

expression, the student will be able tokconstruct semantically_ correct sen-
tencespfthe form Subject=Verb-Oblect7-Time expression. . .

.

D

- .

The student sentences must use the appropriate verb form and time expression.'

Given a contextu al setting and an unmarked verb, the student will be able
.to construct a semantically related sentence using the simple present or
the present progressive and an approp4ate time expression.

VII. Given a sentence which includes either the simple present or the present
progressive verb form and an appropriate time expression, the student will
be able to create a new sentence by changing the verb form and the time
expression to the otheetemporaliform.

VIII. Given a verb and a list of temporal expressions, the student will be, able
to form one sentence using the simple present and a habituative time express
sion and another sentence using the present progreSsive and a present
durative time expression.

IX. Given a sentence using the simple present verb form, such as "John plays
baseball everyday." the student will be able to construct the following
three question forms:

a) Does John play baseball everyday?
b) What does John do everyday?
c) How often does John play baseball?

and be able to supply appropriate answers in the simple present tothe questions:
2 :

Given a sentence, using the present progressive verb form, sudvas
is playing basehall now.' the student will be able to construct the
following two types of question forms:

a) Is John playing baseball now?
b) What is John doing note

and be able to supply appropriate answers to the questions using the present
progressive.

24



X. Given a simple present or iesent progressive verb Zorm, the student will
be able to write the cerre ponding negative sentences and indicate on a
timeline the contrast in meaning between the positive and negative sentence
`forms. For -example, given "John isn't playing baseball now." and 'John
doesn't play baseball everyday." and 4ndicate them as follow:.

at

. (1 ) ( ) O, ( ) (1 ) ( ) ( ) (

John isn't playing baseball now4 John doesn't Play basebakl tiveryday.

XI. Given'a pictu*e or an introductory sentence, the student will be able to
r write related 'SententesUsing:-.

-
.

1) -simpletpresent verb form and a habituative time expressibnand
2) the present progresSive verb form and aHduratiVe time eXpresSion.

XII. Given a picture or topic, the student will be able 10 write a story or
aescription of at leaSt 10 sentences containing:

1) at least two correct usages of the simple present verb form and
habituative time expressions

2) at leak two correct usages of the present progressive verb form and
durative time expressions.

XIII. Given a reading which includes usages of the simple present and present
progressive and includes implicit and explicit temporal expressions, the
student will be able to demonstrate his comprehension Elf the passage by
answering qUestions about the 'reading selection.

A

XIV. Given a reading selection which contains both correct andinCorrect usages
of the simple present and the present progressive, the student will be able
torecognize incorrect usages and correct them.

.10

-XV. The student will be Ole to Write a one page paper using:

1) atleast three sent ces in the simple present 'With or without time
exprestions and

2)' at least three sentences withthe present progressive with or without
durative time expressions.
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MCNEMAR'S TEST.. OF SIGNIFICANT :CHANGE
ON STUDENTS' ABILITY TO IDENTIFY MISTAKES

IN THE SIMPLE PRESENT AND THE PRESENT PROGRESSIVE

44

STUDENT A

PRE-TEST
RIGHT WRONG

011111110.111,1110104011MINPMMMerIIIIIMM

I I I

I I I

I 15 f I 5 1 RIGHT

I I

.1 r r '
I I

I 3 I 9 1 WRONG
I I I

I I ., i0111
B tfOgi I AL TEST

STUDENT B

PRE-TEST
RIGHT WRONG

1

pOST-TEST

P > .10

1, I II I I

I 16 .. I 8 I RIGHT
I I I

I I I

I. I I -

I I. I .

I 4 1 I WRONG
I I I
I I I!1.0.

POST-TEST

CHI SQUARED = : 0.7500 P >. 10

r.

4-4

27
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I

I

I

STUDENT C

PRE-TEST
RIGHT WRONG

41111,011111111010.11101=11.

I 1 I

I 1 I

I 6 I 11 1 WRONG
1 r 1

I I 1 -
CHI SQUARED -= 0.0000 P > . 10

- -- _1-

--POSt-TEU

STUDENT D

pRE-TEST

.RIGHT WRONG

, I I , . I

I I I

I 14 I 10 I RIGHT
I I I

V I I

I I I

'I I I,

I 4 I 4 I WRONG
I I I

I i I I

POST-TEST

CHI °OARED 1.7857 P >610
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MCNEMAR'S TEST OF SIGNIFICANT CHANGE
011 STUDENTS' CONFIDENCE IN IDENTIFING MISTAKES

STUDENT A

PRETEST

SURE NOT SURE

I I I

°.I' .11 I .5 I SURE
I I

I. I I

I "I I
I I I

I 9 I 7 I NOT
I I I SURE
I I I

POST -TEST, 4

CHI SQUARED = 0.6429 P
-

STUDENT B

PRE-TEST

SURE NOT.SURE.

I I

'I

I . .25 'I

I I

I I ,

I 1
I I

I I

I I

I

I SURE
I;

I

I

I

0 I NOT
I SURE
I

BINOMIAL TEST

POST7TEST

P .10

as



I .

STUDENT C

PRE-TEST

SURE NOT SURE

I ni I

I r 1
.I. 12 I I SURE
-I I I. '

I I I
f)IIINNINIMIlmillINIIMI1111141

I 1 I

I I- I ,

.

I 9 I , 6- I NOT
I

.. . .I I suge
I . 1 I

POST-TEST

CHI SQUARED 4:

STUDENT D

241101,

PRe--..TEST

0.6429 P .> . 10

SURE, NOT SURE

I

I I I

I 13 9 I SURE.
I I I

I I I

.5 4,
I

I

I 5 I 5 I NOT
I I I SUR

I .

CHI SQUARED = 0 . 6429

POST-TEST

P >. 10

36
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3

2.00.. .+00. 0. 0. 00.

MCNEMAR"S-TEST OF SIGNIFICANT CHANGE%
ON STUDENT'S ABILITY TO 'CORRECT MISTAKES

STUDENT A

P.RE -TEST
COULD. COULD NOT.0001.00 dm.0

I I I
I I I .

I 5 : I I COULD
I I I

I I I
ONO 11.0,011MM ..4. POST-TEST

I 1 I.

I'

I 1.1- I COULD
I 'I NOT
I I

- omno.o.0m........mv............*...:*

BINOMIAL -TEST

STUDENT B
4>

PRE-TEST
COULD COULD NOT

P -c.01

J -12 I COULD,
I I

I I =r

I . I

I 2 I 5 I COULD
I . I I NOT .

I
I I

=1*= 16.1110 111110111MMINM11101 OMNI= 1

CHI SQUARED = 5.7857 P <1.02

-Jo
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er.



STUDENT C

PRE -TEST

COULD COULD NOT

.

COULD
I I

Ims

BINOMIAL TEST

0

STUDENT D

PRE-TEST

,COULD COULD NOT

P .10

I ..., I

I 2 I 11 I COULD
I- I

I I ImP POST-TEST
I 1 .I -.

I I I

I 1 1 11 r COULD 1

I I I. NOT '

I I.. I

CHI SQUARED = 6.7500 P <.01

39





Readability of Written Passages over 100 Words
-

Using the Fry Readability Graph

36

Passage of
, words

# of
sentences

.

0 of
syllables

Grade
Level

Average
Grade, Level

The Apartment
(Activity 1)

100
100
100
100
100

.1

20
18

= 15

13
10

. 125
125
132
141

130 .

1.6
1.9

2.0
3.0

. 4.1

2.

De Blackmailer 100. 12. 124 2.9
(Activity 4) 100 12.5 113 1.8

100 15 118 1.6

2.1

Dentist's Patient 100 14 125 2.8
(Activity 4) 100 13 121 2.4

100 l5 131 2.5

100 12 127 3.1

2.7

Hitchhiker 100, 14 122 2.3

(Activity 7) 100 12 126 3.1

e 100 15. 123 2.0

0

The Dieter .177 19 233 .

(ActiVity 13) *100 10.7 1321 4.5
4.5'

Pepsi Goes Flat in Russia 153 18 204
'3.8(Activity 13) *100 12 133

3.8

Nixon Finds Sailor's Note 100 *13.8, 142 4.4

P (Activity 14) 4.4

41



Passage

37

# of # of # of Grade Average
words sentences syllables Level Grade Level

\Commission Takes Bang
out of Firework Sales
(Activity 14)

100 -11.3

*Transformation of previous line

4..

42

143 4.4

4

0



o
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. . .

Words to Examine in Lesson I °

The Apartment (Actiyity 1)

Interview

The Blackmailer (Activity 4)

A will
Blackmailer

Hitchhiker,(Activity 7),

4

Parking (student mistook this word

Checker Game (Activity 8) -

Build (need more objects)

Envelope Game (Activity 9)

Country Club.
May

Pictures and Sentences (Activity 11)

Flying a kite

Lifeguard (Activity 12)

Lifeguard

Dieter (Activity 13)

Clamp
Space

Pepsi Goes Flat in Russia (Activity 13)

Goes flat
Kopeck

for a verb)

Commission Takes the Bang out of Firewords

Commission
Consumer Product Safety Commission
Fire Crackers
Policy
COmmon,$ense
Labels

44

4

a

Sales (Activity 14)

Ave. (Spell out)
Fireworks
Frequently
Legally
Certain
Approved
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-

Select Information Regarding Each Az yity of.Lesson 1

Activity Preseaation

'Was Activity
Directed at
Objective?'

Was a
Model

,Presented?

Amount
of

Feedback
ResponSe
Density*

1 1 Ye'S' Yes 4 2.9

2
2

Yes
Yes

r....

No
NoT,4

3'
3

3.3
2.2

3 1 Yes No.. 4
.
7.4

4 1 Yes Yes, 0 8.5
2 Yes Yes 0 . 8.5

5 1 Yes No 5 5.9
2 Yes Yes 4 4.4

6 1 Yes No 2 5.3

7 1 Yes No 2 .7

2 Yes No 1 4.0

8 1 Yes. Yes .. .3 5.4

9 1 Yes Yes 3 '13.2
2 Yes Yes 3 t 5.$

3 Yes Yes 1 3 10.5

4 Yes Yes 3 8.8

10. 1 . Yes. Yes 5 7.2

12 1 No No 2 0.0

.2 No Yes. 0 5.5

13 1 Yes No 2 . 7.('7

14 1 Yes : - Po 4 2.5

15 1 No -"-----Yes 1 7.4

*Approximate number of responses per student per ten minute period

/1
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B
L
A
C
K
M
A
I
L
E
R

N
o

I
t
e
m
 
#

A
n
s
w
e
r

C
o
r
r
e
c
t

V
e
r
b

C
o
r
r
e
c
t
/
I
n
-

A
p
p
r
o
p
r
i
a
t
e

U
s
e
 
o
f

"
-
s
"

S
t
u
d
e
n
t
 
R
e
s
p
o
n
s
e
s
 
i
n
 
S
e
l
e
c
t
 
A
c
t
i
v
i
t
i
e
s

C
o
r
r
e
c
t
/
I
n
-

A
p
p
r
o
p
r
i
a
t
e

U
s
e
 
o
f

W
r
o
n
g

"
t
o
 
b
e
"

V
e
r
b

0

2
.

0

3
.

.
0

.
4
.

1

5
.

G
O

6
.

0

7
.

0

8
.

9
.

0 1 0 0 0

3 5 5 3 2 1 2 0 4 2 5 5 2

1

2 0 0 2 0 2 0 0 1 0 0 0 1

1 0 2 0 0 0 0 0

t
0

0 1 1 1 0 0 2 1

c?

I
 
o
f
t
e
n
 
l
o
o
k
 
w
o
r
r
i
e
d
.

E
v
e
r
y
d
a
y
,
 
s
o
m
e
o
n
e
 
t
r
i
e
s
 
t
o
 
t
a
k
e
 
s
o
m
e
 
o
f
 
m
y
 
m
o
n
e
y
.

R
i
g
h
t

n
o
w
,
 
I
 
a
m
 
w
o
r
r
y
i
n
g
 
a
b
o
u
t
 
M
a
r
t
i
n
.

o

N
o
w
,
 
h
e
 
i
s
 
t
r
y
i
n
g
 
t
o
 
b
l
a
c
k
m
a
i
l
 
m
e
.

H
e
.
.
.
.
 
a
n
d
 
a
l
w
a
y
s
 
t
r
i
e
s
 
t
o
 
g
e
t
 
m
o
n
e
y
 
e
a
s
i
l
y
.

T
o
d
a
y
,
 
M
a
r
t
i
n
 
i
s
,
 
s
a
y
i
n
g
'
h
e
.
h
e
a
r
d
.
.
.
.
:

I
 
o
f
t
e
n
 
w
o
r
r
y
 
a
b
o
u
t
 
b
e
i
n
g
 
r
i
c
h
.

B
u
t
,
 
r
i
g
h
t
 
n
o
w
,
 
I
 
d
o
 
n
o
 
w
a
n
t
 
t
o
 
b
e
 
p
o
o
r
.

L
e
t
'
s
 
h
a
v
e
 
i
t
 
n
o
w
.

I
 
a
m
 
w
a
i
t
i
n
g
 
f
o
r
 
t
h
e
 
$
1
0
0
,
0
0
0
.

I
 
a
l
w
a
y
s
 
k
e
e
p
 
i
t
 
w
i
t
h
 
m
e
.

T
o
d
a
y
,
 
I
 
a
m
 
p
l
a
n
n
i
n
g
 
t
o
 
g
i
v
e
 
i
t
 
t
o
 
y
o
u
.

N
o
w
,
 
I
 
t
h
i
n
k
 
y
o
u
 
a
r
e
 
l
y
i
n
g
,
 
M
a
r
t
i
n
.

S
o
m
e
t
i
m
e
s
,
 
I
 
t
e
l
l
 
s
t
o
r
i
e
s
.

B
u
t
 
t
h
i
s
 
t
i
m
e
 
I
 
a
m
 
t
e
l
l
i
n
g
 
t
h
e
 
t
r
u
t
h
.

W
s



.
.

B
L
A
C
K
M
A
I
L
E
R
 
(
C
O
N
T
'
D
)

C
o
r
r
e
c
t

V
e
r
b

C
o
r
r
e
c
t
/
I
n
-
 
C
o
r
r
e
c
t
/
I
n
-

A
p
p
r
o
p
r
i
a
t
e
 
A
p
p
r
o
p
r
i
a
t
e

U
s
e
 
o
f

U
s
e
 
o
f

"
-
s
"

"
t
o
 
b
e
"

W
r
o
n
g

V
e
r
b

N
o

I
t
e
m
 
#

A
n
s
w
e
r

1
5
.

-
2

1
2
,

0
0

Y
o
u
 
u
s
u
a
l
l
y
 
t
h
i
n
k
 
I
 
a
m
 
d
u
m
b
.

,

1
6
.

1
3

,
,

0
0

1
B
u
t
,
 
t
o
d
a
y
,
 
I
 
a
m
:
t
h
i
n
k
i
n
g
 
b
e
t
t
e
r
 
t
h
a
n
 
y
o
u
 
a
r
e
.

1
7
.

1
4

0
0

Q
0

Y
o
u
 
a
r
e
 
l
y
i
n
g
 
n
o
w
,
 
a
n
d
 
I
 
k
n
o
w
 
i
t
.

1
8
.

1
4

0
0

0
J

Y
o
u
 
a
r
e
 
n
o
t
.
g
e
t
t
i
n
g
 
a
n
y
 
m
o
n
e
y
 
f
r
o
m
 
m
e
 
t
o
d
a
y
.

G
C
O
E
N
T
I
S
T
'
S
 
P
A
T
I
E
N
T

1
.

0
2

0
3

0
T
o
d
a
y
,
 
D
r
.
 
W
i
l
l
i
a
m
s
 
i
s
 
f
i
l
l
i
n
g
 
M
r
.
 
H
o
o
v
e
r
'
s
 
t
o
o
t
h
.

2
.

0
0

S
h
e
 
h
a
s
 
l
o
t
s
 
o
f
 
t
o
o
l
s
 
a
n
d
 
a
l
w
a
y
s
 
u
s
e
s
 
t
h
e
m
 
i
n
 
h
e
r
 
W
O
T
I
C
.

3
.

.
2

3
R
i
g
h
t
 
n
o
w
 
7
.
.
.
 
D
r
.
 
W
i
l
l
i
a
m
s
 
i
s
 
u
s
i
n
g
 
a
 
p
i
c
k
.

4
.

4
0

1
0

T
h
e
 
d
o
o
r
 
b
e
h
i
n
d
 
t
h
e
m
 
i
s
 
o
p
e
n
i
n
g
 
n
o
w
,

-
.
.
,

5
.

1
3

1
0

,
0

D
r
.
 
W
i
l
l
i
a
m
s
 
n
e
v
e
r
.
.
.
,
 
b
e
c
a
u
s
e
 
t
h
e
 
d
o
o
r
 
o
p
e
n
s
 
o
f
t
e
n
.

6
.

4
0

0
1

,
T
h
e
 
n
u
r
s
e
 
w
a
l
k
s
 
i
n
 
a
n
d
 
o
u
t
 
f
r
e
q
u
e
n
t
l
y
.

7
.

0
2

1
2

0
T
h
i
s
 
t
i
m
e
 
a
 
g
l
o
v
e
d
 
h
a
n
d
 
i
s
 
h
o
l
d
i
n
g
,
a
 
g
u
n
.

8
,

0
0

0
0

H
e
 
w
o
r
k
s
 
i
n
 
t
h
e
 
5
t
h
 
D
i
s
t
r
i
c
t
,
 
S
t
a
t
i
o
n
.

9
.

4
0

1
0
'

T
o
d
a
y
,
 
h
e
 
i
s
 
t
h
i
n
k
i
n
g
 
a
b
o
u
t
 
t
h
e
 
H
o
o
v
e
r
 
m
u
r
d
e
r
.



D
E
N
T
I
S
T
'
S
 
P
A
T
I
E
N
T

C
o
r
r
e
c
t

V
e
r
b

C
o
r
r
e
c
t
/
I
n
-

A
p
p
r
o
p
r
i
a
t
e

U
s
e
 
o
f

!L
s!

,

C
o
r
r
e
c
t
/
I
n
-

A
p
p
r
o
p
r
i
a
t
e

l
i
t
e
 
o
f

t
o
 
b
e
"

W
r
o
n
g

V
e
r
b

A
M

.

(
C
O
N
T
'
D
)

I
t
e
m
 
I
t

N
o

A
n
s
w
e
r
.

1
0
,

0
3

1
o

.
1

H
e
 
u
s
u
a
l
l
y
 
g
o
e
s
 
h
o
m
e
 
a
t
 
5
:
P
.
M
.

1
1
.

1
0

0
0

B
u
t
,
 
t
h
i
s
 
t
i
m
e
,
 
b
e
 
i
s
'
s
t
a
y
i
n
g
 
l
a
t
e
.

1
2
.
.

1
4

0
0

T
o
n
i
g
h
t
,
 
h
e
 
i
s
 
w
a
i
t
i
n
g
 
f
o
r
 
t
h
e
-
*
s
u
s
p
e
c
t
.

.
1
3
.

0
5

0
0

0
T
h
e
y
 
a
r
e
'
b
r
i
n
g
i
n
g
 
h
i
m
 
t
o
 
t
h
e
 
s
t
a
t
i
o
n
 
n
o
w
.

1
4
.

0
1

3
0

W
e
 
k
n
o
w
 
y
o
u
 
o
f
t
e
n
 
r
o
b
 
b
a
 
n
k
s
.

1
5
.

0
0

/
3

0
2

W
e
 
k
n
o
w
 
s
o
m
e
t
i
m
e
s
 
y
o
u
 
s
t
e
a
l
 
c
a
r
s
.

c
r
1
6
.

o-
3
,

0
2

0
.
.
.
I
 
d
o
n
'
t
 
k
n
o
w
 
w
h
a
t
 
y
o
u
 
a
r
e
 
t
a
l
k
i
n
g
 
a
b
o
u
t
 
t
o
d
a
y
.

1
7
.

0
1

4
0

0
S
u
r
e
,
 
I
 
s
o
m
e
t
i
m
e
s
 
s
t
e
a
l
 
a
 
c
a
r
.

1
8
.

1
0

4
0

0
B
u
t
 
I
 
u
s
u
a
l
l
y
 
g
i
v
e
 
t
h
e
 
c
a
r
 
b
a
c
k
.

1
9
.

1
2

2
0

0
.
.
.
s
o
m
e
t
i
m
e
s
 
I
 
r
o
b
 
a
 
b
a
n
k
.

2
0
.

1
1

ao

3
.
0

0
I
 
n
e
v
e
r
 
h
u
r
t
 
p
e
o
p
l
e
.

2
1
.
-

I
3

0
0

I
 
a
l
w
a
y
s
 
s
l
e
e
p
 
i
n
 
t
h
e
 
d
a
y
t
i
m
e
.
.
.

2
2
.

2
0

2
0

1
.
.
.
b
e
c
a
u
s
e
 
I
 
w
o
r
k
 
a
t
 
n
i
g
h
t
.
 
-

2
3
.

2
2

1
0
.

0
I
 
k
n
o
w
 
y
o
u
 
T
o
r
p
e
d
o
.

Y
o
u
 
a
r
e
 
l
y
i
n
g
.

2
4
.

3
0

2
0

0
P
e
o
p
l
e
 
a
l
w
a
y
s
 
t
e
l
l
 
m
e
 
t
h
a
t
.
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o
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p
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U
s
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o
f

"
t
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b
e
"

W
r
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n
g

V
e
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Q

at

O

(
C
O
N
T
'
D
)

N
o

I
t
e
m
 
U

A
n
s
w
e
r

2
5
.

3
0

2
0

0
.
.
.
,

a
n
d
 
I
 
n
e
v
e
r
 
i
o
n
e
a
r
 
a
n
y
 
d
e
n
t
i
s
t
'
s
 
o
f
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i
c
e
.

2
6
.

p
3

0
2
-

0
0

S
o
m
e
t
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s
,
 
T
o
r
p
e
d
o
,
 
y
o
u
 
t
a
l
k
 
t
o
o
 
m
u
c
h
.

2
7
.

3
1

0
1

0
T
o
d
a
y
 
y
o
u
 
a
r
e
 
d
o
i
n
g
 
i
t
 
a
g
a
i
n
.

2
8
.

3
2

0
0

0
N
o
w
 
y
o
u
 
a
r
e
 
g
o
i
n
g
 
t
o
 
j
a
i
l
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r
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.
.

C
P

h
4
4
c
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v
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T
y
 
6

1
3

0
A
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g
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c
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(
t
h
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k
)

1
.

2
.

5
0

0
0
0

(
p
i
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o
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o
 
p
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o
p
l
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c
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o
l
)
.
 
(
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O
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.
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1
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p
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r
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.
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p
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.
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S
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)
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.
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.
.
.
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t
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e
 
y
o
u
 
d
o
i
n
g
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S
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o
)
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.
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0
0

2
W
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t
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o
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u
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i
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r
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e
 
t
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.
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2
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1
(
p
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e
 
o
f
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d
r
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g
 
a
 
c
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(
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C
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p
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p
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b
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r
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-

A
p
p
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p
r
i
a
t
e

.
.
/
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s
e
 
o
f
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t
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b
e
"

O

W
r
o
n
g

V
e
r
b
.

9
.

1
-

H
I
T
C
H
H
I
K
E
R

2
.

.
0

3
.

T
1

c
n N
4.

1

5
.

2

6
:

7
.

4
0
'

0

a tt

0

0
.
0

4
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-

0

0
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1
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1

0
-

z
1

1

1
.

1
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.

4
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0
,

0
0

P
0
.

.
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0
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:
0

0
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0

.

(
p
i
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t
u
r
e
 
o
f
 
s
o
m
e
o
n
e
 
w
r
i
t
i
n
g
)
 
(
w
r
i
t
e
)

U
s
u
a
l
l
y
 
I
 
a
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